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129/139/2016+

Keith NegwyenJohn Lindner

Board President
Franklin-McKinley School District
645 Wool Creek Drive

San Jose, CA 95112

Dear Mr, NegwyenLindner:

A renewal petition for Voices College-Bound Language Academy (“Voices Academy” or the
“Charter School”) is enclosed. The petition contains all eempulseryrequired elements and

demonstrates that Voices College-Bound Language Academy meets and exceeds the statutory
renewal criteria. The-Charter-Schools-Act-{("Act}provides-that a-charter petitien b

We herbyhercby submit the petition and request that the staff and governing board of the
Franklin—-McKinley School District (“FMSD or the “District”™) review and grant the charter

renewal pursuant to the process and timelines specified in Education Code Sections 47607 and
47605. We look forward to continuing the eCharter sSchool and educational program and the
positive and lasting partnership between the eCharter sSchool and the dDistrict.

Current law specifies that the charter-granting entity should be guided by ILegislative intent,
which encourages the establishment of charter schools;. Additionally, Education Code Section
47605(b) states, “the governing board of the school district shall not deny a petition for the
establishment of a charter school unless it makes written factual findings, specific to the
particular petition, setting forth specific facts to support one or more of the following
findings—>:

“The charter school presents an unsound educational program.. .2

“The petitioners are demonstrably unlikely to successfully implement the program...2
The petition does not contain the number of signatures required...

“The petition does not contain an affirmation of each of the conditions described...”

“The petition does not contain reasonably comprehensive descriptions of the required 16

15 elements.=

e —The petition does not contain a declaration of whether or not the charter school shall be
deemed the exclusive public emplover of the emplovees of the charter school for
purposes of Chapter 10.7 (commencing with Section 3540) of Division 4 of Title 1 of
the Government Code.”

We look forward to the public hearing and apprevalrenewal process. We understand that an
initial public hearing of this charter petition will be held by O¢tober 28201 ]anuary 13, 2017 -
and that a decision to grant or deny the charter will occur by Pecember9,-201-February 13,
2017 as required by the Charter Schools Act. Please do not hesitate to contact me if you or any
other board members have any remaining-questions or concerns. We would be pleased to meet
with you or any other board member to resolve or answer any outstanding questions or concerns
prior to the hearing.
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Thank you for your support,

Frances Teso

FounderingPrineipal and CEOQ
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Narrativelntroduction

Voices College-Bound Language Academy is located within the boundaries of the
Franklin-McKinley Elementary School District (EMSB}in San Jose, California. It was the
first charter school approved by FMSD in March 2006 _and renewed for an additional five

year term in 2011.

Charter schools are nonsectarian public schools of choice that operate with freedom from
many of the regulations that apply to traditional public schools. The "charter" establishes a
performance contract detailing the charter school's mission, program, goals, students
served, methods of assessment, and ways to measure success. The length of time for which
charters are granted in California is five years. At the end of the term, the entity granting
the charter may renew the charter school's charter. Fhey—The charters schools are
accountable for both academic results and fiscal practices to several groups: the sponsor
that grants them, the parents who choose them and the public that funds them (see
Performance Report in Appendix A).

seheel—Vmces Academy is 51te-based and opened in the fall of 2007 w1th kmdergarten and
first grade and has-increased by one grade each school year, until reaching 8" grade in

2015- Moices—will-continue-to-grow-through-eighth-grade: Classesare-surrently taughtin

modular—portables—In 2010, Voices College-Bound Language Academy was awarded a

facility construction grant with a matching loan amount to build a permanent facility.-that
T 1 % cchool Thi : e

JIn 2014 the funds became
available and the facility was built to house the full K-8 program (co-located on the
Hellyer School site}.

Voices Academy is-uaiguein-thatitis-eneofafewis a dual-language charter school.s—n
Califernia- Both English and Spanish speaking students learn mostly in Spanish the first

few years of school and then switch progressively more to English, resuiting in bilingual
students who achieve at high levels. Latino, Spanish speaking students make up the
majority of the student population. A large percentage of the students receive free or
reduced lunch benefits. These demographics are representative of the neighborhood in
which we are located. The Voices Academy community has remained stable, with little
turnover.

Parents are provided with opportunities to learn how to best support the success of their

children. Mestrecently—we have—implementedRecent examples include an ESL program
and computer safety classes. theLatino-EamilyLiteraeyProject-and-the PIQE pregram-
Voices Academy has provided child care for parents—perticipating in—theseparent
participation programs, The Communities Organizing Resources to Advance Learning
(“CORAL”) after school program has also jeimed—been part of our community.
Imnediately—theThe program has always been wasfilled to capacity, and it currently
maintains a healthy waiting list.

Voices Academy is self-sustaining on public school dollars and is funded through a variety
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of channels. Charter Funded Revenues include a state-and-Jleeal-Local Control Funding
Formula (“LCFF”) allocation, state lottery funds, Federal and (IDEA) and state SPED
funding, Child Nutrition. and federal #itle-funds (Title I, Title II. Title IIT).General Purpese

516 = 0 t et o

3
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Assurances and Declaration

Voices

College-Bound Language Academy—Charter—Seheol, located at 4075

Saeraments’ 15 Hellyer Ave., San Jose, CA. will comply with all applicable laws including
but not limited to the following:

1.

=~

Voices College-Bound Language Academy will-shall be non-sectarian in its
programs, admissions policies, employment practices, and all other operations.
[Ref. Education Code Section 47605(d)(1)]

Voices College-Bound Language Academy shall not charge tuition;—erfees;—fer
edueational-activities. [Ref, Education Code Section 47605(d)(1)]

Voices College-Bound Language Academy shall not discriminate on the basis of
the characteristics listed in Education Code Section 220 (actual or perceived
disahility, gender, gender identity, gender expression, nationality, race or ethnicity,
religion, sexual orientation, or any other characteristic that is contained in the
definition of hate crimes set forth in Section 422.55 of the Penal Code or
association with an individual who has any of the aforementioned characteristics.
[Ref. Education Code Section 47605(d)(1)]

Voices College-Bound Language Academy witl-shall meet all statewide standards
and conduct the student assessments required, pursuant to Education Code
Sections 60605 and 60851, and any other statewide standards authorized in statue,
or student assessments applicable to students in non-charter public schools. [Ref.
Education Code Section 47605(c)(1)]

Voices College-Bound Language Academyies declares that it shallwill be deemed
the exclusive public school employer of the employees of the Charter School for
purposes of the Educational Employment Relations Act. [Ref. Education Code
Section 47605(b)}65¥0}]

Voices College-Bound Language Academy will-shall meet all requirements for
employment set forth in applicable provisions of law, including, but not limited to
credentials, as necessary. [Ref. Title 5 California Code of Regulations Section
11967.5.1(f5XC)]

7. _Voices College-Bound Language Academy will-shall admit all students who wish

to attend the Charter School, and who submit a timely application; unless the
Charter School receives a greater number of applications than there are spaces for
students, in which case each application will be given equal chance of admission
through a public random drawing process. Except as required by Education Code
Section 47605(d)(2), admission to the Charter School shall not be determined
according to the place of residence of the student or his or her parents within the
State. Preference in the public random drawing shall be given as required by
Education Code Section 47605(d)(2)(B). In the event of a drawing, the chartering
authority shall make reasonable efforts to accommodate the growth of the Charter

Page 10 of 211




School in accordance with Education Code Section 47605(d)(2)(C). [#Ref.
Education Code Section 47605(d¥A)-(C)]

%8, Voices College-Bound Language Academy svilkshall adhere to all provisions of
Efederal -law related to students with disabilities including, but not limited to,
Section 504 of the Rehabilitation Act of 1973, Title II of the Americans with
Disabilities Act of 1990 @BEIAY-and the Individuals with Disabilities #s-Education

Improvement Act of 2004 (“IDEA™).

4:6. Voices College-Bound Language Academy will-shall ensure that teachers in the
Charter School hold a Commission on Teacher Credentialing certificate, permit,
or other document equivalent to that which a teacher in other public schools are-is_
required to hold. As allowed by statute, flexibility will be given to non-core, non-
college preparatory teachers. [Ref. California Education Code Section 47605(1)]

9.10.  Voices College-Bound Language Academy wit-shall at all times maintain
all necessary and appropriate insurance coverage.

11. Voices College-Bound Language Academy shall comply with the Ralph M. Brown
Act.

12. Voices College-Bound Language Academy shall comply with the Pelitical
RefermPolitical Reform Act.

The Charter School shall comply with all applicable portions of the Elementary
and Secondary Education Act (“ESEA™), as reauthorized and amended by the
Every Student Succeeds Act (“ESSA”).

43:14. __The Charter School shall comply with the Public Records Act.
4415, The Charter School shall comply with the Family Educational Rights and
Privacy Act.

45:16.__ The Charter School shall, for each fiscal year, offer at a minimum, the
number of minutes of instruction per grade level as required by Education Code
Section 47612.5(a)(1)(A)-(D).

+6:17. _ If a pupil is expelled or leaves the Charter School without graduating or
completing the school year for any reason, the Charter School shall notify the
superintendent of the school district of the pupil’s last known address within 30
days, and shall, upon request, provide that school district with a copy of the
cumulative record of the pupil, including a transcript of grades or report card and
health information. [Ref. Galifermia-Education Code Section 47605(d)(3)]
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1718, The Charter School shall maintain accurate and contemporaneous written
records that document all pupil attendance and make these records available for
audit and inspection. [Ref. Califernia-Education Code Section 47612.5(a)(2)]

18:19. The Charter School shall, on a regular basis, consult with its parents and
teachers regarding the Charter School's educational programs. [Ref. Califernia
Education Code Section 47605(c)]

+9:20.  The Charter School shall comply with any applicable jurisdictional

limitations to locations of its facilities. [Ref, Califernia—Education Code Section
47605-and 47605.1]

20.21.  The Charter School shall comply with all laws establishing the minimum

and maximum age for public school enrollment. [Ref. Califernia-Education Code
Section 47612(b);.and 47610]

2122, The Charter School shall meet or exceed the legally required minimum of

school days. [Ref. Title 5 California Code of Regulations Section 11960]

Authorized Representative Signature Title Date
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CHARTER RENEWAL CRITERIA

Evidence of Meeting Charter Renewal Standards Pursuant to Education Code Section
47607(b) and the California Code of Regulations, Title 5, Section 11966.4(a)(1

Education Code Section 47607(b) requires that a charter school must meet at least one of the
following renewal criteria prior to receiving a charter renewal:

(1) Attained its Academic Performance Index (API) growth target in the prior year or in
two of the last three years, both school wide and for all groups of pupils served by
the charter school.

(2) Ranked in deciles 4 to 10. inclusive, on the API in the prior year or in two of the last
three years.

(3) Ranked in deciles 4 to 10 inclusive, on the API for a demographically comparable
school in the prior year or in two of the last three years.

(4) The entity that granted the charter determines that the academic performance of the

charter school is at least equal to the academic performance of the public schools that
the charter school pupils would otherwise have been required to attend, as well as the
academic performance of the schools in the school district in which the charter
school is located, taking into account the composition of the pupil population that is
served at the charter school.

(5) Has qualified for an alternative accountability system pursuant to subdivision (h) of
Education Code Section 52052.

The Charter school meets the criteria of Education Code Sections 47607(b}1)-(3) because it
attained its API growth target in the most recent year (2013) schoolwide and for all
subgroups, ranked in decile 9 on the API in the most recent year (2013), and ranked in
decile 10 on the API for a demographically comparable school in the most recent year
(2013). Please see Appendix A.

As indicated below with 2016 CAASPP comparison data, the Charter School also meets the
criteria of Education Code Section 47607(bX4).

(See also Appendix —DB: CDE DataQuest/CAASPP Reports.)

Comparison to Public Schools that Charter School Pupils Would Otherwise Attend

2016 CAASPP Results
Percentage of Students Meeting or Exceeding Standards

ELA % Mathematics %

Voices Charter School 64% 41%
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Donald J, Meyer Elementary School 26 25
0. S. Hubbard Elementary School 34 31
Horace Cureton Elementary School 38 19
Linda Vista Elementary School 40 33
Cesar Chavez Elementary School 25 24
Clyde Arbuckle Elementary School 19 14
Thomas P. Ryan Elementary School 33 19
Anthony P. Russo Academy 43 37
Summerdale Elementary School 54 55
Vinci Park Elementary School 57 47
Fammatre Elementary 60 48
SchoolCemparison-Sehoot

Blackford Elementary School 35 22
Lynhaven Elementary School 38 35
John J. Montgomery Elementary School | 35 29
Cadwallader Elementary School 66 66
Dove Hill Elementary School 42 42
Katherine R. Smith Elementary School 19 12
Cedar Grove Elementary School 50 38
Holly Oak Elementary School 44 39
Millbrook Elementary School 65 59
Norwood Creek Elementary School 64 61
McKInely Elementary School 23 17
Robert F. Kennedy Elementary School 46 36
Santee Elementary School 30 31
Franklin Elementary School 54 48
Jeanne R. Meadows School 52 45
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Daniel Lairon Elementary 31 13
SchoolCemparison-Sehool

Shirakawa Elementary 60 53
SchoolCemparisen-Scheol

Stonegate Elementary 51 47
SchoolCemparisen-School

Captain Jason M. Dahl Elementary 34 30
SchoolCemparisen-Sehoel

G. W. Hellver Elementary School 60 53
Ramblewood Flmentary School 53 54
Windmill Springs Elementary School 33 46
Los Arboles Elementary School 31 41
Eliot Elementary School 34 32
Luigi Aprea Elementary School 60 36
Las Animas Elmentary School 50 38
Rucker Elementary School 41 38
Antonio De Buono Elementary School 35 30
Daves Avenue Elementary 77 78
Nordstrom Elementary School 76 67
P. A. Walsh Elementary School 28 19
Paradise Valley/Machado Elementary 66 64
School

Barrett Elementary School 42 26
Los Pascos Elementary School 51 49
Mt. Pleasant Elementary School 42 33
Santa Teresa Elementary School 69 57
Taylor Elementary School 60 56
Anderson Elementery School 40 35
Baldwin Elementary School 37 38
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Ledesma Elementary School 67 64
Christopher Elementary School 29 24
Glider Elementary School 57 50
Edenvale Elementary School 23 17
Hayes Elementary School 50 35
Parkview Elementary School 56 49
Stipe Elementary School 26 29
Frost Elementary School 52 32
Miner Elementary School 30 24
Del Roble Elementary Scchool 39 32
Orchard Elementary School 48 44
Don Callejon School 58 55
Gardner Elementary School 21 10
Lowell Elementary School 32 22
Merritt Trace Elementary School 39 33
Rachel Carson Elementary School 64 49
Terrell Elementary School 48 32
Reed Elementary School 69 63
Empire Garden Elementary School 33 13
Grant Elementary School 26 19
Horace Mann Elementary School 33 16
Washington Elementary School 36 28
Schallenberger Elemntary School 57 52
Almaden Elementary School 41 22
Lietz Elementary School 67 67
Carlton Elementary School 81 76
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Clvde L. Fischer Middle Schoo] 34 24
Joseph George Middle School 37 22
Lee Mathson Middle School 22 1
Ocala Middle School 36 26
William Sheppard Middle School 41 28
Piedmont Middle School 53 45
Price Charter Middle School 72 53
Campbell Middle School 29 21
Monroe Middle School 41 29
Chabova Middle School 84 83
George V. Leyva Intermediate School 38 31
Quimby Oak Middle School 68 63
Bridges Academies 37 22
Stone Gate Elementary School 51 47
Sylvandale Middle School 45 32
Brownell Middle School 57 46
Solorsano Middle School 55 43
South Valley Middle School 42 40
Lewis H. Britton Middle School 43 38
Martin Murphy Middle School 46 40
August Boeger Middle School 36 20
Bernal Intermediate School 60 55
Davis Intermediate School 44 27
Herman Intermediate School 60 47
Herbert Hoover Middle School 33 23
John Muir Middle School 46 33
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Peter Burnett Middle School 37 13
Willow Glen Middle School 56 40
Castillero Middle School 62 51
Dartmouth Middle School 74 69
Union Middle School 80 73

Comparison to Demographically Similar Schools in the District

2016 CAASPP Results
Percentage of Students Meeting or Exceeding Standards
ELA % Mathematics %
Charter School 64% 41%
Comparson-SchesiMcKinley 23 17
Los Arboles Literacy and Technology 31 41
Academy
Santee 30 31
Larion College Preparatory Academy 31 24
Comparisen-SchoelCollege-Connection 78 64
Captain Jason M. DahlCemparisen 34 30
Sehool
Comparison-SchoolBridges 37 22
Robert F. Comparison-SehoolKennedy 46 36
Sylvandale Middle 45 32

Use of Alternative Measures & Increases in Pupil Academic Achievement Pursuant to
Education Code Section 52052(e)(4) and Education Code Section 47607(a)(3)

Assembly Bill 484 amended Education Code sections 52052(e}2)F) and 52052(e)(4) to
allow schools that do not have an API calculated to use one of the following criteria to meet

legislative and/or programmatic requirements:

o The most recent API calculation;
o An average of the three most recent annual API calculations; or
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o _Alternative measures that show increases in pupil academic_achievement for all

groups of pupils schoolwide and among significant groups.

As indicated below with 2015 and 2016 CAASPP data, the Charter School meets the charter
renewal criteria_established in Education Code Section 47607(b) by utilizing alternative
measures that show increases in pupil academic achievement for all groups of pupils
schoolwide and among significant groups, as allowed by Education Code Section

52052(eX4XC).

Additionally, Education Code Section 47607(a}(3) requires the authorizer to consider
increases in pupil academic achievement for all groups of pupils served by the charter
school (defined as numerically significant pupil subgroups) as the most important factor in
determining whether to grant a charter renewal.

CAASPP —ELA

Percentage of Students Meeting or Exceeding Standards
Percent Change from 2015 to 2016

2015 - 2016 Percent Change
All Students 54% 64% +10%
%ﬁfﬂﬁ 24% 36% +12%
.

el 1 o 10
Lhsadvantaged

English Learner 24% 35% +11%
Hispanic/Latino 53% 62% +9%

CAASPP — Mathematics

Percentage of Students Meeting or Exceeding Standards
Percent Change from 2015 to 2016

2015 2016 Percent Change
All Students 30% 41% +11%
Students with o o o
Disability 14% 23% %
Economically o o o
Disadvantaged 30% 3% 1%
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|| English Leamer 2% 16% +14%
|| Hispanic/Latino 28% 38% +10%

Page 22 of 211




Page 23 of 211




Element 1: Educational Philosophy and Program

Governing Law: A-deseription—of—The educational program of the charter school,
designed, among other things, to identify those whom the charter school is attempting to
educate, what it means to be an “educated person” in the 21° century, and how learning
best occurs. The goals identified in that program shall include the objective of enabling
pupils to become self-motivated, competent, and lifelong learners. Education Code Section

47605(b)(5)(A)(0).

The annual goals for the charter school, for all pupils and for each subgroup of pupils
identified pursuant to Section 52052, to be achieved in the state priorities. as described in
subdivision (d) of Section 52060, that apply for the grade levels served, or the nature of the
program operated, by the charter school_and specific annual actions to achieve those
goals. A charter petition may identify additional school priorities, the goals for the school
priorities, and the specific annual actions to achieve those goals. Education Code Section
47605(b)(5)(A)(i

Mission

Voices College-Bound Language Academy will prepare all students for the challenges of
higher education through the context of an academically rigorous dual-language program.
In addition we will ensure students demonstrate high academic achievement and apply
critical thinking skills while making sense of their role within their own culture and the
greater society.

Vision

All students graduating from Voices College-Bound Language Academy will possess the
knowledge, skills and confidence to succeed in any career path they choose to pursue in
life by mastering academic standards and developing a deep understanding of subject
matter. Students will have a heightened awareness of the endless possibilities for their
future and will be able to think critically by asking the right questions, especially when
confronted with the status quo.

With the guidance of teachers who are dedicated to being active participants in a
professional leaming community driven by student leaming and parents who work in
partnership with the Charter sSchool, students will have a lifelong intrinsic desire to learn
and a sense of social responsibility to make their communities better for those that come
after them.

Ultimately Voices College-Bound Language Academy will be a place where:

All adults believe all students can learn and achieve at high academic levels

All students are achieving at levels superior to state standards

All students are bilingual, bi-literate and bicultural

All students are strong communicators

All students realize their power to construct a new reality for themselves and

their communities

6. All teachers provide differentiated instruction that is standards based and
founded on best practices
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7. All teachers’ collaboration, planning and instruction is driven by analysis of
student achievement data.

Values and Culture

Voices College-Bound Language Academy will exemplify a new culture of teaching and
learning. All stake-holders will see themselves as both teachers and learners. For example,
teachers will have daily dedicated time for professional development and will share best
practices and lessons learned with the professional community. Students will be focused on
learning and achievement. Parents will develop their skills and knowledge and learn how
to best support their children on their academic journey to college. Parents will be warmly
welcomed to share their expertise and experiences to enrich our school.

Voices College-Bound-Language-AecademyCollege-Bound Language Academy’s culture

will be driven by our values and mission. Our culture, academic programs and even
conduct system will all support the qualities necessary for personal and professional
success. They are:

o Personal Responsibility: Teachers, parents and students will be held up to the
highest expectations of personal responsibility. The saying “No Excuses” will
influence our practices. Although times may be trying and outside influences
seem overwhelming, we will look within ourselves to take responsibility for our
actions. For instance, teachers will not make excuses for low achievement,
students will not make excuses for lack of effort, and parents will not make
excuses for truancy. Only then can we move forward and make positive change.
Likewise, all stake holders will understand that they have a personal responsibility
to help others and to share their expertise and talents with others.

e Absolute Determination: We each will look within ourselves to overcome
obstacles. Taking into account that many Voices College-Bound Language
Academy students and families may face adversity, they will discover that
through perseverance these challenges can be overcome. Students will
understand that nothing is beyond their reach. They all have the potential :—they

enlynead-apply-the-effort-to make their dreams reality.

e Community: No one at Voices College-Bound Language Academy is ever alone.
Together parents, teachers and students will accomplish great feats. The notion
that despite our differences and diversity, we are all moving towards the same
vision of high student achievement will unite us. For instance, to achieve the
Charter sSchool’s mission teachers will work collaboratively, parents and teachers
will work as partners and students will support each other.

Students-te-be-ServedWhom the Charter School is Attempting to Educate: Target Student

Population
Voices College-Bound Language Academy has created a small learning community that

currently serves 3—1—8—485 students grades kmdergarten through g}_1 ey end—thatpdll
5 a3 St sh—eight—The

seheel—epeﬁeéCharter sSchool opened w1th 104 kmdergarteners and ﬁrst graders and-has
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added a grade level each year.—We—willcontinue-untilreaching maturation atgrade-eight:

This growth plan -kes-allowed the Charter sSchool to create a cohesive culture and coherent
curriculum and instruetional—pregraminstructional program.

As a charter school, Voices College-Bound Language Academy is charged with educating
the students of California and not just students from one district. Voices College-Bound
Language Academy is committed to providing educational opportunities and choice to those
students who have traditionally been underserved (e.g. students of color, students from
disadvantaged socio-economic backgrounds, recent immigrants, and English -lenguage
learners), with particular efforts made to recruit within the FMSD and students who are not
succeeding in traditional public schools. The diversity of the target Voices College-Bound
Language Academy populatlon is reflective of the Franklin- McKinley School Dlstnct

The table below describes our student populat10n in terms of ethmclty/race over t-he—pﬂsfe

four-yeass our last charter term,
and-the focusdemonstrating our commitment to #-has-en-serving students of color:

Figure 1.0 — Voices Academy Race/Ethnicity 2011-2016

Race/Ethnicity 2011-2012)2012-2013|2013-2014|2014-2015|2015-2016
Hispanic or Latino 87.7% 90.1% 90.6% 90.7% 91.4%
Asian 3.2% 2.8% 2.5% 2.0% 2.0%
Filipino 0.9% 1.1% 1.0% 0.7% 0.9%
African American 3.8% 3.4% 3.0% 2.7% 1.5%
White 22% 1.1% 1.0% 1.8% 2.0%
Two or More, Not Hispanic 2.2% 1.4% 1.8% 1.8% 1.8%
Other 0.0% 0.0% 0.0% 0.2% 0.4%

100.0%| 100.0%| 100.0%| 100.0%{ 100.0%

2007-2008 | 200820090 | 20092010 | 2040264+ | 2042042
Hispenie 849 2854 8% S8 289
hite 204 <184 2% 294 2%
Ilctanmess e Be 285 29% 294
EBleek 3% 49 284 £9% 2%
Chinese A NA 1% =154 =195
Cther 494 2% 3% 29 2%

Moreover, we recruit native Spanish, English, er-and Vietnamese speakers and bilingual
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| students. Our target population is both socio-economically and ethnically diverse. As a non-
selective public school, Voices College-Bound Language Academy is tuition-free and
admits any student regardless of ethnic, socioeconomic or religious background.

The table below deseribestables below describe our student population in terms of free or
reduced luneh-price meal (“FRPM™) eligibility, and primary language:

s Academy Free or /Reduced LunehPrice Meal Eligibility 2011-2016

| Figure 1.1 — Voice

| FRPML |2011-2012}2012-2013]2013-2014|2014-2015]|2015-2016

| |Qualified 73.1% 68.3%| 68.5%| 74.5%| 68.9%|

| 20072008 | 20082600 |2009-2040 [2010-204 |20H-2012=

| [ NSER-Quakified 81% 78% 80% 7% 75%

‘ 20072008 | 200820600 |[2000-2040 |2010204- |20+
2042x

| [Spanish 75% 69% 74% 66% 75%

| | English % 24% 21% 30% 22%

| [ Vietnarmese 7% 7% 4% 3% 2%

| [Mandesin NA NA 1% <1% <19%

| Figure 1.2 — Voices Academy Primary Language 2011-2016

| Primary Language|2011-2012|2012-2013|2013-2014 2014@_& 2015-2016

| jvietnamese 2% 2% 2% 2% 2%

| | Mandarin 1% 0% 0% 0% 0%

Page 27 of 211




What it Means to be an Educated Person in the 21st Century

The skills needed in tomorrow’s society are different from those traditionally afforded to
children of color in underserved school communities, and the level of competency required
is higher than ever before. An educated person in the 21" Century is a bilingual,
technologically competent, lifelong learner, enthusiastic about acquiring new knowledge
and applying it to novel situations. He/She is self-motivated and able to make informed life
decisions based on awareness and understanding of all of life’s possibilities. He/She is an
active citizen in the community who is open-minded and values multiple perspectives and
diversity.

Additionally, our vision of what is means to be an educated person in the 21st century and
our entire program of study —is_strongly supported and aligned by the “thinking” and
academic skills outlined in the Common Core State Standards (*“CCSS”), the California
Next Generation Science Standards (“NGSS”). the State Content Standards for History-
Social Science, and the National History Standards (see Appendix C for Description of
Academic Rigor at Voices). It is the goal of the Charter School to enable students to
become self-motivated, competent, lifelong learners.

