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PLANNING AND PREPARATION

1. PLANNING AND PREPARATION

1.1 Identification of Team

The comprehensive needs assessment team consists of people who are responsible for working collaboratively throughout the 
needs assessment process. Ideal team members possess knowledge of programs, the capacity to plan and implement the needs 
assessment, and the ability to ensure stakeholder involvement. A required team member’s name may be duplicated when 
multiple roles are performed by the same person. Documentation of team member involvement must be maintained by the 
LEA. Watch the Planning and Preparation webinar for additional information and guidance.

Required Team Members

Program Position/Role Name
Multiple Program(s) Superintendent/Assistant Superintendent Dr. David Lewis
Multiple Program(s) Federal Programs Director Tim Smith
Multiple Program(s) Curriculum Director Keith Seifert
Multiple Program(s) School Leader (#1) Sonya Allen
Multiple Program(s) School Leader (#2) Victoria Griffin
Multiple Program(s) Teacher Representative (#1) Christie Akers
Multiple Program(s) Teacher Representative (#2) Matt Redmond
McKinney-Vento Homeless Homeless Liaison Trikella Nelson
Neglected and Delinquent N&D Coordinator Eddie Lindsey
Rural REAP Coordinator N/A
Special Education Special Education Director Robin Barber-Hodge
Title I, Part A Title I, Part A Director Tim Smith
Title I, Part A Family Engagement Coordinator Veverlyn Ealy
Title I, Part A - Foster Care Foster Care Point of Contact Eddie Lindsey
Title II, Part A Title II, Part A Coordinator Tim Smith
Title III Title III Director Tim Smith
Title IV, Part A Title IV, Part A Director Tim Smith
Title I, Part C Migrant Coordinator Eddie Lindsey

1.1 Identification of Team 2

Recommended and Additional Team Members

Program Position/Role Name
Multiple Program(s) Assistant Superintendent N/A
Multiple Program(s) Testing Director Patrick Knopf
Multiple Program(s) Finance Director Janice Bloodworth
Multiple Program(s) Other Federal Programs Coordinators N/A
Multiple Program(s) CTAE Coordinator Victoria Thomas
Multiple Program(s) Student Support Personnel Kenya Gilmore

1.1 Identification of Team 2
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Recommended and Additional Team Members

Program Position/Role Name
Multiple Program(s) Principal Representatives Karprice Bentley-Brown, Sureya Hendrick
Multiple Program(s) High School Counselor / Academic 

Counselor
Selena Walker-Banks

Multiple Program(s) Early Childhood or Head Start 
Coordinator

Kimberly Thomas

Multiple Program(s) Teacher Representatives Bethany Ailstock
Multiple Program(s) ESOL Teacher N/A
Multiple Program(s) Local School Governance Team 

Representative (Charter Systems only)
N/A

Multiple Program(s) ESOL Coordinator Lauren Loughman
21st CCLC 21st CCLC Program Director N/A
21st CCLC 21st CCLC Site Coordinator or Data 

Specialist
N/A

Migrant Preschool Teacher N/A
Special Education Student Success Coach (SSIP) N/A
Title II, Part A Human Resources Director Tonya Carter
Title II, Part A Principal Supervisors Terry Baker
Title II, Part A Professional Learning Coordinators Angie Jacobson
Title II, Part A Bilingual Parent Liaisons Ana Maria de Rojas
Title II, Part A Professional Organizations Jennifer St. John
Title II, Part A Civil Rights Organizations N/A
Title II, Part A Board of Education Members Kia Chambers
Title II, Part A Local Elected/Government Officials N/A
Title II, Part A The General Public N/A
Title III Refugee Support Service Staff N/A
Title III Community Adult ESOL Providers N/A
Title III Representatives from Businesses 

Employing Non-English Speakers
N/A

Title IV, Part A Media Specialists/Librarians Marissa Brookins
Title IV, Part A Technology Experts Ron Pleasant
Title IV, Part A Faith-Based Community Leaders Rev. Adrian Chester

1.1 Identification of Team 3
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1. PLANNING AND PREPARATION

1.2 Identification of Stakeholders

Stakeholders are those individuals with valuable experiences and perspective who will provide the team with important input, 
feedback, and guidance. Required stakeholders must be engaged in the process to meet the requirements of participating federal 
programs. Documentation of stakeholder involvement must be maintained by the LEA. Watch the Planning and Preparation 
webinar for additional information and guidance.

Required Stakeholders

Program Position/Role Name
Multiple Program(s) Students (8th - 12th grade) Madison Arendt, Egardo Diokno
Multiple Program(s) Private School Officials N/A
Migrant Out-of-School Youth and/or Drop-outs N/A
Title I, Part A Parent Representatives of Title I Students Pharatinna Gary
Title I, Part A - Foster Care Local DFCS Contacts Joya Wynn
Title II, Part A Principals Meredith Adams
Title II, Part A Teachers Karlyn Mace, Ashleu Thorne
Title II, Part A Paraprofessionals N/A
Title II, Part A Specialized Instructional Support 

Personnel
Ryan Schweck

Title II, Part A Other Organizations or Partners with 
relevant and demonstrated expertise

Grace Nagel

Title III, Part A Parents of English Learners Carolina Robles

1.2 Identification of Stakeholders 4

Recommended and Additional  Stakeholders

Program Position/Role Name
Multiple Program(s) RESA Personnel N/A
Multiple Program(s) Technical, College, or University 

Personnel
N/A

Multiple Program(s) Parent Advisory Council Members, 
School Council Parents, Parent - Teacher 
Association or Parent - Teacher 
Organization Members

N/A

21st CCLC 21st CCLC Advisory Council Members N/A
Migrant Local Head Start Representatives (regular 

and/or migrant Head Start agencies)
N/A

Migrant Migrant PAC Members N/A
Migrant Local Farmer, Grower, or Employer N/A
Migrant Family Connection Representatives N/A

1.2 Identification of Stakeholders 4
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Recommended and Additional  Stakeholders

Program Position/Role Name
Migrant Local Migrant Workers or Migrant 

Community Leaders
N/A

Migrant Farm Worker Health Personnel N/A
Migrant Food Bank Representatives N/A
Migrant Boys and Girls Club Representatives N/A
Migrant Local Health Department 

Representatives
N/A

Migrant ABAC MEP Consortium Staff N/A
Migrant Migrant High School Equivalence 

Program / GED Representatives
N/A

Migrant College Assistance Migrant Programs N/A
Neglected and Delinquent Residential Facility(ies) Director(s) N/A
Special Education Parents of a Student with Disabilities N/A
Special Education Parent Mentors N/A
Title II, Part A School Council Members N/A

1.2 Identification of Stakeholders 5

How did the team ensure that the selection 
of stakeholders created an inclusive group 
with varied perspectives?

