LCFF Budget Overview for Parents

Local Educational Agency (LEA) Name: Caruthers Unified School District
CDS Code: 10-75598

School Year: 2023-24

LEA contact information:

Marla Enmark

Assistant Superintendent

menmark@caruthers.k12.ca.us

559-495-7810

School districts receive funding from different sources: state funds under the Local Control Funding Formula
(LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of funding for all LEAs
and extra funding - called "supplemental and concentration" grants - to LEAs based on the enroliment of high
needs students (foster youth, English learners, and low-income students).

Budget Overview for the 2023-24 School Year

Projected Revenue by Fund Source

All federal funds,
$2,208,935,7%

Total LCFF Funds,
$24,030,051,79%

All local
$1,627,47 %

56,636,687 ,22%

< FF funds,
All other state funds, ,393,364,57%

$2,464,431,8%

This chart shows the total general purpose revenue Caruthers Unified School District expects to receive in the
coming year from all sources.

The text description for the above chart is as follows: The total revenue projected for Caruthers Unified School
District is $30,330,894.43, of which $24,030,051.00 is Local Control Funding Formula (LCFF), $2,464,431.46 is
other state funds, $1,627,477.25 is local funds, and $2,208,934.72 is federal funds. Of the $24,030,051.00 in
LCFF Funds, $6,636,687.00 is generated based on the enrollment of high needs students (foster youth, English
learner, and low-income students).
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LCFF Budget Overview for Parents

The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school districts
must work with parents, educators, students, and the community to develop a Local Control and Accountability
Plan (LCAP) that shows how they will use these funds to serve students.

Budgeted Expenditures in the LCAP
$ 35,000,000
$ 30,000,000 Total Budgeted
General Fund
$ 25,000,000 Expenditures,
$ 20,000,000 $32 622, 332 Total Budgeted
o Expenditures in
$ 15,000,000 the LCAP
$ 10.000 000 $32 622 332
$ 5,000,000
$0

This chart provides a quick summary of how much Caruthers Unified School District plans to spend for 2023-24.
It shows how much of the total is tied to planned actions and services in the LCAP.

The text description of the above chart is as follows: Caruthers Unified School District plans to spend
$32,622,331.63 for the 2023-24 school year. Of that amount, $32,622,331.63 is tied to actions/services in the
LCAP and $0 is not included in the LCAP. The budgeted expenditures that are not included in the LCAP will be
used for the following:

N/A

Increased or Improved Services for High Needs Students in the
LCAP for the 2023-24 School Year

In 2023-24, Caruthers Unified School District is projecting it will receive $6,636,687.00 based on the enroliment
of foster youth, English learner, and low-income students. Caruthers Unified School District must describe how it
intends to increase or improve services for high needs students in the LCAP. Caruthers Unified School District
plans to spend $6,788,660.00 towards meeting this requirement, as described in the LCAP.

2023-24 Local Control and Accountability Plan for Caruthers Unified School District Page 2 of 105



LCFF Budget Overview for Parents

Update on Increased or Improved Services for High Needs
Students in 2022-23

Prior Year Expenditures: Increased or Improved Services for High
Needs Students

0 Total Budgeted Expenditures for

High Needs Students in the $6,329,654
LCAP

O Actual Expenditures for High
Needs Students in LCAP $6,902,855

SO $ 2,000,000 $ 4,000,000 $ 6,000,000 $ 8,000,000

This chart compares what Caruthers Unified School District budgeted last year in the LCAP for actions and
services that contribute to increasing or improving services for high needs students with what Caruthers Unified
School District estimates it has spent on actions and services that contribute to increasing or improving services

for high needs students in the current year.

The text description of the above chart is as follows: In 2022-23, Caruthers Unified School District's LCAP
budgeted $6,329,654.00 for planned actions to increase or improve services for high needs students. Caruthers

Unified School District actually spent $6,902,855.00 for actions to increase or improve services for high needs
students in 2022-23.
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Local Control and Accountability Plan

The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone
Caruthers Unified School District Marla Enmark menmark@caruthers.k12.ca.us
Assistant Superintendent 559-495-7810

Plan Summary [2023-24]

General Information
A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA.

Caruthers Unified is located in the central San Joaquin Valley, approximately 15 miles south of Fresno. The District covers a large rural area
(120 square miles) of approximately 2,500 residents, including the two small unincorporated communities of Caruthers and Raisin City. An
additional 4,800 people live in the area surrounding Caruthers. The goals of the Caruthers Unified School District are to:

1. Promote academic achievement for all students, including low-income, EL and foster youth students.
2. Maintain Safe and Healthy Schools with Positive Climates
3. Guide and Prepare Students for Post-Secondary Opportunities

The Caruthers Unified School District is comprised of 1568 students. Caruthers Unified is committed to promoting academic achievement for
all students, including low-income, English Learners, and foster youth students. The educational programs start at our Family Services
Center, which houses our Pre-School, Caruthers Elementary, Caruthers High School as well as MARC High School which is our continuation
high school and adult school.

Of our 1,569 students, 88.9% of them are low-income (LI) and qualify for free and reduced lunch, 29.1% are designated as English Learner
students, and 8.6% are students with disabilities. Less than 0.7% are Foster Youth, and 1.2% are homeless. Students in Caruthers benefit
from the support they receive in a small community and are given the opportunity to participate in a variety of extracurricular programs
involving athletics, community service and the arts. The Caruthers community has taken huge steps in the support of our district.

In the past several years the Caruthers community has passed two school bond measures: Measure C for Caruthers High School, and more

recently Measure V for Caruthers Elementary. Both bond measures are the first in the history of the school district. CUSD students are also
prepared to move on for future study. Over the past six years (2016-17 through 2021-22), 43% of Caruthers High School graduates have
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been eligible to attend a four-year college or university, including 48% in the most recent year reported; 15% have earned the Golden State
Seal merit Diploma.

Reflections: Successes
A description of successes and/or progress based on a review of the California School Dashboard (Dashboard) and local data.

GRADUATION RATES:

OVERALL. 92.3%

ENGLISH LEARNERS. 82.9%

LOW-INCOME. 91.8%

NON LOW-INCOME. 100%

FOSTER YOUTH n/d

HOMELESS n/d

STUDENTS/DISABILITIES n/d

We were pleased that, overall and for small groups, there were slight increases from 2021. Happily, the rate for English Learners increased
by more than 12% points from the prior year, further closing that inequality and indicating that our English Learners are poised for continued
success.

A-G COMPLETION RATES:

OVERALL. 48.2% ( up from 32.8% in 2021)

ENGLISH LEARNERS. 22.2% (up from 21.7% in 2021)

LOW-INCOME. 47.7% (up from 30.7% in 2021)

NON LOW-INCOME. 68.8%

FOSTER YOUTH n/d

HOMELESS n/d

STUDENTS/DISABILITIES n/d

Overall and for the Low-income student group, there were large increases in the percentages of students in the 2022 graduation cohort
meeting the requirements for admission to U.C. or C.S.U. -- 16.6% points and 17% points, respectively. English Learners saw a modest
increase (.5%) in students meeting those admission requirements.

STATE ASSESSMENTS -- PERCENTAGES OF STUDENTS MEETING OR EXCEEDING STANDARD:

As shown in the data in the "Identified Need" section below, while inequalities exist in the academic performance of Low-Income students,
English Learners, and Students with Exceptional Needs when compared to the overall population and to non Low-Income students, the
former three groups all showed significant increases in percentages meeting or exceeding standard when compared to the prior year's
results.
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We were pleased to see significant increases in the percentages of students who responded in the 2023 survey that they feel safe at, and
connected to school. The percentage who feel safe increased by 25% points, from 60.6% to 85.8%; and those feeling connected rose from
57.1% to 80.6%. Since our ultimate goal is for every student to feel safe and belonging at school, we will continue our culture and climate
actions described in Goal 2.

The percentage of parents who responded that they feel welcome at their children's schools also showed a gratifying increase, from 81.3% to
92.0%. The percentage of parents who feel their children are safe at school also increased by double digits from 73.7 to 88.0%.

The percentages of teachers who feel safe at school and feel connected were both 100%.
Results for the Family Engagement instrument showed an improved rating of 4.1 (on a scale of 1 to 5) for family engagement responses.

Caruthers Unified continues to be successful in promoting collaboration with administration and teacher leadership teams, in communicating
with their colleagues the direction and goals for our students, and in increasing focused instructional time.

The District provides instructional support for new teachers through a mentorship program to help them better meet the needs of low income
and EL pupils and we are pleased with its success. Technology training and professional learning support for all staff that was provided to
support the switch to distance learning has resulted in more effective use of technology to support classroom instruction..

Administrators also collaborate with ELD teachers and ELD leadership teams to improve and accelerate language acquisition as they
continue implementation of the District’'s English Learner Master Plan aligned with the state’s EL Roadmap.

Forums for parents to discuss and collaborate on expectations for our students have continued via parent committees and organizations,
including School Site Councils (SSC), English Learner Advisory Committees (ELAC), the District English Learner Advisory Committee
(DELAC), and the District’'s Parent Advisory Council (PAC).

Instructional support is provided for Low-Income students, English Learner students, and Foster Youth focused on primary grades on early
literacy skills, language development, math and intervention through small class size (4th -12th grades), and an Rtl program for reading or
math supported by a credentialed teacher. Students are met with daily for strategic instructional support and thereby increasing academic
achievement for unduplicated students.

The iReady program to support students through intervention and allow students to succeed academically is fully implemented and provides

useful data for instructional decisions at the classroom, school, and District levels. The Response to Intervention aspect of the program is
increasing annually .
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The high school math teacher continues to be an excellent addition to the staff to provide support to struggling students, as have the social
sciences and English teachers who were added to reduce class sizes and increase supports for unduplicated students in completing
curricular graduation requirements, and to allow an additional advisory period for English Learners.

The District continues to maintain and upgraded facilities and provide a number of programs and activities to enhance the core curriculum
and instruction in order to engage unduplicated students to become active participants in the school community. Students are served by
various clubs and programs that made them feel safer and develop positive character, while at school. Students participate and or had
access to Junior Doctor’s and Doctor’'s Academy, athletics, Summer Bridge, and after school programs.

In the 2022-23 school year, the District continued to meet or exceed its 2023-24 desired outcomes for students to have an explicit post-
graduation plan.

Providing access to devices and connectivity to the internet continues to be one of the District’s successes. Every student has access to a
device and, if needed, access to a hotspot for internet connectivity. The District consistently has reached out to families to ensure that
students’ technological needs are met. The level of tech support has been praised by staff and parents alike and resulted in the multifold
improvements in teachers’ comfort with technology that are described below.

The plan that follows will build on our prior successes by continuing those actions that have contributed to the general success, adapting
them as necessary to address the needs identified in the section below. We will also incorporate additional actions identified through
educational partners' input and/or a review of the data that will address students' academic and social-emotional needs.

Reflections: Identified Need

A description of any areas that need significant improvement based on a review of Dashboard and local data, including any areas of low
performance and significant performance gaps among student groups on Dashboard indicators, and any steps taken to address those areas.

State assessments:

After a hiatus from 2019, the California School Dashboard results were again reported in 2022. We expected declines in the median scale
scores of our students and their resulting distance from standard, due to the disruptions in instruction and traumatic experiences of the
pandemic. The results were as follows:

ELA. CHANGE FROM 2019. MATH. CHANGE FROM 2019

OVERALL. - 36.8 18.8 DECLINE - 69.7 18.3 DECLINE

ENGLISH LEARNERS. - 57.8 17.8 DECLINE - 79.2 14.6 DECLINE

LOW-INCOME. - 44.6 23.8 DECLINE - 77.7 23.0 DECLINE

SWD. -125.4 42.0 DECLINE - 173.1 60.2 DECLINE

FOSTER YOUTH. n/d n/d

HOMELESS n/d n/d
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"Distance from Standard" results show that inequalities persist in the achievement of Low-Income students and English Learners when
compared to the overall student achievement. Low-Income students also experienced greater declines than their peers overall.

STATE ASSESSMENTS, MEETING OR EXCEEDING STANDARD:

2022 Change from 2021 2022 Change from 2021

ELA OVERALL. 37.7% 10.2% increase MATH OVERALL. 26.6% 8.4% increase

ENGLISH LEARNERS. 12.5%. 9.0% increase ENGLISH LEARNERS. 10.5% 8.8% increase

LOW-INCOME. 34.6% 9.4% increase LOW-INCOME. 23.7% 8.2% increase

NON LOW-INCOME. 59.4% 9.4% increase NON LOW-INCOME. 47.4%. 3.0% increase

FOSTER YOUTH n/d n/d FOSTER YOUTH n/d n/d

HOMELESS n/d n/d HOMELESS n/d n/d

STUDENTS/DISABILITIES 8.9% 6.5% increase STUDENTS/DISABILITIES 4.4% 2.0% increase

Inequalities in percentages of students meeting or exceeding standard are clearly apparent between Low-Income students and non-low-
income students in both ELA and math, evidence that compounds the difference between Low-Income and overall percentages. Though we
can not disaggregate the "Distance from Standard' data for non-low-income, we can infer with confidence that a similarly significant inequality
exists in that metric. Also clearly seen are the inequalities between English Learners, Students with Exceptional Needs and overall results in
both subject areas.

EARLY ASSESSMENT PROGRAM (EAP), PERCENTAGE OF 11TH GRADE STUDENTS SCORING "READY"

ELA OVERALL. 9.3% MATH OVERALL. 1.8%

ENGLISH LEARNERS. 0%. ENGLISH LEARNERS. 0%

LOW-INCOME. 8.6% LOW-INCOME. 1.3%

NON LOW-INCOME. 52.4% NON LOW-INCOME. 14.3%

FOSTER YOUTH n/d FOSTER YOUTH n/d

HOMELESS n/d HOMELESS n/d

STUDENTS/DISABILITIES 0% STUDENTS/DISABILITIES 0%

Inequalities in percentages of 11th grade students scoring "Ready" in the EAP (exceeding standard on SBAC) are clearly apparent between
Low-Income students and non-low-income students in both ELA and math, evidence that compounds the difference between Low-Income
and overall percentages. Also clearly seen are the inequalities between English Learners, Students with Exceptional Needs and overall
results in both subject areas.

Teachers will continue to use iReady diagnostic assessments to identify strengths and areas of growth in English language arts and
mathematics, in grades K-12. Other assessments, oral and written, administered by teachers will be combined with the iReady to identify
skills and knowledge to be addressed. Expert teacher recommendation will also be strongly considered. Data from domains, lesson pass
rates, and other measures will be examined at grade level, classroom, and individual student levels to plan instruction, supports, and
interventions. Both EL and LI student groups lag behind other student groups, so those data will be examined in more depth. Teachers will
continue to participate in professional development and peer collaboration to inform and adjust instruction. We will also examine what might
have been done differently or in addition for SWD to identify and provide similar interventions for other unduplicated student groups.
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Additionally, the District will address performance the performance inequalities described above by a multi-pronged approach, including
increased access to counseling services at the high school, increased academic guidance and academic opportunities to participate in a
broad course of study in preparation for postsecondary eligibility to better meet the needs of low income and EL pupils, and monitoring of
students’ progress in meeting post-secondary eligibility, utilizing various data systems to review graduation requirements, A-G and CTE
completion, and enrolled in courses necessary to apply to four-year universities, prepare for enrollment in a community college, and/or
prepared to successfully enter the military or workforce after graduation. Goal 3 in the LCAP demonstrates the District's commitment to
having all of our students graduate from high school with a plan for post-secondary success.

In addition to the data cited above, English Learners meeting U.C. or C.S.U. admission requirements are 26% points behind the graduation
cohort at large. English Language Proficiency Assessment for California (ELPAC) Summative results show that less than half (45.6%) of our
English Learners are making a year or more growth in acquiring English language skills. The District recognizes the need to take steps to
better address the needs of our English Learners. Because English Learners have not shown the same pace of improvement in ELA as other
student groups, the District completely revised and began implementation of its English Learner Master Plan to be aligned with the English
Learner Roadmap. Included in this plan are practices that will more closely monitor the progress of EL students and RFEP students, and
immediately adjust instruction as warranted by data and students’ needs.

An additional ELD class at CHS to lower class size and provide greater individual attention has been added to Action 1.9 to address the
needs of English Learners at the high school.

A more systematic approach in analyzing data remains a need. Implementation of the data systems and analyzing data from supplemental
materials to assess the effectiveness of various supplemental programs remains a work-in-progress. Staffs have not had the anticipated
planning time due to a lack of subs to allow teacher release time.

CHRONIC ABSENTEEISM:

OVERALL 36.9%

ENGLISH LEARNERS 39.0%

LOW-INCOME 38.1%

NON LOW-INCOME 27.9%

FOSTER 54.5%

HOMELESS n/d

STUDENTS/DISABILITIES 58.5%

Chronic absenteeism rates continued to increase from the prior year and the baseline year, resulting in the District and each student group
being assigned the "very high" performance level for this indicator, wherein "very low" would be considered the most desired outcome.
Significant inequalities are evident when comparing Low-Income students, English Learners, Foster Youth, and Students with Exceptional
Needs to non-low-income students. The data also show that the latter two groups are also chronically absent at a much higher rate than the
overall population.
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We will continue to address Chronic Absenteeism by providing social-emotional and mental health supports in order to ensure that our
students feel safe and connected to their schools, including continued, significant increases in the budgets for those services and social-
emotional learning (SEL). These services will include hiring and/or retaining staff to provide behavior intervention and support, focused on
providing services to Low-Income students, English Learners, and Foster Youth in grades TK-12 impacted by the pandemic, their parents,
and the staff who work with them; increasing students’ social-emotional development through teaching, modeling, and practicing social-
emotional skills that support a safe and positive climate for learning, and; providing staff development and collaborative time focused on
teaching, modeling, and practicing social-emotional learning (SEL) skills that support a positive climate for learning and work.

In consultation with site principals, the need for a complex approach to closing those inequalities was identified. The District will continue the
social-emotional supports of Action 2.3, listed above, and the increased access to transportation (Action 2.4) to reduce Chronic Absenteeism.
Complimentary activities will be the school sites reviewing absences and determining the need to send a SARB warning letter, and the sites
establishing incentives for attendance.

SUSPENSIONS:

OVERALL 4.7%

ENGLISH LEARNERS 3.8%

LOW-INCOME 5.0%

NON LOW-INCOME 2.4%

FOSTER 0%

HOMELESS 4.2%

STUDENTS/DISABILITIES 3.7%

With the resumption of full in-person instruction in 2021-22, suspension rates more than doubled overall and for most student groups. Rates
for Low-Income students are higher than overall rates, and more than twice those of non-Low-Income students. English Learners, Students
with Exceptional Needs, and Homeless youth all showed increased rates from the prior year.

Spending almost two years in virtual and/or part-time instructional settings had a significant impact on students' behaviors and abilities to
interact with others. Educational partners have noted that many students at all grade levels needed to "relearn" appropriate in-school
behaviors as they exhibited more relaxed behaviors such as they might at home. This need to "relearn" extended to interactions with peers.
Partners have also expressed concerns that motivation appeared to be lacking among many older students at the middle and high school
levels.

We will continue to address Suspension Rates by providing social-emotional and mental health supports in order to ensure that our students
feel safe and connected to their schools, including continued, significant increases in the budgets for those services and social-emotional
learning (SEL). These services will include hiring and/or retaining staff to provide behavior intervention and support, focused on providing
services to Low-Income students, English Learners, and Foster Youth in grades TK-12 impacted by the pandemic, their parents, and the staff
who work with them; increasing students’ social-emotional development through teaching, modeling, and practicing social-emotional skills
that support a safe and positive climate for learning, and; providing staff development and collaborative time focused on teaching, modeling,
and practicing social-emotional learning (SEL) skills that support a positive climate for learning and work.
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While the dropout rate (2.7%) reflects the small size of the cohort, the District is committed to all students completing high school.

Students with Disabilities were assigned the "very high" performance level for Chronic Absenteeism and the "very low" level for Distance
from Standard in ELA and math, resulting in the District becoming eligible for Differentiated Assistance (DA) from the Fresno County
Superintendent of Schools (FCSS). The District continues to provide additional support for its students with disabilities, and is actively
collaborating with staff from FCSS to address the areas that resulted in its eligibility for DA.

LCAP Highlights

A brief overview of the LCAP, including any key features that should be emphasized.

The following features continue to be priorities for the District:

District instructional staff will participate in targeted professional development to improve practice that uses student data to make
instructional decisions and enhances the available strategies that teachers have to promote learning for high needs students and
students with exceptional needs.

o A Reading Lab that will support accelerated reading improvement for low-income students, English Learners, students with
exceptional needs, Foster Youth, and homeless students.

« Collaborate with preschool to support the successful transition of those pupils to elementary school.

« Supplemental materials and access to technology that will provide students with exceptional needs fuller access to the core
curriculum.

« Extended learning programs for learning recovery, acceleration, enrichment, English language development, credit recovery, and
original credit classes for grades TK-12.

« Continued implementation of its English Learner Master Plan aligned with the English Learner Roadmap, including practices that will
more closely monitor the progress of EL students and RFEP students.

« Sufficient clean, safe classroom spaces and additional staff to maintain reduced class sizes in 4th — 12th grades.

« Family Liaisons to help actively engage parents and families in their children's learning.
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Staff to provide behavior intervention and support, focused on providing services to students impacted by the pandemic, their
parents, and the staff who work with them. Increasing students’ social-emotional development through teaching, modeling, and
practicing social-emotional skills that support a safe and positive climate for learning.

Increased access to counseling services and supports to monitor students’ progress and increase the number of students that are
poised for post-secondary success.

Expanded access to recreation spaces.

Comprehensive Support and Improvement
An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.

Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.

MARC High has been identified as eligible for Comprehensive Support and Improvement.

Support for Identified Schools
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.

The District will provide the following support to the identified school in developing and implementing a CSI plan that includes a school-level
needs assessment, evidence-based interventions, and the identification of any resource inequities:

Create a CSI Improvement Team consisting of school partners and District leadership;

Designate a District “lead” to serve as the point of contact for services related to Comprehensive Support and Improvement
requirements and activities;

Provide technical assistance in plan development, monitoring, and evaluation;

Identify connections between the SPSA and the District’s LCAP to ensure that the school is aware of District-wide actions in the
LCAP that can be leveraged to support improvement;

Provide evidenced-based intervention training and support to the identified school. The selection, implementation, and monitoring of
evidence-based interventions should reflect considerations of the school’s needs assessment and local context;

Develop team capacity in continuous improvement, including PDSA (Plan, Do, Study, Act) cycles;

Review data collection, analysis, and reporting to improve monitoring and evaluation of actions to address CSI.

Protect time for improvement work, including regularly scheduled meetings to monitor and review.
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The local needs assessment will be conducted by the CSI Improvement Team comprised of the school principal, a teacher from the school,
and the District's Assistant Superintendent. The Team will examine student data, classroom practices, and input from other school staff,
parents, and students. The District will support the school site staff in the development of the School Plan with the assistance of the Assistant
Superintendent. The District will also use the services of a consultant with broad experience in SPSA development, state and federal
regulations, and plan alignment. The surveys and data used in conducting the local needs assessment included in the School Plan are
administered by the District, which will support release time, as needed, for data evaluation and root cause analysis by the school staff The
District's Chief Business Officer will provide support in fiscal analysis to determine if any resource inequities existed.

Evidence based interventions will be identified and selected through a process of examining research into the nature of the intervention, its
effect size, and consideration of the likelihood of success within the local context. Since they will be implemented school wide, all teachers
will participate in the consideration and selection of the interventions.

