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Spanish Home Language Arts
Grades 9-10

Why Your ELLs need HLA:

How a comprehensive Home Language
Arts program can accelerate
literacy in both languages

What is Home Language Arts?

e Language and literacy
development

e Reading comprehension

e Academic vocabulary
development

What is Home Language Arts?

e Writing conventions

* Rhetorical styles

Think: ELA, but all instruction
and practice is in ctudents’

home (native) /aég«agé] e

Bilingual Education Programs

Transitional
Purpose: to transition-to an

all-English curriculum
Maintenance : '

Purpose: to maintain & develop the
first language i




What does the research say?

“There is a common
underlying base of
knowledge that bilingual
and multilinguals

~Jim Cumming’
Common Underlying

leverage when theyuse Laugua.ge Pmﬁc:eucy

their L1 to facilitate L2 . 2

learning.
Knowledge gained in S e
one language facilitates
learning in the second.”

@~ English as an
Additional
Language

cuLP
(Common Underlying i
Language Proficiency)

Article:
benefit more in two-language

instructional programs than English
immersion, Stanford research finds”

Stanford Re,bort e ) ¥ 1
March 25, 2014 - g

“Students learning English

https://news:stanford.edu/news/2014/march/teaching-english-language-
032514.html

‘A lot of people worry that students in

bilingual and dval immercion programs might
never catch up, but this study chowe
convincingly that they do cafch up and, in

many ways, outperform their peers over fime.”

m05/The Promise_of_Two-| Language Education.aspx

Article:
Education”

“The Promise of Two-Language

Educational Leadership -
February 2016
Volume 23, Number 5

Pages 10-17 , —

http://www.ascd.org/publications/educational Ieadersh'iz)'l'fe&rslvo’l@y s

Ueesone for Sehoole and Districts: When possible, invest
in high-qualify two-language programs.”

Our ﬁm/mgs' cvggect ﬂmt ?‘wa—/anguage programe generally

éenef"z‘ Elle ag much as or more ﬂmn 6uq//:A immergion

gragmms‘ acrose acaz/e»uc, Ehglrs'h prnﬁmehcg



https://news.stanford.edu/news/2014/march/teaching-english-language-032514.html
https://news.stanford.edu/news/2014/march/teaching-english-language-032514.html
http://www.ascd.org/publications/educational_leadership/feb16/vol73/num05/The_Promise_of_Two-Language_Education.aspx
http://www.ascd.org/publications/educational_leadership/feb16/vol73/num05/The_Promise_of_Two-Language_Education.aspx

“These benefits of two-language instruction may have

important implications for closing the achievement gap

How we do HLA at WWHS

*We began the non-SIFE program as a way
to differentiate due to changes in
enrollment. e BRSNG HE = a .

—Part 154

N between E(Ls and non-E(Ls...these findings make o o
K rcorhrm;e//ih,g,argumenf for investment in h;gl—q;a/;fy - [ -
| two-language instructional programs.” [ RG] E
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Year One: 2004-2005 Years Two-Five: 2005-2009
Lol
Basic Literacy 1 = Basic Literacy 1
— = T SIFE
a e SIFE I[: Ll e Spanish-only
— e Use of both English and— — o Spanish-language-—readers———
i spanish_ " 0 [ | Thematic units mirroring
| . ® Textbook: Literacy Plus B | Social Studies and Science
T ® Some Spanish language i curriculum topics—
Fa readers S E Fi T =
Years Six-Eleven: 2009-2015 Year Twelve: 2015-2016
e Basic Literacy 1 (SIFE) i e Home Language Arts 1 (SIFE)
L e Basic Literacy 2 L]
) (Non=STFE 9th graders or 2nd ar STFE) | - Hom? . Lﬁaﬁnguage]&rts 2 e e RO
o i ] sl i (Non-SIFE 9th Vgraders or 2nd year SIFE)

*We revised the curriculum to create two
different levels of language arts e
instruction in response to changes in CR




Years Thirteen-Present: 2016-2020

e Home Language Arts 1 (SIFE)
m One section

| e Home Language Arts 2 s
= 0 (Non=STFE 9th graders or 2nd year SIFE)
o ® Three sections— e

L 18 e Home Language Arts 3
—— Non—SEFE—16thgraders—or 3rd—year SIFE)
m Two-Three sections

HLA vs. Spanish (LOTE)
Spanish 9
HLA 2
(LOTE)
Vocabu|ary Grade-level, Elementary, Basic
Academic (Tier 1)
(Tiers 2 & 3)
Writing Paragraphs, Essays | Words, Sentences
Reading Close Reading; Basic
Literary Analysis Comprehension
Speaking & Fluency; Focus on Basic
o < Academic Discourse Communication
Listening (CALP) (BICS)