We allowed the required and recommended lists of people drive who was 
invited and then did our best to pull in a diverse group of stakeholders 
representing both Title I and non-Title I schools. Some invitees were not able 
to attend the meetings.

How will the team ensure that stakeholders, 
and in particular parents and/or guardians, 
were able to provide meaningful input into 
the needs assessment process?

Stakeholders were included throughout the multiple tiers of meetings that 
were held. Many of the meetings were smaller groups (ex. a small group for the 
Effective Leadership portion of the CNA) making it easier to incorporate 
stakeholder input. Each goal had a team consisting of various members who 
contributed to the revisions of the goal and action steps.  Parents were invited 
to our CNA Day and are included in our DIP Goal team process.

1.2 Identification of Stakeholders 5
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2. DATA COLLECTION ANALYSIS

2.1 Coherent Instructional System

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that 
support the identification of instructional needs. Complete a data-informed self-rating for each Georgia District Performance 
Standard (GDPS). See the Coherent Instructional System webinar for additional information and guidance.

Coherent Instruction Data

GDPS - Learning and Teaching (Standard 1): Engages and supports all schools in systematic processes for curriculum design 
to align instruction and assessments with the required standards
1. Exemplary The district continuously engages and supports all schools in systematic processes for 

curriculum design to align instruction and assessment with the required standards. 
District staff work to build the capcity of school staff to lead curriculum design efforts.

2. Operational The district engages and supports all schools in systematic processes for curriculum 
design to align instruction and assessments with the required standards.

3. Emerging The district processes for engaging and supporting schools in curriculum design 
without district process or support.

4. Not Evident District schools are left to work in isolation on curriculum design without district 
processes or support.

GDPS - Learning and Teaching (Standard 2): Develops and communicates common expectations for implementing 
curriculum, instruction, and assessment practices across all schools.
1. Exemplary A clear understanding of common expectation fosters a culture of results-based 

practices in curriculum, instruction, and assessment throughout the district with 
appropriate flexibility for schools to address specific needs as they arise.

2. Operational The district develops and communicates common expectations for implementing 
curriculum, instruction, and assessment practices across all schools.

3. Emerging The district expectations for implementing curriculum, instruction, or assessment 
practices are not fully developed or are not clearly communicated to all schools.

4. Not Evident The district has not developed or communicated expectations for implementing 
curriculum, instruction, or assessment practices.

2.1 Coherent Instructional System 6
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Coherent Instruction Data

GDPS - Learning and Teaching (Standard 3): Guides, supports, and evaluates the implementation of curriculum, instruction, 
and assessments
1. Exemplary The district provides a collaborative and systematic approach for guiding, supporting 

and evaluating the implementation of curriculum, instruction, and assessments. 
District staff build the capacity of school level staff to evaluate the implementation of 
curriculum, instruction, and assessments.

2. Operational The district effectively guides, supports, and evaluates the implementation of 
curriculum, instruction, and assessments.

3. Emerging The district provides limited guidance and support for evaluating the implementation 
of curriculum, instruction, and assessments.

4. Not Evident The district does not take an effective role in guiding, supporting, or evaluating the 
implementation of curriculum, instruction, or assessments.

GDPS - Learning and Teaching (Standard 6): Guides and supports schools in the selection and implementation of effective 
strategies, programs, and interventions to improve student learning
1. Exemplary The district systematically provides guidance and ongoing support to schools in the 

selection and implementation of effective strategies, programs, and interventions to 
improve student learning.

2. Operational The district guides and supports schools in the selection and implementation of 
effective strategies, programs, and interventions to improve student learning.

3. Emerging The district provides some limited guidance and support in the selection or 
implementation of effective strategies, programs, and interventions to improve student
learning.

4. Not Evident The district provides little or no support or guidance in the selection or 
implementation of effective strategies, programs, and interventions. The district may 
require or allow some inappropriate strategies, programs, or interventions.

2.1 Coherent Instructional System 7

Leader Keys Effectiveness System- Standard

Standard Score
1. Instructional Leadership:The leader fosters the success of all students by facilitating the development, 
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to school 
improvement.
3. Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to inform 
planning and decision-making consistent with established guidelines, policies, and procedures.
4. Organizational Management:The leader fosters the success of all students by supporting, managing, and 
overseeing the school's organization, operation, and use of resources.
Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023.  Use local data as needed. Visit GaDOE 
Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric. <br>

2.1 Coherent Instructional System 72.1 Coherent Instructional System 7
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Teacher Keys Effectiveness System- Standard

Standard Score
2. Instructional Planning:The teacher plans using state and local school district curricula and standards, 
effective strategies, resources, and data to address the differentiated needs of all students.
3. Instructional Strategies:The teacher promotes student learning by using research-based instructional 
strategies relevant to the content area to engage students in active learning and to facilitate the students' 
acquisition of key knowledge and skills.
Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023.  Use local data as needed. Visit GaDOE 
Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric. <br>
4. Differentiated Instruction:The teacher challenges and supports each student's learning by providing 
appropriate content and developing skills which address individual learning differences.
5. Assessment Strategies:The teacher systematically chooses a variety of diagnostic, formative, and summative 
assessment strategies and instruments that are valid and appropriate for the content and student population.
6. Assessment Uses:The teacher systematically gathers, analyzes, and uses relevant data to measure student 
progress, to inform instruction content and delivery methods, and to provide timely and constructive feedback 
to both students and parents.
8. Academically Challenging Environment:The teacher creates a student-centered, academic environment in 
which teaching and learning occur at high levels and students are self-directed learners.
Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023.  Use local data as needed. Visit GaDOE 
Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.<br> 

2.1 Coherent Instructional System 8
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2. DATA COLLECTION ANALYSIS

2.2 Effective Leadership

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that 
support the identification of leadership needs. Complete a data-informed self-rating for each Georgia District Performance 
Standard (GDPS). See the Effective Leadership webinar for additional information and guidance.

Effective Leadership Data

GDPS - Allocation and Management of Resources (Standard 1): Administers a clearly defined, collaborative, data-driven 
budget process that ensures the equitable, efficient, and transparent distribution of resources to support learning and teaching
1. Exemplary The well-established budget process allows input from departments and programs and 

is driven by the needs of the schools and district. Various funding sources are 
efficiently maximized at the district and school levels.

2. Operational The budget process is clearly defined, collaborative, and data-driven, resulting in the 
equitable, efficient, and transparent distribution of resources to support learning and 
teaching.

3. Emerging A budget process is in place, but it does not consistently include collaborative, data- 
driven decisions. In some instances, resource distribution in the district lacks 
efficiency, equity, or transparency.

