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Preface

In order to facilitate teachers’ transition to the New York State Next Generation English
Language Arts Learning Standards, the Long Island Regional Bilingual Education Resource
Network (L.I. RBERN) has created this crosswalk document as a companion to the NYSED
developed crosswalk documents found at : http://www.nysed.gov/curriculum-
instruction/teachers/next-generation-ela-learning-standards-crosswalks.

Some of the key differences that educators will find useful are:

The NYSED documents are organized by presenting all of the ELA standards for a particular
grade level. The L.I. RBERN comparison is organized by standard across grade levels to
provide an at-a-glance view of the vertical progression of skills. This is especially useful for
teachers of ELLs as well as others who are working with students in multiple grade levels.

The L.I. RBERN version has an additional column that summarizes the similarities and
differences between the standards as well as a column that contains an analysis of the
content of both CCLS and NGLS for omissions and additions.

For the reading standards, words are highlighted to show how the Reading for Information
(RI) and Responding to Literature (RL) standards were merged in the revised Grade Level
Standards.

These documents are the result of a tremendous amount of teamwork by the Long Island
RBERN staff. We gratefully acknowledge the contributions of Bonnie O’Neill, Paschalia
Parpounas, Kelley Cordeiro, Denise McAuliffe, Heather Parris-Fitzpatrick and Gaetano Vaccaro.
The passion and skill of the L.I. RBERN Resource Specialists along with their dedication to
improving education and outcomes of the English Language Learner population is boundless.

Chwistow Stevensow, Director
Long Island Regional Bilingual Education Resource Network


http://www.nysed.gov/curriculum-instruction/teachers/next-generation-ela-learning-standards-crosswalks
http://www.nysed.gov/curriculum-instruction/teachers/next-generation-ela-learning-standards-crosswalks
https://www.esboces.org/Page/505
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Comparison CCLS to Next Generation: Print Concepts
Reading: Foundational Skills Standard 1

CCLS Reading Foundational Skills

Next Generation Reading Foundational Skills

Standard 1 Standard 1
No Anchor Standard No Anchor Standard
Note: This standard applies to grades K and 1 only.
CCLS Grade Level Standard Next Generation Learning Standard Key Difference(s)

(NGLS)

KRF1 Demonstrate understanding of
the organization and basic features of
print.

a. Follow words from left to right, top
to bottom, and page by page.

b. Recognize that spoken words are
represented in written language by
specific sequences of letters.

¢. Understand that words are
separated by spaces in print.

d. Recognize and name all upper- and
lowercase letters of the alphabet.

KRF1:

Demonstrate understanding of the
organization and basic features of
print.

KRF1a: Follow words from left to right,
top to bottom, and page by page.
KRF1b: Recognize that spoken words
are represented in written language
by specific sequences of letters.
KRF1c: Understand that words are
separated by spaces in print.

KRF1d: Recognize and name all upper-
and lowercase letters of the alphabet.
KRF1e: Identify the front cover, back
cover, and title page of a book.

NGLS adds sub-point e,
identifying the covers and title
page of the book.

1RF1 Demonstrate understanding of
the organization and basic features of
print.

a. Recognize the distinguishing
features of a sentence (e.g., first word,
capitalization, ending punctuation)

1RF1: Demonstrate understanding of
the organization and basic features of
print.

1RF1a: Recognize the distinguishing
features of a sentence (e.g., first word,
capitalization, ending punctuation).

Comparison CCLS to Next Generation Standards: Reading Foundational Skills Standard 1

Long Island RBERN — October 2017
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Comparison CCLS to Next Generation: Phonological Awareness

Reading: Foundational Skills Standard 2

CCLS Reading Foundational Skills

Next Generation Reading Foundational Skills

Standard 2 Standard 2
No Anchor Standard No Anchor Standard
Note: This standard applies to grades K and 1 only.
CCLS Grade Level Standard Next Generation Learning Standard Key Difference(s)

(NGLS)

KRF2: Demonstrate understanding of
spoken words, syllables, and sounds
(phonemes).

a. Recognize and produce rhyming
words.

b. Ceuntpreneunee; blend, and
segment syllables in spoken words.
¢. Blend and segment onsets and
rimes of single-syHable spoken words.
d.lsolate-and-pronounce-theinitial;
medialvoweland-finalsounds

e. Add-ersubstitute individual sounds
(phonemes) in simple, one-syllable
words to make-new words

KRF2: Demonstrate understanding of
spoken words, syllables, and sounds
(phonemes).

KRF2a: Recognize and produce
spoken rhyming words.

KRF2b: Blend and segment syllables in
spoken words.

KRF2c: Blend and segment onsets and
rimes of spoken words.

KRF2d: Blend and segment individual
sounds (phonemes) in spoken one-
syllable words

KRF2e: Create new words by
manipulating the phonemes orally in
one-syllable words.

NGLS adds that rhyming words
must be spoken (assuming the
differentiation is that students
will not identify/name rhyming
words from pictures only).
NGLS drops the CCLS
requirement to count and
pronounce syllables at this
level.

NGLS broadens the standard by
using more general terms
("individual sounds’) in contrast
to CCLS specifics (‘initial, medial
and final sounds,” CVC words).
NGLS broadens the standard
with ‘create new words by
manipulating’ rather than ‘add
or substitute....to make new
words.’

1RF2:Demonstrate understanding of
spoken words, syllables, and sounds
(phonemes).
a. Distineuish ¢
e | . bl

words:
b. Orally-preduce single-syllable words
by blending sounds (phonemes),
including consonant blends.
c-lsolateand-pronounce-initial;

. ’ :
(ol ¥ . |
words:
d. Segment speken-single-syllable

words into-theircomplete segquenceof

individual sounds{phonemes)

1RF2: Demonstrate understanding of
spoken words, syllables, and sounds
(phonemes).

1RF2a: Count, blend and segment
single syllable words that include
consonant blends.

1RF2b: Create new words by
manipulating individual sounds
(phonemes) in spoken one syllable
words.

1RF2c: Manipulate individual sounds
(phonemes) in single -syllable spoken
words.

NGLS eliminates the CCLS
requirement that students
distinguish between long and
short vowels in words at this
level.

NGLS requires that students
count syllables at this level.
NGLS combines CCLS sub-
points b, c and d (in NGLS sub-
point 1RF2a).

NGLS continues the
requirement from Kindergarten
to create new words by
manipulating phonemes.

Comparison CCLS to Next Generation Standards: Reading Foundational Skills Standard 2

Long Island RBERN — October 2017
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Comparison CCLS to Next Generation: Phonics and Word Recognition
Reading: Foundational Skills Standard 3

CCLS Reading Foundational Skills

Standard 3

Next Generation Reading Foundational Skills

Standard 3

No Anchor Standard

No Anchor Standard

CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference(s)

KRF3. Know and apply grade-tevel

phonics and word analysis skills in
decoding words.

a. Demonstrate basic-knowledge-of
one-to-one letter-sound
correspondences by producing the
primary sound or many of the most
frequent sounds for each consonant.
b. Asseciate-thelong and-short
sounds with common

spellings {graphemes) for the-five
majer vowels.

c. Read common high-frequency
words by sight {e-g5-theoftoyou;
d. Distrguish-betieansimilash

spelledrerdsbyridariiiingihe
soundsofthe letters that differ:

KRF3: Know and apply phonics and
word analysis skills in decoding
words.

KRF3a: Demonstrate one-to-one
letter-sound correspondence by
producing the primary sound or most
frequent sound for each consonant.
KRF3b: Decode short vowel sounds
with common spellings.

KRF3c: Decode some regularly
spelled one-syllable words.

KRF3d: Read common high-frequency
words by sight.

o NGLS broadens the standard in
eliminating the requirement for
‘grade level’ work.

Sub-points:

e NGLS clarifies the standard by
making the student action specific
(demonstrate one-to-one vs. CCLS
demonstrate knowledge of).

e NGLS requires that students
decode and drops the
requirement for decoding long
vowel sounds at this level.

o NGLS requires students to decode
one syllable words at this level.

e NGLS eliminates CCLS sub-point d,
distinguishing differences between
similarly spelled words.

1RF3. Know and apply grade-tevel

phonics and word analysis skills in
decoding words.
a. Know the spehing sound
correspondences for common
consonant digraphs.
b. Decode regularly spelled one-
syllable words.
c. knew final -e and common vowel
team conventions for representing
long vowel sounds.
d. Use knowledge that every syllable
must have a vowel sound to
determine the number of syllables in
a printed word.
e. Decode two-syllable words
following basic patterns by breaking
the words into syllables.
f. Peadoerdsdda-inilestional
erdings
g. Recognizeand read grade-

L |
spellad words:

1RF3: Know and apply phonics and
word analysis skills in decoding
words.

1RF3a: Know the letter-sound
correspondences for common blends
and consonant digraphs (e.g. sh, ch,
th).

1RF3b: Decode long vowel sounds in
regularly spelled one-syllable words
(e.g., final —e conventions and
common vowel teams).

1RF3c: Decode regularly spelled one-
syllable words.

1RF3d: Determine the number of
syllables in a printed word by using
knowledge that every syllable must
have a vowel sound.

1RF3e: Decode two-syllable words
following basic patterns by breaking
the words into syllables.

1RF3f: Recognize and identify root
words and simple suffixes (e.g. run,
runs, walk, walked).

1RF3g: Read most common high-
frequency words by sight.

o NGLS broadens the standard in
eliminating the requirement for
‘grade level’ work.

Sub-points:

e For sub-points a through e the
essential meaning of the
standards is the same, though
there are some word order and
verbiage changes.

e For sub-point f, NGLS broadens
the standard in requiring students
to recognize root words and gives
inflectional suffixes as examples; it
does not limit the suffixes to just
inflectional.

o NGLS focuses sight reading on high
frequency words rather than the
CCLS focus on recognizing and
reading irregularly spelled words.

Comparison CCSS to Next Generation Standards: Reading Foundational Skills Standard 3

Long Island RBERN — October 2017
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference(s)

2RF3. Know and apply grade-level

phonics and word analysis skills in
decoding words.
a. Distinguish long and short vowels
when reading regularly spelled one-
syllable words.
b. ‘rzvczellingcovnd
correspondencesforadditional
common vowel teams.
c. Decode regularly spelled two-
syllable words with long vowels.
d. Becede-weordswith common
prefixes and suffixes.
e. ldortt verdosith-ineansistent
buirceramenspetlingsouad
correspondences:
f. Recognizeand read grade-

o | |
ekl

2RF3: Know and apply phonics and
word analysis skills in decoding
words.

2RF3a: Distinguish long and short
vowels when reading regularly
spelled one-syllable words (including
common vowel teams).

2RF3b: Decode short and long vowel
sounds in two-syllable words.

2RF3c: Decode regularly spelled two-
syllable words.

2RF3d: Recognize and identify root
words and common suffixes and
prefixes.

2RF3e: Read all common high-
frequency words by sight.

NGLS broadens the standard in
eliminating the requirement for
‘grade level’ work.

NGLS combines CCLS sub-points a
and b.

NGLS explicitly includes decoding
of short vowel sounds at this level.
NGLS includes recognition of root
words as well as prefixes and
suffixes.

CCLS requirement to identify
words with inconsistent spelling
(sub-point e) is dropped.

NGLS focuses sight reading on high
frequency words rather than the
CCLS focus on recognizing and
reading irregularly spelled words.

3RF3: Know and apply grade-level
phonics and word analysis skills in
decoding words.

a. Identify and know the meaning of
the most common prefixes

and derivatienat suffixes.

b. Sesedererdsyditheemrasalain
sufes:

c. Decode multi-syllable words.

d. Read grade-appropriate
irregularly spelled words.

3RF3: Know and apply grade-level
phonics and word analysis skills in
decoding words.

3RF3a: Identify and know the
meaning of the most common
prefixes and suffixes.

3RF3b: There is not a grade 3
standard for this concept.

3RF3c: Decode multi-syllabic words.
3RF3d: Identify, know the meanings
of, and decode words with suffixes.
3RF3e: Recognize and read grade-

appropriate irregularly spelled words.

At this level, the standards are the
same.

Sub-points:

The CCLS requirement form
recognizing common Latin suffixes
is dropped, as is the word
‘derivational’ in reference to
suffixes.

NGLS requires students to decode
words with suffixes.

NGLS introduces recognition and
reading of grade level irregularly
spelled words at this level.

4RF: Know and apply grade-level
phonics and word analysis skills in
decoding words.

a. Use combined knowledge of all
letter-sound correspondences,
syllabication patterns, and
morphology (e.g., roots and affixes)
to read accurately unfamiliar
multisyllabic words in context and
out of context.

4RF3: Know and apply grade-level
phonics and word analysis skills in
decoding words.

4RF3a: Use combined knowledge of
all letter-sound correspondences,
syllabication patterns, and
morphology (e.g., roots and affixes)
to read accurately unfamiliar
multisyllabic words in context and
out of context.

4RF3b: Use combined knowledge of
all letter-sound correspondences,
syllabification patterns, and
morphology (e.g. roots, prefixes, and

suffixes) to read accurately unfamiliar

multisyllabic words in and out of
context.

At this level, the standards are the
same.

Sub-points:

NGLS adds ‘prefixes’ to
morphology knowledge.

Comparison CCLS to Next Generation Standards: Reading Foundational Skills Standard 3

Long Island RBERN — October 2017
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference(s)

5RF3: Know and apply grade-level
phonics and word analysis skills in
decoding words.

a. Use combined knowledge of all
letter-sound correspondences,
syllabication patterns, and
morphology (e.g., roots and affixes)
to read accurately unfamiliar
multisyllabic words in context and
out of context.

5RF3: Know and apply grade-level
phonics and word analysis skills in
decoding words.

5RF3a: Use combined knowledge of
all letter-sound correspondences,
syllabication patterns, and
morphology (e.g., roots and affixes)
to read accurately unfamiliar
multisyllabic words in context and
out of context.

At this level, the standards are the

same.

Comparison CCLS to Next Generation Standards: Reading Foundational Skills Standard 3

Long Island RBERN — October 2017
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Comparison CCLS to Next Generation: Fluency
Reading: Foundational Skills Standard 4

CCLS Reading Foundational Skills
Standard 4

Next Generation Reading Foundational Skills

Standard 4

No Anchor Standard

No Anchor Standard

CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

KRF4. Read emergent-reader

texts with purpese-and
understanding:

KRF4: Read emergent-reader texts
with sufficient accuracy to support
comprehension.

e NGLS shifts the focus from reading with
purpose and understanding to reading with
accuracy for comprehension.

1RF4. Read with sufficient
accuracy and fluency to
support comprehension.

a. Read grade-level text with
shrsoseghd-understanding:
b. Read grade-level text orally
with accuracy, appropriate
rate, and expression on
successive readings.

c. Use context to confirm or
self-correct word recognition
and understanding, rereading
as necessary.

1RF4: Read beginning reader
texts, appropriate to individual
student ability, with sufficient
accuracy and fluency to support
comprehension.

1RF4a: Read beginning reader
texts, appropriate to individual
student ability, orally with
accuracy, appropriate rate, and
expression on successive readings.
1RF4b: Use context to confirm or
self-correct word recognition and
understanding, rereading as
necessary.

e NGLS adds requirement for individually
appropriate texts.

Sub-points:

e NGLS eliminates requirement for reading
‘with purpose and understanding’ at this
level.

e NGLS eliminates ‘grade level’ for required
texts at this level.

2RF4. Read with sufficient
accuracy and fluency to
support comprehension.

a. Read grade-level text with
surzeseondnndersionding
b. Read grade-level text orally
with accuracy, appropriate
rate, and expression on
successive readings.

c. Use context to confirm or
self-correct word recognition
and understanding, rereading
as necessary.

2RF4: Read grade-level text with
sufficient accuracy and fluency to
support comprehension.

2RF4a: Read grade-level text
orally with accuracy, appropriate
rate, and expression on successive
readings.

2RF4b: Use context to confirm or
self-correct word recognition and
understanding, rereading as
necessary.

e NGLS includes ‘grade level text’ in the
overall standard as well as the sub-points,
eliminating sub-point b of the CCLS.

Sub-points:

o NGLS drops the requirement for reading
‘with purpose and understanding’ at this
level.

3RF4. Read with sufficient
accuracy and fluency to
support comprehension.

a. Read grade-level text with
purpose-and-understanding:
b. Read grade-level prese-and
peetryorally with accuracy,
appropriate rate, and
expression on successive
readings.

c. Use context to confirm or
self-correct word recognition
and understanding, rereading

3RF4: Read grade-level text with
sufficient accuracy and fluency to
support comprehension.

3RF4a: Read grade-level text
across genres orally with accuracy,
appropriate rate, and expression
on successive readings.

3RF4b: Use context to confirm or
self-correct word recognition and
understanding, rereading as
necessary.

e NGLS includes ‘grade level text’ in the
overall standard as well as the sub-points,
eliminating sub-point b of the CCLS.

Sub-points:

e  NGLS drops the requirement for reading
‘with purpose and understanding’ at this
level.

e NGLS broadens the standard in replacing
CCLS ‘prose and poetry’ with ‘across genres’
for designated texts.

Comparison CCSS to Next Generation Standards: Reading Foundational Skills Standard 4
Long Island RBERN — October 2017
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as necessary.

4RF4. Read with sufficient
accuracy and fluency to
support comprehension.

a. Read grade-level text with
shrsoseghd-understanding:
b. Read grade-levelprose-and
poeetry orally with accuracy,
appropriate rate, and
expression on successive
readings.

c. Use context to confirm or
self-correct word recognition
and understanding, rereading
as necessary.

4RF4: Read grade-level text with
sufficient accuracy and fluency to
support comprehension.

4RF4a: Read grade-level text
across genres orally with accuracy,
appropriate rate, and expression
on successive readings.

4RF4b: Use context to confirm or
self-correct word recognition and
understanding, rereading as
necessary.

e NGLS includes ‘grade level text’ in the
overall standard as well as the sub-points,
eliminating sub-point b of the CCLS.

Sub-points:

e  NGLS drops the requirement for reading
‘with purpose and understanding’ at this
level.

e NGLS broadens the standard in replacing
CCLS ‘prose and poetry’ with ‘across genres
for designated texts.

’

5RF4. Read with sufficient
accuracy and fluency to
support comprehension.

a. Read grade-level text with
purpose-and-understanding:
b. Read grade-level prose-and

peetry-orally with accuracy,
appropriate rate, and

expression on successive
readings.

c. Use context to confirm or
self-correct word recognition
and understanding, rereading
as necessary.

5RF4: Read grade-level text with
sufficient accuracy and fluency to
support comprehension.

5RF4a: Read grade-level text
across genres orally with accuracy,
appropriate rate, and expression
on successive readings.

5RF4b: Use context to confirm or
self-correct word recognition and
understanding, rereading as
necessary.

e NGLS includes ‘grade level text’ in the
overall standard as well as the sub-points,
eliminating sub-point b of the CCLS.

Sub-points:

e NGLS drops the requirement for reading
‘with purpose and understanding’ at this
level.

e NGLS broadens the standard in replacing
CCLS ‘prose and poetry’ with ‘across genres’
for designated texts.

Comparison CCSS to Next Generation Standards: Reading Foundational Skills Standard 4
Long Island RBERN — October 2017
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Comparison CCLS to Next Generation: Key Ideas and Details
Reading Standard 1

CCLS Reading Anchor Standard 1 (RL and RI)

Next Generation Reading Anchor Standard 1

Read closely to determine what the text says explicitly and
to make logical inferences from it; cite specific textual
evidence when writing or speaking to support conclusions

drawn from the text.

Read closely to determine what the text says
explicitly/implicitly and make logical inferences from it; cite
specific textual evidence when writing or speaking to
support conclusions drawn from the text.

* For NGLS, this Standard applies to Reading for Information (RI) and Response to Literature (RL), except where noted.

Strike-out-= words removed from CCLS for NGLS

Highlighted = words added for NGLS

CCLS Grade Level

Next Generation Learning

Key Difference(s)

Standard Standard (NGLS)
Kindergarten (RL, RI.K.1) KR1: Develop and answer e NGLS removes ‘with prompting and support.’
With-promptingand questions about a text. e NGLS uses ‘develop’ rather than ‘ask’ which speaks to
support; ask and answer student awareness and use of implicit information in
guestions about key text.
detailsin a text. e Broadening of standard to address whole text rather

than just ‘key details.’

Grade 1 (RL, RI.1.1)
Ask and answer questions
about key details in a text.

1R1: Develop and answer
questions about key ideas
and details in a text.

NGLS uses ‘develop’ rather than ‘ask’ which speaks to
student awareness and use of implicit information in

text.

NGLS standard addresses key ideas as well as explicit

details in a text.

Grade 2 (RL, RI.2.1)

Ask and answer such
guestions as-whowhat:
where-when-why-and
howto-demonstrate

understanding of key

details in a text.

2R1: Develop and answer
questions about key ideas
and details in a text.

NGLS uses ‘develop’ rather than ‘ask’ which speaks to
student awareness and use of implicit information in
text.

Standard addresses larger ideas as well as explicit
details in a text.

(same as grade 1)

Specific directions as to types of questions are
eliminated for NGLS.

Grade 3 (RL, RI.3.1)

Ask and answer questions
to demrensiate
understandingof a text,
referring-explicitly to the

text as the basis for the
answers.

3R1: Develop and answer
questions to locate relevant
and specific details in a text
to support an answer or
inference.

NGLS uses ‘develop’ rather than ‘ask’ which speaks to
student awareness and use of implicit information in
text.

Students must support both answers and inferences
from text.

More clearly defines the evidence that students are
to use to demonstrate understanding of text
(‘relevant and specific’).

Grade 4 (RL, RI.4.1)
Refer to details and
examples in a text when
explaining what the text
says explicitly and when
drawing inferences from
the text:

4R1: Locate and refer to
relevant details and evidence
when explaining what a text
says explicitly/implicitly and
make logical inferences.

NGLS adds ‘implicitly’, reflecting the standard.
‘Evidence’ rather than ‘examples’ speaks to use of
implicit as well as explicit information in a text.
NGLS requires logical inferences, implying that
students are now ready to look at their inferences
more critically.

Grade 5 (RL, RIL.5.1)

Quoteaccuratelyfroma
text when explaining what

the text says explicitly and

5R1: Locate and refer to
relevant details and evidence
when explaining what a text
says explicitly/implicitly and

The requirement to ‘quote accurately ’is dropped
from the NGLS standard.

NGLS adds ‘implicitly’, reflecting the standard.
‘Evidence’ rather than ‘examples’ speaks to use of

Comparison CCSS to Next Generation Standards: Reading Anchor Standard 1
Long Island RBERN — October 2017
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CCLS Grade Level
Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

when drawing inferences
from the text.

make logical inferences.

implicit as well as explicit information in a text.

e NGLS requires logical inferences, implying that
students are ready to look at their inferences more
critically.

(same as grade 4)

Grade 6 (RL, RI.6.1)

Cite textual evidence to
support analysis of what
the text says explicitly, as

6R1: Cite textual evidence to
support an analysis of what
the text says
explicitly/implicitly and make

e NGLS requires use of implicit as well as explicit
evidence in supporting analysis of text.

e NGLS requires logical inferences, implying that
students are ready to look at their inferences more

well as inferences drawn logical inferences. critically.

from-theted

Grade 7 (RL, RI.7.1) 7R1: Cite textual evidence to | ¢ NGLS requires use of implicit as well as explicit
Cite severalpiccesof support an analysis of what evidence in supporting analysis of text.

textual evidence to
support analysis of what
the text says explicitly, as
well as inferences drawn
fromthe text:

the text says
explicitly/implicitly and make
logical inferences.

e NGLS requires logical inferences, implying that
students are ready to look at their inferences more
critically.

(same as grade 6)

Grade 8 (RL, RI.8.1)

Cite the textual evidence
that mest strongly support
an analysis of what the
text says explicitly, as well
as inferences drawn-from
thetext:

8R1: Cite textual evidence to
strongly support an analysis
of what the text says
explicitly/implicitly and make
logical inferences.

e NGLS requires use of implicit as well as explicit
evidence in supporting analysis of text.

e NGLS requires logical inferences, implying that
students are now ready to look at their inferences
more critically. (same as grade 6 and 7)

e ‘Strongly support’ (as also written in the CCLS) asks
for greater quality and quantity of evidence to
support analysis, with NGLS requiring both explicit
and implicit information as evidence.

Grade 9-10 RL, (R1.9-10.1)
Cite strong and thorough
textual evidence to
support analysis of what
the text says explicitly, as
well as inferences drawn
fropa-thetos

9-10R1: Cite strong and
thorough textual evidence to
support analysis of what the
text says explicitly/implicitly
and make logical inferences;
develop questions for deeper
understanding and for
further exploration.

e NGLS asks students to go further and to use their
inferences as a beginning for deeper understanding
rather than as an end point.

Grade 11-12 (RL, RI.11-
12.1)

Cite strong and thorough
textual evidence to
support analysis of what
the text says explicitly as
well as inferences drawn
from the text, ineluding

determining where the
textleavesmatters

yhecertain-

11-12R2: Cite strong and
thorough textual evidence to
support analysis of what the
text says explicitly/implicitly
and make logical inferences,
including determining where
the text is ambiguous;
develop questions for deeper
understanding and for
further exploration.

e NGLS wording (‘leaves matters uncertain vs. where
text is ambiguous’) has changed but essential
meaning is the same.

e NGLS asks students to go further and to use their
inferences as a beginning for deeper understanding
rather than as an end point.

Comparison CCLS to Next Generation

Standards: Reading Anchor Standard 1

Long Island RBERN — October 2017
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Comparison CCLS to Next Generation: Key Ideas and Details
Reading Standard 2

CCLS Reading Anchor Standard 2

Next Generation Reading Anchor Standard 2

Determine central ideas or themes of a text and analyze
their development; summarize the key supporting details

and ideas.

Determine central ideas or themes of a text and analyze
their development; summarize the key supporting details
and ideas.

* For NGLS, this Standard applies to Reading for Information (RI) and Response to Literature (RL), except where noted.

Strike-out-= words removed from CCLS for NGLS

Highlighted = words added for NGLS

CCLS Learning Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

Kindergarten (RL, RI.K.2)
With-promptingand-support,
ask-and-answer-guestions
abeut key details in a text.

KR2: Retell stories or share
key details from a text.

NGLS retell starts at Kindergarten instead of 1**
grade.

