
MANCHESTER BOARD OF EDUCATION 
REGULAR MEETING 

MONDAY, MARCH 11, 2019 
LINCOLN CENTER, MANCHESTER, CT 

 
Board of Education Meeting                                      7:00 P.M. - Hearing Rm. 
 
 
 
 A.     OPENING 

1)   Call to order  
2)   Pledge of Allegiance 
3)   Secretary’s Welcome 
4)   Board of Education Minutes 2-25-19                                                              A - 4 
5)   Presentation of DFC (Distinguished Friend of Education) Award to Josh 
      Beaulieu, Battalion Chief / EMS Officer, Manchester Fire-Rescue-EMS - 
      Presented by - Mrs. Katelyn Miner, Principal, MHS and Ms. Tiffany Caouette, 
      CAS (Connecticut Association of Schools), Representative 
 

 B.      COMMITTEE REPORTS – 
1)  Curriculum & Instruction Committee Minutes - 2-25-19    B - 1  

 
C.     CONSENT CALENDAR 
         1)   Personnel Information                                                                                     C - 1  
             
D.     REPORT FROM STUDENT REPRESENTATIVE –  
            1)  Student Representatives Patrick Doherty and Krista Myrie 
 
E.      PUBLIC COMMENTS (any item before the board) 
 
F.      SUPERINTENDENT’S REPORT 

1)  Closer Look at District Assessments - Humanities - Dr. Amy Radikas, Deputy   
     Superintendent and Special Services, Diane Sheehan-Burns, Director of   
     Teaching & Learning - Humanities 
2)  Update on the State of Connecticut Next Generation Accountability Report -  
      Mr. Matthew Geary - Superintendent of Schools 
 

G.     UNFINISHED BUSINESS -  
 1)   Policy Recommendation: 
        The Policy Committee submits to the full Board its recommended policy 
                   revisions for a second reading and adoption in accordance with its policy on 
                   policy changes: 

 1a)   Policy 9000 Bylaws       G - 1a 
 1b)   Policy 6180 Revised       G - 1b 

 
 
 



H. NEW BUSINESS -  
 1)   Recommendation: 
        The Manchester Board of Education approve and adopt the attached   H - 1 
                  Educational Specifications dated January 9, 2019 for a roof replacement at 
                  Manchester Regional Academy. 
             
I.     PUBLIC COMMENTS  - (comments limited to items on tonight’s agenda) 
 
J.       COMMUNICATIONS  - None 
 
K.      ITEMS FOR FUTURE AGENDAS 
  

Monday, March 25, 2019  Closer Look at District Assessments - STEAM/MHS  
Update  - RISE/Barr 

 
 Monday, April 8, 2019  MRA School Improvement Plan 
 
 Monday, April 22, 2019 Update on Equity Informed School Climate Assessment 
  
 Wednesday, May 8, 2019 Budget Workshop #1 - Room 293 - MHS 
 
L.    ADJOURNMENT 
 

Welcome to the Manchester Board of Education meeting.  Observers are always 
welcome.  The following instructions are to assist those who wish to speak during the 
Public Comment session(s): 
 

1) Print your name and address on the sign-in sheet at the podium for accurate 
record keeping. 

2) State your name and address for the record.  Students state name only. 
3) First Session:  Three minute time limit for any item that may come before the 

Board.  Listen for the bell. 
4) Second Session:  Comments must be limited to items on the Board’s agenda for 

this meeting.  The Board Chair has the discretion to limit comment time. 
5) Written statements may be substituted for Board members if time runs out for 

speaker. 
6) Immediate replies to questions/concerns should not be expected (Board 

Chair/Superintendent’s discretion). 
7) Inappropriate topics:  Confidential information, personal issues and legal 

concerns.  Please avoid derogatory and profane language.  Board of Education 
Policy #1220. 

 



                        B – 1  
            

C&I Subcommittee Minutes 
February 25, 2019 
 
 
In attendance:   Peter Conyers, Jason Scappaticci, Tracy Maio, Amy Radikas , Diane Burns and Pari 

Ghetia. 

 

 Items discussed:  

District Reading and Math Data:  Information shared regarding district reading unit assessments.  

Committee reviewed the text provided to students at various grade levels, corresponding 

questions/tasks for each reading assessment and rubrics used to score the unit assessments.   

 

In the area of math the committee reviewed pacing guides, skills being addressed by each unit 

and questions, scoring process, feedback mechanism for unit assessments to support potential 

changes for the following school year and planning process for teachers after data is collected. 

