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PROPOSAL

Introduction

This proposal offers a set of recommendations for consideration by the BSD Superintendent
and Executive Team to reimagine the middle school experience in our district’s five
comprehensive middle schools (Chinook, Highland, Odle, Tillicum, Tyee). The goal of this work is
to propose structures and practices that better serve the developmental, social-emotional, and
academic needs of our middle school students (see Figure 1). The recommendations are based
on ten months (August 2022 — May 2023) of iterative work and outreach by the RMS Steering
Committee, including evidence-based best practices and extensive input and feedback from our
three key middle school stakeholder groups: students, staff, and families.

This proposal serves as the initial document in
what we expect will be a series of reports to
inspire, guide, inform, evaluate, and monitor the
conceptualization, implementation, piloting, and
expansion of recommendations for reimagining
middle school to better serve our students.

We know from research that middle school is a
critical time for personal development and
academic growth, and that a positive experience
during these years can greatly impact a student's
future success. Because of this, it is imperative
that we create and sustain middle schools that
effectively support the well-being and success of
our students (Bishop & Harrison, 2021).
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We see the middle school years as a time for
young people to begin finding their voice,
exploring their interests, and developing
longstanding relationships with one another. P B

Students need and want middle schools that are "“)' M;gk;m,
engaging, supportive, and full of belonging and

community. We envision middle schools that Figure 1: Visualization of Middle School Students' Needs
offer innovative, personalized learning

opportunities that help students get to know and value themselves, others, and the world, and
that are places where they are inspired and empowered to learn and grow. Our goal is for each
and every middle schooler to enter high school feeling confident and excited for their next
steps.

Our Team

We are proud of our RMS Steering Committee—comprised of 32 staff, students, and parents
with representatives from each of the five comprehensive middle schools. The Committee
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included a diversity of perspectives and experiences, across multiple programs, and worked to
elevate the voices of learners who have been traditionally marginalized. Since August 2022, the
Committee met 18 times in-person. See Appendix B for Steering Committee membership and
Appendix D for the date of Steering Committee meetings.

The RMS project was initially conceptualized in Spring 2022, based on the general roles
identified in Appendix A.

Our Process

The RMS Steering Committee utilized the Equity-Centered Design Thinking process developed
by the Hasso Plattner Institute of Design at Stanford University to plan, design, manage,
monitor, and guide our work (see Figure 2).

PROTOTYPE

Figure 2: Equity-Centered Design Thinking Process

Equity-Centered Design Thinking includes five phases—which although presented linearly are

more iterative in nature—involving overlap and ongoing revisiting of prior phases (see Figure
3).



» Develop a deep ® Clearly articulate the * Brainstorm potential
understanding of the problem/opportunity. ideas and solutions.
challenge.

» What are the needs of
the people we are

solving for?
Prototype Test
« Design prototypes [i.e. * Get feedback and
models) to test ideas refine solutions to
and solutions. make them better.

Figure 3: Equity-Centered Design Thinking Process

Stakeholder Engagement

Equity-Centered Design Thinking elevates and prioritizes stakeholder voices and experiences
throughout a project’s lifecycle, based on the belief that successful solutions cannot be
designed and implemented without involving stakeholders at each stage of work.

In this vein, stakeholder engagement took place continuously throughout the RMS project—
divided into three “RMS Listening Campaign” rounds (see Figure 4). The campaigns focused on
students, staff, and families with ties to our five comprehensive middle schools (Chinook,
Highland, Odle, Tillicum, and Tyee). Round 1 was about empathizing with middle school
students and defining the problems and opportunities to be addressed. Round 2 was about
sharing and gathering impressions and ideas about
the four draft RMS prototypes for reimagining middle *Empathize & Define
eAugust - November, 2022
school. Data collected for Rounds 1 and 2 was «Qualitative and Formative
gualitative and formative, and we used it to inform
and help develop the direction and next steps in the
project. Round 3 data was quantitative and
summative, and we used it to assess stakeholder
perceptions of the final prototypes. See Appendix |
for detailed descriptions of and data from each
round.

eQualitative and Formative

ePrototype Feedback
e April/May 2023
eQuantitative and Summative

Figure 4: Overview of RMS Listening Campaigns (2022-23)



Recommendations

Recommendation #1: Recommended Models

The RMS Steering Committee recommends two models that hold great potential for
reimagining our comprehensive middle schools: Advisory/Homeroom and Problem-Based
Learning (PBL), which aligns well with the district’s already in-progress Global Competencies
curricular initiative. Scheduling changes will be required to support implementation. The
Teacher Teams prototype may be embedded in Advisory and PBL.

The Advisory/Homeroom model aims to create a supportive and inclusive environment for our
students by providing designated time for students to connect with a dedicated advisor who
serves as a mentor and advocate. This model emphasizes fostering positive relationships,
social-emotional development, and character education. By implementing this model, we aim
to strengthen our middle school students’ sense of belonging and well-being.

The Problem-Based Learning (PBL) model focuses on developing students’ critical thinking,
collaboration, and problem-solving skills. Students will engage in authentic, real-world
challenges, where they will apply their knowledge across disciplines to solve complex problems
and develop their Global Competency skills. This approach promotes active learning and
inquiry-based exploration. We believe that Problem-Based Learning will enhance students'
academic motivation and engagement, and in doing so, lead to deeper understanding of
content and the development of the skills listed above.

For more detailed information about the model prototypes, please see page 19.

Recommendation #2: Recommended Timeline

We recommend that these models be implemented according to the timeline outlined in Figure
5. This timeline provides a clear roadmap for the phased implementation of both models,
allowing for a smooth transition and ensuring sufficient time and effort for the preparation,
professional development, and stakeholder engagement that will be required to ensure
successful implementation.

Recommendation #3: Resource Allocation
We strongly recommend that the necessary resources, infrastructure, and time be allocated to
fully support the successful implementation of the models and a smooth and effective
transition toward middle schools that more fully support our students. To facilitate this, we
propose investing in the following resource areas:

e Extensive Professional Development for Educators and Leaders

e Comprehensive, Evidence-Based Curricula

e Potential Partnership with Organizations

e Research and Literature Review

e Dedicated Staffing Considerations

e Robust, Data-Driven Evaluation and Continuous Improvement
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By allocating resources to these key areas, we can provide the necessary support for our
educators and students as they learn to do middle school in a new way. We believe that
investing in professional development, curriculum, staffing, and evaluation will contribute to
the strong foundation and support system that is needed for the transformative middle school
experience we envision.

Recommended Implementation Timeline

2022-23 2023-24 2024-25 2025-26 2026-27 2027-28 2028 —

RMS - Sweing IMPLEMENTATION TEAM: ADVISORY & PBL MODELS

Committee

DESIGN TEAM e ALE LAl
>
g LAUNCH TEAM LAUNCH
L
<
MONITOR TEAM @

DESIGN & SMALL SCALE LAUNCH

Throughout the projects, we will leverage continuous cycles of improvernent, stakeholder input and criteria for evaluation

Figure 5: Recommended Implementation Timeline

Next Steps
The RMS Steering Committee recommends the following immediate next steps:

1. Form a dedicated RMS Implementation Team: Establish a team of educators and
administrators who will spearhead the development and implementation of
Advisory/Homeroom and Problem-Based Learning (PBL). This team should have deep
understanding of student needs, curricula, instructional strategies, and how schools
function.



2.

5.

Identify clear objectives: Determine the specific goals and objectives of the
Advisory/Homeroom and Problem-Based Learning (PBL) models. Clearly define the desired
outcomes to guide program design, implementation, resource allocation, and evaluation
and continuous improvement.

Conduct a needs assessment: Assess the specific needs and challenges of our middle school
students to identify the specific areas where Advisory and PBL would be expected to make
significant, positive impacts. In what ways will student experience and outcomes look
different as a result of these programs? Which student populations are expected to benefit
and in what ways? Gather feedback from teachers, students, and parents through surveys,
interviews, and observations. Use this information to shape the program's content and
design.

Design frameworks: Develop clear, logical frameworks that outlines how
Advisory/Homeroom and PBL will be structured. Determine the frequency and duration of
Advisory sessions, the process for selecting and assigning student groups, and the
integration of PBL into the curriculum. Define the roles and responsibilities of teachers,
advisors, students, school and district leaders, and families/guardians.

Adopt and develop resources and materials: Create or curate resources and materials that
support the Advisory/Homeroom and PBL models. These may include instructional guides,
problem scenarios, rubrics, templates, and examples of successful projects. Ensure that the
resources align with the model’s objectives and consider the needs of diverse student
populations.
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Executive Summary

The Reimagining Middle School (RMS) Committee was developed to make suggestions for

a new, “reimagined” middle school model based on research and co-designed with
stakeholders. This was an opportunity to redesign systems and structures to better serve our
middle school students by listening deeply to our students, staff, and families. This was a highly
collaborative process where we worked for consensus at each step. Various, diverse
stakeholders of students, families, staff, and administrators were co-designers together using
multiple layers of input and feedback empathy loops. We utilized and considered evidence-
based research (The Successful Middle School: This We Believe - Association for Middle Level
Education (AMLE)), best practices, and other successful school models to inform our thinking
and planning.

This RMS report lists eight needs specific to our BSD middle grades students, identified via
Equity-Centered Design Thinking and data collection, as well as through exposure to promising
practices at the middle grades, and innovations and systems that support our goal of belonging
and proficiency for all. It is important to note that the intention of this document is to provide
insight into the needs of middle grades students and to make recommendations on how to
address those needs. The framework does not address academic and systemic programs and
initiatives that are expected of all PreK — Grade 12 schools. Expectations around content,
standards, multi-tiered systems of support (MTSS), etc., remain in place.

AREAS OF STRENGTH

In the Panorama Fall 2022 Student Survey for Grades 6 — 8, 3,861 students participated, with
3,464 providing written feedback on their current middle school experience. The findings
indicated that most students derive pleasure from socializing and building new friendships, and
value the guidance and assistance they receive from their teachers and other school staff. The
survey further revealed that students appreciate the assortment of elective classes offered,
extracurricular activities available, and the diversity of the student body.

AREAS OF NEED

All students deserve equal access to high quality programs and
initiatives that will address their needs.

Our RMS focus was on meeting the needs of students. We worked collaboratively to define the
problems and opportunities that needed to be addressed. Through consensus, we identified
eight opportunities for improvement in students’ current middle school experience:

e The need for an increased sense of belonging
e Alack of meaningful connections with peers and adults
e A need for breaks

e A gap between skills taught and those needed for future success
11



e Irrelevant instruction and use of time

e Alack of interactive learning environments

e Meaningful engagement and empowering student voice

e The transition process between levels does not meet students’ needs

We also recognized that every change and decision we make to the system will have
consequences, and it is important to be mindful of unintended and unequal impacts on
different stakeholder populations.

Recommendation #1: Recommended Models

The RMS Steering Committee recommends two models that hold great potential for
reimagining our comprehensive middle schools: Advisory/Homeroom and Problem-Based
Learning (PBL), which aligns well with the district’s already in-progress Global Competencies
curricular initiative. Scheduling changes will be required to support implementation. The
Teacher Teams prototype may be embedded in Advisory and PBL.

The Advisory/Homeroom model aims to create a supportive and inclusive environment for our
students by providing designated time for students to connect with a dedicated advisor who
serves as a mentor and advocate. This model emphasizes fostering positive relationships,
social-emotional development, and character education. By implementing this model, we aim
to strengthen our middle school students’ sense of belonging and well-being.

The Problem-Based Learning (PBL) model focuses on developing students’ critical thinking,
collaboration, and problem-solving skills. Students will engage in authentic, real-world
challenges, where they will apply their knowledge across disciplines to solve complex problems
and develop their Global Competency skills. This approach promotes active learning and
inquiry-based exploration. We believe that Problem-Based Learning will enhance students'
academic motivation and engagement, and in doing so, lead to deeper understanding of
content and the development of the skills listed above.

For more detailed information about the model prototypes, please see page 19.

Recommendation #2: Recommended Timeline

We recommend that these models be implemented according to the timeline outlined in Figure
5. This timeline provides a clear roadmap for the phased implementation of both models,
allowing for a smooth transition and ensuring sufficient time and effort for the preparation,
professional development, and stakeholder engagement that will be required to ensure
successful implementation.

Recommendation #3: Resource Allocation
We strongly recommend that the necessary resources, infrastructure, and time be allocated to

fully support the successful implementation of the models and a smooth and effective
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transition toward middle schools that more fully support our students. To facilitate this, we
propose investing in the following resource areas:

e Extensive Professional Development for Educators and Leaders

e Comprehensive, Evidence-Based Curricula

e Dedicated Staffing Considerations

e Robust, Data-Driven Evaluation and Continuous Improvement

By allocating resources to these key areas, we can provide the necessary support for our
educators and students as they learn to do middle school in a new way. We believe that
investing in professional development, curriculum, staffing, and evaluation will contribute to
the strong foundation and support system that is needed for the transformative middle school
experience we envision.

Recommended Implementation Timeline

2022-23 2023-24 2024-25 2025-26 2026-27 2027-28 2028 —

RMS Steering IMPLEMENTATION TEAM: ADVISORY & PBL MODELS

Committee \

LAUNCH TEAM ‘

DESIGN TEAM

GUIDING TEAM

ADVISORY

MONITOR TEAM

DESIGN TEAM DESIGN & SMALL SCALE LAUNCH

PBL

LAUNCH TEAM

GUIDING TEAM MAINTAIN

Throughout the projects, we will leverage continuous cycles of improvernent, stakeholder input and criteria for evaluation

Figure 5: Recommended Implementation Timelines

Next Steps
The RMS Steering Committee recommends the following immediate next steps:

1. Form a dedicated RMS Implementation Team: Establish a team of educators and
administrators who will spearhead the development and implementation of
Advisory/Homeroom and Problem-Based Learning (PBL). This team should have deep
understanding of student needs, curricula, instructional strategies, and how schools
function.
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2. ldentify clear objectives: Determine the specific goals and objectives of the
Advisory/Homeroom and Problem-Based Learning (PBL) models. Clearly define the desired
outcomes to guide program design, implementation, resource allocation, and evaluation
and continuous improvement.

3. Conduct a needs assessment: Assess the specific needs and challenges of our middle school
students to identify the specific areas where Advisory and PBL would be expected to make
significant, positive impacts. In what ways will student experience and outcomes look
different as a result of these programs? Which student populations are expected to benefit
and in what ways? Gather feedback from teachers, students, and parents through surveys,
interviews, and observations. Use this information to shape the program's content and
design.

4. Design frameworks: Develop clear, logical frameworks that outlines how
Advisory/Homeroom and PBL will be structured. Determine the frequency and duration of
Advisory sessions, the process for selecting and assigning student groups, and the
integration of PBL into the curriculum. Define the roles and responsibilities of teachers,
advisors, students, school and district leaders, and families/guardians.