NGLS requires students to share details from a
text without prompting; overlaps with retelling.

Grade 1 (RL.1.2)
Retell steries, including key
details, and-demonstrate

"  thai
message-orlesson:
(RI1.1.2) Identify the main topic
and retell key details of a text.

1R2: Identify a main topic
oridea in a text and retell
important details.

Language is changed but much of this standard
remains unchanged in essence.

CCLS ‘demonstration of understanding of central
message/lesson’ is eliminated at this level for
NGLS.

NGLS does not specify type of text.

Grade 2 (RL.2.2)
; ies.includi
fablesand-folktalesfrom

. andd .
their-central message,lessen-or
ek
(RI.2.2) Identify the main topic
of a multi-paragraph text as

‘ ‘ i

2R2: Identify a main topic
or central idea and retell
key details in a text;
summarize portions of a
text.

The CCLS RL is mostly eliminated for NGLS.
Cultural requirement is removed from literary
text for NGLS.

‘Central message’ (which sounds like ‘theme’) is
changed to ‘central idea’, broadening the NGLS
standard.

‘Multi-Paragraph’ requirement is eliminated.
‘Recount’ is changed to “Retell”; requirement is
carried forward from Grade 1.

For NGLS, skill of summarizing is introduced two
grades earlier.

Grade 3 (RL.3.2)

; s includi
fablesfolktalesand-myths
from-diversecultures:
determine the central message;
lessen-ermoral and explain
how it is conveyed through key
details in the text.

(RL.3.2) Determine the main
idea of a text; recountthe-key
details and explain how they
support the main idea.

3R2: Determine a theme or
central idea and explain
how it is supported by key
details; summarize portions
of a text.

Cultural requirement is removed from literary
text.

‘Central message’ is changed to ‘central idea’;
coupled with ‘theme’ this broadens the standard.
‘Theme’ requires use of implicit as well as explicit
information.

For NGLS, skill of summarizing is carried forward
from Grade 2.

Grade 4 (RL.4.2)

Determine a theme efa-stery
drama-erpoem from details in

the text; summarize the text.
(R1.4.2) Determine the main

4R2: Determine a theme or
central idea of text and
explain how it is supported
by key details; summarize a
text.

In NGLS, type of text is not specified; standard is
broadened.

‘Central message’ is changed to ‘central idea’;
coupled with ‘theme’ this broadens the standard.
‘Theme or central idea’ requires use of implicit as

Comparison CCSS to Next Generation Standards: Reading Anchor Standard 2
Long Island RBERN — October 2017
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CCLS Learning Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

idea of a text and explain how
it is supported by key details;
summarize the text.

well as explicit information.
With NGLS, skill of summarizing is carried into the
3" year. This was first year from CCLS.

Grade 5 (RL.5.2)

Determine a theme efa-stery
drama-erpeem-from details in
the text-nreluding-how
charactersina-story-ordrama
respond-to-challengesor-how
the speakerinapoemreflects
dpen-a-tepic; summarize the
text.

(RI1.5.2) Determine twe-er+ore
main-deas-ofatext and explain
how they are supported by key
details; summarize the text.

5R2: Determine a theme or
central idea and explain
how it is supported by key
details; summarize a text.

In NGLS, type of text is not specified; standard is
broadened.

In NGLS, requirements for mastery are not
explicitly tied to characters and their response or
reflection.

‘Theme or central idea’ requires use of implicit as
well as explicit information.

Grade 6 (RL.6.2)

Determine a theme or central
idea of a text and how it is
conveyedthrough-particular
details; provide a summary of
the text distinetfrom-personal
(RI.6.2)Determine a central
idea of a text and how it is
eonveyed-through particular
details; provide a summary of
the text distinctfrompersonal

6R2: Determine a theme or
central idea of a text and
how it is developed by key
supporting details over the
course of a text; summarize
a text.

CCLS ‘conveyed’ is replaced by ‘developed’ for
NGLS. Recognizing how a theme or central idea is
developed is a higher order thinking skill than
relating how it is conveyed.

With NGLS, summary allows opinions and
judgements at this level.

Grade 7 (RL.7.2)

Determine a theme or central
idea of a text and analyze its
development over the course
of the text; provide-an

objeetive summary of the text.
(RI1.7.2) Determine twe-er+ore

central ideas in a text and
analyze thei~development over
the course of the text; previde
ah ebjective summary of the

text.

7R2: Determine a theme or
central idea of a text and
analyze its development
over the course of the text;
summarize a text.

NGLS requires only one theme or idea to satisfy
both RL and RI.

With NGLS, summary allows opinions and
judgements at this level.

Grade 8 (RL.8.2)

Determine a theme or central
idea of a text and analyze its
development over the course

of the text, ineludingits
. . I ’
setting-andplot; provide an

8R2: Determine one or
more themes or central
ideas of a text and analyze
their development over the
course of the text;
summarize a text.

NGLS skill requirement is more complex in asking
for identification of one or more themes or ideas.
NGLS requirement is less complex in not requiring
how central ideas and themes stand in
relationship to supporting ideas in the text.

With NGLS, summary still allows opinions and
judgements at this level.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 2
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CCLS Learning Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

objeetive summary of the text.
(R1.8.2) Determine a-central

idea of a text and analyze its
development over the course
of the text, ineludingits
ideas; provide an ebjective
summary of the text.

Grade 9-10 (RL.9-10.2)
Determine a theme or central
idea of a text and analyze in
detailits development everthe
course-of-thetext, including
how it emerges and is shaped
and refined by specific details;
provide-an objective summary
of the text.

9-10 (R1.9-10.2) Determine a
central idea of a text and
analyze its development over
the course of the text, including
how it emerges and is shaped
and refined by specific details;
provide an objective summary
of the text.

9-10R2: Determine one or
more themes or central
ideas in a text and analyze
its development, including
how it emerges and is
shaped and refined by
specific details; objectively
and accurately summarize
a text.

NGLS introduces objective summary of a text at
this level rather than in Gr. 6.

‘Accurately’ assumes that students now have
enough practice with this skill as previously
broken out to be both accurate and objective.

Grade 11-12 (RL.11-12.2)
Determine two or more themes
or central ideas of a text and
analyze their development over
the course of the text, ireluding
how-they-interactand-build-on
one-ahotherto-producea
complexacecount; provide an

objective summary of the text.
Grade 11-12 (R1.11-12.2)
Determine two or more central
ideas of a text and analyze their
development everthecourse
efthetext, including hew-they
irterastendbullden—nse
anothertoprovide acomplex
ahalysis; provide an objective
summary of the text.

11-12R2: Determine two or
more themes or central
ideas in a text and analyze
their development,
including how they emerge
and are shaped and refined
by specific details;
objectively and accurately
summarize a complex text.

The NGLS standard repeats the 9-10 standards
with ‘how they emerge and are shaped and
refined by specific details.’

This requires less task complexity than the
associated CCLS as it does not require students to
produce an analysis of how themes/ideas are
inter-related and interactive.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 2

Long Island RBERN — October 2017

14




Comparison CCLS to Next Generation: Key Ideas and Details

Reading Standard 3

CCLS Reading Anchor Standard 3

Next Generation Reading Anchor Standard 3

Analyze how and why individuals, events and ideas develop

and interact over the course of a text.

Analyze how and why individuals, events, and ideas
develop and interact over the course of a text.

* For NGLS, this Standard applies to Reading for Information (RI) and Response to Literature (RL), except where noted

CCLS Learning Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

Kindergarten (RL.K.3)
With-prompting-and-suppert, identify
characters, settings and major events
in a story.

(R1.K.3) With prompting and-support;
deseribe-the-connection-between two
individuals, events;-ideas or pieces of
information in a text.

KR3: Identify characters, settings,
major events in a story, or pieces
of information in a text. (Rl and
RL)

For NGLS mastery, students are to
respond with no prompting or
support.

Students are no longer required to
describe connections at this level.
‘Identifying ideas’ is removed from
NGLS at this level.

Grade 1 (RL.1.3)

Describe characters, settings and
major events in a story, using key
details.
(R1.1.3)Describethe-connection
betweentwo-individuals, events,
ideas or pieces of information in a
text.

1R3: Describe characters,
settings, and major events in a
story, or pieces of information in
a text. (Rl and RL)

NGLS expands from ‘identify’ to
‘describe’ in progression from K.
Identifying ideas is removed from
NGLS.

Grade 2 (RL.2.3)

Describe how characters in-a-stery
respond to major events and
challenges.

(RI.2.3) Describe the connection
between a series of histerical events,
seientific ideas or concepts erstepsin

technicalprocedures in a text.

2R3: In literary texts, describe
how characters respond to major
events and challenges. (RL)

In informational texts, describe
the connections between ideas,
concepts, or a series of events.
(RI)

For informational texts, specific
types of text are removed for NGLS.

Grade 3 (RL.3.3)

Describe characters ina-stery (e.g.,
their traits, motivations or feelings)
contributetothe sequence-ofevents:
(RL.3.3) Describe the relationship
between a series of histerical events,
seientific ideas or concepts or steps in
technicalprocedures in a text, using
language that pertains to time,
sequence and cause/effect.

3R3: In literary texts, describe
character traits, motivations, or
feelings, drawing on specific
details from the text. (RL)

In informational texts, describe
the relationship between a series
of events, ideas, concepts, or
steps in a text, using language
that pertains to time, sequence,
and cause/effect. (RI)

NGLS requires students to focus on
characters in greater depth using
details from text for evidence to
support their descriptions.

NGLS requires less task complexity in
not requiring students to explain
how character actions affect plot.
For informational texts, specific
types of text are removed for NGLS.

Grade 4 (RL.4.3)

Describe in-depth a character, setting
or event ina-stery-or-drama, drawing
on specific details in the text {e-g=
character' s thoughtswordsor
oetiens)

(RL.4.3) Explain events, procedures,

4R3: In literary texts, describe a
character, setting, or event,
drawing on specific details in the
text. (RL)

In informational texts, explain
events, procedures, ideas, or
concepts, including what

Though the requirement for ‘in
depth’ description has been dropped
for NGLS, the standard is essentially
unchanged.

For NGLS, no examples are given for
supporting details, broadening the
standard.

Comparison CCSS to Next Generation Standards: Anchor Standard 3
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CCLS Learning Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

ideas or concepts in a-histerical;
seientificortechnical text, including
what happened and why, based on
specific information in the text.

happened and why, based on
specific evidence from the text.
(RI)

For informational texts, specific
types of text are removed for NGLS.

Grade 5 (RL.5.3)

Compare and contrast two or more
characters, settings er events ina
stery-er-drama, drawing on specific
details in the text {e-g-how

charactersinteract::
(RL.5.3) Explain the relationships or

interactions between two or more
individuals, events, ideas or concepts
in ahi ical scientif .
text based on specific infermation in
the text.

5R3: In literary texts, compare
and contrast two or more
characters, settings, and events,
drawing on specific details in the
text. (RL)

In informational texts, explain
the relationships or interactions
between two or more
individuals, events, ideas, or
concepts based on specific
evidence from the text. (RI)

For NGLS, no examples are given for
supporting details, broadening the
standard.

For informational texts, specific
types of text are removed for NGLS.
For NGLS, RL is more complex as
students are required to compare
multiple aspects of story elements.
‘Evidence from text’ replaces
‘information from text’ in the NGLS
standard, giving consistency in
language across grade levels.

Grade 6 (RL.6.3)

Describe how a partiewtarsteryser
drama’splet-unfolds ina-seriesof
episedes; as well as how the
characters respond or change as the
plot moves toward a resolution.
(RL.6.3)Analyze in-detail how akey
individual, event or idea is introduced,

6R3: In literary texts, describe
how events unfold, as well as
how characters respond or
change as the plot moves toward
a resolution. (RL)

In informational texts, analyze
how individuals, events, and
ideas are introduced, relate to

In NGLS, type of literary text is not
specified and redundant language
has been removed.

In NGLS for RI, the ‘in detail’
requirement has been removed, but
the task described is more complex,
as students analyze interrelationship
of multiple elements in the text, in

Hustrated-and-elaberatedinatext each other, and are developed. addition to describing what they are
{e-g-through-examples-or (RI) and how they are developed.
anecdotes):

Grade 7 (RL.7.3) 7R3: In literary texts, analyze In NGLS, the standard for Rl is
Analyze how particular elementsofa | how elements of plot are identical to the standard in 6™
story-or-drama interact{e-g-how related, affect one another, and Grade.
setting-shapes-the-charaetersorploty | contribute to meaning. (RL) The NGLS standard for RL builds on

(RL.7.3) Analyze the-interactions
ameng individuals, events and ideas

In informational texts, analyze
how individuals, events, and

the previous year’s Rl standard, and
increases complexity by adding

in a text {e-ghow-ideasinfluence ideas are introduced, relate to analysis of how elements relate
individuale-or events;orhew each other, and are developed. contributes to meaning.
ndividualsinfluenceideasorevents) (RI)

Grade 8 (RL.8.3) 8R3: In literary texts, analyze NGLS broadens the standard from
Analyze how particular lines of how particular lines of dialogue ‘incidents in a story or drama’ to a
dialogue erincidentsina-stery-or or events propel the action, more general ‘events.’

drama-propel the action, reveal
aspects of a character or provoke a
decision.
(RL.8.3) Analyze hew-a-text-makes
. lictinet]
individuals_id

reveal aspects of a character, or
provoke a decision. (RL)

In informational texts, analyze
how individuals, events, and
ideas are introduced, relate to
each other, and are developed.

The NGLS standard for Rl is also
more generally stated than in CCSS.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 3
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CCLS Learning Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

ercategories):

(RI)

Grade 9-10 (RL.9-10.3)

Analyze how complex characters (e.g.,
those with multiple or conflicting
motivations) develop over the course
of a text, interact with other
characters and advance the plot or
develop the theme.

(R1.9-10.3)

Analyze how the author unfolds an
analysis or series of ideas erevents,
including the-erderinwhich-the
pointsare-made, how they are
introduced and developed and the
connections that are drawn between
them.

9-10R3: Analyze how and why
individuals, events, and ideas
develop and interact over the
course of a text. In literary texts,
analyze how complex and/or
dynamic characters develop,
interact with other characters,
advance the plot, or develop a
theme. (RL)

In informational texts, analyze
how the author unfolds an
analysis or argument, including
the sequence, the introduction
and development of ideas, and
the connections that exist. (Rl)

This standard simply blends the RL
and Rl standards, with slight changes
in verbiage that don’t really change
the meaning.

Grade 11-12 (RL11-12.3)

Analyze the impact of the author’s
choices regarding-how-to-develop-and
relateelementsof astoryordrama
actionisordered-howthe characters
are-introduced-and-developed):
(R1.11-12.3)

Analyze a complex set of ideas or
sequence of events and explain how
specific individuals, ideas or events
interact and develop everthecourse
sfthe o

11-12R3: In literary texts, analyze
the impact of author's choices.
(RL)

In informational texts, analyze a
complex set of ideas or sequence
of events and explain how
specific individuals, ideas, or
events interact and develop. (RI)

NGLS makes this standard much
broader, in eliminating the language
that asks for specifics regarding
analyzing author’s choices.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 3
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Comparison CCLS to Next Generation: Craft and Structure
Reading Standard 4

CCLS Reading Anchor Standard 4 Next Generation Reading Anchor Standard 4

Interpret words and phrases as they are used in a text,
including determining technical, connotative, and
figurative meanings, and analyze how specific word
choices shape meaning or tone.

Interpret words and phrases as they are used in a text,
including determining technical, connotative and figurative
meanings, and analyze how specific word choices shape
meaning or tone.

* For NGLS, this Standard applies to Reading for Information (RI) and Response to Literature (RL), except where noted.

Strike-out= words removed from CCLS for NGLS

Highlighted = words added for NGLS

CCLS Grade Level

Next Generation Learning

Key Difference(s)

Standard Standard (NGLS)
Kindergarten (RL.K.4) KR4: Identify specific words NGLS broadens the standard from focusing on
Ask-anrd-answerguestions | that express feelings and unknown words to focusing on words that express
aboutunknrown-wordsina | senses. (RI&RL) feelings and senses.
text: The specific skills of asking and answering questions
(RI.K.4) With-prompting and doing so with prompting and support are both
and-support-askand removed for NGLS.
answerguestions-about
walneva e relsina-fesd

Grade 1 (RL.1.4)

feelings erappeatte the

senses.
(RL.1.4)Ask-and-answer

guestionsto-help

. ”
meanhingof wordsand
phrasesinatext

1R4: Identify specific words

NGLS addresses building a lexicon of specific

Identify words ard that express feelings and vocabulary that describes/expresses feelings and
phrasesin-storiesor senses. (RI&RL) senses.
poems-thatsuggest The skills of ‘ask and answer questions’ have again

been eliminated at this level of NGLS.

Grade 2 (RL.2.4)

2R4: Explain how words and

NGLS broadens the standard as it eliminates specific

Deseribe how words and phrases in a text suggest types of text required by CCLS (story, song, poem and
phrases{eg regular feelings and appeal to the grade 2 topics or subject area).

—alh jon; > | senses. (RI&RL) At this level, the NGLS continues the focus on
repeated-tines)-supphy vocabulary related to feelings and senses.
rhythm-and-meaningina NGLS’ focus on words is expanded to ‘words and
storypoem-orsong: phrases’.

(RI1.2.4) Betermine-the
rFacaningeterdsand
phrasesinatextrelevant
fe-p-gredleepicer
subfoctarocs

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 4
Long Island RBERN — October 2017




CCLS Grade Level
Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

Grade 3 (RL.3.4)
Determine the meaning of
words and phrases as-they
lictinauiching & ‘
nem‘m%‘ g
(RI.3.4) Determine the
meaning efgeneral
academic and-demain-
specific words and phrases
otextrelevanttoa

o3 . i

aree-

3R4: Determine the
meaning of words, phrases,
figurative language, and
academic and content-
specific words. (RI&RL)

The NGLS standard adds ‘figurative language’ to the
CCLS ‘words and phrases.’
CCLS Rl and RL are merged succinctly.

Grade 4 (RL.4.4)
Determine the meanings
of words and phrases
ostheyorevseddnatods
. X I

cnifi |
fovndinraythelegy
(R1.4.4) Determine the
meaning of general
academic and demain-
specific words and phrases
fo-tostrelevantiea

o4 topi i

aree-

4R4: Determine the
meaning of words, phrases,
figurative language,
academic, and content-
specific words. (RI&RL)

e The NGLS standard adds ‘figurative language’ to the
CCLS ‘words and phrases.” (same as grade 3)

e NGLS broadens the standard as it eliminates specific
types of text required by CCLS (mythology and/or
grade 4 topics or subject area).

Grade 5 (RL.5.4)
Determine the meanings
of words and phrases as
they-are-used-inatext;
ineluding figurative
language such-as

(R1.5.4)

Determine the meaning of
general academic and
demain-specific words and
phrases ina-textrelevant
teo-gradattepicer
subject area:

5R4: Determine the
meaning of words, phrases,
figurative language,
academic, and content-
specific words and analyze
their effect on meaning,
tone, or mood. (RI&RL)

e NGLS requires students to go beyond determining
meaning, and expands skills required to analyze their
effect.

e CCLS gave specific examples of figurative language
(metaphors and similes) while NGLS does not.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 4
Long Island RBERN — October 2017
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CCLS Grade Level
Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

Grade 6 (RL.6.4)
Determine the meaning of
words and phrases as they
are used in a text,
including figurative and
connotative meanings;
analyze the impact of a
specific word choice on
meaning and tone.
(RI.6.4)Determine the
meaning of words and
phrases as they are used
in a text, including
figurative, connotative ard
technieal meanings.

6R4: Determine the
meaning of words and
phrases as they are used in
a text, including figurative
and connotative meanings.
Analyze the impact of
specific word choices on
meaning, tone, and mood,
including words with
multiple meanings. (RI&RL)

NGLS expands interpretation of meaning to include
impact of word choice on mood (as well as meaning
and tone, as in the CCLS standard).

NGLS eliminates ‘technical meanings’ previously in
the CCLS Rl standard.

Grade 7 (RL.7.4)
Determine the meaning of
words and phrases as they
are used in a text,
including figurative and
connotative meanings;
analyze the impact of

drarans

Grade 7 (R1.7.4)
Determine the meaning of
words and phrases as they
are used in a text,
including figurative and
connotative ard-technical
meanings; analyze the
impact of a specific word
choice on meaning and
tone.

7R4: Determine the
meaning of words and
phrases as they are used in
a text, including figurative
and connotative meanings.
Analyze the impact of
specific word choices on
meaning, tone, and mood,
including words with
multiple meanings. (RI&RL)

NGLS broadens the standard as it eliminates both
specific types of craft required by CCLS (rhymes and
other repetitions of sounds) and specific types of text
(verse or stanza of a poem or a section of a story).
NGLS expands interpretation of meaning to include
impact of word choice on mood (as well as meaning
and tone as in the CCLS standard).

NGLS eliminates ‘technical meanings’ previously in
the CCLS Rl standard.

NGLS additionally requires students to analyze impact
of multiple-meaning words in interpreting text.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 4
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

Grade 8 (RL.8.4)

Determine the meaning of
words and phrases as they
are used in a text, including
figurative and connotative
meanings; analyze the
impact of specific word
choices on meaning and
tone, includinganalogiesor
allusionsto-othertoxs:
(R1.8.4) Determine the
meaning of words and
phrases as they are used in a
text, including figurative,
connotative and-technical
meanings; analyze the
impact of specific word
choices on meaning and

tone, including-analogiesor
alusionstoothertexts:

8R4: Determine the
meaning of words and
phrases as they are used
in a text, including
figurative and connotative
meanings. Analyze the
impact of specific word
choices on meaning, tone,
and mood, including
words with multiple
meanings. (RI&RL)

NGLS broadens the standard as it eliminates specific
types of craft required by CCLS (analogies or allusions
to other texts).

NGLS expands interpretation of meaning to include
impact of word choice on mood (as well as meaning
and tone as in the CCLS standard).

NGLS eliminates ‘technical meanings’ previously in
the CCLS Rl standard.

NGLS additionally requires students to analyze impact
of multiple meaning words in interpreting text.

Grade 9-10 (RL.9-10.4)
Determine the meaning of
words and phrases as they
are used in the text,
including figurative and
connotative meanings;
analyze the eumulative
impact of specific word
choices on meaning and
tone {e-g-how-thelanguage
evokesa-sense-oftimeand
placerhow-itsetsaformalor
informaltonel)-
(R1.9-10.4) Determine the
meaning of words and
phrases as they are used in a
text, including figurative,
connotative and technical
meanings; analyze the
eurutative-impact of
specific word choices on
meaning and tone {e-ghow
the-lergrege-ata-sanst

- o £ ‘
a-Rewspaper):

9-10R4: Determine the
meaning of words and
phrases as they are used
in a text, including
figurative and connotative
meanings. Analyze the
impact of specific word
choices on meaning, tone,
and mood. Examine
technical or key terms and
how language differs
across genres. (RI&RL)

NGLS introduces technical meaning at this level (in
contrast to CCLS introduction of it at grade 6).

NGLS continues to include impact of word choice on
mood (as well as on meaning and tone as in the CCLS
standard).

No examples or suggestions are given in NGLS, as are
in CCLS.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 4
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

Grade 11-12 (RL11-12.4)
Determine the meaning of
words and phrases as they
are used in a text, including
figurative and connotative
meanings; analyze the
impact of specific word
choices on meaning and
tone, including words with
multiple meanings ef

. cul
: ’ . I el
Hrelude Shakespeareaswell
as-other authors:)
(RI111-12.4) Determine the
meanings of words and
phrases as they are used in a
text, including figurative,
connotative and technical
meanings; analyze how an
author uses and refines the
meanings of a key term or
terms over the course of a
text fesghevMadisen
Neo-10)

11-12R4: Determine the
meaning of words and
phrases as they are used
in a text, including
figurative and connotative
meanings. Analyze the
impact of specific word
choices on meaning, tone,
and mood, including
words with multiple
meanings. Analyze how an
author uses and refines
the meaning of technical
or key term(s) over the
course of a text. (RI&RL)

NGLS continues to include impact of word choice on
mood (as well as on meaning and tone as in the CCLS
standard).

No examples or suggestions are given in NGLS, as are
in CCLS.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 4
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Comparison CCLS to Next Generation: Craft and Structure

Reading Standard 5

CCLS Reading Anchor Standard 5

Next Generation Reading Anchor Standard 5

Analyze the structure of texts, including how specific
sentences, paragraphs and larger portions of the text (e.g.,
a section, chapter, scene or stanza) relate to each other

and the whole.

Analyze the structure of texts, including how specific
sentences, paragraphs, and larger portions of the text
(e.g., a section, chapter, scene, or stanza) relate to each
other and the whole.

* For NGLS, this Standard applies to Reading for Information (RI) and Response to Literature (RL), except where noted.

Strike-out-= words removed from CCLS for NGLS

Highlighted = words added for NGLS

CCLS Grade Level Standard Next Generation Learning Key Difference(s)
Standard (NGLS)
Kindergarten (RL.K.5) KR5: Identify literary and e NGLS generalizes the standard, asking

Recognizecommon-typesoftexts | informational texts. (RI&RL) students to identify only two broad types of
fe-gstorybookspoems) text.

(RI.K.5) {dentifythe frontcover; e The requirements for Rl from the CCLS are
bockeoveraond-titlepageofa eliminated for NGLS at this level.

besle

Grade 1 (RL.1.5) 1R5: Identify a variety of e NGLS uses academic terminology for types
Explain-majer differences genres and explain differences of texts.

between beoks-thattellsteries between literary texts and e CCLS requires that students read across ‘a
and-beoksthatgiveinformation; | informational texts. (RI&RL) wide range’, implying different genres. NGLS
drawing-on-a-widereading-efa makes ‘a variety of genres’ specific.

range-of text types. e The requirements for Rl are deleted at this
(RI.1.5) Know-and-use-varieus level, though may be implied in the ability to
text-features{e-g-headings; ‘explain differences between literary and
tables-ofcontents;glossaries; informational texts’.
electronic-menusicons)i-tolocate

kot - L .

Grade 2 (RL.2.5)

Describe the overall structure of
a stery, including describing how
the beginning introduces the
stery and the ending concludes
the actien.

(R1.2.5) Knew-and-usevarious

2R5: Describe the overall °
structure of a text, including
describing how the beginning | e
introduces the text and the
ending concludes the text.
(RI&RL)

NGLS merges RL and Rl in the standard, so
‘story’ is replaced by ‘text’.

