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Our Promise:

Our promise in the Sumner-Bonney Lake School District is to know, value, and support every student,
helping them graduate ready to pursue a promising future. The SBLSD promise comes with a commitment
to promote a district culture of fair and inclusive practices, where each student receives equitable access to
the opportunities, resources and supports to succeed and thrive. Achieving this commitment honors our
deeply held belief that EQUITY is achieved when each student receives what they need to graduate prepared
for success after high school.

Our plan incorporates an emphasis on the following characteristics of highly effective schools:

Clear and Shared Focus

High Standards and Expectations

Effective School Leadership

High Levels of Collaboration and Communication

Curriculum, Instruction and Assessment Aligned with Standards

Frequent Monitoring of Teaching and Learning Focused Professional Learning
Supportive Learning Environment

High Level of Community and Parent Involvement

N I R T A

Our plan has been reviewed and endorsed by the following:

Phase: Date(s): Persons Involved: Notes:

Develop/Refine | 06.07 Certificated Staff Data Dives that surfaced gaps and
08.03 & 09 | Administrative Team guided development of Action Plans
08.29-31 Whole Staff

Staff Review 10.13, 25 & | Certificated Staff Development of Action Plans
12.06

Parent Review | 10.11 PTO Admin. shared data & initial actions

District Review

Additional Comments:
Click here to enter text.

Principal Signature Date
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A message from the principal:

Victor Falls Elementary continues to be a remarkable place to learn and grow because of the amazing
support from our community, the district, and our teammates--The Blue Crew. Our partnerships are
invaluable as we create a school community where all students feel safe, special, and most importantly,
empowered to learn. We firmly center and anchor all that we do in our Promise to know, value, and support
every student helping them graduate ready to pursue a promising future.

While there are many possibilities that surface as we seek to support the whole child, for the last two school
years we filter all of our work--placing our bets--through three main strategies to fulfill our promise.
e Excellence in the Instructional Core through data informed, culturally responsive teaching
e Highly Effective Professional Collaboration through the deep implementation of Professional Learning
Communities focused on ensuring the learning of each child
e Deep Family Engagement by focusing on building relational trust, consciously partnering with student
and families to learn and build from each student’s Funds of Knowledge

VFE has a tremendously talented team, an amazingly supportive community, and fantastic students. Our
student population continues to grow in racial and ethnic diversity. The percentage of students that identify
as BIPOC has increased 15% in the last 5 years with 34% of students identifying as BIPOC in 22-23. The
percentage of multilingual learners has increased from 2.8% in 17-18 to 7.4% in 22-23. The percentage of
students qualifying for free or reduced lunch increased 6% over the last two years to 28.7% in 22-23. And,
the percentage of students qualifying for an IEP has increased slightly to 12.8%.

We consistently celebrate the work of our colleagues and the growth of our students that aligns to our
promise and priorities. Staff celebrated each other’s efforts by writing 215 Blue Crew Shout Outs last school
year while also celebrating the growth of our students with 252 positive principal calls and over 300 students
formally recognized for their character or growth at Falcon Top 10 assemblies held each trimester.

Building and maintaining strong partnerships that support our mission and our community is a critical part of
our work. Our partnership with our PTO supports our extending learning opportunities (cultural assemblies,
Art Docents, Water Color Club, etc.), staff professional development, and caring for basic student needs
through our clothing closet and snack packs. Our partnership with the Bonney Lake Food Bank ensures all
students have access to nutritious food on the weekends, as well as provides our students with servant
leadership opportunities through food drives. And, our partnership with Adopt-A-Classroom program at
Gospel Life Church ensures that each staff member has ample classroom supplies and instructional tools to
meet each learner’s needs.

We believe that if we explicitly align all of our work to the SBLSD Promise and our bets, we will see...
e Greater access and engagement in learning due to culturally responsive practices
e Greater growth in foundational and higher level skills in ELA and math
e Greater ownership by students and families of the learning in partnership with our staff

As you will see throughout our school improvement plan, the 23-24 school year brings the opportunities to
build from our past while recognizing the stark reality that racial equity gaps exist, especially in math. The
bulk of our professional development throughout the year will continue to center on culturally relevant math
practices, with a particular emphasis on building an academic mindset and the intellective capacity all
students. The Blue Crew is committed to closing those gaps and ensuring the learning of each and every
Falcon.

Thank you for your support!

Adam Uhler, Principal
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Where are we now?

The Sumner-Bonney Lake Strategic Plan guides the work of school improvement plans. By adhering to the goals
embedded within the plan, we achieve district-wide alignment, maintain a focus on data-driven analysis, and set a
clear direction for the individual needs of each building.

Administrators lead this work by conducting a comprehensive needs assessment involving input from a wide range
of stakeholders including staff, students, families, and community members. Based on an extensive review of data,
each building is responsible for identifying goals that support the strategic plan. Action plans are developed to make
sure each goal is properly executed with measurable outcomes. To monitor the effectiveness of implementation,
buildings will engage in cycles of continuous improvement and monitor and adjust accordingly.

Below is a summary that highlights the strengths and areas for improvement related to goals in the strategic plan.

Content Area: Summary of Data Analysis

Literacy Analysis of disaggregated AIMSWEB benchmark and SBA data, coupled with
CEE data around rigor and engagement from VFE Gap Analysis, showed clear
gaps in perceptions of rigor, relevance, and engagement among students, staff
and parents/guardians. These gaps prevented Victor Falls from successfully
Connected Goal Areas: meeting all the Literacy goals set by last year’s SIP.

Goal 1: Success in the Early

v However, the SBA and benchmark data indicates that we are making significant
ears

progress in literacy for Kindergarten through third grade. With 76% of 3rd grade
students meeting standard on the Spring 2023 ELA SBA (a 10% increase),
Victor Falls is on track to surpass the District’s goal of 80% by the Spring of
2024. This growth trend is hopeful, but it is not as strong across all subgroups
of students. While there was a 3% increase (64% met) in the percentage of
students of color meeting standard on the third grade literacy SBA, there was a
17% increase (85% met) in white students meeting standard. This discrepancy
in growth rate increased our racial equity performance gap from 7% in 21-22 to
21% in 22-23. This performance gap is less significant in Reading Spring
Benchmark results. The performance gap decreased by 2% with 94% of white
students (increase of 2%) and 82% of BIPOC students (increase of 4%).

Goal 3: Academically-
Prepared Critical Thinkers

Goal 4: Elimination of
Disparities in Student
Access and Success

The racial equity performance gap on the reading benchmark was similar in
second grade with 89% of white students performing in Tier 1 compared to 76%
of BIPOC students performing in Tier 1. This 13% gap is similar to the gap from
21-22. 35% of students in the class of 2033 identifying a person of color.

In the 22-23 first grade cohort (class of 2034), BIPOC students outperformed
white students with 89% of BIPOC students performing in Tier 1 compared to
82% of white students. This cohort is one of our most racially diverse cohorts
with 38% of students identifying a person of color.

In the 22-23 Kinder (class of 2035) results, white students slightly outperformed
BIPOC students on the benchmark with 83% performing in Tier 1 compared to
79% of BIPOC students performing in Tier 1. The class of 2035 cohort is our
most racially diverse cohorts with 42% of students identifying a person of color.
As our Kinder and first grade data illustrates, as our student population
becomes more racially diverse, our racial equity gap becomes less significant or
even non-existent.
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Our intermediate ELA SBA results are mixed. Unfortunately, we saw a steep
year-over-year decline (19%) in 4th grade results, with only 52% of 4th graders
meeting or exceeding standard. The silver lining is that BIPOC student and
white students performed at nearly identical levels. One contributing factor to
the 4th grade results was teacher skill--there were two long-term substitute
teachers on the fourth grade team, which significantly impacted the level of
effectiveness of core instruction students experienced.

The 5th grade results mirror the third grade results with a 19% year-over-year
increase and 76% of students meeting or exceeding standard. Much like math,
ELA scores from 4th and 5th grade are correlated to the students’
acknowledgement that they are not universally being asked to engage, and
pushed to challenge themselves with rigorous learning opportunities. We also
believe that due to their educational experiences, many of the students in these
cohorts that are not yet at standard continue to need target skill work in
foundational literacy, vocabulary, and comprehension, which disproportionately
impacts students of color and multilingual learners.

It is important to note that across all grade levels, students that were in intensive
literacy interventions for foundational reading skills using the 95% curriculum did
not experience a summer slide based on their performance on the fall third
measure. In fact, several intermediate students continued their skill
development over the summer and placed 2-3 levels higher in the fall than their
placement last spring.

The McKinsey 7s framework can be used to identify a need around staff
(multiple long-term subs and teachers new to a grade level), skill (staff
understanding what rigor is and how to leverage it, and engagement strategies)
as well as structures such as ensuring that all targets are being taught and
assessed at appropriate DOK levels and ensuring that all multilingual learners
have timely access to targeted support.

Mathematics

Connected Goal Areas:

Goal 1: Success in the Early
Years

Goal 3: Academically-
Prepared Critical Thinkers

Goal 4: Elimination of
Disparities in Student
Access and Success

As was noted in the literacy section, an analysis of disaggregated AIMSWEB
benchmark and SBA data, coupled with CEE data around rigor and engagement
from VFE Gap Analysis, showed clear gaps in perceptions of rigor, relevance,
and engagement among students, staff and parents/guardians. These gaps,
especially the rigor gap, prevented Victor Falls from successfully meeting all the
goals set by last year’s SIP. For example, while year-over-year data for 3rd
grade showed a 10% increase for white students and 11% increase for student
of color meeting standards on the SBA, this did not hold true of 4th and 5th
grade. For 4th grade, initial analysis showed that the gap between students of
color and white students went down to 3%. However, this result was achieved
due to a 19% decrease in the percentage white students meeting standard,
leading to an overall decrease of 13% of 4th graders meeting standard. In 5th
grade, the overall rate of students meeting or exceeding standard was 43%,
down 3%. This was coupled with an increase of the GAP from 10% in 2022, to
23% in 2023.