5. Adopt and develop resources and materials: Create or curate resources and materials that
support the Advisory/Homeroom and PBL models. These may include instructional guides,
problem scenarios, rubrics, templates, and examples of successful projects. Ensure that the
resources align with the model’s objectives and consider the needs of diverse student
populations.

Introduction

The Reimagining Middle School (RMS) Committee was established with the purpose of
proposing a new, innovative middle school model that is grounded in research and developed
in collaboration with stakeholders. To ensure a wide variety of experiences, perspectives, and
knowledge within the RMS project, we included participants with different roles (see Appendix
A). The roles' membership was determined prior to initiating the project (see Appendix B). The
goal was to redesign existing systems and structures to more fully meet the needs of our
middle school students. Appendix C provides an overview of why the RMS project is needed.
The RMS met for a total of 18 meetings. See Appendix D for more details. The process led to the
formulation of recommendations.

BSD serves close to 4,000 students across our five comprehensive middle schools (Chinook,
Highland, Odle, Tillicum, Tyee). We were unable to formally include Big Picture and
International because as BSD “choice schools” they have their own histories, culture, models,
and, most importantly requirements. See Appendix F for more details.

14



To better understand the experience and outcomes of these students, the RMS Steering
Committee reviewed attendance, academic, and social-emotional data. We found that:
e 31% of our middle school students do not feel a strong sense of belonging
e 30% of our sixth to eighth grade students are currently below standard in English
Language Arts proficiency
e 34% of our students in sixth to eighth grade students are currently below standards in
Math proficiency

See Appendix G for more details.

The Committee embraced a highly inclusive and consensus-driven approach, involving diverse
stakeholder groups including students, families, staff, and administrators, who participated in
multiple feedback loops and co-

design processes. To inform our Opportunities Identified
recommendations, the Committee

A gap between skills

. The need for an A lack of meaningful

drew u pon evidence-based resea rCh' increased sense of connections with A need for breaks :chgjzzafge ft:&s:!
including the "The Successful Middle Beloneing BERTHaRa SIS success
School: This We Believe" text by the
Association for Middle Level : : A lack of interactive i e

) Irrelevant instruction e engagement and process between
Ed ucation (Al\/l LE), as We|| as best and use of time environmegnts empowering student levels does not meet

. voice students’ needs

practices and successful school
models.

Figure 6: RMS Opportunities Identified for Improving the Middle School Experience

The Equity-Centered Design Thinking process helped the Committee identify eight specific
opportunities (needs) for improvement (see Figure 6), along with promising practices,
innovations, and systems aimed at ensuring proficiency for all students. Procedure 0130P was
embedded throughout the process as illustrated in Appendix E. The phases in the first column
aligned to the Design Thinking process. The second column included success criteria for each
phase to ensure thoughtful, collaborative, equity-centered engagement, and co-creation.

It is important to clarify that this document primarily focuses on addressing the unique needs of
middle school students and does not encompass broader academic and systemic programs and
initiatives that are expected across all PreK-12 schools. Core expectations related to content,
standards, multi-tiered systems of support (MTSS), and similar aspects remain in place.

Areas of Strength
The middle school experience is a critical time for students to develop socially, academically,
and emotionally. A positive and enriching middle school experience for students includes many
aspects. Socialization and friendship play pivotal roles as students forge connections, make
friends, and spend time with peers. The support and guidance provided by teachers and adults
are instrumental in creating positive and nurturing learning environments. The availability of
elective classes empowers students to explore their interests and personalize their educational
journey. Engaging in extracurricular activities, such as clubs and sports, offers students
opportunities to pursue passions, develop important life skills, and build meaningful
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relationships. In addition, diversity within the school community fosters inclusivity, cultural
understanding, and empowers students to thrive.

Figure 7 summarizes five areas of strength identified by students in our five comprehensive
middle schools. For more detail, see Appendix H for Fall 2022 Middle School Student Survey
Themes.

Socialization and Friendship: Our middle school students enjoy the opportunity to socialize,
make new friends, and spend time with their peers.

Socialization and friendship are important aspects of the student experience, both academically
and socially. When students can socialize and make new friends, they feel more connected to
their school community and more confident about their place in it, which enhance their well-
being and academic performance.

Spending time with peers promotes the development of pro-social skills, such as
communication, empathy, and cooperation. These skills are essential in academic, professional,
and personal settings, and help students navigate social situations more adeptly and effectively.

Moreover, socialization and friendship provide a sense of belonging and support, which can be
crucial during the challenging and stressful periods of adolescent life. Having a supportive
network of friends help students feel more motivated, confident, secure, comfortable, and
resilient.

Supportive Teachers and Adults: Our middle school students appreciate the support, guidance,
and care they receive from their teachers and other adults in their schools.

Supportive teachers and adults are S
Socialization and
crucial for creating a positive and Friendship

nurturing learning environment for /

students. When students feel supported, Supportive
: Extracurriculuar Teachers and

guided, and cared for, they are more Activities Adults

likely to be motivated, engaged, and

successful in their academic and \

personal pursuits.

Diversity of I |
: Student Elective Classes
Teachers who are supportive take the Population o
time to get to know their students as \/

and areas for growth, and tailor Figure 7: Areas of Strength of BSD Comprehensive Middle Schools
instruction to meet students’ unique

needs. They also provide feedback and encouragement that helps students build confidence
and improve performance.

individuals, understand their strengths

Elective Classes and Choices: Our middle school students value the variety of and ability to
choose elective classes.
16



Elective classes provide students with the opportunity
to explore their interests and passions beyond the core
curriculum of English language arts, mathematics,
science, and social studies. Students can choose which
classes to take, and in doing so, pursue subjects that are
meaningful and engaging to them and personalize their
learning experience during the school day.

The variety of available elective classes helps students
develop a sense of identity and belonging. When
students choose classes that reflect their interests and
passions, they feel more connected to their school
community and can develop positive relationships with
peers and educators who share their interests.

In addition, elective classes provide students with a

sense of autonomy and control over their own learning.

By choosing which classes to take and how to approach their assignments, students develop a
sense of ownership and responsibility for their own education.

Extracurricular Activities: Our middle school students value the variety of clubs, sports, and
other extracurricular activities offered at school, as well as schoolwide events like Spirit Week.

Clubs are a popular extracurricular activity among middle school students, as they allow
students to pursue their interests and passions and take on leadership roles outside of the
classroom. Clubs can range from academic clubs, such as math or science clubs, to creative
clubs, like drama or art clubs, to service clubs, like community service or volunteering clubs. By
joining a club, students can meet like-minded individuals who share their interests, and can
build positive relationships with peers and adult advisors who can serve as mentors and role
models.

Sports are also a popular extracurricular activity among middle school students, as they provide
opportunities for students to develop physical fitness, teamwork, leadership, and
sportsmanship. Schools typically offer a variety of sports, including traditional team sports, such
as basketball and soccer, as well as individual sports, such as track and field or tennis. By
participating in sports, students can develop important life skills, such as perseverance,
discipline, cooperation, and time management, which can be applied to other areas of their
lives.

Diversity: Our middle school students appreciate the diversity of the student body and see it as
a positive aspect of their middle school experience.

Diversity within a school community is an important aspect of creating a positive and inclusive

learning environment for all students, enhancing the academic experience, and helping

students develop social-emotional and global competency skills. When schools have a diverse
17



student body, students can learn from each other's unique backgrounds, experiences, and
perspectives, can develop a greater understanding and appreciation for cultural and linguistic
differences, and can promote valuing, respecting, and empowering all student to reach their

full potential.

Areas of Need

Through empathy-focused activities, the
Committee identified several needs of our middle
school students (see Figure 8). These areas of
need reflect an overall theme: It is imperative that
middle schools become more developmentally
responsive and student-centered.

The research, data, and programs reviewed and
analyzed pointed toward the need to recalibrate
our thinking around two key areas: student well-
being and academic learning.

18

ACADEMIC

WELL-BEING LEARNING

Students' social-emotional, belonging,
and personal needs are foundational

to learning.

OPPORTUNTITES
The need for an increased sense of A gap between skills taught and those
belonging needed for future success
A lack of meaningful connections with . : -
Irrelevant instruction and use of time
peers and adults
N oy re—_— A lack of mte ractive learning
environments

Meaningful engagement and empowering student voice
The transition process between levels does not meet students' needs

Figure 8: Key Needs of Our Middle School Students



Prototypes

It is essential that our middle schools become more developmentally
responsive and student-centered.

Following the “Empathize” and “Define” phases, the Steering Committee moved into the
“Ideate” phase of work by co-developing brainstorming prompts that were:
e Based on the student needs we identified by empathizing with our BSD middle schoolers
e Aligned with our RMS Vision
e Written positively in a way that invites action
e Broad enough to ensure many creative ideas
e Avoided suggesting a particular solution

The prompts were crafted in the design-based format of “How Might We...” questions. The
Steering Committee came to consensus on the following prompt to guide brainstorming:

“How might we design a middle school experience that...partners with the greater
community to support/provide experiential, expeditionary, project/problem-based
learning opportunities (solving real-world problems within the community)?”

Working in small groups, teams began exploring possible solutions to answer the “How Might
We...” guiding question. A handful of ideas emerged as ways to potentially transform the
middle school experience to more fully meet students’ needs:

o Problem-based and hands-on learning

o Teaming teachers and cohorting students

o Block scheduling with some longer class periods

o Advisory / Homeroom

As shown in Figure 9, we used AMLE’s Characteristics of Successful Middle Schools (Culture and
Community; Curriculum, Instruction, and Assessment; and Leadership and Organization) to
organize our ideas into “RMS Design Dimensions”. After ideas were grouped and sorted, we had
almost thirty potential solutions to consider moving forward into the next stage of work:
Prototyping.
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The Successful Middle School: This We Believe

Essential Attributes Characteristics
AMLE affirms that an education for young Successful middle schools exhibit the following 18 characteristics:

adolescents must be:

Responsive

{ IV . e |

Wl‘ Culture and Community A

Using the distinctive nature and identities of young Ed vl dol

% 3 < — Educators respect and value young adolescents.

adolescents as the foundation upon which all 3 e o ” "
27 £ — The school environment is welcoming, inclusive, and affirming for all.

decisions about school are made.

— Every student’s academic and personal development is guided by an adult advocate.

Challenging — School safety is addressed proactively, justly, and thoughtfully.

Cultivating high expectations and advancing — Comprehensive counseling and support services meet the needs of young adolescents.
learning for every member of the school community. — The school engages families as valued partners.

Empowering — The school collaborates with community and business partners. f X \
Facilitating environments in which students take " ; j
responsibility for their own learning and contribute CU”iCU’Um, lnsfrucﬁon, and Assessment o

positively to the world around them.

Equitable understanding in the content areas they teach.

Providing socially just learning opportunities and — Curriculum is challenging, exploratory, integrative, and diverse.

— Health, wellness, and social-emotional competence are supported in curric

environments for every student. al-
programs, and related policies.

Engaging — Instruction fosters learning that is active, purposeful, and democratic.

Fostering a learning atmosphere that is relevant, — Varied and ongoing assessments advance learning as well as measure it.
participatory, and motivating for all learners.

@ Leadership and Organization
SHE) o

9 — A shared vision developed by all stakeholders guides every decision.
< — Policies and practices are student-centered, unbiased, and fairly implemented.
— Leaders are committed to and knowledgeable about young adolescents, equitablé practices, and

From The Successful Middle School: This We Believe, s e
educational research.

pubiished by the Association for Middle Level Education. )
Build your own professional development plan with the — Leaders demonstrate courage and collaboration.

% ddie School . G oS =R i z
Successful Middie School progrom. — Professional learning for all staff is relevant, long term, and job embedded.

Visit amle.org/sms — Organizational structures foster purposeful learning and meaningful relationships.

Figure 9: AMLE's The Successful Middle School Summary

Prior to prototyping, the team visited five innovative middle schools (in- and out-of-state) to
observe and experience best practices in action. The innovative middle schools visited included:

- Intrinsic Schools- Belmont Campus (Chicago, IL)

- Ellen Fletcher Middle School (Palo Alto, CA)

- Design39 Campus (San Diego, CA)

- Summit Atlas (West Seattle)

- Odyssey Multiage Program (Grades 7-8) (Bainbridge Island, WA)

As part of the Equity-Centered Design Thinking process, the Committee was divided into teams
that developed prototypes—or ideas—to address our middle school students’ needs. In total,
the Committee proposed four potential prototypes (see Figure 10).
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https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fintrinsicschools.org%2Fintrinsic-model%2F&data=05%7C01%7Cmaciasm%40bsd405.org%7C1f6d5f9b87be478388ee08dad6de9af8%7C994a41397c06491e809879006d575de0%7C0%7C0%7C638058548813338965%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=31Dk229cetX5dHdn%2BDS3sdXpm%2Fsm8W%2BUO9O73%2FTSPNI%3D&reserved=0
https://nam02.safelinks.protection.outlook.com/?url=https%3A%2F%2Ffletcher.pausd.org%2Fschool-life%2Fdaily-schedule&data=05%7C01%7Cmaciasm%40bsd405.org%7C1f6d5f9b87be478388ee08dad6de9af8%7C994a41397c06491e809879006d575de0%7C0%7C0%7C638058548813338965%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=xKDjGcj30W4AjoqI%2FC9%2Fj4y9MFSd7m9ZSz9mTCf5h5o%3D&reserved=0
https://www.powayusd.com/en-US/Schools/TK-8/D39C/About-Us/Our-Guiding-Principles/Overview
https://summitps.org/our-schools/summit-atlas-west-seattle/
https://www.bisd303.org/Page/3335

REIMAGINING MIDDLE SCHOOLS
FOUR PROTOTYPES

PROBLEM
BASED
LEARNING

TEACHER
TEAMS

HOMEROOM/
ADVISORY

SCHEDULING

Figure 10: RMS Four Prototypes

Each prototype is described in more detail below, including a Critical Criteria review. For more
detail about how we included the Critical Criteria within our design-based process, see
Appendix E.
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ADVISORY
General Description: An Advisory/Homeroom program serves as an explicit support system to
help students develop academically, socially, and emotionally.

Goal: Each middle school has an “advisory” or “homeroom” program to engage students, build
community, ensure each student and family is known and supported by at least one teacher,
explicitly teach SEL, bullying prevention, and study skills, and prepare students for transitions
(e.g., 6™ graders entered middle school, 8t" graders exiting middle school). Such a program
supports students individually, while promoting a positive overall school culture.

