Revere Preschool presents:

Supporting Preschool Success
Preschool Parent & Caregiver Workshop

Part 1: Friday, April 1222019 ~ Informational Session
Part 2: Friday, April 26 2019 ~ Practice & Coaching Session

9:30AM - 10:30AM
Bath Elementary — Preschool Classroom




Information Session Overview

sSocial, Emotional & Academic Expectations

"Importance of Early Skill Development

"|Interpreting Children’s Perspectives & Reactions to
Situations

="At-home Activities to Support Development
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FREE DOWNLOAD
40 Developmental Assets

The Developmental Assets® are 40 research-based, positive experiences and qualities
that influence young people’s development, helping them become caring, responsible,
and productive adults.

Over time, studies of more than 5 million young people consistently show that the more
assets that young people have, the less likely they are to engage in a wide range of high-
risk behaviors and the more likely they are to thrive.

Research shows that youth with the most Research shows that youth with the most
assets are more likely to: assets are /east likely to have problems

e Do well in school with:

» Be civically engaged e Alcohol use

e Value diversity * Violence

e lllicit drug use
e Sexual activity




40 Developmental

Assets for Early
Childhood (ages 3 — 5)

Search

INSTITUTE

) 40 Developmental Assets® for Early Childhood (ages 3 to 5)

Search Institute® has identified the I‘n"sm‘ing l1u.1|dinf_ hlacks of healthy dr.'\'ul(l[nncnr known as
Developmental Assets®—chat help young children grow up healthy, caring, and rexponsible.