CEE data from Spring of ‘23 may shed some light on this, with a 38% gap in the
perception of rigor between our 4th and 5th grade students and staff. Family
from all students and staff have a discrepancy of 27%. This data shows that
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while staff believe that they are presenting rigorous lessons, families and our 5th
grade students do not believe they are being challenged. There is also a
significant gap between perceptions of engagement in learning, with 22% of
students reporting that students are busy doing school work and 33% reporting
that teachers make all students talk about what they are learning in class. There
is also a decrease of 8% in students reporting they get feedback on their
learning.

Taken together, it appears that the drop in scores from 4th and 5th grade are
correlated to the students’ acknowledgement that they are not universally being
asked to engage, and pushed to challenge themselves with rigorous learning
opportunities.

The McKinsey 7s framework can be used to identify a need around staff
(multiple long-term subs and teachers new to a grade level), skill (staff
understanding what rigor is and how to leverage it, and engagement strategies
such as student discussion techniques) as well as structures such as ensuring
that all targets are being taught and assessed at appropriate DOK levels, even if
they are not on the SBLSD report card.

23-24 VFE Gap Analysis
23-24 VFE Data Sharing Protocol

Discipline

Connected Goal Area:

Goal 4: Elimination of
Disparities in Student
Access and Success

Given the low suspension rates at VFE in the 22-23 school year, we analyzed
the Office Discipline Referral (ODR) rates for our students. This data was
coupled with CEE and Needs Assessment data to deepen the analysis.

Referral by Ethnicity data shows a disproportionate referral rate for our multi-
racial students compared to their percentage of total enrollment (12% of student
population, 20% of total referrals, 8% difference) whereas white students have
almost the inverse making up 66% of the student population and 56% of the
referrals (-10%). All other ethnic groups have a referral rate within 2% of their
enrollment rate.

Another area of discrepancy in ODRs was around gender. In 2021-22, 84% of
the referrals documented were to boys, while only 16% were to girls. The
location with the greatest percentage of referrals was the playground, where
44% of the referrals were documented. Given that, the recess team created a
Recess Action Plan which sought to reduce the gap between ODRs for boys
versus girls on the playground. The plan was successful in reducing the
discrepancy from 5:1 in the fall of ‘22, to 3:1 in the spring of 2023. The 22-23
school year showed a significant improvement of referral rates by gender,
especially on the playground, however, there is still a 3:1 difference between
referrals of boys compared to girls overall that we will continue to address.

Student academics are rarely compromised to do exclusionary practices at
Victor Falls, however, there are other implications for data. One place that is
likely showing concerns related to discipline is students perception of safety.
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While we saw an 18% improvement in our CEE data from Spring of 22 to the
Spring of 23 in students reporting they felt safe at school “almost all the time” we
still have too few students reporting feeling safe. While this will be discussed
more under Social Emotional data, it is important to note that some of those
ratings likely come from unsafe behaviors being captured in the ODR data
above. We believe the work being done around restorative circles in conjunction
with ODRs will have a positive effect on students feeling of safety, in addition to
reducing ODRs in general. We also anticipate this will positively effect the rating
for “I enjoy coming to school”, which saw an 11% increase year-on-year, but still
sits at 38%.

The McKinsey 7s framework shows a need for staff skills around culturally
responsive practices such as community circles and restorative conversations.
Staff have begun documenting those in their ODRs, so that data can be
analyzed to see the impact.

It also suggests some continued additions to structures. The recess team
continues to reflect on data and work to adjust recess activities to meet the
needs of all students. We also believe that the addition of leadership
opportunities will help our students, especially boys, find a positive connection
to the school and staff, as well as a way to be positively recognized. We believe
this will continue to reduce those disparities.

22-23 Recess Action Plan
22-23 Needs Assessment
22-23 CEE data around SEL Markers

Social-Emotional

Connected Goal Area:

Goal 2: Nurtured, Engaged,
and Empowered Students

The 22-23 school year continued a focus on social emotional well-being and
learning for students and staff. In order to track progress towards goals, the Tier
1 team worked to analyze CEE data for teachers, 4th and 5th graders, and
families. They also analyzed needs assessment data, and empathy interview
data. Based on that analysis, they created an action plan around the social
emotional well-being for our students.

The team set the goal that increase the percentage of students reporting they
feel safe "almost always", or "always" from 53% to 80% or more. The team
worked on several fronts to accomplish this goal. Based on information from the
empathy interviews that showed students felt unsafe due to bias incidents in
unstructured areas, the team adapted the “Responding to Hate and Bias”
lessons to teach students how to respond in-the-moment, as well as after the
fact, to biased statements. The team also worked to foster school wide
community, foster adult/student connections, and reteach the framework to staff.
Overall, this approach was a success. While the needs assessment did not
showed a negative gain, (-5%) the CEE data showed an 18% gain in students
reporting they felt safe “all” the time (28% to 46%) . The team continues to work
on this goal for the 23-24 school year.
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Student also showed significant gains in their responses to questions like “There
is at least one adult who cares about me” (+8%), “I enjoy coming to school”
(+11%) “I feel good about my family traditions” (+5%) and “I feel proud of my
school” (+9%).

The McKinsey 7s framework shows a need for staff skills and structures.

Skills: Staff expressed a need to be trained in Social Emotional Learning (-23%).
Therefor, we have begun supporting this need on multiple fronts. A team
consisting of the principals, the counselor, the equity learning leader, and
student council advisors attended the character strong conference. Upon return,
they helped teach the Tier 1 team and other staff SEL activities.The members of
the team showcased resources, modeled skills and supported their teams at
staff meetings. Start up days featured a heavy focus on facilitating social
emotional learning, facilitating group activities, as well as community circles and
restorative circles.

Students skills: Given the ongoing need for student support, students continued
to practice and learn skills around responding to bias through the month of
September. We are also fostering leadership through various ways for our
students, especially 4th and 5th graders.

Structures: In addition to the continued work in culturally responsive pedagogy,
VFE has begun systematically documenting bias incidents, as well as
restorative practices. We continue to enhance students’ educational experience
through our character work, and our work to honor the ever-growing diversity at
our school through both formal, and informal opportunities such as morning
meeting, schoolwide activities, and formal assemblies. We also continue to
foster our MTSS-B systems, ensuring that all students social emotional needs
are being met. This includes a clear referral and assessment process, multiple
avenues to meet a variety of needs (such as small groups for students who
suffer from anxiety, or 1:1 structured check ins for students who need
unconditional support for their success throughout the day).

CEE Why/What protocol for SEL Markers
22-23 Needs assessment

Attendance:

Connected Goal Area:

Goal 2: Nurtured, Engaged,
and Empowered Students

District data coupled with in-building data trackers for the 22-23 school year
show attendance to be an overall area of concern. While Victor Falls attendance
is in-keeping with the district average, we are below the elementary average for
students below 90% attendance. (-6%)

Relative areas of weakness include our Black/African American students (44%,
n=9) and our Am. Indian/AK Native students (25%, n=4), and our
Hispanic/Latino students (52%, n=73). Another relative area of weakness are
our Multilingual learners with 51.4% (n=37). Kindergarten and 1st grade were
especially hard hit with illness in the 22-23 school year. 4th and 5th grade were
areas of relative strength.

After working with district partners, there was a modest increase in attendance
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rates spring of ‘23, and starting the school year in Fall of 23, preliminary data
from the 23-24 school year indicate attendance averages of approx 83% of
students above the 90% attendance threshold. (and increase of 18% from
October ‘22). The team continues to enhance systems and monitor attendance
with the goal of 90% of students above the 90% attendance rate before the end
of the school year.

Using the McKinsey’s 7s framework, there were 2 clear needs:

Structure: 22-23 was a year of building systems around attendance, both at the
district and building level. The team has started the 23-24 school year in a more
systematic way and The AP and attendance secretary continue to collaborate
with other buildings to improve practice and systems and address issues of
chronic absenteeism.

Skill: Using an attendance tracker and district process surfaced a skill need for
the assistant principal and attendance secretary. They were trained in pulling
and analyzing data reports from Skyward, as well as participating in a
collaborative effort to learn best practices with other buildings. The team learned
from those experiences and have begun using the learning much earlier in the
23-24 school year.
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K-12 Common Goal

Goal 4: Elimination of Disparities in Student Access and Success

Every student will receive fair and equitable treatment regarding discipline practices, enrollment and success
in rigorous coursework, and access to a formalized academic and social-emotional support system to
eliminate gaps and disproportionalities.

By 2026, discipline data will show no disproportionalities (0%) in suspensions and expulsion rates across all
student groups.

By 2026, there will be a 10% increase in the enrollment and completion rates of students taking advanced
coursework and specialized programs in all student groups.

Equity Looks Like:
Every student, regardless of background or circumstance, is assured of non-prejudicial treatment and needs-
based resources to meet cognitive and behavioral expectations.

K-12 Common Goal: Measure of Student Progress #1
4C. Percent of students with suspensions and expulsions.

Problem of Practice: VFE had one suspension in the 22-23 school year. Given this low rate, we chose to
focus on Schoolwide Tier 1 practices, as well as SWIS data.

Skill need: We believe that the GAP in referral rates is correlated to multiple factors. One of these is a skill
need for culturally responsive practices that build strong relationships between students of various
backgrounds. By building staff’s skill to create community in their classroom, and then leverage that
community to restore harm, we believe that we will continue to close the gap between rates of referrals.

Structure need: We believe some of the gap in referral rates is due to a need to update our PBIS matrix,
incorporating student and family voice. By creating opportunities to get input from a variety of stakeholders,
we believe that the matrix will be more reflective of our students’ needs and will result in improvements of
students meeting expectations in all contexts.

Theory of Action: Based on the data and root cause analysis we completed, we believe that by building
staff skill with restorative practices, as well as ensuring student and community voice in our PBIS matrix, we
will see a decrease in the gap in referrals related to both gender and ethnicity. This, coupled with strong Tier
1 and 2 supports, will ensure equitable outcomes for our students.