Possible resource inequities will be identified by examining the data and educational partners' input during the needs assessment, and the

review of District and school-level budgets cited above. The Assistant Superintendent, CBO, and the consultant will provide guidance to the
school principal and site staff regarding how resource resource inequities might be identified, and that all resources, not just fiscal, must be
examined.

Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

The District and MARC High will use the process outlined below to collect, organize, and examine the data necessary to evaluate the
implementation and effectiveness of the CSl plan:

« Plan approval by the Caruthers Unified School District Board of Trustees before the beginning of the 2023-24 school year;

« Regularly scheduled meetings — at least four times per year — of the CSI Improvement Team consisting of school partners (staff,
parent, student) and District leadership. Meetings shall include:

« Review and analysis of data related to suspension rates, and any other state and local metrics identified in the school’s CSlI plan,
and identification of next steps to be taken based on that analysis;

» Review and analysis of data related to ‘implementation progress markers” identified in the school’s CSI plan, and identification of
next steps to be taken based on that analysis;

» The effectiveness of the plan shall be based on whether the actions in the plan are being implemented i a timely fashion, and
whether the ongoing suspension data shows the rate to be declining with implementation of the plan. The final evaluation of its
effectiveness will be based on the school exiting CSI.

e Reports to the Superintendent or designee regarding progress;

o Summative review, analysis, and evaluation of the plan to determine if revisions to the CSI plan, SPSA, and/or LCAP are
recommended for the following year.
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Engaging Educational Partners

A summary of the process used to engage educational partners and how this engagement was considered before finalizing the LCAP.

The Caruthers Unified School District Governing Board, Superintendent and staff believe in "Success through Partnership." The 2021-24
Local Control and Accountability Plan (LCAP) Goals and Actions are the result of a collaboration between the community and the District.
The District has an ongoing practice of engaging educational partners throughout the school year to discuss providing instructional supports
and interventions.

The District Superintendent, site administrators, and school liaisons reached out to families to encourage participation. Caruthers Unified
School District regularly holds meetings with educational partners to review and provide input on topics that included addressing learning
loss, providing supports to students, and meeting the needs of struggling learners. Educational partners are presented with current goals,
actions, expenditures, and data, and invited to ask questions, suggest changes, or confirm the direction of the District's efforts to implement
initiatives that are broadly understood and supported.

The engagement process for our educational partners began with the presentation of data and prior actions to support students' success to
the groups listed below during the Spring of the 2022-23 school year. Questions and suggestions were gathered to guide plan development.
The District's proposed goals and actions to provide a comprehensive instructional program for all of our students, with increased or
improved services to support our neediest students, was a primary topic at all meetings. All meetings were accessible to anyone wishing to
participate. A Spanish translator was available at all parent and community meetings.

Outreach to educational partners included meetings and surveys. Those surveyed included certificated and classified staffs, students, and
parents. The following formal meetings and consultations were conducted to gather comments and suggestions regarding the Goals,
Actions/Services, Outcomes, and Evaluation of the District's Plan in considering changes for 2023-24:

o District Administration/Principals Meeting — Ongoing through the school year.

« Classified Bargaining Unit including all Classified Staff Educational Partners Input Meeting -- March 9, 2023.

» Certificated Bargaining Unit including Teacher Educational Partners Input Meeting -- March 9, 2023.

o Parent and Community Educational Partners Input Meeting — March 13, 2023.

o Student Input Meeting — March 15, 2023.

o SELPA Consultation -- The District consulted with the SELPA through attendance at its monthly Operations Committee meetings
and individual consultation with staff. Student records for the students receiving services from FCSS were reviewed to ensure
information was up-to-date and parents were receiving appropriate notification regarding their child's services. Based on input from
SELPA staff and discussions with committee members, the District's Student Services team ensured that actions in the LCAP for
persons with exceptional needs were aligned with the strategies in the Local Plan for students with disabilities. The support needs
for students with disabilities will be part of planning for this plan.

o Parent Advisory Committee (PAC) Input on LCAP Draft -- May 9, 2023.

2023-24 Local Control and Accountability Plan for Caruthers Unified School District Page 15 of 105



o District English Learner Advisory Committee (DELAC) Input on LCAP Draft — May 9, 2023.
During educational partner input meetings with the PAC and DELAC committees, no questions were submitted that would require a written
response from the District Superintendent.

The Public Comment period ran from May 10, 2023 to May 31, 2023. A draft of the LCAP was made available to educational partners by
request at the sites and on the school website. Comments could be provided to school site administrators for consideration. The draft was
also presented to the Parent Advisory Committee (PAC) and the District English Learner Advisory Committee (DELAC) on May 9, 2023 for
questions and comments. The public hearing of the plan was held on May 22, 2023.

The LCAP that was submitted for Caruthers USD Governing Board approval was posted on the District's website and a link included in the
Board agenda, posted 72 hours prior to the meeting.

The Plan was approved at the Board meeting of June 26, 2023. Subsequently, the Board also approved the District Budget at this meeting.
The Local Indicator Report was also presented.

The approved plan was submitted to the Fresno County Superintendent of Schools on June 27, 2023.

A summary of the feedback provided by specific educational partners.

2023 Parents:

Several parents gave high marks for staff communication, approachability, and accessibility.

Zero tolerance for bullying and stricter disciplinary measures was a notable theme for improvement from parent responses. Various ideas
related to communication were frequently expressed, including earlier notice of academic problems; maintaining and updating the website so
parents can plan; and improved communication from sports and PE programs. Other suggestions were cultural events to expose the children
to different cultures and improved cafeteria offerings.

2023 Support Staff:

A consistent theme was the positive climate and relationships among employees to support the students of Caruthers Unified, that "All the
staff genuinely care about our students safety and work together to make sure they are meeting their academic goals," and "I feel valued."
Suggestions for improvement included reducing class sizes where there are more than 25 students. Another theme was the need for more
timely maintenance and repair of facilities.

2023 Teachers:

2023-24 Local Control and Accountability Plan for Caruthers Unified School District Page 16 of 105



Teachers echoed the support staff's strong theme of a very positive culture, citing "strong, consistent, and caring teachers who are
committed to the education of every student that walks through their doors. This consistency and commitment translates to a staff that is
ready to work with all students to help them achieve academic, athletic, and personal success." Specifically mentioned by respondents were
the "academically challenging courses," "community service," and "personal enrichment and extended learning opportunities." Also lauded
were the support staff, administrators who are invested in students, and providing on-site substitute teachers.

There were several themes for suggested improvements. While some agreed that there was a team approach and that teachers "have a
voice," several others suggested that "positive change could happen if teachers are included in more of the decisions that affect
teachers/students." Several also suggested that increased time for collaboration among different grade levels would support better planning
for student outcomes. Providing more timely communication to staff was also cited. Students' behavior (regarding social media and
confrontational behaviors) was a concern, especially in the expanded learning program, where it was noted that "student
behavior...drastically different for school day expectations." Regarding behavior, it was also suggested that a truancy officer could help with
chronic absenteeism. Finally, there was a strongly expressed concern that students in need of mental health supports were frequently not
receiving those services, with counselors being pulled from counseling appointments to sub in classrooms.

2023 Students:

Of the 588 students who responded, 88% were Low-Income students, 11% were English Learners, and less than 1% were Foster Youth. As
with other partner groups, the positive, "family-like" environment and culture of helpfulness among students and between students and
"teachers [who] are very understanding and helpful" was extremely evident. Also cited was the support system and the counselors "to help
you when you need it." Students also gave good marks to sports programs, the after-school program, clubs, and extracurricular activities like
FFA, Helping Hands, Doctors Academy, etc., though several also often suggested providing more events and clubs in school. These contrary
responses did not appear to be related to different school levels.

Students' behavior was a concern of several students, who mentioned a lack of respect for adults and their peers. Incidences of physical
confrontations among students were mentioned. A repeated suggestion was an increased security presence "to make [it] feel less hostile."
Also suggested was discipline based on an acknowledgement of why the students may have behavioral problems. Having a later starting
time was frequently mentioned, as was more learning activities to make learning more fun. Keeping bathrooms in good repair was another
theme. Another theme was students' interest in having more covered, outside seating areas. Perhaps unsurprisingly, three oft-repeated
requests were for improved cafeteria offerings -- with some very specific menu suggestions -- for relaxing the dress code, and for less
classwork/homework.

2023 Administrative Staff:

In consultation with site principals (2/1/2023), the need for a multi-faceted approach to closing inequalities in Chronic Absenteeism rates was
identified. In addition to providing social-emotional supports to encourage regular school attendance, the other approaches identified by
school administrators to address Chronic Absenteeism inequalities will be school sites reviewing absences and determining the need to send
a SARB warning letter, and the sites establishing incentives for attendance. Administrators have held fruitful discussions with high school
staff and agreed that adding social-emotional healthy living curriculum with subject-matter writing to PE classes would result in better ELA
outcomes and increased student connectedness.
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2022 Students

Students' concerns appeared to be more focused on three areas: behavior, extra academic supports, and preparation for post-secondary
success.

Several responded that bullying should be addressed, possibly with a therapist to help mediate problems and to get students to talk with
each other. Students were also concerned about vaping in the bathrooms, and asked for the problem to be addressed. Students were
appreciative of smaller class sizes, and that small class sizes have helped with better connections with teachers. One-on-one support was
still noted as needed to help students succeed. Students with exceptional needs who responded were impressed with SPED Department and
think they are doing a great job, with helpful program that include the Coffee Shop and sports that help them feel connected and important at
school. Students expressed several ideas around the theme of post-secondary preparation: An emphasis on roles or path for high school and
beyond, possibly creating cohort groups that stay with same advisory teacher all four years to feel connected to help for students to establish
a path for after high school and great bond to teacher and students in class. They asked that college field trips continue, as they are
important and have really helped in showing the path to college is available. Finally, regarding post-secondary preparation, another
suggestions was to provide more AP prep test books, an SAT prep course, and increased counseling services. Students also mentioned the
addition of an ASL course because they have read there is a shortage of experts to sign for meetings and events.

2022 Staff:

Support for English Learners was a theme among the staff respondents, with the suggestions that the District increase in salary schedule to
get EL aides for the high school, and make those full time EL aide positions to retain them. Additionally, more support for teachers to further
support EL students, including increased EL resources in the classroom for students to use for additional support, such as translating apps.
Staff echoed the students' ideas to enhance college and career readiness. Teachers suggested start students' exposure to college readiness
in their Freshman year, rather than advisors starting to have those discussions with students in their Junior or Senior year when it may be too
late to create a plan for post-secondary preparation. They also suggested broadening the Doctor's Academy, as it gives early insights to
students and helps making career decisions.

The third theme among staff was issues with how to motivate students are becoming more challenging. Training was requested , and that
whatever training is provided, to include classified staff in training. Under that umbrella of motivation, professional development on dealing
with pervasive social media was requested.

2022 Parents:

More than any other theme was the expression from parents that the District and schools are doing a great job and to continue on the path
established in the current plan. Support for English Learners was also a theme among parents who provided input, including more teachers
for the elementary school to support English Learners, to provide resources for English Learner families, including more explanation for
families on ELD and the EL program so they can stress the importance of study to their children at home. Parents were pleased with the
safety and climate measures undertaken at Caruthers Elementary: the gated campus with adults always watching the students after school
makes their children feel valued and safe. However, there were some who raised concerns about bullying and inappropriate comments on
the schoolyard, suggesting that yard duty teachers to pay closer attention to what the students do while on yard. "Healthy Lifestyle" was
selected as an area of focus by almost one-half of parents who responded. A final theme was regarding after-school programs, and the need
for those to be increased.
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A description of the aspects of the LCAP that were influenced by specific input from educational partners.

A foundational principle of Caruthers USD is the need to be responsive to our students, staff, families, and community. As a result of their
suggestions, the following actions or services have been included in the 2021-24 LCAP:

Goal 1 --
« Provide expanded academic supports in both the elementary and high schools.
« Hotspots and insuring internet access as part of supplemental materials, including technology supports.
« Continuance of increased instructional aides FTE for English Learners in response to input.
o The budget for Action 1.9, supports for English Learners, was increased from the 2022-23 planned expenditures.

Goal 2 --

« The District will make a strong commitment social-emotional supports for students and disseminating information on the availability
of those.

« Maintain increased communication with parents in both English and Spanish.

e Increased counseling services.

« The District will expand access to recreational/play areas, including co-curricular and extra-curricular activities to address the
students' dissatisfaction with school grounds and parents' desire for healthier lifestyles for their children.

« As aresult of input from educational partners, the following additions were made to Action 2.3 -- "School site staffs will regularly
review attendance data to assess if students are on track to be chronically absent. The parents of those who appear to be will be
sent a letter noting the absences and consequences of poor attendance. "Schools will establish local attendance incentive
programs."

Goal 3 --
o Continue implementation of hiring student tutors.
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Goals and Actions

Goal

Goal #
1

Description

An explanation of why the LEA has developed this goal.

Promote academic achievement for all students, including low-income, English learners, and foster youth students.

The "ldentified Needs" presents the data and descriptions that demonstrate inequalities that exist between student groups. Inequalities in
percentages of students meeting or exceeding standard are clearly apparent between Low-Income students and non Low-Income students in
both ELA and math, evidence that compounds the difference between Low-Income and overall percentages. Also clearly seen are the
inequalities between English Learners, Students with Exceptional Needs and overall results in both subject areas. Though the numbers are
too small to allow them to be reported, we know from experience that our Foster Youth also experience these academic inequalities. Goal 1
is designed to lessen and mitigate those inequalities.

The basic purpose of education is to promote literacy and numeracy for all students, and the actions described under this goal are all
designed to achieve that purpose. The metrics associated with this goal provide the necessary data to monitor and evaluate the effectiveness
of those actions. A more systematic approach is needed in analyzing data to assess the effectiveness of various supplemental programs
utilizing the data systems and analyzing data from supplemental materials.

Educational decisions will be student-centered and informed by excellent data collection, analysis, and appropriate input from our educational

partners.

Measuring and Reporting Results

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for

California School
Dashboard: ELA
Distance from
Standard

2019:
All Students -- 18.0
points below (Orange)

Students w/Disabilities
-- 75.6 points below
(Red)

Data for this year are
not available. The CA
School Dashboard
has not published
"Distance from
Standard" data since
the 2019 year.

All Students -- 36.8
points below

Students w/Disabilities
--125.4

points below

English Learners --
57.8 points below

2023-24
All Students -- 18.0
points below

Students w/Disabilities
-- 75.0 points below
English Learners --
25.0.0 points below
Hispanic -- 18.0 points
below
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Desired Outcome for

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 202324
English Learners -- Hispanic -- 39.5 points Low Income -- 20.0
40.0 points below below points below

(Orange)

Hispanic -- 20.6 points
below (Orange)

Low Income -- 20.8
points below (Orange)

White -- 9.3 points
below (Orange)

Asian -- 25.3 points
above (No color*)

[*No color is assigned
if the group is less
than 30 students, or
less than 15 for Foster
Youth and Homeless]

[California School
Dashboard]

Low Income -- 44.6
points below

White -- 24.5 points
below

Asian -- 43.0 points
above

[2022 California
School Dashboard]

White -- 9.0 points
below

Asian -- 50.0 points
above

[California School
Dashboard]

California School
Dashboard: Math
Distance from
Standard

2019:
All Students -- 51.4
points below (Orange)

Students w/Disabilities
-- 114.9 points below
(Red)

Data for this year are
not available. The CA
School Dashboard
has not published
"Distance from
Standard" data since
the 2019 year.

All Students -- 69.7
points below

Students w/Disabilities
-173.1

points below

English Learners --
79.2 points below
Hispanic -- 74.6 points
below

All Students -- 50.0
points below

Students w/Disabilities
-- 115.0 points below
English Learners --
60.0 points below
Hispanic -- 50.0 points
below

Low Income -- 50.0
points below
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Desired Outcome for

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 202324
English Learners -- Low Income -- 77.7 White -- 30.0 points
64.6 points below points below below
(Orange) White -- 48.6 points Asian -- 30.0 points
below above
Hispanic -- 54.0 points Asian -- 23.7 points
below (Orange) above [California School
Dashboard]
Low Income -- 54.7 [2022 California
points below (Orange) School Dashboard]
White -- 43.3 points
below (Orange)
Asian -- 7.9 points
below (No color*)
[California School
Dashboard]
Teachers MET -- Results MET -- Results MET -- Results MET -- Results
Appropriately Reported Reported Reported Reported
Credentialed with No
Mis-assignments or 100% of teachers 100% of teachers 79.8% of teachers 100% of teachers
Vacancies appropriately appropriately appropriately appropriately
credentialed and credentialed and credentialed credentialed
assigned. assigned.

[June, 2021, Report to
Board]

[June, 2022, Report to
Board]

2.3% mis-assigned.

0% vacancies

0% mis-assigned.

0% vacancies

[2020-21 DataQuest] [DataQuest]
ELPAC Summative 45.9% The ELPI is 45.6% 55%
Assessment: Rate of suspended for 2021,
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

English Learner
Students Making
Progress toward
English Proficiency

[Status -- 2019
California School
Dashboard]

so the following data
data are reported in
lieu of the ELPI.
Percentages of
students scoring at:

Well-Developed --
6.67%

Moderately Developed
- 30.71%

Somewhat Developed
- 39.52%

Minimally Developed -
-23.10%

[2020-21 ELPAC
Summative
Assessment Results]

[Status -- 2022
California School
Dashboard]

[Status -- California
School Dashboard]

Reclassification Rate
of English Learners to
Re-designated Fluent
English Proficient
(RFEP)

34.9%

[DataQuest English
Learner, 2019-20
Annual
Reclassification
Counts and Rates]

11.7%

[DataQuest English
Learner, 2020-21
Annual
Reclassification
Counts and Rates]

14.1%

[2021-22 CALPADS
Reports 2.16 and 8.1]

10%

[DataQuest English
Learner, Annual
Reclassification
Counts and Rates]

Access to Standards-
Aligned Materials:
Reported to the CUSD
Governing Board

MET -- Results
reported

100% of students had
access to standards
aligned curriculum
materials.

MET -- Results
reported

100% of students had
access to standards
aligned curriculum
materials.

MET -- Results
reported

100% of students had
access to standards
aligned curriculum
materials.

MET -- Results
reported

100% of students will
have access to
standards aligned
curriculum materials.
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

[June, 2021, Report to

[June, 2022, Report to

[June, 2023, Report to

[2024 Report to

Board] Board] Board] Board]
Implementation of MET -- Results MET -- Results MET -- Results MET -- Results
Standards for Al reported reported reported reported
Students and

Enabling English
Learners to Access
CCSS and ELD
Standards:

Results of the State's
Self-Reflection Tool
Reported to the CUSD
Governing Board

The state's self-
reflection tool
reflected an average
rating of 3.7 (on a
scale of 1=
explorationto 5 =
sustainability) on the
State's Self-Reflection
Tool for
implementation of
state standards in
district classrooms
and English Learner
access to core
curriculum and ELD
standards.

The state's self-
reflection tool
reflected an average
rating of 3.8 (on a
scale of 1=
explorationto 5 =
sustainability) on the
State's Self-Reflection
Tool for
implementation of
state standards in
district classrooms
and English Learner
access to core
curriculum and ELD
standards.

The state's self-
reflection tool
reflected an average
rating of 3.7 (on a
scale of 1=
exploration to 5 =
sustainability) on the
State's Self-Reflection
Tool for
implementation of
state standards in
district classrooms
and English Learner
access to core
curriculum and ELD
standards.

The state's self-
reflection tool will
reflect an average
rating of 4 (on a scale
of 1= exploration to 5
= sustainability) on the
State's Self-Reflection
Tool for
implementation of
state standards in
district classrooms
and English Learner
access to core
curriculum and ELD
standards.

[2024 Report to

[June, 2021, Report to |[June, 2022, Report to | [June, 2023, Report to Board]

Board] Board] Board]
Access to a Broad MET -- Results MET -- Results MET -- Results MET -- Results
Course of Study reported reported reported reported

The District’s
measures in response
to the State’s self-
reflection tool to report

The District’s
measures in response
to the State’s self-
reflection tool to report

The District’s
measures in response
to the State’s self-
reflection tool to report

The District’s
measures in response
to the State’s self-
reflection tool to report
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

students’ access to a
broad course of study,
including unduplicated
pupils and students
with exceptional
needs.

All students had
access to a broad
course of study.

[June, 2021, Report to
Board]

students’ access to a
broad course of study,
including unduplicated
pupils and students
with exceptional
needs.

All students had
access to a broad
course of study.

[June, 2022, Report to
Board]

students’ access to a
broad course of study,
including unduplicated
pupils and students
with exceptional
needs.

All students had
access to a broad
course of study.

[June, 2023, Report to
Board]

students’ access to a
broad course of study,
including unduplicated
pupils and students
with exceptional
needs.

All students will have
access to a broad
course of study.

[Report to Board]

iReady Reading

Overall placement,

Winter 2021:
Tier 1 -- 22%
Tier 2 — 27%

Risk of Tier 3—51%

Overall placement,

Winter 2022:
Tier 1 -- 20%
Tier 2 — 25%

Risk of Tier 3 — 55%

Caruthers Elementary
Tier 1 -- 20%

Tier 2 — 32%

Risk of Tier 3 — 48%

Caruthers High

Tier 1 -- 20%
Tier2-17%

Risk of Tier 3 — 63%

Overall placement,
Winter 2023:

Tier 1 -- 20.6%

Tier 2 -23.1%

Risk of Tier 3 — 56.3%

Caruthers Elementary
Tier 1 -- 23.9%
Tier 2 —28.7%
Risk of Tier 3 -- 47.4%

Caruthers High
Tier1--17.4%
Tier2 -17.9%
Risk of Tier 3 —64.7%

Overall placement,

Winter 2024:
Tier 1 -- 28%
Tier 2 — 32%;

Risk of Tier 3 —40%

Caruthers Elementary
Tier 1 -- 28%

Tier 2 —37%

Risk of Tier 3 — 35%

Caruthers High

Tier 1 -- 40%

Tier 2 —30%

Risk of Tier 3 — 30%

iReady Math

Overall placement,
Winter 2021:

Overall placement,
Winter 2022:
Tier 1 -- 18%

Overall placement,
Winter 2023:
Tier 1 -- 19.3%

Overall placement,
Winter 2024
Tier 1 -- 27%
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome DeS|re2dO§)éJ£02(Zme for
Tier 1 -- 22% Tier 2 - 30% Tier 2 — 27.9% Tier 2 — 45%,;
Tier 2 —40% Risk of Tier 3—52% | Risk of Tier 3 — 52.9% Risk of Tier 3 - 28%
Risk of Tier 3 — 38%
Caruthers Elementary | Caruthers Elementary Caruthers Elementary
Tier 1 --21% Tier 1 -- 23.7% Tier 1 -- 30%
Tier 2 — 44% Tier2 -42.1% Tier 2 — 45%
Risk of Tier 3 — 35% | Risk of Tier 3 — 34.2% Risk of Tier 3 — 25%
Caruthers High Caruthers High Caruthers High
Tier 1 --12% Tier 1 --12.4% Tier 1 -- 30%
Tier 2 - 8% Tier 2 - 5.9% Tier 2 — 30%
Risk of Tier 3—80% | Risk of Tier 3 —81.7% Risk of Tier 3 — 40%
Actions
Action #  Title Description Total Funds Contributing
1.1 Qualified, The District will recruit, hire, and retain qualified credentialed teachers, | $7,227,385.00 No
Credentialed appropriately assigned for their credentials.
Teachers
1.2 Professional District instructional staff will participate in targeted professional $562,793.00 Yes

Development for Staff development to improve practices that uses student data to make
instructional decisions, and enhance the available strategies that
teachers have to promote learning for Low-Income students, English
Learners, and Foster Youth, including students with exceptional needs
within those groups, in order to support academic gains and to narrow
inequalities on state and local assessments.