The requirements for CCLS Rl are deleted at
this level, though may be implied in the
ability to ‘describe the overall structure of a
text’.

Grade 3 (RL.3.5)

Referte parts of stories, dramas
and poems when-writing-or
speakingaboutatext, using
terms such as chapter, scene and
stanza; describe-how-each

3R5: In literary texts, identify | o
parts of stories, dramas, and
poems using terms such as
chapter, scene, and stanza.
(RL) .

CCLS requires students to use academic
language when discussing parts of texts,
while NGLS requires only that they identify
and name those parts.

The requirements for Rl are deleted at this
level for NGLS.

Comparison CCSS to Next Generation Standards: Reading Anchor Standard 5
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CCLS Grade Level Standard

Next Generation Learning

Key Difference(s)

Standard (NGLS)

- ™ -
sosfens,
(RI.3.5) Use text featuresand
searchtools{e-gkeywords;
sidebars-hypertinkstolocate
i i .

i offici '

Grade 4 (RL.4.5 4R5: In literary texts, identify | ¢  From 4" grade forward, the R5 reading
Explain-majordifferences and analyze structural standard is broken down into two parts, one
between-poems—drama-and elements, using terms such for RL and one for Rl — with the exception of
prese-and-referto-the structural | 35 verse, rhythm, meter, grade 8, where they are merged as in grades
elements ef-peems{e-g- verse, characters, settings, K-3.

rhythm, meter) and drama {e-g-
easts-of characters, settings,
deseriptiens; dialogue, stage
directions) when-writing-or
speakingaboutatext:

(RI.4.5) Describe the overall
structure (e.g., ehronology;
comparison, cause/effect,
problem/solution}-ef-events;
atextorpartofatext

dialogue, stage directions. °
(RL)

In informational texts,
identify the overall structure
using terms such as
sequence, comparison,
cause/effect, and
problem/solution. (RI)

NGLS removes specific types of texts to be
read (CCLS requires poems, drama and
prose) but implies the type of text in the list
of structural elements.

For informational text, NGLS eliminates
‘chronology’ as part of the overall structure,
and requires students to ‘identify’ rather
than ‘describe’ the overall structure.

NGLS is more general, eliminating the
language that specifies that the structure is a
structure ‘of events, ideas, concepts or
information in a text of part of a text.’

Grade 5 (RL.5.5)

Explain how a series of chapters,
scenes or stanzas fits together to
provide the overall structure of a
particular story, drama or poem.
Grade 5 (RI.5.5) Compare and
contrast the overall structure
(e.g., ehrenelegy; comparison,
cause/effect, problem/solution)

ef—event—s,—rdeas,—emqeept—sor

information in two or more texts.

5R5: In literary texts, explain | o
how a series of chapters,
scenes, or stanzas fits
together to determine the

overall structure of a story, °
drama, or poem. (RL)
In informational texts, °

compare and contrast the
overall structure in two or
more texts using terms such
as sequence, comparison,
cause/effect, and
problem/solution. (RL)

The R5 reading standard is broken down into
two parts, one for RL and one for Rl — with
the exception of grade 8, where they are
merged as in grades K-2.

NGLS specifies the type of literary text at this
level.

NGLS is more general, eliminating the
language that specifies that the structure is a
structure ‘of events, ideas, concepts or
information in a text of part of a text.’

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 5
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

Grade 6 (RL.6.5)

Analyze how a particular
sentence, chapter, scene or
stanza fits into the overall
structure of a text and
contributes to the development
of the theme, setting or plot.
(RL.6.5)Analyze how a particular
sentence, paragraph, chapter or
section fits on the overall
structure of a text and
contributes to the development
of the ideas.

6R5: In literary texts, analyze
how a particular sentence,
paragraph, stanza, chapter,
scene, or section fits into the
overall structure of a text
and how it contributes to the
development of theme/
central idea, setting, or plot.
(RL)

In informational texts,
analyze how a particular
sentence, paragraph,
chapter, or section fits into
the overall structure of a text
and how it contributes to the
development of theme/
central ideas. (RI)

Though there is some shifting around of
language, the NGLS standard at this grade
level is essentially the same as it was for
CCLS.

Grade 7 (RL.7.5)

Analyze how a-drama’s-erpoem’s
form-or structure (e.g., soliloquy,
sonnet) contributes to its
FReaRag.

(RI.7.5) Analyze the structure an
author uses to organize a text,
including how the majersections
contribute to the whole and to
the development of the ideas.

7R5: In literary texts, analyze
how structure, including
genre-specific features,
contributes to the
development of themes and
central ideas. (RL)

In informational texts,
analyze the structure an
author uses to organize a
text, including how the
sections contribute to the
whole and to the
development of themes and
central ideas. (RI)

NGLS is written more broadly to encompass
different genres of literary text, rather than
being specifically focused on drama and
poetry.

NGLS adds the concept of themes to the
standard.

Grade 8 (RL.8.5)
Compare and contrast the
structure of two or more texts
and analyze how the differing
structure of each text contributes
to its meaning and style.
(R1.8.5) Analyze-in-detail-the
‘ i I

. 4 bl ‘

. .

. fini

concept:

8R5: In literary texts, and
informational texts, compare
and contrast the structures
of two or more texts in order
to analyze how the differing
structure of each text
contributes to overall
meaning, style, theme or
central idea. (RI&RL)

The requirements for CCLS Rl are deleted at
this level for NGLS.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 5
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

Grade 9-10 (RL.9-10.5)

(R1.9-10.5) Analyze-indetail-how
ahauthersideaseorclaimsare
developed-andrefined by
particular sentences, paragraphs
or largerportionsofatedles o
section-orchapter):

9-10R5: In literary texts, .
consider how varied aspects
of structure create meaning
and affect the reader. (RL) o
In informational texts,
consider how author's intent
influences particular
sentences, paragraphs, or
sections. (RI)

CCLS is written much more specifically and
addresses author’s purpose. The NGLS
standard is generalized for RL.

Author’s intent is brought back for RI, but
the standard is still very general. CCLS
requires analysis while NGLS asks readers to
‘consider’.

Grade 11-12 (RL.11-12.5)
Analyze how an-autherscheices
cencerning-how-te structure
specificparts of a text (e-gthe
. £ begi I
’ hoi .

" . stion)
contribute to-itsoverallstructure

ah€ meaning as-wellasits
(RI1.11-12.5) Analyze and evaluate
the effectivenessefthe-structure
I . I

exposition or argument, including
whetherthe structure-makes

. lear. incing_and
SREAEE-

11-12R5: In literary texts, .
analyze how varied aspects
of structure create meaning
and affect the reader. (RL) .
In informational texts,
analyze the impact and
evaluate the effect structure
has on exposition or
argument in terms of clarity,
persuasive/rhetorical
technique, and audience
appeal. (RI)

The language of the NGLS shifts the focus
from author’s craft to effect of text
structure.

Second half of Rl standard uses different
language but essentially has the same
meaning.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 5
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Comparison CCLS to Next Generation: Craft and Structure

Reading Standard 6
CCLS Reading Anchor Standard 6 Next Generation Reading Anchor Standard 6
Assess how point of view or purpose shapes the content Assess how point of view or purpose shapes the content
and style of a text. and style of a text, drawing on a wide range of global
and diverse texts.

* For NGLS, this Standard applies to Reading for Information (RI) and Response to Literature (RL), except where noted.

Strike-out-= words removed from CCLS for NGLS Highlighted = words added for NGLS
CCLS Grade Level Next Generation Learning Key Difference(s)
Standard Standard (NGLS)
Kindergarten (RL.K.6) KR6: Name the author and e RLstandard is eliminated for NGLS, assuming that the
With-sromptingand illustrator and define the former Rl standard now covers both literary and
suppert; name the author | role of each in presenting informational text (only the words ‘telling the story’
and illustrator of a story the ideas in a text. (RI&RL) are eliminated).
and define the role of each
in tellingthestory

(RL.LK.6) Name the author
and illustrator of a text
and define the role of each
in presenting the ideas or
information in a text.

Grade 1 (RL.1.6) 1R6: Describe how e The NGLS standard keeps some of the focus of the
tdentify-whe-istellingthe | illustrations and details CCLS standard in directing students to focus on how
story-atvariouspeintsina | support the point of view or illustrations support text. It moves from CCLS
text: purpose of the text. (RI&RL) ‘illustrations and words’ to ‘illustrations and details’
(RI.1.6)Distinguish e NGLS moves away from awareness of who is
botweeninformatien narrating in literary texts.
provided-by-picturesor e CCLS required students to discern the difference
other iHustrationsand between information provided by words and that
information-provided-by provided by pictures. NGLS shifts the focus entirely to
the-wordsin-a text. describing how pictures and details support point of
view or purpose of text.

Grade 2 (RL.2.6) 2R6: Identify examples of e For NGLS author’s craft (character voice, characters’
Acknowledge differences | how illustrations, text point of view) seems to have been eliminated.
in-the points of view of features, and details e NGLS continues to focus on illustrations and details
charactersincluding by support the point of view or (adding text features) and how they support the point
seealdngina-difforens purpose of the text. (RI&RL) of view or purpose of the text.
veiecfereacshcharaster

" .
aloud-

(RI.2.6) Identify the main
purpose of a text,

. " |
wantsto-answer-explain
or-deseribes

Comparison CCSS to Next Generation Standards: Reading Anchor Standard 6
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CCLS Grade Level

Next Generation Learning

Key Difference(s)

Standard Standard (NGLS)
Grade 3 (RL.3.6) 3R6: Discuss how the NGLS requires the higher level skill of ‘discuss how’ as
Distinguish-theirown reader’s point of view or compared to CCLS ‘distinguish between.’

point of view from that of
the narrator or those of
the characters.

(RI.3.6) Bistinguish their
own point of view from
that of the author of a
text.

perspective may differ from
that of the author, narrator
or characters in a text.
(RI&RL)

Other than point above, this NGLS standard is
essentially unchanged; RL and Rl are merged.

Grade 4 (RL.4.6)
Compare and contrast the
point of view from which
different stories are
narrated, including the
difference between first-
and third-person
narrations.

(R1.4.6) Compare and
contrast afirst-and
second-hand-account of
the same event or topic.

4Re6: In literary texts,
compare and contrast the
point of view from which
different stories are
narrated, including the
difference between first-

and third-person narrations.

(RL)

In informational texts,

compare and contrast a
primary and secondary

source on the same event or

topic. (RI)

At this level, the NGLS has divided RL and Rl as with
the previous CCLS.

For this standard, the CCLS and NGLS are essentially
the same.

Grade 5 (RL.5.6)
Deseribe-how a narrator’s
or speaker’s point of view
influences how events are
described.
Recognizeand-describe
hew-an-authers
background-and-culture
affecthisorher
somsposthe:

(R1.5.6) Analyze multiple
accounts of the same
event or topic, noting
important similarities and
differences in the point of
view they represent.

5R6: In literary texts, explain

how a narrator’s or
speaker’s point of view
influences how events are
described. (RL)

In informational texts,

analyze multiple accounts of

the same event or topic,

noting important similarities

and differences in the point
of view they represent. (RI)

For NGLS, the student is required to ‘explain’ rather
than ‘describe.’

Language requiring the student to consider the
author’s background and culture in CCLS has been
removed for NGLS.

At this level, the NGLS has divided RL and Rl as with
the previous CCLS.

Comparison CCSS to Next Generation Standards: Reading Anchor Standard 6
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CCLS Grade Level Next Generation Learning Key Difference(s)
Standard Standard (NGLS)
Grade 6 (RL.6.6) 6R6: Identify the point of The previous RL and RI from CCLS are combined, with

Explain how an-auther
develops the point of view
ofthe-narratororspeaker
a-text. Explain how an
author’s geographic
location or culture affects
his or her perspective
(RL.6.6) Determinean
atther's point of view or
purpose in a text and
explain how it is conveyed
inthe text:

view and explain how it is
developed and conveys
meaning. (RI&RL)

Explain how an author’s
geographic location or
culture affects his or her
perspective. (RI&RL)

consideration of author’s background separated out.
NGLS additionally requires students to determine
how the point of view conveys meaning.
Consideration of the author’s geographic location and
culture are brought in at this level for NGLS.

Grade 7 (RL.7.6)

Analyze how an author
develops and contrasts
the points of view of
different characters or
narrators in a text.
a—Analyze storiesdrama
or-poems-by-authorswho
represent-diverse-world
cultures

(RL.7.6) Determinean
author's pointofviewor
purpose-h-a-texdand
analyze how the author
distinguishes his or her
position from that of
others.

7R6: In literary texts,
analyze how an author
develops and contrasts the
point of view and the
perspectives of different
characters or narrators. (RL)
In informational texts,
analyze how the author
distinguishes his or her

position from that of others.

(RI)

At this level, the NGLS has divided RL and Rl as with
the previous CCLS.

The standard is broadened in that requirement for a
specific type of literature is dropped.

For NGLS the requirement for diverse authors is
dropped.

NGLS drops the language ‘determine the author’s
point of view or purpose’. This is inferred, however,
by the rest of the standard.

Grade 8 (RL.8.6)

Analyze how differences in
the points of view of the
characters and the
audience or reader {e-g-;
eroptod-thesughthovsoaf

dramatic-irony)-create
such effects as suspense

8R6: In literary texts,
analyze how the differences
between the point of view,
perspectives of the
characters, the audience, or
reader create effects such
as mood and tone. (RL)

In informational texts,
analyze how the author
addresses conflicting
evidence or viewpoints. (RI)

At this level, the NGLS has divided RL and Rl as with
the previous CCLS.

NGLS is broadened in that particular mood and tone
are not suggested, and particular types of literature
are not specified.

For NGLS Rl it is assumed that the student has already
identified the author’s viewpoint in order to analyze
how the author works with it. The language is more
succinct.

Comparison CCSS to Next Generation Standards: Reading Anchor Standard 6
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CCLS Grade Level
Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

hor’ ot ofvi
purpese-inatextand
analyze how the author
ackrewledgesand
respends-te-conflicting

evidence or viewpoints.

Grade 9-10 (RL.9-10.6)

9-10R6: Analyze how

The cultural aspect is removed from this standard.

Analyze a-partientar point | authors employ point of e The NGLS standard is broadened in that specific types
of view ereuitural view, perspective, and of literature are not specified.
experience reflected-ina purpose to shape explicit e Students are required to consider more elements,
work-of-iteraturefrom and implicit messages (e.g., including perspective and purpose, and how they
eutside-the-United-States; | examine rhetorical shape both explicit and implicit messages.
drawing-ona-widereading | strategies, literary elements
of world-literature: and devices). (RI&RL)
(R1.9-10.6) Determinean

ho . i

.

ahalyze how an author
uses rhetoric to-advance
that pointofviewor
pufpese:
Grade 11-12 (RL11-12.6) 11-12R6: Analyze how e For NGLS, Rl language is eliminated.
Analyze a-case-in-which authors employ point of e NGLS broadens the standard.
grasping-pointofview view, perspective, and
reguires-distinguishing purpose, to shape explicit
whatis-directly-statedina | and implicit messages (e.g.,
textfrom-whatisreally persuasiveness, aesthetic

meant(e.g., satire,

sarcasm, irony or

understatement).

(RI11-12.6) Beterminean
hors point of vi

quality, satire, sarcasm,
irony, or understatement).
(RI&RL)

Comparison CCSS to Next Generation Standards: Reading Anchor Standard 6
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Comparison CCLS to Next Generation: Integration of Knowledge and Ideas
Reading Standard 7

CCLS Reading Anchor Standard 7

Next Generation Reading Anchor Standard 7

Integrate and evaluate content presented in diverse

formats and media, including-visually-and-guantitativelyas

wellasin-weords:

Integrate and evaluate content presented in diverse
media and formats.

* For NGLS, this Standard applies to Reading for Information (Rl) and Response to Literature (RL), except where noted.

Strike-eut= words removed from CCLS for NGLS

Highlighted = words added for NGLS

CCLS Grade Level

Next Generation Learning

Key Difference(s)

relationship between
illustrations and the text

Standard Standard (NGLS)
Kindergarten (RL.K.7) KR7: Describe the e NGLS is broadened, in that it retains the exact
With-prempting-and relationship between verbiage describing the skill but removes the specifics
stppert-describe the illustrations and the text. regarding text and context.
relationship between (RI&RL)
illustrations and-the-story
what-mementina-story
(RI.K.7) With-prompting
ahd-suppert, describe the

Grade 1 (RL.1.7)
Use illustrations and
details in astery to

e ’
sottingerevents,
(RI.1.7) Use the
illustrations and details in
e
ideas:

1R7: Use illustrations and
details in literary and
informational texts to
discuss story elements
and/or topics. (RI&RL)

e NGLS is broadened, in that it retains the exact
verbiage describing the skill but removes the specifics
regarding text and context.

Comparison CCSS to Next Generation Standards: Reading Anchor Standard 7
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CCLS Grade Level
Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

Grade 2 (RL.2.7)
Use information gained
from the illustrations and
e i : .
text to demonstrate
understanding efits
’ .
(R1.2.7) Explain-how
i e
. howi
hi }
i elarif
Loy

2R7: Demonstrate
understanding of story
elements and/or topics by
applying information
gained from illustrations or
text features. (RI&RL)

In this standard, NGLS eliminates specifics regarding
text and types of illustrations.

Grade 3 (RL.3.7)

Explain how specific
aspects-ofatext's
illustrations contribute to
what is conveyed by the
words in a stery (e.g.,
create mood, emphasize
aspeets-ofa character or
setting).

(R1.3.7) Use-information
gathed-from illustrations

and the words in a text to
demonstrate
understandingof the text
{e-g., where, when, why
and how key events
occur).

3R7: Explain how specific
illustrations or text
features contribute to
what is conveyed by the
words in a text (e.g., create
mood, emphasize
character or setting, or
determine where, when,
why, and how key events
occur). (RI&RL)

The NGLS broadens the standard from explaining how
‘specific aspects of illustrations’ to ‘specific
illustrations’.

Specific examples of texts are eliminated.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 7
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CCLS Grade Level

Next Generation Learning

Key Difference(s)

Standard Standard (NGLS)
Grade 4 (RL.4.7) 4R7: Identify information The NGLS includes using illustrations in this standard
Make-connections presented visually, orally, (carried over from previous year).
between-thetextota or quantitatively (e.g., in The language for the CCLS standard for RL is
story-or-drama-aned-a charts, graphs, diagrams, eliminated; students are no longer required to ‘make
visual or oral presentation | time lines, animations, connections between the text of a story or drama’ to
of-the-text, identifying illustrations, and explain an alternative presentation; they are only to identify
where-each-version how the information presented in different modes.
reflectsspecifie contributes to an
dese#mi&ens—and understanding of the text.
directions-inthe text: (RIZRL)
(R1.4.7) interpret

information presented
visually, orally or
guantitatively (e.g. in
charts, graphs, diagrams,
time lines, animations e+
interactiveelementson
Webpages) and explain
how the information
contributes to an
understanding of the text

e wihnich | '

Grade 5 (RL.5.7)
Analyze how visual and
multimedia elements
contribute to the
meaning, tenre-orbeauty
of a text {e-g5graphic
povel-multimedia

. E fiction,
folktale;myth-and-peem)
(RI.5.7) Braw-en

5R7: Analyze how visual
and multimedia elements
contribute to meaning of
literary and informational
texts. (RI&RL)

The language for the CCLS standard for Rl is
eliminated; students are no longer required to draw
on information from multiple sources or demonstrate
the ability to answer a question or solve problems
using resources.

Specifics for the literary materials are eliminated.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 7
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CCLS Grade Level

Next Generation Learning

Key Difference(s)

Standard Standard (NGLS)
Grade 6 (RL.6.7) 6R7: Compare and contrast For this standard, many specifics have been
Compare and contrast the | how different formats, eliminated and the NGLS is written very broadly.
experience-of reading-a including print and digital CCLS requires examining the experience and
stery—drama-orpoemte media, contribute to the perception of the reader/observer/listener to
listeningto-erviewingah | ynderstanding of a subject. different formats while NGLS directs learners to focus
audiorvideo-ortive (RI&RL) on how different formats contribute to
version-ofthetext; understanding.
including-contrasting-what CCLS requires learners to integrate information and
“see” “hear” use it to develop coherent understanding. NGLS
when-reading-the-text-te eliminates this language.
what-they-perceive-when NGLS eliminates suggestions for specific genres of
they listen-orwatch: texts.
(R1.6.7)
. .
& Lin i
. ’ o
- i
I ©f
e oriccue 8

Grade 7 (RL.7.7

Compare and contrast a
written stery-drama-or
peem to its audio, filmed,
staged or muttimedia
version, analyzing the
effects of techniques
unique to each medium

B3 7 7

orcamerafocusand
(RI1.7.7) Compare and
contrast a text to an
audio, video or
rultimedia version of the
text, analyzing each
medium’s portrayal of the
subject {e-g-how-the
deliverretaseecch
offesicthe-mapagaiihe
words)

7R7: Compare and contrast
a written text with audio,
filmed, staged, or digital
versions in order to analyze
the effects of techniques
unique to each media and
each format’s portrayal of
a subject. (RI&RL)

For this standard, the NGLS effectively merges the RL
and Rl from CCLS, simply eliminating suggestions for
type of techniques to be examined.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 7
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CCLS Grade Level

Next Generation Learning

Key Difference(s)

Standard Standard (NGLS)
Grade 8 (RL.8.7) 8R7: Evaluate the e NGLS broadens the standard to include more types of
Analyze the extent to advantages and media than previously suggested by CCLS.
which-afilmed-orlive disadvantages of using
production-of-a-story-or different media-- text,

drama stays faithful to or
departs from the text e
cheicesmadeby-the
directororactors:
(R1.8.7) Evaluate the
advantages and
disadvantages of using
different media (e.g., print
or digital text, video,
multimedia) to present a
particular tepic or idea.

audio, video, stage, or
digital-- to present a
particular subject or idea
and analyze the extent to
which a production
remains faithful to or
departs from the written
text. (RI&RL)

Grade 9-10 (RL.9-10.7)
Analyze the
representation of a
subject or a key scene in
two differentartistic

mediaincludingwhatis

sulres
(R1.9-10.7) Analyze varieus
accounts of a subject told
i dif ates.
o it . I

. | irredia)
determining which details
are emphasized in each
account.

9-10R7: Analyze how a
subject / content is
presented in two or more
formats by determining
which details are
emphasized, altered, or
absent in each account.
(e.g., analyze the
representation of a subject
/ content or key scene in
two different formats,
examine the differences
between a historical novel
and a documentary).
(RI&RL)

A portion of the CCLS RL standard is included in the
NGLS as an example but is no longer a requirement.
The NGLS standard is more broad and general, but
the essential meaning is the same.

The requirement to work with works by authors or
artists from diverse cultures is eliminated.

Grade 11-12 (RL11-12.7)
Analyze multiple

. . ‘ ’
drama-orpoem{eg;
recorded-orlive
production-ofa-play-or

11-12R7: In literary texts,
analyze multiple
adaptations of a source
text as presented in
different formats (e.g.,
works of art, graphic

The requirement to work with works by authors or
artists from diverse cultures is eliminated.
Requirements for specific types of text or media are
eliminated, though broad examples are given.

The language for the CCLS Rl standard is eliminated.
For NGLS the language for the CCLS Rl is eliminated.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 7
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CCLS Grade Level
Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

recorded-novelorpoetry),

evaluating how each
version interprets the
source text. (treludeat
leasteonreslayby
Shokespeareand-oneplay
by-an-American
dramatistd)

a. Analyze multiple
interpretations-of full-
lergtherlabyrauthers
who-represent-diverse
yeerldeulivees,
(R1.11-12.7) tntegrateand

evaluate-multiple sources
efinfermation presented

in different media or
formats (e.g., visually,
quantitatively) as-well-as
. e
addressa-guestionor
solveaproblem-

novels, music, film, etc.),
specifically evaluating how
each version interprets the
source. (RL)

Students are no longer required to use the
information to ‘address a question or solve a

problem’.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 7
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Comparison CCLS to Next Generation: Integration of Knowledge and Ideas
Reading Standard 8

CCLS Reading Anchor Standard 8

Next Generation Reading Anchor Standard 8

Delineate and evaluate the argument and specific claims
in a text, including the validity of the reasoning as well
as the relevance and sufficiency of the evidence.

Delineate and evaluate the argument and specific claims
in a text, including the validity of the reasoning as well
as the relevance and sufficiency of the evidence.

* For NGLS, this Standard applies to Reading for Information (RI) and Response to Literature (RL), except where noted.
**For this standard RL is not applicable for CCLS.

Strike-out-= words removed from CCLS for NGLS

Highlighted = words added for NGLS

CCLS Grade Level

Next Generation Learning

Key Difference(s)

Standard Standard (NGLS)
Kindergarten (RI.K.8) KR8: Identify specific Prompting and support is removed for NGLS.
With-prempting-and information to support NGLS focuses on specific information within the text
suppert, identify the ideas in a text. (RI&RL) to support ideas, rather than author’s reasons a
reasensanauthorgivesto student may discern.

support peints in a text.

Grade 1 (RI.1.8)
Identify thereasensan
authergives to support
peints in a text.

1R8: Identify specific
information an author or
illustrator gives that
supports ideas in a text.
(RI&RL)

NGLS focuses on specific information within the text
to support ideas, rather than author’s reasons a
student may discern. (same as for standard for K).
[llustrator is added for NGLS.

Grade 2 (RI.2.8)

Deseribe how reasons
support specific points the
author makes in a text.

2R8: Explain how specific
points the author or
illustrator makes in a text
are supported by relevant
reasons. (RI&RL)

[llustrator is added for NGLS.
The meaning is essentially the same for CCLS and
NGLS for this standard.

Grade 3 (RI.3.8)
C . ical

seguence):

3R8: Explain how claims in
a text are supported by
relevant reasons and
evidence. (RI&RL)

CCLS focused more on how sentences and paragraphs
tie together; NGLS progresses more from the
previous grade, requiring students to understand how
ideas are supported by reasons.

At this level, NGLS introduces the vocabulary of
claims and evidence (building on ‘ideas’ and
‘reasons’).

Grade 4 (R1.4.8)

Explain how an-auther
gses-reasons and evidence
to support particutar
pointsin a text.