Schoolwide Student Goal(s): By June 2024, VFE will use Multi-Tiered Systems of Support for
AT R e o Behavior, restorative practices, and an updated PBIS matrix to reduce
.M.A.R.T.L.E. (Specific, Measurable, . . . . . .
Actionable/Attainable, Realistic/Results- ODR FO 1.25 per day (m-f(eepl.ng.m.th the 25th percentile natlo.nW|de),
oriented, Timely/Time-bound, Inclusive, and | €nsuring that student Office Discipline Referrals rates are equitable

Equitable) based on Ethnicity and with a significant decrease in disparities based
on Gender.

Highest Leverage Subgroup By June 2024, VFE will use Tiered intervention, restorative practices,

Student Goal(s): and an updated PBIS matrix to effectively eliminate discrepancies in

referral rates by ethnicity, and reduce disparities in referral rates by

MAR.T.LE. ific, M [
S (Specific, Measurable, gender from 50% to 25%.

Actionable/Attainable, Realistic/Results-
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Equitable)

oriented, Timely/Time-bound, Inclusive, and

How will we get there?

Action Steps to be Completed
What evidence-based practices will you implement in order
to have an impact toward reaching this goal?

Monitoring of Action Plan

What data was reviewed and what evidence of student

learning resulted from the action step?

Schoolwide Actions Date of Results of Review
or Subgroup Review
Subgroup Culturally Responsive TFI review and goal 10.18 TFI Self-assessment
setting
(McKinsey 7s: structure)
................................. 11.8 Complete self-assessment and set goals.
Funding Source or Resource Allocation: Draft TFI action plan and steps.
e District Tier 1 funding
e Building budget for Tier 1 team 12.13 Finalize action steps and implement TFI action plan
participation
e PTO funds ]
Dec-Jan | Meet with focus groups of students.
e Empathy interviews around safety.
e Review of PBIS matrix
Jan Share PBIS matrix with PTO for feedback
2.14 Review data from focus groups and adjust TFI
action plan as needed
5.15 Assess data and update relaunch plan for 24-25
Grade level Grade level teams create and update SEL 8.29 Tri 1 SEL Plan refinement during start up days
teams Plans for each trimester based on data ° Rev!ew CEE data _
(McKinsey 7s: structure and skill) e Review ODR data from previous year
_________________________________ e Modify Tri 1 SEL plans based on that data
Funding Source or Resource Allocation: _ _
e PLCtime 9.27 Universal Screener, PBIS handbook review and
e District Tier 1 funding Self-Assessment of Classroom Management (Tier
e Data Lunch time 1 practices)
e  Staff Learning Meeting time
S~ ) Week of | SEL data lunches
o Burllt?ling Eugget for Tier 1 team 10.2 e Review Universal Screener data
participatio e Connect to Tier 1 practices
e Make a plan for Tier 1 enhancement
e Revise Tri 1 SEL plan based in needs.
10.18 Tier 1 team members trained to disaggregated
SWIS data to show team
Nov Tri 2 SEL plan refinement during PLCs based in
disaggregated data.
Feb Tri 3 SEL plan refinement during PLCs based in

disaggregated data.
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Subgroup Tier 1 team: Review data (CEE, SWIS, June Prepare updated Fall PBIS rotations and
Universal Screener), disaggregated by 2023 presentations based in ODR data and TFI Goals.
ethnicity and gender e Chose areas to enhance based on ODR
(McKinsey 7s: structure, skill) data (playground, bus lines)
_________________________________ e Revised presentations with a common
Funding Source or Resource Allocation: template, enhanced with features for

e District Tier 1 funding Su(ljt'l'tn%ugl Ietarrr:ers. ter trait | ith
e Building budget for Tier 1 team * pdated Sept characler frait [essons wi
articipation a lens on equity .

P e Updated Sept relaunch plan designed to
both teach schoolwide expectations, as
well as address concerns seen from
previous year's data.

Aug 2023 | Tier 1 team met to prepare for SEL launch.
e Team members trained in classroom
circles
e Team members trained in characterstrong
curriculum
e Review CEE data
Monthly Tier 1 team reviews data at monthly meeting to
monitor plan
12.13 Plan for January relaunch based on ODR data.
2.14 Plan for March refresh of expectations based on
ODR data

Schoolwide Professional development regarding 8.17 Building cabinet team trained in Restorative
restorative practices practices
(McKinsey 7s: skill)

_________________________________ 8.29 Restorative Practices Day 1 for all staff
Funding Source or Resource Allocation:
e Start Up Day Time o ) . . .
e District-wide equity learning day 10.5 Building Cabinet team trained in Restorative
e  Staff Learning Meeting Time practices
10.13 Restorative Practices Day 2 for all staff

Subgroup Tiered intervention for behavior for students 9.27 Universal Screener to identify students who may
based in Funds of Knowledge, Parent need additional support
engagement, and Assets
(McKinsey 7s: structure) Week of | SEL data lunches
_________________________________ 10.9 e Review Universal Screener data
Funding Source or Resource Allocation: e Determine needed supports for students

e Data lunch time e  Share next steps for getting support as
e  Staff Learning meeting time needed
e Tier 2 meeting time Weekl Tier 2 iew SWIS d fideli
e Tier 2/3 meeting time eekly ier 2 team meets to review ata, fidelity
- . data, and student progress data. Coordinates with
e Individual teacher meetings as needed
. . S teachers to update plans as needed
during professional responsibility time
* PTOfunding Weekly Tier 2/3 team reviews data for students not yet

responding to Tier 2 interventions.
e Teams to support students
e  Monitors progress of specific students
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As

Meet with teachers to identify specific needs of a

needed subset of students.

e Create plan to teach skills and/or increase
motivation for students

e Determine reinforcement plan

e Coach and support teacher, student and
family in plan.

Week of | SEL data lunches

12.11 e Review Universal Screener data

e Update needed supports for students

3.13 Universal Screener

April SEL data lunches

e Review Universal Screener data

e Update needed supports for students

Schoolwide Schoolwide focus on character and Aug 23 Select Tier 1 team members attend
understanding of those not like us CharacterStrong conference.
(McKinsey 7s: structure)
_________________________________ Ongoing | Monthly Character Trait focus including:
Funding Source or Resource Allocation: ¢ Monthly, schoolwide activity around the
e Staff Learning meeting time focus trait L
e Individual teacher meetings as needed e Weekly classroom activities focused on
during professional responsibility time that trait each week ,
e PTO funding o Weekly community circles tied to the
e  Building Funding character trait from the characterstrong
resource.

e  Weekly schoolwide assembly which
includes teaching around character trait,
as well as recognition for students who
exhibit that trait

e Studentinput and participation in the
schoolwide assembly related to the
character trait

Monthly Monthly Heritage Month Activities

e  Monthly, schoolwide activity around the
heritage month

e  Weekly schoolwide assembly which
includes teaching around the month’s
heritage focus

e Studentinput and participation in the
schoolwide assembly related to the
heritage focus

Trimester | Character trait assemblies recognizing students for
the character traits for a given month.

Ongoing | Specific assemblies recognizing and honoring the
contributions of various members of our history and
culture

e Veterans Day

e  Martin Luther King Jr.

e Black History Month

Subgroup Development of 5th grade servant-leadership Aug 2023 | Select Tier 1 team members attend
and extending learning opportunities CharacterStrong conference.
(McKinsey 7s: structure, skill)
9.8 Team met to create plan for 5th grade leadership

opportunities and plan
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Junior Coaches, Conflict Managers, Recess
Assistants,Student Council, Water Color Club,
Falcon Fablers, Lunch Helpers, Modern Band,
Choir, Stage Crew, Office Assistants, and/or P&R
Sports (soccer, volleyball, basketball, track)
Funding Source or Resource Allocation:

e Professional responsibility time

e PTO funding

e Flex points

10.6 Team met to ensure every student was placed in at
least one servant leadership opportunity or school
based extended learning opportunity:

Ongoing | Every 5th grade student participates in at least one

leadership opportunity.
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K-12 Common Goal: Measure of Student Progress #2

4B: Percent of underperforming student groups making continuous progress through tiered academic
supports to close achievement gaps in Reading for grades 4 and 5.

Problem of Practice: Much like math scores from 4th and 5th grade ELA SBA results are correlated to the
students’ acknowledgement that they are not universally being asked to engage, and pushed to challenge
themselves with rigorous learning opportunities. We also believe that due to their educational experiences,
many of the students in these cohorts that are not yet at standard continue to need target skill work in
foundational literacy, vocabulary, and comprehension, which disproportionately impacts students of color
and multilingual learners.

Skill need:

e \We believe this gap is strongly correlated to the relevance and engagement gap illustrated in our
CEE data when comparing student/staff perceptions as well as family/staff perceptions. Staff need to
uncover and build from our students Funds of Knowledge (FOK). We also believe that this gap is
strongly correlated to the rigor during instruction versus the DOK demand on the SBA. We believe
that if align our instructional practice with the level of DOK on the SBA, with a specific emphasis on
implementing culturally responsive teaching practices, that ensures equitable access to the core
curriculum and differentiated support for multilingual learners, we will close the achievement gap in
literacy and ensure equitable outcomes for all students.

e \We believe that a contributing factor is our emergent understanding of vocabulary development and
uneven implementation of the morphology components in CKLA.

e We believe another contributing factor for our students that have yet to meet standard is uneven
implementation of strategic comprehension instruction.

Structure need: Another area that contributed to the gap is the need for a system that consistently supports
the English language development of our Multilingual Learners.

Theory of Action: Based on the data and root cause analysis we completed, staff believe they are doing the
pieces involved in rigorous, relevant and engaging teaching; however, parent perception along with student
input and performance shows that students don’t perceive challenge or the ability to choose challenge, they
don’t report doing tasks that would involve them in rigorous learning (goal setting) and, at least 80% of
students across all racial groups are not yet meeting grade level expectations on the SBA, despite having
prerequisite skills. Based on this, we believe that by building teacher skill, they will better be able to engage
students through culturally responsive teaching, and use high expectations to leverage greater depth of
learning. Through that, we expect to both increase student learning as measured by SBA and benchmark
assessment, as well as reduce the GAP between our white students and students of color.

e Strategic implementation of 95% Comprehension, Vocabulary Surge, and the Multilingual Learner

Lab will further support this growth.