Teachers and instructional aides will be engaged in relevant and
timely learning opportunities, including, but not limited to, workshops,
demonstration lessons, and coaching, that support the design and
delivery of lessons based on state adopted frameworks, standards,
and best instructional practices. All lessons will meet the rigor of the
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Action #  Title Description Total Funds Contributing

California State Standards and subject matter frameworks. Areas may
include, but not be limited to:
« Math
ELA
Science
Social Science
Kagan Structures
Assessment Training/Conference
ERWC
Instructional Strategies

1.3 Student Data and To increase academic outcomes for students and decrease $21,000.00 Yes
Assessment inequalities in performance results between Low Income students,
English Learners, Foster Youth, and their higher-performing peers, the
District will provide the following data sources for ongoing assessment
of students' progress and to inform instructional decision-making
focused on supporting Low Income students, English Learners, Foster
Youth, including those with exceptional needs:

lluminate Data
Benchmarks
Self-Assessments/Rubrics

1.4 Supplemental To increase academic outcomes for students and decrease $1,429,715.00 Yes
Instruction and inequalities in performance results that affect Low-Income students,
Materials English Learners, and Foster Youth, the District will research,

purchase, and implement supplemental instructional materials that will
support acceleration and mitigate learning loss. The District will
purchase and use specific reading materials that will support
accelerated reading improvement for those students. The District will
make decisions based on evidence. The materials and implementation
strategies may include:
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Action #

1.5

Title

Instructional
Leadership and
Guidance Support

Description Total Funds

Instructional Programs that are Supplemental to Core

Supplemental English Language Arts Support Curricula

iReady Math and Reading

Technology to Implement Supplemental Curricula

Staff and supplementary materials to conduct a District

Reading Lab that provides intensive intervention and support

for Low-Income students, English Learners, and Foster Youth

who are struggling in reading, including increased

instructional aide support.

e Guided Reading Materials that are supplemental to the core
reading program

o Continue an Opportunities Class teacher to conduct classes

that will address learning loss on a more individual basis.

School effectiveness research supports the need for school leaders to $343,438.00
exhibit strong instructional leadership, especially in supporting

teachers in developing the individual self-efficacy that combines into

collective self-efficacy. In order to maintain and build effective site

leadership that leads to increased academic outcomes for students

and decreased inequalities in performance results between Low-

Income students, English Learners, Foster Youth and the higher-

performing student groups, the District will support the following

activities:

« Coaching, extra time, and professional learning activities for
School Leadership Teams
« Coaching, extra time, and professional learning activities for
instructional planning, design,
and support
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Action #
1.6

1.7

1.8

1.9

Title

Early Childhood
Education

Students with
Exceptional Needs

Extended Learning

Improving English
Language
Development
Instruction

Description

To increase academic outcomes for students and decrease
inequalities in performance results between Low-Income students,
English Learners, Foster Youth and higher-performing student groups,
the District will actively collaborate with preschool to support the
successful transition of those pupils to elementary school, including
the participation of their parents and families, and those of students
with exceptional needs, in preparing for the transition.

To increase academic outcomes for students and decrease
inequalities in performance results between Students with Disabilities
and higher-performing student groups, the District will provide
supplemental materials and access to technology that will support
greater success in the core curriculum. The District will also provide
professional development for teachers in supporting student with
exceptional needs.

To increase academic outcomes for students and decrease
inequalities in performance results between Low Income Students,
English Learners, Foster Youth and higher-performing student groups,
the District will provide extended learning programs for learning
recovery, acceleration, enrichment, English language development,
credit recovery, and original credit classes for grades TK-12. that
include:

Before and/or After School extended learning sessions
Tutoring
Summer School

All English Learners in CUSD are provided daily designated and
integrated instruction and supports in English Language Development.
To increase academic outcomes for students and decrease
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Total Funds
$66,868.00

$1,998,463.00

$687,327.00

$265,221.00

Contributing
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Action #

1.10

1.11

Title

Smaller Class Sizes

Access to a Broad
Course of Study

Description Total Funds

inequalities in performance results between English Learners and
higher-performing student groups, the District will:

« Provide teachers with professional development in ELD
strategies that increasing English Learner students' access to
the core.

« Provide teachers with professional development in ELD
strategies that accelerate English Learner students’
acquisition of English.

« Provide English Language Development enrichment and
support materials that accelerate English acquisition and
increase access to the core.

« Provide increased paraprofessional support for small groups
and individuals

« Additional ELD class at CHS to lower class size and provide
greater individual attention.

« Continue implementation of its English Learner Master Plan
aligned with the English Learner Roadmap. Included in that
plan are practices that will more closely monitor the progress
of EL students and RFEP students, and immediately adjust
instruction as warranted by data and students’ needs.

To increase academic outcomes for students and decrease $2,644,534.00
inequalities in performance results between Low-Income students,

English Learners, Foster Youth and higher-performing student groups,

the District will provide staffing to maintain smaller class sizes in 4th

through 12th grades.

The District will plan master schedules at the secondary level to $6,594,461.00
ensure that Low-Income students, English Learners, Foster Youth,

and students with exceptional needs have access to a broad course of

study in the middle school and high school. Students in grades K-6 will

participate in full curriculum that includes science, social studies, and

the arts.
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Action #  Title Description Total Funds Contributing

The District is committed to making certain all students have equitable
access to a broad, high-quality course of study. To that end, the
District will hire and retain outstanding administrative and support staff
to ensure the needs of students, teachers, and parents are met to
achieve exceptional outcomes.

District educational partners also understand the importance of
engagement programs and activities to enhance the core curriculum.
We will continue to engage students through clubs, athletics,
programs, and any other extra- and co-curricular activities that allow
pupils to become active participants in the school community.

Goal Analysis [2022-23]

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

The metric associated with Action 1.1 -- the percentage of the District's teachers appropriately credentialed and assigned -- was impacted by
the change in definition of "appropriately credentialed" to no longer include teachers still working on clear credentials, even though they are
still allowed by state law and the California Commission on Teacher Credentialing provide instruction. Because there were no vacancies and
every student was provided appropriate instruction, we consider implementation of this action to be successful.

Though finding sufficient substitute teachers continued to be a challenge to providing planned professional learning activities, Action 2 was
implemented much more successfully this year. All new CES teachers participated in Kagan Structures training to support positive and
engaging classroom procedures. School administrators have observed implementation of those structures in classrooms. Several gave up
time in their summer to engage in math training through Tulare COE and math talks have been added to their instructional practices. All
teachers were provided training in using iReady, and individual consultations with teachers were conducted. Staff from FCSS held trainings
for CES teachers on resources available through their library portal. CES held a January training on setting reading goals.

The llluminate program was widely used, benchmark and other local assessments were administered, and the data collected from interim
assessments was discussed by teachers and used to make instructional decisions, so Action 1.3 was implemented as planned.

Action 1.4 has both successes and challenges in implementation. Shortages and shipping issues continued to be experienced by some of
our vendors, causing challenges in purchasing all of the materials we planned. Among our successes in implementation were iReady
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diagnostics, which were successfully used to provide data and support at all school levels; the District Reading Lab which provided support to
125+ students. Supplemental reading materials were purchased for Social Studies classes to provide ELA in content areas. Another
supplemental program, Data-based Query was used to prompt writing in subject areas. Supplemental materials are reviewed by the
teacher(s) and principal prior to re-ordering. Guided Reading materials that are supplemental to the core reading program were used in CES
K-4 classrooms. The Opportunities Class teacher conducted classes that addressed learning loss on a more individual basis.

Action 1.5 was successful, as we continue to build the capacity of staff members to assume leadership roles; at both schools, the staffs are
taking ownership for desired outcomes and results. Weekly meetings support alignment of practices with goals and actions. Site leaders are
taking on expanded roles at the District level that will further benefit our Low-Income students, English Learners, and Foster Youth. The
guidance and support of the school leadership teams contributed to successful implementation of the state standards in all classrooms.

The District actively and successfully collaborated with preschool to support the successful transition of those pupils to elementary school,
including working with their parents and families , in implementing Action 1.6.

Action 1.7 was implemented successfully. CHS students with IEPs had both an assigned support block and small group instruction. Due to
the Response to Intervention (Rtl) efforts, CES students had increased time for academic support. The exception was the planned
professional development, which was not carried out to the extent planned due to the challenge of a lack of substitute teachers.

The District contracts with the Fresno County Superintendent of Schools (FCSS) to implement a substantial part of the after school expanded
learning program that is part of Action 1.8, and challenges were faced by both FCSS and CUSD in hiring expanded day staff. We were also
challenged by a lack of interested personnel during the summer, and were not able to offer the breadth of classes planned, though all
students who wished to participate in expanded learning were able to do so.

Increased paraprofessional time for our English Learner students contributed to the successful implementation of Action 1.9. Additional
successes were the addition of an ELD section at CHS to lower class size and provide extra individual attention to our English Learners.
Imagine Learning was used as supplemental ELD material for after school program at CES. All teachers participated in planned ELD
professional development and CES teacher began common planning for designated ELD.

Action 1.10 was successfully implemented as planned; salary increases led to an expenditure that exceeded what was originally budgeted.

All of our students were provided access to a broad course of study, confirming that implementation of Action 1.11 was successful.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Action 1.4 -- Under Budgeted: Spent more than budgeted due to utilizing more federal and state funds than anticipated to provide this action.
No other actions were reduced as a result.
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Action 1.5 -- Under Budgeted: Spent more than budgeted due to coding a position that was originally planned for Goal 2, Action 3 but was
charged to this action instead.

Action 1.8 -- Under Budgeted: Spent more than budgeted due to receiving more state ELOP and federal funds than anticipated and using
those funds to support this action.

Action 1.9 -- Over Budgeted: Spent less than budgeted because the costs for this action were less expensive than anticipated.

Action 1.10 -- Under Budgeted: Salary increases led to an expenditure that exceeded what was originally budgeted.

An explanation of how effective the specific actions were in making progress toward the goal.

Action 1.1 -- Because close to 80% of teachers held clear credentials, there were no vacancies, and every student was provided appropriate
instruction, we consider this action to to be effective.

Action 1.2 -- Though finding sufficient substitute teachers continued to be a challenge to providing planned professional learning activities,
Action 2 was implemented much more successfully this year, as explained in the first analysis box, above. As shown in the data in the
"Identified Need" section of this plan, while inequalities exist in the academic performance of Low-Income students, English Learners, and
Students with Exceptional Needs when compared to the overall population and to non Low-Income students, the former three groups all
showed significant increases in percentages meeting or exceeding standard in ELA and math when compared to the prior year's results.
English learners were also closing performance inequalities in math as shown by this metric. These data indicate that, despite continuing
inequalities, the action has been effective in enhancing classroom instruction and increasing academic outcomes for Low-Income students,
English Learners, and Students with Exceptional Needs.

Actions 1.3, 1.4, 1.5, 1.7. 1.8, and 1.10 -- Though the overarching purpose of Goal 1 is to increase students' academic outcomes and close
inequalities between student groups, this collection of actions are particularly designed to that end. Based on the metrics used to measure
the effectiveness of those actions, they have not been as effective as planned. As shown in the Identified Needs section of this plan,
"Distance from Standard" results show that inequalities persist in the achievement of Low-Income students and English Learners when
compared to the overall student achievement. Both those groups experienced greater declines than their peers overall. Inequalities in
percentages of students meeting or exceeding standard are clearly apparent between Low-Income students and non-low-income students in
both ELA and math, evidence that compounds the difference between Low-Income and overall percentages. Though we can not
disaggregate the "Distance from Standard' data for non-low-income, we can infer with confidence that a similarly significant inequality exists
in that metric. Also clearly seen are the inequalities between English Learners, Students with Exceptional Needs and overall results in both
subject areas.

However, there are some indicators of effectiveness, as shown in the data in the "Identified Need" section of this plan. The "Distance from
Standard" metric, used for state accountability purposes, can only be compared to the pre-pandemic baseline from 2019. When we are able
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to compare more recent data (2021 v. 2022) we see that, while inequalities exist in the academic performance of Low-Income students,
English Learners, and Students with Exceptional Needs when compared to the overall population and to non Low-Income students, the
former three groups all showed significant increases in percentages meeting or exceeding standard in ELA and math in 2022 when
compared to the prior year's results. English learners were also closing performance inequalities in math as shown by this metric. The data
indicate that, despite continuing inequalities, these actions, including more purposeful use of data, providing supplemental instructional
services such as iReady and the Reading Lab, ensuring coaching and extra time to support school leadership teams and instructional
design, supports for students with exceptional needs, extended learning sessions that include tutoring, summer school, and before/after
school sessions, and additional teachers to provide smaller class sizes has had a positive impact on increasing academic outcomes for Low-
Income students, English Learners and Students with Exceptional Needs who experienced learning loss during the pandemic.

Action 1.6 -- All students transitioning from preschool to Caruthers Elementary did so successfully, with all students enrolled in preschool
enrolling-in and completing TK, confirming the effectiveness of this action.

Action 1.9 -- A close examination of the data indicate that this action has been effective. As noted above, English Learners continue to
experience inequalities in academic outcomes in relation to students overall. English Language Proficiency Assessment for California
(ELPAC) Summative results show that less than half (45.6%) of our English Learners are making a year or more growth in acquiring English
language sKkills. This is likely the results of our English Learner students having been disproportionately affected by the pandemic. For
example, from 2019 to 2021, pandemic learning loss was reflected in a 34% decline in the overall percentage of students meeting or
exceeding standard on the SBAC ELA assessment, and a 46% decline in math. During that same period, Low-Income students saw similar
declines of 36% in ELA and 52% in math. English Learners, however, experienced far more drastic declines of 64% in ELA and 90% in math.
From 2019 to 2022, our English Learner students have had a steeper hill to climb to get back to pre-pandemic levels; recent data suggest
that they are making that climb to greater success. Though the ELPAC progress indicator is only at the "medium" performance level, it is
back to baseline level. While inequalities persist in the academic performance of English Learners when compared to the overall population
and to non Low-Income students, the former showed significant increases in percentages meeting or exceeding standard in ELA and math in
2022 when compared to the prior year's results. English Learners were also closing performance inequalities in math as shown by this
metric. Finally, the reclassification rate increased by 2.4% points from the prior year. These data indicate that, despite continuing inequalities,
this action, including professional development, paraprofessional support, and using Imagine Learning as a supplemental program, has had
a positive impact on increasing academic outcomes for English Learners who experienced learning loss during the pandemic.

The District recognizes the need to take steps to better address the needs of our English Learners.

Action 1.10 -- All of our students were provided access to a broad course of study, confirming that Action 1.11 was effective.
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A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

In its December 5, 2019 issue, Ed Week presented a “study [that] lends empirical support to the concern that the ‘achievement gap’ framing
may have unintended negative consequences.” In consideration of that possibility, for all actions under this goal the term “achievement gap”
has been replaced with “inequalities".

Data source for "Desired Outcomes" in ELPAC Summative Assessments: English Learner Progress changed to California School Dashboard
to align with the state's accountability system. "Desired Outcomes" for California School Dashboard: ELA and Math Distance from Standard
changed based on 2022 CA School Dashboard results. "Year 2" and "Desired Outcomes" for Teachers Appropriately Credentialed with No
Mis-assignments or Vacancies changed to reflect new state reporting requirements. Data source for Reclassification Rate for "Year 2"
changed to 2021-22 CALPADS Reports 2.16 and 8.1, since the most recent data for that year are not available on DataQuest.

The English Learner progress metric revised to read "Rate of English Learner Students Making Progress toward English Proficiency" to align
with statutory language. The State Standards Implementation metric revised to read "Implementation of Standards for All Students and
Enabling English Learners to Access CCSS and ELD Standards" to align with statutory language.

In Action 1.4, LCFF budgeted expenditures were increased to invest $700K in long-term licenses for supplemental educational services and
supplemental reading materials to support the reading lab. Federal funds budgeted under this action were increased because we have these
funds set up for supplemental services for an Opportunities Teacher and increased instructional aide support.

An "additional ELD class at CHS to lower class size and provide greater individual attention" added to Action 1.9.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the

Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goals and Actions

Goal

Goal # Description

2 Maintain a safe and healthy school environment while providing opportunities that develop positive character.

An explanation of why the LEA has developed this goal.

A critical component to student success in learning is a positive school climate that engages students in learning and that encourages regular
attendance. Research also shows that positive learning environments can reduce teacher turnover by as much as 25%, a significant factor in
providing students with increasingly effective initial instruction.

The Family Engagement Framework, a California Department of Education publication, acknowledges that "family engagement is one of the
single most important factors in helping students succeed in school. Parents, families, and other caring adults provide the primary
educational environment for children early in life and can reinforce classroom learning throughout the school years."

Significant inequalities are evident in the "ldentified Needs" section when comparing Low-Income students, English Learners, Foster Youth,
and Students with Exceptional Needs to non-low-income students. The data also show that the latter two groups are also chronically absent
at a much higher rate than the overall population. With the resumption of full in-person instruction in 2021-22, suspension rates more than
doubled overall and for most student groups. Rates for Low-Income students are higher than overall rates, and more than twice those of non-
Low-Income students. English Learners, Students with Exceptional Needs, and Homeless youth all showed increased rates from the prior
year.

A positive learning environment, coupled with positive relationships among peers and between students, staff, and families, are critical to
students' success. As The Education Trust has noted, " Strong relationships provide a foundation for student engagement, belonging, and,
ultimately, learning." The actions described under this goal are all designed to achieve the purposes of maintaining a positive climate and
building strong, supportive relationships. The metrics associated with this goal provide the necessary data to monitor and evaluate the
effectiveness of those actions.

Measuring and Reporting Results
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

Attendance rate

Overall attendance
95.73%

[2020-21 AERIES
District Attendance
Calculations]

Overall attendance
93.68%

[2021-22 AERIES
District Attendance
Calculations]

Overall attendance
94.3%

[2022-23 AERIES
District Attendance
Calculations]

Overall attendance
97%

[2023-24 AERIES
District Attendance
Calculations]

Chronic Absenteeism

Overall -- 9.7%
Hispanic -- 9.3%
Asian -- 9.0%
White -- 16.9%
SED -- 10.5%
EL -- 8.9%
SWD -- 18.4%

[2019-20 CALPADS
EQY Report 14.1 and

Overall -- 13.8%
Hispanic -- 12.7%
Asian -- 3.6%

White -- 20.4%

SED -- 14.9%

EL -- 14.3%

SWD -- 20.5%

Foster Youth -- 18.8%

[DataQuest 2020-21

Overall -- 36.9%
Hispanic -- 35.4%
Asian -- 34.6%
White -- 44.6%

SED -- 38.1%
EL -- 39.0%
SWD -- 58.5%

Foster Youth -- 54.5%

[2022 California

Overall -- 9.5%
Hispanic -- 9.5%
Asian -- 9.5%

White -- 15.0%

SED -- 9.5%

EL -- 9.5%

SWD -- 18.0%

Foster Youth -- 18.0%

[California School

School facilities
maintained in good
repair based on FIT
score.

All sites "Good" or
better

[Reported to the
CUSD Governing
Board, June, 2021]

All sites "Good" or
better

[Reported to the
CUSD Governing
Board, June, 2022]

All sites "Good" or
better

[Reported to the
CUSD Governing
Board, June, 2023]

14.2] K-8 rates] School Dashboard] Dashboard]
Facilities Inspection MET -- Results MET -- Results MET -- Results MET -- Results
Tool (FIT): reported reported reported reported

All sites "Good" or
better

[2024 Report to the
CUSD Governing
Board]

Suspension Rate

Overall -- 3.5%
Hispanic -- 3.4%
Asian -- 1.5%

Overall -- 1.6%
Hispanic -- 1.6%
Asian -- 0%

Overall --4.7%
Hispanic -- 4.4%
Asian -- 3.8%

Overall -- 2.7%
Hispanic -- 2.4%
Asian -- 1.8%
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Desired Outcome for

[DataQuest, 2019-20
Suspension Rate]

[DataQuest, 2020-21
Suspension Rate]

Homeless -- 4.2%
Foster Youth -- 0%

[2022 California

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 202324
White -- 3.6% White -- 1.9% White -- 6.8% White -- 4.8%
SED --3.7% SED - 1.7% SED -- 5.0% SED --2.7%
EL--1.7% EL --1.8% EL -- 3.8% EL--1.8%
SWD -- 5.9% SWD -- 1.3% SWD --3.7% SWD --1.7%

Homeless -- 2.2%
Foster Youth -- 0%

[California School

Self-Reflection Tool
Reported to the CUSD
Governing Board

The state's self-
reflection tool
reflected an average
rating of 4.1 (on a
scale of 1= strongly
disagree to 5 =
strongly agree) on the
State's Self-Reflection
Tool for parent and
family engagement.

[June, 2021, Report to
the CUSD Governing

The state's self-
reflection tool
reflected an average
rating of 3.9 (on a
scale of 1= strongly
disagree to 5 =
strongly agree) on the
State's Self-Reflection
Tool for parent and
family engagement.

[June, 2022, Report to
the CUSD Governing

The state's self-
reflection tool
reflected an average
rating of 4.1 (on a
scale of 1= strongly
disagree to 5 =
strongly agree) on the
State's Self-Reflection
Tool for parent and
family engagement.

[June, 2023, Report to
the CUSD Governing

School Dashboard] Dashboard]
Parent Engagement: |MET -- Results MET -- Results MET -- Results MET -- Results
Results of the State's |reported reported reported reported

The state's self-
reflection tool will
reflect an average
rating of 4.5 (on a
scale of 1= strongly
disagree to 5 =
strongly agree) on the
State's Self-Reflection
Tool for parent and
family engagement.

[2024 Report to the
CUSD Governing

Board] Board] Board] Board]

High School Dropout |2.9% 2.7% 2.7% 0%

Rate
[2019-20 DataQuest | [2020-21 DataQuest |[2021-22 DataQuest [2022-23 DataQuest
Four-Year Adjusted Four-Year Adjusted Four-Year Adjusted Four-Year Adjusted
Cohort Outcome] Cohort Outcome] Cohort Outcome] Cohort Outcome]
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

Middle School
Dropout Rate

0%.

[CALPADS, 2019-20]

0%

[CALPADS, 2020-21]

0%

[CALPADS, 2021-22]

0%

[2022-23 CALPADS]

Expulsion Rate

0%

[DataQuest, 2019-20
Expulsion Rate]

0%

[DataQuest, 2020-21
Expulsion Rate]

0%

[DataQuest, 2021-22
Expulsion Rate]

0%

2022-23 DataQuest
Expulsion Rate

School Climate
Survey:

% of Students Feeling
Connected to School

MET -- Results
reported

77.3% of students
responding felt
connected to their
school(s)

[June, 2021, Report to
the CUSD Governing

MET -- Results
reported

57.1% of students
responding felt
connected to their
school(s)

[June, 2022, Report to
the CUSD Governing

MET -- Results
reported

80.6% of students
responding felt
connected to their
school(s)

[June, 2023, Report to
the CUSD Governing

MET -- Results
reported

90% of students
responding will feel
connected to their
school(s)

[2024 Report to the
CUSD Governing

Board] Board] Board] Board]
School Climate MET -- Results MET -- Results MET -- Results MET -- Results
Survey: reported reported reported reported

% of Students Feeling
Safe at School

72.1% of students
responding felt safe at
their school(s)

[June, 2021, Report to
the CUSD Governing
Board]

60.6% of students
responding felt safe at
their school(s)

[June, 2022, Report to
the CUSD Governing
Board]

85.8% of students
responding felt safe at
their school(s)

[June, 2023, Report to
the CUSD Governing
Board]

90% of students
responding will feel
safe at their school(s)

[2024 Report to the
CUSD Governing
Board]

School Climate
Survey:

81.3% of parents
responding felt

81.3% of parents
responding felt

92.0% of parents
responding felt

90% of parents
responding will feel
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Desired Outcome for

and Their Children
Feel Safe at School

73.7% of parents
responding felt their
child(ren) were safe at
school(s).