4. Not Evident Across the district, individual departments and programs develop budgets in isolation 
resulting in gaps, duplication, or poor cost effectiveness. District staff serve primarily 
as controllers of funds and provide little or no assistance to schools on the funding of 
plans.

GDPS - Allocation and Management of Resources (Standard 2): Allocates and monitors the use of time, materials, equipment, 
and fiscal resources to support learning and teaching
1. Exemplary The district allocates and continually monitors the use of time, materials, equipment, 

and fiscal resources to address both immediate and long-term goals to ensure 
resources are maximized to support learning and teaching.

2. Operational The district allocates and regularly monitors the effective use of time, materials, 
equipment, and fiscal resources to ensure that they are utilized to support learning and 
teaching.

3. Emerging The district inconsistently allocates and monitors the use of time, materials, 
equipment, and fiscal resources to support learning and teaching.

4. Not Evident The district does little to allocate or monitor effectively the use of time, materials, 
equipment, or fiscal resources to support learning and teaching.

2.2 Effective Leadership 9
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Effective Leadership Data

GDPS - Governance (Standard 1): Builds support for district and school goals and initiatives by engaging stakeholders, 
including school board members, to improve learning and teaching
1. Exemplary Stakeholders, including school board members, take leadership roles in advancing 

district and school goals and initiatives that improve learning and teaching.
2. Operational The district consistently engages stakeholders, including school board members, in 

supporting district and school goals and initiatives that improve learning and teaching.
3. Emerging The district provides some opportunities for a range of stakeholders to be engaged in 

supporting goals and initiatives that will improve learning and teaching.
4. Not Evident Engagement of stakeholders is limited or nonexistent, or the engagement occurs with 

issues that do not impact learning and teaching.

GDPS - Governance (Standard 2): Uses an established process to align policies, procedures, and practices with laws and 
regulations
1. Exemplary A systematic and collaborative process is used for ongoing development, revision, and 

alignment of policies, procedures, and practices with laws and regulations.
2. Operational The district regularly uses an established process to align policies, procedures, and 

practices with laws and regulations.
3. Emerging A process to align policies, procedures, and practices with laws and regulations is not 

comprehensive or is not used on a regular basis.
4. Not Evident A process is not in use to align policies, procedures, and practices with laws and 

regulations.

GDPS - Governance (Standard 4): Grants defined flexibility, based on results, to school leaders to address individual school 
needs to improve learning and teaching
1. Exemplary Flexibility granted to school leaders, based upon sustained high performance, is well 

defined, reviewed periodically, and fully supports the improvement of learning and 
teaching.

2. Operational The district grants defined flexibility, based on results, to school leaders to address 
individual school needs to improve learning and teaching.

3. Emerging The district grants limited flexibility, or the flexibility that is given does not allow 
leaders to improve learning and teaching sufficiently.

4. Not Evident The district grants little or no flexibility or inappropriate flexibility to school leaders to 
improve learning and teaching.

2.2 Effective Leadership 10
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Effective Leadership Data

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 5): Organizes and provides personnel, expertise, and services to 
achieve district and individual school goals
1. Exemplary The organization and strategic allocation of personnel, expertise, and services lead to 

the achievement of district and individual school goals. The district is focused on 
building the capacity and expertise of school and district staff to solve problems and 
perform at high levels.

2. Operational The organization and allocation of personnel, expertise, and services are sufficient to 
achieve district and individual school goals.

3. Emerging The organization or allocation of personnel, expertise, and services is provided 
intermittently or on a short- term basis as a solution for immediate, pressing needs.

4. Not Evident The organization or allocation of personnel, expertise, and services does not effectively 
support the needs of the district and schools.

GDPS - Planning, Organizing, and Monitoring (Standard 1): Uses a collaborative, data-driven planning process at the district 
and school levels for improving student learning
1. Exemplary A collaborative, data-driven planning process results in aligned, comprehensive plans 

at the district and school levels for improving student learning.
2. Operational At the district and school levels, staffs engage in a collaborative, data-driven planning 

process to improve student learning.
3. Emerging At the district and school levels, staffs engage in a planning process to improve student 

learning, but limitations exist with data analysis, collaboration, or other issues.
4. Not Evident A collaborative, data-driven planning process for improving student learning is not in 

place at the district or school levels.

GDPS - Planning, Organizing, and Monitoring (Standard 2): Uses protocols and processes for problem solving, 
decision-making, and removing barriers
1. Exemplary The district uses and reviews established protocols and processes for problem solving, 

decision-making, and removing barriers on a regular basis. Contingency plans are 
developed for unlikely occurrences.

2. Operational The district uses protocols and processes for problem solving, decision-making, and 
removing barriers.

3. Emerging District use of protocols and processes for problem solving, decision-making, or 
removing barriers is limited or inconsistent.

4. Not Evident The district does not use protocols or processes for problem solving, decision- making 
or removing barriers.

2.2 Effective Leadership 11
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Effective Leadership Data

GDPS - Planning, Organizing, and Monitoring (Standard 3): Uses processes to monitor and provide timely guidance, support, 
and feedback to individual schools as they implement improvement plans and initiatives
1. Exemplary The district has ongoing, comprehensive processes in place to monitor and provide 

guidance, support and feedback to individual schools as they implement improvement 
plans, programs or initiatives. The district builds the capacity of school level staff to 
monitor the implementation and effectiveness of improvement plans, programs, and 
initiatives.

2. Operational The district uses processes to monitor and provide timely guidance, support, and 
feedback to individual schools as they implement improvement plans and initiatives.

3. Emerging The district has some limited processes in place to monitor and provide guidance, 
support, and feedback to schools as they implement improvement plans and 
initiatives.

4. Not Evident The district does not use structured processes for monitoring or providing guidance, 
support, or feedback to individual schools as they implement improvement plans or 
initiatives.

GDPS - Vision and Mission (Standard 1): Creates and communicates a collaboratively-developed district vision, mission, and 
core beliefs that focus on preparing all students for college and career readiness
1. Exemplary The collaboratively-developed vision, mission, and core beliefs that emphasize 

preparing all students for college and career readiness are continuously and clearly 
communicated to all stakeholders and are pervasive in the culture and daily actions of 
the district.

2. Operational The collaboratively-developed vision, mission, and core beliefs that emphasize 
preparing all students for college and career readiness have been created and 
communicated to stakeholders and are evident in most across the district.

3. Emerging The vision, mission, and core beliefs have been developed with some emphasis on 
preparing students for college and career readiness, buy may have weakness due to 
insufficient collaboration with stakeholders, poor communication, or other 
limitations.

4. Not Evident The vision, mission, and core beliefs may not exist or may not focus on preparing 
students for college and career readiness.

