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About the Presenter 

• Co-taught English learners in a K-6 public 

school in Valley Stream, NY 

• Associate Professor at Molloy College in 

the Division of Education’s TESOL program 

• Co-authored books, book chapters, and 

articles on the teaching of culturally and 

linguistically diverse learners 

• Published research findings on the practice 

of collaboration and co-teaching 

• Present frequently at national, state, and 

local conferences  

• Facilitate workshops on the teaching of 

English learners throughout the United 

States 
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Website 

• http://www.integratedENL.weebly.com 
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INTRODUCTIONS, 
PLEASE!  
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• Explore integrated ENL 
service delivery 

• Analyze the the four 
components of the 
collaborative instructional 
cycle: co-planning, co-
teaching, co-assessing, and 
reflection 



 
 

 

 



PADLET 
https://padlet.com/mdove3/lon

gisland 

https://padlet.com/mdove3/longisland
https://padlet.com/mdove3/longisland
https://padlet.com/mdove3/longisland
https://padlet.com/mdove3/longisland
https://padlet.com/mdove3/longisland


FIST to FIVE ASSESSMENT 

• FIST     No clue 

• 1          Heard about it 

• 2       Read about it 

• 3       Working on implementing 

• 4       Give me a test! 

• 5       I can teach it! 



Please read the following: 

Planificación del programas para los 
estudiantes bilingües 

La elección del programa más adecuado para los 
estudiantes bilingües dependerá de una serie de 
factores que varían según la escuela, el distrito y 
el estado, como por ejemplo el número de 
estudiantes del idioma inglés que tiene y sus 
antecedentes educativos. 
http://www.colorincolorado.org/es/apoyo-escolar-para-los-estudiantes-bilingues 
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With Integrated Instruction: 

• ELLs can learn without 
segregation, alongside their native 
English-speaking peers  

• Class discussions, peer-to-peer 
interaction, and higher levels of 
student engagement can be more 
commonplace 
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With Integrated Instruction: 

• There can be more opportunities 
for formative assessment and 
ongoing feedback 

• Mini-lessons and interventions 
can be incorporated into daily 
instruction 

• Teacher clarity can be apparent to 
all  students 
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John Hattie’s Visible 
Learning (2012)  



Hattie (2015) on Collaborative Expertise:  

• … the greatest influence on student progression in 

learning is having highly expert, inspired, and 

passionate teachers and school leaders working 

together to maximize the effect of their teaching on all 

students in their care.  

• There is a major role for school leaders: to harness the 

expertise in their schools and to lead successful 

transformations.  

• There is also a role for the system: to provide the 

support, time, and resources for this to happen.  

• Putting all three of these (teachers, leaders, system) 

together gets at the heart of collaborative expertise.  

 





What’s in a Word? 
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Video Viewing 

Windows and Mirrors 

 

 

 

 

Insights 

 

 

 

 

Reflections 



Co-Plan 

Co-
Instruction 

Co-
Assess 

Reflect 

Components of an  

Integrated ENL Program 



Routines for Co-Planning Success 

ORGANIZATION 

PRE-PLANNING 

CO-PLANNING 

POST-PLANNING 

 

 



Routines for Co-Planning Success 

ORGANIZATION 

• Choose a co-planning platform 

• Have available to each co-teacher: 

curriculum guide/map, scope and 

sequence, pacing guide, modules, texts, 

standards, and so on. 



Use of Technology for 

Collaboration  



Curriculum Map Sample 

Taken from: http://www.lawrence.org/.../Curriculum_Maps/ESL_-
_HS_Beginning.pdf 

http://www.lawrence.org/.../Curriculum_Maps/ESL_-_HS_Beginning.pdf
http://www.lawrence.org/.../Curriculum_Maps/ESL_-_HS_Beginning.pdf
http://www.lawrence.org/.../Curriculum_Maps/ESL_-_HS_Beginning.pdf






Routines for Co-Planning Success 

PRE-PLANNING 

• Preview upcoming content; explore 

needed academic language  

• Identify  
o Possible content or language 

objectives 

oDifficult concepts and skills 

o Possible individual/group 

resources and activities  



Fisher, D., & Frey, N. (2008). Better learning through structured teaching: A 
framework for the gradual release of responsibility. Alexandria, VA: ASCD 

TEACHER RESPONSIBILITY 

STUDENT RESPONSIBILITY 

Focus Lesson (Modeling) 

Guided Instruction 

(Differentiated) 

“I do it” 

“We do it” 

“You do it  

  together” 
Collaborative 

Independent “You do it 

   alone” 

The Gradual Release of Responsibility 



Weekly Routines 



Routines for Co-Planning Success 

CO-PLANNING 

Using your agreed upon platform, identify and 
finalize the following: 

o Content and language objectives 

o Difficult concepts and skills 

o Differentiation of instruction 

o Practice activities   

o Formative and summative assessments 

o Co-teaching variations  

o Roles and responsibilities  

o Needed materials  
 



 
 

Differentiated Instruction  
 
 

Content. The content is your 
mandated curriculum—what 

students are supposed to learn.  
 



Differentiating the Content 



Differentiating the Content 



Differentiated Instruction  
 

Process. Process means the way in 
which your students learn the 

content.  
 