Key Features:

Help students navigate and thrive throughout the middle grades

Explicitly teach SEL, bullying prevention, and study skills

Have a point of contact for families

Help students strategize about classes and teachers, set academic goals, and belong to a
group of peers striving for success

Problems/Opportunities Addressed:

The need A lack of A need A gap Irrelevant A lack of Meaningful | The
for an meaningful for between instruction interactive engagement | transition
increased connections breaks | skills taught and use of learning and process
sense of with peers and and those time environments | empowering | between
belonging adults needed for student levels does
future voice not meet
success students’
needs
Home.room/ X X X X X
Advisory

Overview of the Critical Criteria Review:

Students Families Staff
Benefits e Connections with peers and e One point person to e Connect with a small
adults connect. cohort of students and
e Social Emotional Learning e Contact for two-way families.
e Academic support communication e Staff can support
e Community building student development of
e Develop communication skills Social Emotional
and conflict resolution competencies and
strategies executive function skills
e Increase sense of belonging in a dedicate space
versus trying to add on
to teaching content
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Harm/

Students may not connect with

Families might not feel a

Staff will be assigned an

Barriers their advisor or other students strong connection to their advisory which means
in their advisory/homeroom. child’s advisor. additional workload.
e Students may not see the
benefit of spending time in
Advisory/Homeroom.
Risk e Provide ongoing training that is Provide professional e Provide staff with
Mitigation based on research/evidence development about training, materials,

curriculum.

Thoughtful student placement
will be critical and should be
monitored.

Include specific steps to
address relationships
challenges.

Age-appropriate adjustment of
lessons based on grade level.

advisory/homeroom to
ensure that they know
how to establish strong
relationships with families
as well as students.

Invite families and
students to be part of the
planning process.

ongoing support, etc.
Mitigate additional
workload.

Partner with BEA to
create a memorandum
of understanding and/or
contract language.
Create a list of non-
negotiables, standards
addressed, and
opportunities for
teacher choice.

Support staff, such as
para educators, will
support students during
advisory.

Prototype Details: An adult advisor meets regularly during the school day with a group of

students to provide academic and social-emotional mentorship and support,
create personalization within the school, and facilitate a small peer community of learners.

Key Benefit:

Provide dedicated time for social-emotional learning

Closely monitor students' academic progress

Have a point of contact for small groups of families

Teach study skills and provide executive functioning support
Involve students in preparation — have them create lessons
Provide buildings with a 0.4 FTE release for two (0.2 FTE each) to plan and implement

advisory curriculum/model

Structure:

e 4 days per week (M, T, Th, F)
e 35 minutes per session
e Periods 1-7 reduced from 50 mins to 45 min

e After 1St period

e All teachers facilitate an advisory: 15-18 students per advisory

e Cohort looping

Routines and Cadence:
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Daily: Check-In

Monday: “Motivation Monday” Goal Setting/Study Skills
Tuesday: “Time to Work Tuesday” Homework Support
Thursday: “Thoughtful Thursday” SEL Lesson

Friday: “Fun Friday” Choice Activities/Game Day

Additional Opportunities:

Help students strategize about classes and teachers, set academic goals, and belong to a
group of peers striving for success

Supports student-led conferences

Embedded service projects

6th grade advisory groups could be based upon WEB orientation groups

Follows already existing schedule change guidelines

Provide flexibility for schools to address relevant topics

Opportunity to invite parent and community collaboration and partnership: topical
speakers, thematic units utilizing local parent and community partner areas of expertise,
increasing opportunities for family and community engagement

Logistics to Consider:

This prototype will require a schedule change to current bell schedule.
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TEACHER TEAMS

General Description: To provide a bridge from elementary to middle school and provide a
strong foundation for secondary education, teachers need to be able to consistently collaborate
in order to promote a strong sense of community and instructional coherence. Teacher teams
promotes this intentional focus on student needs through collaboration.

Teachers: Provided with a core group of colleagues who teach and support a shared

cohort of students.

Students: Provided with more consistency in routines, norms, procedures, etc. in their

core classes.

Goal: To promote a strong sense of community and instructional coherence by having a set of
core subject educators dedicated to their assigned students’ middle school learning and success
who collaborate frequently and effectively on instruction, assessment, routines, and student

well-being.

Key Features:

e Smaller communities characterized by stable, close, and mutually respectful
relationships are formed when teachers regularly work together and trust one another.

e Enhanced teaching and learning via a set of educators collaborating frequently and
effectively on instruction, assessment, routines, and student well-being.

e Ability to support individual student needs as a group, especially for students receiving
services like those provided in the Multi-Language Learner (MLL) program, Advanced
Learner (AL) program, and students with IEPs or 504s.

Problems/Opportunities Addressed:

The need
for an
increased
sense of
belonging

Teachers
Teams

A gap
between skills
taught and
those needed
for future
success
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Irrelevant

instruction

and use of
time

A lack of
interactive
learning
environments

Meaningful | The transition

engagement process
and between
empowering | levels does
student not meet
voice students’
needs



Overview of the Critical Criteria Review:

between different subject areas.
This provides an opportunity for
teachers to co-teach and expose
students to different teaching
methods and approaches.

educational process by
seeking their input and
feedback. Encourage open
lines of communication and
regular parent-teacher
conferences to facilitate
discussions on student
progress and provide a
platform for sharing diverse

perspectives and insights.

Students Families Staff
Benefits Students will have four classes A team behind every child Enable educators to
(core subject areas) that will have enables streamlined collaborate and serve
consistent routines. Students will communication between students through MTSS
notice that teachers collaborate school and home. structures.
“behind the scenes” to foster
healthy relationships and deeper Common planning time
learning. Students will notice that has specific weekly
teachers offering support in an agendas to help guide the
intentional way across the four work.
classes.
Support for new teachers.
Harm/ By having consistent routines and  |Having the same teacher teams| Collaboration with three
Barriers teacher teams, students may miss  [across multiple classes might other colleagues that they
out on experiencing different limit the diversity of may not currently work
teaching styles and approaches. perspectives and expertise closely with.
Exposure to diverse teaching available to families. Different
methods can help students develop [teachers bring unique Administrators may need
adaptability and critical thinking experiences, teaching to shift who they observe
skills. It also allows them to connect [philosophies, and knowledge, (many are by departments
with a variety of educators who can [and the absence of such now) to these newly
provide different perspectives and |diversity may hinder a well- formed teams.
expertise. rounded educational
experience for students and Incorporating elective
their families. teachers in this
collaborative model.
Teacher may feel an initial
loss of autonomy/control
of their classroom.
Risk Encourage interdisciplinary Actively involve Significant support and
Mitigation projects that involve collaboration | parents/guardians in the professional development

will be necessary to ensure
teachers are able to work
together productively and
use time effectively and
efficiently.

Communication protocols,
methods and systems will
need to be very well
organized.

Prototype Details:

Currently:

e Students have no clear transition from elementary to secondary.

e Students must navigate up to seven systems (routines, expectations, rules, workload
expectations, homework, grading, etc.).
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e Student occasionally get mixed messages with academic skills (e.g., different reading
and writing expectations in each class).

e Teachers try to support student on their own without knowing how students are doing
in other classes.

e Teachers communicate with parents and families without knowing who else has
reached out and what was discussed.

e There are few intentional academic connections across core subject areas.

e |tis achallenge to be consistent with behavioral, academic and social-emotional
supports.

In this Teacher Teams Model:

e Small group of teachers (core subject areas) will share all the same students
e Time and support for collaboration during the school day
e Act as a sounding board for teachers trying new things

e Streamline executive function instruction and practice

e Consistent expectation and rules across classes

e Co-construct and leverage learning experiences

e Common language and utilization of academic skills

e Cross-curriculum lessons and units

e Common calendar to support students

e Common grading structures

e Efficiently communicate with families

e Deeper understanding of student needs

Logistics for consideration:

e How are elective teachers and other specialists included and supported in this model?

e How can other staff support and be included and supported in this model (counselors,
special education educators, para educators, etc.)?

e How will physical spaces need to be modified to best support teams?

e What professional development is needed for this to be successful?

e How do we build a schedule?
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PROBLEM BASED LEARNING

General Description: Problem-Based Learning (PBL) is an instructional method where students
ask compelling questions and figure out how to answer them. PBL promotes active student
engagement in local and global issues and personally meaningfully projects, and in doing so,
develops students’ critical thinking, problem-solving, and communication skills. PBL provides
opportunities for group work, research, and life-long learning. Teachers serve as facilitators and
guides (Center for Innovation in Teaching & Learning, n.d). PBL aligns well with the district’s
already in-progress Global Competencies curricular initiative.

Goal: Students work on a project for an extended period of time that answers a complex
question focused on solving local and/or global issues and they demonstrate their knowledge
and skills through a public product or presentation for an authentic audience.

Key Features:

e From teacher-centered to student-centered: PBL is meant to be an engaging, student-
centered, “real world” instructional approach that prioritizes students—student inquiry,
student investigation, and students coming up with solutions.

e Students work on a project for an extended period of time.

e Projects are interactive, collaborative, and empowering.

e Students learn standards-based knowledge, skills, and dispositions in a deep, experience-
based way because they apply their learning to personally meaningful topics.

e Students are active learners, which strengthens their motivation, engagement, and deeper
understanding of content.

e Inquiry-based and highly engaging and effective for learning, since students feel intrinsically
motivated to learn about and help solve pressing, relevant local and global issues and there
are different entry points for differentiation by ability level.

e Depending on the goals, projects can be done individually or in groups.

Problems/Opportunities Addressed:

The need A lack of A need for A gap Irrelevant A lack of Meaningful | The transition
foran meaningful breaks between skills | instruction interactive | engagement process
increased | connections taught and and use of learning and between
sense of with peers those needed time environments | empowering | levels does
belonging | and adults for future student not meet
success voice students’
needs
Problem
Based X X X X
Learning
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Overview of the Critical Criteria Review:

Students Families Staff
Benefits e Engagement e Families and community e Educators would shift to
e Critical thinking could become more facilitating learning
e Real-world connections involved in the through coaching
e Creativity projects/problems so that students.
the learning can be e Cognitive load would shift
meaningful for and to students.
connected to the larger
community.
Harm/ o If students are not given e No change or harm from e Many educators would
Barriers opportunity to choose or weigh current model. need to shift their
in on the problem or project, it practice.

could feel inauthentic to them.
e Some students prefer more

traditional prefer paper and

pencil tests to show learning.

Risk e Solicit student voice in this work N/A e Provide substantial
Mitigation for it to truly be meaningful for professional
them. development and
o Allow multiple ways for students ongoing support for
to express learning; PBL offers educators.
multiple means of expression e Provide time and space in
and flexibility by providing for adult collaboration,
choice. calibration, and learning.

Prototype Details:

o All PBL projects will be aligned to academic standards.

e Students will be measured individually on their own academic learning.

o PBL will provide flexibility for students by promoting variety and multiple modalities and
types of interaction.

Year 0 (2023-24)

e Purposefully selected teachers (e.g. science or social studies) across the five
comprehensive middle schools participate in a pilot to begin learning about the ways in
which they implement PBL and how their students benefit.

Year 1 (2024-25)

e All middle school students will experience at least one PBL unit (e.g. science or social
studies).

o All staff will engage in extensive, ongoing, job-embedded professional development on
the foundations of PBL.
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e Schools assess what is working what is not working through data-driven evaluation and
continuous cycles of improvement.

Year 2 (2025-26)

e Students will experience additional PBL opportunities.

o Staff will begin to consider and plan for cross-curricular PBL projects (e.g. one PBL
project that is taught in both science and social studies).

e Build on learnings from Year One.

Logistics for consideration:

e How to best measure successful student and staff growth and learning?

e How to provide differentiation to students with variety of needs?

o Extensive, ongoing, job embedded professional development will be necessary to train
educators how to teach in a PBL method and to develop units to be used across middle
schools.
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SCHEDULING

General Description: We define a modified block schedule as students attending all seven
classes on Mon/Tues/Fri for 50 minutes each, and attending periods 2, 4, and 6 on Wednesday,
and periods 1, 3, 5, and 7 on Thursdays for 90 minutes each.

Goal: To deepen student learning by increasing the time spent in classes and reducing
transitions/interruptions and stress.

Key Features:

e Classes meet four times per week, instead of five.

e On the block days, the schedule better supports opportunities for deeper relationships,
student learning, and flexible use of time.
Reduces the number of class transitions per week, especially on Wednesdays.
Strengthens the transition from middle school by aligning to current high school
schedule.

Problems/Opportunities Addressed:

The need A lack of A need for A gap Irrelevant A lack of Meaningful | The transition
for an meaningful breaks between skills | instruction interactive | engagement process

increased | connections taught and and use of learning and between

sense of with peers those needed time environments | empowering | levels does

belonging | and adults for future student not meet

success voice students’
needs
Scheduling X X X X
Overview of the Critical Criteria Review:
Students Families Staff

Benefits

Adopting a modified block
schedule with fewer and longer
class periods can enhance student
learning by increasing focused
learning time, reducing
interruptions, and minimizing
transitions and stress. Longer class
periods can help students build
relationships with their peers and
teachers, think critically, and
complete assignments with
support during the school day.
This approach may benefit
students who struggle to
complete homework at home and
provides access to resources that

Families can benefit from
seeing their children more
deeply engaged in class
content. Additionally, they
may receive critical feedback
from their children if they
are struggling to engage or
build interest in a particular
class.

Longer class periods would
allow teachers to delve
deeper into content,
provide support, and
develop stronger
relationships with
students. Counselors and
support staff can also
utilize the longer periods
to check in with students.
This approach allows for
more flexible use of time,
could increase teacher
collaboration, and aligns
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may not be available otherwise.

with the current high
school schedule.

Harm/ Potential for mental and physical With longer class periods, Risk of increased workload
Barriers exhaustion, difficulty adjusting to | students may experience and burnout due to the
a new schedule, challenges for more academic stress and need for longer lessons
students with attention or pressure to perform, which and more material
Iear.'nlng dlsabll!tles, a ref:Iuctlon in | could impact their menta! preparation. Additional
variety of learning experiences, health and well-being. This training and professional
potential limitation of classes and | could also be a concern for
. o . ) development may also be
exposure to subjects, difficulty families who are supportive .
e . o . necessary, which can be
fitting in after-school activities, of their child's academic . .
. time-consuming and
challenges for students with success but who may not l
family or work responsibilities, have the resources to costly.
and the need for additional support them at home.
teacher training and support.
If classes are not engaging
enough, students could become
bored.
Risk It will be important that educators | The need for regular It will be important to
o are trained on how to utilize a feedback from families provide significant,
Mitigation to understand and

longer class period to keep
students engaged and productive.

mitigate challenges
faced students may
experience with this
new schedule.

ongoing support, including
professional development
and coaching, to ensure
that teachers are able to
use time effectively and
efficiently.