Schoolwide Student Proficiency | By June 2024, 98% of 5th students will perform in Tier 1 on the spring

Goal(s): benchmark (up from 96% in SP23) and 81% of 5th grade students will

meet standard on the SBA (up from 76%). We will achieve this
S.M.A.R.T.L.E. (Specific, Measurable, outcome by implementing ELA action plans focused on addressing
Actionable/Attainable, Realistic/Results- performance gaps in the SBA targets as determined by each grade
oriented, Timely/Time-bound, Inclusive, level.

and Equitable)

Highest Leverage Subgroup We will decrease the racial equity gap in ELA between students of color
Student Proficiency Goal(s): and white students by 50% (while ensuring that all groups continue to
increase the percentage of student meeting standard) by June 2024 by
S.M.A.R.T.L.E. (Specific, Measurable, implementing ELA action plans that explicitly implement culturally
Actionable/Attainable, Realistic/Results- responsive practices, GLAD strategies, and focus on addressing
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oriented, Timely/Time-bound, Inclusive,
and Equitable)

readers.

performance gaps in the SBA targets, as well as implement strategic
vocabulary and comprehension skill work to support our emergent

How will we get there?

Action Steps to be Completed

What evidence-based practices will you implement in order
to have an impact toward reaching this goal?

Monitoring of Action Plan

What data was reviewed and what evidence of student

learning resulted from the action step?

Schoolwide Actions Date of Results of Review
or Subgroup Review
Schoolwide Recursive Data Dives to surface gap(s) and 06.07 ELA Data Dive: staff compared Spring Benchmark
target next steps. with SP23 SBA and noted a rigor gap.
(McKinsey 7s: structure and skill)
08.03 & Administrative Team Gap Analysis: Noted gap
____________________________________ 08.09 perception of rigor and relevance between staff vs.
e LAP gap staff noted in June.
e  Multilingual . . . .
e Data Lunch Time 08.31 EITA Culture Circles .SBA Results Palreq with C.EE.
: reinforced the perceived gap between rigor during
e  Start up Day Time . : ; >
; . . instruction and rigor required to succeed on SBA.
e Staff Learning Meeting Time . )
Princial Late Night Ti It also surfaced a gap in student/family vs. staff
° rincipal Late Night Time perception in relevance.

10.13 ELA Data Dive: Revisited Math SBA SP23 data
with FA23 Benchmark results to draft WIN plans
with a specific emphasis on Tier 2 strategic
instruction.

Every 6 Data Lunches

weeks

Feb 24 Winter Benchmark Data Dive

June 24 Spring Benchmark & SBA Data Dive

Schoolwide Culturally Responsive Pedagogy, including 08.30 Building an Academic Mindset part 1 with Whole
explicit use of GLAD strategies Staff
(McKinsey 7s: skill)
08.31 Building Intellective Capacity Pt 1 with Whole Staff
Revisiting Culturally Responsive Teaching & the
Brain to go beyond conversation about bias,
pedagogy of Compliance, & over scaffolding to 09.20 BU||d|nq an Academic Mindset with Team Leaders
include the science of learning...developing
agency & cognitive independence. Specific topics
include high expectations and access to rigor for
all lst.:{dentsl,lespeually students of color and 10.11 Building an Academic Mindset part 2 with
multilingual learners. Certificated Staff
As teams plan modules of instruction, they will
align assessments with SBA structure and rigor.
10.18 Revisiting_Building an Academic Mindset with

Team Leaders
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------------------------------------- 10.25 Building an Academic Mindset 10.25.23 (Late Night
Funding Source or Resource Allocation: #1) with Certificated Staff
e Principal Late Night
e Team Leader Meetings 10.25 & Staff collect and build from students Funds of
e Staff Learning Meetings ongoing Knowledge to create meaningful goals and relevant
lessons.
TBD Building Intellective Capacity Pt 2 TBD
Schoolwide Vertical Articulation to proactively build from 06.05 Vertical Articulation & Planning K to 1st, 1stto 2nd,
strengths and address instructional/learning 2nd to 3rd
gaps.
(McKinsey 7s: structure) 08.30 Vertical Articulation Revisit
Funding Source or Resource Allocation: TBD- Vertical teaming related to SBA and Spring
e Start Up Day Time June Benchmark results to allow planning for anticipated
e  Staff Learning Meeting Time needs in the 24-25 school year.
e  Principal Late Nights
Schoolwide ELA Target Action Plans 12.13 ELA Target Action Plans: Teams will revisit ELA
& (McKinsey 7s: structure) SBA SP23 data with FA23 Benchmark results to
Subgroup draft ELA Action Plans with a specific focus on
Each grade level team will create ELA Target equity. Primary grades looked at 3rd grade results
Action Plans based on year/year and cohort data. to trace the targets back to their grade level.
The chosen targets are areas for growth and tied - ] ]
to a SBLSD priority standard and/or an SBA Monthly Team Leadgrs meet wnh Admin to discuss ELA
priority target. The action plans drive the team Action Plan implementation and needs.
goal (8.1) and inform the individual teachers goals
(6.1 & 3.1). Action plans include specific
strategies from Culturally Responsive Teaching
and the Brain as well as GLAD strategies. The
3rd grade plan includes plans for use of IABs.
The K-2 plans are informed by the discrepancies
in target results at third grade and meant to
proactively address learning gaps.
O 4th
O b5th
Funding Source or Resource Allocation:
e Team Leader Meetings
e  Staff Learning Meetings
Subgroup Literacy WIN Ongoing | Teams use TACA process to revise Tier 1 and Tier
(McKinsey 7s: structure & skills) 2 ELA WIN focus based on pre, mid, post unit
assessments throughout the year.
All grade have a dedicated 45-minutes block to
provide differentiated literacy skill support based | Every 6 | Literacy focused Data Lunches
on students skill needs. weeks e Linkto Oct Data Lunch Notes

e December Data Lunches 12.06 &07
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Biweekly | Reading progress monitoring of students
Students who performed in the intensive range on e  3rd, 4th, 5th WIN Trackers
the Fall Benchmark or were in an intensive literacy e  ORF bi-weekly for Intensive,
support last spring completed the diagnostic e SRF monthly for Strategic
assessment for 95% and placed accordingly. e Student that qualify for SDI and score
below the 5th percentile in ORF will
The most intensive WIN groups are taught by complete an SLA and be monitored at
certificated teachers, including classroom their instructional level
teachers and the intervention teacher.
Intensive WIN groups are adjusted every 4-6
weeks at Data Lunches based on 95% progress
and growth on progress monitoring measures. Weekly 95% In-Program Formative Checks
0 .
The initial Tier 2 WIN groups were based on ¢ isgvgeS/o tabs on WIN sheets linked
information from vertical articulation, benchmark '
results, and SBA results where available. Groups
are flexible and adjusted based on formative data
from the core every 4-6 weeks, e.g. . Grade level
teams will create and implement formative skill
checks based on the current WIN group focus.
Most groups are explicitly tied to current Core
instruction. Strategic skill groups have an ongoing . } .
skill focus, e.g. vocabulary development or Biweekly | Tier 2 Forsmatl_:_/_e CzhectI:s WIN sh linked
comprehension strategies. ¢ ee Tier 2 tab on sheets linke
above
Foundational literacy SDI is delivered during
Literacy WIN so that all students have access to
core math instruction. Students that are in
intensive literacy support during WIN also engage
in Tier 2 support when needed during the core
instruction block.
SDI writing instruction is delivered at during the
writing block. The LS collaborates with grade
level teams to align writing SDI instruction for
skills, content, and strategies, e.g. use of graphic
organizers, etc
Funding Source or Resource Allocation:
e PLCTime
e BEA Para Time
e LAP Para Time
e Intervention Teacher Time
e SDI Para Time
e Learning Specialist Time
Subgroup Implementation of Vocabulary Surge Starting Literacy focused Data Lunches
(McKinsey 7s: skills) Jan 24, e Linkto Oct Data Lunch Notes
Every 4-6 e December Data Lunches 12.06 &07
During the analysis of longitudinal benchmark weeks

data, it was noted that a continuous area for
improvement is vocabulary development. This is
tied to our English language development of our
multilingual learners as well. By the end of
December 2023, all third and fourth grade
teachers, along with two fifth grade teachers, will
be trained in Vocabulary Surge.
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Third grade teachers will implement Level A of
Vocabulary Surge in their core ELA block in
January 2024.

Fourth and fifth grade will implement Vocabulary
Surge as part of their strategic skill work during
WIN starting in January 2024. This will replace
current vocabulary focused groups. Fourth grade
will use Level A for the remainder of the school
year while fifth grade will use Level B.

Funding Source or Resource Allocation:
e BEA
e LAP
e Data Lunch Time

Biweekly

Tier 2 Formative Checks
e See Tier 2 tab on 3rd, 4th, 5th WIN
Trackers

Subgroup

Implementation of 95% Comprehension
(McKinsey 7s: skills)

As students skill out of 95% foundational skills,
we’ve noted a need to build their comprehension
skills. Intermediate teachers will collaborate with
the Intervention Teacher to implement the 95%
Comprehension.

3rd Grade implemented 95% Comprehension as
part of their strategic Tier 2 focus in November
2023.

4th and 5th grades will implement 95%
Comprehension following Winter Benchmark.

Funding Source or Resource Allocation:
e BEA
e LAP
e Data Lunch Time

Starting
Feb 24,
every 4-6
weeks

Literacy focused Data Lunches
e See Tier 2 tab on 3rd, 4th, 5th WIN
Trackers

Subgroup

Multilingual Learner Lab & Lexia English
(McKinsey 7s: structure & skills)

During Fall Data Lunches we re-established tights
for Lexia English implementation as well as
launched a new support--the ML Lab.

Lexia English Usage Tights

e  1st: 30 mins weekly

e Grades 2-5: 45 mins weekly

e Grades 1-5: ONE face-to-face lesson a
week if needed.

e Student that qualify for ML use Lexia
English while classmate use Lexia Core.
Classroom teachers block out 3 days a
week for Lexia Core/English for the entire
class (10 min. x 3 1st grade & 15 mins. x
3 grades 2-5).