-

Suppart 1. Family sepport—Parenis) and/or primary car:Eiv.x ris) provide the child wish high levels of consistent and predicable bove,
physical care, and positive artention in ways t are responsive to the child'’s indsvidualicy.
2. Peositive family beartben—Parenish and/or primary caregiver(s) express themselves pasitively and respectiully, engaging
young children in conversations that invite their inpus.
3. Other adult relationships—"Wich the family's support, the child experiences consistent, caring relasionships with aduls outside the Bmiky.
4. Carimg meighbors— The child’s nerwork of reladonships incudes neighboss who provide emotional support and a sense of belonging.
5. Carimg climate in child-care and educational settings—Carcgivers and reachers creare environments that are nurturing, accepting.
encouraging, and secure.
6. Parent involvement in child care and educatien—Parens(s), caregivers, and teachers together create a consistent and supportive
approach o fostering the child's successhul growh.
Empowerment 7. Communitycherishes amd valwes young children—Children are welcomed and included throughous communiry life.
&. Children seen as ressurces— The communiny demonstrates thar children are valuable resources by investing in a child-rearing system
af family support and high-qualiny act ex and resources to mieet children’s physical. social. and emosional nee
E 9. Serwice to others— The child has oppormunities To PILI“:HH) simple bux maningFlﬂ and Caring acrions for orhers.
10, Safety—Parencis]. caregivers, reachers, ngir_h':u:rs. and the communiry rake acrion to ensure children’s health and safery.
= | Boundaries &  11. Family boundarbes— The family provides consistent supervision for the child and maintains reasonable guidelines for behavior
E Expectations thar the dhild can understand and achieve.
12. Boundariesin child-care and educational settings—aregivers and educarors use pasitive approaches o discipline and nasaral
g consequences to encourage self-regulation and acceprable behaviors.
13. Melghborbood bowndari Meighbors encourage the child in positive, acceprable behavior, as well as intervene in negative behavior,
in a supportive, nnn:hrual-;ninr_“a-.
14, Adult role mdﬂi—l’:rumls I caregivers, and other adules model self-consral, social <kills, engagenmens in barning, and healthy lifesryles.
15. Pesitiv jonshi Parenr(s) and caregivers seek to provide oppormnities for the child mw interact positively with acher children.
16. Positive ﬂ:pt{tmy—l'u\-_ nitfs), caregivers, and teachers encourage and support the child in behaving appropriately, undertaking
challenging casks, and performing acrivities o the bess of her |::€-i.i ahilities.
Constructive 7. Play and areative activities—The child has daily opportunisies o play in ways thas allow self-expression, physical activity, and
Use of Time inreraction with others.
18. Out-of-home and commaunity programs— The child experiences well-designed programs led by competent. caring adules in well
miaingained sertings.
19, Relighous community— The child participates in age-appropriace religious activities and caring relationships that nurture her or his
spiritual development.
20. Time at home—The child spends maost of her or his time ar home participaring in family activities and playing construcrively,
\ with parentis] guiding TV and ebecironic FAME use.
Commitment 1. Metivation te mastery— The child n-sp-tmds 10 new expersences with curiosity and ETECEY, Tes ulling in the P||_'asun' ol mastering mew
to Leaming ||.J.rnmg and skills.
tin b i i The child fully panicipaces in a vasiery of activities that offer opportunities for learning,
2! Hen e-program camnection— ||.1 z child experiences security, consistency. and connecions berween home and out-of-home care
wgrams and learning activities.
24. img to programs— [he child forms muaningﬁll connections with ouc-ofchome care and educarional programs.
25. Early literacy— The child enjoys a varieny of pre nr__'lding acti 4 in.c|ud.ing adules deinE: o her or him daily, |nnk'1nr_ ar and
handling boaks, playing with a varicry of media, and showing interess in picnures, kerters, and numbers.
Positive 26. Carimg— The child bvgiru oo show em r.u.(h:r. u.nd.unundimg. and awareness of achers’ :"m'linf_x.
Values 27. Eguality and sodal jestice— The child h-;gim o show concern for pmplz who are excluded from p|.1:\.' and other acivities or not treared
fairly because they are differens.
ﬁ 28. Integrity— The child begins o express her or his views appropriazely and to stand up for a growing sense of what is Bir and righe.
a 29, Henesty— The child begins to underszand the difference berween inush and [5es. and is orushful so the extent of her or his underszanding.
30. Responsibility— The child begins o follow through on simple tasks to ke care of her- or himself and vo help ochers.
= 31. Seff-regulation—The child increasingly can idensify, regulare, and conuol her or his behaviors in healthy ways, using adulr support
E constmuctively in paniculady scressful simarions.
E Social 32. Planming and decishon making—The child begins o plan for the immediace furare, choesing from amoeng several opions and mrying o
= | Competencies solve problems.
33. Interpersonal skills— The child cooperares, shares, pLu_.'s harmoniously, and comforns adhers in diszress.
34, Cultural awaremess and sensitivity— The child begins to kearn abours her or his own cuboural sdensity and vo show acceprance of people
whin are racially, physically, colrurally, or ethnically different from her or him.
35. Resistantce skills— The child begins to sense danger acourazely, to seek help from wrusted adules, and o resist pressure from peers
participare in unaccepable or risky behavior.
36. Peaceful conflict resolwtion— The child l'u-gim 10 Comproamise and resolve conficrs wirhouwr using ph:n-')c_ll aggression or baerrful |arlgu.|.g\-_.
Paositive 37. Personal power— The child can make choices thaz give a sense of having some influence over things thar happen in her or his
Identity 38, Self-esteem— The child likes her- or himself and has a growing sense of being valued by athers.

39, Sense of purpose— The child anticipazes new opportunities, experiences, and milestones in growing wp.
#0. Positive view of persenal future—The child Ands the world inceresting and enjoyable, and feels thar he or she has a positive place in it

The following are regi
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Parents

Play
A
Critical
Role
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The Developmental Relationships Framework

‘Young pecoks ars mare likaly to grow up suceessfully when they experience developmental relationships with
irmpaortant peopls in their lives. Developmental relationships ars closs connections throwgh which young people
discover who they are, culivate abilities to shaps their own lives, and laam how 1o sngags with and contribute
to the world around them. Ssarch Instituts has identifisd five slements—expresssd in 20 specific actions—that
rmaks retationships powsrful in young peopls’s lives.

