"qﬂ a’/{’eyfm?c'c’ Z /

'_L Select ssmpie word : eﬁg apheme corre- -
- spondenice’(the nur speech sounds and lettérs are the same
and the sounds are the most common sounds ofthe letter),

2. Select SImpie plctures that deplct the word (e.g., pig, frog nest),
3. Draw boxes fo 'he erof phonemes under the p|cture

Ikonin: P_ro.ce ]

r(’égu‘!a'r phé'n :

m’gar.d éach tle :

thF‘!ICS eléments such as consonant :
ou}c! be wntten in onefbox because tney-

the Siu"deht w.ri.t'e _theiwqrds'whi'lpe say-

. ing each sound,
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: Usi_ng Dialogic Read Alouds

. Seleét a book appro:priéfé for the child’s ég_e'énd interests, -
2. Read the story aloud to th’g child and use the PEE_R steps to inter-

+ PROMPT the child by asking a question about a picture or element
© ofthe story. For example, point to a picture. of afire truck and say,
“What is thig?” : PN, e o g
. EVALUATE the child's response by affirming rcorrectingas

needed, Forexample, if the child said “truck;" affirm by ‘sé;_yiihg:“Yes.
that is a truck.” g o % LR
. EXPAND the child’s response by adding r.r__).'Qrefdes_criptiojn.- For

‘example, expand the truck response by saying “'that isa redfire
fruck” R e T e o Aok

. REPEAT —have the child repeat the expanded response, For ex- :

- ample; say, “Can yousay red fire truck?” e

- Steps for Using the

Mnemonic Keyword

Strategy

:'t_‘é_a'cher definesand -~
usses the meaning of the

: _new word with students,
- The teacher and students.

think of a related key word,
The word may rhyme or
evoke specific visyal imagery,

‘3. The teacher and students cre-
~ ate a mental image or picture

that makes a link between
the keyword and the word's

-~ definition.
- Students stidy the association
- until they can easily recall the

meaning of the word.
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Characteristics of Good Readets. g, _: Strategies for Reading a Text
- Reads actively (thinks about what is being read),

. Reads for a purpose (goal-oriented). i g
. Previews text (structure, relevant sect_ion_s}..' .

Before Reading Preview the text, make predictions, build neces-
: sary vocabulary and background knowledge, sets
purpose for reading eon p

. Predicts while reading. : o _- ' 'Dur;irj.g Re;ding "(:fheckrun'dersfandfng, monitor cgmp_ﬁehension,_
- Reads selectively (focusing on what is impdr_tanti.: b bl .|._r:1te}g.rate. e conceP 5 S o :
' oL ~ After Reading- Summarize, evaluate ideas, apply knowledge

e reading.
. Determines meaning of unfamiliar words and co &'e_pts.

8. Uses prior knowledge to hefp.qhde‘rétaﬁdﬂfghé,_t4 xt.

7. Monitors understanding, : i s

), Adjusts reading rate and approach bagedbh genre

= fogpid feference 5 /7

I
2
3
4
5
6. Constructs, revises, and questions meanings \
2 .
8
9
0

Comprehension Strategy: Making Predictions

. Teacher provides a clear description of the strategy and when and
how & use it.
a. Teacher explains that predicting is like making guesses.
b. Teacher explains that readers should make guesses about their readir
¢. Teacher tells students they should stop and make a prediction after
reading a section (or after every page or two).
. Teacher models the strategy in action.
a. Teacher thinks aloud about the process and the boolk, starting with tf
cover and the title,
b. Teacher describes cover art and thinks aloud about what it might mez
and why.
¢. Teacher reads the title and thinks aloud about what the story may be
about and why.
d. Teacher indicates that reading will begin now.
. Coliaborative use of the strategy.
a. Teacher invites the students to make their own predictions by asking
them to stop and think about what might happen next.
b. Teacher asks students to tell what they think and why.
. Guided practice using the strategy.
a. Teacher reminds students that they will be making predictions about
the story.
b. Teacher asks students to stop and make a prediction after every few
pages.
¢. Teacher asks students to share their predictions. .
d. Teacher tells students to continue reading to see if their predictions
were correct.

- Independent use of the strategy.
a. Teacher reminds the students that they will be making predictions dur

ing silent reading.

b. Teacher reminds the students to make predictions every few pages.

¢ Teacher tells students to ask themselves why they made each predic-
tion.

d. Teacher tells students to check as they read to see if predictions were
correct.



C’qrx}f;préhensi@n_

e'e

Strategy: Step-by-Step
; Summatization

Step I: D.éi";'atg unnecessary
material: : ,
Step 2: Delete redundant ma-

Wi
Step 3: Compose aword to
- repl ofitems,

~ “topic sentence
if one ailable

= R Reference 5 /o

Examples of Initiating
Questions

* What is the author trying to

say! What is the author’s mes. -

* What do you think the author

wants us to know from this?

Examples of Follow-Up
Questions
* Does the author explain that
clearly?
* That is what the author says,
- but what does the author
- mean?: 5
* What did the author say to
- make (Name) think of that?

. S_f;"e‘"' 454 “’a-_tQpi_c s,enter;_g_é{_
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Implementing Collaborative Strategic Reading (CSR)

I. Teach the 4 strategies explicitly (teacherled teaching).
a. Preview (brainstorm and predict).
b. Click and clunk (self-monitoring strategy, use fix-up strategies).
c. Getthe gist (identify main ideas and restate in own words).
d. Wrap up {generate questions and review),

2. Cooperative learning group, or student pairing.
a. Set the stage (teacher assigns roles to students in each group).
.. Roles may include leader; clunk expert, gist expert, announcer.
il. Roles should be rotated.

b. Whole class instruction (teacher introduces topic, vocabulary,
etc.).

c. Cooperative group activity {each student has a role),

d. Whole class Wrap up (review reading, answer questions, share
information).

3. Possible fix-up strategies {can be placed on cue cards),

a. Reread the sentence without the word. Think about the informa-
tion that is provided and how it might help you understand the
meaning of the word.

b. Reread the sentence with the clunk and the sentences before
and after the clunk. | ook for clues,

¢. Look fora prefix or suffix in the word.
d. Break the word apart. Look for parts you know,
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