Deseription-of How Learning Best Occurs

In order to be prepared to be successful and compete in the future, our studentsehildres must
acquire different habits of mind, centered on critical thinking and problem solving, and meet
mere rigorous academic expectations. We will prepare our children for this new world and
economy by providing educational opportunities based on the following research-based
pedagogical principles:

o StateStandards-Based: To adequately prepare students for academic success as
measured by state indicators, our students will be fully immersed in the
articulated CaliforniaState content standards{e=Common Core State Standards-,
NGSS and anphcablc state content standardseﬂee-the-state—;mplemem—&depts—

; Amsworth 2003)

o Multilingual: Research demonstrates that virtually all children, are capable of
acquiring multiple languages and benefit from bilingual instruction. (Collier,
1998; Cummins, 1986; Lindholm-Leary, 2001; Snow, 1990)

e Cognitive: The most powerful learning comes from developing sophisticated
understanding of concepts and higher order thinking associated with various fields
of inquiry. (Bruner, 1966 & 1996; Wiggins &McTighe, 2005)

e Developmental: Schooling matches its activities to the developmental level of
children and then accelerates learning. Teachers must “hook” students when
necessary content does not naturally pique student interest. (Bruner, 1966 & 1996;
Piaget 1969; Wiggins &McTighe, 2005)
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Rigor: Students learn best when faced with genuine challenges to think about new
interpretations and possibilities, to see patterns and interpret them. (Doll, 1993;
Bruner, 1966; Vygotsky, 1978; Wiggins & McTighe, 2005)

Critical Thinking: Children should be taught how to think and be offered questions
to think about. Through authentic dialogue students develop an awareness of reality
and bias which then helps them examine new possibilities. (Burbules, 1993; Cortez,
1986; Freire, 1996; Olsen, 1999; Shor, 1992; Wiggins & McTigh,2005;

Reflective: Ample opportunities for learners to look back, to reflect, and to debrief
about both what they know and don’t yet know must be provided. (Dewey, 1971;
Doll, 1993; Freire, 1996)

Authentic: Real, rich, complex ideas and materials are at the heart of the curriculum
because active, hands-on, minds-on, concrete experiences are the most powerful
form of learning. Children learn best when they encounter whole, real ideas, events,
and materials in purposeful context and not by only studying sub- parts isolated
from actual use. Content is made relevant by making connections to life outside the
classroom (Doll, 1993; Gardner, 1991; Piaget, 1969; Wiggins & McTighe, 2005)

Collaborative: Cooperative learning activities tap the social power of learning
especially for children learning a second language. Leaming is socially constructed;
students working together collaboratively in a variety of different groupings
maximizes learning for all students regardless of their achievement levels
(Cummins, 1986; Lindholm-Leary, 2001; Lazarowitz & Karsenty; Slavin, 1994;
Vygotsky, 1978, 1990)

Recursive: Ideas, concepts and themes are not just taught once and forgotten. They
are revisited throughout a child’s education, building understandings into more
sophisticated levels each time. (Bruner, 1966; Dewey, 1971; Doll, 1993; Piaget,
1969; Whitehead, 1967; Wiggins and McTighe, 2005)

Transformational: Children do not just receive knowledge; they create it within the
cognitive systems they encounter; fostering new ways to see and do things. (Doll,
1993; Freire, 1996, Bruner,1966; Shor, 1992)

Development of Character: The classroom and school are model communities
where students learn the skills and practices they need to live as productive citizens
of the greater community. Students learn to take full responsibility for their own
learning, (Nelson, 2000; Kohn, 1993; Komarinck 2004)

Parent and community involvement: Students are successful when they are
supported by caring adults and when school and home work as partners to set high
expectations for student behavior and achievement (Brandt, 1989; Delgado- Gaitan,
1990)
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| »—Culturally Responsive Practices: The academic achievement of these students
[diverse, racial, ethnic, cultural, linguistic, and social-class groups] will increase if
schools and teachers reflect and draw on their cultural and language strengths. (Gay,
2000; Delpit 1995, Nieto, 2010).
o
| Overview-of Curriculum and Instructional Design
Powerful, applicable and relevant learning for all students is the goal. A “minds-on”
curriculum, acceleration, ongoing assessments and meaningful parent engagement are the
means. Voices College-Bound Language Acadessy's— —chosenAcademy’s chosen
instruetional—appreachesinstructional approaches will enable the Charter sSchool's students
to achieve the objectlves spe01ﬁed in the charter—aad— master the academlc content
standards, in : the-State-Bea 3 A
Eé&ea&en—@ede—é@é@é—and meet the somal/emotlonal needs of our student body through

Using Research-Proven Instructional Models

Sharing Best Practices for Student Success

Focusing on Core Content and Standards-Based Curriculum
Providing Academic and Support Services for Struggling Students
Having a Results Matter Philosophy

Building a Professional Learning Community (“PLC”)

Enabling Character Education and remaining College-Bound Focus

As a result of these approaches, our students will not only meet program goals and
assessment targets, but will also become literate, self-motivated, ambitious, life-long
learners. Teachers and administrators together will research and choose curriculums,
programs and supplements that meet the needs of students as needed, so long as ey
alignthey allgg w1th the Charter_ School's phllosophles approaches program, and mission,

>

smdthS—afe—pfepared—feHhe—ﬂgefs—eﬂﬁgheﬁeéaeaﬁe&-Across the grades, Voices College—

Bound Language Academy seeks to balance more progressive teaching strategies, which are
linked to student engagement and motivation, with more traditional strategies, which are
required for success in higher education.
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Research-Based Instructional Models and Pedagogy

All of Voices Academy instructional models and instructional techniques have been chosen
because they are research-based and have been proven to be best practices for English
learners (“EL”) and students of color. Teachers will-successfully address students’ needs
and preferred modes of learning, while students have an opportunity to access rigorous
content and use expressive and receptive skills in a highly academic manner. The
instructional models and techniques include:

Dual Immersion Program

Foremost, Voices College-Bound Language Academy meets the needs of English Leamners

by 1mp1ement1ng a Dual Language Program Reseafeh—has—shewﬂ—th&t—Daal—La&g&age

seeend—}&ngxa-&ge—(—ITZ—)—}ﬂ—aH—S\ibjeets——lﬂ—addiﬂeﬂ—Tthe Dual Language pProgram also

allows students to maintain that hlgh level of achievement and to reach even higher levels
through the end of K-12 schooling.* Research findings demonstrate that a quality €Dual
}Language pProgram must include all of the following instructional components to reach
these results.

e A socio-culturally supportive school environment

e An incorporation of multicultural themes into instruction and materials,
including student’s values and ways of learning. Students work
collaboratively and learn together.
An additive bilingual environment
Ensure that all students maintain their home language while acquiring a second.
Support all learners to reach high academic achievement while nurturing and
supporting them. Every adult is committed to the belief that all children can learn
at high levels. Every adult is committed to the belief that all children can learn at
high levels.

e Celebration diversity in all its forms.

The highly regarded longitudinal research of Wayne and Virginia Collier’{see-Appendix
234 states:

One-way and two-way developmental bilingual education programs (or dual
language, bilingual immersion) are the only programs we have found to date that
assist [ELL] students to fully reach the 50" percentile in both L1 (primary
language) and L2 (language being learned) in all subjects and to maintain that
level of high achievement, or reach even higher levels through the end of
schooling. The fewest dropouts come from these programs.

Dual immersion programs were the only program models that closed the
achievement gap even when taking into account high student mobility, English
language acquisition, ethnicity and parent education levels and SES.

! Lindholm-Leary, Kathryn (2001) Dual Language Education. Clevedon. Multilingual Matters LTD.

2 http://emmr.usc.edu/CollierThomasExReport.pdf
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Bilingually schooled students outperform comparable monolingually schooled
students in academic achievement in all subjects, after 4-7 years of dual language
schooling.

Native-English speakers in two-way bilingual immersion programs maintained
their English, added a second language to their knowledge base, and achieved
well above the 50" percentile in all subject areas on norm-referenced tests in
English. These bilingually schooled students equaled or outperformed their
comparison groups being schooled monolingually, on all measures.

In addition, more recently, the California Department of Education commissioned and
| published a report outlining the significant progress in the field of English Leaguage-learner
education. The intent of this report was to gather the most prominent researchers in the field
I of English Llanguage leaming to offer a comprehensive review and analysis of the strongest
research evidence currently available to inform instructional practices for

| English learners. The report cites the following benefits of a dual language education®®

Globalization: Educational programs that afford students opportunities to acquire
English and other languages and to become familiar with other cultures are better
suited to offering graduates a premium in the global village.

Neurocognitive Advantages: A bilingual advantage has been demonstrated
consistently by individuals competent in completing tasks or solving problems
when competing information is available.

The Home language Advantage: English learners with advanced levels of
competence in certain aspects of the home language demonsirate superior
achievement in English Literacy compared with English learners who lack or have
lower levels of competence in these home language abilities.

Schooling and Cultural Competence: Dual language programs provide students
with communication skills and cultural awareness that facilitate intergroup contact
and appreciation.

Systematic ELD

English Learners (ELs)-receive daily structured English Language Development (“ELD)
for 60 minutes per day, which is 50% more than required by the state_for traditional public
schools. Teachers make connections with content and make “input comprehensible.”- We
use the Systematic ELD Framework and curriculum to develop English proficiency and to
address the four domains (reading, writing, listening and speaking) of language

development-{see-Apperdsc D).

Systematic ELD instruction is part of a comprehensive program for English Learners. The
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purpose of dedicated ELD instruction is to develop a solid foundation in the English
language and to increase students' ability to communicate for a range of purposes. Effective
ELD instruction supports achievement in other content areas by teaching students the
language skills to successfully engage in content learning. It helps equip students with the
language needed to express the sophistication of their thinking.

Systematic ELD is taught regularly, during time specifically dedicated to teaching English.
It follows a developmental scope and sequence of language skills that includes substantive
practice to ensure students develop fluency and accuracy. For this part of the instructional
day, students are taught at their assessed level of English proficiency to ensure they develop
a solid English language foundation and are continually challenged to stretch their ability to
flexibly use language as recommended by the California Department of Education. See
Appendix D for Sample ELD Lesson Plan.

Systematic English Language instruction:

« Explicitly teaches language by assessed proficiency level

« Emphasizes oral language development (listening and speaking) through carefuily
structured, purposeful and engaging interactions

» Emphasizes application of language skills through reading and writing

« Lays out a scope and sequence of grammatical forms and sentence structures
needed to communicate for a range of purposes (functions)

« Teaches vocabulary for social and academic purposes moving from general to
increasingly precise words

» Provides ample oral and written practice for application of newly taught language
in authentic contexts

+ Does not replace literacy or other content instruction, but rather equips English
Learners with the language they:

o Arenot likely to learn outside of school,
o Will not be taught in any other content area, and
o Are expected to use every day for academic and real life purposes.

Students that are English proficient receive English Language Arts (“ELA™) Instruction
éELA—)—durlng this time that their peers are receiving Systematic ELD instruction. ELs also
receive ELA instruction with thiztheir peers in the self-contained classroom before the
afternoon switch and extensions in their ELD class. Furthermore, as a dual immersion
school, teachers will also utilize this model to provide Spanish Elanguage development for
our Spanish learners (ijsz).]

Balanced Literacy

Voices College-Bound Language Academy has a balanced literacy program of instruction
and assessment orgamzed around the California-English-Language-Arts-StandardsCommon
Core State Standards.- It is the aim of Voices College-Bound Language Academy program
to comply with the stated goal of the California Department of Education that all children
will be literate readers and writers by third grade. These students will also demonstrate a
love of reading and writing for pleasure, proficient use of reading and writing for academic
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learning, and proficient reading, writing and speaking in two languages, English and
Spanish, by eighth grade

The elements of balanced literacy are not fixed and separate, and activity in the classroom

moves smoothly around them. Each element requires a different level of support from the
teacher and respects the level of control or independence of the children. For example. the
teacher is in full control of reading aloud although the children are actually listening,

commenting, and joining in on familiar parts. In independent reading, the child is in_full
control of the process, with little or no teacher support. The same applies to the different

contexts for writing.

Literacy instruction is characterized by teaching the children to use reading and writing
processes through:

o TDepdingalsud

Figure 1.3- Balanced Literacy Components

Balanced Literacy We do this by creating an environment where
children see themselves as readers and writers,

thinkers, listeners and talkers. We are trying to

instill in them a great love of learning. The
balanced literacy framework provides the
structure to make this all happen.

Reading aloud Reading aloud is the foundation of the early
literacy framework. By being immersed in a
variety of well-chosen texts children not only
learn to love stories and reading but they also
learn about written language.

Word Study: Word study refers to the deliberate

) ) ) investigation of words. It occurs in settings
(Sight words, Phonemic awareness, Phonics, where the teacher directs children's

Vocabulary) categorization and understanding of how words
work through routines, direct instruction and
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word sorts. Teachers provide whole group,
small group and center instruction throughout
the literacy period. Teachers avoid giving
rules, work towards automaticity and flexibility
and constantly return to meaningful texts and
prompt students to use new knowledge in
reading and writing settings

Shared reading

Designed to be used with the whole class or a

small group, this activity provides many
opportunities for incidental learning about the
way written language works. The context
created by shared reading is totally supportive
of young readers as they begin to attend to the
details of print while still focusing on meaning
and enjoyment. In shared reading. emerging

readers get a chance to behave like readers and
learn the process.

Guided reading

Guided Reading places the child in a more
formal instructional situation, It is the
foundations of the literacy curriculum. The
teacher works with a small group who has
similar reading processes. The teacher selects
and introduces new books and supports
children reading the whole text to themselves,

making teaching points during and after the

reading. It gives the child the opportunity to
problem-solve while reading for meaning.

Independent reading

Children read on their own or with partners
from a wide range of materials. Reading and
re-reading a familiar text has been shown to
support young children’s learning to read. The

reader independently solves problems while
reading for meaning.

Readers Workshop (K-3) and Literature Circles

Readers workshop and literature circles build

(4-8th)

on an effective reading process and allows
students to use strategies in an effective way.
Through conversations, students extend
meaning of texts and make connections. The
meaning students construct as they listen to one

another's interpretations is greater than any of
them could construct alone.

Shared and Interactive writing

Interactive or shared writing provides authentic
setting within which the teacher can explicitly
demonstrate how written language works.
First, the teacher and students work together to
discover a reason for writing. Once the
purpose is established, the teacher helps
students gain control over the conventions of
print that writers need in order to be able to
communicate their messages in written
language.
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Writers workshop Guided writing or the writing workshop is
another way for teachers to help children learn
to write, but in this case the children are
constructing their individual pieces of writing
with teachers (and eventually) peer guidance
assistance, and feedback. The teacher may
have individual conferences with children or
call them together first for a mini lesson on an
aspect of writing from topic selection to
composition to punctuation to letter formation.

Children read from a variety of reading materials that include leveled and/or decodable
books, anthologies, original works, magazines, reference books/materials, newspapers, and
text books. Reading instruction emphasizes expository text. Teachers use teaching strategies
that make grade level content accessible to all students, regardless of reading level
(universal access). Through professional development and coaching, teachers modify and
acquire new instructional strategies to ensure the most effective instruction for these
children. Teachers also research and recommend other curricula to support and supplement
the program.

The writing curriculum emphasizes expository writing. Studies have shown that a common

element among 90/90/90 schools (99%—£ree—aﬂd—fed-ueed—kmeh—90-%—mmem-y—smdeﬂt
population00% proficient) is the emphasis of expository writing across content areas’.

These are schools that were identified because they are at least 90% combined
sinoritynonwhite student population: at least 90% free or reduced price lunch qualified
students-: and at least 90% successful on standardized assessments. See Appendix E for

summary of 90/90/90 schools research.

Balanced Mathematics

A balanced approach to math will include opportunities for students to develop conceptual
understanding, procedural fluency, and mathematical reasoning/problem-solving skills as
well as to communicate precisely about their mathematical understanding. Mathematical
understanding and reasoning will always be prioritized before introducing algorithms or
steps for solving a problem.

Understanding by Design {ibB)Seienceand-Seeial-Studies

Knowing or being able to do something does not guarantee that we understand it. We truly
learn and retain more when we can reflect upon. internalize, and apply (transfer) the content
we are being taught. Understanding is the ability to transfer learning to new, different and
unique experiences. Understanding by Design (“UbD™) allows us to avoid the “inch deep,
mile wide curriculum.” UbD is a framework for project based learning. The primary goal
of UbD is student understanding, the ability to make meaning of Big Ideas and transfer their
learning. Teachers guide students to these understands and set a purpose for learning by

using Essential Questions such as:

. From whose viewpoint are we seeing or reading or hearing this? From what angle
or perspective?
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. How do we know when we know? What’s the evidence, and how reliable is it?

. How are things, events or people connected to each other? What is the cause and
what is the effect? How do we fit together?

. What’s new and what’s old? Have we run across this idea before?

. So what? Why does it matter? What does it all mean?

Science and social studies units and projects are based on CCSS, the Next Generation
Science Standards. the National History Standards and the €alifernia-HisteryState eContent
sStandards for History-Social Science using the UbD® Framework. Students learn content
in depth and have an _opportunity to demonstrate understanding through performances of
understanding. Additionally. students apply other content knowledge and skills (e.g., math
language arts, art. speakin erforming) to make their projects truly integrated. These
performances of understanding are shared with parents and the wider community through
exhibition projects and assessed through teacher created school wide rubrics that will
measure understanding, presentation, and skill proficiency. Every unit has technology
components that assist students in learning and in expressing their understandings. See
Appendix F for Sample UbD Unit.

\Sheltered Instructional Observation Protocol tSIGR)

The Sheltered Instructional Observation Protocol (“SIOP”) Model (Echevaria, Vogt &
Short) was developed to provide teachers with a well-articulated, practical model of
sheltered/specially designed academic instruction in English (“SDAIE”) instruction. The
intent of the model is to facilitate high quality instruction for English I earners in content
area teaching. However, as a dual immersion school we also utilize this model to_provide
sheltered instruction for Spanish Learners-£SL.s}.

The SIOP Model is based on current knowledge and research-based practices for promoting
learning with all students. especially language learners. Critical features of hi ualit
instruction for language learners are embedded within the SIOP Model. Its effectiveness

was validated by a research study conducted through Guarino. et al (2001), who determined
that it was a highly reliable and valid measure of sheltered instruction,

This learning environment values the student, provides authentic opportunities for the use of
academic language, and maintains the highest standards and expectations for all students. In
addition, it fosters voice and identity. Moreover, professional development time is
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dedicated each vear to the understanding of language acquisition strategies. research inquiry,

data analysis, and lesson planning and execution in regards to the needs of second language
learners]

Socratic Seminars (middle school)

Socratic_seminars are a collaborative intellectual dialogue facilitated with open-ended
questions about text. Socratic Seminars are a way for students to formulate a deeper
understanding and engage in critical conversations about literature. By giving students the
opportunity to engage in open-ended discussions, $socratic Sseminars provide students with
opportunities to clarify the meaning and formulate their own ideas about texts. During the
Seminar, students construct meaning by actively listening, participating, analyzing, and

interpreting texts. Students are encouraged to share different points-of-view. ask questions,
and answer questions presented by their class peers. It is important to clarify that during a
Socratic Seminar the teacher does not lead the discussion; instead. he or she takes the role of
a facilitator, refocusing the conversations if needed. Discussions are never about right or

wrong answers, nor are they a debate. It is a time for students to exchange ideas, think aloud
and share their thinking in 2 meaningful and thoughtful manner.

Additionally, Ssocratic Sseminars foster the idea of respect by encouraging students to listen

to other’s perspectives and accepting various points-of-view. Students are instructed to
follow discussion norms that everyone understands and has agreed to follow. By being part
of a £seminar, students have to demonstrate a level of maturity that will be expected of them
in high school and in college. Being able to participate in high-level discussions is a skill
they will carry for the rest of their academic career.

Shared Best Practices for Success
Voices Academy offers site-based instruction and offers a minimum of at least 175 days of

instruction per vear (Edueation-Code-Section-47612(d)(3)5 CCR 11960). Please see
Appendix G for a draft school calendar. We also employ a staffing model that provides

extra support and reduces the adult to student ratio, especially in the early grades.

Figure 1.4 - Basic Staffing Models

Base Staft One teacher One teacher One teacher

(per classroom)
One Full Time One Part Time One School
Associate Teacher | Associate Assistant artime
Teacher (shared )

Educational Specialist

SPEDSpecial Education Associate Teacher

Support Staff (as required per
Individualized Education

Program (“IEP™))

Extended Learning Time
It is our belief that the vast majority of low academic achievement from students is due to a
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lack of exposure to high quality instruction and challenges, not due to ability. Therefore, we

provide more instructional minutes than are required by the State (Education Code Section
47612.5(a)(1)) each school year by instituting a regular school day that runs from 8:00am to

4:00pm for all grades. See Appendix H for Instructional Minutes calculation and Appendix
I for sample bell schedule, which shows that Voices Academy exceeds state mandated
minimum minutes for grades spans K, grades 1 to 3, and grades 4 to 8.

Time on Task

We believe that students who are behind need “more, faster rather than less, slower.” All
students are expected to be engaged 100% of the time in all lessons and work. Daily
schedules strategically and coherently allocate the time and resources necessary to meet
ooals. Teachers prioritize and align instructional time with goals. They adjust. add. or
eliminate what is needed. Aligning instructional time based on the needs of our students
keeps teachers from allotting time based on personal preferences, ideologies or even
curricula. We ensure time is used in the most effective way and schedule check-ins during
data meetings and whole-school interim data analysis (Results Oriented Cycle of Inquiry—
ROCH to ensure acceleration toward goals.

Differentiated Instruction

Differentiated instruction is matching instruction to meet the different needs of learners
(high and low) in a given classroom. We have found that the range of instructional needs
within one classroom is wide. In order to accommodate these instructional needs, teachers

plan for small group and 1-1 instruction as well as ample learning center
time. Differentiated instruction is implemented during the regular school day, in all
instructional blocks, throughout all content. Differentiated instruction is made possible

because of the use of mini-lessons and direct instruction, which frees up time for

differentiation while students are in the You-do phase. Also facilitating differentiation are
our paraprofessionals (Associate Teachers). These kighlgualifiad-individuals also work

with small groups and 1-1 as well as supervise whole group learning while the teacher
works with the students needing the most attention.

Cooperative Learning
Cooperative learning is a teaching/learning technique where students interact with each

other to acquire and practice subject matter and to meet leaming goals. Teachers provide
deliberate opportunities for students learning language (both ELs and SLs) to interact

linguistically with native speaking peers for optimal language development. Itisa formal
way of structuring activities in a learming environment and is achieved by moving from rote

learning to learning how to think critically. A main goal is cooperation versus competition
or individualism. Cooperative learning has also been shown to be an excellent instructional
strategy for students of color (field dependency).

Direct Instruction

Direct Instruction has been proven to be especially successful with socioeconomically
disadvantaged, English Learners and academically struggling students because it is explicit,
organized, and predictable. Direct Instruction assists students through a specific design that
focuses on getting initial learning into short term memory. When the design is followed, the

student will be able to master new learning. Active practice assures transfer of new learning
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into long term memory. Direct instruction is characterized by five phases at Voices
Academy:

1. Orientation

2. Presentation (I do)

3. Highly Structured Practice (we do)
4. Guided Practice (we do)

5. Independent Practice (you do)

Voices Academy direct instruction model includes multiple opportunities for students-
teacher and student-student interaction, discourse, and critical thinking during its I Do and
We Do. Teachers receive extensive professional development on direct instruction
throughout the vear to ensure that all minds are on and contributing during the lesson.

Prove It!

Students are expected to justify their answers and opinions by citing evidence. Teachers
ask student to explain their answers whether they are correct or not when _answering orally
and in writing on assessments. assignments and essays. As students progress they are
taught how to hold each other accountable by posing similar questions to classmates during

any classroom discussions. literature circles and Socratic seminars.

Focus on Core Content and Standards-Based Curriculum

Standards Deconstruction
Educators at Voices Academy deconstruct their grade’s standards with their grade level
partners throughout the vear. In order for students to truly master each standard., they must

be taught the sub-skills, knowledge and language that lead to proficiency. Teachers rely on

each other and vetted resources to break down complicated standards and understand every
aspect within that standard. In doing so, teachers identify what students should know and be
able to do, create manageable and/or smaller objectives to teach and more efficiently plan
instruction. Standards deconstruction leads to clearer lessons and a deeper learning.

Backwards Map
An integral part of the teacher-created curriculum at Voices Academy is the Backwards

Map. Course leads work together to break down or group standards and map them across the
vear before the school vear begins. They create long-term plans, paying attention to the
rigor, the expected length of each unit and how standards build upon each other. This
Backwards Map allows course leads and teachers to adequately allocate instructional time
for each standard and interim assessment. The Backwards Map also assists teachers in
aliening school adopted curriculum or resources to the content standards. A sample
Backwards Map can be viewed in Appendix J.

Literacy
The literacy program at Voices Academy —incorporates all of the recommendations

originally published by The Nationa! Reading Panel (“NRP”) and more recently updated by
the National Institute for Literacy (“NIL™), the National Institute of Child Health and
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Human Development, and the U.S. Department of Education*, The NRP and NIL
summarizes what research has discovered is necessary to successfully teach children to

read. It identified key skills and scientifically based instructional practices central to reading
achievement. According to the NRP and NIL. the five areas of reading instruction are:

Phonemic Awareness: The understanding that sounds of spoken language work together to
make words. Phonemic awareness instruction helps children learn to read and improves their

reading comprehension because they must be able to read words rapidly and accurately. It
also helps children learn to spell because they are able to relate the sounds to letters as they

spell words.

Phonics: The relationship between the letters of written language and the individual sounds

of spoken language. Systematic and explicit phonics instruction significantly improves word
recognition and spelling, as well as improves reading comprehension.

Fluency: The ability to read a text accurately and quickly with expression and meaningful
phrasing. Fluency provides a bridge between word recognition and comprehension. Because
fluent readers do not have to concentrate on decoding the words, they can focus their
attention on what the text means.

Vocabulary: Knowledge of the words needed to communicate effectively (listenin
speaking, reading, writing). Vocabulary is very important to reading comprehension
because readers cannot understand what they are reading without knowing what most of the
words mean. Most vocabulary is learned indirectly and some must be taught directly.

Text comprehension: Text comprehension is important because it is the reason for reading.
Students are taught reading strategies through direct and explicit methods. These include
monitoring comprehension, using graphic organizers and semantic organizers, answering

guestions, generating questions, recognizing story structure and summarizing {0 access
grade-level content through reading.

Literacy in Upper Grades

English Language Arts in the upper grades will aim to create high-rigor environments where
students are deeply analyzing, deconstructing, and evaluating texts while using writing as a
tool of creation in which students express their knowledge, opinions, and criticisms. As
students eneage in this rigorous process of literacy and writing, Voices Academy middle
school will-also makes a deliberate approach to literacy and writing through the mentality of
“literacy as power.” Lessons, texts, and discussions are ofien framed around the following
cuiding question: “How can reading and writing act as a form of power?” Classes will be

theme-based with a strong emphasis on collaborative learning, supports for second language
learners, and demanding evidence from students. Moreover, the ELA program frames its

themes around developing multicultural understanding in the most critical sense. Students
will not only explore the self and culture. but through a variety of specifically chosen texts

* National Reading Panel (2000); Teaching Children to Read: An Evidence-Based Assessment of the Scientific
Research Literature on Reading and Its Implications for Reading Instruction- Reports of the Subgroups.

Eunice Kennedy Shriver National Institute of the Child Health and Human Development, NIH, DHHS, (2001});
Put Reading First; The Research Building Blocks for Teaching Children to Read (N/A). Washington, DC:

U.S. Government Printing Office.
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and high-level discussions students will be encouraged to also explore the power structures
and forces that students deal with every day. In this way students will be able to make the

connection between literacy, writing, and power; ultimately creating an empowering

experience for all involved.