Differentiating the Process 

Lecture 

Group Work 



Differentiated Instruction  

 
Product. Product refers to the way in 
which your students prove they 
learned the content.  
 



Differentiating the Product 

Options for demonstrating student learning:  

• Writing a letter, song, poem; 

• Creating artwork;  

• Making a video;  

• Sharing a performance;  

• Working alone or as a team.  

Guidelines, expectations, and/or a rubric for 

each type of product must be developed. 



Differentiated Content and Language Targets  
(Gottlieb & Ernst-Slavit (2014) 

Content Target Differentiated Content Objectives 

All students will 
solve and explain 
mathematical 
problems involving 
fractional parts 

Students with conceptual understanding will: 
• Represent fractions with creative examples 
• Do mental math when multiplying fractions 
Students challenged by concepts/skills will: 
• Represent fractions relying on physical models 
• Construct multiple fractions using realia or 

manipulatives 

Language Target Differentiated Language Objectives 

All students will 
describe and 
compare the use of 
fractions in a variety 
of situations 

Transitioning ELLs will: 
• Use descriptive words to identify fractions 
• Use comparative terms (greater than ; smallest 

common denominator) to identify fractions 
Entering & Emerging ELLs will: 
• Reproduce words from math word wall to identify 

fractions 
• Distinguish between greater than and less than to 

compare fractions  



Routines for Co-Planning Success 

POST-PLANNING 

From your agreed upon roles and 

responsibilities: 

oComplete lesson planning 

oGather and prepare needed 

materials  

 



Yoga Break 
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Routines for Co-Planning Success 

ORGANIZATION 

PRE-PLANNING 

CO-PLANNING 

POST-PLANNING 

 

 



How do ESOL 
teachers begin to 

support ELLs in the 
co-taught class?  
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From Jeff Zwiers 



The Great Depression 
http://www.history.com/topics/great-depression 

The Great Depression (1929-39) was the deepest and 

longest-lasting economic downturn in the history of the 

Western industrialized world. In the United States, the Great 

Depression began soon after the stock market crash of 

October 1929, which sent Wall Street into a panic and 

wiped out millions of investors . . . By 1933, when the Great 

Depression reached its nadir, some 13 to 15 million 

Americans were unemployed and nearly half of the 

country’s banks had failed. Though the relief and reform 

measures put into place by President Franklin D. Roosevelt 

helped lessen the worst effects of the Great Depression in 

the 1930s, the economy would not fully turn around until 

after 1939, when World War II kicked American industry into 

high gear. 
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Which words do I teach? 
 

Tier 2 

Tier 1 

Tier 3 

Common every 
day words that 
many students 
know well. 

Words that appear in a 
single context, often 
domain-specific/technical 
vocabulary that often needs 
to be explicitly taught. 

High-utility words that occur in many 
contexts, may have multiple meanings, 
and are used to process Information. 
The “power” behind students’ 
curricular connections. 



Sentence Dissection  
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MODELS 
(Honigsfeld & Dove, 2008). 

• MODEL 1: One Group of Students   
One Lead Teacher and One Teacher 
"Teaching on Purpose” 

 

• MODEL 2: One Group of Students 
Two Teachers Teach Same Content  

 

• MODEL 3: One Group of Students 
One Teaches, One Assesses 



MODELS 
(Honigsfeld & Dove, 2008). 

• MODEL 4:  Two Groups of Students  
Two Teachers Teach Same Content 

• MODEL 5: Two Groups of Students    
One Teacher Pre-teaches, One 
Teacher Teaches Alternative 
Information 

• MODEL 6:  Two Groups of Students    
One Teacher Re-teaches, One 
Teacher Teaches Alternative 
Information 

• MODEL 7: Multiple Groups Two 
Teachers Monitor/Teach 



Video Viewing 

NOTICINGS WONDERINGS 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Model 1: One Group: One Lead Teacher and One 
Teacher "Teaching on Purpose"  

                                                   

                           



Model 2: One Group: Two Teachers Teach  

Same Content  



Model 3: One Group: One Teaches, One Assesses  



 
Model 4: Two Groups: Two Teachers Teach Same 

Content 

 

                             A,B,C                               A,B,C 

                                                   = 

                           



Model 5: Two Groups: One Teacher Preteaches, 
One Teacher Teaches Alternative Information 

                        

                                         A,B,C                                  D,E,F 

                                        ≠ 



Model 6: Two Groups: One Teacher Re-teaches, 
One Teacher Teaches Alternative Information 

  

                               A,B,C                                  D,E,F 
                               A,B,C 
 

                                        ≠ 



 

Model 7: Multiple Groups: Two Teachers Monitor/Teach 



Co-Assessment 

6. Quizzes 

7. End-Of-Unit 

Tests/Projects 

8. Co-Developed 

Rubrics 

9. Looking at Student 

Work – SWELL 

10.Pre-Referral Data 

Collection 

1. Formative 

2. Summative 

3. Progress Monitoring 

4. Performance-

Based Assessment 

5. Adaptations and 

Modifications to 

Traditional 

Assessments 

 



Reflection 
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