 

Winter data reviewed by school ‐ questions that arose: Why is there a disparity between certain 

schools? Are rubrics being used in same manner ‐ calibration of scoring?  Where do students fall 

on F&P benchmark in comparison to the reading assessments?  How does fluency data compare 

to math unit assessments? How is the time provided in the pacing calendar for “reteaching” 

being used? Do teachers have an opportunity to learn from their colleagues in other schools? 

What type of vertical work is being done throughout the district? 

 

Discussed use of school visits by Superintendent and Deputy Superintendent,  District 

Improvement Teams and Directors of Teaching and Learning as vehicles for monitoring teaching 

and learning. 

 

 

 

 

Meeting adjourned at 6:30 p.m. 
Respectfully submitted, 
Dr. Amy F. Radikas 



March 11, 2019 
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PERSONNEL ACTION 

 

APPOINTMENTS 

 

RESIGNATIONS 

Ms. Kylie Cariddi, Art Teacher at Keeney Street Elementary School has submitted her letter of 
resignation for personal reasons, effective February 22, 2019. Ms. Cariddi has been with 
Manchester Public Schools since August 29, 2018. It is recommended that her resignation be 
approved. 

Mrs. Michelle Lorentz, Special Education Teacher at Martin Elementary School has submitted 
her letter of resignation, effective March 15, 2019. Mrs. Lorentz has been with Manchester 
Public Schools since January 18, 2018. It is recommended that her resignation be approved. 
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REVISION 6180 

 

The  Manchester  Public  Schools  curriculum  and  programs  are  designed  to  produce  optimal  student 

achievement for students Pre K‐ 12 and beyond. Based on a shared vision and mission, best practices in 

planning,  instruction  and  assessing  are  implemented  to  accomplish  excellence  in  all  areas  of  student 

development. The evaluation of the MPS instructional program emphasizes the role that standards and 

curriculum frameworks play to inform curriculum development and outlines a five‐year curriculum review 

process to ensure the curriculum is rigorous, achievable and aligned to the vision of the district. 

Professional  staff,  including  outside  consultants  will  support  the  review  and  continual  revision  of 

curriculum and programs. The Superintendent and/or designees will inform the Board regarding new and 

revised curriculum and programs as it relates to the cycle of revision and evaluation.  

 

Administrative Regulations  

 

Defining Curriculum  

Curriculum  is  defined  broadly  as  the  academic  content  taught  in  schools  and within  specific  courses.  

Curriculum identifies the concepts; knowledge and skills students in a specific grade/academic discipline 

should know and be able to do as a result of their educational experience. A Manchester Public Schools 

curriculum document includes the national or state standards students will work toward, the units that 

teachers teach, the instructional pedagogy appropriate to the course or discipline, the learning materials 

used in the course, and various forms of assessment that provide evidence of student progress toward 

meeting course expectations. It is recommended that curriculums include Assured Learning Experiences 

(ALEs).  The  ALEs  are  common  experiences  that  students  engage  in  to  demonstrate  their  progress  in 

attaining the learning standards identified in the course. 

 

The Role of Standards and Curriculum Frameworks 

National and state standards inform the curriculum writing process. These standards are used as a 

foundation for MPS leaders to make decisions about what to include in an individual curriculum so that 

students can achieve the standards identified for a particular course or grade level. In addition to 

standards, curriculum frameworks are published by professional organizations representing the various 

academic disciplines and by the State Department of Education. Curriculum frameworks serve as an 

important influence for curriculum development as they provide a vision for the learner in each 

academic discipline as well as guidance on ways to implement standards through the use of highly 

effective pedagogical practices. Frameworks often provide a description of the standard at each grade 

level, or grade‐level band, and snapshots of grade‐level instructional practice. Curriculum frameworks 

also typically include suggestions for connections across and between courses and themes that can be 

used in instruction. Using standards and curriculum frameworks, curriculum writers have a wealth of 

information to guide the development of local curriculum documents that meet the needs of students. 

 

Curriculum Design: Writing & Revision Process 

The district’s curriculum continually evolves to meet the needs of a changing society. The curriculum 

writing and/or revision process may initiate from a variety of sources including: 
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(1) newly adopted state and/or national standards (as was the case with CT’s adoption of the Common 

Core State Standards, Next Generation Science Standards, and new PreK‐12 social studies and arts 

standards) 

(2) the five‐year curriculum review process from which needs for curriculum revision emerge, 

(3) requests for new or revised courses through the district’s course request process, or 

(4) the needs and interests of students and the community. 