The Voices Academy middle school reading program will be critical for the literacy of our
students: the rigor and demands on independence increase. moving students along a
continuum _that prepares them to be high school and college-ready. By using rigorous,
engaging, culturally relative, and meaningful texts in skill-based instruction, Voices
Academy teachers will make the Common Core State Standards accessible to all students
while simultaneously investing them in literary experiences that can transcend the
classroom. Voices Academy teachers will strive to organize courses with important factors
in mind: a scaffolded staircase of complexity and meeting the needs of English Learners.
Texts will progress over the course of the year with increasing complexity, both in terms of
lexile and thematic understandings. Voices AeademyAcademy teachers will also include a
language objective into each lesson, using realia and SIOP strategies to support ELs through
rigorous texts (see Appendix K for sample SIOP lesson plan). We want to equip our students
with the close reading skills necessary to deeply examine, comprehend. and analyze texts,
while also building the critical thinking skills that will allow students to create bridges
between texts they read and technology, popular culture, media, and their own culture.
Voices Academy teachers will use a balance of genres in literature to foster an intellectual
curiosity that will enable students to better understand themselves and the world around
them.

The vision that Voices Academy middle school has for its writing program is one where
students will become unique and engaging proficient writers, This will be done by creating a
program that interweaves the Common Core State Standards for English Language Arts
< peards-with the Writer's Workshop Model. Our writing
Iasses will prov1de students w1th an_opportunity to create, plan _and produce works that
reflect the reading-based standards they are identifying and analyzing in the English
Language Arts class. Qur goal is to provide a rigorous curriculum that will_have each
student _explore writing, innovate their craft, and internalize the writing process in a
pragmatic manner. The long-term goal for Voices Academy middie school students is that
they will push themselves to be creative and critical writers throughout their lives. To
achieve this, our writing program will present students with practical world issues that will
engage their interest and inspire them to improve the variety of relevant writing projects
they will work on. These writing projects will reflect the enthusiasm, professionalism,
understanding_and application that must be present in_any rigorous writing process.
Furthermore, we believe that all forms of media should be valued and therefore, our writing
program will teach students the various ways a professional writer can present, publish, and

defend his or her work to a broader community.

The structure of the writing program at Voices Academy has the teacher take on the role of a
writing _coach. The writing coach models professionalism and effective peer editing
collaboration. By introducing, modeling and showing_enthusiasm for the tools. strategies
and procedures that professional writers use to improve their craft, teachers will equip each
student the essentials of good writing, Focused mini-lessons that employ effective teaching
strategies, noting down observations made during check-ins and conferences, giving ample
writing time to have students work at_their own pace, and providing an equitable sharing
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space to reinforce a positive collaboration are the major components of the writers workshop

which will ensure an engaging writing environment. The teacher will model and guide each
student to become a peer editor who seeks to give constructive suggestions instead of direct
corrections. The end goal of the writing program is to instill in our students a true
appreciation of writing that is reflected in the enthusiasm, professionalism., and critical lens

they use when working on their writing. Qur young writers will demand excellence from
themselves as they seek to improve their voice, ideas. organization, word choice, sentence

fluency., and conventions. Voices Academy middle school students leave with the

understanding that when they improve their craft, they are giving themselves more
opportunities to communicate their unique voice in an engaging and evocative way through

the power of the written word.

Math

The mathematics program at Voices Acadzimy is one of rigorous, real-world assessment and
aligned instruction organized around the Common Core State Standards for
Mathematizs. The goals of this program will be to have students apply their ever-increasing
mathematical knowledge and skills to novel context and increasingly sophisticated
mathematical problems. Students will build conceptual and procedural understanding in
addition to developing fluency and application. Students will then use these skills to further
their understanding of other related curricular areas, such as science and social science.

The ongoing assessment procedures will monitor each child’s level of mathematical
understanding and skills (computation, problem solving, and application). The teachers will

use_internally created formative assessments, school-wide interim and state assessments.
Math instruction will be characterized by teaching the children to:

. understand and apply knowledge of numbers
. solve problems

. use skills

. apply math to real-world situations

Voices Academy uses school-adopted and locally-created curricula aligned with its
instructional approaches and CCSS for sMathematics standards—and supplements with
lessons as needed from a variety of other “balanced math” sources to create a rich and deep.
standards-based math K-8 curriculum.

Math in Upper Grades (Grades 6 to 8)
Math in the upper-grades will be approached as a tool and perspective with which students
can_use to understand, analyze, and deconstruct the world around them. In addition to

embracing and implementing the Common Core State Standards for Mathematical Practice,
Voices Academy utilizes many of its own practices to create a high rigor, concept-focused

mathematics environment.

Students and teachers at Voices Academy approach every topic with a “concept-first”
mentality. Teachers will be encouraged to set high expectations for students to understand
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the concept behind the topic, not simply teaching students how to answer certain types of

problems. Students are encouraged to see the importance of perseverance and persistence in
mathematics as it is usually through the struggle when true learning occurs. Furthermore, in
addition to a “concept-first” approach. teachers and students will spend significant and

deliberate time focusing on the processes in mathematics and truly understanding the “why”
behind every action. Students will be expected to explain the reasoning behind every
mathematical action in writing, orally. and/or algebraically.

Voices Academy also takes a unique approach to mathematics in that the connection

between language and mathematics is frequently emphasized. All math teachers will utilize
SIOP and other language learner strategies in every lesson and every math lesson contains a
language objective. Voices Academy math teachers will be expected to be knowledgeable of
student language development and make language not only a focus but also a priority during
math lessons. Students should be leaming language skills simultaneously as they are
grappling with new math skills.

Lastly, Voices Academy strives to_empower students to see math as a powerful tool to
understand and analyze the world around them. Teachers will often engage with the CCSS
Mathematical Practice of modeling as they not only use math to connect to the real-world
but make explicit connections between math and social justice. Upper grades math teachers

at Voices Academy will not stop at connecting math to the appealing or the relevant, but
they extend this notion by using math to “go beneath surface meaning, first impressions,

dominant myths, official pronouncements, traditional clichés. received wisdom. and mere
opinions, to understand the deep meaning. root causes, social context. ideology, and
personal consequences of any action, event, object, process, organization., experience, text,
subject matter, policy, mass media. or discourse." (Shor. Empowering Education. 129) Math

is more than equations and word problems. Math requires deep. critical thinking and can be

used to better understand the intricacies of the world around us.

Other Subjeets
[Science and Social Studies
Besides being_incorporated into the bleek—schedule—and—core cwrriculum through an

emphasis on _expository reading and writing, science and social studies will be presented to
the - ehﬂdfeﬂ—students n mteg:rated, thematlc unlts of instruction. $e%a€e¥e*ees—ae&demy

the comnle)utv and devth of these umts bv using the cumculum desum process

Understanding by Design® for both science and social studies. This framework allows

teachers to design curriculum, assessment, and instruction focused on developing deepening

understandings of important ideas. Students will then demonstrate the sophistication of their

understanding through explanation, interpretation, application, perspective. empathy and
self-knowledge in exhibition projects, otherwise known as performances of understandmg

Science and Social Studies in Upper Grades (Grades 6 to 8)
The Voices Acadeiny approach to Science and Social Studies is one that fosters a critical

mindset in an effort to promote higher order thinking and global awareness. Each unit

revolves around a big idea, allowing students to connect specific content to overarching
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stories and themes. The big idea acts as a focused reference point throughout the unit for
which students can refer to. Teachers will ensure that big ideas not only invoke curiosity and
understanding in the content area, but they also allow students to more closely analyze
current social and global issues.

Throughout the thematic units, teachers will systematically introduce new material so that

students are constantly engaging with the Voices Academv middle school 5 Power
Mindsets:

. Explain (Explica) — Students will be able to express and summarize understanding of
a topic

. Analyze (Analiza) — Students will be able to make connections and formulate
opinions with regards to a topic or theme

. Evaluate (Evalua) - Students will be able to make assertions about validity.
relevance. and/or quality of a work, idea, or topic.

. Tustify (Justifica) - Students will be able to defend assertions by providing textual
evidence, life experience, or statistical data.

. Create (Disefia) — Students will be able to demonstrate understanding through
presentations, skits, essays, engineer design, or any other rigorous performance task.

This process aims to deepen student knowledge about historical and scientific thinking by
providing these scaffolded vet rigorous steps towards a critical understanding of a topic.
These mindsets are utilized across all content areas with the hope that students can
internalize and apply it throughout their academic career.

The five power mindsets aim to develop students who not only think critically, but have also
acquired the type of higher order thinking needed to succeed in their future academic and
professional career. Teachers will encourage students to engage in_the material through
different lenses in an effort to promote student thinkers who can engage in a variety of

topics. This approach is evident in assessments as teachers have deviated from the
traditional multiple choice and fact-recall assessments. Science and Social Studies
assessments are deliberately designed to allow opportunities for students to demonstrate

higher order thinking.

In specifically the Sciences. Voices Academy utilizes the Process of Engineer Design as
students participate in experiments and projects. Students will be encouraged to learn about
key scientific concepts through experimentation, design, re-design, and creating. For

example, to culminate and demonstrate understanding of thermal energy students were

challenged to create a device that minimizes thermal energy transfer. Projects such as these
allow students the opportunity to use their newly acquired knowledge to design, create, and

test a product of their own creation. Instruction is also inquiry based as learning revolves
around a central question or central experiment.

Voices Academy Social Studies classes are designed to prepare students to think like a
historian. Historians always approach a topic_with curiosity, challenge ideas based on

evidence collected, and knowledge gained after exploring multiple sources. Voices
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Academy students are encouraged to question literature and formulate their own ideas of

history after having explored different perspectives. Students will study topics by looking at
primary, secondary, and many other sources relevant to the topic of study. By using the 5

Power Mindsets, students analyze texts and ideas in detail with the purpose of reaching a
high level of understanding. Teachers have designed units that deviate away from the

traditional ways of teaching (teacher lectures and students listen) and have created lessons

which promote student interaction and have a predominantly hands on approach. Students

will be constantly involved in rigorous group activities, which strengthen the idea of
cooperative learning. and enforce the importance of teamwork in academic settings.
Additionally, students will show their understanding through assessments that address all
learning modalities. These assessments can range, but are not limited to. group projects to
open_ended response questions that test students’ knowledge of the content and their

analytical skills.

Technology

The Common Core State Standards have introduced a new level of rigor for students.
Although the CCSS requires students to be fluent in technology, it is not a skill that is apart

from the standards. The technology we wish our students to master is an embedded part of
our standards that asks students to use technology as a means to_showcase what they have
mastered within their learning. Some of the technology enhanced goals we wish our students
to master while attending Voices Academy are to demonstrate proficiency in use the use of
computers and applications, responsible use of technology. the ability to use technology for

research, critical thinking, problem solving, decision making, communication, collaboration.,
creativity, and innovation.

There are significant ways that technology will assist Voices Academy sustain its vision for

student achievement and deliver on its mission’s promise. Community members at Voices
Academy are drawn by the Charter School’s college-bound culture and by the prospect of
language-- having their children growing up knowing two languages rather than one. We
understand that by graduating bilingual, biliterate, and bicultural, their students will have
advantages and pathways to opportunity when navigating the world in their futures.

However, as the world becomes increasingly connected by technology. there needs to be a
“third language” that is integral to the fabric of our school: the language of

technology. There is huge potential at the intersection of technology and this community’s
commitment to language. and we will capitalize on this. Students at Voices Academy does
not only demonstrate fluency in Spanish and English, but also fluency in technological skill,

in order to possess the knowledge, skills, and confidence needed to successfully navigate
their educational journeys. Voices Academy provides that “third language” instruction by
devoting time and energy to considering the purpose, value, and function of technology
within the context of our school. To many, especially in the community we intend to serve,

technology is a foreign language. We will create meaningful opportunities for our students
to engage with technology in a way that’s going to allow them to find their own voices

while pushing their critical thinking.

Goals and Objectives of Technology Integration
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« Communication - use technology to expand students’ options for expressing
their work and their thinking
o  Writing
o__Presentation skills
s Inquiry
o Engagement
¢ Differentiation and Personalization
o__Critical thinking & Problem Solving

Figure 1.5 — Basic Technology Integration Classroom Model

Elementary (K-5 Middle school (6-8)

Model e Technology centers, s __Each period will be partially whole-
during both literacy and class instruction, partially differentiated
math rotations groups (some students with teacher and

s Use of laptops during. others on laptops)
Enrichment 1x/week

Enrichment
Students rotate through cvycles of enrichment activities (during mid-day block) throughout
the vear based on their grade level. These non-core courses are directed by Associate
Teachers or expert consultants and may include such activities as Fitness Club, storytelling
Brazilian drumming, keyboarding. pifiata making, salsa dancing, etc. Throughout the year
many of these activities will be coordinated between the instructor and classroom teacher to
integrate into UbD units and classroom themes.OtherSubjeets

Ed o a A

ity

Results Matter

Student Assessment and Mastery
Across the curriculum, teachers will employ both authentic and more traditional assessments
of what students know and can do to ensure that students are prepared for the rigors of

higher education.
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Woices &caderny will utilize fall, winter and spring cumulative interim assessments based
on_standards (ELA, math, reading- English and Spanish, writing- English and Spanish,

Science, as well as diagnostics in K-2). After each assessment, teachers will analyze the data
and complete an Assessment Analysrs and Instructional Plan to map out further instruction
and re-teach strategies—{See 8 f an—sheet). This
analysis focuses on the reasons bchmd Wrong answers- that 1s, concept vocabulary, or
skill. Each assessment is followed by a re-teach period during which teachers have the
opportunity to target whole group, small group or individual classroom instruction for any
standards students have not mastered. Students needing additional support are referred for
school interventions. All data is stored and disaggregated by the administration which
further measures year-to-year gains and losses.

Results Oriented Cycle of Inquiry (“ROCI”)

As teachers. we need to learn about what works for our students rather than rely on our prior
knowledge of what works for other students. Our goal is to tailor effective instruction for
our students based on the facts. Teachers meet to plan, teach, assess and then analyze and
reflect. Twice a vear, all teachers meet to assess and analyze data in relation to goals and
benchmarks in a forum facilitated by the principal and instructional coach. Teachers also
take this time to do cross-grade level articulations, share success and failures, fine tune best
practices through professional development and make curricular decisions through as shared
decision making process. This three day process is then followed by planning sessions and

the cycle continues.

Professional Learning CommunitiesPECS)

Essential Components

The founders of Voices College-Bound Language Academies, the nonprofit public benefit
corporation that operates Voices Academy, saw a need to create a Professional Leaming
Community (“PLC™) in which teachers could create a truly collaborative environment. The
PLC affords teachers the opportunity to work with like-minded individuals with an undying
commitment to professionalism, collaboration and constant learning. [Voices Gelloge-Beuad
Langsuage-Academy is a school based on best practices. innovative initiative and the search
for excellence. The Charter School seheel-strives to make teaching public by inviting the
community and other educators and teachers to observe and learn from us. Likewise, we

seek out best practices from the educational community.

Teachers at Voices College-Bound I.anguage Academy are drawn by the opportunity to
work with like-minded individuals with an undving commitment to professionalism,

collaboration and constant learning. Teachers will actively and enthusiastically participate in
a Professional Learning Community—ELES. According to Dufour (2005), “teachers in a
professional learning community engage in continuous inquiry about teaching. They are
researchers, students of teaching, who observe others teach, have others observe them, talk
about teaching, and help other teachers. In short, they are professionals” A professional

learming community can be characterized by:

Shared Mission, Vision, Values and Goals
¢ Collective Inquiry
¢ _Collaborative Teams
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e Action-Research Qrientation

¢ Continuous Improvement
e Results Ornientation

The PLC is supported by our professional development model, opportunities for daily
teacher collaboration/planning, and coaching by the principal who serves as the Charter

sSchools instructional leader. 1

Micro and Macro Grade Level Planning

New Teacher Training

New teachers to Voices Academy will spend two to three weeks immersed in professional
development (“PD”) facilitated by the principal, coach, and experienced teachers. This time
is allocated to introduce teachers to our shared practices, expectations, and culture. New
teachers read research, learn how to implement strategies. and are familiarized with school
curriculum and resources. These weeks culminate in a two-day practice where teachers
implement their newly learning strategies in a classroom setting and receive real-time
coaching and peer feedback afterwards.

Summer Professional Development and Retreat

In addition to regular school vear professional development, all teachers also engage in a
two week summer retreat/in-service. This time is dedicated to understanding and fostering
school culture. explicitly stating high expectations for all. curriculum mapping, scope and
sequence development, unit development, standards deconstruction and to other yearlong

school wide planning. Grade level teams and the faculty as a whole bond and develop into
strong units which support each other through the vear. Please see Appendix L for sample

Summer PD Schedule and Appendix M for Sample Monthly Plans.

Grade level Team Collaboration

When the Charter School is first opened, Voices Academy teachers met more frequently for
professional development with the principal across grade levels. As the Charter School grew
and teachers were better able to deconstruct standards. teachers were given more time to
work with their grade level teams to talk about data and look at the results of the learned

practices.

As the Charter School matures and teachers acquire a greater need for grade level planning,
more and more time will be dedicated to data meetings. The Data Meeting Reflection Sheet
will allow team members to maintain a clear focus on that day’s objective. The data sheet is
a trustworthy companion to the data meeting. These reflection sheets are turned in to the
principal daily who analyzes them for patterns or difficulties that need to be addressed
during professional development times or for teams needing extra support so that he/she or a
coach can support more intensely.

Teachers also create common assessments within grade levels in order to analyze the results
of specific teaching practices from classroom to classroom and drive conversations about

how to improve across the grade level. Discussing the “How” in instruction is a common
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topic of conversation in data meetings. The data reflection document serves as a guide to
allow teachers to question not only what does not work in the classroom, but deeply discuss
what does work in the classroom. The data meeting and reflection sheet encourages
colleagnes to ask themselves why they are, or are not getting results in their own

classrooms. Teachers are open to stepping outside of their comfort zone to make their
practice more effective

Mid-Day Block

Teachers at Voices Academy have the unique opportunity to grow as professionals and to
develop as leaders. Teachers are provided with one hour of professional development or
team collaboration (data meetings) four times per week and with one hour of prep time per

week. This award winning professional development model called mid-day block was
developed by Peggy Bryan, founding principal of Sherman Oaks Dual Language Charter

School in San Jose, California. Grade level meetings, prep time and professionals
development happens on a daily basis during this time. Mid-day block not only affords

teacher with the time needed to leamn and collaborate as professional that has been proven to
directly correlate with high student achievement, but also provides time for student
intervention and enrichment activities.

Character Education and College-Bound Focus

On My Way to College!
Students of color, in particular, need to focus on higher education at an early age.

Nationally, only twenty percent of Latino adults have a postsecondary degree, compared to
36 percent of all U.S. adults. In California, only 16 percent of Latino adults over 25 have
an associate or bachelor’s degree, compared to 38 percent of all adults in that age group’.
Students of Voices College-Bound Language Academy need to have a realistic plan, be
academically prepared to take on opportunities, and be prepared to overcome any obstacles
that stand in their way. Voices College-Bound Language Academy prepares students for

higher education and high quality career from the start of their elementary career. With the
motto “Find your path_and plan for the future!” Voices College-Bound Language

Academy will make it known that it’s never too early to plan for your future,

A coordinated K-8 curriculum helps students develop work habits, skills for working with
others, communication and presentation skills and the ability to_produce quality work
through their vears in school. The link between school-based learning, higher education

and professional careers will be highlighted.

Through year-long specialized career studies curriculum called Pathways, students see the
connection between their current leaming and future work. The curriculum is based on
career majors and connecting school work and learning with the future. The campus
culture promotes a college education as a matter of “when” not “if.” This is built into the
school culture and Pathways curriculum. In the upper grades further emphasis is placed on
more specific goals for college and careers. I

Chesacter Development

4 hmg://www.nbcnews.com/news/latino/latino-col1ege-complaince-rates-low-despite-enrollment-n80326
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Academy-ontopies bisAeademy-Qualities for Success

Character development is meant to promote self-control and seif-confidence. Through the
development of character, students learn how to become active participants in a community,
to understand their rights and to enthusiastically fulfill their responsibilities as members of
society. To do this we incorporate a program to nurture and develop relationships among

the school community. Students are also held accountable to respect our Five Personal
Rights: I have the right to feel safe, I have the right to learn. I have the right to celebrate my

accomplishments, I have the right to be heard, and I have the right to be myself.

5 SEEERT— sleal—sty eFvices—prosram—parieipation-In_addition to
fostering good citizenship, Voices Academy promotes respect for diversity of all
people. Students learn that while differences exist, all human beings ultimately have a right
to respect and dignity. Students also learn that diversity and culture come in all shapes and
sizes and include but are not limited to race, ethnicity, nationality, language, gender

preference, sexual orientation, religion, and ableness. Moreover, diversity and multiple

perspectives will be evident in both content and literature. Students learn how to judge

information through a critical lens. That is, learn how to ask themselves essential questions

like, “Whose perspective is this? “Is there is another point of view?” and “What do [ believe
about this?’]

e SrEaSpaty ey

[Cﬁl‘llmt [V8]: Pasted from p. 8-9

Advisory

Middle school tends to be a challenging period where students benefit from the guidance
and support of an adult they connect with and trust. At Voices Academy. advisory is not
only about helping students adjust to school. but also about creating and encouraging a sense
of belonging while developing the six pillars of character (respect, responsibility, caring,

citizenship, trustworthiness, and fairness), promoting academic success, developing
leadership skills, and exploring life goals.

We use different resources to facilitate powerful discussions and meaningful activities, but

also make it a personal affair by encouraging students to share their personal experiences,

thoughts, and perspectives, all in a positive environment. Students are given the opportunity

to celebrate each othet’s accomplishments, to reflect on their mistakes. to set personal goals,

to work or their communication and organizational skills, to develop the skills necessary to
Page 51 of 211




form strong positive friendships, to grow as leaders, to develop a sense of self and

community, to learn about conflict resolution. to laugh with one another. to play with one

another. and to learn from one another.

Student of the Month, Character Counts! and Character Violation Tickets

Once per month teachers nominate one student from their class as Student of the
Month. This student exemplifies and embodies the character trait being highlighted that
particular month. The teacher will write up an accolade to the student which is read by the
principal at Plaza and the student receives an "on my way to college" shirt that he or she can
wear as part of his or her uniform. The student's picture and accolade also is posted on a
wall of fame on the school site.

Every staff member at Voices Academy can pass out Character Counts! and Character
violation tickets. The Character Counts! Fticket is given when a student is “caught being
gsood” or for exemplifying one of Voices Acaderny values. This ticket can then be entered
in a raffle for a small prize at Plaza (described below). Parents are encouraged to praise
their child for remembering to be a good citizen. The Character violation ticket is given out
if a student is found to have violated one of Voices Academy values. Parents are

encouraged to_engage in a decision about making better decisions if their child brings this

home.

School-Wide Behavior System
The goal of the school-wide behavior system is to translate negative risk behaviors into

positive action strategies thereby increasing a student's prospect of acquiring the

fundamental social skills necessary for school success while avoiding disciplinary referrals.
The aim is that strength, courage, health and knowledge will emerge for all students who are
nurtured and supported. Therefore, students learn that there are logical consequences for
poor decisions. The behavior system is grounded on the notions of personal responsibility
and restitution. For instance a child who has hurt another child may have to apologize. call
and let his/her own parent know what he/she has done, aid in care for the child or otherwise
spend time helping the other child. We believe that parents and school must work together
as a team and united front to insure success for students. For that reason, teachers and
administrators will communicate school violations to parents. Student habitual violation of
rishts may result in a Student Success Team (“SST>) Conference with the teacher. parent
child and administrator. At that time. a Student Behavior Success Contract will be
developed and available support services will be shared and recommended to the parent. The
focus will be on helping the student exercise self-control and experience success.

Plaza Comunitaria

Voices Academy students and staff will regularly gather for community-building and
character development time we call Plaza Communitarian, or Plaza. This is an opportunity
for whole-school culture and climate building. Plaza typically includes character
development via Voices Academy values and characteristics of great citizens (In lak’ech,
activism, 8i Se Puede, Scholarship. perseverance, conscientiousness), birthday celebrations,

class college cheer competitions, Student of the Month acknowledgement, Good Character

Ticket recognition, teacher skits focusing on a range of topics from safety to class

motivation, -student performances, and music. Typically, we will alternate the language of
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facilitation between English and Spanish week to week and parents are always welcome and
invited to attend.

Plan for Students who are Academically Low Achieving

A Sstudents who have-beeris academically low achieving is defined as any student seesng
belew—pfeﬁelentnot meeting standards on the CST-Califernia-testing—systemCAASPP, or
scoring less than 80% on any interim —or formative assessment. or not meeting Big Goals
(see_Appendix N for Sample Big Goals). The ultimate goal at Voices College-Bound
Language Academy is to focus on prevention, intervention and acceleration for all
students. Because we believe that all children can learn at high levels, alternatives and
support services within the educational environment are provided for all students not
meeting desired outcomes. We have created an environment in the classroom that is risk-
free and developmentally-oriented.

It is alse—ouralso our objective to close the achievement gap. In order to do this, student

learmng must be accelerated at every level—k—rs—e&pbekef—that—the#ast—majeﬁty—eﬁew

A A5 aal—mis A—7E —ssh 2 Furtherrnore our
approach is dlagnostlc in nature w1th approprlate targeted academic mterventlons offered
primarily during the block schedule. Together. the Student Services Manager, Intervention
Teacher and Educational Specialists will form a team (that reports directly to the principal
and communicates with parents) that coordinates services and schedules for ELs, low and
high achieving students, students with Individualized Education Programs ¢HeR=}-and 504
Plans, SSTs, etc. Additionally, Voices College-Bound Language Academy has a variety of
student support services (supper—groups,—character—development,—differentiated
msﬁaeﬁeﬂ—aﬁd—pafeﬁt—ed&eaﬁen)—for students who are academically low achieving and
will augment and add necessary services as the student needs indicate:. and—continues—to

Response to Intervention

Response to Intervention (“RtI”) is a process that provides intervention and educational
support at increasing levels of intensity based on the students’ individual needs. The goal is
to prevent academic and behavioral problems and intervene early so that students can be
successful, The Rtl process has three tiers that build upon each other. Each tier provides
more and more intensive levels of support. Tier [ includes high guality instruction in the
oeneral education classroom including differentiation {See Appendix O for current best
practices) and use of diagnostics (see Multiple Measures section below). Tier IT includes
additional targeted. supplemental instruction/interventions and includes the SST (Student
Success Team) process. Tier Il includes such supports as intensive interventions, IEP or
504 plans. The Charter School will develop and implement interventions to meet the
individual needs of students. See Appendix P for RtI pyramid.
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Student Success Team Meetings
Any student requiring additional support # and/or challenges (low achieving, behavior,

1gh achlevmg[ may be referred for an SST by the teacher or requested by a parent. Al

paperwer—k—Fl-rst—t—The teacher gathers ev1dence about the student and makes adaptatlons
and modifications for the child in class. K furtherinformation—oer—modifications—are

reguiradyt

The teacher submits a SST referral folder to the principal. After observations by the
principal or coach and any required testing (suehas—speeeh) or document collection, the
SST team, usually made up of the student’s teachers, parents, and the principal, convenes
for the first time. The team brainstorms strategies for supporting the student both at home
and at school and decides upon a date for the second SST team meeting, by which time all
strategies or action items are to be implemented or completed. At the subsequent-second
SST team meeting, the team decides whether the student has made satisfactory or
unsatisfactory progress. If the progress is unsatisfactory, the SST team continues to meet
regularly until the student does not need further support. This cycle continues as needed,
with_other_interventions being tried as needed (reading intervention, math intervention,

modlﬁcatlons challenges behav1or contracts, etc) «I—fl-the—pregress—rs—uﬂsat-tsﬁaetefy—the

and the team is concerned of a suspected d1sab1hty the parent shall be offered an

assessment plan for evaluation for student eligibility under IDEA. After testing, the student
is determined to be eligible or ineligible for Special Education services. Eligible students
receive IEP goals and appropriate services are provided. Ineligible students may continue
the SST process again or assessed for 504 eligibility if warranted.