4R8: Explain how claims in
a text are supported by
relevant reasons and
evidence. (RI&RL)

NGLS introduces the term ‘claims’ at this level.
For NGLS ‘relevant reasons’ replaces ‘particular
points.’

Grade 5 (RI.5.8)
Explain how an-auther
dses reasons and
evidence to support

particularpeints in a text,

identifying which reasons

5R8: Explain how claims in
a text are supported by
relevant reasons and
evidence, identifying which
reasons and evidence
support which claims.

NGLS continues to use the term ‘claims’ at this level.
For NGLS ‘relevant reasons’ replaces ‘particular
points’.

The essential meaning of the standard is unchanged.

Comparison CCSS to Next Generation Standards: Reading Anchor Standard 8
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CCLS Grade Level

Next Generation Learning

Key Difference(s)

Standard Standard (NGLS)
and evidence support (RI&RL)
which peint{s}

Grade 6 (RI1.6.8)

Trace and evaluate the
argument and specific
claims in a text,
distinguishing claims that
are supported by reasons
and evidence from claims
that are not.

6R8: Trace and evaluate
the development of an
argument and specific
claims in texts,
distinguishing claims that
are supported by reasons
and relevant evidence
from claims that are not.
(RI&RL)

The CCLS and NGLS at this level are the same.

Grade 7 (RI1.7.8)

Trace and evaluate the
argument and specific
claims in a text, assessing
whether the reasoning is
sound and the evidence is
relevant and sufficient te

supportthe-claims:

7R8: Trace and evaluate
the development of an
argument and specific
claims in a text, assessing
whether the reasoning is
valid and the evidence is
relevant and sufficient and
recognizing when
irrelevant evidence is
introduced. (RI&RL)

The CCLS and NGLS at this level are essentially the
same.

NGLS explicitly requires students to recognize
irrelevant evidence (this is implied in CCLS at this level
and stated explicitly in the text).

Grade 8 (RI.8.8)
Delineate and evaluate
the argument and specific
claims in a text, assessing
whether the reasoning is
sound-and the evidence is
relevant and sufficient;
recognize when irrelevant
evidence is introduced.

8R8: Trace and evaluate an
argument and specific
claims in a text, assessing
whether the reasoning is
valid and the evidence is
relevant and sufficient and
recognizing when
irrelevant evidence is
introduced. (RI&RL)

The CCLS and NGLS at this level are essentially the
same, with slight change in verbiage.

Grade 9-10 (RI.9-10.8)
Delineate and evaluate
the argument and specific
claims in a text, assessing
.
vahd and the evidence is
relevant and sufficient;
identify false statements

9-10R8: Delineate and
evaluate an argument and
specific claims in a text,
assessing the validity or
fallacy of key statements
by examining whether the
supporting evidence is
relevant and sufficient.
(RI&RL)

The CCLS and NGLS at this level are essentially the
same, with slight change in verbiage.

Grade 11-12 (R1.11-12.8)
Delineate and evaluate
thereasoning

. " licati

11-12R8: Delineate and
evaluate an argument in
applicable texts, applying a
lens (e.g. constitutional
principles, logical fallacy,

NGLS shifts the focus away from examination of
seminal US documents and other political works.
The NGLS standard is much broader as it focuses on
the ‘lens’ the student will use to examine a text,
rather than on study of the text itself.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 8
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CCLS Grade Level

Next Generation Learning

Key Difference(s)

Standard Standard (NGLS)
of constitutionalprineiples | legal reasoning, belief
and use-of legal systems, codes of ethics,
reasoning {e-g+a-U-S: philosophies, etc.) to
Suprerme-Court-majority assess the validity or
opintonsand-dissents}and | fallacy of key arguments,
%he—p#emﬁes—pu;peses determining whether the
aﬂdw*&%%ef supporting evidence is
puuwad#eeaey—ée—g—the relevant and sufficient.
Federalistpresidential (RI&RL)
addrassas)

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 8
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Comparison CCLS to Next Generation: Integration of Knowledge and Ideas
Reading Standard 9

CCLS Reading Anchor Standard 9

Next Generation Reading Anchor Standard 9

Analyze how-two-orrere texts address-similarthemes-or
o [ besilelh Lot !

approaches-the-guthors-take:
Note: This CCLS is highly specified as to skills and text
required at each grade level.

Analyze and evaluate texts using knowledge of literary
forms, elements, and devices through a variety of lenses
and perspectives.

Note: This NGLS is broadly generalized and changes little
from grade to grade, except where noted and/or
underlined.

* For NGLS, this Standard applies to Reading for Information (RI) and Response to Literature (RL), except where noted.

Strike-out-= words removed from CCLS for NGLS

Highlighted = words added for NGLS

CCLS Grade Level
Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

KR9: Make connections
between self, text, and the
world. (RI&RL)

Kindergarten (RL.K.9)
Wi . I

make-cultural connections
to text and self.
(RI.K.9) With-prompting

and-support-identifybasic
nilaritios |

proceduresy:

e Specific text to text connections are removed for
NGLS. This standard is generalized.

e  “Cultural connections” from CCLS is removed;
students are to ‘make connections between self, text
and the world’.

1R9: Make connections
between self and text
(texts and other people/
world). (RI&RL)

Grade 1 (RL.1.9)
Compare-and-contrastthe

prompiingand-suppors

studentswill make eultural

connections to text and

self.

(RI.1.9) {dentify-basic
enilariti g

e Specified text to text connections are removed for
NGLS. This standard is generalized.

e  “Cultural connections” from CCLS is removed;
students are to ‘make connections between self, text,
(other people) and the world.’

e Though the words are slightly modified in NGLS, the
meaning remains the same as the previous year (K).

Comparison CCSS to Next Generation Standards: Reading Anchor Standard 9
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CCLS Grade Level

Next Generation Learning

Key Difference(s)

Standard Standard (NGLS)
Grade 2 (RL.2.9) 2R9: Make connections NGLS shifts away from the specified skills ‘compare
Compareand-contrasttwo | between self and text and contrast’ and instead requires students to
crracrerersicnsotthe (texts and other people/ ‘recognize genres and make connections.’
samestory-{egs world). (RI&RL) Specified text to text connections are removed for
Cinderellasteriesi-by NGLS.
differentauthors-orfrom The standard is generalized.
differenteuliures:
(R1.2.9) Compareand
contrastihemest
braerateeints
presented-by-two-textson
the sametopic.
Grade 3 (RL.3.9 3R9: Recognize genres and NGLS shifts away from the specified skills ‘compare
Compareand-contrastthe | make connections to other and contrast’ and instead requires students to
fhoraessotinzsand texts, ideas, cultural ‘recognize genres and make connections’ across a
plots-ofstories-written-by perspectives, eras, broad spectrum.
the-same-autherabeutthe | personal events, and NGLS eliminates study of specified text elements such
same-oFsimilarcharacters | ityations. (RI&RL) as theme, setting, plots or key details.
series):
(RI1.3.9) Compareand
sopfrestthermect
mportantpointsand-key
detailspresented-intweo
texts-onthesametopic:
Grade 4 (RL.4.9) 4R9: Recognize genres and NGLS shifts away from the specified skills ‘compare
Compareand-contrastthe | make connections to other and contrast’ and ‘integrate information’ and instead
treatmentofsimilar texts, ideas, cultural requires students to ‘recognize genres and make
themes-and-topics{egs perspectives, eras, connections’ across a broad spectrum.
eppesition-of good-and personal events, and NGLS eliminates study of specified text elements such
evih-and-patterns-of situations. (RI&RL) as theme, setting, plots or key details.
events{e-gthe-gquestiHn NGLS makes no suggestion as to type of text to be
stories,mythsand studied.
differonteulinees,
(R1.4.9) lntegrate
frfermatentfromone
fovdsen-thesametenicin
erderievrite-arspaalk
shewisthaculicst
lmevrledgealzhs
Grade 5 (RL.5.9 5R9: Use established NGLS shifts away from the specified skills ‘compare
Compare-and-eontrast criteria to categorize texts and contrast’ and ‘integrate information’ and instead
sreriesin-thecarme-gorie and make informed requires students to ‘use established criteria, make
{e-gmysteriesand judgments about quality; informed judgements and make connections’ across a

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 9
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CCLS Grade Level

Next Generation Learning

Key Difference(s)

Standard Standard (NGLS)
adventure stories}ontheir | make connections to other broad spectrum.
approachesto-similar texts, ideas, cultural NGLS eliminates study of specified texts elements
themes-and-topies: perspectives, eras and such as theme, or topic.
(RL.5.9) trtegrate personal experiences. NGLS makes no suggestion as to type of text or genre
information-fromseveral | (RI&RL) to be studied.
toxsonthe same-topicin
orderto-write-orspeak
aboutthe subject
knewledgeabhys
Grade 6 (RL.6.9 6R9: Use established NGLS shifts away from the specified skills ‘compare
Compare-and-contrast criteria in order to and contrast’ and instead requires students to ‘use
textsin-differentformsor | evaluate the quality of established criteria, evaluate and make connections
genrestegctoriesand texts. Make connections to across a broad spectrum.
poems;-historical-novels other texts, ideas, cultural NGLS eliminates study of specified texts elements
and—ﬁan-tasy—stmqes)—m perspectives, eras, and such as theme, or topic.
terms-ofthelrapproaches | narsonal experiences. NGLS makes no suggestion as to type of text or genre
te—ngfaH-hemes—and (RI&RL) to be studied.
topies:
(RI.6.9)Cempareand
sertrasioisin-diforant
forms-orgenres{e.g,;
cteriecandsecras:
histori
‘ Y ‘
hei o
t—h-e-m-e—s—a-ﬂd—t—e-p-l-efr—. g
Grade 7 (RL.7.9) 7R9: Use established NGLS shifts away from the specified skills ‘compare
Compare-and-contrasta criteria in order to and contrast’ and instead requires students to ‘use
fietionat-pertrayateta evaluate the quality of established criteria, evaluate and make connections’
time,place-orcharacter texts. Make connections to across a broad spectrum.
and-a-historiealaceountof | other texts, ideas, cultural NGLS eliminates study of specified author’s craft.
the-sameperiedasa perspectives, eras, and NGLS makes no suggestion as to type of text or genre
WW personal experiences. to be studied.
hew—aa%h'er—s—ef—ﬁeuen—use (RI&RL)
sralerhisters
(R1.7.9) Analyze-howtwe
I o
| I .
I . .
: inf ond
hasizing diff
i I .
g6 . .
Gf—faet-s—a—u-se—t-he#. O i
. .
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CCLS Grade Level
Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

advecate-persuasively,

8R9: Choose and develop
criteria in order to
evaluate the quality of
texts. Make connections to
other texts, ideas, cultural
perspectives, eras, and
personal experiences.
(RI&RL)

At this level, NGLS shifts away requiring students to
‘use established criteria to evaluate’ and instead
requires students to ‘choose and develop criteria in
order to evaluate’ (underline is part of review, not
part of NGLS).

NGLS does not specify skills other than those listed
above.

NGLS eliminates study of specified texts elements
such as theme, pattern of events or character types.
NGLS makes no suggestion as to type of text or genre
to be studied.

Grade 9-10 (RL.9-10.9)

(R1.9-10.9) Analyze
i . "

9-10R9: Choose and
develop criteria in order to
evaluate the quality of
texts. Make connections to
other texts, ideas, cultural
perspectives, eras, and
personal experiences.
(RI&RL)

At this level, NGLS continues to require students to
‘choose and develop criteria in order to evaluate.’
NGLS does not specify skills other than those listed
above.

NGLS eliminates study of specified author’s craft.
NGLS eliminates study of treatment of specific text
elements such as theme or topic.

NGLS makes no suggestion as to type of text or genre
to be studied.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 9
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CCLS Grade Level Next Generation Learning Key Difference(s)
Standard Standard (NGLS)

diverse and-nontraditional
cultures and viewpoints.

Grade 11-12 (RL.11-12.9) 11-12R9: Choose and e At this level, NGLS continues to require students to’
Demonstrateknowledge | develop criteria in order to choose and develop criteria in order to evaluate.’
of18th;-19th-and-early evaluate the quality of e NGLS does not specify skills other than those listed
20th-eenturyfoundational | texts. Make connections to above.

works-of-American other texts, ideas, cultural | ® NGLS eliminates study of specified author’s craft.
Hteratureincluding-how perspectives, eras, and e NGLS eliminates study of treatment of specific text
two-ormore-textsfrom personal experiences. elements such as theme or topic.

the—same—peﬂeel—#eat (RI&RL) e NGLS makes no suggestion as to type of text or genre
similarthemes-ortopies: to be studied.

diverse and-nontraditional
cultures and viewpoints.

Comparison CCLS to Next Generation Standards: Reading Anchor Standard 9
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Comparing the Common Core Learning Standards for Writing
To
The Next Generation Learning Standards for Writing

The Common Core Learning Standards (CCLS) for writing DO NOT correspond directly to the Next

Generation Learning Standards (NGLS) for writing. Below is a quick reference chart for how the
standards correspond, based on the anchor standards.

CCLS NGLS
Writing Anchor Writing Anchor
Standard # and Grade Standard #
Level Learning and Grade Level
Standards Learning Standards
#2 =) #2
#3 — #3
#4, #5, #6, #10 === | (folded in across all)
#7 — #6
#8 [=———=1 #7
#9 ) #5
#11 E—) #4

Note: For all writing standards, this is the key:

Strike-out-= words removed from CCLS for NGLS Highlighted = words added for NGLS

Comparison CCLS to Next Generation Standards: Writing
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Comparison CCLS to Next Generation: Text Type and Purposes

Writing Standard 1

CCLS Writing Anchor Standard 1

NGLS Writing Anchor Standard 1

Write cigtnmenistesupparclaimsin-cr—cnalsisof
stbstantive-topics-ortextsusing-vedid-reasoning
and relevant-and-sufficient evidence.

Write Persuasively with Reasoning and Evidence.

CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

Kindergarten (W.K.1)

Use a combination of drawing,
dictating and writing te-compese
opinion pieces-in~which-they-tela
readerthe topic erthe-name-of

he bool ting ol

KW1:

Use a combination of drawing,
dictating, oral expression, and/or
emergent writing to state an opinion
about a familiar topic or personal
experience and state a reason to
support that topic.

e NGLS focuses on more age-
appropriate tasks including oral
expression and emergent writing
in the description of how students
may meet the goal.

e NGLS focuses the topic for
opinion on student experience
rather than on a book.

e NGLS requires students to give a
reason for their opinion.

Grade 1 (W.1.1)
Werite opinion pieces in-which-they
. I )

I . '
an-opirien-supply a reason-ferthe

. : ¢
closure:

1W1:

Write an opinion on a topic or
personal experience; give two or
more reasons to support that
opinion.

e NGLS is much broader.

e NGLS requires 2 or more reasons
to support, but student is
supporting an opinion on a topic
or personal experience rather
than on a book.

e NGLS does not require a ‘sense of
closure.’

Grade 2 (W.2.1)

Werite opinion pieces--which-they
introduce the topic erbeek they
are writing about, state-an-epinion,
supply reasens-thatsuppertthe

2W1:

Write an opinion about a topic or
personal experience, using clear
reasons and relevant evidence.
Please note: Students in 2nd grade
should understand the difference
between opinions and arguments
and begin to learn how to write
arguments with claims and
supporting reasons. For example, a
student’s opinion could be “I like
cupcakes.” A student’s claim could
be “Cupcakes are the best snack.” A
student’s argument could be
“Cupcakes are the best snack
because...” with supporting reasons
and evidence.

e CCLS gives very specific sequence
for the task and language to be
used; NGLS is much broader.

o NGLS assumes student
background knowledge in
understanding the difference
between opinions and arguments.

o NGLS does not require a
concluding statement at this
level.

Grade 3 (W.3.1)

Write spinisnsiceoseniesicsor
texts;-supporting a-peirtefview

3wW1:
Write an argument to support
claim(s), using clear reasons and

e NGLS requires students to write
an argument rather than a simple
opinion.

Comparison CCLS to Next Generation Standards: Writing Anchor Standard 1
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

with reasons.

a. Introduce the-topicortextthey
sre-ysringabkens, sietean-spinicn
sRe-ereateor-arzanizaticnal
Frretrathaitlisicreasens
b—Previde reasons that

support the-epinien.

c. Use linking words and

phrases {e-g-because-therefore;
since—for-example} to connect

opinion and reasons.
d. Provide a concluding statement
or section.

relevant evidence.

3W1a: Introduce a claim, supported
by details, and organize the reasons
and evidence logically.

3W1b: Use precise language and
content-specific vocabulary.

3W1c: Use linking words and
phrases to connect ideas within
categories of information. 3W1d:
Provide a concluding statement or
section.

NGLS expands the requirement
for how students support
opinions/claims from listing
reasons to ‘organizing clear
reasons and relevant evidence
logically.’

CCLS requires the student to
connect opinions and reason,
while NGLS requires connecting
‘ideas within categories of
information.’

NGLS requires students to use
‘precise language and content-
specific vocabulary at this level.’

Grade 4 (W.4.1)

Write epintienpieces on topics or
texts, supporting a-peintefview
with reasons and infermation.
a. Introduce a tepic-ortextelearhy
-
relateddensoregranpedie
supportthe writer's purpose:
b. Provide reasons that are
supported by facts and details.
c. Link epinien-and-reasens using
words and phrases (e.g., for
instance, in order to, in addition).
d. Provide a concluding statement
or section related to

4W1:

Write an argument to support
claim(s), using clear reasons and
relevant evidence.

4W1a: Introduce a precise claim,
supported by well-organized facts
and details, and organize the
reasons and evidence logically.
4W1b: Use precise language and
content-specific vocabulary.
4W1c: Use transitional words and
phrases to connect ideas within
categories of information.

4W1d: Provide a concluding
statement or section related to the
argument presented.

NGLS requires students to write
an argument rather than an
opinion.

NGLS expands the requirement
for how students support
opinions/claims from listing
reasons to ‘organizing clear
reasons and relevant evidence
logically.’

CCLS requires the student to
connect opinions and reason,
while NGLS requires connecting
‘ideas within categories of
information.’

NGLS requires students to use
‘precise language and content-

the epinien-presented. specific vocabulary’ at this level.
Grade 5 (W.5.1) 5W1: NGLS requires students to write
Write spiniensieceseniesizsor Write an argument to support an argument rather than an
texts-supporting apeintefview claims with clear reasons and opinion.

with reasons and irfermatien.

a. Introduce a-tepic-ortextelearhy
state-an-opinion-and-createan
organizational-structure in which
ideas are logically grouped

to supportthe writer’s purpose:
b. Provide logically ordered
reasons that are supported by
facts and details-

c. Link epinion-and-reasens using

words, phrases and clauses {e-g-

relevant evidence.

5W1a: Introduce a precise claim and
organize the reasons and evidence
logically.

5W1b: Provide logically ordered
reasons that are supported by facts
and details from various sources.
5W1lc: Use precise language and
content-specific vocabulary while
writing an argument.

5W1d: Use appropriate transitional

NGLS expands the requirement
for how students support
opinions/claims from listing
reasons to ‘organizing clear
reasons and relevant evidence
logically.’

CCLS requires the student to
connect opinions and reason,
while NGLS requires connecting
‘ideas within categories of
information.’

Comparison CCLS to Next Generation Standards: Writing Anchor Standard 1
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

d. Provide a concluding statement
or section related to the epinien
presented.

words, phrases, and clauses to
clarify and connect ideas and
concepts.

S5W1e: Provide a concluding
statement or section related to the
argument presented.

S5W1f: Maintain a style and tone
appropriate to the writing task.

NGLS requires students to use
‘precise language and content-
specific vocabulary’ at this level.
CCLS gives examples of
transitional language; NGLS
assumes the students know and
use ‘appropriate language for
transitions.’

NGLS brings in style and tone at
this level.

Grade 6 (W.6.1)

Write arguments to support claims
with clear reasons and relevant
evidence.

a. Introduce claim(s) and organize
the reasons and evidence elearhy-
b. Support claim(s) with clear
reasons and relevant evidence,
using credible sources and
demonstrating an understanding
of the topic or text.

c. Use words,phrasesand-clauses

to clarify the relationships

among claim{s}-and-reasens.

d. Establish-ard maintain a fermal
style.

e. Provide a concluding statement
or section that folewsfrem the
argument presented.

6W1:

Write arguments to support claims
with clear reasons and relevant
evidence.

6W1a: Introduce a precise claim,
acknowledge and distinguish the
claim from a counterclaim, and
organize the reasons and evidence
logically.

6W1b: Support claim(s) with clear
reasons and relevant evidence,
using credible sources while
demonstrating an understanding of
the topic or text.

6W1c: Use precise language and
content-specific vocabulary to argue
a claim.

6W1d: Use appropriate transitions
to create cohesion and clarify the
relationships among ideas and
concepts.

6W1le: Provide a concluding
statement or section that explains
the significance of the argument
presented.

6W1f: Maintain a style and tone
appropriate to the writing task.

CCLS introduces writing
arguments at this level; NGLS
introduced that 2 years previous
in grade 4.

NGLS requires precision in
introducing a claim.

NGLS requires the student to
distinguish between a claim and a
counterclaim at this level.

NGLS requires students to
continue to use ‘precise language
and content-specific vocabulary.’
NGLS requires the student to
explain the significance of the
argument in conclusion, rather
than the CCLS’s requirement to
provide a conclusion that simply
‘follows from the argument
presented.’

CCLS requires a formal style,
while NGLS requires the student
to identify and use the style and
tone appropriate to the task.

Grade 7 (W.7.1)

Write arguments to support claims
with clear reasons and relevant
evidence.

a. Introduce claim(s),

acknowledge alternate-eropposing
elaims and organize the reasons
and evidence logically.

b. Support claim(s) with logical

7W1:

Write arguments to support claims
with clear reasons and relevant
evidence.

7W1a: Introduce a precise claim,
acknowledge and-distinguish-the
claim-from-a-counterclaim, and
organize the reasons and evidence
logically.

The CCLS and NGLS are much
closer in requirements at this
level; verbiage changes but
essential meaning remains the
same.

NGLS requires precision in
introducing a claim.

NGLS requires the student to
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

reasoning and relevant evidence,
using aceurate; credible

sources ard demonstrating an
understanding of the topic or text.
c. Use wordsphrasesand-clauses
to create cohesion and clarify the
relationships amengelaim{s);
FERSERsaRE-e s enees

d. Establish-and maintain

a fermalstyle.

e. Provide a concluding statement
or section that fellewsfrem—and
supperts the argument presented.

7W1b: Support claim(s) with logical
reasoning and relevant evidence,
using credible sources while
demonstrating an understanding of
the topic or text.

7W1c: Use precise language and
content-specific vocabulary to argue
a claim.

7W1d: Use appropriate transitions
to create cohesion and clarify the
relationships among ideas and
concepts.

7W1le: Provide a concluding
statement or section that explains
the significance of the argument
presented.

7W1f: Maintain a style and tone
appropriate to the writing task.

explain the significance of the
argument in conclusion, rather
than the CCLS’s requirement to
provide a conclusion that simply
‘follows from the argument
presented.’

e CCLSrequires a formal style,
while NGLS requires the student
to identify and use the style and
tone appropriate to the task.

Grade 8 (W.8.1)

Write arguments to support claims
with clear reasons and relevant
evidence.

a. Introduce claim{s), acknowledge
and distinguish the claim(s)

from alternate-ereppeosing claims
and organize the reasons and
evidence logically;

b. Support claim(s) with logical
reasoning and relevant evidence,
using aceurate, credible sources
and demonstrating an
understanding of the topic or text;

c. Use words,phrasesand-clauses

to create cohesion and clarify the
relationships among elaim{s);
couptereaimsreasensand
cvidenee:

d. Establish-ard maintain a fermal
style;

e. Provide a concluding statement
or section that fellewsfrom—and
supports the argument presented.

8W1:

Write arguments to support claims
with clear reasons and relevant
evidence.

8W1a: Introduce a precise claim,
acknowledge and distinguish the
claim(s) from a counterclaim, and
organize the reasons and evidence
logically.

8W1b: Support claim(s) with logical
reasoning and relevant evidence,
using credible sources while
demonstrating an understanding of
the topic or text.

8W1lc: Use precise language and
content-specific vocabulary to argue
a claim.

8W1d: Use appropriate and varied
transitions to create cohesion and
clarify the relationships among ideas
and concepts.

8W1le: Provide a concluding
statement or section that explains
the significance of the argument
presented.

8W1f: Maintain a style and tone
appropriate to the writing task.

e The CCLS and NGLS are much
closer in requirements at this
level; verbiage changes but
essential meaning remains the
same.

e NGLS requires precision in
introducing a claim.

e NGLS requires the student to
explain the significance of the
argument in conclusion, rather
than the CCLS’s requirement to
provide a conclusion that simply
‘follows from the argument
presented.’

e CCLS requires a formal style,
while NGLS requires the student
to identify and use the style and
tone appropriate to the task.

Grade 9-10 (W.9-10.1)

9-10W1:

e The CCLS and NGLS are much
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

Write arguments to support
claims inananalysis-of substantive
topics or texts, using valid
reasoning and relevant and
sufficient evidence. Explere-and
forraslaieanargraent,
a. Introduce precise claim(s),
distinguish the claim(s)
from alternate-ereppeosing claims
and create-an-organizationthat
establishes clear relationships
among claim(s), counterclaims,
reasons and evidence;
b. Develop claim(s) and
counterclaims fairly, supplying
evidence for each while pointing
out the strengths and limitations
of both ina-mannerthat
anticipates the audience’s
knowledge level and concerns;
. Use weerdsshrasesand-clarses
text; create cohesion and clarify
the relationships between-claim{s}
SREEES RS e e RrEase RS e
. I irnls)
SRd-eerterelainas
d. Establish and maintain
a fermal-style and ebjective
tone whileattending to-the-norms
. . iting:
e. Provide a concluding statement
or section that fellewsfrem—and
supperts the argument presented.

Write arguments to support claims
that analyze substantive topics or
texts, using valid reasoning and
relevant and sufficient evidence.
9-10W1a: Introduce precise claim(s),
distinguish the claim(s) from
counterclaims, establish and
organize clear relationships among
claim(s), counterclaim(s), reasons,
and evidence.

9-10W1b: Develop claim(s) and
counterclaims in a balanced
manner, supplying evidence for each
while pointing out the strengths and
limitations of both, anticipating the
audience’s knowledge level and
concerns.