Elemsnts Actionz Definiticns

Wil Express Care Be dependable.........Be someons | can tnust

w Show me that | mattar Listen........................ Aeally pay atenfon when wa are logether.

e to Believeinme ... . Faki ma foel krown and valued.

you. Bewarm...................Show ma you anjoy baing with ma.
Emcournge ... ... ... Fraiss me for my affors and schisvemants.

| Challengs Growth Expect my besi.......... Expact mé bo live up o my polential.

Push ms to keep Stretch... ... ... Pushmaio go further
— - Hold me accountable .. Imsist | ake resporsibiity for my actions.
9 9 . Reflect on fallures. .. Help ma lsarn from mistskes and setbacks
a Provide Support Mavigate ... ... .. Guide mea through hand stustions snd systems.
Hslp ms complate tasks® Empower .. Buid my corfidence b take charga of my life
:i.l'idpad'liﬂ'u'ﬂ F:;EIS +  Bdvocate ... ... Stand upfor e when | nesd il
g : Set boundaries... .. .. Put limits in place that keap ma on track.
H Shars Powsar Respectme.. ... .. Taks me ssdously and trest me faidy
f’ Treat me with respest Include me................ Ineolve mé in decisions el affect me
“ and give me 5 23 Collaborate ... Woark with ma o solve problems and resch goals
9 ¥ Let me bead. ... Create coporuniies for me io taks action and lead
Expand Poszzibilitias Inspire..... ... IFGRinG M o Soe possibilites for my fulura
Connect ma with Broaden horizons.. .. Expose ms o new ideas, axpaiences, and places
Connect ... .. .. _I+ir;oduce ma o peopla who can help me grow

peopls and placss that

broaden my world.

MWOTE: Relatioreships are, by dsfinition, bidirectional, with each person giving and receiving. So sach person ina
strong relationship both engages in and experisnces sach of these actions. Howewsr, for the purposs of clarity,
thiz framework is sxpressed from the perspsective of one young person.

Copyright © 2018 Saarch Insstuts, Minneapolis, MN. www.saarchingtiuse ong. May ba reproducnd for nonprott, aducational usa




A Developmental Continuum from Child’s Name (First and Last):
DRDP (2015) Early Infancy to Kindergarten Entry Statewide Student Identifier (10-digit 55ID):
PS Fundamental View For use with preschool-age children  AssessmentPeriod (e.q. Fall 2015):
Ratln g RECDI"d Date DRDP (2015) was completed (e.g., 09/07/2015): — ! = ! —

MNote: The Rating Record is meant to be used together with the DRDF (2015) Instrument for keeping track of each child’s developmental lewels as you complete the assessment.

Instructions: Write the child's name. student identification number, and the date this Ratimg Record was completed. Mark the developmental lewel the child has mastered for each Measure. Check EM (emerging) if the child is
“ermerging” to the next level [opticnall. Im the rare circumstance that wouw are unable to rate a Measure, mark UR. if youw are not rating a child on a Conditiocnal Measure, mark Conditional Measure.