Interventions
These noncore, noncollege preparatory classes are taught by trained staff supervised by a

credentialed teacher. Blosksechedule

Skill specific classes are scheduled to meet the precise needs of the child. Classes range
from phonemic awareness to guided reading to vocabulary development to number sense.
Students are recommended by teachers based on academic performance. Upon referral,
students are given an assessment, such as a running record, spelling inventory or phonemic

awareness test to determme the spemﬁc skill deﬁc1t ZPhese—nen—eere—neﬂ—eel-lege

te—Gahfepma—Edueatren—Gede—‘ﬁé@é—éb)@éE—)—Classes are 11m1ted to sma]l groups of

students running on four week cycles. At the end of the four weeks students are given a post
test. Students that show proficiency levels based on pre and post-test are excused from the
class.-and retusn-toregularly seheduled-enrichment-activities: Classroom teachers meet with
an instructional coach and any other pertinent experts to learn how to support and monitor
the student. Students who have not yet reached a proficient level are placed in another
appropriate class._Students will be seen at the least disruptive time of the day in consultation
with the teacher and the parent.
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Reading Intervention
The Voices Academy reading intervention program is available to any student identified as
needing extra support in reading (offered in both English and Spanish). Priority is given to
students needing support in their native language with support given to students in their
second language as space is available. Students are referred for intervention through the
SST process as well as by teacher referral during the ROCI ¢ycles at each benchmark. They
are monitored on a weekly basis to determine whether they are ready to exit or change
groups. _Students are seen on a daily basis from between 20 and 30 minutes in a small
group setting (1-6 students) at their instructional level and with other students who have the

same objectives. The goal is to have students pass a minimum of one reading level every 4-
6 weeks.

Voices Academy uses the Fountas & Pinnel] Leveled Literacy Intervention (“LLI") Program

for all English reading intervention and a similar format with guided reading books for
Spanish reading intervention. Lessons are multi-faceted and include any or all of the

following components based on student need: comprehension skills, fluency practice, word
work, vocabulary development and writing. Each student has an individual goal sheet with
prompts and objectives specific to their needs and the student, classroom teacher and parents
each have a copy as well. The reading intervention specialist works closely with the
student's classroom teacher, parents and the education specialist (SPEBspecial education
students) to ensure goals and objectives are aligned across the student's day.

Math Intervention
The math intervention program at Voices Academy has two parts; for kindergarten and first

grade students it is a small group environment focused on beginning number concepts and
for second through eighth grade students it is _a computer-based program such as

Dreambox. _Students are referred to math intervention in the same way as for reading
intervention, through the SST process. as well as at each ROCI cycle. Students in primary
math _intervention typically receive 15-20 minutes of small group instruction daily. It is
focused on hands-on activities using manipulatives. Students work primarily on basic
number concepts such as counting, ordering and comparing numbers.

In second through eighth grade, students use the computer based program for a minimum of
15 minutes per day. This program is intuitive and adjusts automatically to students’

needs. [t covers a wide variety of mathematical concepts and provides tutorials, practice and
assessment for each identified skill a student is working on. Students are monitored for
progress on skills and standards mastery on a weekly basis by the Intervention Specialist and
classroom teacher.

Summer School (skill specific)

Any student that-hadwho has not met Charter sSchool determined benchmarks, (at-least
0% —on—interim—assessmeseored—atJeast—proficientmet standards fer—at—least—twe
consecutive—years—on state—standardized—testthe CAASPP, or requires Extended School
Year per his or her IEP will be eligible for summer school. Based on diagnostic
assessments, and teacher or SST recommendation, students are placed in skill specific
classes. Summer school runs for at least four weeks and is optional for recommended
students.
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Soecial Educat cor-elizibl i
Re-teach (whole school)

Time is devoted after each interim assessment for re-teaching if needed. Teachers plan to
re-teach not yet mastered pewerstandards to students in small groups or on an individual
basis. Teacher plan alternative methods and strategies to deliver instruction to
accommodate students that may need material presented in alternative manners.

Counseling

The Dean of Culture helps Voices Academy families locate the services they need. The
Dean of Culture compiles a community referral resource in order to direct families that
require services. The Dean of Culture connects families to food banks, counseling, and other
community resources. After locating the appropriate resources, the Dean of Culture makes
follow-up phone calls to ensure the family is able to, and continues to, access that resource.

Furthermore, it is estimated that nationally, 75%-80% of children and youth are in need of

mental health services but do not receive them because diagnoses are not made or they don’t
qualify for diaggosis.6 Since emotional distress can interfere with academic success, Voices

Academy identifies students which are in need of life/social skill training or Cognitive-
Behavioral Therapy primarily through the SST process and referrals from parents and

teachers. Counseling services are provided with parental consent on-site by appropriately
licensed counselors.

Supplemental Interventions

CORALPregram-Communities Organizing Resources to Advance Learning_

The CORAL after school program consists of literacy, snack time, enrichment, and
homework help. The program runs every day school is in session and prioritizes

% hitp://pages presencelearning.com/rs/presencetelecare/images/PresenceL earning-Jordan-Wright-Webinar-

Slides.pdf
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enrollment for at-risk students as referred by teachers.

Plan for Students who are Academically High Achieving

Voices College-Bound Language Academy is committed to the acceleration of learning for
all students. Therefore, all students achieving above grade level as measured by_multiple
measures including: €CAASAPPY, interim assessment (above 90%), regardless—of GATE
designatienreading levels in English or Spanish (at least a grade level ahead). teacher and
parent observation, etc.). and preferably through the SST process. 5 will receive appropriate
academic extensiens—enhancemenis within and outside the classroom. Parenis are kept
Teachersinformed by the same methods for any other student (report cards, 1-1
communications, etc.) as well as participating through the SST process. The nature of the

dual immersion program itself offers challenges to all students because they are learning a
second language, or_in some _cases, even a th1rd lanauage —m-l-l—desa-g;na&e—aﬂy

bsseﬂ—p}aﬁ—fer-m—Enrlchment act1v1tles and exhlbltlon pro_]ects also prov1de opportumtles
for academic challenges. Several other ways that Voices Academy challenges high
achieving students is accomplished through:

e __Differentiation
e Personalized blended learning opportunities
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¢ Projected based-learning challenges
e Leadership challenges and opportunities

Moreover, the nature of the Voices Academy program provides a built—in challenge for
students since learning a second language is an expectation for all.

Plan for English Learners

Overview

Voices College-Bound Language Academy will-meets all applicable legal requirements
forrequirements for English Learners {“El*}-as they pertain to annual notification to
parents, student identification, placement, program options, EL and core content
instruction, teacher qualifications and training, re-classification to fluent English proficient
status, monitoring and evaluating program effectiveness, and standardized testing
requirements, and voluntarily convenes an English Leamer Advisory Committee
(“ELAC*). The Charter School will-implements policies to assure proper placement,
evaluation, and communication regarding ELs and the rights of students and parents.

Home Language Survey
The Charter School will administer the home language survey upon a student’s initial
enrollment into the Charter School (on enrollment forms).

CELDT Testing

All students who indicate that their home language is other than English will be California
English Language Development Test (“CELDT”) tested within thirty days of initial
enrollment® and at least annually thereafter between July 1 and October 31 until re-
designated as fluent English proficient.

The Charter School will notify all parents of its responsibility for CELDT testing and of
CELDT results within thirty days of receiving results from the publisher. The CELDT
shall be used to fulfill the requirements under the Elementary and Secondary Education
Act for annual English proficiency testing.

All references in the charter petition to the CELDT will be understood by the Charter

School and the District to mean the English Language Proficiency Assessments for
California (“ELPAC”), when it replaces the CELDT.

Reclassification Procedures
Reclassification procedures utilize multiple criteria in determining whether to classify a
pupil as proficient in English including, but not limited to, all of the following:

. Assessment of language proficiency using an objective assessment instrument
including, but not limited to, the California English Language Development Test.

° Participation of the pupil’s classroom teachers and any other certificated staff
with direct responsibility for teaching or placement decisions of the pupil to
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evaluate the pupil’s curriculum mastery.

® Parental opinion and consultation, achieved through notice to parents or guardians
of the language reclassification and placement including a description of the
reclassification process and the parents opportunity to participate, and
encouragement of the participation of parents or guardians in the reclassification
procedure including seeking their opinion and consultation during the
reclassification process.

. Comparison of the pupil’s performance in basic skills against an empirically
established range of performance and basic skills based upon the performance of
English proficient pupils of the same age that demonstrate to others that the pupil
is sufficiently proficient in English to participate effectively in a curriculum
designed for pupils of the same age whose native language is English.

Reclassification Monitoring

The Principal or designee shall provide subsequent monitoring and support for reclassified
students, including but not limited to monitoring for three years the performance of

reclassified students in the core curriculum in comparison with their native-English speaking
peers, monitoring the rate of reclassification, and ensuring correct classification and

placement.
Assessment

Besides the annual CELDT and the assessments administered to all Voices Academy
students, ELs are all assessed in a variety of additional ways. ELD teachers use formative
and summative assessments in class that not only include recently learned material. but that
spiral what was previously learned. These assessments include assessment within the four
language domains of speaking, listening, reading and writing. Furthermore all teachers use
classroom observations and student work to assess mastery of content. And finally. ELs are
assessed at benchmark periods using such assessments as California English Language
Development (“CELD”). A Developmental English Proficiency Test (“ADEPT”) and LAS

Links online which collectively assess expressive and receptive language within the four
domains. Individual and class progress is monitored and analyzed as described in the Results
Matter section.

Parent Participation and Communication

All parents are active participants in the education of their child at Voices
Academy, However, parents of ELs are kept informed of their child’s progress and issues

relating to ELs in a varjety of additional manners. These include the ELD report card,
ELAC meetings, language development workshops, and SST meetings (when applicable),

Parent Placement Notifications and RFEP procedure. Communications between parents and
the Charter sSchool is further facilitated by the Student Services Manager.

Stratesiesfor-English-LearnerInstruction—rnl-hnerventionProfessional Development and
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Teacher Qualifications

In addition to

possessing appropnate Commlssmn on
Teacher Credentialing—ineladed-but-notlimitedto-CEADABEEAD certificates, teachers are
trained to use appropriate differentiated instruction such as SIOP and Systematic ELD to
help students reach English language proficiency. This may include in-house: or external
professional development, as well as observation of peers. Furthermore, they receive
feedback from the principal, coach and colleagues on a regular basis based on lesson plans,

observations and training videos throughout the year.

Etrategies for English Learner Instruction and Intervention

Firsts_and__foremost, Voices_ College-Bound Language Academy’s tweo-way-—dual
immersion program is a rigorous academic program in which the target language (Spanish)

is used as the vehlcle of instruction. Menﬂahhshemaﬁe—umts—mtegate—tbe—meulum-

eempeneats—m—-beﬂa—Eﬁghsh—and—Spaﬂﬂh— eachers prowde the student w1th enougt_l

exposure to practice, use and extend his/her vocabulary in English and Spanish.

Teachers engage students in active participation activities requiring responses in the target
language. Hands-on, minds-on classroom projects provide additional opportunities for
students to use the target language. Teachers use a—reeipﬂaeal—mtereeaw—appreaeh—aﬂd-
cooperatlve learmng techmgues to encourage students to mteract w1th one another n the

fComment [V9]: Pasted from p. 9,16
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Figure 1.6 — Dual Immersion Model

Spanish

Spanish

Spanish

Spanish
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»f yearly instruction in Spanish and S0
1 Science, Social Studies, Math and Writing

IFurthermore, SIOP. a sheltered approach to make content accessible at high levels for all
language learners, is implemented in all content areas. Sheltered instruction (“SI”) is an
approach to teaching that extends the time students have for receiving English language
support while they learn content subjects, while focusing on language skills. Teachers
scaffold instruction to aid student’s comprehension of content topics and objectives by
adjusting their speech and instructional tasks, and by providing sentence frames and
language focus for all levels of language proficiency, and by providing appropriate
background information and experiences. The ultimate goal is accessibility for ELs and SLs
to grade- level content standards and concepts while they continue to improve their English
language proficiency.

Monitoring and Evaluation of Program Effectiveness
The Charter School evaluates the effectiveness of its education program for ELs by:
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Adhering to Charter School-adopted academic benchmarks by language proficiency

level and vears in program to determine adequate yearly progress.

» _Monitoring teacher qualifications and the use of appropriate instructional strategies

based on program design.
Monitoring student identification and placement.

Monitoring parental program choice options.

Monitoring availability of adeguate resources.

Page 62 of 211




Page 63 of 211

[ Comment [V21]: Pasted from p.22-23 )

| Formatted: Font:Bod |

| Formatted: Font: Bold




Page 64 of 211

[ commient [V12]: Pasted from p. 23-24

)




Serving Students with Disabilities

Overview

The Charter School shall comply with all applicable state and federal laws in serving

students with disabilities, including, but not limited to. Section 504 of the Rehabilitation Act
(“Section 504”), the Americans with Disabilities Act (“ADA”) and the Individuals with

Disabilities Education Improvement Act (“IDEA™).

The Charter School is its own local educational agency (“LEA”) and is a member of the
Sonoma County Charter Special Education Local Plan Area (“SELPA”) in conformity with
Education Code Section 47641(a).

In the event the Charter School seeks membership in a different state-approved SELPA, the

Charter School will provide notice to the District, the SELPA, and the California
Department of Education before June 30th of the year before services are to commence.

The Charter School shall comply with all state and federal laws related to the provision of
special education instruction and related services and all SELPA policies and procedures;
and shall utilize appropriate SELPA forms. The Charter School will participate in the
state’s quality assurance process for special education (i.e., verification reviews, coordinated

compliance self-reviews, complaints monitoring, procedural safeguards, and the local plan).
The Charter School will participate in internal validation review.

The Charter School may request related services (e.g. Speech, Occupational Therapy.

Adapted P.E.. Nursing, and Transportation) from the SELPA, subject to SELPA approval

and availability. The Charter School may also provide related services by hiring
credentialed or licensed providers through private agencies or independent contractors.

The Charter School shall be solely responsible for its compliance with Section 504 and the
ADA. The facilities to be utilized by the Charter School shall be accessible for all students
with disabilities.

Sectlon 504 of the Rehabllltatlon Act

The Charter School recognizes its legal responsibility to ensure that no qualified person with

a disability shall, on the basis of disability, be excluded from participation, be denied the

benefits of, or otherwise be subjected to discrimination under any program of the Charter

school. Any student, who has an objectively identified disability which substantially limits

a ma_]or life act1v1ty 1nclud1ng but not limited to leammg, is ehglble for accommodations by
d A srmmodated-the Charter School.
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A 504 coordinator shall be named and team will be assembled by the Principal and shall

include the parent/guardian, the student (where appropriate) and other qualified persons

knowledgeable about_the student, the meaning of the evaluation data, placement options,
and accommodations. The 504 team will review the student’s existing records, including

academic, social and behavioral records, and is responsible for making a determination as to
whether an evaluation for 504 services is appropriate.

ehigibility-under the JDETA

If the student has already been evaluated under the IDEA but found ineligible for special
education instruction or related services under the IDEA, those evaluations may be used to
help determine eligibility under Section 504. The student evaluation shall be carried out by
the 504 team, which will evaluate the nature of the student’s disability and the impact upon
the student’s education. This evaluation will include consideration of any behaviors that
interfere with regular participation in the educational program and/or activities. The 504
team may also consider the following information in its evaluation:

e Tests and other evaluation materials that have been validated for the specific
purposes for which they are used and are administered by trained personnel.

e Tests and other evaluation materials including those tailored to assess specific area
of educational need, and not merely those which are designed to provide a single
general intelligence quotient.

e Tests are selected and administered to ensure that when a test is administered to a
student with impaired sensory, manual or speaking skills, the test results accurately
reflect the student’s aptitude or achievement level, or whatever factor the test
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purports to measure, rather than reflecting the student’s impaired sensory, manual or
speaking skills.

The final determination of whether the student will or will not be identified as a person with
a disability is made by the 504 team in writing and notice is given in writing to the parent or
guardian of the student in the primary language along with the procedural safeguards
available to them. If during the evaluation the 504 team obtains information indicating
possible eligibility of the student for special education per HDEIAIDEA, a referral for
assessment under the IDEIAIDEA will be made by the 504 team.

If the student is found by the 504 team to have a disability under Section 504, the 504 team
shall be responsible for determining what, if any, accommodations or services are needed to
ensure that the student receives the free and appropriate public education (‘FAPE”). In
developing the 504 Plan, the 504 team shall consider all relevant information utilized during
the evaluation of the student, drawing upon a variety of sources, including, but not limited
to, assessments conducted by the Charter School’s professional staff.

The 504 Plan shall describe the Section 504 disability and any program accommodations,
modifications or services that may be necessary.

All 504 team participants, parents, guardians, teachers, and any other participants in the

student’s education, inchidinesubstitutes-and-tuters; must have a copy of the student’s 504
Plan. The-site-administrator—will-ensure—thatteachers—includethe-504Plans—with-lesson

substitute. A copy of the 504 Plan shall be maintained in the student’s file. Each student’s
504 Plan will be reviewed at least once per year to determine the appropriateness of the
Plan, needed modifications to the plan, and continued eligibility.

Serving-Stadents- With Disabilites

Services for Students under the IDEA

The Charter School shall provide special education instruction and related services in
accordance with the IDEA, Education Code requirements, and applicable policies and
practices of the SELPA.

The Charter School will provide services for special education students enrolled in the
Charter School. The Charter School will follow SELPA policies and procedures, and shall
utilize SELPA forms in seeking out and identifying and serving students who may qualify
for special education programs and services and for responding to record requests and parent
complaints, and maintain the confidentiality of pupil records. See the manuals attached as
Appendix Q and R.

The Charter School will promptly respond to all SELPA inquires. to comply with reasonable
SELPA directives, and to allow SELPA access to Charter School students. staff, facilities
equipment and records as required to fulfill all SELPA obligations or imposed by law.

The Charter School shall participate as a LEA member of the Sonoma County Charter
SELPA in accordance with Education Code section 4764 1(a) and shall make the following
assurances in accordance with the Sonoma County SELPA:
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Free Appropriate Public Education — The Charter School will assure that a free appropriate
public education shall be provided to all enrolled students including children with
disabilities who have been expelled from school.

Child Find — The Charter School will ensure that all students with disabilities are identified

through the proper evaluations designated by the SELPA and in accordance with the policies
and procedure of the SELPA.

The Charter School shall have the responsibility to identify, refer, and work cooperatively in

locating Charter School students who have or may have exceptional needs that qualify them

to_receive special education services. The Charter School will implement SELPA policies

and procedures to ensure timely identification and referral of students who have., or may

have, such exceptional needs. A pupil shall be referred for special education only after the
resources of the regular education program have been considered. and where appropriate,
utilized.

Full Educational Opportunity — The Charter School will assure that all students with
disabilities have access to the full range of programs available to non-disabled students.

Least Restrictive Environment - The Charter School will assure that students with
disabilities are educated with studenis who are not disabled to the maximum extent

appropriate. This will be addressed through the use of supplementary aids and services in
the general education environment in accordance with each student’s IEP.

Individualized Education Program - The Charter School will assure that an IEPis developed
reviewed and revised for each eligible student under the IDEA. When appropriate, the IEP
shall also include extended school vear services when the IEP team determines, on an
individual basis, that the services are necessary for the provisions of a free appropriate
public education (FAPE). Education Code 56343.

[EP Meetings - The Charter School shall arrange and notice the necessary IEP meetings and
shall provide _translation services, reports, forms, and Procedural Safeguards as

necessary. IEP team membership shall be in compliance with state and federal law. The
Charter School shall be responsible for having the following individuals in attendance at the

IEP meetings: Principal and/or designated representative with appropriate administrative
authority as required by the IDEA; the student’s special education teacher; the student’s

general education teacher if the student is or may be in a regular education classroom;_the
student, if appropriate; and other Charter School representatives who are knowledgeable
about the regular education program at the Charter School and/or about the student. The
Charter School shall arrange for the attendance or participation of all other necessary staff
that may include, but not limited to, an appropriate administrator to comply with the
requirements of the IEIA, a speech therapist, psychologist, resource specialist. and behavior
specialist, and shall document the IEP meeting and provide of notice of parental rights.

IEP meetings shall be held vearly to review the student’s progress; Every three year to
review the results of a mandatory comprehensive reevaluation; After the student has
received a formal assessment or reassessment; Within 30 days of a parent’s request; When
the Individual Transition Plan (“ITP”) is required at the appropriate age; and if
manifestation hearing is required.

JEP Development — The Charter School understands that the decisions regarding eligibility,
goals/objectives, program. services, placement. and exit from special education shall be the
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decision of the IEP team, pursuant to the IEP process. Programs, services and placements
shall be provided to all eligible Charter School students in accordance with the policies,
procedures and requirements of the SELPA and State and Federal law.

IEP Implementation — The Charter School shall be responsible for all school site
implementation of the IEP. As part of this responsibility, the Charter School shall provide
parents with timely reports on the student’s progress as provided in the student’s 1EP, and at
least quarterly or as frequently as progress reports are provided for the Charter Schools non-
special education students, whichever is more. The Charter School shall also provide all

home-school coordination and information exchange. The Charter School shall also be
responsible for providing all curriculum, classroom materials, classroom modifications, and

assistive technology.

Referral for Assessment — All referrals will be responded to in writing by the Charter School
within 15 days. The Charter School will notify the SELPA of the assessment request within
5 days of receipt. Parents will receive a written Assessment Plan within 15 days. The parent
will be given at least 15 days to provide written consent. The assessment will be completed
and an IEP meeting held within 60 days receipt of the parent’s written consent for
assessment.

Assessments — The term “assessments” shall have the same meaning as the term
“eyaluation” in the IDEA, as provided in_Section 1414, Title 20 of the United States
Code. The Charter School will determine what assessments, if any. are necessary and
arrange for such assessments for referred or eligible students in accordance with applicable
law. The Charter School shall obtain parent/guardian consent to assess Charter School
students. The Charter School will assure that an IEP review shall be conducted on an annual
basis at a minimum. In addition a reassessment shall be conducted at least once every three
vears, in accordance with the IDEA. and more often if conditions warrant or requested by
the student’s parents or teacher. Parents will receive reports on their individual student’s
progress toward IEP goals and progress at the IEP meeting and conferences.

Confidentiality and Procedural Safeguards - The Charter School will assure that the
confidentiality of identifiable data shall be protected at the collection, storage, disclosure
and destruction stages. In addition, students and their parents shall be provided with
safeguards through the identification evaluation and placement process and provisions for a
free appropriate public education.

Personnel Standards and Staffing — The Charter School will attract. recruit and hire
appropriately trained and credentialed personnel to provide special education services to
children with disabilities as required by Education Code and IDEA. Professional
development opportunities include special education compliance training as well as SELPA
in-service training relating to special education.

The Charter School will be responsible for the hiring, training, and employment of site or
itinerant staff and agencies necessary to provide special education services to its students,
including, without limitation, speech _therapists, occupational therapists, behavioral

therapists, and psychologists. The Charter School will abide by all caseloads applicable to
charter schools. The Charter School shall ensure that all special education staff hired ot
contracted by the Charter School is gualified pursuant to SELPA policies, as well as meet all
legal requirements.
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State Assessments — The Charter School will assure that students with disabilities either
under the IDEA or Section 504 are included in State assessment programs with appropriate
accommodations and modifications when necessary_and appropriate. The assessments
include, but are not limited to, the CST and/or NGSS (science). CELDT and/or ELPAC,
CCSS tests (CAASPP/CAA), and Physical Fitness Test (PFT).

Notification and Coordination — The Charter School shall follow SELPA policies as they
apply to all SELPA schools for responding to implementation of special education services,

confidentiality and reporting requirements as required by IDEA. The Charter School will
adopt and implement policies relating to all special education issues and referrals.

Interim and Initial Placement of New Charier School Students

For students who enroll in the Charter School from another school district outside of the
SELPA with current IEP, the Charter School shall conduct an IEP meeting_within thirty
days. Prior to such meeting and pending agreement in a new IEP, the Charter School shall
implement the existing IEP at the Charter School, to the extent practicable or as otherwise
agreed with the parent/guardian.

Non-Public Placements/Non-Public Agencies

The Charter School shall be solely responsible for selecting, contracting with, and
overseeing all non-public schools and non-public agencies used to serve special education
students.

Reporting

The Charter School will collaborate with_the SELPA to collect/maintain information
required by IDEA and lists: age, grade, type of disability, EL status, and number of students
receiving services, number of students receiving and types of test modifications and
exemptions: setting of services, suspension data, and reasons for existing. All necessary
procedures and accurate/timely reporting will be the responsibility of the Charter School
Principal.

Non-discrimination

It is understood and agreed that all children will have access to the Charter School and no
student shall be denied admission to the Charter School due to the nature, extent, or severity
of his/her disability or due to the student’s request for, or actual need. for special education
services.

Parent/Guardian Concerns

The Charter School shall adopt policies for responding to parental concerns or complaints
related to special education services. The Charter School shall receive any concerns raised
by parents/guardians regarding related services and rights.

The Charter School’s designated representative shall investigate as necessary. respond to,
and address the parents/guardians concerns or complaint.

Community Advisory Committee

The Sonoma County Charter SELPA Community Advisory Committee (“CAC™) advises the

local Special Education Local Plan Area as specified by the Education Code Part 30.
Sections 56001, 56190-56194, 56195.7, 56195.9, 56200, 56205, 56240, 56728.7, and 56780.
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The CAC advises the Sonoma County Charter CEO/Executive Committee and the SELPAs
administration regarding:

o Planning and operation of special education programs in the Sonoma County Charter
SELPA.

e Development and review of the Local Plan and recommend priorities to be addressed
by the Local Plan.

e Assist in parent education.

e Increase public awareness and community acceptance of individuals with
exceptional needs and to promote understanding of their educational and vocational
needs.

The CAC collaborates with the local SELPA to_ensure that the educational requirements
of special education students are met. The CAC serves as a liaison between SELPA, the
Charter _School, families, community members, students, and teachers, so that all voices are

heard. The organization may also provide consumer education, information, and referral to
resources.

Due Process Hearing

The Charter School may initiate a due process hearing or request for mediation with respect
to a student enrolled in the Charter School if it determines such action is legally necessary or
advisable. In the event that the parents/guardians file for a due process hearing, or request
mediation, the Charter School shall defend the case.

SELPA Representation
The Charter School shall represent itself at all SELPA meetings.

Funding
The Charter School understands that it is subject to the allocation plan of the SELPA.