2.2 Effective Leadership 12

Leader Keys Effectiveness System- Standard

Standard Score
1. Instructional Leadership:The leader fosters the success of all students by facilitating the development, 
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to school 
improvement.
2. School Climate:The leader promotes the success of all students by developing, advocating, and sustaining an 
academically rigorous, positive, and safe school climate for all stakeholders.

2.2 Effective Leadership 12
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Leader Keys Effectiveness System- Standard

Standard Score
3. Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to inform 
planning and decision-making consistent with established guidelines, policies, and procedures.
4. Organizational Management:The leader fosters the success of all students by supporting, managing, and 
overseeing the school's organization, operation, and use of resources.
5. Human Resources Management:The leader fosters effective human resources management through the 
selection, induction, support, and retention of quality instructional and support personnel.
6. Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in accordance with 
state and district guidelines and provides them with timely and constructive feedback focused on improved 
student learning.
7. Professionalism:The leader fosters the success of students by demonstrating professional standards and 
ethics, engaging in continuous professional development, and contributing to the profession.
8. Communication and Community Relations:The leader fosters the success of all students by communicating 
and collaborating effectively with stakeholders.
Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023.  Use local data as needed. Visit GaDOE 
Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric. <br>

2.2 Effective Leadership 13

Teacher Keys Effectiveness System- Standard

Standard Score
9. Professionalism:The teacher exhibits a commitment to professional ethics and the school's mission, 
participates in professional growth opportunities to support student learning, and contributes to the profession.
Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023.  Use local data as needed. Visit GaDOE 
Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric. <br>

2.2 Effective Leadership 13
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2. DATA COLLECTION ANALYSIS

2.3 Professional Capacity

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that 
support the identification of professional capacity needs. Complete a data-informed self-rating for each Georgia District 
Performance Standard (GDPS). See the Professional Capacity webinar for additional information and guidance.

Professional Capacity Data

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 2): Establishes and implements processes that increase the 
effectiveness of teachers, leaders, and staff
1. Exemplary Comprehensive data-driven processes that increase the effectiveness of leaders, 

teachers, and other staff are pervasive in the district and result in a culture of 
measurable, continuous improvement.

2. Operational Processes that increase the effectiveness of leaders, teachers, and staff have been 
established and consistently implemented throughout the district.

3. Emerging Processes that increase the effectiveness of leaders, teachers, and staff are not fully 
developed or are implemented unevenly or inconsistently across the district.

4. Not Evident Few, if any, processes to increase the effectiveness of leaders, teachers, and staff have 
been developed or successfully implemented in the district.

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 3): Guides and monitors the use of a state approved evaluation 
system to ensure fidelity of implementation and to evaluate accurately the effectiveness of district and school leaders, teachers, 
and staff
1. Exemplary The district collects and analyzes comprehensive data from the state-approved 

evaluation system to inform staff retention, salaries, and professional learning 
throughout the district.

2. Operational The district guides and monitors a state-approved evaluation system to ensure fidelity 
of implementation and to evaluate accurately the effectiveness of district and school 
leaders, teachers, and staff.

3. Emerging The district offers some guidance for the implementation of a state- approved 
evaluation system, but some parts of the system are not implemented with fidelity or 
could benefit from more support or monitoring.

4. Not Evident The district does little to guide or monitor the implementation of a state-approved 
evaluation system.

2.3 Professional Capacity 14



DATA COLLECTION ANALYSIS

Professional Capacity Data

GDPS - Learning and Teaching (Standard 4): Ensures that professional learning is relevant and addresses adult and student 
needs
1. Exemplary The district fosters a culture of systematic, quality, and relevant professional learning 

that consistently addresses the needs of its adults and its students.
2. Operational The district ensures that professional learning at the school and district levels is 

relevant and addresses adult and student needs.
3. Emerging The professional learning at the school and district levels is not consistently relevant or 

is not consistently linked to adult or student needs.
4. Not Evident The professional learning at the school and district levels is not relevant and does not 

address adult or student needs.

GDPS - Learning and Teaching (Standard 5): Assesses the impact of professional learning on staff practices and student 
learning and makes adjustments as needed
1. Exemplary The impact of professional learning on staff practices and student learning is 

systematically monitored at the district and school levels by examining performance 
data throughout the year and timely, appropriate adjustments are made as needed.

2. Operational The impact of professional learning on staff practices and student learning is assessed 
and adjustments are made as needed.

3. Emerging The impact of professional learning on staff practices or student learning is assessed 
on a limited or inconsistent basis, or appropriate adjustments are not always made.

4. Not Evident The impact of professional learning on staff practices or student learning is not 
assessed by district or school staff.

2.3 Professional Capacity 15

Leader Keys Effectiveness System- Standard

Standard Score
4. Organizational Management:The leader fosters the success of all students by supporting, managing, and 
overseeing the school's organization, operation, and use of resources.
5. Human Resources Management:The leader fosters effective human resources management through the 
selection, induction, support, and retention of quality instructional and support personnel.
6. Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in accordance with 
state and district guidelines and provides them with timely and constructive feedback focused on improved 
student learning.
7. Professionalism:The leader fosters the success of students by demonstrating professional standards and 
ethics, engaging in continuous professional development, and contributing to the profession.
8. Communication and Community Relations:The leader fosters the success of all students by communicating 
and collaborating effectively with stakeholders.
Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023.  Use local data as needed. Visit GaDOE 
Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric. <br>
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Teacher Keys Effectiveness System- Standard

Standard Score
1. Professional Knowledge:The teacher demonstrates an understanding of the curriculum, subject content, 
pedagogical knowledge, and the needs of students by providing relevant learning experiences.
9. Professionalism:The teacher exhibits a commitment to professional ethics and the school's mission, 
participates in professional growth opportunities to support student learning, and contributes to the profession.
10. Communication:The teacher communicates effectively with students, parents or guardians, district and 
school personnel, and other stakeholders in ways that enhance student learning.
Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023.  Use local data as needed. Visit GaDOE 
Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric. <br>

2.3 Professional Capacity 16
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2. DATA COLLECTION ANALYSIS

2.4 Family and Community Engagement

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that 
support the identification of needs related to family and community engagement. Complete a data-informed self-rating for 
each Georgia District Performance Standard (GDPS). See the Family and Community Engagement webinar for additional 
information and guidance. Visit Georgia’s Family Connection Partnership’s KIDS COUNT for additional data.

Family and Community Engagement Data

GDPS - Family and Community Engagement (Standard 1): Establishes and communicates district-wide expectations for 
schools to engage families and the community to support learning and teaching
1. Exemplary Expectations for family and community engagement are embedded in the culture and 

result in family and community members being active supporters of student learning 
and teaching throughout the district.

