Teacher Evaluation Rubric

School:
O Haynesville Elementary School
O Haynesville Junior High School
O Haynesville High School
O Homer Elementary School
O Homer Junior High School
O Homer High School
O Summerfield High School
Date:
Teacher:
Grade:
O PK O 3« a 7@ O 11t
O K O 4t O 8th O 12t
O 1st O G5th O o9th
O 2nd O 6t O 10th
Subject:
O English O Reading O English/ O English/
Reading Spelling
O Math O Science O Social O RTI
Studies
O Physical O Band O Core Elective O Vocational
Education Elective
O Centers O Other
Time:

Observer:




Setting Instructional Outcomes

Ineffective

Effective: Emerging

Effective: Proficient

Highly Effective

Outcomes represent
low expectations for
students and lack of
rigor, nor do they all
reflect important
learning in

the discipline.
Outcomes are stated as
activities, rather than as
student learning.
Outcomes reflect only
one type of learning
and only one discipline
or strand, and are
suitable for only some
students.

Outcomes represent
moderately high
expectations and rigor.
Some reflect important
learning in the
discipline, and consist
of a combination of
outcomes and activities.
QOutcomes reflect
several types of
learning, but teacher
has made no attempt at
coordination or
integration.

Most of the outcomes
are suitable for most of
the students in the class
based on global
assessments of student
learning.

Most outcomes
represent rigorous and
important learning in
the discipline.

All the instructional
outcomes are clear,
written in the form of
student learning, and
suggest viable
methods of
assessment. Outcomes
reflect several different
types of learning and
opportunities for
coordination. Outcomes
take into account the
varying needs of
groups of students.

All outcomes represent
rigorous and important
learning in the
discipline.

The outcomes are
clear, written in the form
of student learning, and
permit viable methods
of assessment.
Outcomes reflect
several different types
of learning and, where
appropriate, represent
opportunities for both
coordination and
integration. Outcomes
take into account the
varying needs of
individual students.

Score:




Managing Classroom Procedures

Ineffective

Effective: Emerging

Effective: Proficient

Highly Effective

Much instructional time
is lost due to inefficient
classroom routines and
procedures.

There is little or no
evidence of the teacher
managing instructional
groups, transitions, and/
or the handling of
materials and supplies
effectively.

There is little evidence
that students know or
follow established
routines.

Some instructional time
is lost due to only
partially effective
classroom routines and
procedures.

The teacher's
management of
instructional groups,
transitions, and/or the
handling of materials
and supplies is
inconsistent, leading to
some disruption of
learning.

With regular guidance
and prompting, students
follow established
routines.

There is little loss of
instructional time due to
effective classroom
routines and
procedures.

The teacher's
management of
instructional groups
and/or the handling of
materials and supplies
are consistently
successful.

With minimal guidance
and prompting,
students follow
established classroom
routines.

Instructional time is
maximized due to
efficient classroom
routines and
procedures.

Students contribute to
the management of
instructional groups,
transitions, and/or the
handling of materials
and supplies.
Routines are well
understood and may
be initiated by
students.

Score:




Using Questioning/Prompts and Discussion

Ineffective

Effective: Emerging

Effective: Proficient

Highly Effective

Teacher's questions are
of low cognitive
challenge, single correct
responses, and asked
in rapid succession.
Interaction between
teacher and students is
predominantly recitation
style, with the teacher
mediating all questions
and answers.

A few students
dominate the
discussion.

Teacher's questions
lead students through a
single path of inquiry,
with answers seemingly
determined in advance.
Alternatively the teacher
attempts to frame some
questions designed to
promote student
thinking and
understanding, but only
a few students are
involved.

Teacher attempts to
engage all students in
the discussion and to
encourage them to
respond to one another,
with uneven results.

While the teacher may
use some low-level
question, he or she
poses questions to
students designed to
promote student
thinking and
understanding.
Teacher creates a
genuine discussion
among students,
providing adequate
time for students to
respond, and stepping
aside when
appropriate.

Teacher successfully
engages most students
in the discussion,
employing a range of
strategies to ensure
that most students are
heard.

Teacher uses a variety
or series of questions
or prompts to challenge
students cognitively,
advance high level
thinking and discourse,
and promote meta-
cognition.

Students formulate
many questions, initiate
topics and make
unsolicited
contributions.

Students themselves
ensure that all voices
are heard in the
discussion.

Score:




Engaging Students in Learning

Ineffective

Effective: Emerging

Effective: Proficient

Highly Effective

The learning tasks and
activities, materials,
resources, instructional
groups and technology
are poorly aligned

with the instructional
outcomes, or require
only rote responses. the
pace of the lesson is too
slow or rushed.

Few students are
intellectually engaged or
interested.

The learning tasks or
prompts are partially
aligned with the
instructional outcomes
but require only
minimal thinking by
students, allowing most
students to be passive
or merely compliant.
The pacing of the
lesson may not provide
students the time
needed to be
intellectually engaged.

The learning tasks and
activities are aligned
with the instructional
outcomes and are
designed to challenge
student thinking,
resulting in active
intellectual engagement
by most students with
important and
challenging content,
and with teacher
scaffolding to support
that engagement.

The pacing of the
lesson is appropriate,
providing most students
the time needed to be
intellectually engaged.

Virtually all students
are intellectually
engaged in challenging
content, through well
designed learning
tasks, and suitable
scaffolding by the
teacher, and fully
aligned with the
instructional outcomes.
In addition, there is
evidence of some
student initiation of
inquiry, and student
contributions to the
exploration of
important content.

The pacing of the
lesson provides
students the time
needed to intellectually
engage with and reflect
upon their learning,
and to consolidate their
understanding.
Students may have
some choice in how
they complete tasks
and may serve as
resources for one
another.

Score:




Using Assessment in Instruction

Ineffective

Effective: Emerging

Effective: Proficient

Highly Effective

There is little or no
assessment or
monitoring of student
learning; feedback is
absent, or of poor
quality.

Students do not appear
to be aware of the
assessment criteria
and do not engage in
self-assessment.

Assessment is used
sporadically to support
instruction, through
some monitoring of
progress of learning by

teacher and/or students.

Feedback to students is
general, and students
appear to be only
partially aware of the
assessment criteria
used to

evaluate their work but
few assess their own
work.
Questions/prompts/
assessments are rarely
used to diagnose
evidence of learning.

Assessment is regularly
used during instruction,
through monitoring of
progress of learning by
teacher, and/or
students, resulting in
accurate, specific
feedback that advances
learning.

Students appear to be
aware of the
assessment criteria;
some of the engage in
self assessment.
Questions/prompts/
assessments are used
to diagnose evidence of
learning.

Assessment is fully
integrated into
instruction, through
extensive use of
formative assessment.
Students appear to be
aware of, and there is
some evidence that they
have contributed to, the
assessment criteria.
Students self-assess
and monitor their
progress.

A variety of feedback,
from both the teacher
and peers, is accurate,
specific, and advances
learning.
Questions/prompts/
assessments are used
regularly to diagnose
evidence of learning by
individual students.

Score:




Rater’s Comments

Teacher's Comments

Teacher Evaluation Rubric Score:
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