In addition. the Charter School shall comply with the Sonoma Charter SELPA Local Area
Plan and perform all corrective actions deemed necessary by the SELPA. The Charter
School will develop an annual budget. hire necessary staff, contract for appropriate services

and document the gualifications and competency of school leadership to meet the special
education compliance and quality requirements.

The Charter School will work with the SELPA to provide professional development that

builds the capacity of the special education and general education staff in_the area of
promising_instructional practices. compliance with state and federal statutes., reporting

requirements and use of instructional data. In addition. general educations staff members
will be provided annual professional development about practices that support the needs of
special education students in the least restrictive environment, including differentiation
modeling for both instruction and independent work, time allotment modifications, and
venues of participation that accommodate all students, especially those with special needs as
deemed by their IEP or SST support plan. In-house professional development for general
education staff shall be provided by the Educational Specialist with support from the
academic coach or the SELPA.
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Implementation of Legal Requirements

The mission of the Special Education department mirrors the mission of Voices Academy
itself: we believe that all students, regardless of special needs, given the appropriate support
and accommodations, are capable of going to college and/or being gainfully employed.

The Special Education department is designed to meet the specific needs of students with

challenges, and to do so in the least restrictive manner. We believe in the student’s ability to

fully participate within their general education classroom and remain with their peers, to the
deoree that educators and service providers see fit. Title 5 California Code of Regulations

Section 80046.5 focuses on the teacher and the IEP to recommend the most appropriate
placement and level of support (1-1 aide, Learning Center. push in, special day class, etc.)
for each child with special needs. _Credential holders who are authorized to serve children
with disabilities must possess a credential that authorizes teaching the primary disability of
the pupils within the special education class as determined by the program placement
recommendation contained within the Individualized Education Program. A teacher must
hold a credential to serve each of the disability categories for students in the class as set
forth in the IEP. An IEP team may determine that, based on assessments and the goals in the
IEP, an alternate placement may be appropriate (a_teacher will hold a credential to serve
cach of the disability categories for students in the class as set forth in the IEP.) It is the
Charter Schools’ responsibility to determine how the special education services will be
delivered. The IEP determines the student’s needs and the rationale for the particular
services and placement of the student. Various alternative placements are sometimes
required to the extent necessary to implement the IEP for each child with a disability.

It is the role of the Charter School’s Education Specialist, and the special education
associate teacher. to provide academic services within the general education classroom
through small group instruction, individualized instruction, collaboration with the classroom
teacher, and other methods that assist students with different learning needs in achieving
academically, if described in the IEP. Other needed services, and occasionally academic

services, are otherwise provided within the Charter School’s Learning Center, which _is the
central location for the Special Education department and the Education Specialist.

Voices College-Bound Language Academy uses e—push-in"an inclusion model to support
students with learning differences. As with all our students, students with disabilities access
and participate in a rigorous dual immersion program and are supported within the
classroom via by-strong pedagogy, with individual attention afforded by small group and
individual classroom instruction and through our -ilntervention process). All students with
IEP's are mainstreamed for the maximum amount of the day possible (least restrictive
environment (“LRE™)), as their IEP permits. A free, appropriate education (“FAPE”) is
provided to students with an IEP who cannot be served with a full inclusion model
(moderate to severe) as necessary based on their individual need and may include, but is not
limited to a 1-1 aide, or Special Day Class placement for all or part of the day. The Charter

School will provide or secure such placements with the District or other entity through an
MOU if necessary.
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A Typical Day in the Life of Voices Academy Students

A Day in the Life of a Kindergarten English-Qnly Student at Voices Academy

On Monday morning, Ruben takes his leveled books to his desk and hegins reading while the teacher
takes attendance. After his kindergarten class sings their Good Morning song in a circle and reads
the Mornine Message, Ruben and his classmates line up and walk 1o the cafeteria for Plaza_Ruben.
listens as the principal introduces the Character Trait of the month — Responsibility — and then,

when the principal signals_he iurns and tells his parmer examples of how he can show
responsibility. Then Ruben watches wide-eyed as pictures gives clues about which Spanish-speakin
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country the Charter School's stuffed monkey is_“visiting” this month,_Ruben can't wait to tell lus
main thai one country can have so many dificrent lands of animals and plants. Fach week. Plaza
alternates berween Spunish and English;_even thoueh this week was ofl in Spanish, and Ruben is an
English Ounly vmdg nt, he stitl understands the concepis thanks to visuals and opportunities ta
interact with peer

Sparash Language Aris

Students leave the carpet. one aia timie_once they have aiswered the teacher’s exit ship about that
week's phonemic awarencss question. After Ruben comes uwp with a word that shymes with the
weacher's word, he woes off o get his small group's centers bin. He and his 3 partners will rotate
ihrough 4 activities in the next howr, and 4. different activities the next dav, for g toral of 8 different
standards-alioned centers during the week. He and bis classmates wilf practice reading and wrifing
sight words with colored markers.,_coloring pairs of wordy that rhyme (aceording 1o the week's
phonemic awareness goal)._and a variety of other aetiviries. Ruben fikes the different hauds-on
actvities that seem Iike games and challenges thatl he can do while interaciing with his friends and
all ihe while practicing speaking Spanish. His favorize 1s the [Pad cerger where pracucing sight
words is funl His teacher calls a few students oi the beginning of each rotarion ro read at her destk.
He alwavs looks forward 1o the time of dav when he can work in a small group with his teacher and
learn to read fun, new books!

Math_

After luneh and envichment. Ruber eniers the classraom and sits down in s carpet square, already
lookine ar the white board to answer the warm=up questions. Fle cagerly raises hits frand, somenimes
waiting for the teacher 1o call on ¢ student and someiimes sharing with his partner when the teacher
declares. “ Think-pair-share!” The warni-up questions completed, ihe class turns 10 the calendar,
chanting months and davs and numbers together_Then Ruben and his peers focus their atiention on
the teacher’s math lesson for the dav: the class is learning abour addition this week, and after
vesicrday's lesson about dravving piciures 1o ficlp solve a story problem. the closs is learning hiow
those pictures translate inlo equations. The whole math period has been taught eniirely in Spanish,
but Ruben hasn't missed ¢ bear, Benween talking 1o a peer, referring to visuals and mampuloiives.
and remembering what he's already learned from the week!s naturatly scaffolded objectives. English
Only students like Ruben can grasp the coneepis withoul trouble

Recess

Ruben always looks forward. to recess, when he can vy and play wish bis friends on the playground.
He loves plaving freeze e, or riding g wicycle around the sidewalk. [t doesn't matter that he began
the vear only speaking English. or that many. of his classmates began the year only speaking.
Spanish, After just a few months of kindergarien, all the students had learned from each other, casily
picking up playerownd words in both English and Spanish._Ruben is with different srudents_all the
ime, because afier all_many games don't require fpo many words,_ as long as you can run fust!

Read-aloud

Recess is over. but Ruben isn't sad 1o return 1o the classroom. In fact, he can't wait to find out what
book the teacher will read today. His class is in the middle of u project-based, mouth-long unit based
on a Social Studies standard. The kindercarteners have been learning about who comprises their

families, sharing family histories and origins, and studying photos and other artifucis to learn about
their famlies’ : near and dear to
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all s 6-vear-old classmates - and he especially loved interviewang his_ grandpa and then telling the
class how kis grandpa didu't even have a computer, tablet, or cell phone when he was hirtfe. As
Ruiben listens to the story uhout a sirl comparing her life 10 her grandparents’ childhood. he can't
wait to comnect the story io s ovwn expertences. Later in the afternoon, Ruben fnows fiell getl i
write more ahout those connections as_each student prepares. a fingl project to sharve with hisher.
family at the school-wide Soctal Studies Night open house.

English Language Arts

students, While the English Learner students o with the other kindergarten teacher to study English
Languace Development, Ruben will ger more practice with the week's Phonemic dwareness and
Concepts About Print objectives in Enelish. He sits on the carper aud reads the Afternoon Message,
chants the letters, and plays a whole-class game to praciice rhyming words. When they've finished,
Ms. Perez gives cach students a verbal exil siip. “Tell me a word thai rinmes with mar, " “Hat!”

A Day in the Life of a 3rd Grader with One-on-One Support_at Voices Academy

Malcolni is a 3» grade student at Voices Academy. Last year, he gualified for, and began recetving,
Special Education services in order to address academic needs resudting from his specific learning
disorder. Malcolm is currenily receiving three hours of individualized academic support, provided
by the Charter School's Education Specialist, the Assistant to the Education Specialist and by an
appointed one-on-one aid.

Guided Reading.

Followine the classroom s 30 mimute_morning routine Malcolm, along with s classraom pegrs,
transition infe guided reading rime. Duving this time, the majority of the students,_whe are not
reading with Ms. Asuilar, begin working in their centers: these are stations throughout the class that
address different academic content pertaining o curvent stondards Witheiss additional prompting or
support, Malcolm gathers his {older and o pencil and begins working at his given center. At this
time. the Fducation Specialist. Ms. Gutierrez, enters the 3¢ grade class and begins o set up a small
eroup lesson, as Malcolm, and other students with sunilar academic needs, gather their belongings
and sit near her. With Ms, Gutierrez, they work on multiplication. While ilus is something that has
already been addressed by the classroom teacher. this is My, Gutierrez s opportunily 10 address the
areq azain and ensure that Malcolp is aiven optimal time_to master the concept_Malcolm 1s able
wse manipilatives, repeated addition. draovings and other mufiiplication strategies. Qnee s time
with Ms. Gutierrez has come to an end, My Aguilar summons his group to her quided reading table,
The eroup takes their book and begins to discuss what they were gxpected to read the previous nigh.

English Language 4ris with One-on-Oue Support

Once Ms_Aguilar s 3+ grade class returns from a snack break, they begin working on English
Language Arts._Malcolm sits near the frons of the classroom, next to another student who is also
receiving academic services. Aside Malcolm and his pecrs is Ms_Hernandez, the assistant to the
Education Specialist. Her role, during this time. is to co-teach alongside Mx. Agwilar While the
classroom teacher is addressing the whole class, Ms Hernandez sits with Malcolm and other student

and reinforces the content_Malcolm has passages read to him, instructions are repeated and

differentiation is used Malcolm, who has processing deficits und sensory niotor integration needs, is
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able 10 have Ms_ Hernandez be his soribe for note taking and for writing time

Following himch, on ron-enrichment days. Malcom has the opportuniiy (o go 1o the Learning
Center. this is @ ime sel aside by the fducanion Speciglist in witich siudents receiving acaderinic
services are able 10 work on therr IEP soals. Maleaolm chooses 1o work on his fluency goal, and
Malcohn veads a timed fluency passage (o Ms, Guaiervez. Ay Maicolm is reading the passage aloud,
Ms. Guticrrez is noling any ervors und Malcolm siops reading when the one minmfe fimer yangs.
They discuss this fucncy and practice reading the words that he misread. Malcoln reads the
nassave g toial of five times, aftwer which,_thev are able to see the growth he makes every e he
reads.

Reading hiteyventon.

Toward the end of the school day, Malcolm return to the Charter School’s Learning Ceater for 20
minutes, but at this time, he does so_in order to aitend Reading Interyvention with Ms. Mallamace
Malcolm is erouped with students who are reading at his same level and who exhibit the same needs
which i this case is fluency. The groups works on reading a book that is within their instructional

i

reading fevel,

A Day in the Life of a Second Grade English Learner at Yoices Academy

Spanish Literacy

Carmen s a 2+ grader ai Yoices Academy. As soon as she is greeted at the door by her teacher. she
walls 11 readv to start the Balanced Literacy portion of her day. Hev teacher, My Miller, starts the
dav with a read aloud for the Reader s Workshop thematic ynit or: Eairy Tales. Carmen is a nagive
Spanish speaker and she actively participates in the discussion on the carpel comparing Las Belas
Hijas de Mufaro o Cinderelly_Aflerwards,_during Word Study, Carmen studies aceents in Spanish
with a small group. Twenty minutes fater, her teacher calls her group for a Guided Reading lesson
in her native Spanish. Mr. Miller knows that by ieaching her how 1o read phrases quickly in her
native lanouage, Comen will transier those skills into English. Just before recess, Ms. Trujiilo, the
assistant reacher, models vood fluency {o the whote class as she reads a passage on Pele. She asks
Carmen to clarifv the word “entrenador” for the rest of the class. Carmen smiles, knowing she has
helped her Spanish learning friends with vocabulary and knowledge about soccer. When the
students come back in from recess, they finish up the Balanced Literacy miodel with Writer s
Workshop. This month. My Miller is teaching Writer s Workshop m Spanish. The studenis are
choosing small moments to write about_Carmen is writing about a special dinner at her
Grandmother s house in El Sulvador. Mr_Miller canferences with Carmen and reminds her to use
periods at the end of a complete thought. When she goes to English Languiage Development in the
afternoon, she will be expected to rransfer this skill tnio his English writing

English Language Arts

Ay English Laneuage Arts starts, Carmen sits at her table with three other students and pulls out her
passage on Martin Luther King, Jr. The class has been looking at diagrams and phoiographs that

contribuie to the texi. Mr. Miller reads the content objective on the board and the class repeats it He
also has a language objective. Carmen reads aloud with her class: “I can explain to my pariner how

a diagram/photographdrawing contribute, or add to,_a text " Mr. Miller reviews the vocabulary in
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the objectives and s the passage for English Learners such as Carmen._Carmen 15 e inleymediaie
Enelish learner as has g native English speaker as hev shouider partner_As Carpien discusses the
phiotographs in the passage with her iable, she also uses senience frames her ieacher has provided._
For the rnvxt 15 mimates,_her table tulks about each image with sentence starters such as “This tmage
hielps me wnderstand " This diagram shows me how... " and ' The photograph cantriburcs 1o ihe
text because. | Carmen is able ta choose which sentence starier she prefers as she speaks with bis
peers. Ar the end of the lesson. My Miller employs another SIQP strategy. Every siudent sheres with
their table what thev learned to do. By the end of the lesson, Carmen is able to summarize the
objectives in her own words.

Enrichmeni

After lunch. Carmen goes o the blacktop for Envichment. Last week, the siudenss finished thetr
nainting theiy pifiaias with art mstructors from ihe Mexican Herirage Center. These lessons were in
Spauish. The piiatas_are aow on display in the Charter School office. This - paiticular week, the
class has Phvsieal Education for Envichmeni_The YMCA leads ihgs veek s enrichment u English
After doine a fow warni-ups, Carmicn and her classmutes are_going 1o run through some phsiacle
courses. The students will ziezag through cones o hoop in the middle and 1ouch the basketball
pole bejore ragging therr teammare. Therr class mascot is the UCLA Bruing as A, Miller 1s an
alumni The Bruins will compete against the Spartans from 2+ grade. Carmen cheers on her elass in
Enciish, repeating the UCLA chants she learned at the start of the year, 4s she comes back into
class_she excitedly iells her teacher how her class won the race

Maih

During the mathemutics period, Carmen stavis off at her desk Ms. Trajillo. the assistant teacher,
reviews math problenis with the clags on the projector. Carmeén easily completes these “warm-ups.
on fis white board. For the mini-lesson, Carmen takes her seat in the first row of the carpet_ She
asain repears the contenr and language chjcetives the teacher has written on the easel. Today the
students will focis on recogmizing shapeys with specific attribuics. Mr Miller imtroduces a penlegon
and hexazon 1o the class. He has visuals of different real-life nbjects that have s shape. He asks
the class for other examples. Carmen suggests a School Crossing sign posied guiside the Charter
School and My Miller drews it on the chart. Together the class cownts the sides. Using the senience
starter, | agree/disqgree with because v the students i to a partner and agree with
Carmen s suggestion, After the mini-lesson, Carmen returns 1o her lable where her wacher hus sei
oul a picture cards 1o sort. The students will sort pentagons, hexagons, itangles and guadritaterals
with g partier. They have seomciry vocabulary posted on Hie Marh Wall 1o refer to, As they sot.
they musi use the sentences I know 1his is a because.. ' with their partner. The teacher
has selected this activity to build vocabutery with visual and crammaiical scafjolds for her £Ls
Carmen particularly enjoys drawing the pentagons onio her paper and labeling cach shape. and as
an EL she is completely engased with the fesson. The teacher and assistam teacher walk around io
check in. At the end of the lesson, Mr. Miller has his students reflect in their journal on their
leqrning. Carmen is unsure about haw fo start her journal entry but her shoulder pariner reipnds
her of the Math Journal Sentence Starters reference sheet in his folder. She selecis ane begins
writing “Today's lesson will help me in my fife when

Guide Reading and Centerys

After math, ihe studenis gei a snack_The 2= graders then get an hour for English fluency. guided
reading and centers. Carmen gets a chance to practice her English sight words with the assistant
teacher durine this time. She works one-on-one 10 fill in gaps. Carmen alse reviews contexi clues
with a board game during centers. She is called to read with Mr. Miller. As she reads out loud she
realizes he has mastered the skill of reading all the syllables in a word_Mr. Miller prauses her for
this, but also points out thai she needs to phrase words together just as she did in Spanish

Page 78 of 211




ELD

Al the end of the day_Carmen has English Language Development with Ms,_Aguilar. She switches
classes alone with nine other EL students from her UCLA Bruins cluss_Her ELD class is grouped by
the CELDT/ELLAC test and is made up of Level 3s (tnermediare English Learners). Ms. Agualar
staris off by reaching an idiom. She explains what 1t means 10 _~Go off ‘the deen end!” Carmen then
ooty a chanee 1o fur (o her table and share o ime when she swent off the deep end. Carmen laughs
as she shares his example and uses the languege, and is very interested in hearing the other students
aive their examples, Afrerwards, Ms. Aguilar calls the class 1o the carpet to review Past Perfect
auestions and answers. This unit revolves around College Activities. Ms. Aguilar has already.
frontioaded the vocabulary for the unii. Carmen is very well gware of college getivities she can
discuss. After modeling the sentences and asking for volunteers o model the activiry, Ms Aguilar
asks the clasy io form two Conga Lines. Each student receives a piciure of @ collepe activity they are.
10 talk about. The sentences are posted on a pocket chart for students to rejer back to. The class
practices the Fuglish forms. Carmen shares “He s wishing he hadn 't staved up all sght " “She's
thinking she showld have studied at the librery,” Carmen erosses her fingers she gets o chance 15
Conoa down the lines for a new partner, Next, Cormen atlends fo o writing prompt on weckend
hobhics. Ms. Aatar is checking for past tonse verbs in wrinng _As Carmen wriies what she did last
weekenel_she pulls out @ “Good Writer” checklist, She remenmbers that My, Miller toid i ta
include periads af the end of a complete thought during Spanish writing Capmen successfully
transfers that skill into her English piece. She finishes the lesson by iradmg hey wrining wiih hey.
parmier 10 cheok for mechamces and correci grammar.

Charter School Goals and Actions to Achieve the Eight State Priorities

Please see the section entitled “Goals, Actions and Measurable Outcomes Aligned with the
Eieht State Priorities” in Element 2B of the charter for a description of the Charter School’s
annual goals to be achieved in the Eight State Priorities schoolwide and for all pupil
subgroups, as described in Education Code Section 52060(d), and specific annual actions to
achieve those goals. in accordance with Education Code Section 47605(b)(5)(A)ii).
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Element 2: Measurable Student Qutcomes and Element 3: Methods of Measurement

Governing Law: The measurable pupil outcomes identified for use by the charter school. “Pupil outcomes,” for purposes of
this part, means the extent to which all pupils of the school demonsirate that they have attained the skills, knowledge, and
attitudes specified as goals in the school’s educational program. Pupil outcomes shall include outcomes that address
increases in pupil academic achievement both schoolwide and for all groups of pupils served by the charfer school. as that
term is defined in subparagraph (B) of paragraph (3) of subdivision (a) of Section 47607. The pupil outcomes shall align with
the state priovities, as described in subdivision (d) of Section 52060, that apply for the grade levels served, or the nature of the

program operated, by the charter school, Education Code Section 47605(b)(5)(B).

Governing Law: The method by which pupil progress in meeting those pupil outcomes is to be measured. To the

extent practicable._the method for measuring pupil outcomes for state priorities shall be consistent with the way
information is reported on a school accountability report card. Education Code Section 47605(b)(: S5)(C).

de |

L =]

8] [6] tfe

o

Formatted: Font: 1 pt

Page 80 of 211



Rt

to Education Code S
describing the Charter School’s outcomes that align with the state priorities and the Charter School’s
goals and actions to achieve the state priorities. schoolwide and for all numericaliv significani pupil

The LCAP and any revisions necessary to implement the LCAP, including outcomes and methods of
measurement listed below, shall not be considered a material revision to the charter, and shall be
maintained by the Charter School at the school site. The Charter School’s current LCAP is attached as

Appendix AE.

STATE PRIORITY #1— BASIC SERVICES
The degree to which teachers are appropriately assigned (E.C. §44258.9) and fully credentialed, and

eve il has sufficient acces. tandards-aligned i jonal materials (E.C_§ 60119,

school facilities gre maintained in good repair (E.C. §17002(d))

SUBPRIORITY A — TEACHERS

GOAL TO ACBIEVE Recruit, develop, hire, and maintain fully credentialed teachers who are
SUBPRIORITY appropriately assigned and deliver high quality instruction.

»_Provide competitive salary to attract and retain high quality teachers.
» Provide direct support to teachers in the classroom.

MNZ_—WE » _Deliver professional development to teachers and paraprofessionals.
— »__Provide Beginner Teacher Support & Assessment (“BTSA™) induction
for qualified teachers.
MEASURABLE i . . i
All teachers will be fully credentialed and appropniately assigned.
__OUTCOME All teachers will be fully credentialed and appropriately assigned
METHODS OF ¢ Personnel files and teacher assignments.

MEASUREMENT ¢ CALPADS reports.

SUBPRIORITY B — INSTRUCTIONAL MATERIALS

Use standards-aligned instructional materials, curricula, resources, and

GOALTOACHIEVE | 4. 4110gical supplements that will prepare students for college and career
SUBPRIORITY

SUCCESS.

ACTIONS TO ACHIEVE | Purchase or develop standards-aligned materials, curricula, resources, and

GOAL technological supplements
MEASURABLE All materials, curricula, resources, and technological supplements will be
OUTCOME standards-aligned.

METHODS OF s _Executive Director and faculty review all materials. curricula, resources,
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MEASUREMENT and technological supplements before purchase.
¢ _Review the Atlas curriculum platform.

SUBPRIORITY C — FACILITIES

GOAL TO ACHIEVE L e .
GOALTO ACHIEVE, ;
SURPRIORITY Maintain Charter School facilities in good repair.
ACTIONS TO ACHIEVE | Charter School leadership and the Parent Safety Team will conduct regular
GOAL walk-throughs of Charter School facilities.
Annually, 90% all items on-Menthly site inspection checklist will be in
M(%‘;L—E compliance/good standing and 100% of identified Required Corrections will

be corrected within three months.

¢ _Charter School leadership and the Parent Safety Team will conduct
METHODS OF regular walk-throughs of Charter School facilities.
MEASUREMENT »_Site inspection documents prepared by school leadership.

STATE PRIORITY #2— IMPLEMENTATION OF COMMON CORE STATE STANDARDS

Implementation of Common Core State Standards, including how EL students will be enabled to gain
academic content knowledge and English language proficiency

SUBPRIORITY A — CCSS IMPLEMENTATION

GOALTO ACHIEVE | Curriculum and instructional strategies, interventions, assessments, and
SUBPRIORITY support services will be aligned to the CCSS.

o _Provide curriculum and instructional strategies, interventions,
assessments, and support services aligned to the CCSS.
ACTIONS TO ACHIEVE | » _Participate in professional development and trainings on the rigors of
GOAL CCSS.
o _Teachers will participate in annual professional development on the
implementation of the CCSS.

o _All instructional curriculum, strategies, interventions, assessments, and

MEASURABLE support services will be aligned to the CCSS.
OUTCOME o 100% of teachers will participate in professional development on the

implementation of the CCSS.

o Internal review of curriculum and instructional strategies, interventions,
assessments, and support services.

o _Professional Development calendar and rosters.

¢ Review internal and external assessment results to ensure the CCSS is
being implemented well.

e _Conduct classroom observations to ensure the CCSS is being
implemented well.

SUBPRIORITY B — EL STUDENTS & ACADEMIC CONTENT KNOWLEDGE

GOAL TO ACHIEVE 100% of EL students will gain academic content knowledge through the
SUBPRIORITY implementation of the CCSS and ELD standards.

METHODS OF
MEASUREMENT

ACTIONS TO ACHIEVE | EL students participate in English Langnage Arts and Literacy instruction
GOAL with appropriate instructional support.

MEASURABLE 100% of EL students will gain academic content knowledge through the
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OUTCOME implementation of the CCSS and ELD standards.
o ELD schedule and roster.
METHODS OF o _FI student performance on the CAASPP and CELDT/ELPAC.
MEASUREMENT e Teacher assessments.

o Annual report cards.

SUBPRIORITY C — EL STUDENTS & ENGLISH LANGUAGE PROFICIENCY

GOAL TO ACHIEVE EL students will gain English language proficiency through the
SUBPRIORITY implementation of the ELD curriculumn and related instructional strategies.
ACTIONS TO ACHIEVE »__Provide regular, leveled systematic ELD for ELs.
GOAL s Provide Sheltered Instruction Observation Protocol (“SIOP™).
— s Provide ELD professional development for teachers.
MEASURABLE EL students will gain English lan ¢ proficiency through the
OUTCOME implementation of the ELD curriculum and related instructional strategies.
METHODS OF Student performance on CELDT/ELPAC Assessment and reclassification
MEASUREMENT documentation.

STATE PRIQRITY #3— PARENTAL INVOLVEMENT
Parental involvement, including efforts to seek parent input for making decisions for schools,_ and how

the school will promot ent parti jon
SUBPRIORITY A — ACHIEVING/MAINTAINING PARENTAL INVOLVEMENT
GOAL TQ ACHIEVE Maintain parental involvement in school experiences and activities that assist
SUBPRIORITY with student success.
o _Provide classes such as ESL for parents.
s _Provide childcare during parent-participation activities.
ACTIONS TO ACHIEVE :
-————G Al o Employ a Dean of Culture to develop and promote parental involvement.
— ¢ _Codify and calendar grade-specific parent workshops.
o _Publicize parent meetings.
MEASURABLE Annually, the number of families that participate in at least one parent
OUTCOME involvement opportunity will increase by 5% over the previous year.
METHODS OF o_Parent activity calendars and promotional materials.
MEASUREMENT e _Attendance logs from classes, activities. workshops, and meetings.
SUBPRIORITY B — PROMOTING PARENT PARTICIPATION
GOALTOACHIEVE, Maintain parent participation in Charter School advisory entities.
SUBPRIORITY
Encourage and recruit parents to participate in the English Lan; e
AC“"NSGT)‘I’“‘}CH'E"E Advisory Committee (“ELAC™). CAC. VPAC, Schools Adviso
_— Committee, and Board of Directors.
MEASURABLE Annually, the number of families that participate in at least one parent
OUTCOME advisory entity will increase over the previous year.
METHODS OF .. . .
AEASUREMENT Decision making entity rosters.
MEAS e Decision making entity rosters

SUBPRIORITY C — PARENT SATISFACTION
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GOALTO ACHIEVE | Parents will demonstrate high satisfaction with the academic program and
SUBPRIOQRITY parent involvement opportunities.
ACTIONS TO ACHIEVE Conduct an annual satisfaction survey.
GoaL

MEASURABLE L Pazcnt partlcnpaflorf in the annual sa.tls actno.n survey. '

Y —Spe— o _80% of parents indicate they are satisfied with the academic program and
OUTCOME - <.
_ parent involvement opportunities.