® While students are working on
Core/English, classroom teachers pull
ML students to a small group for flagged
lessons. Any students who complete a
lesson under 80%.

Multilingual Lab

Weekly

ML Cluster Teachers will track ML students
progress in Lexia English through a Lesson Tracker

Weekly

The ML Para and Intervention Teacher will
collaborate with the ML Cluster Teacher to monitor
implementation of Lexia English lessons.
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e The Intervention Teacher and an ML
funded para will run an ML Lab with each
grade level assigned a specific day.

e During the ML lab, the Intervention
Teacher or ML para will deliver flagged
lessons if they have not been delivered
by the classroom teacher.

e The ML Lab will also be open for
students to complete Lexia English.

Funding Source or Resource Allocation:
e  Multilingual Para Time
e LAP Para Time
e Intervention Teacher Time
e BEA

Subgroup

Multilingual Cluster Classes
(McKinsey 7s: structure & skills)

All students that qualify for multilingual services
will be placed with a teacher that has an EL
endorsement or is GLAD/SIOP trained. As much
as possible, students will be placed with students
that share the same or similar first language, e.g.
clustering of students who speak Ukrainian and
Russian. This clustering allows the teacher to
focus language support, including labelling of key
classroom items in a students home language,
support language development in both a students
home language and English as well as culturally
sustaining practices.

All ML Cluster Teachers implement the following
GLAD strategies within their daily instruction. The
ML cluster teachers will also collaborate with their
teams to ensure that these strategies are
integrated into the ELA unit plans.
e Tier 1 SEl/Behavior
o Standards tied to VFE Big 3
Scouts
T-graph for social skills
Team Points
Personal interactions, especially through
community circles
e Instruction
o 10/2 lecture
Cognitive content dictionary
Graphic organizers
Pictorial input charts
Comparative input charts
Inquiry Charts
Chants with Total Physical Response
(TPR)
o  Mind maps
o Expert groups

O O O O

O O O 0O O ©

Funding Source or Resource Allocation:
e BEA
e  Multilingual

Ongoing

Professional growth cycle observations with a
culturally relevant lens: incorporate Funds of
Knowledge, and GLAD strategies for multilingual
learners.
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K-12 Common Goal: Measure of Student Progress #3

4B: Percent of underperforming student groups making continuous progress through tiered academic
supports to close achievement gaps in Mathematics for grades 4 and 5.

Problem of Practice:

Skill need: We believe that this gap is strongly correlated to the DOK and rigor during instruction versus the
DOK demand on the SBA. We believe that if align our instructional practice with the level of DOK on the
SBA, with a specific emphasis on implementing culturally responsive teaching practices in math, that
ensures equitable access to the core curriculum and differentiated support for emergent mathematicians, we
will close the achievement gap in math and ensure equitable outcomes for all students.

Structure need: Another area that contributed to the gap is a mismatch between the focus on SBLSD
priority standards vs the SBA priority cluster.

® Target | is a supporting standard and was touched on but not taught with depth, especially in 4th
grade.

Theory of Action: Based on the data and root cause analysis we completed, staff believe they are doing the
pieces involved in rigorous teaching; however, parent perception along with student input and performance
shows that students don’t perceive challenge or the ability to choose challenge, they don’t report doing tasks
that would involve them in rigorous learning (goal setting) and, they are not meeting grade level expectations
on state tests, despite having prerequisite skills. Based on this, we believe that by building teacher skill, they
will better be able to engage students through culturally responsive teaching, and use high expectations to
leverage greater depth of learning. Through that, we expect to both increase student learning as measured
by SBA and benchmark assessment, as well as reduce the GAP between our white students and students of
color.

Schoolwide Student Proficiency | By June 2024, at least 67% (an increase of 15%) of 4th and 5th grade

Goal(s): students'will meet or exceed standard in mathematics, vyhich will include
gap-closing growth made by our students of color, multilingual learners
S.M.A.R.T.|.E. (Specific, Measurable, and students with IEPs.

Actionable/Attainable, Realistic/Results-
oriented, Timely/Time-bound, Inclusive,
and Equitable)

In order to reach this goal, each grade level team developed SMARTIE goals
informed by SBA Target data and longitudinal benchmark data.

4th: Between January 2024 and March 2024 all of VFE 4th grade students
(describe class/grade level) will increase their ability to understand the
standard 4.MD.A.1 with the focus of Target I, apply systems of measurement
by increasing their overall score by one level as measured by multiple
formative and summative assessments in 4th grade mathematic and
monitored by weekly quick checks. The skill will be demonstrating their abilities
to convert between types of measurement and completing conversion charts.

5th: Between September 2023 and November 2023 all students (including
historically marginalized students such students that receive special education
services, students that speak a primary language that is not English, students
who identify as BIPOC, students with ADA accommodations, and students
who identify as Gender diverse) will create a plan with teacher guidance to
promote, demonstrate, and reflect upon their individual and continual growth to
increase their ability to solve multi-digit multiplication problems using the
standard algorithm. All students will grow by 1-2 levels of understanding based
on a 4 level scale as measured by the common formative assessments, quick
checks, summative assessments, and |IAB’s.
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Highest Leverage Subgroup

Student Proficiency Goal(s):

S.M.A.R.T.L.E. (Specific, Measurable,
Actionable/Attainable, Realistic/Results- °
oriented, Timely/Time-bound, Inclusive, L]
and Equitable)

SBA targets.

We will decrease the racial equity gap in math between BIPOC and white students by
50% by June 2023 by implementing math action plans that explicitly implement
culturally responsive math practices and focus on addressing performance gaps in the

SP’22 gap was 26% in 4th grade and 10% in 5th.
SP’23 gap was 3% in 4th and 23% in 5th

How will we get there?

Action Steps to be Completed

What evidence-based practices will you implement in order
to have an impact toward reaching this goal?

Monitoring of Action Plan

What data was reviewed and what evidence of student

learning resulted from the action step?

Schoolwide Actions Date of Results of Review
or Subgroup Review
Schoolwide Recursive Data Dives to surface gap(s) and 06.07 Math Data Dive: staff compared Spring Benchmark
target next steps. with SP23 SBA and noted a rigor gap and identified
(McKinsey 7s: structure and skill) the concept coverage gap--Target | is not a SBLSD
priority but it is a SBA priority.
Funding Source or Resource Allocation: 08.03 & | Administrative Team Gap Analysis: Noted gap

e Data Lunch Time 08.09 perception of rigo_rland relgvance petween staﬁ.vs.

e Startup Day Time students and families. This gap aligned to the rigor

e  Staff Learning Meeting Time gap staff noted in June.

e  Principal Late Night Time 08.30 Math Culture Circles SBA Results Paired with CEE:
reinforced the perceived gap between rigor during
instruction and rigor required to succeed on SBA.

It also surfaced a gap in student/family vs. staff
perception in relevance.
10.13 Math Data Dive: Revisited Math SBA SP23 data
with FA23 Benchmark results to draft Student
Growth Goals and Math Action Plans with a
specific focus on equity.
Quartley | Math focused Data Lunches
Feb 24 Winter Benchmark Data Dive
June 24 Spring Benchmark & SBA Data Dive
Schoolwide Culturally Responsive Pedagogy, specifically 08.30 Building an Academic Mindset part 1 with Whole
tailored to Math Practices Staff
(McKinsey 7s: skill)
08.31 Building Intellective Capacity Pt 1 with Whole Staff
Reuvisiting Culturally Responsive Teaching & the
Brain to go beyond conversation about bias, - __ ]
pedagogy of compliance, & over scaffolding to 09.20 Building an Academic Mindset with Team Leaders
include the science of learning...developing
agency & cognitive independence. Specific topics 1011 Building an Academic Mindset part 2 with

include high expectations and access to rigor for

Certificated Staff
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Funding Source or Resource Allocation:

all students, especially students of color and 10.18 Revisiting_Building an Academic Mindset with
multilingual learners. Team Leaders
As teams plan modules of instruction, they will 10.25 Building an Academic Mindset 10.25.23 (Late Night
align assessments with SBA structure and rigor. #1) with Certificated Staff
Funding Source or Resource Allocation: 10.25 & Staff CO”eCt and bUIld from StudentS Funds of
e Principal Late Night ongoing | Knowledge to create meaningful goals and relevant
e Team Leader Meetings lessons.
e  Staff Learning Meetings . - . .

12.06 Team Leaders will revisit and explicitly align Math
Action Plans with Math Practices

TBD Building Intellective Capacity Pt 2 TBD

Schoolwide Vertical Articulation to proactively build from 06.05 Vertical Articulation & Planning 3rd to 4th & 4th to
strengths and address instructional/learning 5th
gaps.
(McKinsey 7s: structure) 08.30 Vertical Articulation Revisit
Funding Source or Resource Allocation: TBD- Vertical teaming related to SBA and Spring
e  Start Up Day Time June Benchmark results to allow planning for anticipated
e  Staff Learning Meeting Time needs in the 24-25 school year..
e  Principal Late Nights
Schoolwide Schoolwide Vocabulary alignment in Math, 10.13 Vocabulary work aligning specific, common math
including anchor charts and TPR, which vocabulary and word problem strategies K-5. This
explicitly aligns with GLAD strategies. work began spring ‘23. Staff included the anchor
(McKinsey 7s: structure) charts, CUBJ/ES strategy, and TPR from that work
____________________________________ in the math action plans.
Funding Source or Resource Allocation: . - ]
e  Principal Late Nights 1.10 When revisiting Math Target Action Plans, staff will
e Team Leader Meetings ensure that the work from common vocabulary and
e  Staff Learning Meetinas strategies for word problems are included and
9 9 updated as needed.

TBD When revisiting Math Target Action Plans, staff will
ensure that the work from common vocabulary and
strategies for word problems are included and
updated as needed.