Nte 4 ) Viting

HLA vs. ELA

Paragraphs, Essays

- HLA 2 ELA9

'*_'L'ZA i Vocabulary Grade-level, Grade-level,
—ite own Academic Academic

“confent (Tiers 2 & 3) (Tiers 2 & 3)
area, just

Paragraphs, Essays o

Current Iteration

e Home Language Arts 1
m Bridges HLA pilot
m Readers in fiction and
informational—texts———
m Exploring some elements of

Readin Close Reading; Close Reading;
9 Literary Analysis Literary Analysis “Palabras a su paso”
sPeaking & Fluency; Focus on Fluency; Focus on
Listenin Academic Discourse | Academic Discourse T i T e
9 (CALP) (CALP) — -
Current Iteration

e Home Language Arts 2

m Authentic and translated
versions of novels, short
stories, some-poetry and—
informational texts

" SANDRA
. CISNEROS

[ TLACASA §

| %NANGO m Curriculum mirrors ELA
B e ——

Practice for
Regents Part

E& Singprsin
3(literary

analysis) -

La casa en Mango Street
i‘El cﬁérvo” R
__Romeo y Julieta . S
Selections from Spanish Close
Reader S
El hombre-llega—a-laJlura———
Colén—llega—a América——
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New This Year Current Iteration
e Home Language Arts 2 ¢ Home Language Arts 3
b - S m Authentic and translated
| o Creation of a Digital Ol versions of novels, short
E i ~ Portfolio via Google Sites —-ZERRlag; ~Sene-Pos R ant——
0 I R ' 1nformatlonal e ES
EN o Will also help facilitate
o choosing projects for NYS N SLVIEoY - BB Curriculum mlrr,fj,jiiA -
i _Seal of Biliteracy Fpcay  Crode 10 He
| . ____ Aealldeacden . o S SO
. , Interactive notebooks
B Eracerece s roRse e mncrlEEsi -
_ Regents Part 2 (argument i
—| essay) ==
i Texts: |
] m Newspaper articles ;
m Short stories collection el
m Latin American poetry collectl_gn
m_Selections from Me Ilamo | 8
Rigoberta Menchi S |
a El viejo y-el mar- e e e B -
—m—Selections frombDiario—de Ana—— —
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HLA 1-->2-->3 FLOW HLA 1-->2-->3 FLOW
B | . e EE | { i | SRS
) oo et Ej ket
| o) 4. Textos de ficcion: 4. =018 el o 8 o s e
After HIA 3... Sample Unit: “Mister Taylor”

~ ~ Short Story by Augusto Monterroso
® World Languages Dept. — ] . _—
E ) . E | ,v"\
i 0 Spanish classes for native i
[ — GG =
L m Integration with stronger L
L speakers of English E

Satira

Anota en tu cuaderno

Fecha Leccion

Buscar evidenciay Hacer |
inferencias - 1

El contra argumento y la refutacién

La introduceién - I\
La conclusion {
El realismo magico |
Julio Cortazar

Punto de vista

Epifaniia literaria
Apuntes sobre “Continuidad de I
parques” | . .. ot ciatand.

Satira
ndy Ouseriaters Lab

aberinces

0 115 | Dsuaions « Sadisnias

Pégina

{

Satira: Discurso o composicién literaria que se
critican agudamente las costumbres o vicios de
una sociedad, organizacién o persona(s)




Vamos a leer "Mister Taylor”
e Lee las lineas 13 a 30.

o Resalta frases que indican cémo se
sienten “los naturales” hacia él

o En el margen, escribe cémo obtuvo Mr.
Taylor su primera cabeza

o [RES8Il una frase que lleva el tono
humoristico o satirico

Subrayan palabras desconocidas

Augusto Monterroso
(1921-2003)
MISTER TAYLOR

s o, e i dods mis lenplae 4o entonces ol tror, s
ey T, cazdor decabesasen sl amazinic,

Por s e y s
s y 0 aspcto améi Proto ligt a se conocdo alli como el grngo.

e
PO, s i de I exuels st 1o sefelaban con el dedo e tiraban pidras

Vamos a leer “Mister Taylor”

e Regresa a leer las lineas 31 a 37.
o En el margen, escribe lo que hace Mr.
Taylor con la cabeza
o [Resalta unas frases que ensefan eso.