Require teachers to know
how meaningfully engage
students.
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Prototype Details:

Sample Schedule — Modified Block

Monday/Tuesday Wednesday BLOCK | Thursday BLOCK Friday
Period | Time Period | Time Period | Time Period | Time
1 50 min 2 90 min 1 90 min 1 50 min
2 50 min 4 90 min 3 90 min 2 50 min
3 50 min 6 90 min 5a 90 min 3 50 min
(Flex) | 2" Lunch -30
min
4 50 min 5b 90 min 4 50 min
(Flex) | 1%t Lunch-30
min
5a 50 min 7 90 min 5a 50 min
(Flex) | 2" Lunch — (Flex) | 2" Lunch -
30 min 30 min
5b 50 min 5b 50 min
(Flex) | 1%t Lunch - (Flex) | 15t Lunch —
30 min 30 min
6 50 min 6 50 min
7 50 min 7 50 min

Logistics for consideration

e Professional development for staff to teach in a block schedule.
e The future RMS Implementation Team is encouraged to creatively and critically explore
the use of “Flex” time to fully support student needs.

Stakeholder Engagement

Round 1 Listening Campaign

Round 1 focused on empathizing with our middle school students and collectively
understanding and defining the problems and opportunities that needed to be addressed
(“Empathize” and “Define” phases of design thinking) to more fully meet our middle schoolers’
needs. This knowledge helped guide the work of the RMS Steering Committee and led to ideas
to make BSD middle schools more developmentally responsive and student-centered.
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Round 1 of the RMS Project gathered detailed, qualitative, formative feedback from middle
school students, staff, and families in the form of surveys, listening circles, and outreach visits.
The data collected highlighted the need for improved student well-being and academic learning
environments and guided the direction and next steps in the project. The RMS Steering
Committee identified eight opportunities for improvement and developed a vision for a
developmentally responsive, student-centered education. The project then moved into the
"Ideate and Prototype" phase, which involved continued interaction with stakeholders and data
collection.

Round 2 Listening Campaign

Building on what we learned in Round 1, Round 2 focused on sharing and promoting
understanding of four “scrappy” draft prototypes or ideas for reimagining middle school with a
selection of middle school stakeholders, to gather their reactions and feedback. This part of the
RMS work included the “Test”, “Ideate”, and “Prototype” phases of design thinking. The RMS
Steering Committee needed to know what stakeholders thought about the prototypes to
clarify, strengthen, and improve the prototypes. The intention was to gather high-quality—not
high quantity of —detailed, formative stakeholder feedback that would lead to productive, data-
informed revisions of the prototypes, before they were shared with the broader BSD
community during Round 3.

Approximately 250 middle school staff, families/guardians, and students were involved In
Round 2 of the project, which took place in March 2023. The RMS Steering Committee
conducted 18 outreach visits to gather feedback on the prototypes. These visits included
interactions with staff, families/guardians, and students from various groups such as
Multilingual Learners, Special Education students, Black Student Union students, Leadership
Class students, Advanced Learning students, and Student Advisory Committee students. Each
visit began with a presentation of the four prototypes, followed by collection of written
feedback from stakeholders using prompts that encouraged positive feedback, ideas for
improvement, and questions for exploration. Around 700 comments were collected, and the
feedback was analyzed and shared with each prototype team. The teams received a summary
document with stakeholder reactions, likes, concerns, wonderings/questions, and suggestions.
Additionally, an overview of stakeholder sentiment about each prototype was provided to the
RMS Steering Committee. This feedback helped the prototype teams identify areas that were
valued by stakeholders, as well as areas for refinement, which were then incorporated into the
Committee's final recommendations.

Round 3 Listening Campaign

Building on what we learned in Rounds 1 and 2, Round 3 focused on sharing and promoting
understanding of the four refined prototypes—or ideas—for reimagining middle school and
gathering quantitative feedback via a four-question survey from as broad a range of
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stakeholders as possible. Round 3 returned to the original focus of RMS and asked stakeholders
how well each prototype would improve the middle school experience—based on the problems
and opportunities identified in Round 1. Round 3 feedback was summative and was used to: 1)
inform what stakeholders valued and help the RMS Steering Committee prioritize the final RMS
recommendations, and 2) help guide the future work of the 2023-24 RMS Implementation
Team.

More specifically, Round 3 consisted of a descriptive video about the four proposed prototypes
(Advisory/Homeroom, Problem-Based Learning (PBL), Scheduling, Teacher Teams) and a “Make
Middle School Better” survey that asked stakeholders to assess the extent to which each of the
prototypes would improve the middle school experience for students. The survey was
completed by 2,925 stakeholders, including 2,249 students, 553 family members/guardians,
and 123 staff members.

High-level survey results for Advisory/Homeroom:

e 44% of survey respondents had a favorable perception of Advisory/Homeroom

e 26% had a neutral (not negative or positive) perception

e 24% had an unfavorable perception

e 6% reported not knowing if Advisory/Homeroom would improve the middle school
experience for students

e Asagroup, family members/guardians felt most positively toward Advisory/Homeroom
(67% favorable), followed by staff (51% favorable), and then students (38% favorable).

High-level survey results for Problem-Based Learning (PBL):

e 43% of survey respondents had a favorable perception of Problem-Based Learning

e 28% had a neutral (not negative or positive) perception

e 23% had an unfavorable perception

e 6% reported not knowing if Problem-Based Learning would improve the middle school
experience for students

e As agroup, family members/guardians felt most positively toward Problem-Based
Learning (70% favorable), followed by staff (42% favorable), and then students (37%
favorable).

High-level survey results for Scheduling:

e 38% of survey respondents had a favorable perception of Scheduling

e 21% had a neutral (not negative or positive) perception

e 35% had an unfavorable perception

e 6% reported not knowing if Scheduling would improve the middle school experience for
students

e Asagroup, family members/guardians felt most positively toward Scheduling (56%
favorable), followed by staff (46% favorable), and then students (33% favorable).

High-level survey results for Teacher Teams:
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e 37% of survey respondents had a favorable perception of Teacher Teams

e 29% had a neutral (not negative or positive) perception

e 25% had an unfavorable perception

e 9% reported not knowing if Teacher Teams would improve the middle school experience
for students

e As agroup, family members/guardians felt most positively toward Teacher Teams (64%
favorable), followed by staff (55% favorable), and then students (30% favorable).

See Appendix | for more details.
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Recommendations

Recommendation #1: Recommended Models

The RMS Steering Committee recommends two models that hold great potential for
reimagining our comprehensive middle schools: Advisory/Homeroom and Problem-Based
Learning (PBL), which aligns well with the district’s already in-progress Global Competencies
curricular initiative. Scheduling changes will be required to support implementation. The
Teacher Teams prototype may be embedded in Advisory and PBL.

The Advisory/Homeroom model aims to create a supportive and inclusive environment for our
students by providing designated time for students to connect with a dedicated advisor who
serves as a mentor and advocate. This model emphasizes fostering positive relationships,
social-emotional development, and character education. By implementing this model, we aim
to strengthen our middle school students’ sense of belonging and well-being.

The Problem-Based Learning (PBL) model focuses on developing students’ critical thinking,
collaboration, and problem-solving skills. Students will engage in authentic, real-world
challenges, where they will apply their knowledge across disciplines to solve complex problems
and develop their Global Competency skills. This approach promotes active learning and
inquiry-based exploration. We believe that Problem-Based Learning will enhance students'
academic motivation and engagement, and in doing so, lead to deeper understanding of
content and the development of the skills listed above.

For more detailed information about the model prototypes, please see page 19.

Recommendation #2: Recommended Timeline

We recommend that these models be implemented according to the timeline outlined in Figure
5. This timeline provides a clear roadmap for the phased implementation of both models,
allowing for a smooth transition and ensuring sufficient time and effort for the preparation,
professional development, and stakeholder engagement that will be required to ensure
successful implementation.

Recommendation #3: Resource Allocation
We strongly recommend that the necessary resources, infrastructure, and time be allocated to
fully support the successful implementation of the models and a smooth and effective
transition toward middle schools that more fully support our students. To facilitate this, we
propose investing in the following resource areas:

e Extensive Professional Development for Educators and Leaders

e Comprehensive, Evidence-Based Curricula

e Dedicated Staffing Considerations

e Robust, Data-Driven Evaluation and Continuous Improvement
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By allocating resources to these key areas, we can provide the necessary support for our
educators and students as they learn to do middle school in a new way. We believe that
investing in professional development, curriculum, staffing, and evaluation will contribute to
the strong foundation and support system that is needed for the transformative middle school
experience we envision.

Recommended Implementation Timeline

2022-23 2023-24 2024-25 2025-26 2026-27 2027-28 2028 —

RMS U::ﬁx. IMPLEMENTATION TEAM: ADVISORY & PBL MODELS

DESIGN TEAM
>
§ LAUNCH TEAM
<
p— S
- DESIGN & SMALL SCALE LAUNCH
po— o

Throughout the projects, we will leverage continuous cycles of improvement, stakehelder input and criteria for evaluation.

Figure 5: Recommended Implementation Timelines
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Next Steps
The RMS Steering Committee recommends the following immediate next steps:

1.

Form a dedicated RMS Implementation Team: Establish a team of educators and
administrators who will spearhead the development and implementation of
Advisory/Homeroom and Problem-Based Learning (PBL). This team should have deep
understanding of student needs, curricula, instructional strategies, and how schools
function.

Identify clear objectives: Determine the specific goals and objectives of the
Advisory/Homeroom and Problem-Based Learning (PBL) models. Clearly define the desired
outcomes to guide program design, implementation, resource allocation, and evaluation
and continuous improvement.

Conduct a needs assessment: Assess the specific needs and challenges of our middle
school students to identify the specific areas where Advisory and PBL would be expected to
make significant, positive impacts. In what ways will student experience and outcomes
look different as a result of these programs? Which student populations are expected to
benefit and in what ways? Gather feedback from teachers, students, and parents through
surveys, interviews, and observations. Use this information to shape the program's content
and design.

Design frameworks: Develop clear, logical frameworks that outlines how
Advisory/Homeroom and PBL will be structured. Determine the frequency and duration of
Advisory sessions, the process for selecting and assigning student groups, and the
integration of PBL into the curriculum. Define the roles and responsibilities of teachers,
advisors, students, school and district leaders, and families/guardians.

Adopt and develop resources and materials: Create or curate resources and materials that
support the Advisory/Homeroom and PBL models. These may include instructional guides,
problem scenarios, rubrics, templates, and examples of successful projects. Ensure that the
resources align with the model’s objectives and consider the needs of diverse student
populations.
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Implementation Planning

A RMS Implementation Team needs to be formed. The Implementation Team will develop a
plan based on the approved recommendations. Like the work of the RMS Steering Committee,
implementation designs and plans will be based on research and stakeholder engagement and
will phase in proposed changes over time, through a thoughtful, well-defined, realistic piloting
and evaluation process.

The Implementation Team will be tasked with producing a report that is guided by:

A design-based process that includes data and evaluation and centers stakeholder
expertise and feedback

Research (academic literature and the experiences of other districts/schools)
Reasonable timeline and expectations

Required Resources
The success of the proposed Advisory/Homeroom and PBL models depends in large part on the quality
of the implementation support, which itself relies upon the following:

Comprehensive Curricula: The models should have comprehensive, research-based
curricula that address students’ developmental, academic, and social-emotional needs.
Curricula should be age-appropriate and responsive to changing needs and concerns.

Professional Development: Educators should receive comprehensive training and
ongoing professional development and coaching to equip them with the skills and
knowledge they need to properly implement the models and effectively support
students. This will likely require additional compensation for educators’ participation in
trainings.

Staffing: It's important to have leaders who effectively coordinate and monitor the
models. These leaders will help the five comprehensive school develop a shared vision,
create a positive and inclusive school culture, promote student success, and support the
ongoing professional development of educators. It will be important for existing staff in
the Teaching and Learning department to align their work with developing and
implementing the Advisory/Homeroom and PLB models.
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Estimated Investment

2023-24 2024-25 2025-26 2026-27 2027-28 2028-29

Deve

Advisory PBL
launch launch
RMS
Implementation | $25,000 $25,000 $25,000 $20,000 $15,000 $10,000
Meetings
Designing
Advisory Model $169,750 $31,080 $33,300 $35,520 $37,740
2 Adopti $15,000 (T&L 7511 (T&L 7511 (T&L 7511 (T&L 7511 (T&L 7511
SRMIE budget) budget) budget) budget) budget)
Curriculum
Designing PBL
Model $15,000 $50,000 $40,000 $40,000 $40,000 $40,000
Professional $135,000

lopment | $60,000 | (shourscert | $150,000 | $60,000 | $60,000 | $60,000

training)

Total

(excludes 7511)

$115,000 | $210,000 | $215,000 | $120,000 | $115,000 | $110,000

Evaluation and Continuous Improvement Criteria

To determine whether the models proposed are effective and well-received by stakeholders in
practice, we will need to establish clear goals and outcomes and regularly assess progress
towards the goals. The following data sources and metrics can be used to inform progress and
success:

Student Feedback: Collecting student feedback via surveys, focus groups, and interviews
from students provides valuable insight into their experiences and outcomes.

Academic Performance: Analysis of student academic performance can provide one
measure of program effectiveness. Data could include student grades and test scores
from before, during, and after implementation.

Attendance Rates: Regularly tracking student attendance rates can provide insight into
the impact of the models on one important measure of student engagement. If
attendance rates improve after the implementation of the program, it may be an
indication of the program's effectiveness.

Disciplinary Records: Tracking disciplinary records can help determine whether the
model might be contributing to reduced disciplinary incidents, especially for traditionally
underserved student groups, and a more positive overall school culture.

Feedback from Families/Guardians: Gathering feedback from families and guardians can
provide another type of insight. Surveys, focus groups, and meetings can be used to
gather feedback about the program's impact on their child's overall experience in middle
school.
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e Feedback from Educators and Staff: Collecting feedback from educators and other
school staff can help determine model effectiveness. Educators and staff can provide
feedback on the quality of the models, the usefulness of the training they receive, and
the support they need to effectively instruct and support their students.

By regularly assessing and analyzing these factors, the district will be able to gain a better
understanding of the effectiveness of the Advisory/Homeroom and PBL models and make
necessary adjustments to improve student experiences and outcomes.