9-10W1c: Use precise language and
content-specific vocabulary to
express the appropriate complexity
of the topic.

9-10W1d: Use appropriate and
varied transitions to make critical
connections and distinctions, create
cohesion, and clarify the
relationships among complex ideas
and concepts.

9-10W1e: Provide a concluding
statement or section that explains
the significance of the argument
presented.

9-10W1f: Maintain a style and tone
appropriate to the writing task.

closer in requirements at this
level; verbiage changes but
essential meaning remains the
same.

The requirement from CCLS to
‘explore and inquire into areas of
interest’ has been dropped for
NGLS.

NGLS requires the student to
explain the significance of the
argument in conclusion, rather
than the CCLS’s requirement to
provide a conclusion that simply
‘follows from the argument
presented.’

NGLS is less specific in its
requirements regarding language
use and tone of the writer at this
level.

Grade 11-12 (W.11-12.1)

Write arguments to support
claims inan-analysis-of substantive
topics or texts, using valid
reasoning and relevant and
sufficient evidence. Explere-and
forrslatesrarerraeas

a. Introduce

precise, krewledgeable claim(s),

11-12W1:

Write arguments to support claims
that analyze substantive topics or
texts, using valid reasoning and
relevant and sufficient evidence.
11-12W1a: Introduce precise
claim(s), establish the significance of
the claim(s), distinguish the claim(s)
from counterclaim(s), and create an
organization that logically sequences

The CCLS and NGLS are much
closer in requirements at this
level; verbiage changes but
essential meaning remains the
same.

The requirement from CCLS to
‘explore and inquire into areas of
interest’ has been dropped for
NGLS.

NGLS requires the student to
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

establish the significance of the
claim(s), distinguish the claim(s)
from slierraie-creppesingcaims
and create an organization that
logically sequences claim(s),
counterclaims, reasons and
evidence;
b. Develop claim(s) and
counterclaims fairly and
thoroughly, supplying the most
relevant evidence for each while
pointing out the strengths and
limitations of both in-a-manner
thatanticipates the audience’s
knowledge level, concerns, values
and possible biases;
c. Use words,phrasesand
elauses-as well as varied syntax te
create cohesion and clarify the
relationships between elaim{s}-and
reasons,betweenreasohsand
evidenceand -between<claim{s}
and-counterclaims;
d. Establish-ard maintain a fermal
style and ebjective tone while
sendingtetherermsand
. : iccipline.|

. iting:
e. Provide a concluding statement
or section thatfollewsfrom-and
supperts-the argument presented.

claims, counterclaims, reasons, and
evidence.

11-12W1b: Develop claim(s) and
counterclaim(s) thoroughly and in a
balanced manner, supplying the
most relevant evidence for each
while pointing out the strengths and
limitations of both, anticipating the
audience’s knowledge level,
concerns, values, and possible
biases.

11-12W1c: Use precise language,
content-specific vocabulary and
literary techniques to express the
appropriate complexity of the topic.
11-12W1d: Use appropriate and
varied transitions, as well as varied
syntax, to make critical connections,
create cohesion, and clarify the
relationships among complex ideas
and concepts.

11-12W1le: Provide a concluding
statement or section that explains
the significance of the argument
presented.

11-12W1f: Maintain a style and
tone appropriate to the writing task.

explain the significance of the
argument in conclusion, rather
than the CCLS’s requirement to
provide a conclusion that simply
‘follows from the argument
presented.’

NGLS is less specific in its
requirements regarding language
use and tone of the writer at this
level.
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Comparison CCLS to Next Generation: Text Type and Purposes

Writing Standard 2

CCLS Writing Anchor Standard 2

NGLS Writing Anchor Standard 2

Write informative/explanatory texts to examine and
convey complex ideas and information clearly and
accurately through the effective selection, organization

and analysis of content.

Write informative/explanatory texts to examine and
convey complex ideas and information clearly and
accurately through the effective selection, organization,
and analysis of content.

CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference (s)

Kindergarten (W.K.2)
Use a combination of drawing,
dictating and writing to eempese

KW2
Use a combination of drawing,
dictating, oral expression, and/or

NGLS focuses on more age-
appropriate tasks including oral
expression and emergent writing in

W%ﬁ?f?%%m ?an;i[iiqzleg:g tszsslr:e @ the description of how students may

witihg-abeudt and information. meet the goal.

supply seme-information abeutthe With the exception of above point

topic: CCLS and NGLS are the same at this
level.

Grade 1 (W.1.2) 1w2 NGLS language requires that

Write informative/explanatory
texts in which they name-a topic,

supply some facts abeutthe-topic

and provide some sense of closure.

Write an informative/ explanatory
text to introduce a topic,
supplying some facts to develop
points, and provide some sense of
closure.

students introduce their topic and
begin to develop points at this level.

Grade 2 (W.2.2)

Write informative/explanatory
texts ir-which-they introduce a
topic, use facts and-definitions to
develop points and provide a
concluding statement or section.

2W2

Write informative/ explanatory
texts that introduce a topic, use
facts and other information to
develop points, use content-
specific language, and provide a
concluding statement or section.

NGLS is broader in that it requires
students to use ‘other information’
rather than ‘definitions’ to develop
points.

NGLS requires use of content-
specific language.

Grade 3 (W.3.2)

Write informative/explanatory
texts to examine a topic and
convey ideas and

information elearhy-

a. Introduce a topic

and greup-related information
together; include illustrations when
useful to aiding comprehension.
b. Develop the topic with facts,
definitions and details.

c. Use linking words and

phrases {e-galsoanotherand;
merebut) to connect ideas within

categories of information.
d. Provide a concluding statement

3wW2

Write informative/explanatory
texts to explore a topic and
convey ideas and information
relevant to the subject.

3W2a: Introduce a topic and
organize related information
together.

3W2b: Develop a topic with facts,
definitions, and details; include
illustrations when useful for aiding
comprehension.

3W2c: Use precise language and
content-specific vocabulary.
3W2d: Use linking words and
phrases to connect ideas within

NGLS requires use of content-
specific language.

CCLS requires students to write with
clarity, while NGLS focuses on
relevance.

With the exception of above point.
CCLS and NGLS are the same at this
level.
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference (s)

or section. categories of information.
3W2e: Provide a concluding
statement or section.
Grade 4 (W.4.2) 4W2: CCLS requires students to write with

Write informative/explanatory
texts to examine a topic and
convey ideas and

information elearhy.

a. Introduce a topic clearly

and greup-related information in
paragraphs and sections;-inelude

j i j ia when
useful to aiding comprehension.
b. Develop the-tepie with facts,
definitions, concrete details,
guotations or other

information and-examplesrelated
to-the topie.

c. Link-ideas within categories of
information using words and
phrases {e-ganotherforexample;
alsobecause):

d. Use precise language

and demain-specific vocabulary te
e. Provide a concluding statement
or section related to the
information or explanation
presented.

Write informative/explanatory
texts to explore a topic and
convey ideas and information
relevant to the subject.

4W?2a: Introduce a topic clearly
and organize related information
in paragraphs and sections.
4W2b: Develop ideas on a topic
with facts, definitions, concrete
details, or other relevant
information; include text features
when useful for aiding
comprehension.

4W2c: Use precise language and
content-specific vocabulary.
4W2d: Use transitional words and
phrases to connect ideas within
categories of information.
4W?2e: Provide a concluding
statement or section related to
the information or explanation
presented.

clarity, while NGLS focuses on
relevance.

CCLS specifies uses of formatting
and illustrations and media while
NGLS is more broad in requiring
‘text features’.

NGLS requires use of content-
specific rather than domain specific
language.

With the exception of above minor
points, CCLS and NGLS are
essentially the same at this level.

Grade 5 (W.5.2)

Write informative/explanatory
texts to examine a topic and
convey ideas and

information elearhy.

a. Introduce a topic clearly; provide
general ebservation; focus

and greup related information
logically; include fermatting{e-g;
headings), illustrations and
multimedia when-usefdl to aiding

comprehension.

b. Develop the topic with facts,
definitions, concrete details,
qguotations or other

5W2:

Write informative/explanatory
texts to explore a topic and
convey ideas and information
relevant to the subject.

5W2a: Introduce a topic clearly,
provide a general focus, and
organize related information
logically.

5W2b: Develop a topic with facts,
definitions, concrete details,
guotations, or other relevant
information; include text features,
illustrations, and multimedia to
aid comprehension.

CCLS requires students to write with
clarity, while NGLS focuses on
relevance.

CCLS specifies uses of formatting
and illustrations and media while
NGLS is more broad in requiring
‘text features’.

NGLS requires use of content-
specific rather than domain specific
language.

With the exception of above minor
points, CCLS and NGLS are
essentially the same at this level.
NGLS requires students to establish
appropriate style at this level.
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference (s)

information and-examples related
to-the topie.

c--Link ideas withinandaerass
categories-of-information using
words, phrases and clauses {e-g-in
contrastespecialhy-

d. Use precise language

and demain-specific vocabulary
to inferm-abeuter explain the
topic.

e. Provide a concluding statement
or section related to the
information or explanation
presented.

5W2c: Use precise language and
content-specific vocabulary to
explain a topic.

5W2d: Use appropriate
transitional/linking words,
phrases, and clauses to clarify and
connect ideas and concepts.
5W2e: Provide a concluding
statement or section related to
the information or explanation
presented.

S5W2f: Establish a style aligned to
a subject area or task.

Note: From grade 6 forward CCLS
overarching standard and NGLS are the
same. Some wording changes in the
sub-points.

Grade 6 (W.6.2)

Write informative/explanatory
texts to examine a topic and
convey ideas, concepts and
information through the selection,
organization and analysis of
relevant content.

a. Introduce a topic; organize
ideas, concepts and information
using strategies such as definition,
classification, comparison/contrast
and cause/effect; include

formatting {e-g-headings);
graphics {e-g¢chartstables} and
multimedia when useful to aiding
comprehension.

b. Develop the topic with relevant
facts, definitions, concrete details,
quotations or other information
and examples.

¢. Use appropriate transitions to
clarify the relationships among
ideas and concepts.

d. Use precise language

and demain-specific vocabulary
to inferm-abeut or explain the
topic.

e. Establish and maintain

a fermalstyle.

f. Provide a concluding statement
or section thatfelewsfrem the

6W2:

Write informative/explanatory
texts to examine a topic and
convey ideas, concepts, and
information through the selection,
organization, and analysis of
relevant content.

6W2a: Introduce a topic clearly;
organize ideas, concepts, and
information using strategies such
as definition, classification,
comparison/contrast, and
cause/effect.

6W2b: Develop a topic with
relevant facts, definitions,
concrete details, quotations, or
other information and examples;
include formatting, graphics, and
multimedia when useful to aid
comprehension.

6W2c: Use precise language and
content-specific vocabulary to
explain a topic.

6W2d: Use appropriate transitions
to create cohesion and clarify the
relationships among ideas and
concepts.

6W2e: Provide a concluding
statement or section that explains
the significance of the information
presented.

e With the exception of highlighted
minor points, CCLS and NGLS are
essentially the same at this level.

e For NGLS examples are eliminated.
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference (s)

information erexplanation 6W2f: Establish and maintain a
presented. style appropriate to the writing
task.
Grade 7 (W.7.2) 7W2: With the exception of highlighted

Write informative/explanatory
texts to examine a topic and
convey ideas, concepts and
information through the selection,
organization and analysis of
relevant content.

a. Introduce a topic clearly,
previewing what is to follow;
organize ideas, concepts and
information using strategies such
as definition, classification,
comparison/contrast and
cause/effect; include

formatting {e-g-

tables) and multimedia when
useful to aiding comprehension.
b. Develop the topic with relevant
facts, definitions, concrete details,
guotations or other information
and examples.

¢. Use appropriate transitions to
create cohesion and clarify the
relationships among ideas and
concepts.

d. Use precise language

and demain-specific vocabulary
to inferm-abeuter explain the
topic.

e. Establish and maintain a fermal
style.

f. Provide a concluding statement
or section thatfelewsfrom—and
supperts the information or
explanation presented.

Write informative/explanatory
texts to examine a topic and
convey ideas, concepts, and
information through the selection,
organization, and analysis of
relevant content.

7W2a: Introduce a topic clearly,
previewing what is to follow;
organize ideas, concepts, and
information, using strategies such
as definition, classification,
comparison/contrast, and
cause/effect.

7W2b: Develop a topic with
relevant facts, definitions,
concrete details, quotations, or
other information and examples;
include formatting, graphics, and
multimedia when useful to aid
comprehension.

7W2c: Use precise language and
content-specific vocabulary to
explain a topic.

7W2d: Use appropriate transitions
to create cohesion and clarify the
relationships among ideas and
concepts.

7W2e: Provide a concluding
statement or section that explains
the significance of the information
presented.

7W2f: Establish and maintain a
style appropriate to the writing
task.

minor points, CCLS and NGLS are
essentially the same at this level.
For NGLS examples are eliminated.

Grade 8 (W.8.2)

Write informative/explanatory
texts to examine a topic and
convey ideas, concepts and
information through the selection,
organization and analysis of

8wa2:

Write informative/explanatory
texts to examine a topic and
convey ideas, concepts, and
information through the selection,
organization, and analysis of

NGLS carried forward the strategies
required in grade 7 (definition,
classification, etc.) while CCLS drops
those specified at this level.

With the exception of highlighted
minor points, CCLS and NGLS are
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference (s)

relevant content.

a. Introduce a topic clearly,
previewing what is to follow;
organize ideas, concepts and
information on broader categories;
include formatting {e-g-headings);
graphics {e-g¢chartstables) and

multimedia when useful to aiding
comprehension.

b. Develop the topic with
relevant, wel-chesen facts,
definitions, concrete details,
guotations or other information
and examples.

c. Use appropriate and varied
transitions to create cohesion and
clarify the relationships among
ideas and concepts.

d. Use precise language

and demain-specific vocabulary to
inform about or explain the topic.
e. Establish and maintain a fermal
style.

f. Provide a concluding statement
or section thatfelewsfromand
supperts the information er

explanatien presented.

relevant content.

8W?2a: Introduce a topic clearly,
previewing what is to follow;
organize ideas, concepts, and
information, using strategies such
as definition, classification,
comparison/contrast, and
cause/effect.

8W2b: Develop a topic with
relevant facts, definitions,
concrete details, quotations, or
other information and examples;
include formatting, graphics, and
multimedia when useful to aid
comprehension.

8W?2c: Use precise language and
content-specific vocabulary to
explain a topic.

8W2d: Use appropriate and varied
transitions to create cohesion and
clarify the relationships among
ideas and concepts.

8W?2e: Provide a concluding
statement or section that explains
the significance of the information
presented.

8W2f: Establish and maintain a
style appropriate to the writing
task.

essentially the same at this level.
For NGLS examples are eliminated.

Grade 9-10 (W.9-10.2)

Write informative/explanatory
texts to examine and convey
complex ideas, concepts and
information clearly and accurately
through the effective selection,
organization, and analysis of
content.

a. Introduce a topic; organize
complex ideas, concepts and
information to make important
connections and distinctions;
include formatting {e-g-headings);
graphics {e-gfigurestables} and

multimedia when useful to aiding
comprehension;

9-10W2:

Write informative/explanatory
texts to examine and convey
complex ideas, concepts, and
information clearly and accurately
through the effective selection,
organization, and analysis of
content.

9-10W2a: Introduce and organize
complex ideas, concepts, and
information to make important
connections and distinctions.
9-10W2b: Develop a topic with
well-chosen relevant and
sufficient facts, definitions,
concrete details, quotations and

With the exception of highlighted
minor points, CCLS and NGLS are
essentially the same at this level.
For NGLS examples are eliminated.
For sub-point e (for CCLS), which
was moved to f for NGLS, NGLS
broadens the requirement for
writing style.
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference (s)

b. Develop the topic with well-
chosen, relevant and sufficient
facts; extended definitions,
concrete details, quotations or
other information; and examples
appropriate to the audience’s
knowledge of the topic;
c. Use appropriate and varied
transitions te-ink-the-major
sections-ofthetext, create
cohesion and clarify the
relationships among complex ideas
and concepts;
d. Use precise language
and demain-specific vocabulary
to manage the complexity of the
topic;
e. Establish and maintain
a formalstyle and-objective tone
while-attending to-the-normsand
. iting:
f. Provide a concluding statement
or section thatfelewsfrom—and
inf .
%L&Ha-t—@-n—p":ese'lﬁed—ee—g—. o7
culating imolicati
cifi ¢ ie),

paraphrased information or other
examples appropriate to the
audience's knowledge of the
topic. Include formatting,
graphics, and multimedia when
useful to aid comprehension.
9-10W2c: Use precise language
and content-specific vocabulary to
express the appropriate
complexity of a topic.

9-10W2d: Use appropriate and
varied transitions to make critical
connections and distinctions,
create cohesion, and clarify
relationships among complex
ideas and concepts.

9-10W2e: Provide a concluding
statement or section that explains
the significance of the information
presented.

9-10W2f: Establish and maintain
a style appropriate to the writing
task.

Grade 11-12 (W11-12.2)

Write informative/explanatory
texts to examine and convey
complex ideas, concepts and
information clearly and accurately
through the effective selection,
organization and analysis of
content.

a. Introduce a topic; organize
complex ideas, concepts and
information so that each new
element builds on that which
precedes it to create a unified
whole; include formatting {e-g5
headings), graphics {e-gfigures;
tables} and multimedia when
useful to aiding comprehension;

11-12wW2:

Write informative/explanatory
texts to examine and convey
complex ideas, concepts, and
information clearly and accurately
through the effective selection,
organization, and analysis of
content.

11-12W?2a: Introduce and
organize complex ideas, concepts,
and information so that each new
element builds on that which
precedes it to create a unified
whole.

11-12W2b: Develop a topic
thoroughly by selecting the most
significant and relevant facts,

With the exception of highlighted
minor points, CCLS and NGLS are
essentially the same at this level.
For NGLS examples are eliminated.
For sub-point e (for CCLS), which
was moved to f for NGLS, NGLS
broadens the requirement for
writing style.
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference (s)

b. Develop the topic thoroughly by
selecting the most significant and
relevant

facts, extended-definitions,
concrete details, quotations or
other information and examples
appropriate to the audience’s
knowledge of the topic;

c. Use appropriate and varied
transitions and syntax to Hnrk-the
Frajersesticnsaithatad, create
cohesion and clarify the
relationships among complex ideas
and concepts;

d. Use precise language, demain-
specific vocabulary and techniques
such as metaphor, simile and
analogy to manage the complexity
of the topic;

e. Establish and maintain a-fermal

definitions, concrete details,
direct quotations and
paraphrased information or other
examples, appropriate to the
audience's knowledge of the
topic. Include formatting,
graphics, and multimedia when
useful to aid comprehension.
11-12W2c: Use precise language,
content-specific vocabulary and
literary techniques to express the
appropriate complexity of a topic.
11-12W2d: Use appropriate and
varied transitions and syntax to
make insightful connections and
distinctions, create cohesion, and
clarify relationships among
complex ideas and concepts.
11-12W2e: Provide a concluding
statement or section that explains

style arclekicetivetencyhile the significance of the information
attending to-the normsand presented.
conventions-of the discipline-in 11-12W2f: Establish and maintain
yrhishtheyaroveritdng a style appropriate to the writing
f. Provide a concluding statement task.
or section thatfellowsfrom—and
inf .
culating implicati
nifi : ie),
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Comparison CCLS to Next Generation: Text Type and Purposes

Writing Standard 3

CCLS Writing Anchor Standard 3

NGLS Writing Anchor Standard 3

Write narratives to develop real or imagined experiences or
events using effective technique, well-chosen details and

well-structured event sequences.

Write narratives to develop real or imagined experiences
or events using effective techniques, well-chosen details,
and well-structured event sequences.

CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference (s)

Kindergarten (W.K.3)

Use a combination of drawing,
dictating and writing to narrate a
single event or several leesely
linked-events; tell about the events in
the order in which they occurred and

KW3:

Use a combination of drawing,
dictating, oral expression, and/or
emergent writing to narrate an
event or events in a sequence.

NGLS adds ‘oral expression’ and
‘emergent’ to the forms of
kindergarten writing; more
developmentally appropriate.

NGLS eliminates the requirement of
providing a reaction to the events.

provide areactiontowhathappened-

Grade 1 (W.1.3) 1W3: NGLS simplifies and broadens the

Write narratives in which they Write narratives which recount standard.

recount two-ormore appropriately real or imagined experiences or NGLS eliminates requirement for

seguenced-eventsincludesome events or a short sequence of number of events and use of

detpilsregardingwhathaspencduse | events. temporal words and sense of

temporal-wordsto-signaleventorder closure.

and-provide-seme-sense-of-closure. NGLS allows for ‘imagined
experiences or events.’

Grade 2 (W.2.3) 2W3: NGLS allows for ‘real or imagined

Write narratives in which they
recount a-wel-elaberated event or
short sequence of events; include
details to describe actions, thoughts
and feelings; use temporal words to
signal event order and provide a
sense of closure.

Write narratives which they
recount real or imagined
experiences or a short sequence
of events, including details to
describe actions, thoughts, and
feelings; use temporal words to
signal event order, and provide a
sense of closure.

experiences.’

Aside from the point above, CCLS
and NGLS are essentially the same at
this level.

Grade 3 (W.3.3)

Write narratives to develop real or
imagined experiences or events using
effective technique, descriptive
details and clear event sequences.

a. Establish a situation and introduce
a narrator and/or

characters; erganize-an-event
seguence that unfoldsnaturally:

b. Use-dialegueand descriptions of
actions, thoughts and feelings to
develop experiences and events or

3w3:

Write narratives to develop real or
imagined experiences or events
using effective techniques,
descriptive details, and clear event
sequences.

3W3a: Establish a situation and
introduce a narrator and/or
characters.

3W3b: Use descriptions of actions,
thoughts, and feelings to develop
experiences and events or show

NGLS eliminates the requirement in
a - to organize an event sequence
that unfolds naturally.

NGLS eliminates the requirement to
include dialogue at this level.

NGSL requires a ‘conclusion’ rather
than the CCLS ‘sense of closure.’
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference (s)

show the response of characters to
situations.

c¢. Use temporal words and phrases to
signal event order.

d. Provide a sense-ofclosure:

the response of characters to
situations.

3W3c: Use temporal words and
phrases to signal event order.
3W3d: Provide a conclusion.

Grade 4 (W.4.3)

Write narratives to develop real or
imagined experiences or events using
effective technique, descriptive
details and clear event sequences.

a. Orient-thereader-by establishing a
situation and introducing a narrator
and/or characters; erganizean-event
seguence-thatunfoldsnaturally:

b. Use dialogue and description to
develop experiences and events or
show the responses of characters to
situations.

c. Use a~variety-of transitional words
and phrases to manage the sequence
of events.

d. Use concrete words and phrases
and sensory details to convey
experiences and events precisely.

e. Provide a conclusion that follows
from the narrated experiences or
events.

4W3:

Write narratives to develop real or
imagined experiences or events
using effective technique,
descriptive details, and clear event
sequences.

4W3a: Establish a situation and
introduce a narrator and/or
characters.

4W3b: Use dialogue and
description of actions, thoughts,
and feelings to develop
experiences and events or show
the responses of characters to
situations.

4W3c: Use transitional words and
phrases to manage the sequence
of events.

4W3d: Use concrete words and
phrases and sensory details to
convey experiences and events
precisely.

4W3e: Provide a conclusion that
follows from the narrated
experiences or events.

NGLS eliminates the requirement in
a - to organize an event sequence
that unfolds naturally.

CCLS does not specify description of
‘action, thought and feelings;’
assumption is that was learned in
previous grade. NGLS continues to
specify.

Aside from the points above, CCLS
and NGLS are essentially the same at
this level.

Grade 5 (W.5.3)

Write narratives to develop real or
imagined experiences or events using
effective techniques, descriptive
details and clear event sequences.

a. Orientthereaderby establishing a
situation and introducing a narrator
and/or characters; erganizean-event
seguence-thatunfoldsnaturally:

b. Use narrative techniques, such as
dialogue, description and-pacing, to
develop experiences and events or
show the responses of characters to
situations.

c. Use a variety of transitional words,
phrases and clauses to manage the
sequence of events.

d. Use concrete words and phrases
and sensory details to convey

5W3:

Write narratives to develop real or
imagined experiences or events
using effective techniques,
descriptive details, and clear event
sequences.

5W3a: Establish a situation and
introduce a narrator and/or
characters.

5W3b: Use narrative techniques,
such as dialogue and description,
to develop experiences and events
or show the responses of
characters to situations.

5W3c: Use a variety of transitional
words, phrases, and clauses to
manage the sequence of events.
5W3d: Use concrete words and
phrases and sensory details to

NGLS eliminates the requirement in
a - to organize an event sequence
that unfolds naturally.

NGLS eliminates the requirement to
consider pacing in writing at this
level.

Aside from the points above, CCLS
and NGLS are essentially the same at
this level.
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference (s)

experiences and events precisely.
e. Provide a conclusion that follows
from the narrated experiences or
events.

convey experiences and events
precisely.

5W3e: Provide a conclusion that
follows from the narrated
experiences or events.

Grade 6 (W.6.3)

Write narratives to develop real or
imagined experiences or events using
effective

technique, relevant-descriptive
details and wel-structured-event
sequences.

a. Engage and-erient the reader

by establishinga-context and
introducing a narrator and/or
characters; erganize
an-eventseguencethatunfolds
naturallyandlogically:

b. Use narrative techniques, such as
dialogue, pacing and description, to
develop experiences, events and/or
characters.

c. Use a variety of transition words,
phrases and clauses to convey
sequence and signal shifts from one
time frame or setting to another.

d. Use precise words and phrases,
relevant descriptive details and
sensory language to convey
experiences and events.

e. Provide a conclusion that follows

from thenarrated-experiencesor
events:

6W3:

Write narratives to develop real or
imagined experiences or events
using effective techniques,
descriptive details and
sequencing.

6W3a: Engage the reader by
introducing a narrator and/or
characters.

6W3b: Use narrative techniques,
such as dialogue and description,
to develop experiences, events,
and/or characters.

6W3c: Use a variety of
transitional words, phrases, and
clauses to convey sequence and
signal shifts from one time frame
or setting to another.