Schoolwide Math Target Action Plans 10.13 Math Target Action Plans: Revisited Math SBA
& (McKinsey 7s: structure) SP23 data with FA23 Benchmark results to draft
Subgroup Student Growth Goals and Math Action Plans with
Each grade level team created Math Target Action a specific focus on equity. Primary grades looked at
Plans based on year/year and cohort data. The 3rd grade results to trace the targets back to their
chosen targets are areas for growth and tied to a grade level.
SBLSD priority standard and/or an SBA priority ] v Off . h
target. The action plans drive the team goal (8.1) 12.6 BI‘tT Mt%' Dar yc?d nter guest as ;ve I’EVISI(; T/Iatth
and inform the individual teachers goals (6.1 & action plans and determine needs around Ma
: . e - Practices
3.1). Action plans include specific strategies from
Cu:lturalglieDsponswe_ Tea_?rr:lngland tTe Bralln;s 1.10 Staff mtg: Math Practices and rigor. Teams update
well as strategies. The plans also include Math Target Action Plans.
plans for use of IABs.
O 3rd--Focus on Target1 & D TBD Revisit Math Target Action Plans
O  4th--Focus on Target |
O - ) . .
Sth--Focus on Target D & E Monthly Team Leaders meet with Admin to discuss Math

Action Plan implementation and needs.
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e Team Leader Meetings
e  Staff Learning Meetings

(McKinsey 7s: structure & skill)

All students that qualify for multilingual services
will be placed with a teacher that has an EL
endorsement or is GLAD/SIOP trained. As much
as possible, students will be placed with students
that share the same or similar first language, e.qg.
clustering of students who speak Ukrainian and
Russian. This clustering allows the teacher to
focus language support, including labeling of key
classroom items in a students home language,
support language development in both a students

Subgroup Implementation of Math WIN Ongoing | Teams use TACA process to revise Math WIN
(McKinsey 7s: structure) focus based on pre, mid, post module assessments
throughout the year.
Grades 2-5 dedicate 30 minutes of the 90-minutes
math block to differentiated math skill work based | Quarterly | Math focused Data Lunches
on students skill needs. The first groups were
based on information from vertical articulation,
benchmark results, and SBA results where Biweekly | Math progress monitoring of students who qualify
available. Groups are flexible and adjusted based for SDI in aimswebPlus
on formative data every 4-6 weeks.
Math SDI is delivered during Math WIN so that all
students have access to core math instruction.
Math SDI for grades 3-5 is tied to Priority
Standards and current math core instruction.
LS collaborates with grade level teams to align
math SDI instruction for skills, content, and
strategies, e.g. use of manipulatives, CUBES,
place value charts, etc
Funding Source or Resource Allocation:
e PLCTime
e LAP Para Time
e SDI Para Time
e |earning Specialist Time
Schoolwide & | Schoolwide focus on math for professional 10.31 Student growth goals conferences
Subgroup growth cycles, including student growth goals
and formal observations focused on math
(McKinsey 7s: structure & skill) ongoing Professional growth cycle observations focused in
math with a culturally relevant lens: use of
Align the professional growth cycles with the focus manipulatives, student discourse, word problems
on culturally responsive math practices. All TPEP incorporate Funds of Knowledge, and GLAD
observations for classroom teachers will be of strategies for multilingual learners.
math lessons. Teacher will focus on math for their
3.1 and 6.1 goals. 02.07-09 | Team Leaders will attend the NCTM conference in
Seattle. Following the conference, they will
All certificated instructional staff will develop their collaborate to ensure other building staff can learn
culturally relevant math practices through the from their experience.
professional growth cycle.
Funding Source or Resource Allocation:
e PTO funding for NCTM
Subgroup Multilingual Cluster Classes Ongoing | Professional growth cycle observations with a

culturally relevant lens: incorporate Funds of
Knowledge, and GLAD strategies for multilingual
learners.
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home language and English as well as culturally
sustaining practices.

All ML Cluster Teachers implement the following
GLAD strategies within their daily instruction. The
ML cluster teachers will also collaborate with their
teams to ensure that these strategies are
integrated into the ELA unit plans.
e Tier 1 SEl/Behavior
o Standards tied to VFE Big 3
Scouts
T-graph for social skills
Team Points
Personal interactions, especially through
community circles
e Instruction
o 10/2 lecture
Cognitive content dictionary
Graphic organizers
Pictorial input charts
Comparative input charts
Inquiry Charts
Chants with Total Physical Response
(TPR)
o  Mind maps
o  Expert groups

O O O O

O O O 0O O O

Funding Source or Resource Allocation:
e BEA
e  Multilingual
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Grade Band Common Goal

Goal 1: Success in the Early Years

Every student will acquire the social-emotional awareness and academic skills that will position each student
for success by the end of Grade 3.

By 2026, 80% of 3rd grade students will be meeting or exceeding grade-level standards in ELA.
By 2026, 80% of 3rd grade students will be meeting or exceeding grade-level standards in mathematics.

Equity Looks Like:
Every student, regardless of background or experience, can access opportunities and experience success in
acquiring the academic and social-emotional skills for a successful transition out of Grade 3.

Grade Band Common Goal: Measure of Student Progress #1
1D. Percent of students attaining grade-level proficiency in Reading by Grade 3.

Problem of Practice:

With 76% of students meeting standard on the third grade Spring 2023 ELA SBA (a 10% increase), Victor
Falls is on track to surpass the District’'s goal of 80% by the Spring of 2024. This growth trend is hopeful, but
it is not as strong across all subgroups of students. While both white students and students of color made
year-over-year gains, the gains made by white students far outpaced the growth of BIPOC students. This
discrepancy in growth rate increased our racial equity performance gap from 7% in 21-22 to 21% in 22-23.

Skill need: We believe this gap is strongly correlated to the relevance and engagement gap illustrated in our
CEE data when comparing student/staff perceptions as well as family/staff perceptions. Staff need to
uncover and build from our students Funds of Knowledge (FOK). We also believe that this gap is strongly
correlated to the rigor during instruction versus the DOK demand on the SBA. We believe that if align our
instructional practice with the level of DOK on the SBA, with a specific emphasis on implementing culturally
responsive teaching practices, that ensures equitable access to the core curriculum and differentiated
support for multilingual learners, we will close the achievement gap in literacy and ensure equitable
outcomes for all students.

Structure need: Another area that contributed to the gap is the need for a system that consistently supports
the English language development of our Multilingual Learners.

Theory of Action: Based on the data and root cause analysis we completed, staff believe they are doing the
pieces involved in rigorous, relevant and engaging teaching; however, parent perception along with student
input and performance shows that students don’t perceive challenge or the ability to choose challenge, they
don’t report doing tasks that would involve them in rigorous learning (goal setting) and, at least 80% of
students across all racial groups are not meeting grade level expectations on the SBA, despite having
prerequisite skills. Based on this, we believe that by building teacher skill, they will better be able to engage
students through culturally responsive teaching, and use high expectations to leverage greater depth of
learning. Through that, we expect to both increase student learning as measured by SBA and benchmark
assessment, as well as reduce the GAP between our white students and students of color.

Schoolwide Student By June 2024, 95% of K-3 students will perform in Tier 1 on the spring
Proficiency Goal(s): benchmark (up from 90% in 3rd grade) and 83% of 3rd grade students
will meet standard on the SBA (up from 78%). We will achieve this
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S.M.A.R.T.l.E. (Specific, Measurable,
Actionable/Attainable, Realistic/Results-
oriented, Timely/Time-bound, Inclusive,
and Equitable)

outcome by implementing ELA action plans focused on addressing
performance gaps in the SBA targets as determined by each grade

level.

Highest Leverage Subgroup
Student Proficiency Goal(s):

S.M.A.R.T.l.E. (Specific, Measurable,
Actionable/Attainable, Realistic/Results-
oriented, Timely/Time-bound, Inclusive,
and Equitable)

We will decrease the racial equity gap in ELA between students of color
and white students by 50% (while ensuring that all groups continue to
increase the percentage of student meeting standard) by June 2024 by
implementing ELA action plans that explicitly implement culturally
responsive practices, GLAD strategies, and focus on addressing
performance gaps in the SBA targets.

How will we get there?

Action Steps to be Completed Monitoring of Action Plan
What evidence-based practices will you implement in order | What data was reviewed and what evidence of student
to have an impact toward reaching this goal? learning resulted from the action step?
Schoolwide Actions Date of Results of Review
or Subgroup Review
Schoolwide Recursive Data Dives to surface gap(s) and 06.07 ELA Data Dive: staff compared Spring Benchmark
target next steps. with SP23 SBA and noted a rigor gap.
(McKinsey 7s: structure and skill)
08.03 & Administrative Team Gap Analysis: Noted gap
____________________________________ 08.09 perception of rigor and relevance between staff vs.
Funding Source or Resource Allocation: students and families. This gap aligned to the rigor
e LAP gap staff noted in June.
e  Multilingual . . . .
e Data Lunch Time 08.31 EITA Culture Circles _SBA Results Palreq with C_EE.
: reinforced the perceived gap between rigor during
e  Start up Day Time . : ; :
; . . instruction and rigor required to succeed on SBA.
e Staff Learning Meeting Time : )
Princial Late Niaht Ti It also surfaced a gap in student/family vs. staff
¢ fincipal Late Night Time perception in relevance.

10.13 ELA Data Dive: Revisited Math SBA SP23 data
with FA23 Benchmark results to draft WIN plans
with a specific emphasis on Tier 2 strategic
instruction.