Responding Explaring Building Integrating Cnhn“dia;iun:eul
Measure Measure Name Earlier Later Earfier Middle Later Earlier Middle Later Earlier Not yet (MGt rated) EM 1]
ATLREG1 | Attention Maintenance® - > L [ L] L] O O
ATLREG2 | Self-Comforting™ < L] L] L > L O O
ATLREG: | Imitation® L L L L L] L] O O
ATL-REG4 | Curiosity and Initiative in Learning L L] L L L L L L] O O
ATLREGS | Self-Control of Feelings and Eehavior > L] L - Ll " L L] O O
ATL-REGE | Engagement and Persistence < ] > > L] L] L] O O
ATLREGT | Shared Use of Space and Materials L L > L D D D O O
SED1 Identity of Self in Relation to Others [ L] L - L L L L O O
SED 2 Social and Emotional Understanding 2 L L L L] L L L O O
SED3 Relationships and Social Interactions with Familiar Adults [ L L [ [ [ > > o O
SED 4 Relationships and Secial Interactions with Peers L L L L L] L L L] O O
SEDS Symibolic and Sociodramatic Play L L] L] > L > L L O O
LD Understanding of Language (Receptive) [ L L [ [ L [ L L O O
L2 Responsiveness to Language [ L L [ L L L L O O
LLD % Communication and Use of Language (Expressive) L L Ll > D O < L L O O
LLD 4 Reciprocal Communication and Conversation [ L] L [ - e " L L O O
LD Interest in Literacy [ L L > L L L L O O
LD Comprehension of Age-Appropriate Text < > (" L L. L L L O O
LD Concepts about Print O - O < < D D O O
LLD 8 Phonological Awareness . _ e _ L L L O O
LD S Letter and Werd Knowledge e (] L L L L L O O
LLD 1 Emergent Writing T > > [ Ll < ] O O

* Thesse measwnes requinsd for children with IEPs.

DRDP (201 5): A Developmental Continuum from Early Infancy to Kindergarten Entry — Preschool Fundamental View — August 31,2016 & 2013-2016 California Department of Education = &ll rights reserved Intro-13 of 18




MODELING

Infants Can
Learn the
Value of
Perseverance
by Watching
Adults

After observing grown-ups struggling with tasks,
1-year-old babies make more effort themselves.




Competence

Autonomy ‘ Relatedness

’

Self-
Determination
Theory
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Self-determination Theory


https://en.wikipedia.org/wiki/Self-determination_theory

_"(- raisingchildren.net.au Search the site Q

the australian parenting website

= pregnancy newborns babies toddlers preschoolers school age pre-teens teens grown-ups autism disability

T

< PRESCHOOLERS

SuitablEHOr 3-5 yearsa®

Preschoolers: behaviour

Understanding preschooler behaviour

Encouraging good preschooler behaviour



& raisingchildren.net.au Search the sit

the australian parenting wekbsite
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= pregnancy newborns babies toddlers preschoolers school age pre-teens grown-ups autism disability
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Teaching skills to children: different approaches o

Suitable for 1-8 years

@ Found this helpful

Key points

» Sometimes difficult behaviour happens because children can't do what you expect. This means that

newv skills can help with difficult behaviour. You might also like

* You can use verbal instructions, modelling and step-by-step guidance to teach physical and social
skills.
Praise,

encouragement
and rewards

* Practice, repetition, praise and encouragement are key to learning new skills.

On this page:
Changing the
environment:
behaviour
management
tool

4 Parents teaching skills to children

Instructions: teaching skills by telling

Step by step: teaching skills by breaking down tasks

S
4 Modelling: teaching skills by showing
<L
L

Teaching skills: making the methods work for yvou

Teaching your
child how to get

Parents teaching skills to children dressed

You are your child's first and most important teacher. Every day yvou're helping your child learn new information, skills and
ways of behaving.

| Everyday skills
Teaching skills to children can be an important first step in managing their behaviour. For example, if your child doesn't know \ ; for children with
how to set the table, she might refuse to do it — because she can't do it. The solution? Teaching her how. autism
spectrum




ZERO TOTHREE About Us + Explore Our Topics -~ Find Resources & Services v

Early connections last a lifetime

Home « Resources & Services

Parent Favorites

A collection of our highest trending resources for
parents.

There is no such thing as a
perfect parent. Parenting is an

ongoing process of learning
who your individual child is and

what he needs to thrive. ; é‘\ ‘
M - a;‘&

Our resources are designed to

(&)

help you tune in to what makes your child tick, and to guide you in 6.

thinking about the best way to meet your child’s individual needs.

Sign-up for our Parenting Newsletter!

Our newsletter, From Baby to Big Kid, offers science-based
information on how child learn and grow. Receive

information monthly that is matched to your child’s age,
from O to 36 months. 10.