6W3d: Use precise words and
phrases, relevant descriptive
details, and sensory language to
convey experiences and events.
6W3e: Provide a conclusion that
follows from and reflects on what
is experienced, observed, or
resolved over the course of the
narrative.

NGLS eliminates the requirement in
a - to organize an event sequence
that unfolds naturally.

NGLS broadens the standard by
eliminating the requirement for
‘well-structured’ event sequencing
and ‘establishing a context’ for the
reader at this level.

NGLS requires that the conclusions
provided by students are reflective
as well as conclusive, and gives more
specifics for reflection.

Aside from the points above, CCLS
and NGLS are essentially the same at
this level.

Grade 7 (W.7.3)

Write narratives to develop real or
imagined experiences or events using
effective

techniques, relevant-descriptive
details and weH-structured-event
sequences.

a. Engage and-erient the reader by
establishing a-centextand point of
view and introducing a narrator
and/or characters; erganize anevent
segeneethaiurields ol —and
logically:

b. Use narrative techniques, such as
dialogue, pacing-and description, to

7W3:

Write narratives to develop real or
imagined experiences or events
using effective techniques,
descriptive details and clear
sequencing.

7W3a: Engage the reader by
establishing a point of view and
introducing a narrator and/or
characters.

7W3b: Use narrative techniques,
such as dialogue and description,
to develop experiences, events,
and/or characters.

7W3c: Use a variety of transitional

NGLS broadens the standard by
eliminating the requirement for
‘well-structured’ event sequencing
and ‘establishing a context’ for the
reader at this level.

NGLS eliminates the requirement in
a - to organize an event sequence
that unfolds naturally.

NGLS requires that the conclusions
provided by students are reflective
as well as conclusive and gives more
specifics for reflection.

Aside from the points above, CCLS
and NGLS are essentially the same at
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference (s)

develop experiences, events and/or
characters.

c. Use a variety of transition words,
phrases and clauses to convey
sequence and signal shifts from one
time frame or setting to another.

d. Use precise words and phrases,
relevant descriptive details and
sensory language to capture the
action and convey experiences and
events.

e. Provide a conclusion that follows
from and reflects on the narrated
experiences or events.

words, phrases, and clauses to
convey sequence and signal shifts
from one time frame or setting to
another.

7W3d: Use precise words and
phrases, relevant descriptive
details, and sensory language to
capture the action and convey
experiences and events.

7W3e: Provide a conclusion that
follows from and reflects on what
is experienced, observed, or
resolved over the course of the
narrative.

this level.

Grade 8 (W.8.3)

Write narratives to develop real or
imagined experiences or events using
effective techniques, relevant
descriptive details and well-
structured-event sequences.

a. Engage and-erient the reader by
establishing a eentextand point of
view and introducing a narrator

and/or characters; erganize anevent
segeneethaiunieldsratuall—and
logically:

b. Use narrative techniques, such as
dialogue, pacing, description and
reflection, to develop experiences,
events and/or characters.

c. Use a variety of transition words,
phrases and clauses to convey
sequence, signal shifts from one time
frame or setting to another and show
the relationships among experiences
and events.

d. Use precise words and phrases,
relevant descriptive details and
sensory language to capture the
action and convey experiences and
events.

e. Provide a conclusion that follows
from and reflects on the narrated
experiences or events.

8wW3:

Write narratives to develop real or
imagined experiences or events
using effective techniques,
relevant descriptive details and
clear sequencing.

8W3a: Engage the reader by
establishing a point of view and
introducing a narrator and/or
characters.

8W3b: Use narrative techniques,
such as dialogue, pacing,
description, and reflection to
develop experiences, events,
and/or characters.

8W3c: Use a variety of transitional
words, phrases, and clauses to
convey sequence, signal shifts
from one time frame or setting to
another, and show the
relationships among experiences
and events.

8W3d: Use precise words and
phrases, relevant descriptive
details, and sensory language to
capture the action and convey
experiences and events.

8W3e: Provide a conclusion that
follows from and reflects on what
is experienced, observed, or
resolved over the course of the
narrative.

NGLS broadens the standard by
eliminating the requirement for
‘well-structured’ event sequencing
and ‘establishing a context’ for the
reader at this level.

NGLS eliminates the requirement in
a - to organize an event sequence
that unfolds naturally.

NGLS requires that the conclusions
provided by students are reflective
as well as conclusive and gives more
specifics for reflection.

Aside from the points above, CCLS
and NGLS are essentially the same at
this level.

Grade 9-10 (W.9-10.3)
Write narratives to develop real or
imagined experiences or events using

9-10W3:
Write narratives to develop real or
imagined experiences or events

NGLS eliminates sub-point f,
dropping the requirement for
students to adapt voice and
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference (s)

effective technique, well-chosen
details and well-structured event
sequences.

a. Engage and-erient the reader

by setting-out a problem, situation or
observation, establishing one or
multiple point(s) of view, and
introducing a narrator and/or
characters; create a smooth
progression of experiences or events;
b. Use narrative techniques, such as
dialogue, pacing, description,
reflection and multiple plot lines, to
develop experiences, events and/or
characters;

c. Use a variety of techniques to
sequence events se-thatthey-build
en-one-aneother to create a coherent
whole;

d. Use precise words and

phrases, telling details and sensory
language to convey a vivid picture of
the experiences, events, setting
and/or characters;

e. Provide a conclusion that follows
from and reflects on what is
experienced, observed or resolved
over the course of the narrative;

f. Adaptvoiceawarenessofaudience
and-use-of language to-accommodate
avariety-of cultural contexts:

using effective technique, well-
chosen details, and well-
structured event sequences.
9-10W3a: Engage the reader by
presenting a problem, conflict,
situation, or observation,
establishing one or multiple
point(s) of view, and introducing a
narrator and/or characters.
9-10W3b: Use narrative
techniques, such as dialogue,
pacing, description, reflection, and
plot line(s) to develop
experiences, events, and/or
characters.

9-10W3c: Use a variety of
techniques to sequence events to
create cohesion and a smooth
progression of experiences or
events.

9-10W3d: Use precise words and
phrases, explicit details, and
sensory language to convey a vivid
picture of the experiences, events,
setting, and/or characters.
9-10W3e: Provide a conclusion
that follows from and reflects on
what is experienced, observed, or
resolved over the course of the
narrative.

language use for cultural context.
Aside from the point above, CCLS
and NGLS are essentially the same at
this level.

Grade 11-12 (W.11-12.3)

Write narratives to develop real or
imagined experiences or events using
effective technique, well-chosen
details and well-structured event
sequences.

a. Engage and-erient the reader

by setting-out a problem, situation or
observation, establishing one or
multiple point(s) of view, and
introducing a narrator and/or
characters; create a smooth
progression of experiences or events;
b. Use narrative techniques, such as
dialogue, pacing, description,
reflection and multtiple plot lines, to
develop experiences, events and/or
characters;

11-12W3:

Write narratives to develop real or
imagined experiences or events
using effective techniques, well-
chosen details, and well-
structured event sequences.
11-12W3a: Engage the reader by
presenting a problem, conflict,
situation, or observation and its
significance, establishing one or
multiple point(s) of view, and
introducing a narrator and/or
characters.

11-12W3b: Use narrative
techniques, such as dialogue,
pacing, description, reflection, and
plot lines to develop experiences,
events, and/or characters.

NGLS eliminates sub-point f,
dropping the requirement for
students to adapt voice and
language use for cultural context.
Aside from the point above, CCLS
and NGLS are essentially the same at
this level.
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference (s)

c. Use a variety of techniques to
sequence events se-thatthey-build
en-one-aneother to create a coherent
whole;

d. Use precise words and
phrases, telling details and sensory
language to convey a vivid picture of
the experiences, events, setting
and/or characters;

e. Provide a conclusion that follows
from and reflects on what is
experienced, observed or resolved
over the course of the narrative;

f. Adaptvoiceawarenessofaudience
and-use-of language to-accommodate
avariety-of culturalcontexts:

11-12W3c: Use a variety of
techniques to sequence events to
create cohesion, a smooth
progression of experiences or
events, and build toward a
particular tone and outcome (e.g.,
a sense of mystery, suspense,
growth, or resolution).

11-12W3d: Use precise words and
phrases, explicit details, and
sensory language to convey a vivid
picture of the experiences, events,
setting, and/or characters.
11-12W3e: Provide a conclusion
that follows from and reflects on
what is experienced, observed, or
resolved over the course of the
narrative.
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Comparison CCLS to Next Generation: Text Type and Purposes
Writing Standard 4

CCLS Writing Anchor Standard

NGLS Writing Anchor Standard 4

CCLS ANCHOR STANDARD 11: Develop personal, cultural,
textual and thematic connections within and across genres

NGLS ANCHOR STANDARD 4: Develop personal, cultural,
textual, and thematic connections within and across genres

experiences.

through written responses to texts and personal

COMPLETELY DIFFERENT.

FOR THIS STANDARD, THE CCLS and NGLS ANCHOR STANDARDS AND GRADE LEVEL LEARNING STANDARDS ARE

CCLS Anchor Standard 11 is comparable to the NGLS Anchor Standard 4 so CCLS grade level standards for Standard 11

are compared here.

CCLS Grade Level Standard
For
Anchor Standard 11

(comparable to NGLS for Standard 4)

Next Generation Learning
Standard(NGLS) for
Anchor Standard 4

Key Difference (s)

Kindergarten (W.K.)
Create and/orpresenta poem,

dramatization, art

work-or persenatresponse to
a particwlar author erthemestudied

KW4:

Create a response to a text,
author, or personal experience
(e.g., dramatization, art work, or
poem).

NGLS broadens the standard in that
students no longer must respond to
‘a particular’ author or theme.
Students may respond to a text or
personal experience as well.

NGLS does not require or suggest
student presentation.

NGLS eliminates ‘with support as
needed’.

Grade 1 (W.1.4) 1wa: NGLS broadens the standard in that
Create and-present a poem, Create a response to a text, author, students no longer must respond to
dramatization, art work theme or personal experience (e.g., ‘a particular’ author or theme.
or persenatresponse to poem, dramatization, art work, or Students may respond to a text or
a particwtar-author erthemestudied | other). personal experience as well.
frelassithspperiasnendeds NGLS does not require student
presentation.
NGLS eliminates ‘with support as
needed’.
Grade 2 (W.2.4) 2W4: NGLS broadens the standard in that
Create andpresent a Create a response to a text, author, students no longer must respond to
poem, rarrative, play, art work theme or personal experience (e.g., ‘a particular’ author or theme.
or persenatresponse to poem, play, story, art work, or Students may respond to a text or
a partiewtar-author or theme-studied | other). personal experience as well.
in-elass;with-suppert-as-heeded: NGLS does not require student
presentation.
NGLS eliminates ‘with support as
needed’.
Grade 3 (W.3.4) 3wW4: NGLS broadens the standard in that
Create and-presenta Create a response to a text, students no longer must respond to
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CCLS Grade Level Standard
For
Anchor Standard 11
(comparable to NGLS for Standard 4)

Next Generation Learning
Standard(NGLS) for
Anchor Standard 4

Key Difference (s)

poem, rarrative, play, artwork

author, theme or personal

‘a particular’ author or theme.

or persenatresponse to a particular experience (e.g., poem, play, story, Students may respond to a text or
author or theme studied-in-€lass: art work, or other). personal experience as well.
e NGLS does not require student
presentation.
Grade 4 (W.4.4) 4W4. e NGLS broadens the standard in that
Create and-present a Create a poem, story, play, art students no longer must respond to

poem, rarrative, play, art work ef
literaryreview in response to

a partiewtarauthor or theme studied
frelass,

work, or other response to a text,
author, theme, or personal
experience.

‘a particular’ author or theme.
Students may respond to a text or
personal experience as well.

NGLS does not require student
presentation.

Grade 5 (W.5.4)

Create and-present an eriginal
poem, rarrative, play, art work e

literary-eritigue in response to
a partiewtar-author or theme studied
faelass

5W4:

Create a poem, story, play, art
work, or other response to a text,
author, theme, or personal
experience.

NGLS broadens the standard in that
students no longer must respond to
‘a particular’ author or theme.
Students may respond to a text or
personal experience as well.

a—Recognize-and-illustrate sociak o NGLS does not require student
historicaland-cultural-featuresinthe presentation.
presentation-oHiterary-texts: e NGLS is broader in that it drops the
specific requirement for students
to work with historical and cultural
features in literary texts.
Grade 6 (W.6.4) 6W4: e NGLS broadens the standard in that
Create andpresenta-text or art work | Create a poem, story, play, art students no longer must respond to
in response to a—l+te#a#y—we1Ck— work, or other response to a text, a literary work. Students may
a-Develop-aperspectiveortheme author, theme, or personal
. . respond to a text or personal
suemertodbyrelovaritdoinile experience. )
bR ; i l ; experience as well.
historical-and-cultural-featuresinthe ¢ NGLS does not require student
sresonpiaticnetitorar s presentation.
c. Create poetry, stories, plays and e NGLS continues the same broad
Othirl terary-forms-{e-g-videos, art requirements at this level and
work). . .
) drops the specifics required by
CCLS.
Grade 7 (W.7.4) 7W4: e NGLS broadens the standard in that
Create a presentatien, art work, o Create a poem, story, play, art students no longer must respond to
. .
textin resp(?nse toa equtu;aJ—'ee*tuaﬂl. 5 work, or other response to a text, a literary work. Students may
and-thematic connectionsacross author, theme, or personal
. respond to a text or personal
SeRres: experience. )
b. Create poetry, stories, plays and experience as well.
other literary-forms-{e-gvideos, art * NGLS does not require or suggest
work). student presentation.

NGLS continues the same broad
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CCLS Grade Level Standard
For
Anchor Standard 11
(comparable to NGLS for Standard 4)

Next Generation Learning
Standard(NGLS) for
Anchor Standard 4

Key Difference (s)

requirements at this level and
drops the specifics required by
CCLS (cultural, textual and thematic
connections).

Grade 8 (W.8.4)

Create a presentation; art

work er text in response to a Hterary
yrele v mrrnerinrhak
identifiesconnections-and explains
divergences from the original.

a. Make-well-supported-personal;
ewlturaltextualand-thematic
ceRRosHeRsasresSEoREeS

b. Create poetry, stories, plays and

other literaryforms{e-gvideos; art

work).

8wW4:

Create a poem, story, play, art
work, or other response to a text,
author, theme or personal
experience; explain divergences
from the original text when
appropriate.

NGLS broadens the standard in that
students no longer must respond to
a literary work. Students may
respond to a text or personal
experience as well.

NGLS does not require or suggest
student presentation.

NGLS continues the same broad
requirements at this level and
drops the specifics required by
CCLS (cultural, textual and thematic
connections).

Grade 9-10 (W.9-10.4)
Create literary-textsthat

demonstrate knowledge and
understanding of a wide variety

9-10wW4:

Create a poem, story, play, art
work, or other response to a text,
author, theme or personal

NGLS continues the same broad
requirements at this level and
drops the specifics required by
CCLS (working with ‘texts of literary

of tesdieiressgrizedlitoran oz experience; demonstrate merit’; variety of prewriting;
a—=rgageire-vdidemnge-af knowledge and understanding of a identification, analysis and use of
prewriting-experiences;such-asusing | variety of techniques and genres. elements and techniques across
avarietyof visualrepresentations;to | Explain divergences from the genres).
express-personal-secialandeultural | original when appropriate. Broadened NGLS standard does not
serRecisnsand-nsizhis require development of critical and
b. lderibsanalyzeand-wserclermenis interpretive texts.
and-techniques-of-various-genresof NGLS eliminates requirement for
literature: students to consider historical and
e—Develop-eritical-and-interpretive cultural perspectives.
Lo freraraerethanene

e . S I
culturak
d. Create poetry, stories, plays
and etherliteraryforms{e.gvideos;
art work).
Grade 11-12 (W11-12.4) 11-12w4: NGLS continues the same broad
Create interpretive-and-responsive Create a poem, story, play, art requirements at this level and
texts to demonstrate knowledge and | work, or other response to a text, drops the specifics required by
a sephisticated-understanding of the | author, theme or personal CCLS (creating interpretive and
conmestienshereertiteand-the experience; demonstrate responsive texts, connections
R knowledge and understanding of a between life and literary work, etc.)
o-Ergageinvcing o dderangeof variety of techniques and genres. Broadened NGLS standard does not
mrevatiingsiniegies—siehasvisual Explain connections between the specify skills or elements and
represenintionsand-the-srenticn-af original and the created work. techniques across genres.
: | . . ions,

| soci
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CCLS Grade Level Standard
For
Anchor Standard 11
(comparable to NGLS for Standard 4)

Next Generation Learning
Standard(NGLS) for
Anchor Standard 4

Key Difference (s)

serRectisnsand-nsizhis

d. Create poetry, stories, plays and

other literary-forms{e.gvideos, art

work).
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Comparison CCLS to Next Generation: Text Type and Purposes
Writing Standard 5

CCLS Writing Anchor Standard

NGLS Writing Anchor Standard 5

CCLS ANCHOR STANDARD 5-Qeve!ep—aﬁd—5#eng-theﬂ

CCLS ANCHOR STANDARD 9: Draw evidence from literary
or informational texts to support analysis, reflection,
and research.

NGLS ANCHOR STANDARD 5: Draw evidence from literary
or informational texts to support analysis, reflection,
and research.

FOR THIS STANDARD, THE CCLS and NGLS ANCHOR STANDARDS AND GRADE LEVEL LEARNING STANDARDS ARE

COMPLETELY DIFFERENT.

CCLS Anchor Standard 9 is comparable to the NGLS Anchor Standard 5 so CCLS grade level standards for Standard 9

are compared here.

CCLS Grade Level Standard
For
Anchor Standard 9
(comparable to NGLS Standard 9)

Next Generation Learning
Standard(NGLS) for
Anchor Standard 5

Key Difference (s)

Kindergarten (W.K.9)

Begins in grade 4.

Grade 1 (W.1.9)

Begins in grade 4.

Grade 2 (W.2.9) Begins in grade 4.
Grade 3 (W.3.9) Begins in grade 4.
Grade 4 (W.4.9) 4W5: e NGLS uses the blended literary and
a. Apply grade 4 Reading standards to Draw evidence from literary or informational reading learning
literature {e-g—Deseribe-in-deptha informational texts to respond standards (RL and RI) as the basis for
charactersetting-oreventina-storyor and support analysis, reflection, the writing standards.
drama-drawing-on-specificdetails-in-the and research by applying grade 4 | ® NGLS is broadened in that it
£ . ; reading standards. eliminates examples.
ions}).

b. Apply grade 4 Reading standards to

informational texts{e-g—~Explain-how-an
authorusesreasonsand-evidence to

Grade 5 (W.5.9)
a. Apply grade 5 Reading standards to

literature (e-g—Compare-and-contrasttwe

5W5:

H l E E IIII)
b. Apply grade 5 Reading standards to
informational texts {e-g—Explain-heow-an
SR erusesrreasehsane-avidenseie
. Y hicl ! ovid

I H I . [ ]u).

Draw evidence from literary or
informational texts to respond
and support analysis, reflection,
and research by applying the
Grade 5 Reading Standards.

NGLS uses the blended literary and
informational reading learning
standards (RL and RI) as the basis for
the writing standards.

NGLS is broadened in that it
eliminates examples.

Grade 6 (W.6.9)
Draw evidence from literary or

6WS5:

Draw evidence from literary or

e Overarching standard is identical for

CCLS and NGLS at this level.
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CCLS Grade Level Standard
For
Anchor Standard 9
(comparable to NGLS Standard 9)

Next Generation Learning
Standard(NGLS) for
Anchor Standard 5

Key Difference (s)

informational texts to support analysis,
reflection and research.
a. Apply grade 6 Reading standards to

informational texts to support
analysis, reflection, and
research. Apply grade 6 Reading

For sub-points:

Overarching standard is identical for
CCLS and NGLS at this level.

literature {e-g—Compare-and-contrast standards to both literary and For sub-points:
textsin-ditfferentformsoergenresfeg informational text, where e NGLS uses the blended literary and
steries-and-peems;historical-rovelsand applicable. informational reading learning
fantasy-steriesHnterms-oftheir standards (RL and RI) as the basis for
approaches to similar themes and topics”}. the writing standards.
b. Apply grade 6 Reading standards e NGLSis broadened in that it
to literary-nonfiction{e-g—Traceand eliminates examples.
evaluate-the-argument-and-speeificelaims e CCLS targets ‘literary non-fiction’
ina-text-distinguishing-claimsin-a-text; while NGLS targets ‘informational
dictinguichingcleimsthataresussariad by text.’

o ¢ lai
Grade 7 (W.7.9) 7WS5: Draw evidence from e Overarching standard is identical for

Draw evidence from literary or
informational texts to support analysis,
reflection and research.

a. Apply grade 7 Reading standards to

literary or informational texts to
support analysis, reflection, and

research.

Apply grade 7 Reading standards

CCLS and NGLS at this level.

For sub-points:

NGLS uses the blended literary and
informational reading learning

literature {e-g—"Compare-and-contrasta to both literary and standards (RL and RI) as the basis for
fictional-portrayal-ota-time, placeor informational text, where the writing standards.
characteranda-historicalaccount-of-the applicable. e NGLS is broadened in that it
sarre-perisdaso-rresnsaundersanding eliminates examples.
hew-authers-otfiction-use-oralter e CCLS targets ‘literary non-fiction’
history): while NGLS targets ‘informational
b-Apply grade 7 Reading standards to text.’
literary-nonfiction{e.g“Traceand
. I i ic el I

cfici lairas).
Grade 8 (W.8.9) 8W5: e Overarching standard is identical for

Draw evidence from literary or
informational texts to support analysis,
reflection and research.

a. Apply grade 8 Reading standards to

literature {e-g“Analyze-howa-modern
K of ficti ’
SR e R e R S e A B AR RS
tional . . I |
bible, | o deceribing ]
. . I I H)
b. Apply grade 8 Reading standards
to HtemrynendicdentegrPelineaieand
evaluate-thearziraehiandspeciicesainas
. ' i I .
. I i . I

Draw evidence from literary or
informational texts to support
analysis, reflection, and
research. Apply grade 8 Reading
standards to both literary and
informational text, where
applicable.

CCLS and NGLS at this level.

For sub-points:

NGLS uses the blended literary and
informational reading learning
standards (RL and RI) as the basis for
the writing standards.

NGLS is broadened in that it
eliminates examples.

CCLS targets ‘literary non-fiction’
while NGLS targets ‘informational
text.
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CCLS Grade Level Standard
For
Anchor Standard 9
(comparable to NGLS Standard 9)

Next Generation Learning
Standard(NGLS) for
Anchor Standard 5

Key Difference (s)

suHfisienisrecepnizevhen-relavant
. - I "y,

Grade 9-10 (W.9-10.9)
Draw evidence from literary or
informational texts to support analysis,
reflection and research.
a. Apply grades 9—10 Reading standards to
literature {e-g—Analyze-how-an-auther
dravwssrand-transiorrasserreermaateriabin
treatsathemeortopicfromOvid-orthe
bible-or-howalaterauthordraws-ona-play
b. Apply grades 9-10 Reading standards to
literary nonfiction (e-g—~Delineateand

| ific clai
. ' - | .
ic valid I . . I

Hicient: | N

oo ing).

9-10W5:

Draw evidence from literary or
informational texts to support
analysis, reflection, and
research. Apply grade 9/10
Reading standards to both
literary and informational text,
where applicable.

Overarching standard is identical for
CCLS and NGLS at this level.

For sub-points:

NGLS uses the blended literary and
informational reading learning
standards (RL and RI) as the basis for
the writing standards.

NGLS is broadened in that it
eliminates examples.

CCLS targets ‘literary non-fiction’
while NGLS targets ‘informational
text.’

Grade 11-12 (W11-12.9)
Draw evidence from literary or
informational texts to support analysis,
reflection, and research.
a. Apply grades 11-12 Reading standards to
literature {e-g-; “Bemonstrateknowledge
SR O d e L0 s e
: . ke of A . . ,
. . :

. enilartl
b. Apply grades 11-12 Reading standards
to literary nonfiction{e-g“Delincate-and

11-12WS5:

Draw evidence from literary or
informational texts to support
analysis, reflection, and
research.

Apply grade 11/12 Reading
standards to both literary and
informational text, where
applicable.

Overarching standard is identical for
CCLS and NGLS at this level.

For sub-points:

NGLS uses the blended literary and
informational reading learning
standards (RL and RI) as the basis for
the writing standards.

NGLS is broadened in that it
eliminates examples.

CCLS targets ‘literary non-fiction’
while NGLS targets ‘informational
text.
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Comparison CCLS to Next Generation: Research to Build and Present Knowledge

Writing Standard 6

CCLS Writing Anchor Standard

NGLS Writing Anchor Standard 6

CCLS ANCHOR STANDARD 6: Use-technology—including-the
, ! el » .

and-collaborate with-others

CCLS ANCHOR STANDARD 7: Conduct shert-as-wellasmere
sustained research prejects-based on focused questions,
demonstrating understanding of the subject under

investigation.

NGLS ANCHOR STANDARD 6: Conduct research based on
focused questions to demonstrate understanding of the
subject under investigation.

FOR THIS STANDARD, THE CCLS and NGLS ANCHOR STANDARDS AND GRADE LEVEL LEARNING STANDARDS ARE

COMPLETELY DIFFERENT.

CCLS Anchor Standard 7 is comparable to the NGLS Anchor Standard 6 so CCLS grade level standards for Standard 7

are compared here.

CCLS Grade Level Standard
For
Anchor Standard 7
(comparable to NGLS Standard 6)

Next Generation Learning
Standard(NGLS) for
Anchor Standard 6

Key Difference (s)

Kindergarten (W.K.7)

Participate in shared research and
A erethesksya-avetiie
bither aheesteressepinicnsakent
them)

KW6:

Develop questions and
participate in shared research
and exploration to answer
questions and to build and share
knowledge.

NGLS requires students to develop
guestions as well as participate in
research.

NGLS broadens the standard requiring
students to answer questions, build
and share knowledge. There are no
examples for suggested curriculum
specifics.

Grade 1 (W.1.7)
Participate in shared research and

1We:
Develop questions and

NGLS requires students to develop
questions as well as participate in

vrbtlngereiecsts legamleres participate in shared research research.

Aumberof-“how-te” beoksen-agiven | and explorations to answer NGLS broadens the standard requiring

fepicondusethortotie s questions and to build students to answer questions and

seguence-of instructions)- knowledge. build share knowledge. There are no
examples for suggested curriculum
specifics.