42



References

About D39C. Design39Campus. (n.d.). https://design39campus.com/about-us

About Us - Ellen Fletcher Middle School. Ellen Fletcher Middle School. (n.d.).
https://fletcher.pausd.org/about-us

Au, R., Carskadon, M., Millman, R., Wolfson, A., Braverman, P. K., Adelman, W. P., Breuner, C. C.,
Levine, D. A., Marcell, A. V., Murray, P. J., O’Brien, R. F., Devore, C. D., Allison, M., Ancona,
R., Barnett, F. S. E., Gunther, R., Holmes, B., Lamont, J. H., Minier, M., ... Young, T. (2014,
September 1). School Start Times for Adolescents. American Academy of Pediatrics.
https://publications.aap.org/pediatrics/article/134/3/642/74175/School-Start-Times-for-
Adolescents?autologincheck=redirected

Author, P. (2020, June 9). Design thinking: How to create your POV (part 4) / blogs / perficient.
Perficient Blogs. https://blogs.perficient.com/2019/02/08/design-thinking-how-to-create-your-
pov-part-4/

Bainbridge Island School District (BISD). (2022, February 15). Odyssey Info Night.
https://us02web.zoom.us/rec/play/Om02fEGD1gK _1ZBzP3KUZEN7g9iyzw0ug58zTNLjhKZOB
eZQ01b3L0vdbvtLcs-7rdkNxm-
89CFPBKkVuU.t4Etm3kbUE7_F8vT?canPlayFromShare=true&from=share_recording_detail&start
Time=1644980633000&componentName=rec-
play&originRequestUrl=https%3A%2F%2Fus02web.zoom.us%2Frec%2Fshare%2FVLAOp3PgJ
HkZKK1DFNZPJUM1IQpljRUHSRgq2L4kZ9gOBW7THIi91GhActdplg38h.WO6X71jVommPsy
gu%3FstartTime%3D1644980633000

Bainbridge Island School District (BISD). (n.d.). Odyssey Multiage Program. Odyssey Multiage Program
/ Home. https://www.bisd303.org/domain/816

BCPS is reimagining middle grades — A district strategic plan initiative. BCPS is Reimagining Middle

Grades — A District Strategic Plan Initiative. (n.d.).

43



https://www.browardschools.com/site/default.aspx?PageType=3&DomainID=14019&Modulelns
tancelD=56303&ViewlD=6446EE88-D30C-497E-9316-
3F8874B3E108&RenderLoc=0&FlexDatalD=119364&PagelD=34167

Bill & Melinda Gates Foundation. (n.d.-a). An Introduction to Equity-Centered Design.
https://lwww.designthinkersacademy.co.uk/wp-content/uploads/2022/11/introduction-to-equity-
centered-design.pdf

Bishop, P., & Harrison, L. M. (2021). The Successful Middle School: This We Believe. Association for
Middle Level Education.

Blazer, C. (2018, October). Information Capsule: Middle School Redesign.
https://files.eric.ed.gov/fulltext/ED556901.pdf

Both, T. (2020, April 30). Design Thinking Bootcamp Bootleg. Stanford d.school.
https://dschool.stanford.edu/resources/the-bootcamp-bootleg

Broward County Public Schools. (2022a, May 3). Reimagining Middle Grades Staff and Student
Spotlight, Spring 2022. YouTube. https://www.youtube.com/watch?v=KcYE9T3QETM

Broward County Public Schools. (n.d.). BCPS Named 2022 District Project Based Learning Champion by
PBLWorks.
https://www.browardschools.com/site/default.aspx?PageType=3&DomainlD=227&Modulelnstan
celD=60855&ViewID=6446EE88-D30C-497E-9316-
3F8874B3E108&RenderLoc=0&FlexDatalD=280492&PagelD=447

Center for Innovation in Teaching & Learning at University of Illinois Urbana-Champaign. (n.d.).
Problem-Based Learning (PBL). https://citl.illinois.edu/citl-101/teaching-
learning/resources/teaching-strategies/problem-based-learning-(pbl)

Challenge success well-being engagement and belonging for all students. Challenge Success. (2023,
March 13). https://challengesuccess.org/

Codesigning Schools Toolkit. (n.d.).
https://www.codesigningschools.com/?__hstc=218427590.9b53abdf7cdec5bfe6a9638cal3ec4d7d.

44



1660602275445.1660602275445.1660602275445.1& __hssc=218427590.1.1660602275446&__h
sfp=4285505810

Community Lab School. (n.d.). https://cls.k12albemarle.org/academics/middle-school

Dallas Independent School District. (n.d.-b). Ignite Middle School.
https://www.dallasisd.org/domain/18932

Developing a Middle School Model: Video Showcase and Instructional Rubrics. The University of
Chicago. (2011, January 24). https://uei.uchicago.edu/news/article/developing-middle-school-
model-video-showcase-and-instructional-rubrics

Development, P. (2018, January 31). How Kindergarten Got It Right. The MIT Press Podcast.
https://mitpress.podbean.com/e/how-kindergarten-got-it-right/

DeVos, J. (2018, July 19). Design Problem Statements — What They Are and How to Frame Them. Toptal
Design Blog. https://www.toptal.com/designers/product-design/design-problem-statement

Edge, K., & Davis, Dr. J. (2022, November 28). Space Framework for School Change. Challenge
Success. https://challengesuccess.org/resources/space-framework-for-school-change/

Edutopia. (2013a, March 20). Reinventing a Public High School with Problem-Based Learning.
YouTube. https://www.youtube.com/watch?v=TIg-nsGi7VV0

Edutopia. (2014, March 4). High School Teachers Meet the Challenges of PBL Implementation.
YouTube. https://www.youtube.com/watch?v=nMCCLB9gOag

Family Leadership Design Collaborative. (n.d.). https://familydesigncollab.org/co-design/

Field, K. (2021, August 16). What science tells us about improving middle school. PBS.
https://www.pbs.org/newshour/education/what-science-tells-us-about-improving-middle-
school?utm_source=facebook&utm_medium=pbsofficial &utm_campaign=newshour&utm_conte
nt=1629223264

Flandro, C. (2023, February 5). In a district with Unique Mondays, at-risk students outperform state
averages. ldaho Education News. https://www.idahoednews.org/east-idaho/in-a-district-with-
unique-mondays-at-risk-students-outperform-state-averages/

45



Friis Dam, R., & Yu Siang, T. (2023, May 30). Stage 2 in the Design Thinking Process: Define the
Problem and Interpret the Results. The Interaction Design Foundation. https://www.interaction-
design.org/literature/article/stage-2-in-the-design-thinking-process-define-the-problem-and-
interpret-the-
results#:~:text=The%20second%20stage%20in%20a,the%20design%20problems%20and%20cha
llenges

Haney, L. (2017, October 10). The Do’s and Don'ts of Reimagining Middle School. Education Week.
https://www.edweek.org/leadership/opinion-the-dos-and-donts-of-reimagining-middle-
school/2017/10

Hanover Research. (n.d.-c). Best Practices for Improving Middle Schools. https://portal.ct.gov/-
/media/SDE/ESSA-Evidence-Guides/Best_Practices_for_Improving_Middle_Schools.pdf

Hau, I. (2021, May 26). Education has a three-headed crisis. Mental Health is only part of it. EdSurge.
https://www.edsurge.com/news/2021-05-26-education-has-a-three-headed-crisis-mental-health-
is-only-part-of-it

Henry Wood, J., & Taniguchi, S. (2022, November 20). Innovative Models Exchange Offers a
Roadmhttps://www.citationmachine.net/artificial-intelligence/cite-a-website/confirmap for
Reinventing School. The 74. https://www.the74million.org/article/innovative-models-exchange-
offers-a-roadmap-for-reinventing-school/

IDEO. (n.d.). Human-Centered Design. Design Kit. https://www.designkit.org/

Interaction Design Foundation. (2021, June 15). What is empathize?. The Interaction Design Foundation.
https://www.interaction-
design.org/literature/topics/empathize#:~:text=Empathize%20is%20the%20first%20stage,%27%
20experiences%2C%20motivations%20and%20problems

Intrinsic Schools Belmont Campus. Intrinsic Schools. (2022, November 16).

https://intrinsicschools.org/belmont-campus/

46



Larmer, J. (2015, July 13). Project-based learning vs. problem-based learning vs. X-BL. Edutopia.
https://www.edutopia.org/blog/pbl-vs-pbl-vs-xbl-john-larmer

Leading to change / how do you change school culture?. ASCD. (n.d.).
https://www.ascd.org/el/articles/how-do-you-change-school-culture

Learning Policy Institute. (n.d.). Redesign Schools for Stronger Relationships. Restarting and Reinventing
School. https://restart-reinvent.learningpolicyinstitute.org/redesign-schools-stronger-relationships

Lerner, C. (2019, October 2). How Prototyping Can Transform Student Services Faster. Brightspot
Strategy. https://www.brightspotstrategy.com/how-prototyping-can-transform-student-services-
faster/

Los Angeles Unified School District (LAUSD). (2016a, June). Reimagining the Middle Grades: A
Framework for Action.
https://achieve.lausd.net/cms/lib/CA01000043/Centricity/domain/542/mglearninggrp/Framework
%?20update%2007-22-16.pdf

Los Angeles Unified School District (LAUSD). (2016b, June 2). Middle Grades Resolution Framework
for Action.
https://achieve.lausd.net/cms/lib08/CA01000043/Centricity/domain/542/mglearninggrp/Draft%20
Framework%20Posted%206-2-16.pdf

Los Angeles Unified School District (LAUSD). (n.d.-d). Middle Grades Learning Group Resources.
https://achieve.lausd.net/middlegradesL G#spn-content

Lucas Education Research. (2023, March 23). https://www.lucasedresearch.org/

Manjee, A. (2018, December 27). How to Weave Advisory into Academics - Plus 10 Resources for
Teaching SEL. EdSurge. https://www.edsurge.com/news/2016-10-17-how-to-weave-advisory-
into-academics-plus-10-resources-for-teaching-sel

Marples, M. (2021, April 16). Teens slept 45 minutes more a night when their school district tried a new
scheduling strategy. CNN. https://www.cnn.com/2021/04/15/health/school-start-time-sleep-
study-wellness/index.html

47



Montessori Middle School (7-8th). Springs Charter Schools. (n.d.-a).
https://springscs.org/programs/murrieta/murrieta/montessori-middle-school

Neal, D. (2021, July 9). Career Exploration in the Middle Grades Case Study: District-Level
Implementation of PBL to Drive Student Exploration and Engagement. AMLE.
https://lwww.amle.org/career-exploration-in-the-middle-grades-case-study-district-level-
implementation-of-pbl-to-drive-student-exploration-and-engagement-broward-county-public-
schools-broward-county-florida/

Paterson, C. (2018, February 12). Shadow a Student: Reinventing the School Experience. Getting Smart.
https://www.gettingsmart.com/2018/02/12/shadow-a-student-reinventing-school/

PPSSF. (2018, April 27). Middle Grades Redesign: Recap of SFUSD Presentation. PPSSF.
https://www.ppssf.org/news/2018/4/26/middle-grades-redesgin-recap-of-sfusd-
presentation?rg=middle+school

Raz, A. (2021, June 7). Equity-Centered Design Framework. Stanford d.school.
https://dschool.stanford.edu/resources/equity-centered-design-framework

Reimagining middle grades: Staff & student spotlight. Microsoft Sway. (n.d.).
https://sway.office.com/uDO3xL4zq8d1PwPH?ref=Link

Reimagining Middle Schools Update, Year 1 - quarter 1. YouTube. (2019, January 30).
https://youtu.be/hC51c4W5CAM

Reimagining middle schools with conscious discipline. Conscious Discipline. (n.d.).
https://consciousdiscipline.com/videos/reimagining-middle-schools-with-conscious-discipline/

Salnick, K. (n.d.). One Thousand Steps. https://www.onethousandsteps.org/

Schools worth visiting. Getting Smart. (2021, December 8). https://www.gettingsmart.com/schools-worth-
visiting/

Secondary learning / reimagining middle grades (RMG). Secondary Learning / Reimagining Middle

Grades (RMG). (n.d.). https://www.browardschools.com/middlegrades

48



Seguin ISD Middle School Redesign. Seguin Independent School District. (n.d.).
https://lwww.seguin.k12.tx.us/page/msr.home#resources

Shadow a student challenge. Stanford d.school. (n.d.). https://dschool.stanford.edu/shadow-a-student-k12

Silverman, J. (2023, February 6). Portland-Area Middle Schools, Walloped by Bullying, Fights and
Unrest in Pandemic’s Wake, Remain on the Brink. Oregon Live.
https://www.oregonlive.com/education/2023/02/portland-area-middle-schools-walloped-by-
bullying-fights-and-unrest-in-pandemics-wake-remain-on-the-brink.html?output Type=amp

Smith, J. (2022, September 27). Film screening to explore Highline’s innovative high schools. The Seattle
Times. https://www.seattletimes.com/education-lab/film-screening-to-explore-highlines-
innovative-high-schools/

Sparks, S. D. (2022, November 29). Later School Start Times Could Help Teachers, Too. Education
Week. https://www.edweek.org/teaching-learning/later-school-start-times-could-help-teachers-
t00/2022/11

Springpoint Schools. (n.d.-e). How to Plan Great Learning Tours for School Designers .
https://www.springpointschools.org/media/2018/11/Springpoint_How-to-Plan-Great-Learning-
Tours-for-School-Designers_2018.pdf

Springs Charter Schools Mission & Vision. Springs Charter Schools. (n.d.-b). https://springscs.org/about-
us/mission-vision

Sprouts. (2017a, October 23). The Design Thinking Process. YouTube.
https://www.youtube.com/watch?v=_rO0VX-aU_T8

Sprouts. (2017b, October 23). The Design Thinking Process. YouTube.
https://www.youtube.com/watch?v=_r0VX-aU_T8

Stanford d.school. (n.d.-f). Shadow a student Toolkit.
https://drive.google.com/file/d/17Tc1rOLXaPBPyH4SihsET33ZFnhS02wZ/view

Summit Atlas (West Seattle). Summit Public Schools. (2023, March 20). https://summitps.org/our-
schools/summit-atlas-west-seattle/

49



Sung, K. (2022, August 16). Middle schoolers are social. What opportunity does that create for learning?
https://www.kged.org/mindshift/59687/middle-schoolers-are-social-what-opportunity-does-that-
create-for-learning

Turnaround for Children Toolbox: Whole-Child Design. Turnaround for Children. (2021, October 25).
https://turnaroundusa.org/toolbox/wcdesign/

Turnaround for Children. (2023, February 3). https://turnaroundusa.org/

Uliasz, K. (2016, April 12). Inclusive Special Education via PBL. PBLWorks.
https://www.pblworks.org/blog/inclusive-special-education-pbl

University of Virginia - School of Education and Human Development. (n.d.). About remaking middle
school. University of Virginia - School of Education and Human Development.
https://education.virginia.edu/research-initiatives/research-centers-labs/youth-nex/remaking-
middle-school/about-remaking-middle-school

Vander Ark, T. (2020, December 17). Eight Ways New Schools Innovate. Forbes.
https://www.forbes.com/sites/tomvanderark/2020/11/19/eight-ways-new-schools-innovate/

Watershed Curriculum. YouTube. (2022b, April 25). https://youtu.be/ErgFmItj0E4

Watershed Integrated Learning Program - Radnor Middle School. Words %22Radnor Middle
School%22 in circle around letters %22RMS%22. (n.d.).
https://rms.rtsd.org/academics/integrated/watershed

Youth-Nex, & Youth-Nex. (2020, September 15). Centering Youth Voice: School Climate & Culture in
the Middle Grades. Youth. https://youthnexblog.education.virginia.edu/?p=1992

YouTube. (2013b, June 28). ITech prep ends its first year. YouTube.
https://www.youtube.com/watch?feature=plpp&v=05617LwXD6g&p=PL8A2FC0D618227FF5

&app=desktop

50



Appendix A: RMS Roles

To ensure a wide variety of experiences, perspectives and knowledge were located within the
RMS project, initial staffing ideas included the following:

Role

Project Sponsor

Steering Committee
(SC) Chair

Core Team

Steering
Committeel!
(Including smaller
Core Team)

Project Manager
(PM)

Researcher/Evaluator

Role Description

“Typically, the project sponsor is a senior executive in an organization (often at or just
below the board level) who is accountable for the success of the project, in terms of its
business outcomes and benefits.” (Source)

“Leaders need to give steering committee members the tools to perform their duties by
setting standards and clear goals.” (Source)

This role organizes and leads the work of the Steering Committee and the Core Team,
and liaises with the Project Sponsor, Project Manager, and Researcher to ensure the
overall project goal is accomplished. The SC Chair is responsible for project deliverables,
milestones, timeline, tracking and updating of progress.