 

Key questions guide the curriculum writing process. These questions include, “what are the appropriate 

national or state standards for this course?”, “what are the concepts and understanding students should 

address in this course?”, “what are the most effective ways to structure learning experiences?”, and 

“what are the most effective ways to assess learning?”. The graphic below outlines this iterative process. 

 

Five‐Year Curriculum Review 

 

The curriculum review process provides all PreK‐12 departments with a consistent format and tools to 

review and assess curriculum on a regular basis. The entire PK ‐ 12 program of all content area 

departments and related services programs are reviewed during the same year on a five‐year cycle. The  

Curriculum Review process is based on five core indicators of effective curriculum design: 

 

Indicator 1: Content Skills and Understandings 

What students are expected to know, understand, and be able to do is clearly defined, meaningful, 

focused on fundamental and relevant knowledge and skills necessary to succeed in a global 

community, and reflect high expectations for all. 

 

Indicator 2: Maps, Units and Pacing Guide Development 

Written documents include key required components, including the scope or breadth of material, the 

sequence of material, and the method of instruction in order to provide an articulated curriculum 

across the grades. 

 

Indicator 3: Assured Learning Experiences 

Key cognitive learning experiences (i.e., specific pedagogical strategies or instructional tasks) that help 

learners perceive, process, rehearse, store, and transfer new learning; tasks that create authentic 

experiences for all students to demonstrate proficiency with content and understandings specified; 

tasks that promote coherence and alignment across grades/courses and reflect high expectations for 

all students. 

 

Indicator 4: Assessment and Data 
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Measures of content knowledge, process skills, and understandings; the specified assessments 

provide a means to determine the level of student learning as delineated in the curriculum 

documents. Both formative and summative assessments are specified, aligned, and represent high 

expectations. 

Indicator 5: Curriculum Alignment 

Reflects a clear match between the written curriculum, taught curriculum, and tested curriculum 

(including local and state assessments) consistent with external and internal standards, assessments, 

and best practices, creating coherence within and across the grades. 

 

 

 

Curriculum reviews are done on a five‐year cycle. The first and most critical phase in the process is a self‐

assessment. A group representing PreK‐12 educators work as a vertical team to complete an assessment 

of  the district  curriculum  in a  content area. The goal of  the  self‐assessment  is  to provide an  in‐depth 

reflection of the status of curriculum. The self‐assessment is framed by guiding questions for each of the 

five  indicators named above. Following the self‐assessment, a subset of  the vertical  team presents  its 

findings to the district’s Office of Curriculum, Instruction, and Assessment. 

 

The next phase of curriculum review is implementation. Based on the self‐assessment and feedback of 

the Office of Curriculum, Instruction, and Assessment vertical team leaders will prioritize areas of focus 

and define action steps within department and district development planning. 

 

Following the curriculum review process, vertical teams address identified department priorities by 

developing and monitoring long‐range plans for curriculum implementation. Action steps taken may 

include: 

● Utilizing the self‐assessment as well as feedback from the Office of Curriculum, Instruction, and 

Assessment to develop and monitor short and long‐term strategic actions for curriculum 

implementation. 

● Making recommendations to address professional learning needs. 

●  Ensuring and articulating vertical alignment of curriculum, instruction, and assessment (e.g., 

vocabulary, mathematical discourse) within each content area. 

● Analyzing district‐wide data to monitor outcomes and ensure effectiveness of curriculum 

implementation and professional learning. 

● Soliciting feedback and respond to changes in a timely manner (e.g. new research, state 

mandates). 

● Establishing ad hoc groups to address issues, challenges, or needs identified by the vertical 

team. 

 

Each year, the DIrectors of Teaching and Learning shall submit end‐of‐year reports to the Deputy 

Superintendent summarizing their actions to implement and monitor curriculum and to support 
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teachers’ professional learning. These reports, along with student performance data and feedback from 

the Office of Curriculum, Instruction, and Assessment inform plans for the subsequent school year. 

 

 

 

 

 

Data and Artifacts Collected, Analyzed or Examined  

 

 

  Indicator 1 
 

Content Skills 

and 

Understandings 

 

Indicator 2 
 
Maps, Units 

and Pacing 

Guide 

Development 

Indicator 3 
 
Assured 

Learning 

Experiences 

Indicator 4 
 
Assessment 

and Data 

Indicator 5 
 
Curriculum 

Alignment 

DATA            

           

           

ARTIFACTS           
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Rubric ‐ Evaluation of Instructional Program 

 

 

Indicator 1: Content, Skills and Understandings: What students are expected to know, understand and 

be able to do is clearly defined, meaningful, culturally relevant and responsive, focused on fundamental 

and  relevant  knowledge  and  skills  necessary  to  succeed  in  a  global  community,  and  reflects  high 

expectations for all students. 