Grade 2 (W.2.7) 2We6: NGLS requires students to develop

Participate in shared research and

Develop questions and

guestions as well as participate in

writing prejects{e.greada-number | participate in shared research research.

of bocks-enasingle-topictopreduce | and explorations to answer NGLS broadens the standard requiring

a+reportrecord-science questions and to build students to answer questions and

obsarvations): knowledge. build share knowledge. There are no
examples for suggested curriculum
specifics.

Grade 3 (W.3.7) 3We: NGLS requires students to answer and

Conduct shert-research prejects that
build knowledge abeuta-tepie:

Conduct research to answer
questions, including self-
generated questions, and to
build knowledge.

generate questions as well as
participate in research.

NGLS continues to define research
more broadly at this level; the
requirement for ‘short research

Comparison CCSS to Next Generation Standards: Writing Anchor Standard 6
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CCLS Grade Level Standard
For
Anchor Standard 7
(comparable to NGLS Standard 6)

Next Generation Learning
Standard(NGLS) for
Anchor Standard 6

Key Difference (s)

projects’ is dropped.

Grade 4 (W.4.7)

Conduct shert research projects that
build knowledge through
investigation of different aspects of a
topic.

4We:

Conduct research to answer
questions, including self-
generated question, and to build
knowledge through investigating
multiple aspects of a topic.

NGLS requires students to answer and
generate questions as well as
participate in research.

NGLS continues to define research
more broadly at this level; the
requirement for ‘short research
projects’ is dropped.

With the exception of the points
above, the essential meaning of the
standard is the same.

Grade 5 (W.5.7)

Conduct shert research projects that
use severatsources to build
knowledge through investigation

of different aspects of a topic.

5We6:

Conduct research to answer
questions, including self-
generated questions, and to
build knowledge through
investigation of multiple aspects
of a topic using multiple

NGLS requires students to answer and
generate questions as well as
participate in research.

NGLS continues to define research
more broadly at this level; the
requirement for ‘short research
projects’ is dropped.

sources. With the exception of the points
above and some change in verbiage,
the essential meaning of the standard
is the same.
Grade 6 (W.6.7) 6W6: NGLS requires students to answer and

Conduct shert research prejects-to
answer & question, drawing

on several sources and refocusing the
inquiry when appropriate.

Conduct research to answer
questions, including self-
generated questions, drawing
on multiple sources and
refocusing the inquiry when
appropriate.

generate questions as well as
participate in research.

NGLS continues to define research
more broadly at this level; the
requirement for ‘short research
projects’ is dropped.

With the exception of the points
above and some change in verbiage,
the essential meaning of the standard
is the same.

Grade 7 (W.7.7)

Conduct shert research prejects to
answer a question, drawing

on severalsources and generating
additional related and-foeused
questions for further research and
investigation.

7We6:

Conduct research to answer
questions, including self-
generated questions, drawing
on multiple sources and
refocusing the inquiry when
appropriate. Generate
additional related questions for
further research and
investigation.

NGLS continues to define research
more broadly at this level; the
requirement for ‘short research
projects’ is dropped.

NGLS continues the requirement to
‘refocus the inquiry when appropriate’
ate this level.

With the exception of the points
above and some change in verbiage,
the essential meaning of the standard
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CCLS Grade Level Standard
For
Anchor Standard 7
(comparable to NGLS Standard 6)

Next Generation Learning
Standard(NGLS) for
Anchor Standard 6

Key Difference (s)

is the same.

Grade 8 (W.8.7)

Conduct shert research prejeets to
answer & question (including a self-
generated question), drawing

on severatsources and generating
additional related and-fecused
questions that allow for multiple
avenues of exploration.

8We:

Conduct research to answer
questions, including self-
generated questions, drawing
on multiple sources, refocusing
the inquiry when appropriate.
Generate additional related
questions that allow for multiple
avenues of exploration.

e NGLS continues to define research
more broadly at this level; the
requirement for ‘short research
projects’ is dropped.

e NGLS continues the requirement to
‘refocus the inquiry when appropriate’
ate this level.

e With the exception of the points
above and some change in verbiage,
the essential meaning of the standard
is the same.

Grade 9-10 (W.9-10.7)

Conduct shertaswellasmere
sustained-research-projects to answer
a question (including a self-generated
question) or solve a problem; narrow
or broaden the inquiry when
appropriate; synthesize multiple
sources en-the-subjeet;
demonstrating understanding of the
subject under investigation. a-

9-10We6:

Conduct research to answer
questions, including self-
generated questions, or solve a
problem; narrow or broaden the
inquiry when appropriate.
Synthesize multiple sources,
demonstrating understanding of
the subject under investigation.

e NGLS continues to define research
more broadly at this level; the
requirement for ‘short research
projects’ is dropped.

e For NGLS, the requirement for
consideration of different cultures and
world viewpoints is dropped.

e With the exception of the points
above and some change in verbiage,
the essential meaning of the standard

Ewsleretepicsdenlingyith-ifforent is the same.

Grade 11-12 (W11-12.7) 11-12We: e NGLS continues to define research
Conduct shertas-welasmore Conduct research through self- more broadly at this level; the
sustained research prejectsto-answer | generated question, or solve a requirement for ‘short research
a-question-{includinga-self-generated | problem; narrow or broaden the projects’ is dropped.

question) or solve a problem; narrow
or broaden the inquiry when
appropriate; synthesize multiple
sources en-the-subjeet;
demonstrating understanding of the
subject under investigation.

a. Bezleretapicsdealingvdth
iffererienkrecandarerld

inquiry when appropriate.
Synthesize multiple sources,
demonstrating understanding
and analysis of the subject
under investigation.

e For NGLS, the requirement for
consideration of different cultures and
world viewpoints is dropped.

With the exception of the points above

and some change in verbiage, the essential

meaning of the standard is the same.
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Comparison CCLS to Next Generation:
Writing Standard 7

CCLS Writing Anchor Standard

NGLS Writing Anchor Standard 7

CCLS ANCHOR STANDARD 7: Conductshortaswellasmere
. ! . ! on f .
! . ! . ‘ b !
CCLS ANCHOR STANDARD 8: Gather relevant information
from multiple print-end-digited sources, assess the
credibility and accuracy of each source and integrate the
information while avoiding plagiarism.

NGLS ANCHOR STANDARD 7:

Gather relevant information from multiple sources, assess
the credibility and accuracy of each source, and integrate
the information in writing while avoiding plagiarism.

FOR THIS STANDARD, THE CCLS and NGLS ANCHOR STANDARDS AND GRADE LEVEL LEARNING STANDARDS ARE

COMPLETELY DIFFERENT.

CCLS Anchor Standard 8 is comparable to the NGLS Anchor Standard 7, so CCLS Standard 8 grade level standards are

compared here.

CCLS Grade Level Standard
For
Anchor Standard 8
(Comparable to NGLS Standard 7)

Next Generation Learning
Standard(NGLS) for
Anchor Standard 7

Key Difference (s)

Kindergarten (W.K.8)

Wi i | ‘
adultsrecall information from
experiences or gather information
from provided sources to answer a
question.

KW7:

Recall and represent relevant
information from experiences or
gather information from
provided sources to answer a
question in a variety of ways
(e.g., drawing, oral expression,
and/or emergent writing).

NGLS requires students to represent
as well as recall information and gives
examples of a variety of ways to do so.
NGLS removes ‘with guidance and
support’ from the standard.

With the exception of the above
points, the standards are essentially
the same.

Grade 1 (W.1.8)

Wi i | ‘
adultsrecall information from
experiences or gather information
from provided sources to answer a
question.

1W7:

Recall and represent relevant
information from experiences or
gather information from
provided sources to answer a
question in a variety of ways.

NGLS requires students to represent
as well as recall information and
suggests that this can be done ‘in a
variety of ways.’

NGLS removes ‘with guidance and
support’ from the standard.

With the exception of the above
points, the standards are essentially
the same.

Grade 2 (W.2.8)

Recall information from experiences
or gather information from provided
sources to answer a question.

2W7:

Recall and represent relevant
information from experiences or
gather information from
provided sources to answer a
question.

NGLS requires students to represent
as well as recall information.

With the exception of the above point,
the standards are essentially the
same.

Grade 3 (W.3.8)

Recall information from experiences
or gather information from printand
digital-sourees; take brief notes on
sources and sort evidence into
provided categories.

3W7:

Recall relevant information from
experiences or gather
information from multiple
sources; take brief notes on
sources and sort evidence into

NGLS broadens the requirement for
sources from ‘print and digital’ to
‘multiple.’

With the exception of the above point,
the standards are essentially the
same.
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CCLS Grade Level Standard
For
Anchor Standard 8
(Comparable to NGLS Standard 7)

Next Generation Learning
Standard(NGLS) for
Anchor Standard 7

Key Difference (s)

provided categories.

Grade 4 (W.4.8)

Recall relevant information from
experiences or gather relevant
information from printand-digital
sources; take notes and categorize
information and provide a list of
sources.

4W7:

Recall relevant information from
experiences or gather relevant
information from multiple
sources; take notes and
categorize information, and
provide a list of sources.

NGLS broadens the requirement for
sources from ‘print and digital’ to
‘multiple.’

With the exception of the above point,
the standards are essentially the
same.

Grade 5 (W.5.8)

Recall relevant information from
experiences or gather relevant
information from printand-digital
sources; summarize or paraphrase
information in-retesand-finished
work and provide a list of sources.

5W7:

Recall relevant information from
experiences or gather relevant
information from multiple
sources; summarize or
paraphrase; avoid plagiarism and
provide a list of sources.

NGLS broadens the requirement for
sources from ‘print and digital’ to
‘multiple.’

NGLS requires avoidance of plagiarism
at this level while CCLS does not
introduce this requirement until Grade
6.

With the exception of the above
points, the standards are essentially
the same.

Grade 6 (W.6.8)

Gather relevant information from
multiple printand-digital-sources;
assess the credibility of each source
and quote or paraphrase the data
and conclusions of others while
avoiding plagiarism and providing
basic bibliographic information for
sources.

6W7:

Gather relevant information from
multiple sources; assess the
credibility of each source; quote
or paraphrase the data and
conclusions of others; avoid
plagiarism and provide basic
bibliographic information for
sources.

NGLS broadens the requirement for
sources from ‘print and digital’ to
‘multiple.’

With the exception of the above point,
the standards are essentially the
same.

Grade 7 (W.7.8)

Gather relevant information from
multiple printand

digital-sources, using-search-terms

effectively; assess the credibility and
accuracy of each source and quote

or paraphrase the data and
conclusions of others while avoiding
plagiarism and following a standard
format for citation.

7W7:

Gather relevant information from
multiple sources; assess the
credibility and accuracy of each
source; quote or paraphrase the
data and conclusions of others;
avoid plagiarism and follow a
standard format for citation.

NGLS broadens the requirement for
sources from ‘print and digital’ to
‘multiple.’

NGLS does not require that students
demonstrate effective use of search
terms at this level.

With the exception of the above
points, the standards are essentially
the same.
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CCLS Grade Level Standard

Next Generation Learning

Key Difference (s)

For Standard(NGLS) for
Anchor Standard 8 Anchor Standard 7
(Comparable to NGLS Standard 7)
Grade 8 (W.8.8) 8W7: NGLS broadens the requirement for
Gather relevant information from Gather relevant information from sources from ‘print and digital’ to
multiple printand-digital multiple sources; assess the ‘multiple.’
sources, usingsearch-terms credibility and accuracy of each NGLS does not require that students

effectivelys assess the credibility and
accuracy of each source and quote

or paraphrase the data and
conclusions of others while avoiding
plagiarism and following a standard
format for citation.

source; quote or paraphrase the
data and conclusions of others;
avoid plagiarism and follow a
standard format for citation.

demonstrate effective use of search
terms at this level.

With the exception of the above
points, the standards are essentially
the same.

Grade 9-10 (W.9-10.8)

Gather relevant information from
multiple autheritativeprintand
digital-seurees;-using advanced
searches effectively; assess the
usefulness of each source in
answering the research question;
integrate information into the text
selectively to maintain the flow of
ideas, avoiding plagiarism and
following a standard format for
citation.

9-10W7:

Gather relevant information from
multiple sources, using advanced
searches effectively; assess the
usefulness of each source in
answering the research question;
integrate information into the
text selectively to maintain the
flow of ideas; avoid plagiarism
and follow a standard format for
citation.

NGLS broadens the requirement for
sources from ‘print and digital’ to
‘multiple.’

With the exception of the above
points, the standards are essentially
the same.

Grade 11-12 (W11-12.8)

Gather relevant information from
multiple autheritativeprintand
eigital sources, using advanced
searches effectively; assess the
strengths and limitations of each
source in terms of the task, purpose
and audience; integrate information
on the text selectively to maintain
the flow of ideas, avoiding
plagiarism and overreliance on any
one source and following a standard
format for citation.

11-12wW7:

Gather relevant information from
multiple sources, using advanced
searches effectively; assess the
strengths and limitations of each
source in terms of the task,
purpose, and audience; integrate
information into the text
selectively to maintain the flow
of ideas; avoid plagiarism,
overreliance on one source, and
follow a standard format for
citation.

NGLS broadens the requirement for
sources from ‘print and digital’ to
‘multiple.’

With the exception of the above
points, the standards are essentially
the same.
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Comparison CCLS to Next Generation: Comprehension and Collaboration

Speaking and Listening Standard 1

CCLS Speaking and Listening Anchor Standard 1

NGLS Speaking and Listening Anchor Standard 1

Prepare for and participate effectively in a range of
conversations and collaborations with diverse partners,
building on others’ ideas and expressing their own clearly

and persuasively.

of others.

Prepare for and participate effectively in a range of
conversations and collaborations with diverse partners;
express ideas clearly and persuasively, and build on those

Note: language is shifted but meaning is unchanged.

Strike-eut-= words removed from CCLS for NGLS

Highlighted = words added for NGLS

CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference(s)

Kindergarten (SL.K.1)

Participate in collaborative
conversations with diverse partrers
abeut kindergartentopicsandtads
with peers and adults in small and
larger groups.

a. Follow agreed-upon rules for
discussions {e-g; listening to others
and taking turns speaking-abeutthe

topies and-texts-under-discussionk:
b. Continde-a-conversation through

multiple exchanges.
c. Seektounderstandand
communicate with individuals frem

differentcultural-backgrounds:

KSL1: Participate in collaborative
conversations with diverse peers and
adults in small and large groups and
during play.

KSL1a: Follow agreed-upon rules for
discussions, including listening to
others, taking turns, and staying on
topic.

KSL1b: Participate in conversations
through multiple exchanges.

KSL1c: Consider individual differences
when communicating with others.

NGLS broadens standard to
address all conversations and
eliminates the grade specific
topics.

NGLS reflects the expansion of
more learning through play in the
early grades by adding the phrase
“during play.”

For sub-points:

NGLS removes discussion of texts
at this level.

CCLS required students to
‘continue a conversation’ while
NGLS requires them to simply
‘participate.’

NGLS adds ‘staying on topic.’
CCLS focused on seeking
understanding between cultures
while NGLS broadens the standard
to consider all individual
differences.

Grade 1 (SL.1.1)

Participate in collaborative
conversations with diverse partners
I | . I "
peers and adults in small and larger

groups.

a. Follow agreed-upon rules for
discussions {e-g listening te-ethers
with-care, speakingoneatatime
abeutthe topics and-texts-under

b. Build on others’ talk in
conversations by responding to the
comments of others through
multiple exchanges.

c. Ask questions to clear up any

1SL1: Participate in collaborative
conversations with diverse peers and
adults (e.g., in small and large groups
and during play).

1SL1a: Follow agreed-upon rules for
discussions and participate by actively
listening, taking turns, and staying on
topic.

1SL1b: Build on others’ talk in
conversations by responding to the
comments of others through multiple
exchanges.

NGLS broadens standard to
address all conversations and
eliminates the grade specific
topics.

NGLS reflects the expansion of
more learning through play in the
early grades by adding the phrase
“during play.”

For sub-points:

NGLS broadens the standard using
‘active listening’ instead of listing
particulars including "taking turns’
rather than speaking one at a
time.

NGLS adds ‘staying on topic.’

Comparison CCSS to Next Generation Standards: Speaking and Listening Anchor Standard 1
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference(s)

confusion about the topics and
texts under discussion.

1SL1c: Ask questions to clear up any
confusion about topics and texts

e CCLS focused on seeking
understanding between cultures

d. Seekto-understand-and under discussion. while NGLS broadens the standard
communicate with individuals frem to consider all individual
differentenliural backgrornds 1SL1d: Consider individual differences differences.

when communicating with others.
Grade 2 (SL.2.1) 2SL1: Participate in collaborative o NGLS broadens standard to

Participate in collaborative
conversations with diverse partrers
aboutgrade 2 topics and-textswith
peers and adults in small and larger
groups.

a. Follow agreed-upon rules for
discussions {e-g--gaining-the-floor
otherswith-care speakingoneata
timeaboutthe topicsandtexts

b. Build on others’ talk in
conversations by linking their
comments to the remarks of
others.

c. Ask for clarification and further
explanation as needed about the
topics and texts under discussion.
d. Seek-tounderstand-and
communicate with individuals frem

differoptenlinalbackarannds,

conversations with diverse peers and
adults in small and large groups and
during play.

2SL1a: Follow agreed-upon rules for
discussions and participate by actively
listening, taking turns, and staying on
topic.

2SL1b: Build on others’ talk in
conversations by linking their
comments to the remarks of others
through multiple exchanges.

2SL1c: Ask for clarification and further
explanation as needed about topics
and texts under discussion.

2SL2d: Consider individual differences
when communicating with others.

address all conversations and
eliminates the grade specific
topics.

e NGLS reflects the expansion of
more learning through play in the
early grades by adding the phrase
“during play.”

For sub-points:

o NGLS broadens the standard using
‘active listening’ instead of listing
particulars as examples.

e NGLS adds ‘staying on topic.’

e CCLS focused on seeking
understanding between cultures
while NGLS broadens the standard
to consider all individual
differences.

Grade 3 (SL.3.1)

Engage effectively in a range of
collaborative discussions {ere-en-
sRota-greres—ancteasharlod)
with diverse-parthers engrade-3
topies-and-texts; building on others’
ideas and expressing their own
clearly.
a. Come to discussions prepared,
having read or studied required
material; explieitly draw on that
preparation and other information
known about the topic to explore
ideas under discussion.
b. Follow agreed-upon rules for
discussions {e-ggaining-thefloor
. = it .

. | . |

3SL1: Participate and engage
effectively in a range of collaborative
discussions with diverse peers and
adults, expressing ideas clearly, and
building on those of others.

3LS1a: Come to discussions having
read or studied required material;
draw on that preparation and other
information known about the topic to
explore ideas under discussion.

3SL1b: Follow agreed-upon norms for
discussions by actively listening, taking
turns, and staying on topic.

3SL1c: Ask questions to check
understanding of information
presented and link comments to the

e NGLS adds ‘participate’.

e NGLS broadens standard in
dropping the specifics for
conversation groupings and
eliminating the grade specific
topics.

e Other than the above points and
word order, the standard is
unchanged.

For sub-points:

e CCLS required students to
‘explicitly’ draw on preparation;
NGLS drops that word.

e NGLS broadens the standard using
‘active listening’ instead of listing
particulars as examples.

e NGLS moves ‘staying on topic.’

e CCLS focused on seeking
understanding between cultures

Comparison CCLS to Next Generation Standards: Speaking and Listening Anchor Standard 1
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference(s)

c. Ask questions to check
understanding of information
presented, stay on topic, and link
their comments to the remarks of
others.

d. Explain their own ideas and
understanding in-tight of the
discussion.

e. Seekto-understand-and
communicate with individuals frem

different-cultural-backgrounds:

remarks of others.
3SL1d: Explains their own ideas and
understanding of the discussion.

3SL1e: Consider individual differences
when communicating with others.

while NGLS broadens the standard
to consider all individual
differences.

Grade 4 (SL.4.1)

Engage effectively in a range of
collaborative discussions
(one-on-one-ingroups—and
teacher-led} with diverse

partners on grade-4-topicsand
texts, building on others’ ideas
and expressing their own clearly.
a. Come to discussions prepared,
having read or studied required
material; explicith-draw on that
preparation and other information
known about the topic to explore
ideas under discussion.

b. Follow agreed-upon rules for
discussions and carry out assigned
roles.

c. Pose and respond to specific
questions to clarify or follow up on
information, and make comments
that contribute to the discussion
and link to the remarks of others.
d. Review the key ideas expressed
and explain their own ideas and
understanding intight of the
discussion.

e. Seekto-understand-and
different perspectivesand-cultural
backgrounds.

4SL1 Engage effectively in a range of
collaborative discussions with diverse
partners, expressing ideas clearly, and
building on those of others.

4SL1a: Come to discussions prepared,
having read or studied required
material; draw on that preparation
and other information known about
the topic to explore ideas under
discussion.

4SL1b: Follow agreed-upon norms for
discussions and carry out assigned
roles.

4SL1c: Pose and respond to specific
guestions to clarify or follow up on
information, and make comments that
contribute to the discussion and link
to the remarks of others.

4SL1d: Review the relevant ideas
expressed and explain their own ideas
and understanding of the discussion.

e NGLS broadens standard in
dropping the specifics for
conversation groupings and
eliminating the grade specific
topics.

e Other than the above points and
word order, the standard is
unchanged.

For sub-points:

e CCLSrequired students to
‘explicitly’ draw on preparation;
NGLS drops that word.

e NGLS broadens the standard using
‘active listening’ instead of listing
particulars as examples.

e NGLS moves ‘staying on topic.’

e NGLS requires students to review
‘relevant ideas,” while CCLS
focused on ‘key ideas,” broadening
the task.

e CCLS sub-point e, considering
individual differences in
communicating, is dropped at this
level.

Grade 5 (SL.5.1)

Engage effectively in a range of
collaborative discussions {ere-en-
one-groupsandteacherled)
with diverse partners engrade5

5SL1 Engage effectively in a range of
collaborative discussions with diverse
partners; express ideas clearly and
persuasively, and build on those of
others.

o NGLS adds the skill of speaking
‘persuasively.’

e NGLS broadens standard in
dropping the specifics for
conversation groupings and

Comparison CCLS to Next Generation Standards: Speaking and Listening Anchor Standard 1
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference(s)

topies-and-texts; building on others’

ideas and expressing their own
clearly.

a. Come to discussions prepared,
having read or studied required
material; expheith~draw on that
preparation and other information
known about the topic to explore
ideas under discussion.

b. Follow agreed-upon rules for
discussions and carry out assigned
roles.

¢. Pose and respond to specific
questions by making comments
that contribute to the discussion
and elaborate on the remarks of
others.

d. Review-thekey ideas expressed
and draw conclusions in-Hght-ef

information and knowledge gained
from the discussions.
e. Seektounderstand-and

) b indivi ‘

5SL1a: Come to discussions prepared,
having read or studied required
material; draw on that preparation
and other information known about
the topic to explore ideas under
discussion.

5SL1b: Follow agreed-upon norms for
discussions and carry out assigned
roles.

5SL1c: Pose and respond to specific
guestions by making comments that
contribute to the discussion and
elaborate on the remarks of others.

5SL1d: Consider the ideas expressed
and draw conclusion about
information and knowledge gained
from the discussions.

eliminating the grade specific
topics.

e Other than the above points and
word order, the standard is
unchanged.

For sub-points:

e CCLS required students to
‘explicitly’ draw on preparation;
NGLS drops that word.

e CCLS requires students to ‘review
key ideas’ while NGLS requires
students to ‘consider ideas.’

e CCLS sub-point e, considering
individual differences in
communicating, is dropped at this
level.

e CCLS sub-point f, using experience,
knowledge and culture to think
analytically, etc. is dropped from
NGLS at this level.

Comparison CCLS to Next Generation Standards: Speaking and Listening Anchor Standard 1
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference(s)

Grade 6 (SL.6.1)
Engage effectively in a range of
collaborative discussions

(ene-on-oneingroups;and
teacher-led}-with diverse
partners en-grade-6-topics,texts;

and-ssues; building on others’
ideas and expressing theirewn
clearly.

a. Come to discussions prepared,
having read or studied required
material; expheith~draw on that
preparation by referring to
evidence on the topic, text or issue
to probe and reflect on ideas under
discussion.

b. Follow rwes-for collegial
discussions, set specific goals and
deadlines and define individual
roles as needed.

c. Pose and respond to specific
questions with elaboration and
detail by making comments that
contribute to the topic, text or
issue under discussion.

d. Review-the key ideas expressed
and demonstrate understanding of
multiple perspectives through
reflection and paraphrasing.

e. Secleteundersiandand
different perspectivesand-cultural
backgrounds:

6SL1Engage effectively in a range of
collaborative discussions with diverse
partners; express ideas clearly and
persuasively, and build on those of
others.

6SL1a: Come to discussions prepared,
having read or studied required
material; draw on that preparation by
referring to evidence on the topic,
text, or issue to probe and reflect on
ideas under discussion.

6SL1b: Follow norms for collegial
discussions, set specific goals and
deadlines, and define individual roles
as needed.

6SL1c: Pose and respond to specific
guestions with elaboration and detail
by making comments that contribute
to the topic, text, or issue under
discussion.

6SL1d: Consider the ideas expressed
and demonstrate understanding of
multiple perspectives through
reflection and paraphrasing.

NGLS adds the skill of speaking
‘persuasively.’

NGLS broadens standard in
dropping the specifics for
conversation groupings and
eliminating the grade specific
topics.

Other than the above points and
word order, the standard is
unchanged.

For sub-points:

CCLS required students to
‘explicitly’ draw on preparation;
NGLS drops that word.

CCLS requires students to ‘review
key ideas’ while NGLS requires
students to ‘consider ideas.’

CCLS sub-point e, considering
individual differences in
communicating, is dropped at this
level.