2. Operational Expectations for schools to engage families and the community to support learning 
and teaching are established and communicated throughout the district.

3. Emerging Expectations for family and community engagement are inconsistent, varying from 
school to school, or are unevenly communicated across the district.

4. Not Evident Expectations for family and community engagement have not been established across 
the district.

GDPS - Family and Community Engagement (Standard 2): Establishes structures which promote clear and open 
communication between schools and stakeholders
1. Exemplary The district implements and continuously monitors structures for reliable, ongoing, 

and interactive communication between the schools and stakeholders.
2. Operational Structures which promote clear and open communication between schools and 

stakeholders have been effectively established.
3. Emerging The district structures between schools and stakeholders result in communication that 

sometimes may not be consistent, clear, or timely.
4. Not Evident Structures which promote clear and open communication between schools and 

stakeholders have not been effectively established or implemented.

GDPS - Family and Community Engagement (Standard 3): Ensures that families and community members have feedback and 
problem-solving opportunities throughout the district
1. Exemplary The district engages family and community members to take leadership roles in 

feedback and problem- solving activities throughout the district.
2. Operational The district ensures that family and community members routinely have feedback and 

problem-solving opportunities throughout the district.
3. Emerging Opportunities for family and community members to be involved in feedback and 

problem-solving are limited or inconsistently provided across the district.
4. Not Evident Opportunities for family and community feedback and involvement in 

problem-solving seldom occur in the district.

2.4 Family and Community Engagement 17
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Family and Community Engagement Data

GDPS - Governance (Standard 3): Communicates district policies and procedures in a timely manner to relevant audiences
1. Exemplary Strategic, comprehensive processes and protocols are in place for clearly and 

continuously communicating policies and procedures in a timely manner to all 
stakeholders.

2. Operational The district consistently communicates policies and procedures in a timely manner to 
relevant audiences.

3. Emerging Communication of policies and procedures to relevant audiences is sometimes 
inadequate or inconsistent.

4. Not Evident Communication of district policies and procedures to relevant audiences is very 
limited or ineffective.

GDPS - Vision and Mission (Standard 2): Fosters, within the district and broader community, a culture of trust, collaboration, 
and joint responsibility for improving learning and teaching
1. Exemplary The actions of the district are well established and have created a strong culture of 

trust, collaboration, and shared responsibility for improving learning and teaching 
within the district and in the broader community. Processes and procedures are 
pervasive in the district and schools to support the district's vision and mission.

2. Operational The actions of the district effectively foster a culture of trust, collaboration, and shared 
responsibility for improving learning and teaching within the district and broader 
community. Processes and procedures are implemented to support the district's vision 
and mission.

3. Emerging The actions of the district are inconsistent in fostering a culture of trust, collaboration, 
and shared responsibility for improving learning and teaching. Some effective 
processes and procedures are used to support the district's vision and mission.

4. Not Evident The actions of the district do not foster a culture of trust, collaboration, and shared 
responsibility for improving learning and teaching. Few, if any, effective processes and 
procedures are used to support the district's vision and mission.

2.4 Family and Community Engagement 18

Leader Keys Effectiveness System- Standard

Standard Score
2. School Climate:The leader promotes the success of all students by developing, advocating, and sustaining an 
academically rigorous, positive, and safe school climate for all stakeholders.
8. Communication and Community Relations:The leader fosters the success of all students by communicating 
and collaborating effectively with stakeholders.
Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023.  Use local data as needed. Visit GaDOE 
Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric. <br>
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Teacher Keys Effectiveness System- Standard

Standard Score
10. Communication:The teacher communicates effectively with students, parents or guardians, district and 
school personnel, and other stakeholders in ways that enhance student learning.
Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023.  Use local data as needed. Visit GaDOE 
Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric. <br>
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2. DATA COLLECTION ANALYSIS

2.5 Supportive Learning Environment

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that 
support the identification of needs related to a supportive learning environment. Complete a data-informed self-rating for each 
Georgia District Performance Standard (GDPS). Student subgroups with a count of less than 15 are denoted by “TFS” (too few 
students). See the Supportive Learning Environment webinar for additional information and guidance.

Supportive Learning Environment Data

GDPS - Allocation and Management of Resources (Standard 3): Develops and implements processes to maintain facilities and 
equipment to ensure an environment, which is safe and conducive to learning
1. Exemplary The district has a comprehensive schedule for ongoing, proactive maintenance of 

facilities and equipment. Repairs and services are provided in a timely manner and do 
not disrupt the learning environment.

2. Operational The district develops and implements effective processes to maintain facilities and 
equipment to ensure an environment which is safe and conducive to learning.

3. Emerging Irregular or insufficient processes are in place to maintain facilities and equipment to 
ensure an environment which is safe and conducive to learning.

4. Not Evident The district has done little to develop or implement processes to maintain facilities 
and equipment to ensure an environment which is safe and conducive to learning.

GDPS - Allocation and Management of Resources (Standard 4): Provides, coordinates, and monitors student support systems 
and services
1. Exemplary The district provides, coordinates, and systematically monitors a comprehensive, 

accessible array of services to meet the educational, physical, social and emotional 
needs of its students.

2. Operational The district provides, coordinates, and monitors student support systems and services.
3. Emerging The district provides some student services, but improvements are needed in some 

areas such as program coordination and monitoring.
4. Not Evident The district has systemic problems with providing, coordinating, or monitoring 

student support systems or services.
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Supportive Learning Environment Data

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 4): Defines the roles, responsibilities, skill sets, and expectations of 
leaders at all levels of the district to improve student learning and staff performance
1. Exemplary Actions of leaders throughout the district reflect a deep understanding of their 

leadership roles, responsibilities, and expectations. Leaders demonstrate the 
appropriate skill sets necessary to improve student learning and staff performance.

2. Operational The district defines the roles, responsibilities, skill sets, and expectations of leaders at 
all levels to increase student learning and staff performance.

3. Emerging The general roles, responsibilities, skill sets, or expectations for leaders are not fully 
developed by the district.

4. Not Evident Leader roles, responsibilities, skill sets, and expectations are not defined or are not 
up-to-date at the school or district levels.