 

The district/school/department mission is effectively reflected in the selection of content and skills. There 

is clear and compelling evidence  that state and/or national standards were used and/or prioritized to 

determine what students should know, understand and be able to do. A common language is articulated 

accurately and it reflects accepted practice within the discipline and/or current educational research and 

promotes the work of the discipline. Effective 21st century skills are integrated (embedded) throughout 

the curriculum in order to promote college and career readiness (flexibility and adaptability, initiative and 

self‐direction,  social  and  cross  cultural  skills,  productivity  and  accountability,  and  leadership  and 

responsibility),  including  problem  solving,  communication  (communicating  clearly,  collaborating  with 

others), critical thinking (reasoning effectively, using systems, thinking, making judgments and decisions), 

and adaptability. The specified content, skills and understandings provide opportunities to have student 

learning extend beyond the curriculum. 

 

What did the data and/or artifacts reveal? What did you conclude? 

 

Based on your vertical team priorities and data analysis, what emerged as strengths and needs in this 

area? 

 

How did the data inform the vertical team priorities? 

 

What level of priority has been identified for this indicator (high, mid‐level, low‐level)? 
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Indicator 2: Maps, Units and Pacing Guides Development: The written documents per grade include key 

required components,  including the scope or breadth of material  (how much of what  is  to be  taught/ 

should be taught at that particular level within that particular context) and the sequence (the succession 

of when the information is presented) and how (i.e., spiral, systematic, selective emphasis), providing an 

articulated curriculum across the grades. 

 

Comprehensive curriculum maps, units and pacing guides that define common expectations by grade level 

and course have been developed across the discipline. Maps are used by teachers to guide and sequence 

instruction where key content knowledge and skills, assessments and assured instructional experiences 

are evident. The units of study, with priority standards and supporting standards that are aligned with and 

are “unwrapped,” are clearly identified. The units of study also detail the big ideas, essential questions, 

pre‐  and  post‐assessments,  key  vocabulary,  interdisciplinary  connections,  21st  century  learning  skills, 

learning activities, and high‐impact instructional strategies that address differentiation, enrichment and 

intervention  (Ainsworth,  2010).  The  curriculum  is  balanced  (i.e.,  appropriate  amounts  per  grade, 

appropriate across the grades and  increasingly rigorous—content  is not over or under emphasized). A 

pacing guide is used by teachers for implementing the units of study to ensure all priority standards are 

taught, assessed, re‐taught, and reassessed over the course of the school year (Ainsworth).  

 

What did the data and/or artifacts reveal? What did you conclude? 

 

Based on your vertical team priorities and data analysis, what emerged as strengths and needs in this 

area? 

 

How did the data inform the vertical team priorities? 

 

What level of priority has been identified for this indicator (high, mid‐level, low‐level)? 
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Indicator 3: Assured Learning Experiences: Key cognitive learning experiences (i.e., specific pedagogical 

strategies or instructional tasks) that help learners perceive, process, rehearse, store and transfer new 

learning or tasks that create authentic experiences for all students to demonstrate proficiency of the grade 

level content and understandings are specified. These tasks promote coherence and alignment across the 

grades/courses and reflect high expectations for all students. 

 

The  assured  learning  experiences  are  specified  in  the  curriculum,  including  learning  experiences  that 

differentiate, bringing meaning to the content, standards and skills. Assured learning experiences employ 

best practices and reflect effective teaching strategies and standards for dynamic teaching that is student‐

centered, skillful, data‐driven, engaging, reflective and collaborative, and personalized. Assured learning 

experiences are aligned with curriculum and assessments, reflect the standards and are highly engaging. 

Specified teaching strategies lead all students to understanding and promote high levels of performance. 

 

What did the data and/or artifacts reveal? What did you conclude? 

 

Based on your vertical team priorities and data analysis, what emerged as strengths and needs in this 

area? 

 

How did the data inform the vertical team priorities? 

 

What level of priority has been identified for this indicator (high, mid‐level, low‐level)? 
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Indicator  4:  Assessment/Data:  Given  the  need  to  measure  content  knowledge,  process  skills  and 

understandings, the specified assessments provide the means to determine the level of student learning 

as delineated  in the curriculum documents. Both formative and summative assessments are specified, 

aligned and represent high expectations. 

 

Key  assessments  must  be  aligned  with  standards  as  well  as  be  common  across  the  school  system. 