[2022 Spring Survey
Data]

73.7% of parents
responding felt their
child(ren) were safe at
school(s).

[2022 Spring Survey
Data]

88.5% of parents
responding felt their
child(ren) were safe at
school(s).

[2023 Spring Survey
Data]

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 202324
% of Parents Feeling |welcome at their welcome at their welcome at their welcome at their
Connected to School |school(s). school(s). school(s). school(s).

90% of parents
responding will feel
their child(ren) are
safe at school(s).

[2024 Spring Survey
Data]

School Climate
Survey:

% of Teachers Feeling
Connected to School
and Safe at School

To be established in
2022-23 school year.

Teachers not
surveyed in 2021-22
regarding school
safety or
connectedness.

MET -- Results
reported

100% of teachers
responding felt safe at
their school(s).

100% of teachers
responding felt
connected to their
school(s).

[2023 Spring Survey
Data]

100% of teachers
responding will feel
connected to their
school(s).

100% of teacher
responding will feel
safe at school(s).

[2024 Spring Survey
Data]

Actions

Action #
21

Title

Parent Engagement

Description

To increase school climate and engagement outcomes for Low

Total Funds
$406,424.00

Income Students, English Learners, Foster Youth, the District will
actively engage parents and families in their children's learning. Family

2023-24 Local Control and Accountability Plan for Caruthers Unified School District

Contributing
Yes

Page 40 of 105



http://www.doc-tracking.com/screenshots/23LCAP/Instructions/23LCAPInstructions.htm#actions

Action #  Title Description Total Funds Contributing

Liaisons will also help the District to provide services and support to
Foster Youth and homeless students.

Through the following programs, the district will principally target the
engaged and continuous participation of parents of Low Income
Students, English Learners, Foster Youth, including those of students
with exceptional needs:

Parent Programs

Parent Institute for Quality Education (PIQE)
Parent Workshops/Trainings/Meetings
Family Liaisons

The District received a Community Schools planning grant and will
hire a Coordinator to engage the families and the community in writing
the implementation grant proposal.

2.2 Maintaining Clean, Continue to maintain facilities as per Williams Act requirements and $6,496,737.00 No
Safe Facilities plan for necessary improvements to foster positive school climate.

2.3 School Culture and | To support improved outcomes for Low Income Students, English $789,313.00 Yes
Social Behavior Learners, and Foster Youth in school engagement and school climate,

the District will create school environments that welcome and support
all of our student populations by:

« Hiring and/or retaining staff to provide behavior intervention
and support, focused on providing services to Low Income
Students, English Learners, and Foster Youth in grades TK-
12 who are still feeling the mental and emotional effects of
the pandemic.

e Increasing students’ social-emotional development through
teaching, modeling, and practicing social-emotional skills that
support a safe and positive climate for learning.
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Action #  Title Description Total Funds

« Providing staff development and collaborative time focused on
teaching, modeling, and practicing social-emotional learning
(SEL) skills that support a positive climate for learning and
work.

« Regularly review attendance data to assess if students are on
track to be chronically absent. The parents of those who
appear to be will be sent a letter noting the absences and
consequences of poor attendance.

« Establish incentives for attendance.

24 Transportation for In order to increase academic outcomes and decrease chronic $760,758.00
Easier School Access |absenteeism rates for Low Income students and English Learners,
groups with high chronic absenteeism rates, the District will provide
additional transportation for students who reside inside the "walking
zone," an area between a 1.5 and a .5 radius of school. It will provide
an additional 61 stops and a reduced walking distance of half a mile
from the school site.

2.5 Expanded Access to | Within the area served by the CUSD, the only safe, clean, and open $262,580.00
Recreation Spaces |spaces equipped for outdoor extracurricular and open play areas are
the school fields at our elementary and high school. Caruthers and the
communities of our feeder schools lack recreational areas where
students can participate in physical or athletic activities. Maximizing
participation and access to these activities have a direct effect on the
positive school climate experienced by Low-Income students.

In order to improve student outcomes related to student engagement,
school climate, and connectedness for our Low-Income students, the
District will expand available athletic fields and recreational areas, for
greater access to sports, extra-curricular, and co-curricular activities
for Low-Income students at all of our schools.
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Action #  Title Description Total Funds Contributing

Engagement in a broad range of co-curricular and extracurricular
activities has a direct impact on students' success, as evidenced in
multiple research studies. Fredricks and Eccles (2006) found that
activity participation can be linked to positive academic outcomes,
including improved grades, test scores, more school engagement, and
increased educational aspirations. Promoting greater extracurricular
participation for our Low-Income students is likely to improve their
school connectedness.

Goal Analysis [2022-23]

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

Implementation of Action 2.1 was not as successful as we hoped. Though some parent nights were held, we were challenged in connecting
with the Parent Institute for Quality Education (PIQE), and did not conduct the number of workshops that we had planned.

Action 2.2 was successfully implemented beyond what was originally planned in order to maintain healthy and positive environments at our
schools. Classrooms and common areas were cleaned more frequently, and air filters and ducts, as well, to prevent the spread of illness and
ensure the safety of students and staff.

Action 2.3 was a success, as we were able to provide our planned mental/emotional health services. Staff teams met weekly to identify
students' social-emotional needs and provide supports. Staffs at both schools were provided presentations in social-emotional learning
practices. Both schools reviewed data for chronic absenteeism and instituted additional efforts to lower those rates, especially for students
with exceptional needs. Though CHS does not have absenteeism a state accountability measure, we know that students need to be in school
to learn, and absenteeism must be addressed at all levels.

Driver shortages and the availability of busses limited the planned implementation of Action 2.4. We were not able to increase the stops to
the 61 that we expected.

Action 2.5 was successfully begun, as the District began expansion of available athletic fields and recreational areas, for greater access to
sports, extra-curricular, and co-curricular activities.
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An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Action 2.1 -- Under Budgeted: The District spent more than planned due to the costs of home liaisons being more expensive than anticipated.

Action 2.2 -- Under Budgeted: The District spent more than planned due to adding a state approved, federally-funded project that was not
originally anticipated.

Action 2.3 -- Over Budgeted: The District spent less than planned because a position originally planned to be charged to this action was
coded to Goal 1, Action 5.

Action 2.4 -- Over Budgeted: he District spent less than planned because the costs for home to school bussing were less than anticipated
due to a change in the accounting function coding.

An explanation of how effective the specific actions were in making progress toward the goal.

Action 2.1 -- While the action was not implemented to the expected degree, feedback from parents and families indicate that our efforts to re-
engage with them after the pandemic is being effective. Several parents gave high marks to our schools for staff communication,
approachability, and accessibility, including the information and assistance provided by the Family Liaisons. Over 90% of parents responding
to surveys participated in conferences; a third attended the schools' Parent Nights to learn more about supporting their children academically.
Parents who participated in PIQE appreciated the opportunity to learn more about supporting their children at home and advocating for their
children at school an din the community. Based on Spring, 2023 survey results, the percentage of parents who responded that they feel
welcome at their children's schools also showed a gratifying increase, from 81.3% to 92.0%. The percentage of parents who feel their
children are safe at school also increased by double digits from 73.7% to 88.0%. Results for the Family Engagement instrument showed an
improved rating of 4.1 (on a scale of 1 to 5) for family engagement responses.

Action 2.2 -- This action was effective, as all schools had a FIT rating of "good" or better. Ninety-six percent of parents surveyed agreed that
the schools are clean and well-maintained.

Action 2.3 and Action 2.5 -- We were very pleased to see that the social-emotional supports and positive behavior system put in place seem
to be having a positive impact, as the percentage of students who responded to the survey prompt that they feel safe at school increased
from 60.6% in 2022, to 85.8% in 2023. The percentage of respondents who agreed that they feel connected to their school rose from 57.1%
to 80.6%. Staff report that the expanded fields allow increased outdoor activities during the regular school day and after school, and are
heavily used by students. the percentage of students who report positive feelings about their play grounds and appearance increased from
29% in 2022 to 65% in 2023. Additionally, three-quarters of students agreed that "l am happy to be at my school." The percentages of
teachers who feel safe at school and feel connected were both 100%. However, these actions were not as effective as planned on
maintaining low suspension rates. With the resumption of full in-person instruction in 2021-22, suspension rates more than doubled overall
and for most student groups. Rates for Low-Income students are higher than overall rates, and more than twice those of non-Low-Income
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students. English Learners, Students with Exceptional Needs, and Homeless youth all showed increased rates from the prior year. The
District attendance rate increased by .6%, which we believe is a result of both the greater social-emotional supports that helped students feel
more connected to school, and the expanded fields that made schools happier and m ore enjoyable places to be.

Action 2.4 -- We were not able to implement this action has planned, so the intended effect was not realized and cannot be evaluated. Data
suggests that there is still a need for implementation. Chronic absenteeism rates continued to increase from the prior year and the baseline
year. Significant inequalities are evident when comparing Low-Income students, English Learners, Foster Youth, and Students with
Exceptional Needs to non-low-income students. The data also show that the latter two groups are also chronically absent at a much higher
rate than the overall population.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

Data sources for “Year 2” metrics and "Desired Outcomes" in Chronic Absenteeism and Suspension Rate changed to California School
Dashboard to align with the state's accountability system. Foster Youth and Homeless added to "Desired Outcome" in suspension rate as
those numbers have increased sufficiently to be assigned performance levels. Wording in the "Desired Outcome" for School Climate Survey:
Teachers changed from "welcome at" to "connected to" in order to correct a typographical error.

"The District received a Community Schools planning grant and will hire a Coordinator to engage the families and the community in writing

the implementation grant proposal" added to action 2.1, which also resulted in a significant increase in the total funds budgeted for this
action.

The District has significantly increased the budget for Action 2.2 in order to complete several deferred maintenance projects.
As a result of input from educational partners, the following additions were made to Action 2.3 -- "Regularly review attendance data to assess

if students are on track to be chronically absent. The parents of those who appear to be will be sent a letter noting the absences and
consequences of poor attendance. Establish incentives for attendance."

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the

Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goals and Actions

Goal

Goal # Description

3 Guide and prepare all students, including low-income, English learners, and foster youth students, for post-secondary
opportunities.

An explanation of why the LEA has developed this goal.

While we are pleased with increased percentages of graduation rates and A-G completion rates that showed gaps closing, inequalities
remain between rates for English Learners and the overall population. There are also significant inequalities between EL and Low-Income
students and non Low-Income students.

The "identified Needs " section included data demonstrating inequalities in percentages of 11th grade students scoring "Ready" in the EAP
(exceeding standard on SBAC) between Low-Income students and non-low-income students in both ELA and math, evidence that
compounds the difference between Low-Income and overall percentages. Also clearly seen are inequalities between English Learners,
Students with Exceptional Needs and overall results in both subject areas.

Studies completed by the Alliance for Excellent Education found that a U.S. 90% high school graduation rate would result in 250,000
additional graduates, $3.1 billion in increased income, $664 million in tax revenues, $16.1 billion in health care savings, $5.7 billion in
economic growth, and more than 14,000 new jobs. In short, the positive impacts are enormous for Caruthers USD students who successfully
complete high school prepared for college and career. The actions described under this goal are all designed to achieve high rates of high
school graduation and planning for post-secondary success. The metrics associated with this goal provide the necessary data to monitor and
evaluate the effectiveness of those actions.

Measuring and Reporting Results

Desired Outcome for

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 202324
Graduating seniors All students -- 78% All students -- 96% All students -- 96% All students -- 100%
will have confirmed Hispanic -- 77% Hispanic -- 92% Hispanic -- 94% Hispanic -- 100%
plans of enrollment in | Asian -- N/R SED -- 89% SED -- 92% SED -- 100%

one of the following: | White -- N/R
college, university, SED -- 75%
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Desired Outcome for

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 202324
vocational program, or EL -- N/R The number for other | The number for other 90% or greater for all
military SWD -- N/R groups were too low | groups were too low groups reporting

Percentages are not
reported (N/R) for
groups with less than
11 students.

[2019 District Data]

to report.

[2022 District Data]

to report.

[2023 District Data]

results.

[District Data]

Early Assessment
Program (EAP):

% PUPILS SCORING
‘READY” on SBAC
ELA Assessments

All Students: 15.29%
SWD: 0%

EL: 8.33%

Hispanic: 13.71%
SED: 14.18%

White: 21.05%

[DataQuest, SBAC
ELA Assessments,
2018-19]

All Students: 21.43%
SWD: N/R

EL: N/R

Hispanic: 18.64%
SED: 19.05%

White: N/R

Percentages are not
reported (N/R) for
groups with less than
11 students.

[DataQuest, SBAC
ELA Assessments,
2020-21]

All Students: 9.30%
SWD: 0%

EL: 0%

Hispanic: 9.33%
SED: 8.84%

White: N/R

Percentages are not
reported (N/R) for
groups with less than
11 students.

[DataQuest, SBAC
ELA Assessments,
2021-22]

All Students: 35%
SWD: 5%

EL: 15%
Hispanic: 30%
SED: 30%

White: 40%

[DataQuest, SBAC
ELA Assessments]

Early Assessment
Program (EAP):

% PUPILS SCORING
‘READY” on SBAC
Math Assessments

All Students: 3.23%
SWD: 0%

EL: 0%

Hispanic: 2.44%
SED: 3.01%

White: 5.26%

All Students: 8.34%
SWD: N/R

EL: N/R

Hispanic: 0%

SED: 1.56%

White: N/R

All Students: 1.80%
SWD: 0%

EL: 0%

Hispanic: 1.33%
SED: 1.36%

White: N/R

All Students: 15%
SWD: 5%

EL: 10%
Hispanic: 15%
SED: 15%

White: 20%
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

[DataQuest, SBAC
Math Assessments,
2018-19]

[DataQuest, SBAC
Math Assessments,
2020-21]

[DataQuest, SBAC
Math Assessments,
2021-22]

[DataQuest, SBAC
Math Assessments]

A-G Completion Rate

All students~ 42.4%
Hispanic~ 43.0%
Asian~ 58.3%
White~ 31.6%
SED~ 41.4%

SWD -- 0.5%

EL -- 20.0%

(Foster Youth and
Homeless results not
reported)

[DataQuest, 2019-20
Four-Year Adjusted
Cohort Graduation
Rate]

All students~ 32.8%
Hispanic~ 37.6%
Asian~ 33.3%
White~ 17.6%
SED~ 30.7%

SWD --22.2%

EL --21.7%

(Foster Youth and
Homeless results not
reported)

[DataQuest, 2020-21
Four-Year Adjusted
Cohort Graduation
Rate]

All students~ 48.2%
Hispanic~ 47.1%
Asian~ NR

White~ 27.3%
SED~ 47.7%

SWD -- N/R

EL --22.2%

Percentages are not
reported (N/R) for
groups with less than
11 students.

[2021-22 DataQuest
Four-Year Adjusted
Cohort Graduation
Rate]

All students~ 55%
Hispanic~ 55%
Asian~ 65%
White~ 45%
SED~ 55%

SWD -- 2%

EL -- 35%

[DataQuest Four-Year
Adjusted Cohort
Graduation Rate]

Graduation Cohort
CTE Pathway
Completion Rate

All students~ 42.0%
Hispanic~ 40.1%
Asian~ 58.3%
White~ 38.1%
SED~ 37.2%

SWD -- 50.0%

EL -- 37.8%

[2019-20 CALPADS
EQY Reports 3.14
and 3.15]

All students~ 77.6%
Hispanic~ 77.6%
Asian~ 83.3%
White~ 76.5%
SED~ 78.0%

SWD -- 39.8%

EL -- 58.8%

[2020-21 Dashboard
Additional Report]

All students ~ 56.1%
Hispanic ~ 57.3%
Asian ~ N/R

White ~ 23.1%

SED ~ 57.5%

SWD -- 25.0%

EL --57.1%

[2021-22 Dashboard
Additional Report]

All students ~ 50%
Hispanic ~ 50%
Asian ~ 65%
White ~ 48%

SED ~ 50%

SWD -- 50%

EL -- 48%

[Dashboard Additional
Report]
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

California School
Dashboard High
School Graduation
Rate

All students~ 93.0%
Hispanic~ 96.2%
White~ 69.2%
SED~ 93.8%

EL~ 93.8%

All other student
groups had numbers
too low to report.

[2019 California
School Dashboard
(combined four- and
five-year graduation
rate, and the DASS
graduation rate)]

All students~ 92.1%
Hispanic~ 90.5%
White~ 94.1%
SED~ 91.5%

EL~ 70.6%

All other student
groups had numbers
too low to report.

[2021 California
School Dashboard
Additional Report
Graduation Rate]

All students~ 92.3%
Hispanic~ 92.4%
White~ 84.6%
SED~ 91.8%

EL~ 82.9%

All other student
groups had numbers
too low to report.

[2022 California
School Dashboard]

All students~ 99%
Hispanic~ 99%
White~ 80%
SED~ 99%
EL~99%

[California School
Dashboard]

Advanced Placement
Exams: % of pupils
scoring 3 or higher

20.0%

[2020 AP College
Board]

23.0%

[2021 AP College
Board]

38.0%

[2022 AP College
Board]

30%

[AP College Board]

Combined A-G and
CTE Completion Rate

All students~ 27.4%
Hispanic~ 27.9%
SED~ 25.2%

[2019-20 CALPADS
EQY Reports 8.1 and
3.15]

All students~ 26.3%
Hispanic~ 29.3%
SED~ 24.8%

[2020-21 Dashboard
Additional Report]

All students~ 24.5%
Hispanic~ 22.9%
SED~ 24.7%
English Learners --
11.4%

[2021-22 Dashboard
Additional Report]

All students~ 35%
Hispanic~ 35%

SED~ 35%

English Learners --
25%

[Dashboard Additional
Report]
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome DeS|re2dO§)éJ£02(Zme for
California School All students~ 45.1% 2021 California 2022 California All students~ 55%
Dashboard College Hispanic~ 45.0% School Dashboard School Dashboard Hispanic~ 55%
and Career Indicator |Asian~ 58.3% College and Career | College and Career Asian~ 60%
White~ 33.3% Indicator % of Indicator % of White~ 55%

% of students SED~ 44.4% students "Prepared" |students "Prepared" SED~ 55%

"Prepared" SWD - 8.3% not published. not published. SWD - 25%
EL-17.6% EL —40%
(Foster Youth and
Homeless results not [California School
reported) Dashboard]
[2020 School
Dashboard Additional
Reports]

Actions

Action #  Title Description Total Funds Contributing

3.1 College & Career and To increase academic achievement, school engagement, and $2,065,314.00 Yes

Post-Secondary
Education

outcomes on local metrics for students, and decrease inequalities in
performance results between Low Income Students, English Learners,
and Foster Youth and higher-performing student groups, the District
will provide:

e Increased access to counseling services for Low Income
Students, English Learners, and Foster Youth at the high
school

« Increased academic guidance and academic opportunities to
participate in a broad course of study in preparation for post-
secondary eligibility to better meet the needs of Low Income
Students, English Learners, and Foster Youth.

e Monitoring of Low Income Students, English Learners, Foster
Youth progress in meeting post-secondary eligibility, utilizing
various data systems to review graduation requirements, A-G
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Action #  Title Description Total Funds Contributing

and CTE completion, and enrolled in courses necessary to
apply to four-year universities, prepare for enrollment in a
community college, and/or prepared to successfully enter the
military or workforce after graduation.

« Provide American Sign Language as a CTE class to increase
the employability of our Low-Income students post
graduation.

o College and career field trips for Low Income Students,
English Learners, and Foster Youth in grades 7th-12th

o FASFA and Dream Act workshops for Low Income Students,
English Learners, and Foster Youth

o College prep workshops for Low Income Students, English
Learners, and Foster Youth

« Recruiting Low-Income students, English Learners, Foster
Youth, and homeless students for AP classes

o PSAT fees

o A CTE/ROP Coordinator to support Low Income Students,
English Learners, and Foster Youth in completing pathways

e A High School Migrant Counselor who assists parents with EL
and Low-Income Migrant program activities, recruit for
migrant conferences and events

e Low Income Students, English Learners, and Foster Youth
Parents' conferences regarding: student academic progress,
post-secondary plans, and personal needs

o Continued implementation of a plan for student tutors to
support Low Income Students, English Learners, and Foster
Youth

Goal Analysis [2022-23]

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

This action was implemented as planned. Senior English Learners were provided additional time with counselors to address planning for
post-secondary success.
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We were successful in providing increased access to counseling services at the high school. The increased academic guidance and
academic opportunities to participate in a broad course of study in preparation for postsecondary eligibility to better meet the needs of low
income and EL pupils combined with monitoring of students’ progress in meeting post-secondary eligibility was successful as the student
groups large enough to report data showed double digit increases in the percentages that graduated with a confirmed plans of enrollment in
college, university, vocational program, or military.

Transportation issues presented a challenge, limiting the number of college field trips that we were able to offer. FASFA and Dream Act
workshops were held, as were college prep workshops for Low-Income students, English Learners, and Foster Youth. Recruiting Low-
Income students, English Learners, Foster Youth, and homeless students for AP classes took place, resulting in the highest number of
students in CHS history taking AP exams. The District paid the PSAT fees for Low-Income students, English Learners, and Foster Youth who
took the exam. The CTE/ROP Coordinator was successfully continued. Parent conferences for Low-Income students, English Learners,
Foster Youth regarding student academic progress, post-secondary plans, and personal needs were also successful, again as shown in the
percentages of students graduating with post-secondary plans. Student tutors supported Low Income Students, English Learners, and Foster
Youth. The Migrant counselor provided important information sessions and counseling for Migrant and English Learner students and their
parents on navigating college enroliment and accessing resources such as DACA information for post-secondary preparation. The ASL class
was not implemented, as the District was challenged in finding a part-time teacher for the class. We will continue trying to do so.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Under budgeted -- Despite not providing all of the field trips as expected, nor hiring a part-time ASL teacher, the District spent more than
budgeted on providing additional counseling services.

An explanation of how effective the specific actions were in making progress toward the goal.

Action 1:

The metrics used to assess the effectiveness of this action show a mixed bag of results, suggesting that it has been somewhat effective, but
not to the degree expected or in all areas. For graduating seniors, it continues to be effective in future planning and an orientation on post-
secondary success. Overall and for Hispanic and Low-Income students, the results continue to exceed the desired outcome, and over 90%
will have confirmed plans of enroliment in one of the following: college, university, vocational program, or military. We were pleased that,
overall and for small groups, there were slight increases from the prior year. Happily, the rate for English Learners increased by more than
12% points, further closing that inequality and indicating that our English Learners are poised for continued success. Accompanying the
improved results for grad rates was that, overall and for the Low-income student group, there were large increases in the percentages of
students in the 2022 graduation cohort meeting the requirements for admission to U.C. or C.S.U. -- up by 16.6% points and 17% points,
respectively. English Learners saw a modest increase (.5%) in students meeting those admission requirements. These data point to the
effectiveness of college prep workshops and increased access to academic guidance and counseling services.
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EAP results were not so positive. Inequalities in percentages of 11th grade students scoring "Ready" in the EAP (exceeding standard on
SBAC) were clearly apparent between Low-Income students and non-low-income students in both ELA and math, evidence that compounds
the difference between Low-Income and overall percentages. Also clearly seen were the inequalities between English Learners, Students
with Exceptional Needs and overall results in both subject areas.