Guides the work by developing the project charter; creating a detailed project timeline;
planning and facilitating Steering Committee meetings; bringing draft proposals for
feedback to the larger group.

“The purpose of the...steering committee is to help the sponsor deliver the outcomes
and realize the benefits.” (Source)

Steering Committee members will be responsible for leading and gathering feedback
from their own “role alike” advisory groups (middle school principals, middle school
students, middle school parents/families, curriculum developers, central office directors,
high school student, high school teacher).

“In the broadest sense, project managers (PMs) are responsible for planning, organizing,
and directing the completion of specific projects for an organization while ensuring
these projects are on time, on budget, and within scope.” (Source)

This will be a big project with high visibility and lots to manage. It is important to assign a
project manager to help ensure project success and timeliness.

In the planning phase of the project, this role provides research, design, and "success
metrics" leadership and support to the SC Chair and SC.

In the implementation phase of the project, this role leads the design, execution, and

analysis of formative and summative evaluations to determine project progress,
success, and areas for continued improvement.
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Appendix B: RMS Steering Committee Membership

Role

Name(s)

Project Lead

Melisa Macias, Director of Teaching & Learning

Project Sponsors

Eva Collins, Deputy Superintendent
Sharon Kautz, Executive Director, Teaching & Learning

Project Management

Melanie McGee, Director of Project Management

Core Team

Melisa Macias, Director of Teaching & Learning
Wendy Powell, Curriculum Developer, Secondary, SEL
Drew O’Connell, Director of Student Life

Darren Down, MTSS Coach

Anna Van Windekens, Research Scientist

Steering Committee

7 Parent representatives
5 Students

5 Teachers

4 Administrators

4 School Staff

7 Central Office Staff

32 total members

Level 2

102

(Students, staff, central office staff)

Due to overwhelming interest in serving on the Steering
Committee, and our desire to include all voices that want to
be heard, we have designed a Level 2 group of members that
will work closely with the Steering Committee at select points
throughout the process. This is a way to bring even more
perspectives to the table.

52




Appendix C: Why Form RMS?

Why Form RMS?

Students, in partnership with staff, families, and the larger Bellevue community, will imagine a
new kind of middle school where young people engage in innovative, personalized learning
experiences both in and out of school, to capitalize on and build their cognitive and social
emotional capabilities.

e Covid-19- The Covid-19 pandemic has challenged almost every aspect of how we think
about education and pushed us to think about how we can better serve our students,
particularly those who have been traditionally marginalized.

e Global Issues: A time in history when our world is dealing with enormous challenges and
at a time when the opportunities created by those challenges have never been greater.
Our students are the ones who will bring solutions to environmental concerns, global
warming, conservation of natural resources, racial and gender inequalities, role of
technology and development of alternative energy sources, etc.

o Child Development: Early adolescence is defined generally as ages 11 to 15 and grades
six to nine. These students experience significant biological, cognitive, and social-
emotional changes during this period of their lives. Research on positive youth
development outlines how middle schools can help young people navigate the changes
of early adolescence and build on their innate strengths to become confident,
purposeful, healthy, thriving adults and members of society.

¢ Identity and Social: During the middle school years, our students will be navigating
these challenges of adolescence while also continuing to grow in to their identities. It is
important that we support all of our students in feeling empowered in their identities,
through experiencing sense of belonging in their school communities.

The middle school years represent an opportunity for young people to find their voice, discover
and develop their interests, and develop longstanding relationships. This effort will imagine a
new kind of middle school where young people engage in innovative, personalized learning
experiences, both in and out of school, to capitalize on and build their cognitive and social
emotional capabilities. We have an opportunity to improve the school culture, build more
trusting relationships with students, and empower them to take greater ownership of their
learning.

Together, we can create a dynamic and powerful force to advance new ways of thinking about
how our BSD students will reimagine their middle school experience!
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Appendix D: RMS Steering Committee Meeting Dates

W ONOOUAEWDN R

8/17/22
9/8/22
9/20/22
10/3/22
10/20/22
11/3/22
11/17/22
12/8/22
1/12/23
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11.
.3/9/23
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14.
15.
16.
17.
18.

12

2/2/23
2/7/23

3/23/23
4/6/23
4/20/23
5/4/23
5/18/23
6/1/23



Appendix E: Critical Criteria

Procedure 0130P will be embedded throughout the process as illustrated in the table below.
The phases in the first column align to the Design Thinking process. The second column includes
success criteria for each phase to ensure thoughtful, collaborative, equity-centered
engagement, and co-creation.

Design Phase Success Criteria

Empathy - Do we understand the needs of students? (0130P)

- Have we observed a middle school student?

- Did we talk to a diverse set of middle school with proximity to the
problem? (0130P)

- Did we create a safe space for honest sharing?

- Have | asked questions about students’ needs?

- Have I shadowed a student?

- Havel interviewed a student?

- Did we listen to and learn from middle school students? (0130P)

Define - Isthe problem statement focused on middle school students?
- Who are the students impacted (intentionally or unintentionally)?
(0130P)

- Did we identify the challenge?

- Did we examine research and data?

- Do we understand context & identity root cause? (0130P)
- Did we reflect on personal experiences?

Ideation - Are different perspectives heard during the process? (0130P)

- How does/could this promote opportunities or access for those who
have been historically excluded? (0130P)

- How can this benefit all students equitably? (0130P)

- Did we engage community to generate solutions? (0130P)

- Did we define success and barriers/mitigations? (0130P)

- Did we generate ideas that would lead to success/overcome barriers?

Prototype - Isthis aligned to the district’s mission, vision, values?

- How does this result in preventing, reducing, or removing barriers to
more equitable outcomes? (0130P)

- Have provisions been made to provide necessary supports (training,
resources, time) for implementation? (0130P)

Test (Feedback - Based on what was learned from completing this review, have we

and Revise) made changes? (0130P)

- How were implementation plans adjusted to ensure key relevant
issues will not be missed? (0130P)
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Appendix F: Why Choice Schools Were Not Part of This Project

Why are Bellevue Big Picture School and International School not formally included in RMS?
Big Picture and International are not formally included because as BSD “choice schools” they
have their own histories, culture, models, and, most importantly—requirements. For example,
Big Picture is required to follow a specific model. We also recognize that parents/family
members and students have purposefully selected into these choice schools for the unique
educational experiences they provide. While not formally included, the Reimagine Middle
School committee is committed to engaging with Big Picture and International to learn from
them and share what we learn with them.
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Appendix G: BSD Data

Bellevue School District Data - Enrollment, Social-Emotional, Academics data

With 3,955 students currently enrolled across our five comprehensive middle schools (Chinook,
Highland, Odle, Tillicum, Tyee), these schools represent twenty percent of all BSD student
enrollment. As shown in Figure 11, school-level enrollment ranges from a low of 650 students
at Highland Middle School to a high between 834-901 students at Chinook, Odle, and Tyee
Middle Schools (April 2023 Enrollment Data).

1000

834
800
703
650
600
400
200
0

Tyee Middle Odle Middle Chinook Middle Tillicum Middle Highland Middle
School School School School School

# of Enroliments

Figure 11: Enrollment Data by School, April, 2023

Social-Emotional

As shown in the Figures 12 & 13, district Panorama survey data tell us that in Fall 2021, 69% of
our middle school students had a favorable sense of belonging! at school. Several groups
reported smaller proportions of students with favorable responses:

e 64% favorable: Students receiving Special Education services and low income

1 Sense of Belonging: A domain comprised of 11 individual questions on the district’s annual Panorama survey that
captures “The extent to which students feel that they are valued members of their school’s community.”
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65% favorable: Black students and students receiving English language learner services
BSD Grade 6-8 Student Sense of Belonging by Program Participation
(% of students with favorable responses)
64
58 58 I 58 58

71
63 @2 65 61 64
III I | I
All Students English Learners Students with Low Income Advanced Learning
Disabilities

61

M Fall 2018 mFall 2019 ™ Fall 2021

Figure 12: Panorama Sense of Belonging Data, by Program
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BSD Grade 6-8 Student Sense of Belonging by Race/Ethnicity
(% of students with favorable responses)

71
69 67 67 68
61 61 61 6o 62 61 60 61 62 63
All Students Asian Black Hispanic Multi Ethnic White

M Fall 2018 m Fall 2019 Fall 2021

Figure 13: Panorama Sense of Belonging Data, by Race/Ethnicity

Academics

Washington students take state and federal tests to assess their learning and that of the
educational system. The Smarter Balanced assessments (SBA) in English language arts (ELA) and
math are given to students in grades 3-8 and 10. The SBA Proficiency Levels graph (see Figures
14 & 15) below illustrate how students performed by grade level and subject area.

For the Spring 2022 ELA SBA:

65% of 6™ graders met or exceeded standards.

74% of 7t" graders met or exceeded standards.

75% of 8t graders met or exceeded standards.

In other words, approximately a quarter of our middle school students did not meet
ELA standards.

O O O O

For the Spring 2022 math SBA:

63% of 6" graders met or exceeded standards.

66% of 7t" graders met or exceeded standards.

68% of 8t" graders met or exceeded standards.

In other words, approximately a third of our middle school students did not meet
math standards.

O O O O
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English Language Arts Smarter Balanced Proficiency Levels
Spring 2022 by Grade Level

100%
90%
80% 41% 42%
50%
70% 59%
60%
50%
40%
30%
. 17%
20% 16% 13% 11% 12% 14%

0%

Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 Grade 10
W Well Below Standards Below Standards M Meets Standards ™ Exceeds Standards

Figure 14: ELA Smarter Balanced Proficiency Levels 2022
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Math Smarter Balanced Proficiency Levels
Spring 2022 by Grade Level

0,
S 21% 22% - 24%

100%

90%
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40% 25% 23%

0,
30% 16% 19% 17% 15% o
20% 12% 16% 16%

0%

Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 Grade 10
W Well Below Standards Below Standards Meets Standards ™ Exceeds Standards

Figure 15: Math Smarter Balanced Proficiency Levels 2022

As the data show, our middle schools are doing some things really well for some students, and
there are pockets of excellence. At the same time, we are not meeting the needs of all our
students; and we have not yet systematized this excellence. Even our students who are doing
well academically may be struggling in other ways (e.g., high-achieving students who struggle
with anxiety and/or depression).
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Appendix H: Fall 2022 Middle School Student Survey Themes

Source: Panorama Fall 2022 Student Survey — School (Grades 6-8): 3,861 students took this survey, and 3,464
responded to the question, “What do you like about your current middle school experience?” (Five
comprehensive middle schools)

Response themes and students’ quotes are mentioned below.
Socialization and Friendship:

“I know some students that are my friends from other outside activities so | have a supporting friend group to help
me in this middle school experience. | also have friends from last year so | don't feel left out or alone”.

“My friends are the reason why i actually get up early in the morning and go to school”.
Supportive Teachers and Adults:

“I like how | am able to form relationships with teachers. | also like how teachers give some opportunities to kids
who doesn't speak up as much. | am more confident in speaking my first language Japanese. At school, | don't
speak much but at Japanese School | speak a lot. | see how teachers give opportunities which | like because
sometimes people just need a little push to speak up”.

“i like how nice the teachers are and if i need something the teacher will sit down with me at tutorial and explain
what I'm doing that is not right”.

Elective Classes and Choices:

“I like the variety in different elective classes because it gives students advanced options to learn by taking coding
and robotics classes that might usually be unavailable. | also love being able to see my friends during lunch, even
though most of them have 2nd lunch while | have 3rd lunch”.

“I like the way that classes fit together in a way that allows for enough time to get classwork and homework done
in class. I also enjoy the electives that we have which allows students to choose based on their hobbies and things
they like to do”.

Extracurricular Activities:

“l enjoy that there are a lot of opportunities (for example, clubs) for students to expand and grow their interests,
especially compared to elementary school”.

“I like the fact that there are so many electives to choose from and that you also have after school sports and clubs
to ensure that a student gets a bit of everything. What | mean is academic studies and non-academic studies”.

Diversity:

“I like that there are many different classes with many different people coming from all around, having different
backgrounds and different experiences so we can learn with each other, trying to make it”.
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Appendix I: RMS Stakeholder Engagement

Listening Campaign #1

Description of Round 1: Round 1 took place from August to November 2022 and included
middle school students, family members/guardians, staff, and RMS Steering Committee Level 1
and Level 2 members. We used surveys, listening circles (focus group interviews), and outreach
visits to gather feedback directly from stakeholders. We also drew on other data, such as
administrative data (e.g., student attendance), a student panel, and shadowing of current
middle school students. Round 1 data was primarily open-ended and qualitative in nature and
was driven by two guiding questions for middle school stakeholders to think about and respond
to:

e “What do you like about the current middle school experience?”

e “What would you include in the design of your dream middle school?”

As shown in Figure 16, we gathered feedback from students, staff, and families—prioritizing

data collected from our students (three student data sources) in this first round of stakeholder
feedback.