Assessment criteria are used to link/align assessments to standards. For common assessments, levels of 

performance are defined  (e.g.,  proficiency, mastery)  by  stated  criteria  and exemplars are available  to 

teachers. A range of assessments are represented (formative, interim, summative). Assessments should 

be varied in order to measure depth of knowledge, level of understanding and the ability to apply concepts 

in unique or practical settings. Finally, assessment data are collected, analyzed and used to assess student 

learning and inform Curriculum, Instruction and Assessment revisions. 

 

 

What did the data and/or artifacts reveal? What did you conclude? 

 

Based on your vertical team priorities and data analysis, what emerged as strengths and needs in this 

area? 

 

How did the data inform the vertical team priorities? 

 

What level of priority has been identified for this indicator (high, mid‐level, low‐level)? 
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Indicator  5:  Curriculum  Alignment:  There  is  a  clear  match  between  the  written  curriculum,  taught 

curriculum and tested curriculum (including local and state assessments) that is consistent with external 

and internal standards, assessments and best practices, creating coherence within and across the grades. 

 

Curriculum alignment refers  to  the examination of  the match between the written curriculum,  taught 

curriculum  and  tested  curriculum  (including  local  assessment  and  state  assessments).  An  aligned 

curriculum represents a curriculum that is consistent with external and internal standards, assessments 

and best practices. The curriculum is aligned between local learning expectations and state assessments, 

between  local assessments and  learning outcomes. Assessment  is aligned with the written and taught 

curriculum. 

 

What did the data and/or artifacts reveal? What did you conclude? 

 

Based on your vertical team priorities and data analysis, what emerged as strengths and needs in this 

area? 

 

How did the data inform the vertical team priorities? 

 

What level of priority has been identified for this indicator (high, mid‐level, low‐level)? 
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MANCHESTER	PUBLIC	SCHOOLS	

Agenda Item:   MRA Roof Replacement 
Meeting Date:  March 11, 2019 
To:    Matthew Geary, Superintendent 
From:    Peter Staye, Facilities Director 
Date:   March 6, 2019 

 

Recommendation:	

I recommended the following actions at the March 11, 2019 meeting of the Manchester 
Board of Education: 
 

1. The Manchester Board of Education approve and adopt the attached educational 
specifications dated January 9, 2019 for a roof replacement at Manchester Regional 
Academy. 
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EDUCATIONAL	SPECIFICATIONS	FOR	THE	ROOF	
REPLACEMENT	AT	MANCHESTER	REGIONAL	ACADEMY	

January	9,	2019	
	
	

SECTION I – PROJECT RATIONALE 
Manchester Regional Academy was constructed in 1976.  A sheet metal style roof was installed 
over the original roof in 1997.  The roof has reached its useful life. The 21,600 square feet of 
roof area requires replacement over the original building. Select portions of the roof have been 
leaking and managing the leaks during the past three years has become less effective. 
 
SECTION II – LONG RANGE EDUCATIONAL PLAN 
The primary goals of the Manchester School District are: 

1. To improve the health and safety conditions of all schools. 
2. To upgrade the school building to meet and exceed all applicable codes 
3. To incorporate current technology into the classroom curriculum and build in 

infrastructure to support future technology. 
4. To support education and creativity, student, and teachers must be in appropriate 

facilities and space. 
5. To make alterations and modifications that are energy efficient, durable and conducive 

to ongoing maintenance. 
6. To promote community accessibility to school facilities. 
7. To improve accessibility for the disabled. 

 
SECTION III – PROJECT’S RELATION TO EDUCATIONAL GOALS 
To maintain an environment conducive to learning while eliminating the risk to health and 
safety that would result from a defective roof. 
 
SECTION IV – CAPACITY DATA 
The reroofing of this building will not alter the building’s capacity. 
 
SECTION V – LEARNING ACTIVITIES 
The reroofing of the school will not increase or decrease instructional group size, number of 
teaching stations, number of individual learning stations or specialized instruction. 
 
SECTION VI – THE PROJECT 
The Manchester School District proposes the following components of its roof replacement 
project: 

1. Test and identify for any hazardous materials in existing roofing system and adjacent 
construction. 

2. Remove all roofing materials down to the deck and dispose of hazardous materials in the 
appropriate manner. 

3. Inspect roof deck and replace problem areas as appropriate. 
4. Install new insulation with 30 year 90 mil EPDM roofing system. 
5. Install downspouts and gutters as necessary. 
6. Install new metal flashings at all intersections. 
7. Repair any masonry surfaces adjoining roof materials to prevent moisture migration. 
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