The CTE completion rates overall and for student groups declined significantly, with the exception of English Learners, who stayed with two
percent of the prior year's rate. Enrollment in CTE capstone classes was also significantly down from the prior year, as students appeared to
focus more on completion of A-G requirements, which, as noted above, were sharply above the preceding year. This decline in CTE
completion appears to have impacted the combined CTE/A-G completion rate, which was down slightly. We continue to exceed our desired
outcome for CTE, and are making positive strides in reaching our desired outcome for A-G completion. We recognize the need to better
utilizing our data systems to review graduation requirements, A-G, and CTE completion progress for our CHS Low-Income students, English
Learners, and Foster Youth, and to have the CTE/ROP Coordinator communicate to them that A-G and CTE completion are not exclusive.
The significant increase in the percentage of students scoring 3 or above on AP exams, and the highest number of students in CHS history
taking them, indicates that the increased academic guidance, A-G completion monitoring, recruiting Low-Income students, English Learners,
Foster Youth, and homeless students, and student tutors.

For English Learners, the increase in the graduation rate was excellent news. That, in conjunction with the maintenance of CTE completion
rates, suggest that the monitoring of English Learners meeting graduation requirements and CTE completion is being effective, as are
increased academic guidance and academic opportunities to participate in a broad course of study However, in meeting U.C. or C.S.U.
admission requirements, English Learners are 26% points behind the graduation cohort at large. EAP data also shows that our English
Learners are not experiencing the same lessening in inequalities that are occurring for Low-Income students when compared to the overall
student population. The District recognizes the need to take steps to better address the needs of our English Learners for academic success;
many of those are described in Action 1.9 of this plan. An additional ELD class at CHS to lower class size and provide greater individual
attention was added to Action 1.9 to address the need. More effective implementation of college and career field trips, FASFA and Dream Act
workshops, and college prep workshops for English Learners is a priority in creating a "college-going" mindset for those students.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

In its December 5, 2019 issue, Ed Week presented a “study [that] lends empirical support to the concern that the ‘achievement gap’ framing
may have unintended negative consequences.” In consideration of that possibility, for all actions under this goal the term “achievement gap”
has been replaced with “inequalities".

The data source for the Combined A-G and CTE Completion Rate metric changed from "2023-24 CALPADS EOY Reports 8.1 and 3.15" to
"2023-24 Dashboard Additional Report" to align with prior years' source.

Desired Outcome for "Graduating seniors will have confirmed plans of enroliment in one of the following: college, university, vocational
program, or military" changed to reflect recent data.
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Data year was removed from the "Desired Outcome" column for AP, CCI, EAP ELA and Math, and Graduation Cohort CTE Pathway
Completion Rate in order to align with prior practice.

Action 3.1, "develop and implement a plan for student tutors" revised to "continued implementation” to reflect updated practice.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students [2023-24]

Projected LCFF Supplemental and/or Concentration Grants Projected Additional LCFF Concentration Grant (15 percent)
6,636,687 $842,771

Required Percentage to Increase or Improve Services for the LCAP Year

Projected Percentage to Increase Total Percentage to Increase or
or Improve Services for the LCFF Carryover — Percentage LCFF Carryover — Dollar Improve Services for the Coming
Coming School Year School Year

39.23% 0.48% $76,304.02 39.71%

The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table.

Required Descriptions

For each action being provided to an entire school, or across the entire school district or county office of education (COE), an explanation of
(1) how the needs of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in
meeting the goals for these students.

With the exception of Action 1.9, all other actions included in the Local Control and Accountability Plan and marked as contributing to the
increased or improved services requirement for Foster Youth, English Learners, and Low-Income students are being provided on an LEA-
wide basis and are consistent with 5 CCR Section 15496(b). As described in the instructions to the 2021-24 LCAP, these actions are
principally directed towards and effective in meeting the LEA’s goals for unduplicated students when the LEA explains how:

« It considers the needs, conditions, or circumstances of its unduplicated pupils;

« The action, or aspect(s) of the action (including, for example, its design, content, methods, or location), is based on these

considerations; and
e The action is intended to help achieve an expected measurable outcome of the associated goal.

Input from educational partners was also a significant consideration in determining students’ needs, actions, and potential effectiveness.
Indicators for Low-Income students, English Learners, and Foster Youth are monitored and reported internally and with educational partners
to ensure the focus and determination of effectiveness remains centered on outcomes for these students.
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Goal 1: Promote academic achievement for all students, including low-income, English learners, and foster youth students.

Action 1.2 --

Needs, Conditions, or Circumstances:

"Distance from Standard" results show that inequalities persist in the achievement of Low-Income students and English Learners when
compared to the overall student achievement. Both those groups experienced greater declines than their peers overall. Inequalities in
percentages of students meeting or exceeding standard are clearly apparent between Low-Income students and non-low-income students in
both ELA and math, evidence that compounds the difference between Low-Income and overall percentages. Though we cannot disaggregate
the "Distance from Standard' data for non-Low-Income, we can infer with confidence that a similarly significant inequality exists in that metric.
Also clearly seen are the inequalities between English Learners, Students with Exceptional Needs and overall results in both subject areas.

As shown in the data in the "ldentified Need" section of this plan, while inequalities exist in the academic performance of Low-Income
students, English Learners, and Students with Exceptional Needs when compared to the overall population and to non Low-Income students,
the former three groups all showed significant increases in percentages meeting or exceeding standard in ELA and math when compared to
the prior year's results. English learners were also closing performance inequalities in math as shown by this metric. These data indicate that,
despite continuing inequalities, the action below has been effective in increasing academic outcomes for Low-Income students, English
Learners, and Students with Exceptional Needs.

The action, or aspect(s) of the action, based on these considerations:

District instructional staff will participate in targeted professional development to improve practice that uses student data to make instructional
decisions, and enhances the available strategies that teachers have to promote learning forLow-Income students, English Learners, and
Foster Youth in order to support academic gains and to decrease inequalities in performance results on state and local assessments.
Teachers and instructional aides will be engaged in relevant and timely learning opportunities, including workshops, demonstration lessons,
and coaching, that support the design and delivery of lessons based on state adopted frameworks, standards, and best instructional
practices. All lessons will meet the rigor of the California State Standards and subject matter frameworks.

How the action is intended to help achieve an expected measurable outcome of the associated goal:

Ongoing, high-quality professional development for teachers, instructional aides, and site and district administrators, is expected to have a
significant impact on the academic and other outcomes for Low-Income students, English Learners, and Foster Youth. Professional learning
activities that have been identified through survey input and that are evidence based, followed by peer coaching and collaboration, will be
essential in enhancing our teachers’ self-efficacy, an educator’s belief in his or her ability to impact student learning that is one of the most
powerful determiners of student success (Hattie, 2008). The District will provide professional development and support that builds each
teacher’s self-efficacy. We know that our English Learners and Low-Income students need strong first instruction accompanied by
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differentiated supports and interventions that come from increasing our teachers' efficacy. We expect to see increases in teacher efficacy and
improved academic results.

Action 1.3 —

Needs, Conditions, or Circumstances:

"Distance from Standard" results show that inequalities persist in the achievement of Low-Income students and English Learners when
compared to the overall student achievement. Both those groups experienced greater declines than their peers overall. Inequalities in
percentages of students meeting or exceeding standard are clearly apparent between Low-Income students and non-low-income students in
both ELA and math, evidence that compounds the difference between Low-Income and overall percentages. Though we cannot disaggregate
the "Distance from Standard' data for non-Low-Income, we can infer with confidence that a similarly significant inequality exists in that metric.
Also clearly seen are the inequalities between English Learners, Students with Exceptional Needs and overall results in both subject areas.

As shown in the data in the "Identified Need" section of this plan, while inequalities exist in the academic performance of Low-Income
students, English Learners, and Students with Exceptional Needs when compared to the overall population and to non Low-Income students,
the former three groups all showed significant increases in percentages meeting or exceeding standard in ELA and math when compared to
the prior year's results. English learners were also closing performance inequalities in math as shown by this metric. These data indicate that,
despite continuing inequalities, the action below has been effective in increasing academic outcomes for Low-Income students, English
Learners, and Students with Exceptional Needs.

A more systematic approach in analyzing data remains a need. Implementation of the data systems and analyzing data from supplemental
materials to assess the effectiveness of various supplemental programs in decreasing inequalities between Low-Income students, English
Learners, and Foster Youth and their non-Low Income peers and the overall population remains a work-in-progress. Staffs have not had the
anticipated planning time due to a lack of subs to allow teacher release time.

The action, or aspect(s) of the action, based on these considerations:

The District will provide the following data sources -- llluminate Data, benchmarks, and self-assessments/rubrics -- for ongoing assessment
of students' progress and to inform instructional decision-making focused on supporting Low-Income students, English Learners, and Foster
Youth.

How the action is intended to help achieve an expected measurable outcome of the associated goal:

The data cited above clearly show there are significant inequalities in outcomes between student groups in our District. Even after Low-
Income students, English Learners, and Foster Youth have received appropriate interventions, it is possible that, while “some well-designed
and implemented cognitive, social and emotional interventions produce immediate impacts on child and adolescent outcomes. Sharp
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reductions in subsequent intervention effects are typically observed ...” (Bailey, et. al., 2018). Data also show that the impact has been most
felt by our low-income students. In order for interventions and supports to sustain effectiveness, we need to be able to create targeted
assessments and access meaningful data. A basic tenet of Improvement science (Learning to Improve, Bryk, et. al., 2015) is the necessity of
examining data regularly to determine if our interventions are working, and to adjust as the data indicate. Administrators and instructional
coaches will assist teachers in determining, by examining research and results, which interventions are having positive impacts and how they
might be best implemented. We expect that by having reliable, useable data sources, we will target instruction for Low-Income students,
English Learners, and Foster Youth to get increased academic outcomes in the metrics associated with Goal 1.

Action 1.4 -

Needs, Conditions, or Circumstances:

"Distance from Standard" results show that inequalities persist in the achievement of Low-Income students and English Learners when
compared to the overall student achievement. Both those groups experienced greater declines than their peers overall. Inequalities in
percentages of students meeting or exceeding standard are clearly apparent between Low-Income students and non-low-income students in
both ELA and math, evidence that compounds the difference between Low-Income and overall percentages. Though we cannot disaggregate
the "Distance from Standard' data for non-Low-Income, we can infer with confidence that a similarly significant inequality exists in that metric.
Also clearly seen are the inequalities between English Learners, Students with Exceptional Needs and overall results in both subject areas.
We know from teacher feedback and an analysis of local needs that Foster Youth often experience the same inequalities as Low-Income
students.

As shown in the data in the "Identified Need" section of this plan, while inequalities exist in the academic performance of Low-Income
students, English Learners, and Students with Exceptional Needs when compared to the overall population and to non Low-Income students,
the former three groups all showed significant increases in percentages meeting or exceeding standard in ELA and math when compared to
the prior year's results. English learners were also closing performance inequalities in math as shown by this metric. These data indicate that,
despite continuing inequalities, the action below has been effective in increasing academic outcomes for Low-Income students, English
Learners, and Students with Exceptional Needs.

A more systematic approach in analyzing data remains a need. Implementation of the data systems and analyzing data from supplemental
materials to assess the effectiveness of various supplemental programs in decreasing inequalities between Low-Income students, English
Learners, and Foster Youth and their non-Low Income peers and the overall population remains a work-in-progress. Staffs have not had the
anticipated planning time due to a lack of subs to allow teacher release time.

The action, or aspecit(s) of the action, based on these considerations:

The District will purchase and use specific reading materials that will support accelerated reading improvement for those students. The
District will make decisions based on evidence. The materials and implementation strategies may include:
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Instructional Programs that are Supplemental to Core

Supplemental English Language Arts Support Curricula

iReady Math and Reading

Technology to Implement Supplemental Curricula

Staff and supplementary materials to conduct a District Reading Lab that provides intensive intervention and support for Low-Income
students, English Learners, and Foster Youth who are struggling in reading, including increased instructional aide support.

« Guided Reading Materials that are supplemental to the core reading program.

o Continue an Opportunities Class teacher to conduct classes that will address learning loss on a more individual basis.

How the action is intended to help achieve an expected measurable outcome of the associated goal:

The Curriculum Associates Research team found that “Students who are English Learners (EL), students with disabilities (SWD), and
students with socioeconomic disadvantages (SED) using i-Ready Personalized Instruction all saw statistically significantly greater growth
than students from the same subgroups who did not have access to the program during the 2017-2018 school year.” We expect the
continued implementation of iReady to increase student achievement in ELA and math, especially for our high-needs students. The District
Reading Lab for struggling readers will continue. Hattie’s research (2008) showed an effect size of .77 for comprehensive interventions. An
effect size of .40 is considered to be significant in its positive impact on learning. We know that Hattie (2008) found effect sizes of .58 for
reading comprehension programs; .60 for phonics programs; and .67 for both vocabulary programs and repeated reading programs. The
“What Works Clearinghouse” found repeated reading has shown increased achievement in reading comprehension. Armed with this and
additional information, the District will invest in materials that have shown evidence of success with our neediest students. Fountas and
Pinnell (2001) state that readers need to be able to apply and modify strategies depending on the purpose of the text. They suggest that
guided reading sessions, involving explicit teaching and modelling of a broad range of strategies to suit familiar and new text types, supports
reading development. They add that, “through guided reading you can demonstrate how a reader constructs meaning from text, makes
personal connections with text, and goes beyond text. You can provide specific support for readers as they delve into texts for themselves,
meeting challenges by using a range of skills”. Consequently, we anticipate improved outcomes in SBAC ELA and Math assessments for our
Low-Income students, English Learners, and Foster Youth.

Action 1.5 -

Needs, Conditions, or Circumstances:

"Distance from Standard" results show that inequalities persist in the achievement of Low-Income students and English Learners when
compared to the overall student achievement. Both those groups experienced greater declines than their peers overall. Inequalities in
percentages of students meeting or exceeding standard are clearly apparent between Low-Income students and non-low-income students in
both ELA and math, evidence that compounds the difference between Low-Income and overall percentages. Though we cannot disaggregate
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the "Distance from Standard' data for non-Low-Income, we can infer with confidence that a similarly significant inequality exists in that metric.
Also clearly seen are the inequalities between English Learners, Students with Exceptional Needs and overall results in both subject areas.

As shown in the data in the "ldentified Need" section of this plan, while inequalities exist in the academic performance of Low-Income
students, English Learners, and Students with Exceptional Needs when compared to the overall population and to non Low-Income students,
the former three groups all showed significant increases in percentages meeting or exceeding standard in ELA and math when compared to
the prior year's results. English learners were also closing performance inequalities in math as shown by this metric. These data indicate that,
despite continuing inequalities, the action below has been effective in increasing academic outcomes for Low-Income students, English
Learners, and Students with Exceptional Needs.

A more systematic approach in analyzing data remains a need. Implementation of the data systems and analyzing data from supplemental
materials to assess the effectiveness of various supplemental programs in decreasing inequalities between Low-Income students, English
Learners, and Foster Youth and their non-Low Income peers and the overall population remains a work-in-progress. Staffs have not had the
anticipated planning time due to a lack of subs to allow teacher release time.

The action, or aspect(s) of the action, based on these considerations:

In order to maintain and build effective site leadership that leads to increased academic outcomes for students and decreased inequalities in
performance results between Low-Income students, English Learners, Foster Youth and the higher-performing student groups, the District
will support site leadership teams with:

- Coaching, extra time, and professional learning activities for School Leadership Teams
- Coaching, extra time, and professional learning activities for instructional planning, design, and support

How the action is intended to help achieve an expected measurable outcome of the associated goal:

School effectiveness research supports the need for school leaders to exhibit strong instructional leadership, especially in supporting
teachers in developing the individual self-efficacy that combines into collective self-efficacy. A report from the Wallace Foundation (2004)
found that “Leadership is second only to classroom instruction among all school-related factors that contribute to what students learn at
school.” [https://www.wallacefoundation.org/knowledge-center/documents/how-leadership-influences-student-learning.pdf]. We know that our
English Learners and Low-Income students need strong first instruction accompanied by differentiated supports and interventions that come
from increasing our teachers' efficacy. We expect that by enhancing leadership abilities among administrators and staff, we will see
increases in teacher efficacy and improved academic results.

Action 1.8 —

Needs, Conditions, or Circumstances:

2023-24 Local Control and Accountability Plan for Caruthers Unified School District Page 60 of 105


https://www.wallacefoundation.org/knowledge-center/documents/how-leadership-influences-student-learning.pdf%5d.

"Distance from Standard" results show that inequalities persist in the achievement of Low-Income students and English Learners when
compared to the overall student achievement. Both those groups experienced greater declines than their peers overall. Inequalities in
percentages of students meeting or exceeding standard are clearly apparent between Low-Income students and non-low-income students in
both ELA and math, evidence that compounds the difference between Low-Income and overall percentages. Though we cannot disaggregate
the "Distance from Standard' data for non-Low-Income, we can infer with confidence that a similarly significant inequality exists in that metric.
Also clearly seen are the inequalities between English Learners, Students with Exceptional Needs and overall results in both subject areas.

As shown in the data in the "ldentified Need" section of this plan, while inequalities exist in the academic performance of Low-Income
students, English Learners, and Students with Exceptional Needs when compared to the overall population and to non Low-Income students,
the former three groups all showed significant increases in percentages meeting or exceeding standard in ELA and math when compared to
the prior year's results. English learners were also closing performance inequalities in math as shown by this metric. These data indicate that,
despite continuing inequalities, the action below has been effective in increasing academic outcomes for Low-Income students, English
Learners, and Students with Exceptional Needs.

A more systematic approach in analyzing data remains a need. Implementation of the data systems and analyzing data from supplemental
materials to assess the effectiveness of various supplemental programs in decreasing inequalities between Low-Income students, English
Learners, and Foster Youth and their non-Low Income peers and the overall population remains a work-in-progress. Staffs have not had the
anticipated planning time due to a lack of subs to allow teacher release time.

The action, or aspect(s) of the action, based on these considerations:

The District will provide extended learning programs for learning recovery, acceleration, enrichment, English language development, credit
recovery, and original credit classes for grades TK-12. that include:

Before and/or After School extended learning sessions
Tutoring
Summer School

How the action is intended to help achieve an expected measurable outcome of the associated goal:

Across grades K—12, increased learning time programs had a small but statistically significant positive effect on students’ academic
motivation (defined as school attendance, homework completion, teachers’ assessments of students’ work effort in class, and students’ self-
reports of their motivation to learn), compared with similar students who did not participate in the programs.” [Kidron and Lindsay, 2014].
Expanded learning time after-school, after-school tutoring, and in summer school provides extended time for teachers to work with students
on basic literacy and mathematics skills. English learners will receive additional English language development opportunities. Enrichment
classes will build background knowledge that is necessary for building vocabulary and increasing reading and writing achievement.
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By providing expanded teaching and learning time, including summer school and before- and after-school programs that address English
language development, ELA, and math, we expect to accelerate improved academic outcomes for our Low-Income students, English
Learners, and Foster Youth, as measured by state and local assessments.

Action 1.9 —

Needs, Conditions, or Circumstances:

"Distance from Standard" results show that inequalities persist in the achievement of English Learners when compared to the overall student
achievement. They experienced greater declines than their peers overall. Inequalities in percentages of students meeting or exceeding
standard are clearly apparent between English Learners and overall results in both subject areas.

As shown in the data in the "ldentified Need" section of this plan, while inequalities exist in the academic performance of English Learners
when compared to the overall population and to non Low-Income students, the former showed significant increases in percentages meeting
or exceeding standard in ELA and math when compared to the prior year's results. English learners were also closing performance
inequalities in math as shown by this metric. These data indicate that, despite continuing inequalities, the action below has been effective in
increasing academic outcomes for English Learners.

In addition to the data cited above, English Learners meeting U.C. or C.S.U. admission requirements are 26% points behind the graduation
cohort at large. English Language Proficiency Assessment for California (ELPAC) Summative results show that less than half (45.6%) of our
English Learners are making a year or more growth in acquiring English language skills. The District recognizes the need to take steps to
better address the needs of our English Learners.

The action, or aspect(s) of the action, based on these considerations:

The District will provide teachers with professional development in ELD strategies that increasing English Learner students' access to the
core and accelerate English Learner students' acquisition of English; provide English Language Development enrichment and support
materials that accelerate English acquisition and increase access to the core; provide increased paraprofessional support for small groups
and individuals; provide an additional ELD class at CHS to lower class size and provide greater individual attention; continue implementation
of its English Learner Master Plan aligned with the English Learner Roadmap. Included in that plan are practices that will more closely
monitor the progress of EL students and RFEP students, and immediately adjust instruction as warranted by data and students’ needs.

How the action is intended to help achieve an expected measurable outcome of the associated goal:

Supplemental materials and supports for English Learners will accelerate language acquisition through the use of evidence-based programs
and training in language acquisition strategies. Paraprofessionals to support small group practice will also aid language acquisition.
Feedback and acceleration in a small group setting is expected to have an effect size on improvement of almost twice (.76) the threshold for
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gains (.40). Culturally-responsive practices and a focus on literacy supports will also accelerate language acquisition. We expect that
providing support, as needed, to Redesignated English Learner students who experience academic difficulties subsequent to redesignation
will help those students maintain academic success.

Action 1.10 -

Needs, Conditions, or Circumstances:

"Distance from Standard" results show that inequalities persist in the achievement of Low-Income students and English Learners when
compared to the overall student achievement. Both those groups experienced greater declines than their peers overall. Inequalities in
percentages of students meeting or exceeding standard are clearly apparent between Low-Income students and non-low-income students in
both ELA and math, evidence that compounds the difference between Low-Income and overall percentages. Though we cannot disaggregate
the "Distance from Standard' data for non-Low-Income, we can infer with confidence that a similarly significant inequality exists in that metric.
Also clearly seen are the inequalities between English Learners, Students with Exceptional Needs and overall results in both subject areas.

As shown in the data in the "ldentified Need" section of this plan, while inequalities exist in the academic performance of English Learners
when compared to the overall population and to non Low-Income students, the former showed significant increases in percentages meeting
or exceeding standard in ELA and math when compared to the prior year's results. English learners were also closing performance
inequalities in math as shown by this metric. These data indicate that, despite continuing inequalities, the action below has been effective in
increasing academic outcomes for English Learners.

The action, or aspect(s) of the action, based on these considerations:
The District will maintain smaller class sizes in 4th through 12th grades.

How the action is intended to help achieve an expected measurable outcome of the associated goal:

Teachers will be retained to maintain smaller class sizes, including an additional math teacher to reduce class sizes at Caruthers High
School, providing increased support for Low-Income students, English Learners, and Foster Youth. Glass and Smith concluded in their 1979
study of the impact of class size on student achievement that “A clear and strong relationship between class size and achievement has
emerged...There is little doubt, that other things being equal, more is learned in smaller classes.” [https://tinyurl.com/Class-Size-Study].
Based on research, having smaller class sizes with extra support in math to support acceleration is expected to increase learning outcomes
for unduplicated students who are struggling. Feedback and acceleration in a small group setting is expected to have an effect size on
improvement of almost twice (.76) the threshold for gains. Lower class sizes will help address the identified needs of Low-Income students,
English Learners, and Foster Youth because it will allow for increased quality instructional interactions between student and teacher and
increased time for small group and individual instruction/support that is needed to reduce the number of students not achieving mastery.
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Additionally, staff educational partners have identified the need for providing increased collaboration time at CES to better address the
identified academic inequalities for Low-Income students, English Learners, and Foster Youth. At the high school level, subject-matter writing
in PE regarding healthy social-emotional skills has been identified as a strategy to support reducing inequalities in EAP results for Low-
Income students and English Learners. Adding an additional PE teacher will allow rescheduling meeting times at CES to allow more teacher
collaboration, and will provide smaller class sizes at the high school to facilitate adding the writing instruction and providing students with
more individualized support.

iReady data will be disaggregated for those students, and we expect to see improved results in those assessments, leading to increased
achievement on state SBAC assessments.