METHODS OF

————n LlltS.

MEASUREMENT | Surveyresults.

STATE PRIORITY #4— STUDENT ACHIEVEMENT

Pupil achievement, as measured by all of the following, as applicable:
A._California Assessment of Student Performance and Progress (CAASPP) statewide assessment
B The Academic Performance Index (AP}

C__Percentage of pupils who have successfully completed courses that salisfy UC/CSU entrance
requirements, or career technical education

D._Percentage of ELs who make progress toward English language proficiency as measured by
the California English Language Development Test (CELDT) and/or English Language
Proficiency Assessment for California (ELPAC)

E.__EL reclassification rate

F._Percentage of pupils who have passed an AP exam with a score of 3 or higher

G.__Percentage of pupils who participate in and demonstrate college preparedness pursuant to the
Early Assessment Program (E.C. §99300 et seq.) or any subsequent assessment of college

preparedness
SUBPRIORITY A — CAASPP: ELA/LITERACY AND MATHEMATICS
GOAL TO ACHIEVE . ) . . .
—a———————— | All students will reach high standards m English and Viathemalics.
SUBPRIGKITY All students will reach high standards in English and Mathematics
o _Establish benchmarks for CAASPP performance.
»__Establish, monitor, and analyze interim benchmark proficiency and
growth goals.
ACTIONS TO ACHIEVE | o Deliver CCSS-aligned classroom instruction and appropriate intervention
GOAL that prepares students for the CAASPP.
s _Conduct frequent data analysis and disaggregation of data.
o Administer Northwest Evaluation Association (“NWEA”) examinations
to designated grades.
MEASURABIE Students will meet or exceed average performance levels of students in
S demographically comparable district schools in ELA and mathematics on the
OUTCOME
_— CAASPP.
METHODS OF
T — CAADSPP score reports.
MEASUREMENT CAASPP score reports
SUBPRIORITY B _ API
GOAL TO ACHIEVE The Charter School will demo_nstrate strong academ.i(f achievement and
——_SUBPRIORITY growth on the API or the applicable state accountability system adopted and

implemented by the State Board of Education and California Department of
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Education.

ACTIONS TO ACHIEVE

GOAL

»_Deliver CCSS-aligned classroom instruction and appropriate intervention
that prepares students for the CAASPP.

» _Conduct frequent data analysis and disaggregation of data.

» _Administer Northwest Evaluation Association (“NWEA”) examinations
to designated grades.

MEASURABLE
OUTCOME

The Charter School will identify or receive appropriate benchmarks based on
the API or other metric associated with the applicable state accountability
system.

METHODS OF
MEASUREMENT

The AP or other metric associated with the applicable state accountability
system.

SUBPRIORITY C — UC/CSU COURSE REQUIREMENTS — NOT APPLICABLE

SUBPRIORITY D — EL, PROFICIENCY RATES

GOAL TO ACHIEVE
SUBPRIORITY

Increase the percentage of ELs who are proficient in English, FLA, and
mathematics.

ACTIONS TO ACHIEVE
GOAL

o_Frequently monitor and provide appropriate interventions for ELs.

¢ _Establish CELDT/ELPAC, CAASPP, and NWEA MAP performance
expectations.

e_Provide SIOP, systematic ELD, and CCSS professional development for
teachers as needed.

o _Provide regular, leveled systematic ELD instruction for ELs.
¢ Schedule time for teachers to conduct data analysis to inform instruction.

MEASURABLE
OUTCOME

o The number of ELs scoring proficient in LEA and Math on the CAASPP
will increase annually.

s _FEL students will meet or exceed average performance levels of EL
students in demographically comparable district schools in ELA and
mathematics on the CAASPP.

METHODS OF
MEASUREMENT

o _Professional development schedule.
» CAASPP score reports.

¢ CELDT/ELPAC score reports.

¢ NWEA MAP score reports.

SUBPRIORITY E — EL RECLASSIFICATION RATES

GOAL TO ACHIEVE
SUBPRIORITY

Increase the number of ELs who are reclassified each year.

ACTIONS TO ACHIEVE
GOAL

» Frequently monitor and provide appropriate interventions for ELs.

» FEstablish CELDT/ELPAC performance expectations.

» _Provide SIOP, systematic ELD, and CCSS professional development for
teachers as needed.

» Provide regular, leveled systematic ELD instruction for ELs.

MEASURABLE
OUTCOME

The percent of EL students meeting or exceeding CELDT performance
expectations will meet or exceed the performance levels of students in
demographically comparable district schools. CAASPP.

METHODS OF

s _FL reclassification rates.
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MEASUREMENT

| s CAASPP score reports.

SUBPRIORITY F — AP EXAM PASSAGE RATE — NOT APPLICABLE

el g D Nt e e e ———————

SUBPRIORITY G — COLLEGE PREPAREDNESS/EAP — NOT APPLICABLE

TATE PRIORITY

Pupil engagement, as meosured by all of the following, as applicable:
A.__School attendance rates
B.__Chronic absenteeism rates
C.__Middle school dropout rates (EC §52052.1{a)(3))
D. High school dropout rates
E.__High school graduation rates

ENT ENGAGEMENT

SUBPRIORITY A — STUDENT ATTENDANCE RATES

GOALTOACHIEVE Maintain an attendance rate of 95%.
SUBPRIORITY
o_Create an engaging. positive, and safe school culture and environment.
e Refer truant students to the SST process for monitoring and support.
e _Provide counseling for students for whom personal issues are creating a
distraction from learning.
«_Closely track attendance and conduct follow up meetings with families
ACTIONS TO ACHIEVE ;
GOAL show.mg attendance concerns. ) ‘
— o Provide resources and support to families struggling with attendance
issues.
o Incentivize and reward strong attendance.
o _Employ a Dean of Culture to develop and promote school culture.
¢ _Administer an annual satisfaction survey to gather feedback.
%‘J‘;‘]‘W—BELE- Attendance rate of 95%.
METHODS OF
MEASUREMENT Attendance reports.

SUBPRIORITY B — STUDENT ABSENTEEISM RATES

GOAL TO ACHIEVE
SUBPRIORITY

Decrease overall number of absences, tardy arrivals, and early dismissals.

ACTIONS TO ACHIEVE
GOAL

o _Create an engaging, positive, and safe school culture and environment.

» Refer truant students to the SST process for monitoring and support.

o _Provide counseling for students for whom personal issues are creating a
distraction from learning.

» Closely track attendance and conduct follow up meetings with families
showing attendance concerns.

» Provide resources and support to families struggling with attendance
issues.

» Incentivize and reward strong attendance.

o _Employ a Dean of Culture to develop and promote school culture.

o Administer an annual satisfaction survey to gather feedback.

MEASURABLE

The total number of absences, tardy arrivals. and early dismissals will
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OUTCOME decrease each year.

METHODS OF N
MEASUREMENT Attendance, absence, tardy, and early dismissal records
SUBPRIORITY C — MIDDLE SCHOOL DROPOUT RATES
GOALTOACHIEVE | \y.iriai a dropout rate of less than 3%.
SUBPRIORITY
o Create an engaging, positive, and safe school culture and environment.
ACTIONS TO ACHIEVE, | P.rowde_ counseling fo_r students for whom personal issues are creating a
GOAL distraction from learning.
— o Provide resources and support to families struggling with attendance
issues.
MEASURABLE
D ema 1 %.
OUTCOME Dropout rate of less than 3%
METHODS OF
e — Dropout rate.
MEASUREMENT | Dropoutrate

SUBPRIORITY D — HIGH SCHOOL DROPOUT RATES — NOT APPLICABLE

SUBPRIORITY E — HIGH SCHOOL GRADUATION RATES -- NOT APPLICABLE

STATE PRIORITY #6— SCHOOL CLIMATE

School climate, as measur all of the followin icable:
A. Pupil suspension rates
B. _Pupil expulsion rates
C.__Other local measures, including surveys o ils, parents, and teachers on the sense of safe
gnd school connectedness

SUBPRIORITY A — PUPIL SUSPENSION RATES

GOAL TO ACHIEVE . .
Maintain a suspension rate of less than 5%.
SUBPRIORITY Maintain a sus ion rate of less than 5%

e _Create an engaging, positive, and safe school culture and environment.
ACTIONS TO ACHIEVE | ¢ Implement alternatives to suspension (SST, behavior plans, etc.).

GOAL » Establish and foster schoolwide discipline plan and character
development.
MEASURABLE .
————————————— 0, 5
OUTCOME Suspension rate of less than 5%

METHODS OF Suspension rate
SUSPENsion rate.
MEASUREMENT

SUBPRIORITY B — PUPIL EXPULSION RATES

GOALTOACHIEVE Maintain an expulsion rate of less than 2%.
SUBPRIORITY
e_Create an engaging, positive, and safe school culture and environment.
ACTIONS TO ACHIEVE | ¢ Implement alternatives to expulsion (SST, behavior plans, etc.).
GOAL o Establish and foster schoolwide discipline plan and character

development.
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MEASURABLE

Expulsion rate of less than 2%.

OUTCOME
METHODS OF, Expulsion rate.
MEASUREMENT

SUBPRIORITY C —~ OTHER SCHOOL SAFETY AND SCHOOL CONNECTEDNESS MEASURES (SURVEYS)

GOAL TO ACHIEVE Receive positive feedback from students, parents, and teachers regarding
SUBPRIORITY school culture, safety, and connectedness.
ACTIONS TO ACHIEVE | Administer an annual satisfaction survey to students, parents. and teachers to
GOAL gather feedback on school culture, safety, and connectedness.
o Students, parents, and teachers will fill-out surveys.
w «_80% of students, parents, and teachers will indicate satisfaction with
UTCOME
N school culture.
METHODS OF, Survey results
SUIVEy TESUllS.
MEASUREMENT

STATE PRIORITY #7— COURSE ACCESS
The extent to which pupils have access to_and are enrolled in, a broad course of study. including

programs and services developed and provided to unduplicated Students (classified as EL_FRPM-
eligible. or foster youth; E.C. §42238.02) and students with exceptional needs.

“Broad course of study” includes the following, as applicable:
rades . English mathemattcs social sczences science. vzsualand erforming arts, health, physical

GOAL TO ACHIEVE All students, including unduplicated pupils, will be enrolled in a broad
SUBPRIORITY course of study as outlined in the charter petition.
ACTIONS TO ACHIEVE | Make all academic content areas available to all students, including student
GOAL subgroups, at all grade levels.

MEASURABLE All students, including all student subgroups, unduplicated students, and

m— students with exceptional needs, will have access to and enroll in a broad
—_— course of study as outlined in the charter petition.

METHODS OF

T ] Student, teacher, course, and grade level schedules.

STATE PRIORITY #8—OTHER STUDENT QUTCOMES

Pupil outcomes._if available, in the subject areas described above in #7, as applicable.

SUBPRIORITY A — ENGLISH

GOAL TO ACHIEVE
SUBPRIORITY

Students. including all significant sub groups, will demonstrate proficiency
on the Common Core Standards annual assessment in ELA.

ACTIONS TO ACHIEVE
GOAL

o FEstablish benchmarks for CAASPP performance.

o FEstablish. monitor, and analyze interim benchmark proficiency and
growth goals.

¢_Deliver CCSS-aligned classroom instruction and appropriate intervention

that prepares students for the CAASPP.
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» _Conduct frequent data analysis and disaggregation of data.
» Administer Northwest Evaluation Association (“NWEA™) examinations

to designated grades.

MEASURABLE
OUTCOME

Students will meet or exceed average performance levels of students in
demographically comparable district schools in ELA on the CAASPP.

METHODS OF
MEASUREMENT

CAASPP score reports.

SUBPRIORITY B — MATHEMATICS

GOAL TO ACHIEVE
SUBPRIORITY

Students, including all significant sub groups. will demonstrate proficiency
on the Common Core Standards annual assessment in Math.

ACTIONS TO ACHIEVE
GOAL

o _Establish benchmarks for CAASPP performance.

o _Establish, monitor, and analyze interim benchmark proficiency and
growth goals.

o_Deliver CCSS-aligned classroom instruction and appropriate intervention
that prepares students for the CAASPP.

o_ Conduct frequent data analysis and disaggregation of data.

» Administer Northwest Evaluation Association (“NWEA™) examinations
to designated grades.

MEASURABLE
OUTCOME

Students will meet or exceed average performance levels of students in

demographically comparable district schools in mathematics on the
CAASPP.

METHODS OF
MEASUREMENT

CAASPP score reports.

SUBPRIORITY C — SOCIAL SCIENCES

GOAL TO ACHIEVE

o _All students, including significant subgroups, will reach high standards in

SUBPRIORITY

social science practices and content.

ACTIONS TO ACHIEVE
GOAL

s Codify Understanding by Design units.

o Purchase equipment and materials needed for units.

o Trajn teachers on project based learning and Understanding by Design.

o Each prade level will complete an Understanding by Design social
science project every vear.

e Teachers use multiple measures to assess mastery.

o Establish grade specific benchmark and growth goals.

MEASURABLE

e 70% of students will score a 3 or higher on the Understanding by Design

OUTCOME

project rubric.

METHODS OF
MEASUREMENT

¢ _Understanding by Design project rubric.
®_Report cards.

SUBPRIORITY D — SCIENCE

GOAL TO ACHIEVE
SUBPRIQRITY

All students, including all significant subgroups, will reach high standards in
science concepts and scientific thinking.

ACTIONS TO ACHIEVE
GoAL

o Train teachers on NGSS and develop aligned curriculum.
»_Each grade level will complete an Understanding by Design science
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project every year.
e _Teachers use multiple measures to assess mastery.
o _FEstablish grade specific benchmark and growth goals.

MEASURABLE e 70% of students will score a 3 or higher on the Understanding by Design
OUTCOME project rubric.
METHODS OF ¢ _Understanding by Design project rubric.
MEASUREMENT

¢ _Report cards.

SUBPRIORITY E — VISUAL AND PERFORMING ARTS — NOT APPLICABLE

SUBPRIORITY F — PHYSICAL EDUCATION

GOALTO ACHIEVE | All students. including significant subgroups, will show growth on the
SUBPRIORITY Physical Fitness Test.
ACTIONS TO ACHIEVE | e Secure fitness contract with outside agency.
GOAL o FEstablish grade specific benchmark and growth goals.
MEASURABLE Students will achieve growth on the Physical Fitness Test, in comparison to
OUTCOME District schools with similar demographics.:
METHODS OF . .
MEASUREMENT Physical Fitness Test report.

SUBPRIORITY G — HEALTH (GRADES 1-6 ONLY) — NOT APPLICABLE

SUBPRIORITY H — FOREIGN LANGUAGES (GRADES 7-12 ONLY

GOALTO ACHIEVE | All students, including all sipnificant subgroups, will become proficient
SUBPRIOQRITY bilingual speakers, readers, and writers.
ACTIONS TO ACHIEVE | ¢ Teachers use multiple measures t0 assess mastery.
GOAL o Establish grade specific benchmark and growth goals.
MEASURABLE All 8® grade students will complete and pass all components of the Voices
OUTCOME Exit Presentation in both languages.
METHODS OF . . .
M—EA 5 NN Exit Presentation Rubric

SUBPRIORITY I — APPLIED ARTS (GRADES 7-12 ONLY) — NOT APPLICABLE

SUBPRIORITY J — CTE (GRADES 7-12 ONLY) — NOT APPLICABLE

SUBPRIORITY K — TECHNOLOGY

GOALTO ACHIEVE | All students. including significant subgroups, will become proficient users of
SUBPRIORITY technology.
o Develop technology scope and sequence.
ACTIONS TO ACHIEVE »__Provide technology-instruction teacher professional development.
GOAL o Ensure students have regular access to technology.
¢ __Teachers use multiple measures to assess mastery.
MEASURABLE N i .
_—OUTCOME 100% of students will have access to technology in the classroom.
METHODS OF Budget
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MEASUREMENT Walk through principal observations
Daily schedules

Multiple MeasuresAssessment Methods and Approach

Voices College-Bound Language Academy uses information gathered from all mandated state tests as well as local
curriculum-based and standards-based assessment data to measure students’ progress in aehi

areameeting standards. In addition to the standardized measurements, students demonstrate their knowledge and
ability through school designed interim assessments and a variety of teacher designed means which may include
performance assessments, public exhibition projects, teacher created tests, essays, etc. Additionally, we use surveys
such as the Student Observation Checklist of Civic Skills and Behaviors to measure character development (sce
Appendix S). Assessments are formative and summative, holistic and standardized, criterion- and norm-referenced,
paper and pencil and online and include any assessments applicable to students in non-charter public schools.
Students must demonstrate mastery of grade level standards and skills when measured against multiple measures.
Assessment will both improve learning and provides accountability.

As-established-in-the-previous-section—Voices Academy will be utilizing diverse assessments that are aligned with
the curriculum and instructional program. complaint with state expectations. They will be administered according to
the assessment cycle below:

State required tests STARCalifornia Standards Test (science) Annually, as

Physical Fitness Test (“PFT”) available
CELDT/AEBRAC
CAASPP
California Alternate Performance Assessment
“CAPA”
Placement exams CELDT/EEPAC Annually. as
Voices Academy Diagnostic Assessments (sec available
below)
LAS Links online Espafiol
Diagnostic Concepts of Print (“CAPS™) Tri-annually

Phonemic Awareness

Letter/sound ID (Eng/Sp)
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ADEPT
CELD (Curriculum Associates)

Spelling Inventory
Sight Words (English/Spanish)

Formative Assessments:

Teacher/grade level designed
assessments

Tests

Quizzes
Projects

Performance-based assessments

Writing prompts
Presentations

Surveys
Checklists

Rubrics

Ad-hoc, weekly, bi-
weekly. monthl

Interim Benchmark Assessments

Fiction and Non-fiction Reading Assessment:

(aligned to CCSS, Big Goals and/or

running record, comprehension, fluency

1IEP)

(English/Spanish)

Writing Prompt (English/Spanish)

Fluency Assessment (English/Spanish)

Student Observation Checklist of Civic Skills and

Behaviors

Internal Interim Assessment (i.e. Illuminate)

Tri-Annually

Summative Assessments

NWEA MAP

Tri-Annually

(CCSS aligned) Illuminate
Program Evaluation/Reports Annual Climate/stakeholder Survey Annually
8 Grade Exit Project

Annual Measurable Achievement Objectives
(CAMAQO™M)
PET

Page 92 of 211




Aedermie-Gon

Veices Colk Boundl
Meoice: 3

2 }
Acad: 3 },“ d
mag 2 H N A da and. Lali Alt a2
i PR 1 A (CARAY
/ £ )
ai i "
P &
Cali 10 N, 1 fiad A {CALAN
PaSIpHS difi {EMAY
" Beachmad A
Calife ELAS: dard: T :(PCT)
-y o Cali Als, ta Parf
tont A {CAPAY
£ )
Cali Modified-A {mu_} i +Jeast £
fteratleastS

Grades2-8 ified-in-TER- \i! dby

Page 93 of 211



Voices Writh £ Tasl-(Eng) Grades K-8
Woriting & ; m
'y 2 tha\aieas-
pEAT Rubsk £ 'a) T3 £
&= S-year
Mo Calk B d-1 Ao Ehibiti B J 'y Grad K-8 289 ofilai a Hil ead
= S

d di £ oo tont Cali ia Sei Test{CST a hics in-the Distets
144 Jl\l tha-Calife ia-Coptent S £L. Ll t(; £
Standards: e Uenent a1

g ¢4

£
Aok I‘IIED a1 Nok ExhibitH Rrateet Por Grad X2 4
IZaiees J
Acnd ) 1t d
¥ will
L ontad und Jineof r
AT H tant it o
Mo Lall B a1 Lalife H Ebl'l\l A (;fﬂdeﬁz S#G'FE ‘§ 'IEO" f , A tortad ot Val

R 3 R rd R di A i Grad K2
5B}

Voiess College Bound L JDEA Proficiency Test IPH) Grades K §-for S

=
A d & HIw:) farsil B d-1- A v/
y i =
£e £ ek 1 Calife 1a-5- ich. dards-Test{ Gead 2 Q£ 43 < HS leimds Hilr
mastery 5. » SSH

Loy £ 1 AF £
e p
de 3 haol sth-girmit
! trics in the Distriet in SLA
£t S| t 5 o4 £ 3.
1: + d-Ey-th
5-the 55T
’I:ﬂ" f i, shaot 1o, Y in-th
R Al dea-l b H :)
Task{So} Gfeées—K—S for £7 £ o3 v:) i 3
5P T otk
1 oo the-\oi
Wak Rabsi Fraratl b S £
&
Grades K & F5%%of Voices-stdentswill
by fio, tha\lal
P
M Portislio-Rubrie-afierpt-least
5 £ " - 03
your
989, v 2! Fill '} 1
- ¥ J

Page 94 of 211




 Formatted: Font: 1 pt

Page 95 of 211



Acad l i -Stak

Voices College Bound L DigitaL : ol
Apad o -d
2
PR ) N
f -usg » Jects:

B B R
VoicesColl Bound-L ExitProject Rubri

E Lt
COFRIRURISEOST

ProfessionatAction Plan-Qdentited
Obstael a-S Plan} Rubsi
Beobhariorlncident Renors

P

o 247 £ otdent hibith 3
= Ll
Hinchad H + 1
o
Vot Farsi| = B R Student Db H ChecklistofCivi G u—l X-8 0. 3 H
Aecad d 3 Jify £k Hil 4Bk 3 {CarH for-Oth el A b tla d-eof- ke ik
Y A = s i
e -aith bip-H d ot th for- Hh-Saati \By-df‘nl Student-Ok H Cheale £
3Mai Coll B - St :I“ 4 £k Jedi £ Civd Grad X8 200 £V ok d Al 3
Acad f a1 d
¥
semonatrespensibilie. 4 Studeatt ga-Chesldisees
Mok Call B a4 Student-O H Ct Je 4 - Cia Grad K-8 200 Vah B & 31 ]
Voices ge-Bow heelt B
Aecad: d i1l-exhibit S(' Bek + LA bsolat
. t
abselute determination: e ination-Section) Repert-Card Student O ion Cheeldistof

Page 96 of 211



Farmatted: Foot: Lot

Page 97 of 211



partieipetein-the-sehoolst Student Observa Cheeldistef Gradese g
coEERERiST Skills-and-Behas & Sestier)
Prepar-Cord
#+ VoicesCollepe Boundl ervbirs W AR Sel-Sidy NA

A ) il_lb 4 2

Y 2ag

1. £ M

eyel impre

Summative and Interim Assessment

Voices College-Bound Language Academy has designed and utilized Fallfall, Wister-winter
and Sprine-spring cumulative interim assessments based on pewerstandards (see Appendix
GT).

Iluminate: This assessment can be administered as computer-based or in paper and pencil
format. Illuminate assessments are CCSS fully aligned and include constructed response
and SBAC-like items. The custom designed assessments are administered in language arts
and math and include all standards taught to date in each grade. This provides teachers with

a manner to gauge mastery of standards. Students are expected to achieve 80% proficiency
to demonstrate mastery. In turn, teacher use this information, in conjunction with classroom

measures, to objectively communication progress to_ parents on the report card.

Measures of Academic Progress (“MAP”): MAP is a CCSS aligned computerized adaptive
assessment that gives teachers and administration information they need to improve

teaching and learning. We use the growth and achievement data from MAP assessments to
develop targeted instructional strategies and plan school improvement. MAP assessments

are given in reading, math, and science. They measure growth and show how students are

progressing over time because data can be looked at historically. Rather than determine
mastery, MAP data provides students instructional levels and year-to-year growth.

Diagnostic and Placement Assessments: Diagnostic assessments measure critical skills and

offer an in-depth analysis of a student's strengths to guide instructional decisions. Effective
diagnostics are valid, reliable and based on scientific research. Teachers give diagnostics to

establish a baseline with students each year and to determine which knowledge or skills
oaps we need to fill. The more meaningful information we have about students, the better

we can meet their needs. Diagnostics allow us to measure student progress on foundational

skills. This helps us identify the needs of our students, which enables us to tailor our

curriculum or provide interventions in order to meet those needs. Furthermore, it keeps us
from making assumptions about what our students do or don't know. This moves us away
from subjective assessments, which can be influenced by teachers’ biases. Good diagnostics
are specific enough to identify skill gaps. guide instruction, and measure progress. Mastery
is demonstrated as outlined in the Big Goals for each grade level.

LAS Links Espafiol: LLAS is a research-based diagnostic assessment that measures the
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speaking, listening, reading, writing, and comprehension skills of students in Spanish. It
helps identify language difficulties a student may have in Spanish and track progress in

attaining Spanish language proficiency. It helps teachers track progress, determine accurate
placement or interventions and tailor instruction for Spanish learners.

Formative Grade Level Designed Assessments:

Formative assessment begins even before teaching begins with pre-assessments. Teachers
gather formative data throughout the unit of study. often in informal ways, to inform
teaching_decisions and improve student leaming, Grade level teams can also_create
formative assessments that they analyze during data meetings. Such assessments may
include, but are not limited to exit tickets, quizzes, anecdotal observations, quick writes, etc.
Grade level teams establish proficiency levels for each assessment in weekly data meetings
based on standards deconstruction and item analysis. For example a just introduced
standard exit slip may warrant a 50% cut point whereas a spiraled previously taught
standard may warrant an 80% + cut point,

Exhibition Projects, Performance-Based Assessment, and Rubrics:

Teachers develop science and social studies units and projects based on sPewerStandards
using the UbD® Framework. Students learn content in depth and have an opportunity to
demonstrate understanding through performances of understanding. Additionally, students
apply other content knowledge and skills (math and language arts) to make their projects
truly integrated. These performances of understanding are shared with parents and the wider
community through exhibition projects and assessed through teacher created school wide
rubrics that will measure understanding, presentation and skill proficiency. Students will
strive to attain proficiency or above on the rubric. BEwvery—student’sEvery student’s yearly
project(s) are recorded on a digital portfolio beginning in kindergarten to be used as a

reflection tool in heir-his or her 8% Grade Exit Project.

8% Grade Exit Project:

Every 8" grade student will be required to complete an Exit Project consisting of a written
Professional Action Plan, presentation and exit interview. The interview teams will consist
of one teacher, one parent and one community representative. Every element will have an
English and Spanish component and will allow for demonstration of oral and written
communication skills, technology/presentation skills, research skills, and critical thinking
skills regarding their role within their own culture and the greater society. In this project.
students will reflect on their learning thus far, analyze how their values and culture fit into
the greater society, identify any obstacles that they think might be a deterrent to college and
have an action plan for dealing with such issues. It will also include a college plan with a
detailed description of at least one profession of interest to them and identification of two
institutions of higher education and requirements for those programs. The description will
include a description of how that profession contributes to the community and society.

Annual Survey:
The Survey Research Initiative at Teachers College, Columbia University has created

separate surveys for student, parents and staff that we will use to gather information on
Voices Academy overall performance. Surveys are created online and administered sn-
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online or paper and pencil form. Surveys will consist of a combination of multiple choice

items and open-ended questions. _ Survey_questions seck information about overall

satisfaction with the school culture, the academic program. the working and learning

environment, and satisfaction with the Charter sSchool's staff and administration.