2.5 Supportive Learning Environment 21

Leader Keys Effectiveness System- Standard

Standard Score
1. Instructional Leadership:The leader fosters the success of all students by facilitating the development, 
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to school 
improvement.
2. School Climate:The leader promotes the success of all students by developing, advocating, and sustaining an 
academically rigorous, positive, and safe school climate for all stakeholders.
3. Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to inform 
planning and decision-making consistent with established guidelines, policies, and procedures.
4. Organizational Management:The leader fosters the success of all students by supporting, managing, and 
overseeing the school's organization, operation, and use of resources.
5. Human Resources Management:The leader fosters effective human resources management through the 
selection, induction, support, and retention of quality instructional and support personnel.
6. Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in accordance with 
state and district guidelines and provides them with timely and constructive feedback focused on improved 
student learning.
7. Professionalism:The leader fosters the success of students by demonstrating professional standards and 
ethics, engaging in continuous professional development, and contributing to the profession.
8. Communication and Community Relations:The leader fosters the success of all students by communicating 
and collaborating effectively with stakeholders.
Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023.  Use local data as needed. Visit GaDOE 
Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric. <br>
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Teacher Keys Effectiveness System- Standard

Standard Score
1. Professional Knowledge:The teacher demonstrates an understanding of the curriculum, subject content, 
pedagogical knowledge, and the needs of students by providing relevant learning experiences.
2. Instructional Planning:The teacher plans using state and local school district curricula and standards, 
effective strategies, resources, and data to address the differentiated needs of all students.
3. Instructional Strategies:The teacher promotes student learning by using research-based instructional 
strategies relevant to the content area to engage students in active learning and to facilitate the students' 
acquisition of key knowledge and skills.
4. Differentiated Instruction:The teacher challenges and supports each student's learning by providing 
appropriate content and developing skills which address individual learning differences.
5. Assessment Strategies:The teacher systematically chooses a variety of diagnostic, formative, and summative 
assessment strategies and instruments that are valid and appropriate for the content and student population.
6. Assessment Uses:The teacher systematically gathers, analyzes, and uses relevant data to measure student 
progress, to inform instruction content and delivery methods, and to provide timely and constructive feedback 
to both students and parents.
7. Positive Learning Environment:The teacher provides a well-managed, safe, and orderly environment that is 
conducive to learning and encourages respect for all.
8. Academically Challenging Environment:The teacher creates a student-centered, academic environment in 
which teaching and learning occur at high levels and students are self-directed learners.
9. Professionalism:The teacher exhibits a commitment to professional ethics and the school's mission, 
participates in professional growth opportunities to support student learning, and contributes to the profession.
10. Communication:The teacher communicates effectively with students, parents or guardians, district and 
school personnel, and other stakeholders in ways that enhance student learning.
Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023.  Use local data as needed. Visit GaDOE 
Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric. <br>
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2. DATA COLLECTION ANALYSIS

2.6 Data Analysis Questions

Analyze the LEA’s data and answer the guiding questions to determine existing trends and patterns that support the 
identification of demographic and financial needs. Student subgroups with a count of less than 15 are denoted by “TFS” (too 
few students).

What perception data did you use?  
[examples: student perceptions about school 
climate issues (health survey, violence, 
prejudice, bullying, etc.); student/parent 
perceptions about the effectiveness of 
programs or interventions; student 
understanding of relationship of school to 
career or has an academic plan]

  3rd - 5th Grade Student Survey
  Middle/High School Student Survey
  Community Survey
  Family Survey
  Staff Survey

What does the perception data tell you?  
(perception data can describe people’s 
knowledge, attitudes, beliefs, perceptions, 
competencies; perception data can also 
answer the question “What do people think 
they know, believe, or can do?")

Strengths:
  Instructional resources
  Student success focus
  Academic improvement focus
  Teachers with hearts for their students
  Family-friendly environments

Challenges:
  Respect for others
  Timely student feedback
  Opportunities/willingness for productive collaboration
  Differentiated Instruction
  Student voice

What process data did you use?  (examples: 
student participation in school activities, 
sports, clubs, arts; student participation in 
special programs such as peer mediation, 
counseling, skills conferences; 
parent/student participation in events such 
as college information meetings and parent 
workshops)

  PBIS walkthrough data
  TKES data
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What does the process data tell you?  
(process data describes the way programs are 
conducted; provides evidence of participant 
involvement in programs; answers the 
question “What did you do for whom?”)

  21 of our schools need to embrace PBIS
  TKES results - our 2 biggest areas of challenge are Academically 

Challenging Environment and Differentiated Instruction

What achievement data did you use?   GMAS EOCs and EOGs
  GKIDS
  ACCESS for ELLs
  Advanced Placement
  SAT
  ACT
  Graduation Rate
  STAR Reading & Math
  Quarterly Benchmark Assessments

What does your achievement data tell you?   In most categories, MCSD students score below the state averages, although 
we outperform our comparison districts in most categories

  We perform better in ELA than Math
  More AP exams are being administered
  Grad rate has increased 3 years in a row - we are beating state averages

What demographic data did you use?   Community Profile
  Student enrollments
  School climate summary
  Discipline data
  Certified personnel data
  Teachers with emergency or provisional certifications
  Financial expenditures
  Inexperienced Teachers and Leaders
  Teaching out-of-field

What does the demographic data tell you?   Increasing number of inexperienced Teachers
  Larger numbers of Principal retirements in last 2 years
  Must build bench strength for school administrators
  Challenges with impacts of poverty
  Financial challenges looming with increases in health insurance premiums
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3.1 Strengths and Challenges Based on Trends and Patterns

Read the trends and patterns summaries from each section of the data analysis process. Use the information in these summaries 
to complete 3.2 and 3.3. Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the 
guiding questions for each program. Include strengths and challenges related to: a) general program implementation, and b) 
students and adults involved in or affected by the program. Focus on strengths and challenges that will assist in the 
identification of needs during 3.2. Watch the Identifying Need webinar for additional information and guidance.

Strengths and Challenges Based on Trends and Patterns

Coherent Instructional:Summarize the 
coherent instructional system trends and 
patterns observed by the team while 
completing this section of the report. What 
are the important trends and patterns that 
will support the identification of student, 
teacher, and leader needs?

Strengths:
  High academic standards in place
  High degree of confidence in instructional resources
  Supportive learning environment

Challenges:
  Student transiency
  Impact of poverty
  Instructional standards transitions
  Still feeling the impacts of COVID learning loss, although it's improving
  Need to develop model classrooms to help support new and struggling 

teachers

Effective Leadership:Summarize the 
effective leadership trends and patterns 
observed by the team while completing this 
section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

Strengths:
  Generally, stakeholders are satisfied with district and school leadership
  New, fresh thinking with new leaders

Challenges:
  Going into FY24, 43% of our Principals and APs are in their first 3 years at 

their current level
  Going into FY24, 22% of our Academic Coaches will be new to the position
  Developing bench strength for the Principal/AP talent pool

Professional Capacity:Summarize the 
professional capacity trends and patterns 
observed by the team while completing this 
section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

Strengths:
  Access to professional development resources
  MCSD Aspiring Principal cohorts have provided most of the new Principal 

hires over the last 3 years

Challenges:
  Leveraging professional development resources to maximize impact
  Need to differentiate professional development opportunities for all 

employee groups
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Strengths and Challenges Based on Trends and Patterns

  Large number of teachers nearing retirement - expecting influx of 
inexperienced teachers over the next few years

  Need to expand leadership development cohorts

Family and Community 
Engagement:Summarize the family and 
community engagement trends and patterns 
observed by the team while completing this 
section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

Strengths:
  Structured Parent & Family Engagement program in Title I and 

Consolidation of Funds schools
  Dedicated personnel in Title I and Consolidation of Funds schools to work 

on Parent & Family Engagement activities

Challenges:
  No standardized expectations for non-Title I schools
  Restrictions in how Parent & Family Engagement set-aside funds hinder 

bringing in larger numbers of parent for events

Supportive Learning 
Environment:Summarize the supportive 
learning environment trends and patterns 
observed by the team while completing this 
section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

Strengths:
  Expanding student course options and extracurricular activities (ex. 