REGISTER FOR FROM BABY TO BIG KID 11

THIS SERIES

Ages and Stages

Social-Emotional Development

. Early Learning

. Play

. Challenging Behavior

Sleep

. Positive Parenting Approaches

. Brain Development

. Temperament

Fatherhood

Discipline



CDC Centers for Disease Control and Prevention
CDC 24/7: Saving Lives, Protecting People™ Search

Learn the Signs. Act Early.

Learn the Signs Home - Milestones in Action: Photos & Videos

4 Learn the Signs Home
Milestones
Milestone Tracker App

Milestones in Action:
Photos & Videos

2 months

4 months

Milestones In Action : By Five Years

Espariol (Spanish)

Milestones Photo and Video Library

Social/Emotional Language/Communication Cognitive

Movement/Physical Development



Parenting
Guidance

Routines for families:
how & why they work

Raising Children Network
The Australian Parenting Website

\’(- raisingchildrennet.au

o the australian parenting website

& pregnancy newborns

toddlers preschoolers schoolage pre-teens teens grown-ups autism disability

Family routines. how and why they work

Found this helpful
Daily routines help all families get through everyday tasks. Routines can also build family bonds. A

good routine caters for the needs of all family members.

You might also like

On this page:
Adapting family

[&. ; “ ‘ rituals

g Family rules
: , =
it '_i»-



A Growth Mindset Drives Motivation and Achievement

Learning |
sk GROWTH
MINDSET
I'd spend Resources

| can get

Higher
more time and .
smarter | Achievement

work harder

Effort
makes me

stronger

Blackwell. Trzesniewski & Dweadk (2007) Child Develgoment


https://www.mindsetworks.com/science/

SCAFFOLDING LEARNING

Back-and-forth exchanges The zone of proximal development,
boost children's brain response often abbreviated as ZPD, is the

to language: Study Finds difference between what a learner
engaging childrenin can do without help, and what they
conversation Is more important can't do. Vygotsky stated that a child

for brain development than

» ; . follows an adult's example and
dumping words” on them.

gradually develops the ability to do
Anne Trafton |MIT News Office certain tasks without help.

February 13, 2018 Zone of Proximal Development
Lev Vygotsky (1896—1934) Wikipedia



http://news.mit.edu/2018/conversation-boost-childrens-brain-response-language-0214
http://news.mit.edu/2018/conversation-boost-childrens-brain-response-language-0214
https://en.wikipedia.org/wiki/Zone_of_proximal_development
https://en.wikipedia.org/wiki/Zone_of_proximal_development

A New Framework for Understanding Parental Involvement: Setting the Stage for Academic Success
Angel L. Harris & Keith Robinson

Figure 1. The Learning Environment and Parents’ Message About the Value of Schooling:

Stage-Setting

Quality or
Conducive-to-
Learning

Environment

High

Moderate

Low

I. High-Low

Parents unable to adequately convey
importance of education, but have resources
to create “good” environment and counteract

negative and counterproductive environments

Outcome: Average Achievers

ITI. Low-Low

Parents unable to adequately convey
importance of education and lack resources
to create “good” environment or counteract

negative or counterproductive environments

Outcome: Low Achievers

Low Moderate

I1. High-High

Parents convey importance of education
well and have resources to create “good™
environment and counteract negative and

counterproductive environments

Outcome: Solid High Achievers

IV. Low-High

Parents convey importance well, but lack
resources to create “good” environment or
counteract negative or counterproductive

environments

Outcome: Mediocre or Average Achievers

High

Quality (Internalization) of the Message

About the Importance of Schooling

Source: Authors’ calculations.