Data Sources: RMS Listening Campaign Round 1

Students Staff Families/Guardians
OuSt:Sgch Alchemer
Visits Survey
Listening Alchemer
Circles Survey
Panorama
Survey

Figure 16: Data Sources for Round 1 of RMS Listening Campaign
Student Qutreach Visits:

RMS Core Team members visited their assigned middle school to interact directly and naturally
with students during one day’s lunch periods (e.g., one Core Team member attended Odle’s
three lunch periods on October 11, 2022). We approached tables of students and asked if we
could ask them a couple of questions (guiding questions listed above) about their middle school
experience. Core Team members recorded notes, which were then analyzed thematically. In
total, we visited 14 lunch periods across the five schools and interacted with ~150 students in
this way.
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Student Listening Circles:

RMS Core Team members partnered with school staff at the comprehensive middle schools to
conduct six purposefully selected listening circles to elevate the voices of student populations
known to have unique needs, strengths, experiences, and perspectives, and who, at times, are
not fully served by our current system:

e Multilingual Learner (MLL) students (Highland)

e Special Education (SpEd) students (Tillicum)

e Black Student Union (BSU) students (Odle)

e AVID Class students (Odle)

e Leadership Class students (Tyee)

e Advanced Learning (AL) students (Chinook)

The Listening Circles were conducted as focus group interviews, with students typically seated
in a large circle in a classroom, alongside one or more RMS Core Team member facilitator. The
facilitator asked students to reflect on and respond to the two guiding questions (“what do you
like...”, “...include in the design of your dream middle school”). This format allowed us to gather
rich, nuanced data about students’ experiences, thoughts, and ideas through asking students to
explain the how and why behind their answers, and by listening as students naturally built on
and responded to what their peers said. Core Team members recorded notes, which were then
analyzed thematically. In total, we interacted with ~80 students (and approximately seven
educators) in this way.

Student Panorama Survey:

The two guiding questions were included on the Fall 2022 Student Panorama Survey. Most
students at the five comprehensive middle schools opted to responded to these open-ended
questions. For example, 2,860 of 3,894 students (73%) wrote an answer to the “design of your
dream middle school” question, which were then analyzed thematically.

Staff Outreach Visits:

Just like the Student Outreach Visits described above, RMS Core Team members visited their
assigned middle school to interact directly and naturally with staff via a drop-in format for
approximately two hours on a pre-determined day (e.g., one Core Team member stationed
themselves in the school’s staff lounge from 11:00 AM — 1:00 PM on October 17, 2022). We
asked staff the two guiding questions and engaged in thoughtful conversations to learn more
about their experiences and perspectives, and the reasoning behind their answers.

These visits provided an opportunity for staff to get to know more about the RMS Project and

speak with at least one RMS Steering Committee member—helping to build collective
understanding of and support for our work. Core Team members recorded notes, which were
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then analyzed thematically. In total, we held five visits (one per school) and interacted with ~54
middle school staff members (8-16/school) this way.

Staff and Families/Guardians Alchemer Survey:

Using a brief, anonymous, online survey on the Alchemer platform, we gathered written
responses to the two guiding questions from middle school staff members and
families/guardians of current middle school students. We also welcomed responses from
families/guardians of current 9t grade students at Bellevue, Interlake, Newport, and
Sammamish High School who were interested in taking the survey, since they represent the
perspectives of families who have already gone through a BSD comprehensive middle school. In
total, 71 BSD middle school staff members responded to the survey, with at least 10 staff
respondents per middle school. There were 585 family/guardian respondents with a current
BSD middle school student and 89 family/guardian respondents with a current 9™ grader.
Survey responses were analyzed thematically.

Additional Data Sources Used during “Empathize” and “Define” Phase (August — November
2022)

In addition to these data sources where we directly asked stakeholders to provide their
feedback and ideas (outreach visits, listening circles, surveys), we also relied on several other
data sources to inform the “Empathize” and “Define” phase, including:

e BSD Historical Administrative Data from Five Comprehensive Middle Schools (student
attendance, grading survey, etc. (see Appendix G)

e “Qutline of a Middle School Student” visual (completed by RMS Steering Committee
members and then thematically analyzed)

e Middle School Student Panel (10 student participants)

e “Shadow a Middle School Student” (~72 hours total, nine purposefully selected students
were shadowed for a day by a RMS Steering Committee member)

Outcomes of and Learnings from Round 1:

Two key areas of need for middle school students emerged from the “Empathize” and “Define”
phase:

1. Well-Being: Students' social-emotional, belonging, and personal needs are foundational
to learning. Middle school students want to belong and be valued members of their
school community. To make this a reality, students need sufficient, intentional time and
opportunities throughout the day to socialize, build deep, meaningful relationships with
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peers and school staff, as well as take care of their personal needs (e.g., bathroom,
water, food, movement, relaxation, etc.).

Academic Learning: Ideally defined by student voice, choice, and responsibility in
relevant, challenging, interactive, engaging, empowering environments. Middle school
students want choice and autonomy in their academic learning. They need learning that
is accessible, important, relevant, interactive, engaging, and empowering. They want to
feel excited, inspired, and challenged to learn, grow, and be responsible. They want to
feel like their learning is going somewhere—that it serves a purpose and is preparing
them for their future.

With these student needs in mind, the RMS Steering Committee focused on collaboratively
defining the problems and opportunities to be solved. We reached consensus on the following
eight opportunities for improving the middle school student experience:

P wn P

o w

Students do not have enough meaningful connection to/with peers and adults.
Students want and need a strong sense of belonging at school.

Students experience irrelevant instruction and use of time in class.

There is a disconnect between the skills students are being taught and the skills they
need to succeed in the future.

Students need to be meaningfully engaged and able to use their voices.

Students lack interactive learning environments.

The middle school day and classes are not typically structured in a way that empower
students and promotes ownership of their own learning.

Students need break time during the school day.

There is currently no bridge to support 5t grade students as they transition into middle
school.

The RMS Steering Committee also acknowledged that for every action and decision we take to
redesign our comprehensive middle schools, there will likely be reactions which may lead to
potential unintended consequences affecting many people.

Moving from understanding students’ needs and defining opportunities, the RMS Steering
Committee collaboratively created the following vision for our work together:

Reimagining Middle School (RMS) Vision:

“We will redesign the middle school experience to offer a developmentally responsive, student-
centered education.”

We aim for a middle school education that:

Is rooted in relationships.
Meets students where they are by promoting positive social interactions and meeting
students’ social-emotional needs.
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e Focuses on ensuring relevant, meaningful, productive learning environments and
academic interactions.
e Serves as a supportive bridge between elementary and high school.

Ideate and Prototype (November 2022 - February 2023)

Although not part of a formal “Listening Campaign”, ongoing interaction with stakeholders and
collection and use of data continued between November 2022 and March 2023. This part of the
RMS work focused on the “Ideate” and “Prototype” phases of design thinking and included:

e October/November 2022: AVID classes’ “RMS Design Challenge” student projects
o RMS Steering Committee members were able to learn from the perspectives and

creative solutions and ideas of middle school student leaders and to consider
incorporating this into our future prototypes. For example, the design challenge
resulted in themes around:

= Use of time at school

= Food (hunger and health) at school

= Academics

= Building student engagement and sense of belonging

= Career exploration

e November 2022: Empathy Panel Interview with school leaders and educators from Big
Picture and International Schools
o Hearing from and asking questions directly of leaders and educators at our
district’s two secondary choice schools informed RMS Steering Committee
members’ understanding of how these unique schools operate, especially in
terms of levers for reimagining middle school like community-building, student
leadership, scheduling, and project-based learning.

e January 2023: RMS Steering Committee members completed survey to identify our
collective top choices to move into prototyping stage
o Survey results and table discussions of the results led to the RMS Steering
Committee’s four prototypes (“Top Solutions for Reimagining Middle School”):
= Advisory/Homeroom
= Problem-Based Learning (PBL)
= Scheduling
= Teacher Teams with Student Cohorts

e January/February 2023: 10 RMS Steering Committee members conducted visits at a
total of five innovative out-of-state and local middle schools:
o Design39Campus (San Diego, CA)
o Ellen Fletcher Middle School (Palo Alto, CA)
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o Intrinsic School Belmont (Chicago, IL)
o Odyssey Multiage Program (Bainbridge Island, WA)
o Summit Atlas (West Seattle, WA)

Listening Campaign #2

Description of Round 2: Round 2 took place in March 2023 and included interaction with
approximately 250 middle school staff, families/guardians, and students. Members of the RMS
Steering Committee conducted a total of 18 outreach visits where we presented and gathered
written feedback on each of the prototypes:

Five Staff Outreach Visits (one at each of the five middle schools) where we interacted
with ~75 total staff members. These visits were planned in partnership with school
leaders and BEA representatives. In a couple of cases, to capture additional nuance and
detail about staff perspectives, Steering Committee members recorded notes from the
conversations that emerged during these visits.
Seven Family/Guardian Outreach Visits (one at each of the five middle schools plus two
virtual sessions) where we interacted with ~100 total family members/guardians. These
visits were planned in partnership with school PTSA leaders and school leaders.
Six Student Outreach Visits where we interacted with ~75 students. We revisited several
of the same Listening Circle groups that we interviewed in October 2023:

o Multilingual Learner (MLL)/Dual Language (DL) program students
Special Education (SpEd) students
Black Student Union (BSU) students
Leadership Class students
Advanced Learning (AL) student
Student Advisory Committee (SAC) students (current BSD high schoolers)

o O O O O

We started each visit with a formal, approximately 20-minute presentation of the four
prototypes. Then, we asked the stakeholders in attendance to share written, open-ended
feedback—either on pieces of paper or through a brief, anonymous online survey—using these
prompts:

“I Like ..." provides positive feedback about the prototype.”

“‘I Wish ...” offers ideas on how the prototype can be changed or improved.”

“‘I Wonder ..." invites you to share your questions and new ideas that could be explored
as we revise the prototypes.”

Figure 17 shows the data collection methods used by stakeholder group:
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RMS Listening Campaign Round 2 (March 2023): Stakeholder Feedback on Four Prototypes

Survey (Microsoft Forms) v
Handwritten Comments v v

Recorded Notes (from conversations
during Outreach Visits)

<KX

Figure 17: Round 2 Data Collection Methods

In the end, approximately 700 comments about the prototypes were collected from the 250
stakeholders who participated in Round 2:

e Advisory/Homeroom = 160 comments

e Problem-Based Learning (PBL) = 160 comments
e Scheduling = 207 comments

e Teacher Teams = 178 comments

Outcomes of and Learnings from Round 2:

Stakeholder comments were carefully analyzed and thematically organized before being shared
back with each prototype team. Each prototype team received a four-to-five-page document
that summarized stakeholder feedback on that prototype. For example, the Teacher Teams
prototype team received a document organized into the following sections:
e Summary of stakeholder reaction to the Teacher Team prototype (e.g., proportion of
respondents who seemed to: feel favorably, feel unfavorably, or felt otherwise; See
Figure 19 for more detail.)
e LIKES: What do stakeholders like about Teacher Teams?
e CONCERNS: What concerns stakeholders about Teacher Teams?
e \WONDERINGS & QUESTIONS: What wonderings and questions do stakeholders have
about Teacher Teams?
e SUGGESTIONS: What suggestions do stakeholders have about Teacher Teams?

As an example of what the prototype teams received, Figure 18 shows a snippet of the
“Suggestions” section of the Teacher Teams feedback summary document, which includes
several themes. Each theme was supported by stakeholder feedback comments, which
provided Steering Committee members with more detail and nuance as they considered what
revisions to make to enhance and strengthen their prototype.
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Teacher Teams with Student Cohorts (p. 11)

SUGGESTIONS: What suggestions do stakeholders have about Teacher Teams with Student

Cohorts?
e Consider how cohorting could look different across the grade levels in a way that supports students’ growing
independence and preparation for high school.

o “Ilove cohorts. Suggest more for 6th grade as transition year--lessen as move into 7th/8th.”; “I like the cohorts for
6th graders only (slow transition from elementary to middle school).”

e Consider designing for intentional integration between traditionally separated student groups (e.g., General Education
and Advanced Learning), as well as avoidance of tracking.

o “llike this idea, but wish that there are more intentional mingling of students from different groups: between Gen
Ed and Advanced Learning students. | heard that the cohorts would primarily be based on the four required
subjects. Students are already separated into GE and AL in these four required subjects. | am afraid that if the
cohorts are established within the GE vs. AL groups, this would further the separation between students. Instead,
I'd like to see more INTEGRATION between students from GE and AL."”; “Here at Tillicum, we would have a problem
with (additional) cohorting because we already have cohorting (Spanish dual language program, Chinese dual
language program); about half the kids (at Tillicum) have this experience (of already being ‘cohorted’) and half
don't.”

+ Consider creating an intentional structure/cohort to support the specific needs of Newcomer English Learner (EL)
students.

o “l'wish that brand new ELL students with no prior English language experience would have a 1-semester cohort (or
the remainder of their first partial semester) solely focused on language learning before being thrust into the
chaos of traditional middle/high classes. For example, rather than learning Algebra, the student would be learning
math terminology and how to count verbally and written, read/understand math directions, story problems, etc.”

* Toserve students more consistently and effectively and to include all teachers (not just core teachers) in the model,
consider adding a Special Education teacher to each Teacher team and think about how elective teachers will interact
with/be part of teacher teams.

o “You could promote even more success by assigning special education teachers to one grade level teacher team.”;
“Elective teachers would benefit from having a consistent team to address student concerns with...”

Figure 18: Snippet of “Suggestions” Section of Teacher Teams Feedback Summary Document

In addition to the detailed qualitative summary report, the RMS Steering Committee was
provided with an overview of how the Round 2 stakeholders appeared to feel about each of the
prototypes (see Figure 19). Although Round 2 data was not intended to measure how favorable
or unfavorable stakeholders felt about the prototypes and the percentages are only estimates
based on a simple sentiment analysis of comments—this helped the Committee understand
how the prototypes were landing with stakeholders and have an idea of their general levels of
enthusiasm, resistance, indifference, or confusion. For example, at least a third (33-43%) of all
stakeholder comments were either mixed in nature (recognized both favorable and unfavorable
aspects of the prototype), were neutral (not positive or negative), or did not indicate the
individual’s overall stance on the prototype. This told the Committee that more clarification and
detail was likely needed to get these stakeholders onboard with the prototypes, which could be
explored using the stakeholder feedback summary document.
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RMS Listening Campaign Round 2 (March 2023): Stakeholder Feedback on Four Prototypes

Figure 19: Round 2 Stakeholder Reactions by Prototype

Prototype groups used the stakeholder feedback summary document to identify and inform the
areas of their prototype in need of refinement. Identified and agreed upon refinements were
then incorporated into the Committee’s prototype recommendations.
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Listening Campaign #3

Purpose of Round 3: Building on what we learned in Rounds 1 and 2, Round 3 focused on
sharing and promoting understanding of our four refined prototypes or ideas for reimagining
middle school and gathering quantitative feedback via an anonymous, four-question survey
from as broad a range of stakeholders as possible. Data collection for Round 3 emphasized the
original focus of RMS: improving the middle school experience to better meet student needs by
being more developmentally responsive and student-centered and finding solutions to the
problems and opportunities identified during Round 1. Round 3 feedback was used to: 1)
inform what the RMS Steering Committee prioritized and how we presented RMS
recommendations to BSD leadership, and 2) help guide the future work of the 2023-24 RMS
Implementation Team.