Computer Science, Coding, Robotics, various academic competitions)
  Provide Restorative Practices consultants in our more challenged schools
  Counselors in every school
  Increased Social Worker support for families
  Performing Arts, Fine Arts and PE in every school
  MTSS implementation
  PBIS implementation
  Continue to increase ESOL supports
  Continuum of special education services

Challenges:
  Impacts of poverty
  Need to develop more, relevant pathways for students
  Not enough bilingual support staff
  Struggle to recruit special education staff

Demographic and Financial:Summarize the 
demographic and financial trends and 
patterns observed by the team while 
completing this section of the report. What 
are the important trends and patterns that 
will support the identification of student, 
teacher, and leader needs?

Strengths:
  Increase in state funding
  ESSER funding support
  Good budgetary, spending practices in place and continuing to improve

Challenges:
  Increase in health insurance premiums
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Strengths and Challenges Based on Trends and Patterns

Student Achievement:Summarize the 
student achievement trends and patterns 
observed by the team while completing this 
section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

Strengths:
  Oftentimes, students come to us behind academically but improve the 

longer they stay with us
  Graduation rate continues to increase

Challenges:
  Subject are proficiency is trending downwards in many areas
  Challenges of poverty
  Increasing numbers of new and inexperienced Teachers

3.1 Strengths and Challenges Based on Trends and Patterns 27

IDEA - Special Education

Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding questions 
for each program. Include strengths and challenges related to: a) general program implementation, and b) students and 
adults involved in or affected by the program. Focus on strengths and challenges that will assist in the identification of 
needs during 3.3. Watch the Identifying Need webinar for additional information and guidance.

Strengths   Continuum of services
  Wrap around services
  Continuing implementation of MTSS
  District's TAPP program helping in bringing in Special Education Teachers
  Use of univeral screeners
  Adaptive technology
  Support from Board Certified Behavior Analysts

Challenges   Monitoring programs
  Implementing MTSS well
  Teacher shortage/vacancies
  Lack of co-teaching experience
  Building teacher capacity
  Lack of mental health professionals
  Poor mental health focus in teacher preparation programs
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Title I - Part A - Improving Academic Achievement of Disadvantaged

Strengths   Funding has continued to increase in recent years
  Additional personnel/resources
  Alignment to District Improvement Plan (DIP)

Challenges   Effective use of funding
  Effective progress monitoring
  Filling employee positions
  High mobility rate

3.1 Strengths and Challenges Based on Trends and Patterns 28

Title I, Part A - Foster Care

Strengths   Established procedure for transportation
  In-home tutors (group homes)
  1-to-1 devices for all students

Challenges   High mobility rate
  Mental health needs

3.1 Strengths and Challenges Based on Trends and Patterns 28

Title I, Part A - Parent and Family Engagement

Strengths   Family Service Coordinators, Parent Liaisons or Parent Contacts in each 
Title I and Consolidation of Funds school

  Funding support through 1% set-aside
  Variety of family/community meetings offered
  Transition meetings
  Homework help
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Title I, Part A - Parent and Family Engagement

Challenges   Family participation in school and district events
  Low response rate on surveys

3.1 Strengths and Challenges Based on Trends and Patterns 29

Title I, Part C - Education of Migratory Children - Describe your LEA's strengths and challenges in meeting the unique 
educational needs of its migratory students, preschoolers, dropouts, and out-of-school youth.  (Responses from an LEA 
served through the Abraham Baldwin Agricultural College [ABAC] consortium are needed in order to develop consortium 
services, including those LEAs without currently identified children.  If no migrant children have been enrolled for the past 
three consecutive years, the LEA should state this to explain why strengths and challenges cannot be identified.)

Strengths Migrant students add to the unique diversity of Muscogee County.  They 
typically come from families who value hard work and expect that from their 
children as well.

Challenges The transiency of Migrant students can present learning gaps, especially when 
students come from different states due to the different state instructional 
standards.

3.1 Strengths and Challenges Based on Trends and Patterns 29

Title I, Part A and Title I, Part D - Neglected and Delinquent Children

Strengths   Certified tutors work at group homes in the evenings
  1-to-1 devices
  Restorative Practices consultants support the group homes

Challenges   Student attendance
  Transiency
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Title II, Part A - Supporting Effective Instruction

If transferring 100% of Title II, Part A, INSERT the following statement in the STRENGTHS/CHALLENGES:  “100% 
transfer of FY24 Title II, Part A funds.”

Strengths   Various professional development (PD) offerings
  Process in place for school administrators to request support for teachers
  Mentoring
  Endorsements - Teacher Support and Coaching (TSC), Gifted, ESOL, 

Online Teaching, Computer Science, Dyslexia
  TAPP program
  Training aligned to DIP/SIPs

Challenges   Time to provide PD
  Need to increase the variety of format delivery
  Data driven decision making
  PD for special education teachers
  Number of available personnel to provide support
  Differentiated instruction

3.1 Strengths and Challenges Based on Trends and Patterns 30

Language Instruction for English Learners and Immigrant Students

Describe your LEA's strengths & challenges in educating English Learner & Immigrant students based on trends and 
patterns in EL subgroup achievement and progress towards English proficiency.   If the LEA does not receive Title III, Part 
A funds, describe the strengths and challenges of serving English learners in the LEA through state and local resources (the 
state funded ESOL Language Program).

  If the LEA receives Title III, Part A funds, describe the strengths and challenges ofboththe ESOL and Title III, Part A 
language instruction educational programs.