Every 6 Data Lunches

weeks

Feb 24 Winter Benchmark Data Dive

June 24 Spring Benchmark & SBA Data Dive

Schoolwide 08.30 Building an Academic Mindset part 1 with Whole
Staff

Page 26




Culturally Responsive Pedagogy, including 08.31 Building Intellective Capacity Pt 1 with Whole Staff
explicit use of GLAD strategies
(McKinsey 7s: skill)
09.20 Building an Academic Mindset with Team Leaders
Revisiting Culturally Responsive Teaching & the
Brain to go beyond conversation about bias,
pedagogy of compliance, & over scaffolding to
include the sclence .Of Iearnlng...w . 10.11 Building an Academic Mindset part 2 with
agency & cognitive independence. Specific topics Certifi
; X ; . ertificated Staff
include high expectations and access to rigor for
all students, especially students of color and
multilingual learners.
10.18 Revisiting_Building an Academic Mindset with
As teams plan modules of instruction, they will Team Leaders
align assessments with SBA structure and rigor.
10.25 Building an Academic Mindset 10.25.23 (Late Night
------------------------------------- #1) with Certificated Staff
Funding Source or Resource Allocation:
e  Principal Late Night 10.25 & | Staff collect and build from students Funds of
e Team Leader Meetings ongoing Knowledge to create meaningful goals and relevant
e Staff Learning Meetings lessons.
TBD Building Intellective Capacity Pt 2 TBD
Schoolwide Vertical Articulation to proactively build from 06.05 Vertical Articulation & Planning K to 1st, 1st to 2nd,
strengths and address instructional/learning 2nd to 3rd
gaps.
(McKinsey 7s: structure) 08.30 Vertical Articulation Revisit
Funding Source or Resource Allocation: TBD- Vertical teaming related to SBA and Spring
e Start Up Day Time June Benchmark results to allow planning for anticipated
e  Staff Learning Meeting Time needs in the 24-25 school year.
e  Principal Late Nights
Schoolwide ELA Target Action Plans 12.13 ELA Target Action Plans: Teams will revisit ELA
& (McKinsey 7s: structure) SBA SP23 data with FA23 Benchmark results to
Subgroup draft ELA Action Plans with a specific focus on
Each grade level team will create ELA Target equity. Primary grades looked at 3rd grade results
Action Plans based on year/year and cohort data. to trace the targets back to their grade level.
The chosen targets are areas for growth and tied ] ] ]
Monthly Team Leaders meet with Admin to discuss Math

to a SBLSD priority standard and/or an SBA
priority target. The action plans drive the team
goal (8.1) and inform the individual teachers goals
(6.1 & 3.1). Action plans include specific
strategies from Culturally Responsive Teaching
and the Brain as well as GLAD strategies. The
3rd grade plan includes plans for use of IABs.
The K-2 plans are informed by the discrepancies
in target results at third grade and meant to
proactively address learning gaps.

O K
O 1st

O 2nd

O

Funding Source or Resource Allocation:
e Team Leader Meetings
e  Staff Learning Meetings

Action Plan implementation and needs.
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for Lexia English implementation as well as
launched a new support--the ML Lab.

Lexia English Usage Tights
e 1st: 30 mins weekly
e Grades 2-5: 45 mins weekly

Subgroup Literacy WIN Ongoing | Teams use TACA process to revise Tier 1 and Tier
(McKinsey 7s: structure & skills) 2 ELA WIN focus based on pre, mid, post unit
assessments throughout the year.
All grade have a dedicated 45-minutes block to
provide differentiated literacy skill support based | Every 6 | Literacy focused Data Lunches
on students skill needs. weeks e Link to OCT Data Lunch Notes
e December Data Lunches 12.06 &07
Students who performed in the intensive range on
the Fall Benchmark or were in an intensive literacy | Biweekly | Reading progress monitoring of students
support last spring completed the diagnostic e Kinder: Letter Sound Checks (monthly)
assessment for 95% and placed accordingly. o Ist
o Intensive: Nonsense-word
The most intensive WIN groups are taught by Fluency (bi-weekly)
certificated teachers, including classroom o Strategic: Oral Reading Fluency
teachers and the intervention teacher. e 2nd & 3rd: ORF bi-weekly for Intensive,
monthly for Strategic

Intensive WIN groups are adjusted every 4-6
weeks at Data Lunches based on 95% progress
and growth on progress monitoring measures.
The initial Tier 2 WIN groups were based on Weekly | 95% In-Program Formative Checks
information from vertical artlculatlor!, benchmark e 1st-3rd: see 95% tabs on WIN sheets
results, and SBA results where available. Groups linked above.
are flexible and adjusted based on formative data
from the core every 4-6 weeks, e.g. . Grade level
teams will create and implement formative skill
checks based on the current WIN group focus.
Most groups are explicitly tied to current Core
instruction. Strategic groups may have an
ongoing skill focus, e.g. vocabulary development
or comprehension strategies. Biweekly | Tier 2 Formative Checks
Foundational literacy SDI is delivered during * isgvyer 2 tab on WIN sheets linked
Literacy WIN so that all students have access to
core math instruction. Students that are in
intensive literacy support during WIN also engage
in Tier 2 support when needed during the core
instruction block.
SID writing instruction is delivered at during the
writing block. The LS collaborates with grade
level teams to align writing SDI instruction for
skills, content, and strategies, e.g. use of graphic
organizers, etc
Funding Source or Resource Allocation:

e PLCTime

e BEA Para Time

e LAP Para Time

e Intervention Teacher Time

e SDI Para Time

e Learning Specialist Time

Subgroup Multilingual Learner Lab & Lexia English Weekly ML Cluster Teachers will track ML students

(McKinsey 7s: structure & skills) progress in Lexia English through a Lesson Tracker
During Fall Data Lunches we re-established tights | Weekly The ML Para and Intervention Teacher will

collaborate with the ML Cluster Teacher to monitor
implementation of Lexia English lessons.
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e Grades 1-5: ONE face-to-face lesson a
week if needed.

e  Student that qualify for ML use Lexia
English while classmate use Lexia Core.
Classroom teachers block out 3 days a
week for Lexia Core/English for the entire
class (10 min. x 3 1st grade & 15 mins. X
3 grades 2-5).

® While students are working on
Core/English, classroom teachers pull
ML students to a small group for flagged
lessons. Any students who complete a
lesson under 80%.

Multilingual Lab

e The Intervention Teacher and an ML
funded para will run an ML Lab with each
grade level assigned a specific day.

e During the ML lab, the Intervention
Teacher or ML para will deliver flagged
lessons if they have not been delivered
by the classroom teacher.

e The ML Lab will also be open for
students to complete Lexia English.

Funding Source or Resource Allocation:
e  Multilingual Para Time
e LAP ParaTime
e Intervention Teacher Time
e BEA

Subgroup

Multilingual Cluster Classes
(McKinsey 7s: structure & skills)

All students that qualify for multilingual services
will be placed with a teacher that has an EL
endorsement or is GLAD/SIOP trained. As much
as possible, students will be placed with students
that share the same or similar first language, e.g.
clustering of students who speak Ukrainian and
Russian. This clustering allows the teacher to
focus language support, including labelling of key
classroom items in a students home language,
support language development in both a students
home language and English as well as culturally
sustaining practices.

All ML Cluster Teachers implement the following
GLAD strategies within their daily instruction. The
ML cluster teachers will also collaborate with their
teams to ensure that these strategies are
integrated into the ELA unit plans.
e Tier 1 SEl/Behavior

o Standards tied to VFE Big 3
Scouts
T-graph for social skills
Team Points
Personal interactions, especially through
community circles
e Instruction

o 10/2 lecture

o  Cognitive content dictionary

o  Graphic organizers

O O O O

Ongoing

Professional growth cycle observations with a
culturally relevant lens: incorporate Funds of
Knowledge, and GLAD strategies for multilingual
learners.
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Pictorial input charts

Comparative input charts

Inquiry Charts

Chants with Total Physical Response
(TPR)

o  Mind maps

o  Expert groups

O O O O

Funding Source or Resource Allocation:
e BEA
e  Multilingual
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Grade Band Common Goal: Measure of Student Progress #2
1D. Percent of students attaining grade-level proficiency in Math by Grade 3.

Problem of Practice:

Skill need: We believe that this gap is strongly correlated to the DOK and rigor during instruction versus the
DOK demand on the SBA. We believe that if align our instructional practice with the level of DOK on the
SBA, with a specific emphasis on implementing culturally responsive teaching practices in math, that
ensures equitable access to the core curriculum and differentiated support for emergent mathematicians, we
will close the achievement gap in math and ensure equitable outcomes for all students.

Structure need: Another area that contributed to the gap is a mismatch between the focus on SBLSD
priority standards vs the SBA priority cluster.
e This is seen in areas like measurement in second grade.

Theory of Action: Based on the data and root cause analysis we completed, staff believe they are doing the
pieces involved in rigorous teaching; however, parent perception along with student input and performance
shows that students don’t perceive challenge or the ability to choose challenge, they don’t report doing tasks
that would involve them in rigorous learning (goal setting) and, they are not meeting grade level expectations
on state tests, despite having prerequisite skills. Based on this, we believe that by building teacher skill, they
will better be able to engage students through culturally responsive teaching, and use high expectations to
leverage greater depth of learning. Through that, we expect to both increase student learning as measured
by SBA and benchmark assessment, as well as reduce the GAP between our white students and students of
color.

Schoolwide Student By June 2024, at least 82% (at least a 5% increase) of 3rd grade students
Proficiency Goal(s): will meet or exceed standard in mathematics, which will include gap-
closing growth made by our students of color, multilingual learners and

S.M.A.R.T.L.E. (Specific, Measurable, students with IEPs.
Actionable/Attainable, Realistic/Results-
oriented, Timely/Time-bound, Inclusive,
and Equitable)

In order to reach this goal, each grade level team developed SMARTIE goals
informed by SBA Target data and longitudinal benchmark data.

3rd: Between January 2024 and February 2024 all 3rd graders, including MLs
and student served in special education, will increase their ability to understand
concepts of area and relate area to multiplication and to addition by one level on
the rubric as measured by the Pre, Formative Checks, Post-Assessment, and
IAB. Data will be collected before, during, and after instruction and analyzed for
equity and disparities among all students.

2nd:

Target B: By the end of May, all second grade students will increase one or more
levels in demonstrating understanding of multiplication through the use of arrays
as measured by our pretest, CFAs, posttest, and AIMsWeb testing.

Target K: By the end of March, all second grade students will increase one or
more levels in their ability to classify shapes as measured by our pretest, CFAs,
posttest, and AIMsWeb testing.