It's a Matter of Time

P

p”

/ 33% ASLEEP

£

Based on 6 hours of instruction, 180 days per year, and 8 hours of sleep time. '. peademic o
(School = 1,080 Hours) (Sleep = 2,920 Hours) ( Away from school = 4,760 Hours)

Teams

A PROJECT OF l_L]eStEd ﬂ

17




When your child isn’t QUITE understanding or

wm, accepting your message regarding expectations...
SHOW THEM ESTABLISHED STANDARDS

= Share teacher feedback with your child to explain how you
established your expectations

= Show them what a student in his/her grade should know and be
able to do: onhio Depart. of Ed.: Student and Parent State Tests Resource Portal

AS THEY GET OLDER:

= Show them what college entrance requirements look like

= Search together for examples of employers’ expectations regarding
required employment skills



https://oh.portal.airast.org/users/students-and-families.stml

Remind your child that improvement is a result
of CONSISTENT EFFORT and that your job is not
only to expect that he/she will be prepared for
adulthood but to also ensure he/she gets there.
It is also important to let your child know that
yvou WANT to help him/her succeed!




Studies across the fields of education, economics,
and psychology indicate that non-cognitive skills
oredict a variety of adult outcomes, including
academic achievement, employment, financial
stability, criminal behavior, and health (Gabrieli,
Ansel & Krachman, 2015).

THE IMPORTANCE OF NONCOGNITIVE SKILLS
-




Creating an Environment to Support and

Encourage the Development of

Self-Discipline is Your Most Important
Discipline Strategy




LITERATURE REVIEW JUNE 2012

Teaching Adolescents

To Become Learners
The Role of Noncognitive Factors in Shaping School
Performance: A Critical Literature Review

SCHOOL AND CLASSROOM CONTEXT

ACADEMIC MINDSETS
SOCIAL ACADEMIC LEARNING
SKILLS FERSEVERANCE STRATEGIES

STUDENT BACKGROUND CHARACTERISTICS

ACADEMIC
PERFORMANCE



ACADEMIC MINDSET

" | belong in this academic community.

" My ability and competence grow with my
effort.

" | can succeed at this.

" This work has value for me.



ACADEMIC PERSERVERANCE
" Grit and Tenacity

" Delayed Gratification
= Self-Discipline
= Self-Control



ACADEMIC BEHAVIORS

= Attendance

" Doing Homework
" Organizing Materials
= Participating, Studying



Verbalize What You Think About When Making Decisions

Things We May Consider When Buying Milk

Supports: Mental Math/Reasoning Development

How much milk do we already have? When is the expiration date?

How much milk will we need until we have time to go shopping again?

s it better to figure out how much milk we use in a day or a week?
Should we buy more milk than we normally do because we want to make
a recipe that requires it or because our family is working on drinking the
recommended amount of milk each day?

Is there enough room in the refrigerator for the milk we need? If not
what can we do about it?

What should we do if we find that the milk in the store is expected to
expire before we can get back to the store to buy more milk?




LEARNING STRATEGIES
= Study Skills

= Metacognitive Skills

= Self-Regulated Learning
" Time Manhagement
" Goal Setting



SOCIAL SKILLS

" |nterpersonal Skills

" Empathy and Cooperation
= Assertion
= Responsibility



IN FOCUS

education policy education policy edacation policy educationmn policy sdwucation policy edeacatiom p&licy W policy

What can parents do to help their children
succeed in school?

= Fifteen-year-old studernts whose parents often read books with thern during their first year
of primary school show markedly higher scores in PISA 2009 than students whose parents
read with them 'tr:ﬁ-eq uenﬂ':,.-' or not at all.

= The performance advantage among students whose parents read to them in their early
school wears is evident rega rdless of the ﬁmﬂ‘r“ﬁ socio-aeconomic background.

= Parents’ engagement with their 15-year-olds is strongly associated with better performance
in PISA.