Data Collection
Data collection includes, but is not limited to:

Standardized Test Scores (such as STAR-CST (science), S8F-EMACAPA—and-
CAASPP. CELDT/ELPAC)

Running Records/Book Levels (such as Fountas & Pinnell Benchmark
Assessment®)

Interim assessments in language arts, writing and math (English and Spanish)
Unit tests, exhibition projects/rubrics and portfolios, surveys/checklists and other
teacher created tests and screening tools

Report cards (Grade level, ELD, Civic)

Physical performance-fitness test (PER)

Surveys

Screening procedures include (but are not limited to) monitoring each child’s:

Level of reading comprehension

Phonological and Phonemic awareness and knowledge
Concepts of print

Phonics knowledge

Reading strategies

Use of language and text structures

Decoding

Mathematics automaticity

Mathematical numeracy
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Big Goals
Big Goals were developed by the school with teacher input and encourage a results-

oriented mindset and provide clear guidance to set priorities. It allows our students to be

involved in the leaming process, while committing teachers to an accelerated endpoint.
Instructional time is maximized because teachers will strategically and coherently allocate
the time and resources necessary to meet the Big Goals. A further benefit of Big Goals is
that it assures alignment of instructional time based on the needs of students, rather than
allotting time based on personal preferences or ideologies. A Big Goal is:

e Comprehensive and Standards based

e Motivating

e Achievement-oriented and attainable
Results-oriented

[ ]
e Trackable
L ]

Transparent to students
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Data Analysis Procedure
Teachers administer cumulative standards-based (PowerStandards) interim assessments in
math, language arts and writing a minimum of three times per year_per the Assessment

Schedule (assessments for Social Studies and Science are given as part of UbD units and
grade-level constructed assessments and are analyzed during regular Data Meetings).
Following each assessment, teachers have #we-halfthree days to process, analyze and share
data with teaching and administrative staff and to develop plans for re--teaching. These three
days are also known by staff as the Results Oriented Cycle of Inquiry (ROCI). The fall and
spring assessments are followed by parent teacher conferences where teachers share
student’s results and develop a plan including appropriate interventions with the parents.
Additionally, each assessment is followed by a re-teach period based on identified Power
Standards in need of re-teaching to the whole class, small group and individual students.

Data gathered about individual students, teacher, and grades from both interim assessment
and standardized tests are used to drive future professional development, curriculum
selections and programmatic changes.

Use and Reporting of Data

Voices College-Bound Language Academy staff —will maintain a Student Information
system-£5183. such as Power School. and disaggregates assessment and performance data by

gender, language, ethnicity. grade level, EL and RFEP status, -socio-economic status, and
length of time with Voices College-Bound Language Academy. Matched scores are used
whenever appropriate. As a result of the analysis of student achievement data, Voices
College-Bound Language Academy targets areas in our program. professional development
and instruction to address student needs and improve student outcomes. Each vear. a needs
assessment_is formulated with resources directed to meet targets. Assessment results are
conveyed to the community through the SARC as required by the CDE, the Charter sSchool
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newsletter, parent information night, and the Gevemanece-Board of Directors and authorizer
annual report.

Decisions to modify or redirect classroom strategies, program strategies and/or material
resources during the school vear are made by the classroom teacher, whole instructional
staff, and instructional leader as appropriate. Decisions are made on a daily basis to guide
instruction, on a biannual basis to diagnose program trends, and on an annual basis to
evaluate program effectiveness.

Parent/teacher conferences are held two times per year. Individual student results and
achievement targets are shared with parents at this time. In addition, pupil progress is
communicated to parents regularly using a standards based report card and progress reports
if needed. In addition, students with an IEP, students who are receiving intervention
services or with an active SST receive more frequent progress reports. All information
conveyed to parents of Spanish-speaking students is —translated by staff. Reasonable efforts

are taken to provide information in primary language to families speaking languages other
than Spanish.

Reporting Program Effectiveness to Authorizing Entity, Board, Parents, and Other
Stakeholders

The Charter §School will report program effectiveness yearly to all stakeholders, including
the authorizing district, through various instruments and measurements including but not
limited to:

¢ School accountability Report Card (SARECY

LCAP
Local Educational Agency Plan
Title TIT AMAQs
Authorizer report (in a format agreed upon between the district and Charter School)
VMeices-Board Reports

The Charter School shall share such reports in various manners including parent meetings
newsletter, website and other social media, Board meetings. in print and in English and Spanish.
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Element 4: Governance

Governing Law: The governance structure of the charter school, including, but not limited
to, the process to be followed by the charter school to ensure parental involvement.
Education Code Section 47605(b)(5)(D).

The Charter School is a directly-funded independent charter school operated by a California

nonprofit public benefit corporation pursuant to California law. The Charter School operates
autonomously from the District, with the exception of the supervisory oversight as required
by statute and other contracted services as negotiated between the District and the Charter
School. Pursuant to California Education Code Section 47604(c), the District shall not be
liable for the debts and obligations of the Charter School, operated by a California non-
profit benefit corporation. or for claims arising from the performance of acts. errors, or
omissions by the Charter School as long as the District has complied with all oversight
responsibilities required by law.

Attached, as Appendix OINSERTL U, please find the Voice College-Bound Language

Academies’ Articles of Incorporation, Bylaws, and Conflict of Interest Code.

Charter Management Organization Support and Services to Charter School
Voices College-Bound Language Academies (“Voices™) is the nonprofit public benefit

corporation that operates as a The charter management organization (“CMO”) that-eentral
office supports the instructional and operational needs of all Voices College-Bound
Language Academies schools. This ensures accountability to the core beliefs and
replication of the successful Voices College-Bound Language Academies model. The CMO
will provide a level of autonomy to the Charter sSchool pPrincipal, but many instructional
best practices will be imported from the flagship school (Voices Academy) and
implemented universally throughout the CMO’s charter schools.

The CMOQ office is structured to provide excellent school support to drive student
achievement at the charter school level and build cohesive relationships between the

network and Charter School staff. At minimum, monthly meetings between the CMO office
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and Charter School leadership, plus multiple monthly Charter School visits will provide an

open-minded and reflective environment for continues improvement and professional
growth.

The services provided by the CMO to the Charter School are detailed in the Voices CMO-
School Management Services Summary attached as Appendix V

Board of Directors

Composition of Governing Board

The Charter School will be governed by a corporate Board of Directors (“Board” or “Board
of Directors™) in accordance with its adopted bylaws, which shall be consistent with the

terms of this charter.

fewer than five ( 5) dlrectors The purpose of the Board is to assume responsibility for the
governance of the Voices College-Bound Language Academies charter schoolsy. The-beard
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Education Code SCCthIl 47604(b) the DlStI‘lCt may_appoint a representatlve to_sit on the

Board of Directors.

All directors shall have full voting rights, including any representative appointed by the
charter school authorizer as consistent with Education Code Section 47604(b). If the charter
authorizer appoints a representative to serve on the Board of Directors. the Corporation may

appoint additional directors to ensure an odd number of Board members. All directors shall
be designated by the existing Board of Directors.
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Except for the initial Board of Directors and the District Director(s), the term of office for
members of the Board of Directors shall be three (3) vears. Insofar as possible, directors’
terms shall be staggered. With-the-exception-of the-initial Board-members.—whe-may-serve
an-unlimited number-of terms—aNo Board member may serve more than two consecutive

three vear terms.

The following members wil—constitute the initial-Board of Directors. In—additien—tThe
Board will continue to secure additional persons with expertise as needed to sustain an
excellent organization and ensure the effective and responsible use of public funds.

Figure: 4.1 — Current Board

Board Member Bio Skills
Alice Miller Alice Miller is a founder of California's first Accounting, finance,

charter school, the San Carlos Learning Center, | charter school

and a founder of two charter high schools. Ms. | governance, charter
Miller worked for the California Network of school development,
Educational Charters from 1996-2003. She was | facilities. legal,

the Administrator and CFO for Aurora Charter | compliance

High School and has served on multiple non-
profit boards and charter school boards. Ms.
Miller has been the director of Knowledge
Management for the California Charter Schools
Association (“CCSA”) since 2004. She is the
technical assistance expert for CCSA. and
provides guidance on legal, fiscal and
compliance regulations, as well as wotkshops to
charter schools in California and in the nation.

David Richards David Richards has a BA in History from UC Education, school
Berkeley and an MA in Education from administration, human
Stanford University. He brings over 15 years of | resources, strategic
experience teaching and administering in planning, charter school

suburban and urban schools in the Bay Area development
and in Latin America. He is the Founder and
CEO of Growth Public Schools. He was
formerly the Chief Regional Officer at Summit
Public Schools, a charter network in the Bay
Area. responsible for the oversight and

management of the Bay Area schools and the
day to day operations of the organization. At
Summit, his responsibilities have included
program design, hiring, evaluation. student
recruitment, budget development and
management, curriculum and instruction,

discipline, fundraising, and leadership
development. He also worked as a curriculum

writer and a special education consultant.
During his time as Executive Director, of
Summit Rainier and Tahoma, he led the

organization to ultimately overhaul the school
model into next generation schools that
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leverage the power of technology and focus on

deeper learning to prepare students for success
in the 21st Century.

Sara Reyes

Sara Reyes is the Division Director for
Children, Youth., and Family Development at
Catholic Charities of Santa Clara County
(“CCSCC™). Ms. Reyes has been with CCSCC
for 11 years and manages over 25 contracts
with the Division budget exceeding 4 million
dollars. Ms. Reyes holds a Bachelors Degree in
Liberal Arts from The National Hispanic
University and a Masters in Public

Administration from San Jose State University.
Some of her active memberships include the

Franklin-McKinley Children's Initiative
Governance Board, the California School-Age
Consortium Board, and Los Padrinos Board for
the Washington United Youth Center. Ms.
Reves volunteers at St. John Vianney School,
Alum Rock Little League, and the Police
Athletic League’s Berryessa Cougars Football.

School age programs,
grant writing, project
management, human
resources, philanthropy,
community outreach

Kristen McCaw

Kristen McCaw is the Chief of Staff at Summit
Public Schools. Previously at Summit, Kristen
has been responsible for opening new schools.

executing on the organization’s policy agenda,
and leading advocacy efforts. Prior to joining

Charter school
development, non-profit
management, education

reform, public
administration, fiscal

Summit, Kristen served as Director of School
Development at the California Charter Schools

management, Sepcial
Education

Association. In this role, she crafted a regional

growth strategy and provided guidance on all
aspects of the school design and development

process that supported the launch of 24 new
schools.

Previously, Kristen managed special education

and assessments at a network of charter schools

in Harlem, led the implementation of systems

designed to improve teacher and student
performance. conducted research on school-

transformation policies. and launched college
preparation programs for students living in New

York City public housing. This work ignited
her commitment to ensuring that children in

every neighborhood can access an education
that will equip them to be the authors of their
own futures and leaders in their communities.

Kristen serves on the board of Voices College-
Bound Language Academies. She holds a BA
in Politics from New York University and an
MPA from the University of Southem
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California.

Duy is the Head of Engineering for NimbleRx,
a pharmacy that enables prescriptions to be

delivered to patients. Duy supports the Voices

Academy Team by contributing his experience

in entreprencurship, finance, technology, and
growth. Prior to his current role at NimbleRx,

Duy was Chief Technology Officer and Co-
Founder of FundPaaS. an online platform that
helps businesses meet working capital

requirements via crowdfunding. Duy earned his
B.S. and M.S. from San Jose State University.

and is passionate about using his software
building skills to positively impact the world.

Financial

management/accountin
strategic plannin

Kim Wisckol

Kim serves as Director, Total Rewards at

Gilead and brings valuable experience in
Human Resources to the Voices Board of
Directors. She began her career at a nonprofit

social services organization where she spent 7
years, the last 4 as Executive Director. After

eaming her M.B.A., she switched to the for-
profit sector and spent 30 years in human

resources. Working with organizations of all
sizes and reaches, Kim developed and

implemented performance management
systems, compensation and benefits programs,
organization development strategies and

employee and management training programs.
Highlights in her career include implementing a

food and shelter program in conjunction with
arca churches and receiving an United Way

award for most innovative counseling program

while at the nonprofit; designing the
organizational development strategy for a
business forced to change its product market:
and implementing the compensation and

performance management systems for a newly
public medical device company.

Human Resources,
communications, non-

profit management

Servando Sandoval

Servando Sandoval is a partner with the Pahl &

McCay Professional Law Corporation
practicing in the areas of Commercial

Litigation, Business Litigation, Real Estate, and
Labor and Employment Law. He has extensive

experience in all facets of employment law and

fair housing laws, including counseling clients
as to day to day employment and housing

issues, conducting investigations and defending
claims before all Courts and in administrative

hearings. He graduated with honors, cum laude,
from the University of California at Los

Angeles in 1995 with a degree in

Law, real estate
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Communication Studies with an emphasis in
Chicano Studies. He received his Juris Doctor
in_1999 from the UCLA School of Law, where
he served as Editor for the Chicano-Latino Law
Review. He is admitted to practice in the state
of California, including the District Courts in
and for the Northern and Central Districts of
California, as well as the U.S. Court of
Appeals, Ninth Circuit. Mr. Sandoval is the
Chair of the Board of Directors of the Hispanic

Chamber of Commerce Silicon Valley. Mr.
Sandoval also serves on the Board of Directors
for the San Jose Day Nursery.

Diego Arambula Diego Arambula serves as an Entrepreneur-in- | Education.
Residence for GO Public Schools in Fresno, communications and
CA. He brings experience as a Chief Growth PR, recal estate, strategic
Officer, founding principal, and teacher for planning

Summit Public Schools. As Chief Growth
Officer and a member of Summit’s Executive
Team, Diego helped Summit expand its
network and grow its impact through innovative
partnerships across the country. He began his
professional career in politics, serving as the
Communications Director for U.S.
Representative Cal Dooley after serving as
Dogoley’s Deputy Campaign Manager for a
hard-fought campaign in California’s Central
Valley in 2000. Diego earned his A.B. in
government from Harvard University and a
Master’s in Education from Stanford
University. A Pahara-Aspen Education Fellow
and member of the James Irvine New
Leadership Network, Diego is also on the board
of Summit Public Schools and of the
Downtown Fresno Foundation.

The Board may establish committees, other than an executive committee, each consisting of
two (2) or more directors. in accordance with Section 5212 of the California Nonprofit

Corporation Law. Such committees may include, but are not limited to, Finance, Audit,

Govemnance, Personnel, and Development Committees. The Corporation may also create
such committees as may from time to time designate by resolution of the Board of

Directors. Such other committees may consist of persons who are not also Directors of the
Board. These additional committees shall act in an advisory capacity only to the Board and

shall be clearly titled as “advisory” committees. Such committees shall operate in

accordance with the applicable provisions of the Brown Act.

Selection and Development of Board Members
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ﬂeﬂ-pfeﬁ-t—aﬂd—ﬁmdraismg—Board members must have a comrmtment to the vision, m1s31on

and values of Voices College-Bound Language Academy and to the equitable allocation of
funds. Board representative—members must also have a commitment and a readiness
toreadiness to be an-active learners in our school community. For instance, Board members
are—willingare willing to participate in workshops and other learning experiences that
supplement necessary skills and provide training in effective board practices and
understanding of educational theory that drives our school. Funds shall be budgeted
annually to support training in key and critical areas (e.g. fiscal, governance, managerial,
etc.)

‘ ehaﬁer—seheels—The Corporatlon w111 seek to ensure that the members represent a broad
area of expertise and a broad cross-section of the school communities and community-at-
large, including financial expertise, community and educational leadership, real estate, law,
educational pedagogy, publlc accountablllty, busmess commumty outreach, marketing and
philanthropy. _Is salssed = 8 g oard-

Reles-and-Responsibilities-of Board MembersMeetings and Duties
The Board of Directors or the Charter School will meet regularly and in accordance with

the Brown Act. The Governing Board shall be responsible for decision-making concerning
the operation and fiscal affairs of Voices College-Bound Language Academy. The Board
shall ultimately be responsible for the operation and activities of the Charter School. The
primary roles and responsibilities include:

I ¢ Oversee implementation of the Charter-eempenents;

e Follow policies and procedures regarding self-dealing and conflict of interest as
laid out in the bylaws;
Adopt, implement and interpret policy;
Hold the prineipal-Executive Director accountable for the academic and fiscal
responsibility of the Charter sSchool;
Allocate funds equitably;
Approval of hiring, discipline, and removal of the executive directoremployees;
Adopt Charter specific budget;
Approval of overnight or out of state field trips;
Approval of charter amendments;
Approval of contractual agreements;
Act as a hearing body and take action on recommended-student expulsion appeals;
e _Advocate on behalf of the Charter sSchool by working to fundraise and establish
partnerships with community organizations, institutes of higher learning, non-
profit foundations and corporate entities that support education through
] noncommercial relationships.

The Board may initiate and carry on any program or activity or may otherwise act in any
manner which is not in conflict or inconsistent with or preempted by any law and which are
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not in conflict with the purposes for which schools are established.

The Charter School shall comply with the Brown Act.

The Charter School has adopted a eConflicts_of Interest eCode which complies with the
Political Reform Act, Corporations Code €conflicts of Jinterest rules, and which shall be
updated with any charter school specific conflicts of interest laws or regulations. As noted
above, the Conflicts Code is attached within Appendix ¥U. As required, the Conflicts Code
will be submitted to the County Board of Supervisors for approval.

The Board may execute any powers delegated by law to it and shall discharge any duty
imposed by law upon it and may delegate to an employee of the Charter School any of those
duties with the exception of budget approval or revision, approval of the fiscal audit and
performance report, and the adoption of Board policies. The Board however, retains
ultimate responsibility over the performance of those powers or duties so delegated. Such
delegation will:

. Be in writing;

. Specify the entity designated;

. Describe in specific terms the authority of the Board of Directors being
delegated, any conditions on the delegated authority or its exercise and the
beginning and ending dates of the delegation; and

. Require an affirmative vote of a majority of Board members.
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Board Training

The Board will attend conferences and in-service opportunities for the purpose of training
individual board members regarding their conduct, roles and responsibilities to ensure all
members have the necessary information and capacity to be effective. Training may include
attending conferences whereby relevant governance training is available and additional

trainings and workshops to be held at regularly scheduled Board meetings and retreat each

year. Trainings may be provided by Voices legal counsel, the California Charter Schools

Association, or other experts. Topics may include, but are not limited to, such items as:

« conflict of interest

o _charter school legal compliance

¢ Brown Act

o _special education

» budget and finance

Executive Director

The Executive Director shall be the Chief Executive Officer of the corporation and shall
subject to the control of the Board of Directors, supervise and control the affairs of the
Corporation and the activities of the employees of the Corporation. The Executive Director
shall perform all duties incident to the office and such other duties as may be required by
law, by the Articles of Incorporation, by these Bylaws, by the Charter School's Charter, or
which may be prescribed from time to time by the Board of Directors.

a. The Executive Director shall carry out the policies of the Corporation and the
decisions of the Board of Directors.

b. He or she shall propose policies for adoption by the Board and provide comments
and recommendations regarding policies presented by others to the Board.
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¢. He or she shall be expected to anticipate the developing needs of the Corporation,
charter schools and the community, both short- and long-term, and to interpret those
needs and changes for the Board.

d. He or she shall be responsible for keeping the Board well informed on all matters
pertaining to the Corporation at all times.

e. _The Executive Director, or his or her designee, shall be an ex-officio member of all
committees related to the CMO.

f. At each regular meeting of the Board of Directors, the Executive Director shall make
a report of the Corporation, and shall present an annual report of the Corporation’s
activities at the annual meeting of the Board of Directors.

g. The Executive Director shall be responsible for coordinating the screening
interviewing and hiring. promotion, discipline and dismissal -of the full-time
teaching faculty, part-time teachers, and all other Charter School and CMO staff,
setting salaries within the minimum and maximum limits established by the Board of
Directors, and shall conduct or cause to be conducted annual reviews of all
personnel. He-orsheshall recommendto-the Boardthe promotion—diseiph

h. The Executive Director shall be responsible for all required reporting to authorizer(s)
and the California Department of Education. Except as otherwise expressly provided
by law, by the Articles of Incorporation. by the Bylaws, or by the Charter School's
Charter, the Executive Director shall. in the name of the Corporation, execute such
deeds., mortgages, bonds, contracts, checks, or other instruments which may from
time to time be authorized by the Board of Directors.

i. The Executive Director shall carry out the duties of the position consistent with the

mission and vision of the Charter School, and shall lead by example in implementing
the various principles enunciated in the Bylaws and the Charter.

The Principal

The Principal will be the leader of the Charter School. The Principal will ensure that the

curriculum is implemented in order to maximize student-leamning experiences. The
Principal must report directly to the Charter School Board of Directors, and s’he is

responsible for the orderly operation of the Charter School and the supervision of all
employees in the Charter School.

The Principal shall perform assigned tasks as directed by the Charter School Board of
Directors and shall be required to undertake some or all of the tasks detailed below. These
tasks may include, but are not limited to, the following:

° Ensure the Charter School enacts its mission;
° Supervise and evaluate teachers and staff’
L ]

Communicate and report to the Executive Director and Board of Directors:
° Oversee school finances to ensure financial stability:

Participate in and develop professional development workshops as needed;
Serve or appoint a designee to serve on any committees of the Charter School:

S, Frd PO e—i RHEE—PFOo
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. Ensure compliance with all applicable state and federal laws and help secure

local grants:

° Communicate with parents, recruit new families and students, and assure

families of academic growth:
* Take responsible steps to secure full and regular attendance at school of the

students enrolled in accordance with policies established by the Board of
Directors;

» Complete and submit required documents as requested or required by the
charter and/or Charter School Board of Directors and/or the District;

® Identify the staffing needs of the Charter School and offer staff development as
needed;

° Maintain up-to-date financial records;

® Ensure that appropriate evaluation techniques are used for both students and
staff;

° Establish and maintain a system to handle organizational tasks such as student
records, teacher records, teacher credentialing information. contemporaneous
attendance logs, purchasing, budgets, and timetables;

° Hire qualified substitute teachers as needed;

° Ensure the security of the school building;

° Promote the Charter School in the community and promote positive public
relations and interact effectively with media;

. Encourage and support teacher professional development;

Attend District administrative-meetings as requested by the District and stay in

direct contact with the District regarding changes, progress. etc.;

° Attend meetings with—the Chief Einancial-Officerof the District on—fiseal

oversight issues as requested by the District;

Provide all necessary financial reports as required for proper attendance

reporting;

® Develop the school annual performance report, the SARC, and the LCAP;

° Manage student discipline, and as necessary participate in the suspension and

expulsion process:
. Participate in IEP meetings as necessary.

The above duties, with the exception of personnel matters, may be delegated or contracted

as approved by the Board of Directors to a business administrator of the Charter School,
other appropriate emplovee, or third party provider.

Figure - 4.0 - Organizational Chart
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Parent Engagement
Parents at Voices Academy are provided with opportunities to learn how to best support the

success of their children as well as ways to develop as leaders in their own right We offer
workshops in partnership with appropriate external agencies such as Spirit of Youth Yoga.
The Teaching Well, Nest, Yahoo, Building & Nurturing Families, Catholic Charities, Valley
Verde, Say No to Hate, GenerationYES, FLY. and Valley Christian High School. The Dean
of Culture and the principal or designee delivers workshops of interest to the whole school
community on topics such as bullving, CCSS. and internet safety, etc. Furthermore, each
grade level team designs and facilitates at least two parent workshops over the year which

focuses on grade-specific content. Voices Academy workshops are given in English and
Spanish and child care is provided.

Another way that parents are encouraged to participate in their child’s life is through Family
Field trips. Each grade level plans at least one trip a year that happens on a weekend.
Teachers choose locations, activities or events that most students in the community would
not likely visit or be exposed to. Parents learn about opportunities in the community to
enrich their child’s life and learn along with their children. Teachers model how to interact
with students with high level questions and discussions. Please see Process for Parent
Involvement for more precise details regarding parental involvement.

Proecess-for-Parental Involvement

Voices College-Bound Language Academy strengelbelieves that parent engagement is key
to student’s success. However, no parent involvement plan shall require mandatory service
from parents, and under no circumstances shall any student suffer any adverse
consequences, including without limitation, denial of admission or readmission based upon
a parent’s level of service to or other contribution to the school.
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We recognize that every parent is able to be involved at different levels due to individual-
specific family, work, cultural reasons and even health issues. The definition of parent
involvement that Voices College-Bound Language Academy values above all else is
parental concern, and home support of the Charter sSchool’s efforts to educate the student

through Tove, nurturmg and good parentmg fliherefefe—twe—levels—ef—pafent—nwel-vemem

-Parents are expected to exhibit:

¢ Commitment and willingness to fulfill the parent agreement (see Appendix W)
e Commitment and willingness to adhere and support all policies as outlined in the
Voices College-Bound Language Academy Family Handbook (see Appendix

X).

¢ Two-way communication between the Charter sSchool and home regarding the
education and well-being of the student

Enecouraged:

F—Tuterag
»—HomeworlkCenter

Parents may also participate in the Charter School through the following opportunities:

Informal Formal
e Tutoring » English [earner Advisory Committee,

»  Homework Center

s Classroom volunteer

s Parenting classes

» Parent workshops
o Parent-teacher conferences

e Family field trips

e Community-building
activities and celebrations

o Plaza Comunitaria

CAC, VPACchoolite ouncil

o _Safety Team
o Leadership Training
» _Schools Advisory Committee

»__Governing Board
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» FEighth grade Exit Interview

Teams

o Family orientation sessions

e Prospective parent tours

« _Various other committees as
deemed necessary

Informal Opportunities for Parental Involvement:

Every attempt is made to accommodate parents to allow them to participate in some
capacity at the Charter sSchool according to their schedules and interests. Parents are
surveyed as to what topics are of interest to them and to the best of our ability we will
design and plan workshops to meet their needs. In addition, Voices College-Bound
Language Academy adds programs and opportunities as needs are assessed (see Appendix
YO). Notices are placed on a community bulletin board at the Charter sSchool and sent
home with students in both English and Spanish.

Voices Academy invites community services and businesses to school events to support our
families’ development. Additionally, the we-have recently hired—aParent LiaisenDean of
Culture —whe-supports Voices Academy families locate the services they need. He/she
compiles a community referral resource in order to direct families that require services. He
1s able to connect families to food banks, counseling, and other community resources. After
locating the appropriate resources, the Laisea-Dean of Culture makes follow-up phone calls
to ensure the family is able to, and continues to, access that resource. VeicesAeademy-alse

We also invite community organizations onto our campus. Spirit of Youth Yoga runs yoga

and mindfulness classes for our students in K-8th grade two times per week. They are also
in the process of training and paying our 8th grade students to facilitate and run yoga

workshops with our yoga students. The Teaching Well is an organization that focuses on
teacher wellness and mindfulness. A representative from Teaching Well comes twice per

month to have individual coaching meetings to support teachers in develop skills that make
this work more sustainable. Valley Verde is an organization that seeks to train parents and
families in home gardening. They run weekly sessions with families on home gardening and
provide free supplies. Valley Christian High School sends 20 - 30 students two days per
week to participate in music, art, and sports activities with the students. Lastly, the FLY
program works with our 8th graders to discuss self-advocacy and navigating our political
and criminal justice system and young men and women. They come on a bi-weekly
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Parents are required-cxpected to attend two student conferences per year, where parents are
provided with a copy of their student’s report card with all academic standards. This report
card is available in both English and Spanish, so all parents are able to access and
understand these expectations. ChMest—<lassrooms have academic standards_or objectives
posted, as well as a data representation wall so students and families can track academic
achievement. In this way, parents are able to visually understand the progress their child is
making relative to their peers and ultimate goals.