Strengths   Teacher training
  Provided a district-level academic coach focused on ESOL teachers and 

their partnerships with regular classroom teachers
  Bilingual Family Services Coordinator to support Title I & III 

parents/families
  Continue to add ESOL teachers to increase student supports - have greatly 

minimized the number of teachers serving multiple schools
  Provide a Newcomers' Academy for qualified students
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Language Instruction for English Learners and Immigrant Students

Describe your LEA's strengths & challenges in educating English Learner & Immigrant students based on trends and 
patterns in EL subgroup achievement and progress towards English proficiency.   If the LEA does not receive Title III, Part 
A funds, describe the strengths and challenges of serving English learners in the LEA through state and local resources (the 
state funded ESOL Language Program).

  If the LEA receives Title III, Part A funds, describe the strengths and challenges ofboththe ESOL and Title III, Part A 
language instruction educational programs.

Challenges   Student transiency
  Translation offerings meet some needs but not all

3.1 Strengths and Challenges Based on Trends and Patterns 31

Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth

Strengths   Identification of students needing services
  Community support
  Tutors at schools to assist homeless students

Challenges   Unsecured funding (inconsistent and unreliable)
  Staff shortage

3.1 Strengths and Challenges Based on Trends and Patterns 31

Title IV, Part A - Student Support and Academic Enrichment

If transferring 100% of Title IV, Part A, INSERT the following statement in the STRENGTHS/CHALLENGES:  “100% 
transfer of FY24 Title IV, Part A funds.”

Strengths   Support/resources for students focused on Well Rounded Students and Safe 
and Healthy Students

  Supporting fine arts classes with training and digital resources
  Infusing the arts (music, art, drama) into core content areas
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Title IV, Part A - Student Support and Academic Enrichment

If transferring 100% of Title IV, Part A, INSERT the following statement in the STRENGTHS/CHALLENGES:  “100% 
transfer of FY24 Title IV, Part A funds.”

Challenges   Grant has very strict guidelines

3.1 Strengths and Challenges Based on Trends and Patterns 32

Title I,Part A - Equitable Access to Effective Educators

Strengths   Professional development offerings
  Human Resources support in making these vacancies priority
  Partnership with Columbus State University to recruit teachers
  Partnership with RESA and the Columbus Regional Mathematics 

Collaborative to provide support/training
  Availability of resources
  Increased recruitment efforts

Challenges   Teacher turnover
  High number of induction teachers
  Higher percentage of internal teacher transfers than non-Title I schools
  Expectations of the profession

3.1 Strengths and Challenges Based on Trends and Patterns 32

Title V, Part B - Rural Education

Strengths N/A

Challenges N/A
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3.2 Identification and Prioritization of Overarching Needs

Use the results of 3.1 to identify the overarching needs of the LEA. Determine the priority order of the identified needs based 
on data, team member and stakeholder knowledge, and answers to questions in the table below. Be sure to address the major 
program challenges identified in 3.1. Watch the Identifying Need webinar for additional information and guidance.

Overarching Need # 1

Overarching Need Improve Tier 1 instruction
How severe is the need? High
Is the need trending better or 
worse over time?

Worse

Can Root Causes be Identified? Yes
Priority Order 1

Additional Considerations

3.2 Identification and Prioritization of Overarching Needs 33

Overarching Need # 2

Overarching Need Improve Tiers 2 & 3 instruction
How severe is the need? High
Is the need trending better or 
worse over time?

Worse

Can Root Causes be Identified? Yes
Priority Order 2

Additional Considerations

3.2 Identification and Prioritization of Overarching Needs 33

Overarching Need # 3

Overarching Need Differentiated professional development
How severe is the need? High
Is the need trending better or 
worse over time?

No Change

Can Root Causes be Identified? Yes

3.2 Identification and Prioritization of Overarching Needs 33
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Overarching Need # 3

Priority Order 3

Additional Considerations

3.2 Identification and Prioritization of Overarching Needs 34

Overarching Need # 4

Overarching Need Culture of Kindness
How severe is the need? High
Is the need trending better or 
worse over time?

Better

Can Root Causes be Identified? Yes
Priority Order 4

Additional Considerations There is a need for setting an expectation and modeling the expectation of how we treat all 
stakeholders (adult to student, student to adult, adult to adult, teacher to parent, parent to 
teacher).  This involves the implementation of the district Mission, Vision and Values, 
training, the implementation of Positive Behavioral Interventions and Supports (PBIS) 
and supports for social-emotional needs.

3.2 Identification and Prioritization of Overarching Needs 34
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3.3 Root Cause Analysis

Select the top 2-4 overarching needs from 3.2. Conduct a separate root cause analysis (RCA) for each need. Any RCA tools and 
resources can be used, but suggestions are available as part of the Identifying Need webinar. After describing the RCA process, 
complete a table for each selected overarching need.

Overarching Need - Improve Tier 1 instruction

3.3 Root Cause Analysis 35

Root Cause # 1

Root Causes to be Addressed Improve professional development focused on Tier 1 instruction
This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes
Impacted Programs IDEA - Special Education

School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and 
other School Leaders

Additional Responses

3.3 Root Cause Analysis 35

Root Cause # 2

Root Causes to be Addressed Improve development and communication of the district expectations for Tier 1 
instruction

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes
Impacted Programs Others : Curriculum &amp; Instruction

Additional Responses
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Overarching Need - Improve Tiers 2 & 3 instruction

3.3 Root Cause Analysis 36

Root Cause # 1

Root Causes to be Addressed Improve professional development focused on Tiers 2 & 3 instruction
This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes
Impacted Programs IDEA - Special Education

School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and 
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students

Additional Responses

3.3 Root Cause Analysis 36

Root Cause # 2

Root Causes to be Addressed Improve development and communication of the district expectations for Tiers 2 & 3 
instruction

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes
Impacted Programs Others : Curriculum &amp; Instruction; Program for Exceptional Students

Additional Responses

3.3 Root Cause Analysis 36

Overarching Need - Differentiated professional development

3.3 Root Cause Analysis 36

Root Cause # 1
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Root Cause # 1

Root Causes to be Addressed Recalibrate and expand the available professional development resources
This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes
Impacted Programs Title IV, Part A - Student Support and Academic Enrichment

IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and 
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students

Additional Responses

3.3 Root Cause Analysis 37

Root Cause # 2

Root Causes to be Addressed Deploy a comprehensive professional development plan approach rather than the current 
siloed approach

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes
Impacted Programs Others : All departments, schools

Additional Responses

3.3 Root Cause Analysis 37

Overarching Need - Culture of Kindness

3.3 Root Cause Analysis 37

Root Cause # 1

Root Causes to be Addressed People focus more on self than others
This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes
Impacted Programs Title IV, Part A - Student Support and Academic Enrichment

School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
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NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

Root Cause # 1

Impacted Programs Title I, Part A - Parent and Family Engagement Program
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and 
other School Leaders

Additional Responses
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