Description of Round 3: Round 3 surveying took place for one week—from April 25 — May 2,
2023. The Microsoft Forms “Make Middle School Better” survey was available in seven
languages and included a link to a 10-minute video created by the RMS Steering Committee
that introduced and described each prototype: Advisory/Homeroom, Problem-Based Learning
(PBL), Scheduling, and Teacher Teams. The key question asked of stakeholders was, “Do you
think this prototype (idea) will improve the middle school experience for students (when
implemented well)?” (see Figure 20).

Do you think this prototype (idea) will improve the middle school experience for
students (when implemented well)? SCROLL FOR ALL ANSWER OPTIONS. *

Definitely I don't
Not at all Mostly not Neutral Mostly yes yes know
Advisory / ~ r_\ I I ~~ ~
Homeroom I\—" I\—/I / / '\_,' W,
Problem _ N _ _ _ N
d () ) () ) ) )
Base . N A A A N N
Learning
. Y SN N N Y SN
Scheduli ng I\_/‘ I\_/I I\_/I ‘\._JI I\._zl I\_/I
Teacher Ty P N Pt P P

Teams - N Ry Ny R N

Figure 20: Key Question on Make Middle School Better Survey

In addition, the survey asked respondents to identify their role (student, family
member/guardian, staff member), their school, and their race/ethnicity.

The RMS Steering Committee, in partnership with school-based staff and the BSD
Communications Department, engaged in extensive messaging and outreach to invite students,
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staff, and families/guardians to take the survey. The survey was shared via email, School
Messenger, and other communication channels to:

e All students and staff at the five comprehensive middle schools (Chinook, Highland,
Odle, Tillicum, Tyee)

e Families/guardians of students in grades 5-9, with special emphasis on those in grades
6-8. (Those in Grade 5 were included since they have children who will be entering
middle school in the next few months and those in Grade 9 were included since they
have children exited middle school within the last year.)

In addition, the school-specific outreach efforts in Figure 21 were made to encourage and
motivate staff, students, and families to participate in the survey. As with Rounds 1 and 2, we
worked to ensure that the survey results included the perspectives of student populations
known to have unique needs, strengths, experiences, and perspectives, and who, at times, are
not fully served by our current system (e.g., Multilingual Learner students, Special Education
students, etc.).

Staff Outreach Visits = Staff = Staff + Staff: Jessiand |+ Staff = Staff

Lead: Alicia Lead: Kalena Gabe Lead: Thea LeQd: Jomes
Targeted Students Outreach » Science « Math + Science » Social Studies » Advisory/ Social
Groups Lead: Tracy and Lead: Dan Lead: Gabe Lead: Tor Studies
Yusra Lead: Scott
* MLL « AVID » Dual Language and
« MLL Lead: Nelie Lead: Drew Leadership class
Lead: Neliie Lead: Drew
= AVID and BSU
Leoad: Drew o MLL
Lead: Nellie
ardia s « Guardians ardl Aary's
' | Lead: V | ad: G d
« PTS
1 lisa A Lead
ad: )
N o Nev
Le

Figure 21: Round 3 Additional Survey Outreach Efforts

Outcomes of and Learnings from Round 3:

Survey results were analyzed and visualized to understand and draw conclusions about:

e Who responded to the survey? How representative were survey respondents of our
larger stakeholder populations of interest (students, staff, and families/guardians at the
five comprehensive middle schools)?

e What was stakeholder perception of the potential of each prototype to improve the
middle school experience for students? And did perceptions differ by role group
(student, staff, family member/guardian)?
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Survey Respondents and Representation

e Who responded to the survey? How representative were survey respondents of our
larger stakeholder populations of interest (students, staff, and families/guardians at the
five comprehensive middle schools)?

The survey was completed by 2,925 stakeholders. As shown in Figure 22, just over three
quarters (77% or 2,249) of respondents identified as students, compared to 19% (or 553) who
identified as family members/guardians, and 4% (or 123) who identified as staff members.

@ Student 2249
@ Family Member/Guardian 553

@ staff Member 123

Figure 22: Survey Respondents by Stakeholder Group

Each of the five comprehensive middle schools was represented by at least 300—and generally
more than 500—respondents (see Figure 23).
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Figure 23: Survey Respondents by School

Figure 24 presents survey response rates by stakeholder group. The majority (57%) of students,
slightly more than a quarter (28%) of staff members, and 15% of family members/guardians
across the five comprehensive middle schools took the survey.

Survey Response Rates by Stakeholder Group
(5 comprehensive middle schools)
N=2,925 total respondents

57%
28%
- =
Students (N=2,249) Staff (N=123) Families/Guardians (N=553)

Figure 24: Survey Response Rates by Stakeholder Group

As previously noted, students comprised the majority (77%) of survey respondents. Figures 25
and 26 illustrate how representative student respondents were of their larger school and
racial/ethnic populations. This helps us understand the extent to which respondents are like the
broader school communities and the different racial/ethnic populations of our middle school
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students. Overall, responses from Chinook, Highland, and Tyee students are within five
percentage points of those schools’ total student populations (e.g., 20% of student responses
came from Highland students, and Highland students make up 16% of the total student
population of the five comprehensive middle schools) and Odle and Tillicum are within ten
percentage points of their schools’ student populations. Odle and Highland were somewhat
overrepresented on the survey, compared to Chinook, Tyee, and Tillicum, which were
somewhat underrepresented.

Comparing % of Student Responses and % of Student Population
(By School)

Chinook Highland Tillicum All Other School

% of Responses M % of Population

Figure 25: Representativeness of Student Respondents by School

Understanding how representative student respondents were of larger racial/ethnic

populations was more challenging, since 21% of student respondents selected “Other” or

“Prefer Not to Answer” when asked to identify their race/ethnicity. However, overall,

racial/ethnic populations were well-represented in those who responded to the survey, with no

more than a seven-percentage point discrepancy between respondent and population

percentages:

e 39% of student respondents identified as Asian, compared to 45% of students at the five
comprehensive middle schools

e 18% of student respondents identified as White, compared to 25% of students at the five
comprehensive middle schools

e 11% of student respondents identified as Hispanic or Latino, compared to 16% of students
at the five comprehensive middle schools

e 5% of student respondents identified as Multiracial or Biracial, compared to 10% of
students at the five comprehensive middle schools

e 4% of students identified as Black or African American, compared to 4% of students at the
five comprehensive middle schools

e Although small in total number, American Indian/Alaskan Native and Native
Hawaiian/Pacific Islander students were both well-represented in the survey
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Comparing % of Student Responses and % of Student Population
(By Race/Ethnicity of Students at Five Comprehensive Middle Schools )

5%
WI il ZE s oo omon

Asian White Hispanic or Latino Multiracial or Black or African American Native Other & Prefer Not
Biracial American Indian/Alaskan Hawaiian/Pacific to Answer
Native Islander

% of Responses M % of Population

Figure 26: Representativeness of Student Respondents by Student Race/Ethnicity

After students, family members/guardians made up the next largest proportion of survey
respondents (19%). Figure 27 illustrates that families/guardians were well-represented across
each of the five schools, with no more than a four-percentage point discrepancy between
respondent and population percentages:

17% of family/guardian respondents came from the Chinook community, compared to 21%
of middle school family members/guardians who have a student at Chinook.

15% of family/guardian respondents came from the Highland community, compared to 16%
of middle school family members/guardians who have a student at Highland.

22% of family/guardian respondents came from the Odle community, compared to 23% of
middle school family members/guardians who have a student at Odle.

18% of family/guardian respondents came from the Tillicum community, compared to 17%
of middle school family members/guardians who have a student at Tillicum.

19% of family/guardian respondents came from the Tyee community, compared to 23% of
middle school family members/guardians who have a student at Tyee.
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Comparing % of Family/Guardian Responses and % of
Family/Guardian Population

(By School)
Chinook Highland Odle Tillicum Tyee All Other School

M % of Responses M % of Population

Figure 27: Representativeness of Family/Guardian Respondents by School

As expected based on their relative total numbers, staff comprised the smallest proportion of
survey respondents (4%). Figure 28 shows that staff were well-represented across most of the
five schools:

21% of staff respondents came from Chinook, compared to 20% of middle school staff who
work at Chinook.

8% of staff respondents came from Highland, compared to 22% of middle school staff who
work at Highland.

22% of staff respondents came from Odle, compared to 20% of middle school staff who
work at Odle.

15% of staff respondents came from Tillicum, compared to 19% of middle school staff who
work at Tillicum.

20% of staff respondents came from Tyee, compared to 19% of middle school staff who
work at Tyee.

Comparing % of Staff Responses and % of Staff Population
(By School)

Chinook Highland Odle Tillicum Tyee All Other School

H % of Responses W % of Population

Figure 28: Representativeness of Staff Respondents by School

78



Based on these analyses, survey respondents appear to accurately represent the five school
communities, and, for students—racial/ethnic populations. One area of concern is whether the
lower family/guardian survey response rate (15%) suggests missing perspectives from family
members/guardians who did not take the survey and who may differ in important ways from
those who did. However, overall, representation analyses indicate that survey results can be
trusted to represent stakeholder perspectives across role group (student, staff,
families/guardian), school community (Chinook, Highland, Odle, Tillicum, Tyee), and, for
students—racial/ethnic groups.

Stakeholder Perception of Prototypes

e What was stakeholder perception of the potential of each prototype to improve the
middle school experience for students? And did perceptions differ by role group
(student, staff, family member/guardian)?

To gauge stakeholder perception, the survey asked: “Do you think this prototype (idea) will
improve the middle school experience for students (when implemented well)?” Stakeholders
who had an unfavorable or negative perception of a prototype chose “Not at all” or “Mostly
not”, compared to those who had a neutral perception (“Neutral”), a favorable or positive
perception (“Mostly yes” or “Definitely yes”), or who felt they didn’t know enough to respond
to the question (“l don’t know”).

Survey results for Advisory/Homeroom are presented in Figures 29 and 30:

e 44% of survey respondents had a favorable perception of Advisory/Homeroom

e 26% had a neutral (not negative or positive) perception

e 24% had an unfavorable perception

e 6% reported not knowing if Advisory/Homeroom would improve the middle school
experience for students

e As agroup, family members/guardians felt most positively toward Advisory/Homeroom
(67% favorable), followed by staff (51% favorable), and then students (38% favorable).
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Advisory/Homeroom

B Unfavorable Neutral ™ Favorable ®Idon'tknow

Figure 29: Stakeholder Perception of Advisory/Homeroom

Advisory/Homeroom by Role

Student 29%
taff Member 15%
Family Member/Guardian 14% 67% 3%

B Unfavorable Neutral M Favorable MI|don'tknow

Figure 30: Stakeholder Perception of Advisory/Homeroom by Role Group

Survey results for Problem-Based Learning (PBL) are presented in Figures 31 and 32:

e 43% of survey respondents had a favorable perception of Problem-Based Learning

e 28% had a neutral (not negative or positive) perception

e 23% had an unfavorable perception

e 6% reported not knowing if Problem-Based Learning would improve the middle school
experience for students

e Asagroup, family members/guardians felt most positively toward Problem-Based
Learning (70% favorable), followed by staff (42% favorable), and then students (37%
favorable).
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Problem Based Learning

M Unfavorable m Neutral ™ Favorable ™Idon'tknow

Figure 31: Stakeholder Perception of Problem Based Learning

Problem Based Learning by Role

Student 25% 37% 7%
Staff Member 33% 42% 494
Family Member/Guardian 12% 70% 39

M Unfavorable m Neutral ™ Favorable ®|don'tknow

Figure 32: Stakeholder Perception of Problem Based Learning by Role Group

Survey results for Scheduling are presented in Figures 33 and 34:

38% of survey respondents had a favorable perception of Scheduling

21% had a neutral (not negative or positive) perception

35% had an unfavorable perception

6% reported not knowing if Scheduling would improve the middle school experience for
students

As a group, family members/guardians felt most positively toward Scheduling (56%
favorable), followed by staff (46% favorable), and then students (33% favorable).
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Scheduling

W Unfavorable m Neutral ™ Favorable ®Idon'tknow

Figure 33: Stakeholder Perception of Scheduling

Scheduling by Role
Student 39% 33% 6%
Staff Member 40% 46% 3Y
Family Member/Guardian 19% 56% 5%
M Unfavorable ™ Neutral ™ Favorable ®Idon'tknow

Figure 34: Stakeholder Perception of Scheduling by Role Group

Survey results for Teacher Teams are presented in Figures 35 and 36:

37% of survey respondents had a favorable perception of Teacher Teams

29% had a neutral (not negative or positive) perception

25% had an unfavorable perception

9% reported not knowing if Teacher Teams would improve the middle school experience
for students

As a group, family members/guardians felt most positively toward Teacher Teams (64%
favorable), followed by staff (55% favorable), and then students (30% favorable).
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Teacher Teams

M Unfavorable ™ Neutral ™ Favorable ®|don'tknow

Figure 35: Stakeholder Perception of Teacher Teams

Teacher Teams by Role

Student
Staff Member 24% 55% 39,
Family Member/Guardian 16% 64% 5%

m Unfavorable m Neutral ™ Favorable ®Idon'tknow

Figure 36: Stakeholder Perception of Teacher Teams by Role Group
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A summary of stakeholder perception of the prototypes is presented in Figure 37:

Advisory/Homeroom 24% 44% 6%

Problem Based Learning 23% 43% 6%

Scheduling

Teacher Teams 25% 37% 9%

m Unfavorable = Neutral mFavorable mldon't know

Figure 37: Summary of Stakeholder Perception by Prototype
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Appendix J: RMS Steering Committee Members

Member School Stakeholder Group
Gabe Adams Tyee Staff
Anissa Bashey Highland Family/Guardian
Courtney Baxtron Odle Family/Guardian
Sahaj B Odle Student
Dee Bryant Tillicum Staff
Jessi Cassidy Tyee Staff
Susie Challancin Chinook Staff
Noelle C Tillicum Student
Thea Clarkson Highland Staff
Kalena Crafton Odle Staff
Darren Downs ESC Staff + Core Team
Tom Duenwald ESC Staff
Scott Gregorich Chinook Staff
Hasini J Odle Student
Tori Knight Highland Staff
Giovanni L Highland Student
Regen Lorden ESC Staff
Melisa Macias ESC Staff + Project Lead
Valeri Makam Tyee Family/Guardian
Gaurav Malhotra Chinook Family/Guardian
Ishaan M Bellevue HS Student
Drew O’Connell ESC Staff + Core Team
James Peterson Chinook Staff
Nellie Pogosian ESC Staff
Wendy Powell ESC Staff + Core Team
Dan Sakaue Odle Staff
Mariela Stockdale Highland Staff
Diego S Tillicum Student
Susan Thomas Highland Staff
Gargi Trichel ESC Staff
Anna Van Windekens ESC Staff + Core Team
Danielle Virata Odle Staff
Mathew Wright Bellevue HS Staff
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