Subraya palabras desconocidas

i cnla mane.

ing, el el pidiéndol discules

Grande fue o regocjo com que Mz, Talo regsty s chora. Esa noche, astado bocs
an

0
ES
H
c
=

sunbar o Jos mmas scloadzs e rokisban e (o bacals

o amor, Mr. m%mn;r b=t
" ) mayor gkt I extsnde conar,uao por s el

Cabezas reducidas

Vamos a leer “Mister Taylor”
e Regresa a leer las lineas 38 a 50.

o En el margen, escribe lo que estd
comenzando entre Mr. Taylor y Mr.
Rolston, con respeto a las cabezas

o [Resalta las frases que nos dice algo sobre
quién y cdmo es Mr. Rolston.

Subrayan palabras desconocidas




Vamos a leer "Mister Taylor”
e Regresa a leer las lineas 51 a 69.

o En el margen, escribe cémo ha
desarrollado el negocio de las cabezas,
hasta involucrar a ;quiénes?

o |Resalta frases en las lineas 55 y 68 que
demuestran eso

o - frases que llevan el tono satirico o
humoristico

Anota en tu cuaderno

Fecha Leccion Pagina

Apuntes sobre “Mister
Taylor” bl S

El contra argumento y la mmaéjén‘
La introduceion- - -
La conclusién *

El realismo magico
Julio Cortazar
Purito de vista
Epifaia literaria

' Apuntes sobre “Mister Taylor”

|

Pensamientos Preguntas Epifanias

Parte 3 ensayo sobre
“Mister Taylor”




Parte 3
Analisis del texto

Tu tarea: Lee bien y analiza el cuento corto “Mister Taylor” escrito por
Augusto Monterroso. Escribe una redaccion bien desarrollada (de 3
parrafos), basado en tu analisis del cuento. En tu redaccion, identifica
una idea central del texto y analiza como Monterroso utiliza UNA
estrategia de escribir (un elemento literario o una técnica literaria) para
desarrollar esta idea central. Usa evidencia del texto (citas del cuento)
para apoyar tu analisis. jNo simplemente resumas el texto!

**Esta vez, vamos a analizar como Monterroso usa satira para
desarrollar su idea central.

Directrices:
Asegura hacer lo siguiente:

e Identifica una idea central del texto

e Analiza como el autor utiliza una estrategia para desarrollar esta idea
central. Ejemplos incluyen: caracterizacion, conflicto,
denotacion/connotacion, metafora, simil, ironia, diccidn, punto de
vista, escenario, estructura del texto, simbolismo, tema, tono, etc.

e Usa evidencia (citas) fuerte y completo del texto para apoyar tu
analisis

e Organiza tus ideas en una manera unida y fluida

Mantener un estilo formal de la escritura

o Sigue las reglas de gramatica y ortografia del espanol estandar

Vamos a leer el ejemplo

Organizador grafico para el ensayo Parte 3

Tema

Idea central
(¢Qué esta diciendo el
autor sobre el tema?)

Figura retérica o elemento literario El uso de satira por Monterroso

Organizador grafico para el ensayo Parte 3

Ejemplo #1

Explicacién

Ejemplo #2

Explicacién

Our ELLs’ Achievement: DATA




| Bilingual/ENL Students
|~ e Teachers of bilingual and —
- S ENLECasSesEend iin g iniia SR
[— — — Regents exam have |
consistently had over 80%
pas si ng ra te
® FLA January 2019

2019-2020




hasta
© puente V41014
[~ arroyo ( 7
::::m 4 0}! o5k :
i ;
:me’omr
equilibrio
|- necesario
| estiramse M R L En o o 5
SUCCESS STORY

A 2 Video Interview with Student:
B E Carlos Martinez Garcia
B [ e SIFE with very low literacy
I — o 5 years in ENL classes + HLA
E | e Repeated HLA 1 and HLA 2
BB = e Currently in HLA 3 I N
i B ® Will graduate in June S
= B To conclude, HLA should
L | L | be a component of every
E o |~ ENL program that has the
s | — ELL language population —
— E to support it SR FF P ¥



https://docs.google.com/file/d/1Mu5lDdCfiF4IFdUfBhhs8AORcobK6O4q/preview

= Im— resource to use in our RS T B

“Through their home
languages, the language of the
heart, students first learned n
as children -- how to love, to
hope, to dream and to wonder.
This in itsel is a powerful —

classrooms to build learning

— a ; ! mﬂfi/ﬂluyq«ectiong.?—

communities where students ) i )/ N t f
and teachers can learn, thrive - i ] outan C0l’lfﬂrc s ﬁ

and live--together.” i TR ool 74anrami;ﬂ_shuf$d ”nré i i _

o - Tracey Flores in Education Week G T T A = S e e

77777 = Teacher _— = —— ——e—— s
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