Goal 2: Maintain a safe and healthy school environment while providing opportunities that develop positive character:

Action 2.1 --

Chronic absenteeism rates continued to increase from the prior year and the baseline year. Significant inequalities are evident when
comparing Low-Income students, English Learners, Foster Youth, and Students with Exceptional Needs to non-low-income students. The
data also show that the latter two groups are also chronically absent at a much higher rate than the overall population.

Additionally, the percentage of parents who responded that they feel welcome at their children's schools also showed a gratifying increase,
from 81.3% to 92.0%. The percentage of parents who feel their children are safe at school also increased by double digits from 73.7 to
88.0%. Significant increases in those percentages and the percentages of Low-Income students responding that they feel safe and school
and feel connected to school indicate that this action has been effective in increasing those feelings.

While the dropout rate (2.7%) reflects the small size of the cohort, the District is committed to all students completing high school.

The actions, or aspect(s) of the actions, based on these considerations:

The district will actively engage parents and families of Low-Income students, English Learners, and Foster Youth in their children's learning.
Through the following programs, the District will principally target the engaged and continuous participation of parents of those students,
including families of students with exceptional needs:

e Parent Programs
o Parent Institute for Quality Education (PIQE)
« Parent Workshops/Trainings/Meetings
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o Family Liaisons

How the action is intended to help achieve an expected measurable outcome of the associated goal:

Goal 2, Action 1 -- The Family Liaisons will have a primary focus of engaging families of Low-Income students, English Learners, and Foster
Youth in their children’s education. Additionally, enhancing the welcome families feel at schools, along with providing translation services at
events will increase family engagement. Parent workshops and trainings, including PIQE, will empower parents and guardians to be fully
involved in the decisions regarding their child’s education, by providing them with concrete strategies to advocate for their children, and will
also increase family engagement. Family Liaisons will also help the District to provide services and support to Foster Youth and homeless
students. Another significant benefit is described in the Family Engagement Framework, a California Department of Education publication,
that acknowledges that "family engagement is one of the single most important factors in helping students succeed in school. Parents,
families, and other caring adults provide the primary educational environment for children early in life and can reinforce classroom learning
throughout the school years."

Based on this evidence we expect increased family engagement to result in improved student attendance outcomes, increase feelings of
school connectedness, and reductions in chronic absenteeism and the high school dropout rate.

Action 2.3 --

Needs, Conditions, or Circumstances:

Chronic absenteeism rates continued to increase from the prior year and the baseline year. Significant inequalities are evident when
comparing Low-Income students, English Learners, Foster Youth, and Students with Exceptional Needs to non-low-income students. The
data also show that the latter two groups are also chronically absent at a much higher rate than the overall population. With the resumption of
full in-person instruction in 2021-22, suspension rates more than doubled overall and for most student groups. Rates for Low-Income
students are higher than overall rates, and more than twice those of non-Low-Income students. English Learners, Students with Exceptional
Needs, and Homeless youth all showed increased rates from the prior year.

Spending almost two years in virtual and/or part-time instructional settings had a significant impact on students' behaviors and abilities to
interact with others. Educational partners have noted that many students at all grade levels needed to "relearn" appropriate in-school
behaviors as they exhibited more relaxed behaviors such as they might at home. This need to "relearn" extended to interactions with peers.
Partners have also expressed concerns that motivation appeared to be lacking among many older students at the middle and high school
levels.
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Educational partner input, and anecdotal information since the return to school highlight the need to provide students with social-emotional
supports. Significant increases in those percentages and the percentages of Low-Income students responding that they feel safe and school
and feel connected to school indicate that this action has been effective in increasing those feelings.

The actions, or aspect(s) of the actions, based on these considerations:

District will create school environments that welcome and support our Low-Income students, English Learners, and Foster Youth populations
by:

- Hiring and/or retaining staff to provide behavior intervention and support, focused on providing services to Low Income Students, English
Learners, and Foster Youth in grades TK-12 who are still feeling the mental and emotional effects of the pandemic.

- Increasing social-emotional development through teaching, modeling, and practicing social-emotional skills that support a safe and positive
climate for learning that will encourage improved attendance for Low-Income students, English Learners, and Foster Youth.

- Providing staff development and collaborative time focused on teaching, modeling, and practicing social-emotional learning (SEL) skills that
support a positive climate for learning and work fro Low-Income students, English Learners, and Foster Youth.

- School site staffs will regularly review attendance data to assess if students are on track to be chronically absent. The parents of those who
appear to be will be sent a letter noting the absences and consequences of poor attendance.

- Schools will establish local attendance incentive programs.

How the action is intended to help achieve an expected measurable outcome of the associated goal:

Significant increases in the percentages of Low-Income students responding that they feel safe and school and feel connected to school
indicate that this action has been effective in increasing those feelings. The need to address those feelings remains a priority for the District.
Research shows that Social Emotional Learning activities not only improve achievement by an average of 11 percentile points, but it also
increase prosocial behaviors (such as kindness, sharing, and empathy), improve student attitudes toward school, and reduce depression and
stress among students (Durlak et al., 2011) [https://www.edutopia.org/blog/why-sel-essential-for-students-weissberg-durlak-domitrovich-
qullotta]. Our experience as educators confirms that students who experience prosocial behaviors help establish positive relationships,
which, in turn, cause students to feel safer and more connected to school. Safe, caring, participatory, and responsive school climates tend to
foster a greater attachment to school and provide the optimal foundation for social, emotional, and academic learning for middle school and
high school students (Blum, McNeely, & Rinehart, 2002). Students who feel increased school connectedness are less likely to be chronically
absent. Increased attendance rates will also have a positive impact on graduation rates, as Low-Income students, English Learners, and
Foster Youth need to be in school to increase the likelihood of their graduating.

2023-24 Local Control and Accountability Plan for Caruthers Unified School District Page 66 of 105


https://www.edutopia.org/blog/why-sel-essential-for-students-weissberg-durlak-domitrovich-gullotta%5d.
https://www.edutopia.org/blog/why-sel-essential-for-students-weissberg-durlak-domitrovich-gullotta%5d.

With the implementation of SEL and the additional supports we expect to see increased connectedness to school, increased feelings of
safety, declines in chronic absenteeism, decreases in suspension rates, increases in attendance rates, and increases in graduation rates for
our Low-Income students, and Foster Youth, including those with exceptional needs, as a result of the programs implemented in this action.

Action 2.4 —

Needs, Conditions, or Circumstances:

Student and parent educational partners have indicated that, for low-income students, transportation to and from school on inclement days is
often not possible from family members, and students are often placed in possibly dangerous situations walking in some less-developed
areas. Their attendance and engagement are impacted by the lack of available, reliable transportation. Chronic absenteeism rates continued
to increase from the prior year and the baseline year. Significant inequalities are evident when comparing Low-Income students, English
Learners, Foster Youth, and Students with Exceptional Needs to non-low-income students. The data also show that the latter two groups are
also chronically absent at a much higher rate than the overall population.

The actions, or aspect(s) of the actions, based on these considerations:

Goal 2, Action 4 — CUSD will provide an increased Transportation Program consisting of an additional 61 stops and a reduced walking
distance of half a mile from the school site.

How the action is intended to help achieve an expected measurable outcome of the associated goal:

By providing Low-Income students, English Learners, and Foster Youth with safe, reliable transportation to and from school and ensuring
they can arrive without spending an excessive amount of time on the bus, we will be giving them the opportunity to be at school daily and
stay for the entire school day, which would increase their instructional time in their classes. It will also do more to ensure that they have
sufficient time to complete their homework, engage in family activities, and get plenty of sleep. As a result, we expect to increase attendance
rates, and reduce chronic absenteeism. This is also expected to increase feelings of school connectedness and result in higher academic
achievement.

Action 2.5 --

Needs, Conditions, or Circumstances:

It is evident that our educational partners feel it's important to focus on providing opportunities for our students to engage in play and
exercise in school to maintain healthy lifestyles and maximize their potential. In the District’'s most recent survey, "Healthy Lifestyle" was
selected as an area of focus by almost one-half of parents who responded. Since the beginning of the expansion of athletic field and
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recreational areas, the percentage of students who responded to surveys that they were satisfied with the conditions of their school grounds
has jumped from 33% in 2022 to 69% in 2023, clearly indicating that this action has had the anticipated positive outcome.

Our low-income students have lacked access to the benefits of being active in physical education and, at the high school level, co-curricular
and extracurricular activities often offered in neighboring towns which require the means to travel. The small size of our District has limited
the resources we have to provide more play space and more activities. Our resources have constrained the opportunities we are able to
offer. Expansion of available field space and equipment would allow us to make these opportunities available to our Low-Income students
whose families cannot afford to travel out-of-town to join those programs.

Within the area served by the CUSD, the only safe, clean, and open spaces equipped for outdoor physical education, extracurricular, and
open play areas are the school fields at our elementary and high school. Caruthers and the communities of our feeder schools lack
recreational areas where students can participate in physical or athletic activities. Maximizing participation and access to these activities
have a direct effect on the positive school climate experienced by Low-Income students.

Our Low-Income students have low participation and engagement in play due to often-limited access denying them the social-emotional and
cognitive benefits. "In addition to sparking cognitive skills, experts also suggest that play can help children cope with the trauma of growing
up during a pandemic. Leading pediatric experts recently declared a national emergency in children’s mental health and the Surgeon General
has called for a swift response to the deepening crisis among youth today...However, access to play and exercise is not equal. One recent
study showed that low-income kindergartners often get less physical activity than their higher-income peers. Such disparities may only
deepen achievement gaps." **

2021-22 CAASPP Science assessments showed that our Low-Income students were making progress in closing inequalities in science
assessment results, gaining 2% points on Overall results. (12.0% v. 12.9%, respectively). For English Learners, the inequality has slightly
widened (1.3% v. 12.9%). Both of those groups remain far behind non Low-Income students, who scored at 20% meeting or exceeding
standard in the science assessment.

Outdoor spaces for project-based STEAM learning that can be delivered in smaller groups to better address the academic needs of our Low-
Income students and English Learners would contribute to decreasing these inequalities in performance results.

Significant increases in those percentages and the percentages of Low-Income students responding that they feel safe and school and feel
connected to school indicate that this action has been effective in increasing those feelings.

The actions, or aspect(s) of the actions, based on these considerations:

In order to improve student outcomes related to student engagement, school climate, and connectedness for our Low-Income students, the
District will expand available athletic fields and recreational areas, for greater access to sports, extra-curricular, and co-curricular activities for
Low-Income students at all of our schools.

How the action is intended to help achieve an expected measurable outcome of the associated goal:
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Engagement in a broad range of physical education and co-curricular and extracurricular activities has a direct impact on students' success,
as evidenced in multiple research studies. Promoting greater extracurricular participation for our Low-Income students is likely to improve
their and academic outcomes. CUSD is addressing the limited access to outdoor play areas/fields and access to extracurricular activities by
expanding playfields, sports fields, through improvements that will increase access. Providing these spaces will increase students' feelings of
connectedness and school engagement, which will also lead to higher academic performance on state assessments.

Goal 3: Guide and prepare all students, including Low-Income, English Learners, and Foster Youth students, for post-secondary
opportunities.

Action 3.1: Needs, Conditions, or Circumstances:

Inequalities in percentages of 11th grade students scoring "Ready" in the EAP (exceeding standard on SBAC) are clearly apparent between
Low-Income students and non-low-income students in both ELA and math, evidence that compounds the difference between Low-Income
and overall percentages. Also clearly seen are the inequalities between English Learners, Students with Exceptional Needs and overall
results in both subject areas.

In addition to the data cited above, English Learners meeting U.C. or C.S.U. admission requirements are 26% points behind the graduation
cohort at large. English Language Proficiency Assessment for California (ELPAC) Summative results show that less than half (45.6%) of our
English Learners are making a year or more growth in acquiring English language skills. The District recognizes the need to take steps to
better address the needs of our English Learners.

Student educational partners have expressed several ideas around the theme of post-secondary preparation: An emphasis on roles or path
for high school and beyond, possibly creating cohort groups that stay with same advisory teacher all four years to feel connected to help for
students to establish a path for after high school and great bond to teacher and students in class. In that vein, another suggestion was for
teachers to be "assigned" so they can get to know the students well and can write letters of recommendation for college applications. Some
students felt that all students should be able to be A-G compliant and then decide if they want to go to college, etc. They asked that college
field trips continue, as they are important and have really helped in showing the path to college is available. Finally, regarding post-secondary
preparation, another suggestions was to provide more AP prep test books, an SAT prep course, and increased counseling services. Students
also mentioned the addition of an ASL course because they have read there is a shortage of experts to sign for meetings and events.

The District recognizes that the early Assessment Program (EAP), requirements for entry into UC/CSU (A-G), completion of a
Career/Technical Education pathway (CTE), passing Advanced Placement exams (AP), College and Career readiness (CCl), and
Graduation Rates were all inter-related and were all measures of skills and knowledge that pointed toward preparation for post-secondary
success. As noted above, our Low-Income students and English Learners are lagging behind their peers in several of those indicators, and
teachers' anecdotal information is that Foster Youth are lagging, as well. In order to ensure that those student groups are poised for that
success, the District looked at successful programs throughout California and determined that a multi-faceted approach that recognized the
interrelatedness of the skills and knowledge and addressed those as part of a plan for success, and that recognized that preparation for
college and career readiness begins before high school, would be effective with our students.
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The actions, or aspect(s) of the actions, based on these considerations:
Goal 3, Action 1 -- The District will provide:

e Increased access to counseling services to support monitoring the progress and advising Low-Income students, English Learners,
and Foster Youth toward successful graduation, enrollment in AP classes, and completion of A-G and/or pathway requirements.

« Increased academic guidance and academic opportunities to participate in a broad course of study in preparation for post-secondary
eligibility to better meet the needs of Low Income Students, English Learners, and Foster Youth.

« Monitoring of Low Income Students, English Learners, Foster Youth progress in meeting post-secondary eligibility, utilizing various
data systems to review graduation requirements, A-G and CTE completion, and enrolled in courses necessary to apply to four-year
universities, prepare for enroliment in a community college, and/or prepared to successfully enter the military or workforce after
graduation.

« Provide American Sign Language (ASL) as a CTE class to increase the employability of our Low-Income students post graduation.
ASL was recognized by Low-Income students at CHS as a possible pathway to good-paying jobs after graduation, as they believe
that there is a shortage of expert "signers", and the suggestion was made to the school principal. Students also pointed out that it
could serve as another language to increase the offerings for world Languages.

« College and career field trips for Low Income Students, English Learners, and Foster Youth in grades 7th-12th, where they can see
what a four-year college campus looks like, and talk to college educators and students from similar circumstances who will
encourage them to attend. Also visit at least one CTE program at a community college so they can learn about a greater variety of
post-secondary career paths than it is possible to provide at a small high school like Caruthers High. Additionally, they will talk to
college educators and students from similar circumstances who will encourage them to attend.

« FASFA and Dream Act workshops for Low Income Students, English Learners, and Foster Youth.

o College prep workshops for Low Income Students, English Learners, and Foster Youth. The Education Commission of the States
(E.C.S.) found that "students and parents are misinformed about what it takes to prepare for college. Fewer than 12 percent of high-
schoolers even know what courses they should take...students whose parents did not go to college are at a particular
disadvantage." These workshops will support their understanding of what is possible for students to continue their education after
high school.

« Recruiting Low-Income students, English Learners, Foster Youth for AP classes

o PSAT fees for Low-Income students, English Learners, Foster Youth so their financial circumstances do not prevent them form
taking the exam that may be necessary for some scholarships and admission to some universities.

o A CTE/ROP Coordinator to support Low Income Students, English Learners, and Foster Youth in completing pathways

« A High School Migrant Counselor who assists parents with EL and Low-Income Migrant program activities, recruit for migrant

conferences and events. Most of our parents of migrant students are not English speakers and did not graduate from college. As

noted above, they and their children may be at a disadvantage when it comes to understanding what is necessary to prepare for
college.The Migrant Counselor will support those families to help their children in preparing for post-secondary success.

Low Income Students, English Learners, and Foster Youth Parents' conferences regarding: student academic progress, post-

secondary plans, and personal needs
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« Develop and implement a plan for student tutors to support Low Income Students, English Learners, and Foster Youth, an initiative
requested by and organized by Low-Income students and English Learners who want more focused academic support to prepare
for exams and graduate successfully.

How the action is intended to help achieve an expected measurable outcome of the associated goal:

Goal 3, Action 1 -- Edward Locke and Gary Latham (1990) found in their research, goals not only affect behavior as well as job performance,
but they also help mobilize energy which leads to a higher effort overall. Higher effort leads to an increase in persistent effort. Locke and
Latham’s research have shown us that goal setting is indeed very effective. In the 1968 article “Toward a Theory of Task Motivation” Locke
showed us that clear goals and appropriate feedback served as a good motivator. (Locke, 1968). Locke’s research also revealed that
working toward a goal is a major source of motivation, which, in turn, improves performance. Locke reviewed over a decade of research of
laboratory and field studies on the effects of goal setting and performance. Locke found that over 90% of the time, goals that were specific
and challenging, but not overly challenging, led to higher performance when compared to easy goals or goals that were too generic such as a
goal to do your best. Dr. Gary Latham also studied the effects of goal setting in the workplace. Latham’s results supported Locke’s findings
and showed there is indeed a link that is inseparable between goal setting and workplace performance. Locke and Latham published work
together in 1990 with their work “A Theory of Goal Setting & Task Performance” stressing the importance of setting goals that were both
specific and difficult. Locke and Latham also stated that there are five goal-setting principles that can help improve chances of success:

Clarity
Challenge
Commitment
Feedback

Task Complexity

This action is based upon the principles outlined in Locke and Latham’s research, that by helping Low-Income students, English Learners,
and Foster Youth to set clear, challenging goals, monitoring those goals and providing actionable feedback, and supporting every students
commitment to his or her goal, will result in increased student outcomes in all of the metrics associated with this goal, with those students
decreasing inequalities in performance results.

The intent of providing these increased supports, staffing, and opportunities for Low-Income students, English Learners, and Foster Youth
high school students is to better prepare them for post-secondary success. Specifically, additional/increased access to information,
experiences, activities, and the targeted support from well-informed adults at school are designed to address the root cause of low
participation in activities that promote post-secondary preparedness so that students better understand how to position themselves for
success after K-12 and successfully engage in a variety of post-secondary opportunities.

We were successful in providing increased access to counseling services at the high school. The increased academic guidance and
academic opportunities to participate in a broad course of study in preparation for postsecondary eligibility to better meet the needs of low
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income and EL pupils combined with monitoring of students’ progress in meeting post-secondary eligibility was successful as the student
groups large enough to report data showed double digit increases in the percentages that graduated with a confirmed plans of enrollment in
college, university, vocational program, or military. FASFA and Dream Act workshops were held, as were college prep workshops for Low-
Income students, English Learners, and Foster Youth. Recruiting Low-Income students, English Learners, Foster Youth, and homeless
students for AP classes took place. The District paid the PSAT fees for Low-Income students, English Learners, and Foster Youth who took
the exam. The success of the CTE/ROP Coordinator to support students in completing pathways is reflected in completion rates overall and
for student groups almost doubling, or more, from baseline rates. Parent conferences for Low-Income students, English Learners, Foster
Youth regarding student academic progress, post-secondary plans, and personal needs were also successful, again as shown in the
percentages of students graduating with post-secondary plans.

We expect to see increases in all of the metrics associated with this goal.

Most of these actions and services are being performed on a schoolwide or districtwide basis in order to increase the positive impacts of
these actions and services for our Low-Income students, English Learners, and Foster Youth. This means of delivering services and use of
resources is believed to be the best way of engaging those students in ways that avoid tracking or forced segregation into a "class structure.
C. T. Vang found in a 2005 study, that the effects of tracking are particularly negative for poor, minority, and limited English proficient
students. By providing most services districtwide, we will be able to decrease inequalities in performance results and serve the students who
generated the supplemental and concentration funds while continuing to build a positive and inclusive district culture. The exceptions is
Action 1.9, which is specifically for English Learners.

The District's support for Low-Income students, English Learners, and Foster Youth will not be limited to LCFF-funded actions. Funded by
Expanded Learning Opportunity Grant funds this year, the District will also provide a summer extended learning program for learning
recovery, acceleration, enrichment, English language development, credit recovery, and original credit classes for grades K-12. Across
grades K-12, increased learning time programs had a small but statistically significant positive effect on students’ academic motivation
(defined as school attendance, homework completion, teachers’ assessments of students’ work effort in class, and students’ self-reports of
their motivation to learn), compared with similar students who did not participate in the programs.” [Kidron and Lindsay, 2014], The
expenditures for these actions will not be considered “contributing” to the District meeting its mandatory percentage of increased/improved
services, but these supports are directed towards addressing the needs of our high-risk populations who have been disproportionately
adversely affected — academically, emotionally, and physically -- by the pandemic.
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A description of how services for foster youth, English learners, and low-income students are being increased or improved by the percentage
required.

The Caruthers Unified School District provides a basic instructional program designed to provide learning opportunities for all students.
However, the District’s budget of $17,393,363 in LCFF base funding constrains the services the District is able to provide. After examining
the needs of our Low-Income students, English Learners, and Foster Youth, the District uses LCFF funds of $6,788,660, and other resources
to provide the additional actions and services as described above. For example, in order to increase graduation rates, and improve academic
outcomes for our high-needs students, the District has used S/C funds to hire properly credentialed teachers for the purpose of reducing
class sizes as needed for grades 4-12. In turn, graduation rates have increased.

Most increased/improved services are Districtwide initiatives aimed at increasing success for all students by using strategies principally
directed to improve the educational outcomes of Low-Income students, English Learners, and Foster Youth. The exception is Action 1.9,
which is specifically for English Learners. These actions and services would not be provided or increased and/or improved to the degree to
which they are available to our high-needs students without the availability of the S/C funds.

While all students may receive some of the services, the actions/services described in this section are principally directed at increasing or
improving services and outcomes for Low-Income students, English Learners, and Foster Youth. We believe no action provides a
disproportionate increase or improvement in services for the 11% of students not included in the those student groups.

The percentage of all increased/improved services for high-needs students of 40.13% exceeds the 39.71% noted at the top of this section.

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-
income students, as applicable.

Action 2.3: Since the start of the pandemic, our Low Income, Foster Youth, and English Learner students, who have experienced
disproportionate learning losses in math and ELA, have also experienced higher chronic absenteeism rates than the Overall student
population. Based on these identified needs, and suggestions from our educational partners to expand social-emotional supports, the District
will use its 15% Concentration Grant Add-on to continue an additional Mental Health Clinician, four Mental Health Interns, and an additional
full-time LVN to support students physical and social-emotional health.