We also host yearly meetings for parents of €ST-CAASPP test-takers (2 gfade—aﬁd
highes) so parents understand both what the test entails and what the score reports mean. We
hold similar meetings for parents of English Learners to review the results of the
CELDT/ELPAC test. All of these meetings provide families with an opportunity to
understand the goal and their child’s progress relative to that goal. Additional informal

methods of parent communications will include:

e Report cards
o Phone calls home (informational from teachers, and satisfaction check-ins from

Dean of Culture)
» _Surveys (annual, parent-teacher conference, events, activities, workshops, etc.)
¢ Remind 101
¢ Tuesday envelope (weekly information)
* Website
o Social media
s Principal open door policy
» Auto call system

Formal Communications:

The Charter School strongly believes in the voice of all stakeholders being heard. This
belief is reflected in its governance structure, parent involvement and leadership
opportunities. Moreover, we recognize that many of the parents in our community have been
marginalized and their voices unheard. Many may have had limited education and
leadership opportunities, or are non-English speakers. Nonetheless, their voice matters and
we have established process for parent empowerment and leadership development to ensure
parent voice at all levels of Charter School decision-making.

The Charter School community will be kept informed regarding school-wide and sub-group
specific issues through written materials, website. and public forums such as the VPAC and
ELAC community meetings which are held on-site. The whole-school parent community
participates in electing fellow parents, as applicable, to leadership positions within these
groups. These elected leaders will have opportunities to develop through leadership
trainings provided by the Charter sSchool or arranged with outside agencies. These
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individuals will be developed so that they likely consider participation at the Schools
Advisory Committee and Governing Board level.

The Schools Advisory Committee will be comprised of at least one parent leader from each
school in the network. the principal from each school, -and the Executive Director or

designee. Their primary purpose is to communicate local issues at the organizational level
and serve as advisors to the Board. The committee will meet at least three times per year at a
location and time determined by the committee. The Schools Advisory Committee will also
be afforded training opportunities to further their expertise and knowledge base regarding
such topics as school funding and laws.

Parents members of the Schools Advisory Committee will be encouraged and developed to

consider participation at the Board level (although participating through this leadership

development trajectory is not necessary for parent board participation).
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Element 5: Employee Qualifications Human Resourees
Empl Qualificati

Governing Law: The qualifications to be met by individuals to be employed by the charter
school. Education Code Section 47605(b)(5)(E).

Voices College-Bound Language Academy hires teachers, school support staff and
administrative staff as the Charter sSchool grows and needs arise -(see Appendix Z for job
description of seme-key employvees). Due to the growing nature of the Charter School,
responsibilities are subject to change at any time. A single individual may assume the

responsibilities of more than one position, or staff may be shared between Voices schools.
In addition, Voices College- Bound Language Academy may contracts with FMSD or with
outside vendors for business services, legal consultation and facilities expertise as needed.

CommitmentGeneral Requirements for All Employees
A high level of effort and commitment is needed by staff of Voices College-Bound

Language Academy. Service at Voices College-Bound Language Academy is regarded
asregarded as a privilege. Every employee must consider it an honor to be in the presence
ef—childrenof children. All employees must fully support the mission, vision and values of
the school and must be willing to actively and enthusiastically participate in a professional
learning community. Additionally, all staff must demonstrate a strong desire to teach an
academically rigorous curriculum and have an unswayable belief that all students can
achieve at high levels. Therefore, it is expected that applicants for positions at Voices
College-Bound Language Academy measure up to the highest standards. Every
empleyeeLvery emplovee shall sign and adhere to the Commitment to Excellence Form
(sce Appendix AAP).

Qualifications of the PrincipalOfAdministrater

The Principal of Voices College-Bound Language Academy must have educational
experience and a direct knowledge of the curricula, techniques, and expectations of the
profession. More specifically, the principal must have experience with Dual Immersion
Programs and English Language-Learner’s. The Principal must be committed to the best
education possible for all the children and must be able and willing to work cooperatively
with staff, the students, and the community. The Principal must also have leadership
qualities and a vision consistent with the Charter sSchool’s mission and educational
program. Charter school experience, English/Spanish bilingualism, an MA and a Tier I
Administrative Credential are desirable.
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Candidates for Principal shall be screened, interviewed by the Executive Director (or his or
her designee) and hired by the Governing Board. The Voices College-Bound Language
Academy Principal shall report to the Executive Director and be accountable to the Voices
College-Bound Language Academy Governing Board.

Qualifications of Teachers

All teachers of core, academic subjects at Voices College-Bound Language Academy shall
hold an appropriate Commission on Teacher Credentialing certificate, permit or other
document equivalent to that which a teacher in other public schools would be required to

hold (pursuant to Educatlon Code Sectlon 47605(1)) aad—shal-l—meet—t-he—a-pphe&ble—hl-glﬂy

Teachers shall hold a Bachelor’s Degree and prior teaching experience is desirable.
Additionally, the Charter sSchool will hire teachers who are bilingual Spanish speakers (if
their position demands it), have a desire to teach English Learners, historically underserved
commumtles and have an approprlate credentlal w1th authorlzatlons a needed. have—e}ther—a

ereéent@—pregra%The Charter sSchool w111 malntaln a current copy of teacher certlﬁcates
on file and ready for inspection_at the CMO office.  The Human Resource Manager will

monitor compliance and assignments at least once per vear and report to principal in a
timely fashion.

Voices College-Bound Language Academy reserves the right to hire or retain non-
eredentialed—certificated sechoel—suppertinstructional staff for non-core, non-college
preparatory courses subjeects-(e-g—enrichment);—as-per-charterJaw-if that prospectlve staff
person has an appropriate mix of subject matter expertise, professional experience, and
demonstrated capacity to work successfully in such capacity. All non-instructional support
staff will possess experience and expertise appropriate for their position.

Voices College-Bound Language Academy may also hire or retain a non-eredentialed
certificated instructional support staff (Associate Teachers) to support core or college
subjects. In such instances the instructional support staff will meet one of the following
qualifications: two years of higher education study, an associate degree or higher, or a
passing score on a formal state or local academic assessment that demonstrates the ability to
assist in teaching reading, writing, and mathematics.

Itinerant Staff and Agencies

All individuals and agencyies staff shall be qualified to provide education services as
requlred bv the Educatlon Code and the IDEA as apnhcableAl—l—ﬂea—ereéenHe}eé
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Non-Certificated Administrative Staff
Voices College-Bound Language Academy employs or retains non-certificated
administrative staff to be responsible for administrative duties, including record keeping,
office management, and other non-instructional duties as assigned. The administrative staff
shall possess experience and expertise appropriate for their position within the Charter
sSchool as outlined in their job description.
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Teachers are provrded w1th one hour of dally

as—prefessreﬂals—aﬂd—te—deve}ep—at—leaders—
professmnal development feur—ﬁve tlmes per week. —and—wrt—h—eﬂe—heuf—ef—pfep—mﬂe—pef

Seheel—m—Saaa—Jese—Gal-r—fema—Mﬂ day block not only affords teacher w1th the tune need to
learn and collaborate as professional that has been proven to directly correlate with high
student achievement, but also provides time for student intervention and enrichment

| activities.”

Voices College-Bound Language Academy teachers engage in continuous, daily
professional development and in cycles of inquiry based on the following essential
questions:

¢ Has anything changed for my students because of the ACTION I have taken?
e Were learning goals actually reflected in the outcomes of student work?
e How do I know my students have learned?
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s What do I do when students don’t learn?
¢  What do I still need to learn to better serve my students?

Teachers are supported in their professional growth with ample time for planning and
collaboration and resources for improving instruction. Professional development is lead
mutually by teachers and the principal who serves as the instructional -leader. Professional
development time is driven by the principals’ classroom observations, student data and
teacher needs. Regular scheduled professional development time is used to read articles,
books and research and discuss findings and application to our school. This type of research
leads to the development of a common language shared by both administrators and staff,
which in turn helps us realize our school mission and vision. Other time is devoted to data
analysis, looking at student work, community building, and collaborative planning of
lessons, units, and curriculum.

In addition to regular school year professional development, teachers also engage in an &-
10—day2-week summer retreat/in-service. This time is dedicated to understanding and
fostering school culture, explicitly stating high expectations for all, curriculum mapping,
scope and sequence development, unit development, Power Standards development and to
other year-long school wide planning.

Staff Observations

The Principal is responsible for observing and supervising all school staff. The Principal or
designee conducts both formal and informal observations. Informal observations may
consist of daily classroom walk-throughs, review of lesson plans, observation of interactions
with fellow staff and contributions to professional conversations.

Staff-Teacher Evaluation

Voices College-Bound Language Academy (with teacher, administrator and Board input)
examined a new approach to evaluate the performance of teachers. This resulted in a
Teacher Performance Rubric and procedure for teacher evaluation. Successfully increasing
student achievement requires creating and sustaining organizational structures in schools
that focus on assessing and improving teaching and learning. Teacher evaluation is one of
those structures.

The rubric provides a detailed view of the professional practice that teachers are expected to
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demonstrate. These standards define the skills, knowledge, professionalism, and expertise
that are expected of teachers at Voices College-Bound Language Academy. It is against
these standards that teachers are evaluated annually.

Voices College-Bound Language Academy recognizes that teachers are also learners and
need a collegial and supportive atmosphere in order to thrive. We believe that a teacher
evaluation process that focuses on teachers working in partnership with supervisors is more
effective than traditional evaluation procedures. Consistent with the movement for standards
for students, this approach starts with a comprehensive model or description of what
teachers should know and be able to do, represented by explicit standards covering multiple
domains and including multiple levels of performance defined by detailed behavioral rating
scales. Voices Academy has chosen a standards-Based Teacher Evaluation System to:

Ensure high student achievement;

Align mission, vision, and goals with practice;

Foster opportunity for professional growth and constant learning;

Establish common understanding of teaching expectations;

Develop a more explicit internal accountability focus to support the external
accountability required by the Charter sSchool’s charter and public
accountability; and

¢ Provide guidance for teacher’s efforts to improve practice.

The rubric promotes an evaluation system in which the type of bonus pay a teacher receives
depends upon knowledge, skill. and performance. This is intended as a cooperative process.,
with the responsibility for documenting and tracking accomplishments shared by the teacher
and the evaluator. Teachers are encouraged to keep a Professional Portfolio.

Yearly Procedures
1. Principal or designee provides a copy of the Knowledge and Performance Rubric to the

teacher.

2. Principal/designee will have conducted a minimum of one observation visit.

3. Pre-Evaluation Conference —The teacher conducts a self-evaluations and meets with the
Principal or Designee to discuss the preliminary rubric standing.

4. The first Rubric evaluation is completed by the principal /designee and provided to the
teacher.

5. Principal/designee will conduct at least two additional observation visits.

6. The final Rubric evaluation is completed by the Principal /designee and provided to the
teacher.

Other Staff Evaluations

Evaluation procedures will be conducted in a manner established by the administration and
approved by the Board. Procedures will include supervision and evaluation, self-evaluation,
and professional goal setting. Reles-and-Responsibilities-of-Prineipea
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Element 6: Health and Safety Procedures

Governing Law: The procedures that the charter school will follow to ensure the health
and safety of pupils and staff. These procedures shall inciude the requirement that each
employee of the charter school furnish the-scheolit with a criminal record summary as
described in Section 44237. Education Code Section 47605(b)(5)(F).

Voices Academy will follow clear procedures to ensure the health and safety of pupils and
staff. Voices Academy will adopt and implement site-specific, comprehensive health and
safety policies and procedures and risk management policies in consultation with insurance
carriers and risk management experts. Health and safety policies will be annually updated
and reviewed. These policies will be distributed to all staff and families.

The Charter School is committed to providing and maintaining a healthy and safe work
environment for all employees. Employees are required to know and comply with the

Charter School’s general safety rules and to follow safe and healthy work practices at all
times. Emplovyees are required to immediately report to their supervisor any potential health
or safety hazards and all injuries or accidents. In compliance with Proposition 635, the
Charter School will inform all employees of any known exposure to a chemical known to
cause cancer or reproductive toxicity.
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All staff members are also well versed in established safety and emergency precautions,
including Code Red_(intruder alert), Code Blue, and fire and earthquake drills. Staff
members, including yard duties and clerical workers, are required to attain CPR and First
Aid certification and maintain these credentials. In addition, teachers are required to
complete online Safe Schools seminars related to emergency situations, including how to
properly proceed in the presence of blood-borne pathogens, first aid, child abuse
reporting, and playground safety. Trainings are differentiated according to the position the
staff member holds at Voices Academy. Additionally, all recommended safety drill
procedures and evacuation maps are posted in all classrooms.

Tuberculosis Risk Assessment and Examination

Employees will be assessed and examined (if necessary) for tuberculosis prior to

commencing employment and working with students as required by Education Code Section
49406.

Procedures for Background Checks

Employees and contractors of the Charter School will be required to submit to a criminal
background check and to furnish a criminal record summary as required by Education Code
Sections 44237 and 45125.1. Applicants for employment must submit two sets of

fingerprints to the California Department of Justice for the purpose of obtaining criminal
record summary The Human Resource Manager of the CMO shall monitor compliance with

this policy and report to the Charter School Board of Directors on a regular basis.

Volunteers who will volunteer outside of the direct supervision of a credentialed employee

shall be fingerprinted and receive background clearance prior to volunteering without the
direct supervision of a credentialed employee.

First-Aid and CPR Training
All individuals working with children or in a classroom setting (i.e. core teachers, advisors,

non-core teachers, Principal, school assistants, yard duty) must receive, renew. and maintain

basic first-aid and Cardiopulmonary Resuscitation (“CPR”) certification by the first day of
school for students.

All new teachers are required to complete one approved three-hour course in CPR and one
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approved three-hour course in first aid before their first official day of school. All
continuing teachers are required to take a refresher course in both CPR and first aid.

Role as Mandated Child Abuse Reporting
All employees will be mandated child abuse reporters and will follow all applicable
reporting laws, the same policies and procedures used by the District. The Charter School

shall provide mandated reporter training to all employees annually in accordance with
Education Code Section 44691.

On-Line Safety Training

The safety of all employees and students is of utmost importance. We are pleased, therefore,
to offer the SafeSchools professional development and training courses to our staff. All
employees are required to receive certain mandatory trainings each year. These courses are
informative and helpful in maintaining safe working conditions for employees and students.
The trainings are offered online, and most are also offered in Spanish.

Communicable,_ Contagious, or Infectious Disease Prevention Policy
The Charter School recognizes its shared responsibility with the home and the community to

promote appropriate disease prevention procedures in the handling and the cleaning up of
blood and body fluids.

The Board desires to protect the entire Charter School community without segregation,
discrimination or stigma. Accordingly. infectious disease prevention shall be taught
regardless of whether a student or adult is known to have an identified infectious disease.
All students and emplovees shall be provided appropriate periodic_instruction in basic
procedures recommended by the California Department of Education and other public health
agencies and associations.

Incidence and transmission of communicable diseases will be further limited through a
rigorous program of immunization and health screening required of all students, faculty, and
staff. (See Immunizations/Physical Exams). Students found to have communicable diseases

will be included in all activities deemed by a physician to present no hazard of infection to
other students.

Drug Free/Alcohol Free/Smoke Free Environment
The Charter School shall function as a drug, alcohol and smoke free workplace.

Diabetes

The Charter School will provide an information sheet regarding type 2 diabetes to the parent

or_guardian of incoming 7th grade students, pursuant to Education Code Section 49452.7.

The information sheet shall include, but shall not be limited to, all of the following:

1. A description of type 2 diabetes.

2. A description of the risk factors and warning signs associated with type 2 diabetes.

3. A recommendation that students displaying or possibly suffering from risk factors or
warning signs associated with type 2 diabetes should be screened for type 2 diabetes.
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4, A description of treatments and prevention methods of type 2 diabetes.
5. A description of the different types of diabetes screening tests available.

Exposure Control Plan for Bloodborne Pathogens

The Charter School shall meet state and federal standards for dealing with bloodbome
pathogens and other potentially infectioys materials in the workplace. The Board shall
establish a written “Exposure Control Plan” designed to protect employees and students
from possible infection due to contact with bloodborne viruses, including human
immunodeficiency virus (HIV) and hepatitis B virus (HBV). Whenever exposed to blood or
other bodily fluids through injury or accident, staff and students shall follow the latest
medical protocol for disinfecting procedures.

Vision, Hearing, and Scoliosis

Students will be screened for vision, hearing and scoliosis. The Charter School will adhere
to Education Code Section 49450 et seg. as applicable to the grade levels served by the
Charter School.

Immunizations

All enrolled students and staff will be required to provide records documenting
immunizations as is required at public schools pursuant to Health and Safety Code Sections
120325-120375. and Title 17, California Code of Regulations Sections 6000-6075. All

rising 7th grade students must be immunized with a_pertussis (whooping cough) vaccine

booster.

Administration of Medication in School
The Charter School will adhere to Education Code Section 49423 regarding administration
of medication in school.

Emergency Preparedness
The Charter School shall adhere to an Emergency Preparedness Handbook drafted
specifically to the needs of the facility in conjunction with law enforcement and the Fire

Marshal, This handbook shall include, but not be limited to the following responses: fire,
flood, earthquake, terrorist threats, and hostage situations.

Facility Safety
The Charter School shall comply with Education Code Section 47610 by utilizing facilities

that are compliant with the Field Act or facilities that are compliant with the California
Building Standards Code. The Charter School agrees to test sprinkler systems, fire
extinguishers, and fire alarms annually at its facilities to ensure that they are maintained in
an operable condition at all times. The Charter School shall conduct fire drills as required
under Education Code Section 32001 and in conjunction with the District (if at District

facilities).

Comprehensive Discrimination and Harassment Policies and Procedures
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The Charter School is committed to providing a school that is free from discrimination and
sexual harassment, as well as any harassment based upon the actual or perceived
characteristics of as race, religion, creed, color. gender, gender identity, gender expression,
nationality, national origin, ancestry. ethnic group identification, genetic information, age,
medical condition, marital status, sexual orientation, pregnancy, physical or mental
disability, childbirth or related medical conditions, or on the basis of a person’s association
with a person or group with one or more of these actual or perceived characteristics, or any
other basis protected by federal, state, local law, ordinance, or regulation. The Charter
School shall develop a comprehensive policy to prevent and immediately remediate any
concerns about discrimination or harassment at the Charter School (including employee to
emplovee. emplovee to student. and student to employee misconduct). Misconduct of this
nature is very serious and will be addressed in accordance with the Charter School’s anti-

discrimination and harassment policies.
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Element 7: Means to Achieve Racial and Ethnic Balance
Seud \mission-Polici 1P )

Governing Law: The means by which the school will achieve a racial and ethnic balance
among its pupils that is reflective of the general population residing within the territorial
jurisdiction of the school district to which the charter petition is submitted. Education Code
Section 47605(b)(5)(G).

Voices will ensure that all FMSD residents are given an equal opportunity to apply for
enrollment. We will assure that those students with lower academic achievement levels are

informed of the option for Charter School enrollment through targeted recruitment efforts in
locations and through means likely to reach this target population. We are committed to
serving any child who wishes to attend Voices_Academy and our recruitment efforts will
include outreach to Hispanic, English Learner, and socio-economically disadvantaged

populations.

Voices Academy will engage a variety of means and strategies to strive to achieve a

racial/ethnic_balance reflective of the general population of the District. These strategies
will include:

e Develop promotional materials, such as brochures, flyers, and advertisements in
English as well as Spanish.

o Qutreach efforts via neighborhood groups, community organizations, churches and
other leadership organizations.

o Visit local Head Starts. social service agencies, clinics, community centers, religious
organizations, and other community organizations to publicize the Charter s8chool.

o Attendance and participation at local events and activities to promote the Charter
School and to meet prospective students and their families.
« Distribute promotional material to local businesses, libraries, and resource centers.

s On-going updates to Voices- social media pages and website.

o Community walks through neighborhoods and door to door campaigning.
e Open house and tour visits for prospective parents.

Voices Academy will document its outreach effortss and analyze the information to evaluate
if we have met our enrollment targets. On an on-going basis, the Charter School will utilize
this information to refine its outreach efforts. Voices Academy will conduct the following
recruitment monitoring efforts:

» _Maintain enrolled student demographic information on a student information system
(“SIS”).
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o Keep on file documentation of the efforts made to achieve racial and ethnic balance.
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Element 8: Admission Requirements

Governing Law: Admission _requirements, _if applicable. Education Code Section

47605(b)(5)(H).

The school shall be non-sectarian in its program, admissions policy, employment practices

and all other operations and will not charge tuition. Students—will-be—ceonsidered—for

admission—without regard-nor discrimination against any student based ypon any of te the
characterlstlcs listed in Educatlon Code Section 220 (&e;t-&51-1—er—per-eeweel—éis1'3:191-1+t-};'—ge1=161e|L

The Charter School shall admit all pupils who wish to attend the Charter School. No test

or assessment shall be administered to students prior to acceptance and enrollment into the
Charter School. The Charter School will comply with all laws establishing minimum and

maximum age for public school attendance in charter schools. Admission, except in the
case of a public random drawing, shall not be determined by the place of residence of the
pupil or his or her parent or legal guardian within the state.

Voices College-Bound Language Academy actively recruits a diverse student population of
students from within the District and surrounding areas who understand and value the
Charter School’s mission and are committed to the Charter School’s instructional and
operational philosophy. Prospective students and their parents or guardians are briefed
regarding the Charter School’s instructional and operational philosophy and informed of the
Charter School’s student-related policies during community open houses.

Students wishing to attend Voices Academy must follow the Charter School’s admission
procedures with respect to completing applications and enrollment forms and documents by
the announced deadlines. and must attend an_enrollment informational meeting after
notification of admission. Such meetings will occur multiple times, and will be held during
the day, evenings and weekends to accommodate parent schedules. Should a parent be
unavailable for a scheduled meeting, a private appointment may be arranged to
accommodate the parent/guardian. Late return of enrollment documentation, following
notification of admission, will result in loss of place on the admission list and placement at
the end of the waiting list.

The Charter School establishes an annual recruiting and admission cycle, which includes
reasonable time for all of the following: (1) outreach and marketing, (2) tour sessions_for
parents, (3) an open enrollment and application period, (4) public random drawing
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(“lottery”) if necessary, and (5) enrollment. The Charter School fills vacancies or openings
that become available after this process using a waiting list.

Figure 8.0 — Anticipated Open_Enrollment, Application, Drawing, Admission, and
Enrollment Process

January-February Open enrollment: Application forms available in Charter School
office or other publicized and accessible location and online at the
Charter School’s website. Prospective parent tours scheduled and

publicized.
End of February Open enrollment closed: All application forms due to Charter
School

Within two weeks of Public random drawing (if necessary).
close of open

enrollment

Within a week of Admission notifications made.

public random drawing

Within two weeks Mandatory Enrollment Information meetings or 1-1 meetings held
of notifications

One month after Completed enrollment packets due back to the Charter School
enrollment packet including, but not limited to: Proof of age, immunization records,
handed out Home language Survey, emergency medical information and

parent agreement.

Public Random Drawing

Applications will be accepted during a publicly advertised open enrollment period each vear
for enrollment in the following school year. Following the open enroliment period each
vear, applications shall be counted to determine whether any grade level has received more
applications than availability. In the event that this happens, the Charter School will hold a
public random drawing to determine admission for the impacted grade level, with the
exception existineof the following students, who are guaranteed admission’ in the following
school year. Admissi eferencesin g bli Hre 1ven
thefollowing-students:

o

» Students currently enrolled at the Charter School

s Siblings of students already enrolled or admitted into the Charter School

o Children of teachers or staff, not to exceed 10% of the total Charter School
enrollment

T3 the saaber of exemipted siudedts exceeds avalable capacity at any sade level, o fottery will be held within
the svoup of exempted students w det whinission and begin the waii list,
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Admission preferences in the case of a public random drawing shall be given to the
following students:

e Students who reside in the District

o Students who qualify for free or reduced price meals

At the conclusion of the public random drawing, all students who were not granted
admission due to capacity shall be placed on the wa1t hst in the order selected accordlng to
their draw in the lottery. Applieatio He e-lotte B
listinthe-erderreseivad: The Charter School w111 accept am)llcatlons for a §pec1ﬁed penod
after the conclusion of the public random drawing. At the conclusion of this period, the
Charter School will conduct a subsecuent public random drawing and place students at the
end of the waiting list in the order drawn. This wait list will allow the option of enrollment
in the case of an opening during the current school year. In no circumstances will a wait-list
carry over to the following school year.

Public random drawing rules, deadlines. dates and times will be communicated in English
and Spanish in the application form. the Charter School’s website and prospective parent

tours.

In the event of a public random drawing, Tthe District shall make reasonable attempts to

accommodate the growth of Voices College-Bound Language Academy and;—mne-event
shall not take any action to impede Voices College-Bound Language Academy from
expanding enrollment to meet student demand. (Education Code 47605(d)(2XC). Veiees
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| Element 9: Annual Independent Financial Audits

Governing Law: The manner in which annual, independent, financial audits shall be
conducted, which shall employ generally accepted accounting principles, and the manner
in which audit exceptions and deficiencies shall be resolved to the satisfaction of the
chartering authority. Education Code Section 47605(b)(5)(1).

I Aopdits

An annual independent financial audit of the books and records of the Charter School will
be conducted as required by Education Code Sections 47605(b)(5)XI) and 47605(m). The
books and records of the Charter School will be kept in accordance with generally accepted

| accounting principles, and as required by applicable law—ard, the audit will employ
generally accepted accounting procedures. The audit shall be conducted in accordance with
applicable provisions within the California Code of Regulations governing audits of
charter schools as published in the State Controller’s K-12 Audit Guide.

ces-Ceallese ad-loa y d The audit committee selects
an 1ndependent audltor The audltor w111 have, at a minimum, a CPA and educational
institution audit experience and will be approved by the State Controller on its published

list as an educatlonal audlt prov1der and-the-completion-of an-annual-audit-of the schoel’s

Guide— To the extent required under applicable federal law, the audit scope will be
expanded to include items and processes specified in applicable Office of Management and
Budget Circulars.

The annual audlt is completed —wﬁhm—sﬂHaemhs—ef—the—elese—ef—Vmees—Geﬂege—Beaﬂd

: 3 and
forwarded to the chlef ﬁnan01a1 ofﬁcer of FMSD the V01ces audit commlttce the
State the—stateController, the county superintendent of schools, andthe-State-Centreller;
t-he—eGeuﬂFyLsSapefm%eﬂdeﬁt—e#sSeheels—and the California Department of Education by
December 150 annually. The —sehesl’s—Beard—audit committee reviews any audit
exceptions or deficiencies and reports to the seheel’s-Voices Board of Directors within 30
days with recommendations on how to resolve them. The board then submits a reports to
the ehartergranting—ageney District regarding—describing how the exceptions and
deficiencies have been resolved to the satisfaction of the District svithin18-daysalong with
an anticipated timeline for the same.

Any disputes regarding the resolution of audit exceptions and deficiencies are referred to
the dispute resolution process contained in this petition. Audit appeals or requests for
summary review shall be submitted to the Education Audit Appeals Panel (“EAAP”) in
accordance with applicable law.

The independent financial audit of the Charter School is public record to be provided to the
public upon request.
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The Charter School will annually budget the necessary funds for the audit to be conducted.
| Please see Appendix ABE for the Charter School’s most recent audited financial statements.
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Elem