Do Early Adolescents Want Family Involvement in Their Education?
Hearing Voices from Those Who Matter Most




Family
Emotional
Supportis an
Important
Factor to
College
Retention an
Completion

Colleze 5 o i CSlF BS le R Malke, Age 19 IE:-‘%QEE;:
sh =l Form ample Heport : Sampie Collegs
Student Report hlonth 0D, Y
Insructions

Skang, this is an intoprethve meport of your mespomsss to the Collegs Stadant Imventory. Its proposs is to balp you iderei Sy yoer special
intaresrs and needs. The parcentile ranks thow howr you compare to 2 larger ample of college sdents from across the country.
Specifically, they indicars the percantxps of smdanes whess soomes ars equal o or less o yours. Sincs thery 2rs bassd o questionnain.

information alome, they may grve cnby 2 rough indicaion of your troe atittedes. Yowr advisor or counselor will balp you understand your
scores and fnd the services you desire.

High School Academics

smic Mot Sanior Vear P4 B Average

Stady Habits.
Imigllecinal Inbanasts Farnl]' HEI}HH“}UI’I[’
Warbal and Writing ConSdancs
Bl and Sciencs ConSdance RachlFdmic Origin
Dsimg to Frork Colloge 3 .
Attitada Touard Edacators - Mather's Education
Father's Eduecation

Gensral Coping College Experisnce
Discision to Enroll Mamy Monh Before

Family Emesional Suppon
Diegres Sought Bachalor's
b . . Flans to Wiork 11-20 Hiours par Wesk
: :

Receplivity to Support Servicas

Acadamsic Assistance
Porzomal Coumeling
Social Exmichmess
Camer Counsaling
Fizancial Guidance

Imtarmal v alldity
Specific Recommendations

The siremzik of your recommendations iz indicaied by iz
priovicy score(l oo 3.3 =low, 34 to .6 = medinm, §.7 to 10.0 = kigh):

EE

£3
Gat help in fnding 2 par-tme job EZX
Gﬂﬁg in obiximing a scholamship EZX

'n.'.|ﬂ1'n.'.rn:|nn akeills EQ

za HNodics

35' Studemes many request that fhar report be remoeed from

_"g your file af amytimes.

TE

Part of the Retention Managsment Syatem Fius™ from Mosl-Levikz




Preschool Parent Resources

Center of the Developing Child at Harvard University — “Early experiences affect the development of
brain architecture, which provides the foundation for all future learning, behavior, and health.”
Milestone Tracker App — The CDC created a milestone tracker mobile ap|i)1 to help parents track
children’s developmental progress starting at 2 months and continuing through age five.

Strive for Five! - Example educator resource translated into parent resource

BagyCente( — Website, email and app providing advice and support on pregnancy, child development
and parenting

Vroom — App designed to help parents and caregivers nurture their young children’s growing minds
Ready4K — Text messages to help parents prepare children for kindergarten

Mind in the Making — Sharing the science of children’s learning with the general public, families and
professionals who work with them

Search Institute: The Developmental Relationships Framework

Parent Toolkit — Early learning to college parent resource website

40 Developmental Assets (Ages 3 — 5) — Developmental Assets are 40 research-based, positive
experiences and qualities that influence young people’s development, helping them become caring,
responsible, and productive adults

Family Support Services community-based services to assist and support parents in their role as
caregivers.

Zero to Three — Early Connections Last a Lifetime Resources and Services

Parenting Science -- The authoritative parenting style: Warmth, rationality, and high standards



http://developingchild.harvard.edu/
https://www.cdc.gov/ncbddd/actearly/index.html
https://striveforfive.com/about
https://www.babycenter.com/
http://www.joinvroom.org/parents
https://ready4k.parentpowered.com/
https://www.mindinthemaking.org/
https://www.search-institute.org/wp-content/uploads/2018/05/Developmental-Relationships-Framework_English.pdf
http://www.parenttoolkit.com/grade-levels/early-education
http://elf2.library.ca.gov/pdf/ChildAssetsList_3-5_SearchInstitute.pdf
https://www.childwelfare.gov/topics/supporting/support-services/
https://www.zerotothree.org/resources
http://www.parentingscience.com/authoritative-parenting-style.html
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