Action 3.1: The EAP data indicate that the effects of the pandemic disproportionately affected Low-Income students in math and that
significant inequalities between that student group and our overall student performance in math may have been exacerbated by the impacts
of school closures and distance learning. English Learners continue to lag significantly behind their graduating peers in the Dashboard
College and Career indicator readiness measures. Both Low-income students and English Learners are achieving lower levels of A-G
completion and graduation rates than the high school graduating cohort as a whole. To address these issues, the District will use its 15%
Concentration Grant Add-on to continue a Director of College and Career Readiness to provide direct services to students, and a Careers in
Education instructor to guide students in that pathway.
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Staff-to-student ratios by
type of school and
concentration of
unduplicated students

Schools with a student concentration of 55 percent or
less

Schools with a student concentration of greater than 55
percent

certificated staff providing
direct services to students

Staff-to-student ratio of 0 n/a
classified staff providing

direct services to students

Staff-to-student ratio of 0 n/a
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2023-24 Total Expenditures Table

Totals LCFF Funds CUETEED Local Funds Federal Funds Total Funds | Total Personnel UEEN b 1
Funds personnel

$21,597,322.00

Totals

1 1.2
1 1.3
1 14
1 1.5
1 1.6
1 1.7
1 1.8
1 1.9
1 1.10

Quialified,
Credentialed
Teachers

Professional

Development for Staff

Student Data and
Assessment

Supplemental
Instruction and
Materials

Instructional
Leadership and
Guidance Support

Early Childhood
Education

Students with
Exceptional Needs

Extended Learning

Improving English
Language
Development
Instruction

Smaller Class Sizes

$5,841,521.00

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

All

Students with
Disabilities

English Learners
Foster Youth
Low Income

English Learners

English Learners

$2,173,184.00

$3,010,304.00

$450,293.00

$21,000.00

$441,451.00

$343,438.00

$0.00

$5,000.00

$10,500.00

$51,602.00

$2,644,534.00
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$32,622,331.00

$815,817.00

$102,000.00

$0.00

$57,799.00

$0.00

$66,868.00

$1,469,861.00

$0.00

$0.00

$0.00

$21,113,049.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$516,899.00

$0.00

$0.00

$11,509,282.00

mm Action Title m. LCFF Funds | Other State Funds | Local Funds | Federal Funds Total Funds

$6,411,568.00

$0.00

$10,500.00

$0.00

$930,465.00

$0.00

$0.00

$523,602.00

$159,928.00

$213,619.00

$0.00

$7,227,385.00

$562,793.00

$21,000.00

$1,429,715.00

$343,438.00

$66,868.00

$1,998,463.00

$687,327.00

$265,221.00

$2,644,534.00
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mm Action Title Student Group(s LCFF Funds Other State Funds Local Funds Federal Funds Total Funds

1 1.11
2 21
2 2.2
2 23
2 2.4
2 2.5
3 3.1

Access to a Broad
Course of Study

Parent Engagement

Maintaining Clean,
Safe Facilities

School Culture and
Social Behavior

Transportation for
Easier School Access

Expanded Access to
Recreation Spaces

College & Career and
Post-Secondary
Education

Foster Youth
Low Income

All

English Learners
Foster Youth
Low Income

All

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

Low Income

English Learners
Foster Youth
Low Income

$6,455,600.00

$41,500.00

$1,936,494.00

$751,772.00

$324,141.00

$262,580.00

$1,445,849.00
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$2,500.00

$234,461.00

$2,483,863.00

$27,541.00

$436,617.00

$144,194.00

$0.00

$0.00

$1,473,974.00

$0.00

$0.00

$182,311.00

$136,361.00

$130,463.00

$602,406.00

$10,000.00

$0.00

$292,960.00

$6,594,461.00

$406,424.00

$6,496,737.00

$789,313.00

$760,758.00

$262,580.00

$2,065,314.00
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2023-24 Contributing Actions Table

1. Projected 2. Projected 3. Projected LCFF Total 4. Total 5. Total Planned
LCFF Base LCFF Percentage to | Carryover — | Percentage to Planned Planned Percentage to
Grant Supplemental | Increase or Percentage Increase or | Contributing | Percentage of | Increase or
and/or Improve (Percentage Improve Expenditures Improved Improve
Concentration | Services for from Prior Services for | (LCFF Funds) Services Services for To_lt_alseby Tolt:?:nde;FF
Grants the Coming Year) the Coming the Coming yp
School Year School Year School Year
(2 divided by (3 + Carryover (4 divided by
$16,918,026 6,636,687 39.23% 0.48% 39.71% $6,788,660.00 0.00% 40.13 % Total: $6,788,660.00
LEA-wide
Total: $2,384,095.00
Limited Total: $2,696,136.00
Schoolwide
Total: $1,708,429.00
Contributing to Plar_med Planned
. Expenditures for
. . . Increased or Unduplicated . S Percentage of
Action # Action Title Location Contributing
Improved Student Group(s) ; Improved
: Actions (LCFF : o
Services? Services (%)
1 1.2 Professional Development Yes LEA-wide English Learners  All Schools $450,293.00 0
for Staff Foster Youth
Low Income
1 1.3 Student Data and Yes LEA-wide English Learners  All Schools $21,000.00 0
Assessment Foster Youth
Low Income
1 1.4 Supplemental Instruction Yes LEA-wide English Learners  All Schools $441,451.00 0
and Materials Foster Youth
Low Income
1 1.5 Instructional Leadership and Yes LEA-wide English Learners  All Schools $343,438.00 0
Guidance Support Foster Youth
Low Income
1 1.8 Extended Learning Yes LEA-wide English Learners  All Schools $10,500.00 0
Foster Youth
Low Income
1 1.9 Improving English Yes Limited to English Learners  All Schools $51,602.00 0
Language Development Unduplicated
Instruction Student Group(s)
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Action #

Action Title

Contributing to
Increased or
Improved
Services?

Unduplicated

Student Group(s)

Location

Planned
Expenditures for
Contributing
Actions (LCFF

Planned
Percentage of
Improved
Services (%)

1 1.10
2 21
2 2.3
2 2.4
2 2.5
3 3.1

Smaller Class Sizes

Parent Engagement

School Culture and Social
Behavior

Transportation for Easier
School Access

Expanded Access to
Recreation Spaces

College & Career and Post-
Secondary Education

Yes

Yes

Yes

Yes

Yes

Yes

Limited to
Unduplicated
Student Group(s)

LEA-wide

LEA-wide

LEA-wide

Schoolwide

Schoolwide
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English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

Low Income

English Learners
Foster Youth
Low Income

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

$2,644,534.00

$41,500.00

$751,772.00

$324,141.00

$262,580.00

$1,445,849.00
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2022-23 Annual Update Table

Last Year's
Total Planned

UEELS Expenditures

Total Estimated
Expenditures
(Total Funds)

Total Funds
Totals $27,446,873.00

Last Year's | Last Year's Action

Goal # #

$35,309,344.00

Prior Action/Service Title

Contributed to Increased
or Improved Services?

Last Year's Planned

Expenditures

Estimated Actual
Expenditures

1 1.1
1 1.2
1 1.3
1 1.4
1 1.5
1 1.6
1 1.7
1 1.8
1 1.9
1 1.10

Qualified, Credentialed Teachers

Professional Development for Staff

Student Data and Assessment

Supplemental Instruction and

Materials

Instructional Leadership and
Guidance Support

Early Childhood Education

Students with Exceptional Needs

Extended Learning

Improving English Language

Development Instruction

Smaller Class Sizes

2023-24 Local Control and Accountability Plan for Caruthers Unified School District

No

Yes

Yes

Yes

Yes

No

No

Yes

Yes

Yes

$6,843,064.00

$532,658.00

$21,549.00

$265,298.00

$400,663.00

$567,289.00

$2,112,877.00

$649,347.00

$102,991.00

$2,452,914.00

Input Total Funds

7,000,064

542,586

21,000

565,051

497,702

530,344

2,240,864

727,489

70,254

2,835,527
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Last Year's | Last Year's Action Prior Action/Service Title Contributed to Increased Last Year's Planned Estimated Actual

Goal # # or Improved Services? Expenditures Expenditures
Input Total Funds

1 1.11 Access to a Broad Course of Study No $6,668,516.00 7,195,347

2 21 Parent Engagement Yes $82,860.00 136,714

2 2.2 Maintaining Clean, Safe Facilities No $3,298,646.00 9,691,242

2 2.3 School Culture and Social Behavior Yes $652,314.00 485,805

2 2.4 Transportation for Easier School Yes $930,236.00 754,647
Access

2 2.5 Expanded Access to Recreation Yes $398,907.00 398,907
Spaces

3 3.1 College & Career and Post- Yes $1,466,744.00 1,615,801

Secondary Education

2023-24 Local Control and Accountability Plan for Caruthers Unified School District Page 80 of 105



2022-23 Contributing Actions Annual Update Table

6. Estimated LCFF
Supplemental
and/or
Concentration
Grants

7. Total Estimated
Expenditures for
Contributing
Actions
(LCFF Funds)

Difference
Between Planned
and Estimated
Expenditures for
Contributing
Actions

4. Total Planned
Contributing
Expenditures

5. Total Planned
Percentage of
Improved
Services (%)

(Input Dollar
Amount)

6297324

Goal # | Action #

(LCFF Funds)

$6,329,654.00

Prior Action/Service Title

$6,902,855.00

(Subtract 7 from

Contributing to
Increased or
Improved Services?

($573,201.00)

0.00%

Last Year's Planned
Expenditures for
Contributing
Actions (LCFF

8. Total Estimated

Percentage of
Improved
Services

(%)

0.00%

Estimated Actual
Expenditures for
Contributing
Actions

Difference
Between Planned
and Estimated
Percentage of
Improved
Services
(Subtract 5 from

0.00%

Planned Percentage
of Improved
Services

Estimated Actual
Percentage of
Improved Services

1 1.2 Professional Development for Yes $414,847.00
Staff

1 1.3 Student Data and Assessment Yes $21,549.00

1 1.4 Supplemental Instruction and Yes $57,783.00
Materials

1 1.5 Instructional Leadership and Yes $400,663.00
Guidance Support

1 1.8 Extended Learning Yes $17,901.00

1 1.9 Improving English Language Yes $64,191.00
Development Instruction

1 1.10 Smaller Class Sizes Yes $2,452,914.00

2 21 Parent Engagement Yes $26,488.00

2 23 School Culture and Social Yes $652,314.00
Behavior

2 24 Transportation for Easier Yes $481,689.00
School Access

2 2.5 Expanded Access to Yes $398,907.00
Recreation Spaces

3 3.1 College & Career and Post- Yes $1,340,408.00

Secondary Education
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425,509

497,702

160,880

46,890

2,835,527

16,500

485,805

318,030

398,907

1,266,419

(Input Percentage)
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2022-23 LCFF Carryover Table

10. Total

Percentage to 7. Total 8. Total 11. Estimated
9. Estimated 6. Estimated LCFF Increase or Estimated Es.timate d Actual 12. LCFF
A-ctual LCFF Actual LCFF | Carryover — Improve Actual Percentage of | Carryover —

Supplemental | Percentage Services for | Expenditures el Increased or | Dollar Amount
Base Grant
(Input Dollar

and/or (Percentage the Current for AEIEEIEGTE 6 Improved (Subtract 11
Amount)

13. LCFF
Carryover —
Percentage
(12 divided by
)

Improved

Grants Year) (6 divided by 9|  Actions Services | (7 givided by | multiply by 9)

Concentration | from Prior School Year | Contributing Services from 10 and

(%)

+ Carryover | (LCFF Funds) 9, plus 8)

15819838 6297324 4.31% 44.12% $6,902,855.00 0.00% 43.63% $76,304.02 0.48%
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Instructions

Plan Summary

Engaging Educational Partners

Goals and Actions

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template,
please contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support
Office, by phone at 916-319-0809 or by email at Icff@cde.ca.qov.

Introduction and Instructions

The Local Control Funding Formula (LCFF) requires local educational agencies (LEAs) to engage their local educational partners in an annual
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities).
LEAs document the results of this planning process in the LCAP using the template adopted by the State Board of Education.

The LCAP development process serves three distinct, but related functions:

o Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic planning
(California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary decisions to teaching and
learning performance data. LEAs should continually evaluate the hard choices they make about the use of limited resources to meet student and
community needs to ensure opportunities and outcomes are improved for all students.

¢ Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions made
through meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights about an LEA's
programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify potential goals and actions to
be included in the LCAP.

¢ Accountability and Compliance: The LCAP serves an important accountability function because aspects of the LCAP template require LEAs to
show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably:

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, and low-income students in proportion to
the amount of additional funding those students generate under LCFF (EC Section 52064[b][4-6]).

o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics (EC
sections 52064[b][1] and [2]).

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]).
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The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the
outcome of their LCAP development process, which should: (a) reflect comprehensive strategic planning (b) through meaningful engagement
with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections included within the LCAP
template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a tool for engaging
educational partners.

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of
the school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062,
52066, 52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all
budgeted and actual expenditures are aligned.

The revised LCAP template for the 2021-22, 2022-23, and 2023—-24 school years reflects statutory changes made through Assembly Bill
1840 (Committee on Budget), Chapter 243, Statutes of 2018. These statutory changes enhance transparency regarding expenditures on
actions included in the LCAP, including actions that contribute to meeting the requirement to increase or improve services for foster youth,
English learners, and low-income students, and to streamline the information presented within the LCAP to make adopted LCAPs more
accessible for educational partners and the public.

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through
grade twelve (TK-12), but also allow educational partners to understand why, and whether those strategies are leading to improved
opportunities and outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended
to be meaningful and accessible for the LEA’s diverse educational partners and the broader pubilic.

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the
strategic planning and educational partner engagement functions:

Given present performance across the state priorities and on indicators in the California School Dashboard (Dashboard), how is the
LEA using its budgetary resources to respond to TK—12 student and community needs, and address any performance gaps, including
by meeting its obligation to increase or improve services for foster youth, English learners, and low-income students?

LEAs are encouraged to focus on a set of metrics and actions that the LEA believes, based on input gathered from educational partners,
research, and experience, will have the biggest impact on behalf of its TK—12 students.

These instructions address the requirements for each section of the LCAP, but may include information about effective practices when
developing the LCAP and completing the LCAP itself. Additionally, information is included at the beginning of each section emphasizing the
purpose that each section serves.

Plan Summary
Purpose
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A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s
community as well as relevant information about student needs and performance. In order to provide a meaningful context for the rest of the
LCAP, the content of this section should be clearly and meaningfully related to the content included in the subsequent sections of the LCAP.

Requirements and Instructions

General Information — Briefly describe the LEA, its schools, and its students in grades TK—12, as applicable to the LEA. For example,
information about an LEA in terms of geography, enroliment, or employment, the number and size of specific schools, recent community
challenges, and other such information as an LEA wishes to include can enable a reader to more fully understand an LEA’s LCAP.

Reflections: Successes — Based on a review of performance on the state indicators and local performance indicators included in the
Dashboard, progress toward LCAP goals, local self-assessment tools, input from educational partners, and any other information, what
progress is the LEA most proud of and how does the LEA plan to maintain or build upon that success? This may include identifying specific
examples of how past increases or improvements in services for foster youth, English learners, and low-income students have led to improved
performance for these students.

Reflections: Identified Need — Referring to the Dashboard, identify: (a) any state indicator for which overall performance was in the “Red” or
“Orange” performance category or any local indicator where the LEA received a “Not Met” or “Not Met for Two or More Years” rating AND (b)
any state indicator for which performance for any student group was two or more performance levels below the “all student” performance.
What steps is the LEA planning to take to address these areas of low performance and performance gaps? An LEA that is required to include
a goal to address one or more consistently low-performing student groups or low-performing schools must identify that it is required to include
this goal and must also identify the applicable student group(s) and/or school(s). Other needs may be identified using locally collected data
including data collected to inform the self-reflection tools and reporting local indicators on the Dashboard.

LCAP Highlights — |dentify and briefly summarize the key features of this year’'s LCAP.

Comprehensive Support and Improvement — An LEA with a school or schools identified for comprehensive support and improvement (CSlI)
under the Every Student Succeeds Act must respond to the following prompts:

e Schools ldentified: Identify the schools within the LEA that have been identified for CSI.

e Support for Identified Schools: Describe how the LEA has or will support the identified schools in developing CSI plans that included
a school-level needs assessment, evidence-based interventions, and the identification of any resource inequities to be addressed
through the implementation of the CSI plan.

e Monitoring and Evaluating Effectiveness: Describe how the LEA will monitor and evaluate the implementation and effectiveness of
the CSI plan to support student and school improvement.

Engaging Educational Partners
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Purpose

Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such
engagement should support comprehensive strategic planning, accountability, and improvement across the state priorities and locally
identified priorities (EC Section 52064[e][1]). Engagement of educational partners is an ongoing, annual process.

This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The
goal is to allow educational partners that participated in the LCAP development process and the broader public understand how the LEA
engaged educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing
this section.

Statute and regulations specify the educational partners that school districts and COEs must consult when developing the LCAP: teachers,
principals, administrators, other school personnel, local bargaining units of the LEA, parents, and students. Before adopting the LCAP, school
districts and COEs must share it with the Parent Advisory Committee and, if applicable, to its English Learner Parent Advisory Committee. The
superintendent is required by statute to respond in writing to the comments received from these committees. School districts and COEs must
also consult with the special education local plan area administrator(s) when developing the LCAP.

Statute requires charter schools to consult with teachers, principals, administrators, other school personnel, parents, and students in
developing the LCAP. The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as
applicable (e.g., schoolsite councils, English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between
schoolsite and district-level goals and actions.

Information and resources that support effective engagement, define student consultation, and provide the requirements for advisory group
composition, can be found under Resources on the following web page of the CDE’s website: https://www.cde.ca.gov/re/lc/.

Requirements and Instructions

Below is an excerpt from the 2018-19 Guide for Annual Audits of K—12 Local Education Agencies and State Compliance Reporting, which is
provided to highlight the legal requirements for engagement of educational partners in the LCAP development process:

Local Control and Accountability Plan:
For county offices of education and school districts only, verify the LEA:

a) Presented the local control and accountability plan to the parent advisory committee in accordance with Education Code section
52062(a)(1) or 52068(a)(1), as appropriate.

b) If applicable, presented the local control and accountability plan to the English learner parent advisory committee, in accordance
with Education Code section 52062(a)(2) or 52068(a)(2), as appropriate.
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c) Notified members of the public of the opportunity to submit comments regarding specific actions and expenditures proposed to
be included in the local control and accountability plan in accordance with Education Code section 52062(a)(3) or 52068(a)(3),
as appropriate.

d) Held at least one public hearing in accordance with Education Code section 52062(b)(1) or 52068(b)(1), as appropriate.

e) Adopted the local control and accountability plan in a public meeting in accordance with Education Code section 52062(b)(2) or
52068(b)(2), as appropriate.

Prompt 1: “A summary of the process used to engage educational partners and how this engagement was considered before finalizing the
LCAP.”

Describe the engagement process used by the LEA to involve educational partners in the development of the LCAP, including, at a minimum,
describing how the LEA met its obligation to consult with all statutorily required educational partners as applicable to the type of LEA. A
sufficient response to this prompt must include general information about the timeline of the process and meetings or other engagement
strategies with educational partners. A response may also include information about an LEA’s philosophical approach to engaging its
educational partners.

Prompt 2: “A summary of the feedback provided by specific educational partners.”

Describe and summarize the feedback provided by specific educational partners. A sufficient response to this prompt will indicate ideas,
trends, or inputs that emerged from an analysis of the feedback received from educational partners.

Prompt 3: “A description of the aspects of the LCAP that were influenced by specific input from educational partners.”

A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the engagement
process influenced the development of the LCAP. The response must describe aspects of the LCAP that were influenced by or developed in
response to the educational partner feedback described in response to Prompt 2. This may include a description of how the LEA prioritized
requests of educational partners within the context of the budgetary resources available or otherwise prioritized areas of focus within the
LCAP. For the purposes of this prompt, “aspects” of an LCAP that may have been influenced by educational partner input can include, but are
not necessarily limited to:

Inclusion of a goal or decision to pursue a Focus Goal (as described below)

Inclusion of metrics other than the statutorily required metrics

Determination of the desired outcome on one or more metrics

Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection
Inclusion of action(s) or a group of actions

Elimination of action(s) or group of actions

Changes to the level of proposed expenditures for one or more actions
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Inclusion of action(s) as contributing to increased or improved services for unduplicated services
Determination of effectiveness of the specific actions to achieve the goal

Determination of material differences in expenditures

Determination of changes made to a goal for the ensuing LCAP year based on the annual update process
Determination of challenges or successes in the implementation of actions

Goals and Actions

Purpose

Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected
outcomes, and the actions included in the goal should be in alignment. The explanation for why the LEA included a goal is an opportunity for
LEAs to clearly communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted
by performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected
outcomes, actions, and expenditures.

A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their
student groups when developing goals and the related actions to achieve such goals.

Requirements and Instructions

LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs
should consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that
are included in the Dashboard in determining whether and how to prioritize its goals within the LCAP.

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals:

o Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure improvement. A Focus
Goal statement will be time bound and make clear how the goal is to be measured.

¢ Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of metrics.

e Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and allows an
LEA to track performance on any metrics not addressed in the other goals of the LCAP.

At a minimum, the LCAP must address all LCFF priorities and associated metrics.
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Focus Goal(s)

Goal Description: The description provided for a Focus Goal must be specific, measurable, and time bound. An LEA develops a Focus Goal
to address areas of need that may require or benefit from a more specific and data intensive approach. The Focus Goal can explicitly
reference the metric(s) by which achievement of the goal will be measured and the time frame according to which the LEA expects to achieve
the goal.

Explanation of why the LEA has developed this goal: Explain why the LEA has chosen to prioritize this goal. An explanation must be
based on Dashboard data or other locally collected data. LEAs must describe how the LEA identified this goal for focused attention, including
relevant consultation with educational partners. LEAs are encouraged to promote transparency and understanding around the decision to
pursue a focus goal.

Broad Goal

Goal Description: Describe what the LEA plans to achieve through the actions included in the goal. The description of a broad goal will be
clearly aligned with the expected measurable outcomes included for the goal. The goal description organizes the actions and expected
outcomes in a cohesive and consistent manner. A goal description is specific enough to be measurable in either quantitative or qualitative
terms. A broad goal is not as specific as a focus goal. While it is specific enough to be measurable, there are many different metrics for
measuring progress toward the goal.

Explanation of why the LEA has developed this goal: Explain why the LEA developed this goal and how the actions and metrics grouped
together will help achieve the goal.

Maintenance of Progress Goal

Goal Description: Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals
in the LCAP. Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP. The
state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has
determined to maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the LCAP.

Explanation of why the LEA has developed this goal: Explain how the actions will sustain the progress exemplified by the related metrics.

Required Goals
In general, LEAs have flexibility in determining what goals to include in the LCAP and what those goals will address; however, beginning with
the development of the 2022—-23 LCAP, LEAs that meet certain criteria are required to include a specific goal in their LCAP.

Consistently low-performing student group(s) criteria: An LEA is eligible for Differentiated Assistance for three or more consecutive years
based on the performance of the same student group or groups in the Dashboard. A list of the LEASs required to include a goal in the LCAP
based on student group performance, and the student group(s) that lead to identification, may be found on the CDE’s Local Control Funding
Formula web page at https://www.cde.ca.gov/fg/aallc/.

o Consistently low-performing student group(s) goal requirement: An LEA meeting the consistently low-performing student group(s) criteria must
include a goal in its LCAP focused on improving the performance of the student group or groups that led to the LEA’s eligibility for Differentiated
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Assistance. This goal must include metrics, outcomes, actions, and expenditures specific to addressing the needs of, and improving outcomes for,
this student group or groups. An LEA required to address multiple student groups is not required to have a goal to address each student group;
however, each student group must be specifically addressed in the goal. This requirement may not be met by combining this required goal with
another goal.

o Goal Description: Describe the outcomes the LEA plans to achieve to address the needs of, and improve outcomes for, the student group or
groups that led to the LEA’s eligibility for Differentiated Assistance.

o Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the student
group(s) that lead to the LEA being required to develop this goal, how the actions and associated metrics included in this goal differ from previous
efforts to improve outcomes for the student group(s), and why the LEA believes the actions, metrics, and expenditures included in this goal will help
achieve the outcomes identified in the goal description.