1st: By spring of 2024, the identified group of 1st grade students including MLs
and students served in special education, will increase their ability to compare 2
digit numbers based on their individualized growth goal plan. Instructional tools
will include the use of place value models, manipulatives where available along
with appropriate scaffolds for struggling learners. Monthly data will be collected
and examined for disparities among our protected populations of students.

Kindergarten: Between October 2023 and May 2024 all kindergarten students
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will increase their ability to fluently add and subtract within five (K.OA.A) by
increasing their ability by one point based on the 4 point teacher-made rubric as
measured by mixed fluency within five assessment, mid-mod assessment, end
mod assessment , and AIMS web assessment in Kindergarten Math.

Highest Leverage Subgroup

Student Proficiency Goal(s):

S.M.A.R.T.l.E. (Specific, Measurable,
Actionable/Attainable, Realistic/Results-
oriented, Timely/Time-bound, Inclusive,
and Equitable)

Current GAP Data:
19% Gap Spring ‘22
18% Gap Spring 23

We will decrease the racial equity gap in math between BIPOC and white
students by 50% by June 2023 by implementing math action plans that explicitly
implement culturally responsive math practices and focus on addressing
performance gaps in the SBA targets.

e BIPOC student pass rate increased by 11% to 68%
e White student pass rate increased 10% to 86%

How will we get there?

What evidence-based practices will you implement in order

Action Steps to be Completed

to have an impact toward reaching this goal?

Monitoring of Action Plan

What data was reviewed and what evidence of student

learning resulted from the action step?

Schoolwide Actions Date of Results of Review
or Subgroup Review
Schoolwide Recursive Data Dives to surface gap(s) and 06.07 Math Data Dive: staff compared Spring Benchmark
target next steps. with SP23 SBA and noted a rigor gap and identified
(McKinsey 7s: structure and skill) the concept coverage gap--Target | is not a SBLSD
____________________________________ priority but it is a SBA priority.
Funding Source or Resource Allocation: — ]
e Data Lunch Time 08.03 & | Administrative Team Gap Analysis: Noted gap
e Start up Day Time 08.09 perception of rigo_r_and rel_evance t_)etween staﬁ_vs.
e Staff Learning Meeting Time students and families. This gap aligned to the rigor
e  Principal Late Night Time gap staff noted in June.

08.30 Math Culture Circles SBA Results Paired with CEE:
reinforced the perceived gap between rigor during
instruction and rigor required to succeed on SBA.

It also surfaced a gap in student/family vs. staff
perception in relevance.

10.13 Math Data Dive: Revisited Math SBA SP23 data
with FA23 Benchmark results to draft Student
Growth Goals and Math Action Plans with a
specific focus on equity.

Quartley | Math focused Data Lunches

Feb 24 Winter Benchmark Data Dive

June 24 Spring Benchmark & SBA Data Dive

Schoolwide Culturally Responsive Pedagogy, specifically 08.30 Building an Academic Mindset part 1 with Whole
tailored to Math Practices Staff
(McKinsey 7s: skill)
08.31 Building Intellective Capacity Pt 1 with Whole Staff
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Revisiting Culturally Responsive Teaching & the 09.20 Building an Academic Mindset with Team Leaders
Brain to go beyond conversation about bias,
pedagogy of compliance, & over scaffolding to — — _
include the science of learning...developing 10.11 Building an Academic Mindset part 2 with
agency & cognitive independence. Specific topics Certificated Staff
include high expectations and access to rigor for T - - ]
all students, especially students of color and 10.18 Revisiting_Building an Academic Mindset with
multilingual learners. Team Leaders
As teams plan modules of instruction, they will
align assessments with SBA structure and rigor. 10.25 Building an Academic Mindset 10.25.23 (Late Night
#1) with Certificated Staff
Funding Source or Resource Allocation: 10.25 & Staff collect and build from students Funds of
e Principal Late Night ongoing | Knowledge to create meaningful goals and relevant
e Team Leader Meetings lessons.
e  Staff Learning Meetings . - - .

12.06 Team Leaders will revisit and explicitly align Math
Action Plans with Math Practices

TBD Building Intellective Capacity Pt 2 TBD

Schoolwide Vertical Articulation to proactively build from 06.05 Vertical Articulation & Planning K to 1st, 1st to 2nd,
strengths and address instructional/learning 2nd to 3rd
gaps.
(McKinsey 7s: structure) 08.30 Vertical Articulation Revisit
Funding Source or Resource Allocation: TBD- Vertical teaming related to SBA and Spring
e  Start Up Day Time June Benchmark results to allow planning for anticipated
e  Staff Learning Meeting Time needs in the 24-25 school year..
e  Principal Late Nights
Schoolwide Schoolwide Vocabulary alignment in Math, 10.13 Vocabulary work aligning specific, common math
including anchor charts and TPR, which vocabulary and word problem strategies K-5. This
explicitly aligns with GLAD strategies. work began spring ‘23. Staff included the anchor
(McKinsey 7s: structure) charts, CUB/ES strategy, and TPR from that work
in the math action plans.
FundmgSource or I-Q;e-sc-)l;r-c;a-A-ll-O;:;\t-ic;r;: ------- 1.10 When revisiting Math Target Action Plans, staff will
e Principal Late Nights ensure that the work from common vocabulary and
e Team Leader Meetings strategies for word problems are included and
e  Staff Learning Meetings updated as needed.

TBD When revisiting Math Target Action Plans, staff will
ensure that the work from common vocabulary and
strategies for word problems are included and
updated as needed.

Schoolwide Math Target Action Plans 10.13 Math Target Action Plans: Revisited Math SBA
& (McKinsey 7s: structure) SP23 data with FA23 Benchmark results to draft
Subgroup Student Growth Goals and Math Action Plans with
Each grade level team created Math Target Action a specific focus on equity. Primary grades looked at
Plans based on year/year and cohort data. The 3rd grade results to trace the targets back to their
chosen targets are areas for growth and tied to a grade level.
SBLSD priority standard and/or an SBA priority .
target. The action plans drive the team goal (8.1) 12.06 BLT Mtg: Darly Offner guest as we revisit math
and inform the individual teachers goals (6.1 & g?gggczlsns and determine needs around Math
3.1). Action plans include specific strategies from
Culturally Responsive Teaching and the Brain as 01.10 Staff mtg: Math Practices and rigor. Teams update

well as GLAD strategies. The 3rd grade plan

Math Target Action Plans.
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includes plans for use of IABs. The K-2 plans are
informed by the discrepancies in target results at
third grade and meant to proactively address
learning gaps.

O 3rd--Focus on Targets | & D

O 2nd- Focus on Targets B & K
O 1st- Focus on Targets D & E
O

K- Focus on Targets D & E
Funding Source or Resource Allocation:

e Team Leader Meetings

e Staff Learning Meetings

TBD

Revisit Math Target Action Plans

Monthly

Team Leaders meet with Admin to discuss Math
Action Plan implementation and needs.

Subgroup

Implementation of Math WIN
(McKinsey 7s: structure)

Grades 2-5 dedicate 30 minutes of the 90-minutes
math block to differentiated math skill work based
on students skill needs. The first groups were
based on information from vertical articulation,
benchmark results, and SBA results where
available. Groups are flexible and adjusted based
on formative data every 4-6 weeks.

Math SDI is delivered during Math WIN so that all
students have access to core math instruction.
Math SDI for grades 3-5 is tied to Priority
Standards and current math core instruction.

LS collaborates with grade level teams to align
math SDI instruction for skills, content, and
strategies, e.g. use of manipulatives, CUBES,
place value charts, etc

Funding Source or Resource Allocation:
e PLCTime

LAP Para Time

SDI Para Time

Learning Specialist Time

Ongoing

Teams use TACA process to revise Math WIN
focus based on pre, mid, post module assessments
throughout the year.

Quarterly

Math focused Data Lunches

Biweekly

Math progress monitoring of students who qualify
for SDI in aimswebPlus

Schoolwide &
Subgroup

Schoolwide focus on math for professional
growth cycles, including student growth goals
and formal observations focused on math
(McKinsey 7s: structure & skill)

Align the professional growth cycles with the focus
on culturally responsive math practices. All TPEP
observations for classroom teachers will be of
math lessons. Teacher will focus on math for their
3.1 and 6.1 goals.

All certificated instructional staff will develop their
culturally relevant math practices through the
professional growth cycle.

Funding Source or Resource Allocation:
e PTO funding for NCTM
e  Staff Learning Meeting Time
e Professional Growth Meeting

10.31

Student growth goals conferences

ongoing

Professional growth cycle observations focused in
math with a culturally relevant lens: use of
manipulatives, student discourse, word problems
incorporate Funds of Knowledge, and GLAD
strategies for multilingual learners.

02.07-09

Team Leaders will attend the NCTM conference in
Seattle. Following the conference, they will
collaborate to ensure other building staff can learn
from their experience.
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Subgroup

Multilingual Cluster Classes
(McKinsey 7s: structure & skill)

All students that qualify for multilingual services
will be placed with a teacher that has an EL
endorsement or is GLAD/SIOP trained. As much
as possible, students will be placed with students
that share the same or similar first language, e.g.
clustering of students who speak Ukrainian and
Russian. This clustering allows the teacher to
focus language support, including labelling of key
classroom items in a students home language,
support language development in both a students
home language and English as well as culturally
sustaining practices.

All ML Cluster Teachers implement the following
GLAD strategies within their daily instruction. The
ML cluster teachers will also collaborate with their
teams to ensure that these strategies are
integrated into the ELA unit plans.
e Tier 1 SEl/Behavior
o Standards tied to VFE Big 3
Scouts
T-graph for social skills
Team Points
Personal interactions, especially through
community circles
e Instruction
o 10/2 lecture
Cognitive content dictionary
Graphic organizers
Pictorial input charts
Comparative input charts
Inquiry Charts
Chants with Total Physical Response
(TPR)
o  Mind maps
o  Expert groups

O O O O

O O O 0O 0O ©

Funding Source or Resource Allocation:
e BEA
e  Multilingual

Ongoing

Professional growth cycle observations with a
culturally relevant lens: incorporate Funds of
Knowledge, and GLAD strategies for multilingual
learners.
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