Low-performing school(s) criteria: The following criteria only applies to a school district or COE with two or more schools; it does not apply
to a single-school district. A school district or COE has one or more schools that, for two consecutive years, received the two lowest
performance levels on all but one of the state indicators for which the school(s) receive performance levels in the Dashboard and the
performance of the “All Students” student group for the LEA is at least one performance level higher in all of those indicators. A list of the LEAs
required to include a goal in the LCAP based on school performance, and the school(s) that lead to identification, may be found on the CDE’s
Local Control Funding Formula web page at https://www.cde.ca.qgov/fg/aallc/.

¢ Low-performing school(s) goal requirement: A school district or COE meeting the low-performing school(s) criteria must include a goal in its
LCAP focusing on addressing the disparities in performance between the school(s) and the LEA as a whole. This goal must include metrics,
outcomes, actions, and expenditures specific to addressing the needs of, and improving outcomes for, the students enrolled at the low-performing
school or schools. An LEA required to address multiple schools is not required to have a goal to address each school; however, each school must
be specifically addressed in the goal. This requirement may not be met by combining this goal with another goal.

¢ Goal Description: Describe what outcomes the LEA plans to achieve to address the disparities in performance between the students enrolled at
the low-performing school(s) and the students enrolled at the LEA as a whole.

o Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the schools(s)
that lead to the LEA being required to develop this goal; how the actions and associated metrics included in this goal differ from previous efforts to
improve outcomes for the school(s); and why the LEA believes the actions, metrics, and expenditures included in this goal will help achieve the
outcomes for students enrolled at the low-performing school or schools identified in the goal description.

Measuring and Reporting Results:

For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes. LEAs are encouraged to
identify metrics for specific student groups, as appropriate, including expected outcomes that would reflect narrowing of any existing
performance gaps.
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Include in the baseline column the most recent data associated with this metric available at the time of adoption of the LCAP for the first year
of the three-year plan. LEAs may use data as reported on the 2019 Dashboard for the baseline of a metric only if that data represents the
most recent available (e.g., high school graduation rate).

Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal Pupil
Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS. Because final 2020—-21 outcomes on some
metrics may not be computable at the time the 2021-24 LCAP is adopted (e.g., graduation rate, suspension rate), the most recent data
available may include a point in time calculation taken each year on the same date for comparability purposes.

The baseline data shall remain unchanged throughout the three-year LCAP.
Complete the table as follows:
e Metric: Indicate how progress is being measured using a metric.

e Baseline: Enter the baseline when completing the LCAP for 2021-22. As described above, the baseline is the most recent data
associated with a metric. Indicate the school year to which the data applies, consistent with the instructions above.

e Year 1 Outcome: When completing the LCAP for 2022—-23, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above.

e Year 2 Outcome: When completing the LCAP for 2023—-24, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above.

e Year 3 Outcome: When completing the LCAP for 2024-25, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above. The 2024-25 LCAP will be the first year in the next three-year cycle. Completing
this column will be part of the Annual Update for that year.

e Desired Outcome for 2023-24: When completing the first year of the LCAP, enter the desired outcome for the relevant metric the LEA
expects to achieve by the end of the 2023—-24 LCAP year.

Timeline for completing the “Measuring and Reporting Results” part of the Goal.
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Metric

Enter information
in this box when
completing the
LCAP for 2021-
22.

Baseline

Enter information
in this box when
completing the
LCAP for 2021-
22.

Year 1 Outcome

Enter information
in this box when
completing the
LCAP for 2022-
23. Leave blank
until then.

Year 2 Outcome

Enter information
in this box when
completing the
LCAP for 2023-
24. L eave blank
until then.

Year 3 Outcome

Enter information
in this box when
completing the
LCAP for 2024-
25. Leave blank
until then.

Desired Outcome
for Year 3

(2023-24)

Enter information
in this box when
completing the
LCAP for 2021-
22 or when
adding a new
metric.

The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the
applicable metrics for the related state priorities, in each LCAP year as applicable to the type of LEA. To the extent a state priority does not
specify one or more metrics (e.g., implementation of state academic content and performance standards), the LEA must identify a metric to
use within the LCAP. For these state priorities, LEAs are encouraged to use metrics based on or reported through the relevant self-reflection
tool for local indicators within the Dashboard.

Actions: Enter the action number. Provide a short title for the action. This title will also appear in the action tables. Provide a description of the
action. Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided
in the summary tables. Indicate whether the action contributes to meeting the increase or improved services requirement as described in the
Increased or Improved Services section using a “Y” for Yes or an “N” for No. (Note: for each such action offered on an LEA-wide or
schoolwide basis, the LEA will need to provide additional information in the Increased or Improved Summary Section to address the
requirements in California Code of Regulations, Title 5 [5 CCR] Section 15496(b) in the Increased or Improved Services Section of the LCAP).

Actions for English Learners: School districts, COEs, and charter schools that have a numerically significant English learner student
subgroup must include specific actions in the LCAP related to, at a minimum, the language acquisition programs, as defined in EC
Section 306, provided to students and professional development activities specific to English learners.

Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant Foster Youth student
subgroup are encouraged to include specific actions in the LCAP designed to meet needs specific to Foster Youth students.

Goal Analysis:

Enter the LCAP Year.
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Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective in
achieving the goal. Respond to the prompts as instructed.

e Describe the overall implementation of the actions to achieve the articulated goal. Include a discussion of relevant challenges and
successes experienced with the implementation process. This must include any instance where the LEA did not implement a planned
action or implemented a planned action in a manner that differs substantively from how it was described in the adopted LCAP.

e Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned
Percentages of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in
expenditures or percentages do not need to be addressed, and a dollar-for-dollar accounting is not required.

e Describe the effectiveness of the specific actions to achieve the articulated goal as measured by the LEA. In some cases, not all
actions in a goal will be intended to improve performance on all of the metrics associated with the goal. When responding to this
prompt, LEAs may assess the effectiveness of a single action or group of actions within the goal in the context of performance on a
single metric or group of specific metrics within the goal that are applicable to the action(s). Grouping actions with metrics will allow for
more robust analysis of whether the strategy the LEA is using to impact a specified set of metrics is working and increase transparency
for educational partners. LEAs are encouraged to use such an approach when goals include multiple actions and metrics that are not
closely associated.

e Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard or other local data, as applicable.

Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students

Purpose

A well-written Increased or Improved Services section provides educational partners with a comprehensive description, within a single
dedicated section, of how an LEA plans to increase or improve services for its unduplicated students in grades TK-12 as compared to all
students in grades TK—12, as applicable, and how LEA-wide or schoolwide actions identified for this purpose meet regulatory requirements.
Descriptions provided should include sufficient detail yet be sufficiently succinct to promote a broader understanding of educational partners to
facilitate their ability to provide input. An LEA’s description in this section must align with the actions included in the Goals and Actions section
as contributing.

Requirements and Instructions

Projected LCFF Supplemental and/or Concentration Grants: Specify the amount of LCFF supplemental and concentration grant funds the
LEA estimates it will receive in the coming year based on the number and concentration of low income, foster youth, and English learner
students.
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Projected Additional LCFF Concentration Grant (15 percent): Specify the amount of additional LCFF concentration grant add-on funding,
as described in EC Section 42238.02, that the LEA estimates it will receive in the coming year.

Projected Percentage to Increase or Improve Services for the Coming School Year: Specify the estimated percentage by which services
for unduplicated pupils must be increased or improved as compared to the services provided to all students in the LCAP year as calculated
pursuant to 5 CCR Section 15496(a)(7).

LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover
percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).

LCFF Carryover — Dollar: Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not
identified in the LCFF Carryover Table, specify an amount of zero ($0).

Total Percentage to Increase or Improve Services for the Coming School Year: Add the Projected Percentage to Increase or Improve
Services for the Coming School Year and the Proportional LCFF Required Carryover Percentage and specify the percentage. This is the LEAs
percentage by which services for unduplicated pupils must be increased or improved as compared to the services provided to all students in
the LCAP year, as calculated pursuant to 5 CCR Section 15496(a)(7).

Required Descriptions:

For each action being provided to an entire school, or across the entire school district or COE, an explanation of (1) how the needs
of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in meeting
the goals for these students.

For each action included in the Goals and Actions section as contributing to the increased or improved services requirement for unduplicated
pupils and provided on an LEA-wide or schoolwide basis, the LEA must include an explanation consistent with 5 CCR Section 15496(b). For
any such actions continued into the 2021-24 LCAP from the 2017-2020 LCAP, the LEA must determine whether or not the action was
effective as expected, and this determination must reflect evidence of outcome data or actual implementation to date.

Principally Directed and Effective: An LEA demonstrates how an action is principally directed towards and effective in meeting the LEA’s
goals for unduplicated students when the LEA explains how:

e It considers the needs, conditions, or circumstances of its unduplicated pupils;

e The action, or aspect(s) of the action (including, for example, its design, content, methods, or location), is based on these
considerations; and

e The action is intended to help achieve an expected measurable outcome of the associated goal.

As such, the response provided in this section may rely on a needs assessment of unduplicated students.
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Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further explanation
as to how, are not sufficient. Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does
not meet the increase or improve services standard because enrolling students is not the same as serving students.

For example, if an LEA determines that low-income students have a significantly lower attendance rate than the attendance rate for all
students, it might justify LEA-wide or schoolwide actions to address this area of need in the following way:

After assessing the needs, conditions, and circumstances of our low-income students, we learned that the attendance rate of our low-
income students is 7 percent lower than the attendance rate for all students. (Needs, Conditions, Circumstances [Principally Directed])

In order to address this condition of our low-income students, we will develop and implement a new attendance program that is
designed to address some of the major causes of absenteeism, including lack of reliable transportation and food, as well as a school
climate that does not emphasize the importance of attendance. Goal N, Actions X, Y, and Z provide additional transportation and
nutritional resources as well as a districtwide educational campaign on the benefits of high attendance rates. (Contributing Action[s])

These actions are being provided on an LEA-wide basis and we expect/hope that all students with less than a 100 percent attendance
rate will benefit. However, because of the significantly lower attendance rate of low-income students, and because the actions meet
needs most associated with the chronic stresses and experiences of a socio-economically disadvantaged status, we expect that the
attendance rate for our low-income students will increase significantly more than the average attendance rate of all other students.
(Measurable Outcomes [Effective In])

COEs and Charter Schools: Describe how actions included as contributing to meeting the increased or improved services requirement on an
LEA-wide basis are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as
described above. In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous.

For School Districts Only:
Actions Provided on an LEA-Wide Basis:

Unduplicated Percentage > 55 percent: For school districts with an unduplicated pupil percentage of 55 percent or more, describe how
these actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as
described above.

Unduplicated Percentage < 55 percent: For school districts with an unduplicated pupil percentage of less than 55 percent, describe how
these actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities. Also
describe how the actions are the most effective use of the funds to meet these goals for its unduplicated pupils. Provide the basis for this
determination, including any alternatives considered, supporting research, experience, or educational theory.

Actions Provided on a Schoolwide Basis:
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School Districts must identify in the description those actions being funded and provided on a schoolwide basis, and include the required
description supporting the use of the funds on a schoolwide basis.

For schools with 40 percent or more enrollment of unduplicated pupils: Describe how these actions are principally directed to and
effective in meeting its goals for its unduplicated pupils in the state and any local priorities.

For school districts expending funds on a schoolwide basis at a school with less than 40 percent enroliment of unduplicated pupils:
Describe how these actions are principally directed to and how the actions are the most effective use of the funds to meet its goals for foster
youth, English learners, and low-income students in the state and any local priorities.

A description of how services for foster youth, English learners, and low-income students are being increased or improved by the
percentage required.

Consistent with the requirements of 5 CCR Section 15496, describe how services provided for unduplicated pupils are increased or improved
by at least the percentage calculated as compared to the services provided for all students in the LCAP year. To improve services means to
grow services in quality and to increase services means to grow services in quantity. Services are increased or improved by those actions in
the LCAP that are included in the Goals and Actions section as contributing to the increased or improved services requirement, whether they
are provided on an LEA-wide or schoolwide basis or provided on a limited basis to unduplicated students. A limited action is an action that
only serves foster youth, English learners, and/or low-income students. This description must address how these action(s) are expected to
result in the required proportional increase or improvement in services for unduplicated pupils as compared to the services the LEA provides
to all students for the relevant LCAP year.

For any action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the proportional percentage. See the instructions for determining the Planned Percentage of
Improved Services for information on calculating the Percentage of Improved Services.

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the
number of staff providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth,
English learners, and low-income students, as applicable.

An LEA that receives the additional concentration grant add-on described in EC Section 42238.02 is required to demonstrate how it is using
these funds to increase the number of staff who provide direct services to students at schools with an enrollment of unduplicated students that
is greater than 55 percent as compared to the number of staff who provide direct services to students at schools with an enroliment of
unduplicated students that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff
and/or classified staff employed by the LEA; classified staff includes custodial staff.

Provide the following descriptions, as applicable to the LEA:
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An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not
applicable.

|dentify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the number
of staff who provide direct services to students at schools with an enrollment of unduplicated students that is greater than 55 percent.

An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as an LEA
that only has schools with an enroliment of unduplicated students that is greater than 55 percent, must describe how it is using the funds to
increase the number of credentialed staff, classified staff, or both, including custodial staff, who provide direct services to students at selected
schools and the criteria used to determine which schools require additional staffing support.

In the event that an additional concentration grant add-on is not sufficient to increase staff providing direct services to students at a school with
an enrollment of unduplicated students that is greater than 55 percent, the LEA must describe how it is using the funds to retain staff providing
direct services to students at a school with an enrollment of unduplicated students that is greater than 55 percent.

Complete the table as follows:

o Provide the staff-to-student ratio of classified staff providing direct services to students with a concentration of unduplicated students that is 55
percent or less and the staff-to-student ratio of classified staff providing direct services to students at schools with a concentration of unduplicated
students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by grade span (Elementary, Middle/Junior High,
and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on the number of full time equivalent (FTE) staff and the
number of enrolled students as counted on the first Wednesday in October of each year.

o Provide the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of unduplicated students
that is 55 percent or less and the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of
unduplicated students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by grade span (Elementary,
Middle/Junior High, and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on the number of FTE staff and the
number of enrolled students as counted on the first Wednesday in October of each year.

Action Tables

Complete the Data Entry Table for each action in the LCAP. The information entered into this table will automatically populate the other Action
Tables. Information is only entered into the Data Entry Table, the Annual Update Table, the Contributing Actions Annual Update Table, and
the LCFF Carryover Table. With the exception of the Data Entry Table, the word “input” has been added to column headers to aid in identifying
the column(s) where information will be entered. Information is not entered on the remaining Action tables.

The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body:

e Table 1: Total Planned Expenditures Table (for the coming LCAP Year)
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e Table 2: Contributing Actions Table (for the coming LCAP Year)

e Table 3: Annual Update Table (for the current LCAP Year)

e Table 4: Contributing Actions Annual Update Table (for the current LCAP Year)
e Table 5: LCFF Carryover Table (for the current LCAP Year)

Note: The coming LCAP Year is the year that is being planned for, while the current LCAP year is the current year of implementation. For
example, when developing the 2022—-23 LCAP, 2022-23 will be the coming LCAP Year and 2021-22 will be the current LCAP Year.

Data Entry Table

The Data Entry Table may be included in the LCAP as adopted by the local governing board or governing body, but is not required to be
included. In the Data Entry Table, input the following information for each action in the LCAP for that applicable LCAP year:

e LCAP Year: Identify the applicable LCAP Year.

e 1. Projected LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the coming school year,
excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant Program and
the Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).

See EC sections 2574 (for COEs) and 42238.02 (for school districts and charter schools), as applicable, for LCFF apportionment
calculations.

e 2. Projected LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration
grants the LEA estimates it will receive on the basis of the number and concentration of unduplicated students for the coming school
year.

e 3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is
calculated based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuant to 5
CCR Section 15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as
compared to the services provided to all students in the coming LCAP year.

e LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior
LCAP year. If a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).

e Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated
based on the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover —
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Percentage. This is the percentage by which the LEA must increase or improve services for unduplicated pupils as compared to the
services provided to all students in the coming LCAP year.

e Goal #: Enter the LCAP Goal number for the action.
e Action #: Enter the action’s number as indicated in the LCAP Goal.
e Action Title: Provide a title of the action.

e Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All,” or by
entering a specific student group or groups.

e Contributing to Increased or Improved Services?: Type “Yes” if the action is included as contributing to meeting the increased or
improved services; OR, type “No” if the action is not included as contributing to meeting the increased or improved services.

o If “Yes” is entered into the Contributing column, then complete the following columns:

o Scope: The scope of an action may be LEA-wide (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades
the entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more
unduplicated student groups.

o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups.
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all
students receive.

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA
must indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must
enter “Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.g., all
high schools or grades transitional kindergarten through grade five), as appropriate.

e Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time
for which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.”

e Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.

e Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and
the Total Funds column.
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e LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up
an LEA’s total LCFF target (i.e., base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional
Improvement Block Grant, and Home-To-School Transportation).

o Note: For an action to contribute towards meeting the increased or improved services requirement it must include some
measure of LCFF funding. The action may also include funding from other sources, however the extent to which an action
contributes to meeting the increased or improved services requirement is based on the LCFF funding being used to implement
the action.

e Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any.
e Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any.
e Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any.

e Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns.

e Planned Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis to
unduplicated students, and that does not have funding associated with the action, enter the planned quality improvement anticipated for
the action as a percentage rounded to the nearest hundredth (0.00%). A limited action is an action that only serves foster youth, English
learners, and/or low-income students.

o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional
percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA
estimates it would expend to implement the action if it were funded.

For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by
hiring additional staff to collect and analyze data and to coordinate supports for students, which the LEA estimates would cost
$165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to students who are foster
youth. This analysis will then be shared with site principals who will use the data to coordinate services provided by instructional
assistants and expanded learning providers to target support to students. In this example, the LEA would divide the estimated
cost of $165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the quotient to a
percentage. This percentage is the Planned Percentage of Improved Service for the action.

Contributing Actions Table
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As noted above, information will not be entered in the Contributing Actions Table; however, the ‘Contributing to Increased or Improved
Services?’ column will need to be checked to ensure that only actions with a “Yes” are displaying. If actions with a “No” are displayed or if
actions that are contributing are not displaying in the column, use the drop-down menu in the column header to filter only the “Yes” responses.

Annual Update Table

In the Annual Update Table, provide the following information for each action in the LCAP for the relevant LCAP year:

o Estimated Actual Expenditures: Enter the total estimated actual expenditures to implement this action, if any.

Contributing Actions Annual Update Table

In the Contributing Actions Annual Update Table, check the ‘Contributing to Increased or Improved Services?’ column to ensure that only
actions with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are contributing are not displaying in the column, use
the drop-down menu in the column header to filter only the “Yes” responses. Provide the following information for each contributing action in
the LCAP for the relevant LCAP year:

¢ 6. Estimated Actual LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration
grants the LEA estimates it will actually receive based on of the number and concentration of unduplicated students in the current school year.

o Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to implement this
action, if any.

o Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis only to
unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality improvement anticipated
for the action as a percentage rounded to the nearest hundredth (0.00%).

o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example implements
the action. As part of the annual update process, the LEA reviews implementation and student outcome data and determines that the action
was implemented with fidelity and that outcomes for foster youth students improved. The LEA reviews the original estimated cost for the
action and determines that had it hired additional staff to collect and analyze data and to coordinate supports for students that estimated
actual cost would have been $169,500 due to a cost of living adjustment. The LEA would divide the estimated actual cost of $169,500 by the
amount of LCFF Funding identified in the Data Entry Table and then convert the quotient to a percentage. This percentage is the Estimated
Actual Percentage of Improved Services for the action.

LCFF Carryover Table

e 9. Estimated Actual LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the current
school year, excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant
Program and the Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).
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e 10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The
percentage is calculated based on the amounts of the Estimated Actual LCFF Base Grant (9) and the Estimated Actual LCFF
Supplemental and/or Concentration Grants (6), pursuant to 5 CCR Section 15496(a)(8), plus the LCFF Carryover — Percentage from
the prior year. This is the percentage by which services for unduplicated pupils must be increased or improved as compared to the
services provided to all students in the current LCAP year.

Calculations in the Action Tables

To reduce the duplication of effort of LEAs, the Action Tables include functionality such as pre-population of fields and cells based on the
information provided in the Data Entry Table, the Annual Update Summary Table, and the Contributing Actions Table. For transparency, the

functionality and calculations used are provided below.

Contributing Actions Table
o 4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column

e 5. Total Planned Percentage of Improved Services

o This percentage is the total of the Planned Percentage of Improved Services column

e Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5)

o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1), converting
the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5).

Contributing Actions Annual Update Table

Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF
Supplemental and Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of
Improved Services (5) and the Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4)
is equal to or greater than the Estimated Actual LCFF Supplemental and Concentration Grants (6), the Difference Between Planned and

Estimated Actual Percentage of Improved Services will display “Not Required.”

e 6. Estimated Actual LCFF Supplemental and Concentration Grants

o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on of the number
and concentration of unduplicated students in the current school year.

e 4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Last Year's Planned Expenditures for Contributing Actions (LCFF Funds)
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7. Total Estimated Actual Expenditures for Contributing Actions

o This amount is the total of the Estimated Actual Expenditures for Contributing Actions (LCFF Funds)

Difference Between Planned and Estimated Actual Expenditures for Contributing Actions (Subtract 7 from 4)

o This amount is the Total Estimated Actual Expenditures for Contributing Actions (7) subtracted from the Total Planned Contributing
Expenditures (4)

5. Total Planned Percentage of Improved Services (%)

o This amount is the total of the Planned Percentage of Improved Services column

8. Total Estimated Actual Percentage of Improved Services (%)

o This amount is the total of the Estimated Actual Percentage of Improved Services column

Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8)

o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of Improved
Services (8)

LCFF Carryover Table
o 10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 + Carryover %)

o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual LCFF Base
Grant (9) plus the LCFF Carryover — Percentage from the prior year.

o 11. Estimated Actual Percentage of Increased or Improved Services (7 divided by 9, plus 8)

o This percentage is the Total Estimated Actual Expenditures for Contributing Actions (7) divided by the LCFF Funding (9), then converting the
quotient to a percentage and adding the Total Estimated Actual Percentage of Improved Services (8).

e 12. LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 from 10 and multiply by 9)

o If the Estimated Actual Percentage of Increased or Improved Services (11) is less than the Estimated Actual Percentage to Increase or
Improve Services (10), the LEA is required to carry over LCFF funds.

The amount of LCFF funds is calculated by subtracting the Estimated Actual Percentage to Increase or Improve Services (11) from the

Estimated Actual Percentage of Increased or Improved Services (10) and then multiplying by the Estimated Actual LCFF Base Grant (9).
This amount is the amount of LCFF funds that is required to be carried over to the coming year.

2023-24 Local Control and Accountability Plan for Caruthers Unified School District Page 104 of 105



o 13. LCFF Carryover — Percentage (12 divided by 9)

o This percentage is the unmet portion of the Percentage to Increase or Improve Services that the LEA must carry over into the coming LCAP
year. The percentage is calculated by dividing the LCFF Carryover (12) by the LCFF Funding (9).

California Department of Education
January 2022
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