Comparison CCLS to Next Generation Standards: Speaking and Listening Anchor Standard 1
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference(s)

Grade 7 (SL.7.1)

Engage effectively in a range of
collaborative discussions{ere-en-
one-ingroupsandteacher-led)
with diverse partners on grade7
topies;texts,and-ssues, building on
others’ ideas and expressing their
own clearly.

a. Come to discussions prepared,
having read or researched material
under study; explicitly draw on
that preparation by referring to
evidence on the topic, text or issue
to probe and reflect on ideas under
discussion.

b. Follow rules for collegial
discussions, track progress toward
specific goals and deadlines and
define individual roles as needed.
c. Pose questions that elicit
elaboration and respond to others’
questions and comments with
relevant observations and ideas
that bring the discussion back on
topic as needed.

d. Acknowledge new information
expressed by others and, when
warranted, modify their own views.
e. Secleteundersiandather
perspectives-and-culturesand

varied-backgrounds:

7SL1 Engage effectively in a range of
collaborative discussions with diverse
partners; express ideas clearly and
persuasively, and build on those of
others.

7LS1a: Come to discussions prepared,
having read or researched material
under study; draw on that preparation
by referring to evidence on the topic,
text, or issue to probe and reflect on
ideas under discussion.

7SL1b: Follow norms for collegial
discussions, track progress toward
specific goals and deadlines, and
define individual roles as needed.

7SL1c: Pose questions that elicit
elaboration and respond to others’
guestions and comments with
relevant observations and ideas that
bring the discussion back on topic as
needed.

75L1d: Acknowledge new information
expressed by others and, when
warranted, modify personal views.

NGLS adds the skill of speaking
‘persuasively.’

NGLS broadens standard in
dropping the specifics for
conversation groupings and
eliminating the grade specific
topics.

Other than the above points and
word order, the standard is
unchanged.

For sub-points:

CCLS required students to
‘explicitly’ draw on preparation;
NGLS drops that word.

CCLS sub-point e, considering
individual differences in
communicating, is dropped at this
level.

Grade 8 (SL.8.1)

Engage effectively in a range of
collaborative discussions {ere-en-
eneingroupsandteacherled)
with diverse partners engrade-8
topies,texts,andHissues; building on
others’ ideas and expressing their
own clearly.

a. Come to discussions prepared,
having read or researched material
under study; explicitly draw on
that preparation by referring to
evidence on the topic, text or issue
to probe and reflect on ideas under

8SL1: Engage effectively in a range of
collaborative discussions with diverse
partners; express ideas clearly and
persuasively, and build on those of
others.

8LS1a: Come to discussions prepared,
having read or researched material
under study; draw on that preparation
by referring to evidence on the topic,
text, or issue to probe and reflect on
ideas under discussion.

NGLS adds the skill of speaking
‘persuasively.’

NGLS broadens standard in
dropping the specifics for
conversation groupings and
eliminating the grade specific
topics.

Other than the above points and
word order, the standard is
unchanged.

For sub-points:

CCLS required students to
‘explicitly’ draw on preparation;
NGLS drops that word.
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference(s)

discussion.

b. Follow rules for collegial
discussions and decision-making,
track progress toward specific goals
and deadlines and define individual
roles as needed.

c. Pose questions that connect the
ideas of several speakers and
respond to others’ questions and
comments with relevant evidence,
observations and ideas.

d. Acknowledge new information
expressed by others, and, when
warranted, qualify or justify their
own views in light of the evidence
presented.

e. Seekto-understand-other
perspectivesand-culturesand

varied-backgrounds:

8SL1b: Follow norms for collegial
discussions and decision-making, track
progress toward specific goals and
deadlines, and define individual roles
as needed.

8SL1c: Pose questions that connect
the ideas of several speakers and
respond to others’ questions and
comments with relevant evidence,
observations, and ideas.

8SL1d: Acknowledge new information
expressed by others, and, when
warranted, qualify or justify personal
views in light of the evidence
presented.

CCLS sub-point e, considering
individual differences in
communicating, is dropped at this
level.

Grade 9-10 (SL.9-10.1)

Initiate and participate effectively
in a range of collaborative
discussions {ene-en-onein
grevesand-teacherled) with
diverse partners on gradesS—10

topics, texts, and issues, building on
others’ ideas and expressing their
own clearly and persuasively.

a. Come to discussions prepared,
having read and researched
material under study; exphicithy
draw on that preparation by
referring to evidence frem-texts
and-otherresearch-onthetopicor
issue to stimulate a thoughtful,
well-reasoned exchange of ideas.
b. Work with peers to set rules for
collegial discussions and decision-
making {e-g-informal-consensus;

. 1 iews).
clear goals and deadlines and
individual roles as needed.
c—Propelconversationsby posing

and responding to questions that

9-10SL1: Initiate and participate
effectively in a range of collaborative
discussions with diverse partners on
complex topics, texts, and issues;
express ideas clearly and persuasively,
and build on those of others.

9-10SL1a: Come to discussions
prepared, having read and researched
material under study; draw on that
preparation by referring to evidence
to stimulate a thoughtful, well-
reasoned exchange of ideas.

9-10SL1b: Work with peers to set
norms for collegial discussions and
decision-making, establish clear goals,
deadlines, and individual roles as
needed.

9-10SL1c: Pose and respond to
questions that relate the discussion to
broader themes or ideas; actively
incorporate others into the discussion;
and clarify, verify, or challenge ideas
and conclusions.

NGLS requires ‘complexity’ in the
material to be discussed.

NGLS broadens standard in
dropping the specifics for
conversation groupings and
eliminating the grade specific
topics.

Other than the above points and
word order, the standard is
unchanged.

For sub-points:

CCLS required students to
‘explicitly’ draw on preparation;
NGLS drops that word.

NGLS broadens the standard in no
longer specifying sources of
evidence.

NGLS broadens the standard in
dropping the examples for
decision making (sub-point b).
Though some verbiage changes in
sub-points ¢ and d, meaning
remains the same.

CCLS sub-point e, considering
individual differences in
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference(s)

relate the eurrent discussion to
broader themes or larger ideas;
actively incorporate others on the
discussion and clarify, verify or
challenge ideas and conclusions.
d. Respond thoughtfully to diverse
perspectives, summarize points of
agreement and disagreement and,
when warranted, qualify or justify
theirown views and understanding
and make new connections in light
of the evidence and reasoning
presented.
eSeeckto-understand-other
perspectivesand-culturesand

varied-backgrounds:

9-10SL1d: Respond thoughtfully to
diverse perspectives, summarize
points of agreement and
disagreement, and, when warranted,
qualify or justify personal views and
understanding and make new
connections in light of the evidence
and reasoning presented.

communicating, is dropped at this
level.

Grade 11-12 (SL.11-12.1)

Initiate and participate effectively
in a range of collaborative
discussions {ene-en-one,hrgroups;
and-teacherled} with diverse
partners on grades 1l and-12

topics, texts, and issues, building on
others’ ideas and expressing their
own clearly and persuasively.

a. Come to discussions prepared,
having read and researched
material under study; exphicithy
draw on that preparation by
referring to evidence frem-texts
and-otherresearch-onthe topicor
issue to stimulate a thoughtful,
well-reasoned exchange of ideas.

b. Work with peers to promete
shdildermeeratiedizeussions and
decision-making,set clear goals and
deadlines and establish individual
roles as needed.

¢. Propelconversations-by posing
and responding to questions that
probe reasoning and evidence;
ensure-a-hearirgfor a full range of
positions ena-tepic-orissue; clarify,
verify or challenge ideas and
conclusions and promote divergent

11-12SL1: Initiate and participate
effectively in a range of collaborative
discussions with diverse partners on
complex topics, texts, and issues;
express ideas clearly and persuasively,
and build on those of others.

11-12LS1a: Come to discussions
prepared, having read and researched
material under study; draw on that
preparation by referring to evidence
to stimulate a thoughtful, well-
reasoned exchange of ideas.

11-12SL1b: Work with peers to set
norms for collegial discussions and
decision-making, establish clear goals,
deadlines, and individual roles as
needed.

11-12SL1c: Pose and respond to
questions that probe reasoning and
evidence; address a full range of
positions; clarify, verify, or challenge
ideas and conclusions; and promote
divergent and creative perspectives.

NGLS requires ‘complexity’ in the
material to be discussed.

NGLS broadens standard in
dropping the specifics for
conversation groupings and
eliminating the grade specific
topics.

Other than the above points and
word order, the standard is
unchanged.

For sub-points:

CCLS required students to
‘explicitly’ draw on preparation;
NGLS drops that word.

NGLS broadens the standard in no
longer specifying sources of
evidence.

NGLS keeps the standard from
previous grades for ‘collegial
discussions,’ rather than the CCLS
‘civil, democratic’ discussions.
Though some verbiage changes in
sub-point ¢ meaning remains the
same.

CCLS sub-point e, considering
individual differences in
communicating, is dropped at this
level.
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference(s)

and creative perspectives.

d. Respond thoughtfully to diverse
perspectives; synthesize
comments, claims and evidence
made on all sides of an issue;
resolve contradictions when
possible and determine what
additional information or research
is required to deepen the

investigation or complete the task.

e. Seektounderstand-other

perspectives-and-culturesand
. focti .
. ndivid :

varied-backgrounds:

11-12SL1d: Respond thoughtfully to
diverse perspectives; synthesize
comments, claims, and evidence made
on all sides of an issue; resolve
contradictions when possible; and
determine what additional
information or research is required to
deepen the investigation or complete
the task.
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Comparison CCLS to Next Generation: Speaking and Listening
Comprehension and Collaboration
Standard 2

CCLS Anchor Standard 2
Comprehension and Collaboration

Next Generation Anchor Standard 2
Comprehension and Collaboration

Integrate and evaluate information presented in
diverse media and formats, including visually,

guantitatively, and orally.

Integrate and evaluate information presented in
diverse media and formats (including visual,
quantitative, and oral).

Strike-out= words removed from CCLS for NGLS

Highlighted = words added for NGLS

CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

Kindergarten (SL.K.2)

KSL2

NGLS drops the CCLS requirements for

Cerfirrmrndesiandingesia Develop and answer both confirming understanding of text
fesdreadalona-ar questions about key details and requesting clarification if it is not
informationpresented-erally | in diverse texts and understood.
or-through-ethermedia-by formats. NGLS requires students to develop and
asking and answering answer questions rather than ‘asking
questions about key and answering.’

details ane-reguesting NGLS simplifies and broadens types of
slarificatienitsemathingis media.

Aetundersieeds

Grade 1 (SL.1.2) 1SL2 NGLS requires students to develop and
Ask-anrd answer questions Develop and answer answer questions rather than ‘asking
about key details in a guestions about key details and answering.’

text readaleuder in diverse texts and NGLS simplifies and broadens types of
informationpresented-orally | formats. media.

orthrough-othermedia:

Grade 2 (SL.2.2) 2SL2 NGLS simplifies and broadens types of

Recount or describe key
ideas or details from-atext

Recount or describe key
ideas or details of diverse

media.

read-aloud-orinformation texts and formats.

presented-orally-orthrough

othermedia-

Grade 3 (SL.3.2) 3SL2 With the exception of some change in

Determine the main-ideas
and supporting details efa
fesdread-alewd-or
information presented in
diverse media and formats,
including visually,
quantitatively, and orally.

Determine the central
ideas and supporting
details or information
presented in diverse texts
and formats (e.g., including
visual, quantitative, and
oral).

verbiage (‘central’ instead of ‘main’ and
‘texts and formats’ instead of ‘media and
formats’), the essential meaning of the
standard is the same.

Grade 4 (SL.4.2)

Paraphrase portions of a-text
read-aleud or information
presented in diverse media
and formats, including
visually, quantitatively, and

4s1L2

Paraphrase portions of
information presented in
diverse formats (e.g.,
including visual,
guantitative, and oral).

With the exception of some change in
verbiage (‘texts and formats’ instead of
‘media and formats’), the essential
meaning of the standard is the same.

Comparison CCLS to Next Generation Standards: Speaking and Listening Anchor Standard 2
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Comparison CCLS to Next Generation: Speaking and Listening
Comprehension and Collaboration

Standard 2
CCLS Grade Level Standard Next Generation Learning Key Difference(s)
Standard (NGLS)
orally.
Grade 5 (SL.5.2) 5SL2 With the exception of some change in
Summarize a-written-text Summarize information verbiage (‘texts and formats’ instead of

read-aleud-er information
presented in diverse media
ahd formats, including
visually, quantitatively, and
orally.

presented in diverse
formats (e.g., including
visual, quantitative, and
oral).

‘media and formats’), the essential
meaning of the standard is the same.

Grade 6 (SL.6.2)

Interpret information
presented in diverse media
ahd formats (e.g., visually,
quantitatively, orally) and
explain how it eentributes to
a topic, text, or issue under
study.

6SL2

Interpret information
presented in diverse
formats (e.g., including
visual, quantitative, and
oral) and explain how it
relates to a topic, text, or
issue under study.

With the exception of some change in
verbiage (‘texts and formats’ instead of
‘media and formats’), the essential
meaning of the standard is the same.
All requirements for SPL.6.2a were
omitted.

Grade 7 (SL.7.2)

Analyze the main ideas and
supporting details presented
in diverse media-and formats
(e.g., visually, quantitatively,
orally) and explain how the
ideas clarify a topic, text, or
issue under study.

7LS2:

Analyze the central ideas
and supporting details
presented in diverse
formats (e.g., including
visual, quantitative, and
oral) and explain how the
ideas clarify and/or
contribute to a topic, text,
or issue under study.

With the exception of some change in
verbiage (‘texts and formats’ instead of
‘media and formats’), the essential
meaning of the standard is the same.
All requirements for SPL.7.2a were
omitted.

Grade 8 (SL.8.2)

Analyze the purpose of
information presented in
diverse media-and formats
(e.g., visually, quantitatively,
orally) and evaluate the

8SL2

Analyze the purpose of
information presented in
diverse formats (e.g.,
including visual,
guantitative, and oral) and

With the exception of one change in
verbiage (the tem ‘media is eliminated)
the essential meaning of the standard is
the same.

All requirements for SPL.8.2a were
omitted.

Comparison CCLS to Next Generation Standards: Speaking and Listening Anchor Standard 2
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Comparison CCLS to Next Generation: Speaking and Listening
Comprehension and Collaboration

Standard 2

CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

motives (e.g., social,
commercial, political) behind
its presentation.

advocate persuasively

evaluate the motives (e.g.,
social, commercial,
political) behind its
presentation.

Grade 9-10 (SL.9-10.2)
Integrate multiple sources of
information presented in
diverse media-er formats
(e.g., visually, quantitatively,
orally) evaluating the
credibility and accuracy of
each source.

9-10SL2

Integrate multiple sources
of information presented in
diverse formats (e.g.,
including visual,
guantitative, and oral),
evaluating the credibility,
accuracy, and relevance of
each source.

NGLS requires ‘relevance’ as well as CCLS
‘credibility and accuracy’ of sources.
With the exception of one change in
verbiage (the term ‘media’ is eliminated)
the essential meaning of the standard is
the same.

Grade 11-12 (SL.11-12.2)
Integrate multiple sources of
information presented in
diverse formats and-media
(e.g., visually, quantitatively,
orally) in-erder to make
informed decisions and solve
problems, evaluating the
credibility and accuracy of
each source and noting any
discrepancies among the
data.

11-12 SL2

Integrate multiple sources
of information presented in
diverse formats (e.g.,
including visual,
guantitative, and oral).
Evaluate the credibility and
accuracy of each source,
and note any discrepancies
among the data to make
informed decisions and
solve problems.

With the exception of one change in
verbiage (the term ‘media’ is
eliminated), and word order, the
meaning of the standard is the same.

Comparison CCLS to Next Generation Standards: Speaking and Listening Anchor Standard 2
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Comparison CCLS to Next Generation: Comprehension and Collaboration
Speaking and Listening Standard 3

CCLS Speaking and Listening Anchor Standard 3

NGLS speaking and Listening Anchor Standard 3

Evaluate a speaker’s point of view, reasoning, and
use of evidence and rhetoric.

Evaluate a speaker’s point of view, reasoning, and
use of evidence and rhetoric.

Strike-out-= words removed from CCLS for NGLS

Highlighted = words added for NGLS

CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

Kindergarten (SL.K.3)
Ask and answer questions in
infermation, or clarify

. .
understood.

KSL3

Develop and answer
guestions to clarify what the
speaker says.

NGLS requires that students ‘develop’
rather than ‘ask’ questions.

NGLS simplifies and condenses the
standard.

CCLS focus on ‘needing help’ and what is
‘not understood,” while NGLS focuses on
clarifying what a speaker says.

Grade 1 (SL.1.3)
Ask and answer questions
abeut-what a speaker says-n

1SL3
Develop and answer
guestions to clarify what the

NGLS requires that students ‘develop’
rather than ‘ask’ questions.
NGLS eliminates ‘in order to gather

crdertegatheradditdenal speaker says and identify a additional information.’

informatien or clarify speaker’s point of view. NGLS has the additional requirement of
semething-thatis-net identifying the speaker’s point of view.
waderstesds

Grade 2 (SL.2.3) 2sL3 NGLS requires that students ‘develop’

Ask-and answer questions
about what a speaker says in

Develop and answer
qguestions about what a

rather than ‘ask’ questions.
NGLS requires student to form an opinion

ordertoclarify speaker says; agree or about the speaker’s point of view and give
corprchensisngather disagree with the speaker’s reasons, while CCLS continued to focus on
additionat-infermation;-oF point of view, providing a comprehension and understanding at this
deepenunderstandingofa reason(s). level.

Grade 3 (SL.3.2) 3sL3 NGLS requires the higher order skill of

Ask and answer questions Ask and answer questions in evaluating a speaker’s point of view, rather
sheuitintermaticntrerms order to evaluate a than CCLS’ ‘gathering information.’
speaker-offering appropriate | speaker’s point of view,

elaboration and detail.

offering appropriate
elaboration and detail.

Grade 4 (SL.4.2)

Identify the reasons and
evidence a speaker provides
to support particular points.

4sL3

Identify and evaluate the
reasons and evidence a
speaker provides to support
particular points.

NGLS requires the higher order skill of
evaluating a speaker’s point of view, rather
than CCLS’ ‘gathering information.’

Grade 5 (SL.5.3)

Summarize the-points a
speaker makes and explain
how each elaim-is supported
by reasons and evidence.

5SL3

Identify and evaluate the
reasons and evidence a
speaker provides to support
particular points.

NGLS moves to higher order skills;
‘identify and evaluate’ rather than CCLS
summarize and explain.’

CCLS uses ‘points’ and ‘claim’
synonymously; NGLS eliminates the word
‘claims’ at this level and uses ‘particular

Comparison CCLS to Next Generation Standards: Speaking and Listening Anchor Standard 3
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Comparison CCLS to Next Generation: Comprehension and Collaboration
Speaking and Listening Standard 3

CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

points’ instead.
Word order is shifted for NGLS.

Grade 6 (SL.6.3)

Delineate a speaker’s
argument and specific
claims, distinguishing claims
that are supported by
reasons and evidence from
claims that are not.

6SL3

Delineate a speaker’s
argument and specific
claims, distinguishing claims
that are supported by
reasons and evidence from
claims that are not.

The standards are identical at this level.

Grade 7 (SL.7.3)

Delineate a speaker’s
argument and specific
claims, evaluating the
soundnessofthe reasoning
and the relevance and
sufficiency of the evidence.

75L3

Delineate a speaker’s
argument and specific
claims, evaluating for sound
reasoning, and the
relevance and sufficiency of
the evidence.

Except for slight modification in verbiage,
the standards are identical at this level.

Grade 8 (SL.8.3)

Delineate a speaker’s
argument and specific
claims, evaluating the
soundness-of the reasening
and relevance and
sufficiency of the evidence
and identifying when

8sL3

Delineate a speaker’s
argument and specific
claims, evaluating for sound
reasoning, and the
relevance and sufficiency of
the evidence; identify when
irrelevant evidence is

Except for slight modification in verbiage,
the standards are identical at this level.

irrelevant evidence is introduced.
introduced.
Grade 9-10 (SL.9-10.3) 9-10SL3 Except for slight modification in verbiage,

Evaluate a speaker’s point of
view, reasoning, and use of
evidence and rhetoric,
identifying any fallacious
reasoning or exaggerated or
distorted evidence.

Evaluate a speaker’s point of
view, reasoning, and use of
evidence and rhetoric;
identify any fallacious
reasoning or exaggerated or
distorted evidence.

the standards are identical at this level.

Grade 11-12 (SL.11-12.3)
Evaluate a speaker’s point of
view, reasoning, and use of
evidence and rhetoric,
assessing the stanee;
premises, Hrks among ideas,
word-choicepointsof
emphasis, and tone used.

11-12SL3

Evaluate a speaker’s point of
view, reasoning, and use of
evidence and rhetoric;
assess the premises and
connections among ideas,
diction, and tone.

NGLS eliminates the student requirement
to examine a speaker’s stance, word
choice and points of emphasis.

NGLS adds attention to the speaker’s
‘diction.’

There are some minor changes in verbiage
that do not affect the meaning (‘links’ vs.
‘connections’).

Comparison CCLS to Next Generation Standards: Speaking and Listening Anchor Standard 3
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Comparison CCLS to Next Generation: Presentation of Knowledge and Ideas
Speaking and Listening Standard 4

CCLS Anchor Standard 4
Presentation of Knowledge and Ideas

Next Generation Anchor Standard 4
Presentation of Knowledge and Ideas

audience.

Present information, findings, and supporting
evidence such that listeners can follow the line of
reasoning and the organization, development, and
style are appropriate to task, purpose, and

Present information, findings, and supporting
evidence so that listeners can follow the line of
reasoning. Ensure that the organization,
development, and style are appropriate to task,
purpose, and audience.

Strike-out-= words removed from CCLS for NGLS

Highlighted = words added for NGLS

CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

Kindergarten (SL.K.4)
Describe familiar people,
places, things, and

events. ahrd-with-prompting

and-supportprovide
it latai

KSL4
Describe familiar people,
places, things, and events.

NGLS eliminates the skill of providing
additional detail (with or without
prompting and support).

Grade 1 (SL.1.4)

Describe people, places,
things, and events with
relevant details, expressing

1sL4

Describe familiar people,
places, things, and events
with relevant details

NGLS adds ‘familiar’ to the standard.
NGLS requires students to focus on
ideas rather than feelings and ideas.

ideas and-feelings-clearly. expressing ideas clearly.

Grade 2 (SL.2.4) 2514 NGLS carries forward the standard from
Tella-story-orrecountan Describe people, places, grade 1 (describing), while CCLS begins

experience-with-appropriate things, and events with the skills of telling a story or recounting
factsand relevant, descriptive | relevant details, expressing an event at this level.

details, speakingaudibh-in ideas and feelings clearly.

cohorericontornces.

Grade 3 (SL.3.4) 3SL4 NGLS adds report on a topic or text’ to

Tell a story or recount an
experience with appropriate
facts and relevant, descriptive

details, speakingaudibh-in

Report on a topic or text, tell
a story, or recount an
experience with appropriate
facts and relevant,

the CCLS requirements.

NGLS focuses on clear and well-paced
speaking, while CCLS required speaking
‘audibly and in coherent sentences.’

sehereRisantenees, descriptive details, speaking
clearly at an understandable
pace.
Grade 4 (SL.4.4) 4SL4 NGLS eliminates the CCLS requirements

Report on a topic or text, tell
a story, or recount an
experience inah-erganized
maRnrer-dsig appropriate
facts and relevant, descriptive
details-to-support-mainideas
erthemes;-speak clearly at an
understandable pace.

Report on a topic or text, tell
a story, or recount an
experience with appropriate
facts and relevant,
descriptive details, speaking
clearly at an understandable
pace and volume appropriate
for audience.

for reporting ‘in an organized manner’
and ‘supporting main ideas or themes.’
NGLS adds additional focus on volume
of speaking ‘appropriate for audience.’

Comparison CCLS to Next Generation Standards: Speaking and Listening Anchor Standard 4
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Comparison CCLS to Next Generation: Presentation of Knowledge and Ideas
Speaking and Listening Standard 4

CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

Grade 5 (SL.5.4)

Report on a topic or text e
sresertan-eaiaien;
sequencing ideas logically and
using appropriate facts and
relevant, descriptive details to
support sain ideas or
themes; speak clearly at an
understandable pace.

5514

Report on a topic or text,
sequencing ideas logically
and using appropriate facts
and relevant, descriptive
details to support central
ideas or themes; speak
clearly at an understandable
pace and volume appropriate
for audience.

NGLS eliminates the option of
presenting an opinion.

There is slight verbiage change (‘CCLS
‘main ideas’ vs. NGLS ‘central ideas’).
NGLS adds additional focus on volume
of speaking ‘appropriate for audience.’

Grade 6 (SL.6.4)

Present claims and findings,
sequencing ideas logically and
using pertinent descriptions,
facts, and details to
accentuate main ideas or
themes; use appropriate eye
contact, adequate volume,

6SL4

Present claims and findings,
sequencing ideas logically
and using relevant
descriptions, facts, and
details to accentuate central
ideas or themes; use
appropriate eye contact,

There is slight verbiage change (‘CCLS
‘main ideas’ vs. NGLS ‘central ideas’).
CCLS focused on clear pronunciation
(articulating words) while NGLS focuses
on enunciation (speaking clearly and
distinctly).

and clear prenunciation. adequate volume, and clear
enunciation.
Grade 7 (SL.7.4) 75L4 There is slight verbiage change (‘CCLS

Present claims and findings,

emphasizing salient points in
a focused, coherent manner
with pertinent descriptions,

facts, details, and examples;

use appropriate eye contact,
adequate volume, and

clear pronunciation:

Present claims and findings,
emphasizing salient points in
a focused, coherent manner
with relevant descriptions,
facts, details, and examples;
use appropriate eye contact,
adequate volume, and clear
enunciation.

‘pertinent’ vs. NGLS ‘relevant’).

CCLS focused on clear pronunciation
(articulating words) while NGLS focuses
on enunciation (speaking clearly and
distinctly).

Grade 8 (SL.8.4)

Present claims and findings,
emphasizing salient points in
a focused, coherent manner
with relevant

evidence, seund-valid
reasoning, and well-chosen
details; use appropriate eye
contact, adequate volume,

and clear prenunciation.

8sL4

Present claims and findings,
emphasizing salient points in
a focused, coherent manner
with relevant evidence, valid
reasoning, and well-chosen
details; use appropriate eye
contact, adequate volume,
and clear enunciation.

CCLS focused on clear pronunciation
(articulating words) while NGLS focuses
on enunciation (speaking clearly and
distinctly).

Grade 9-10 (SL.9-10.4)
Present information, findings,
and supporting evidence
clearly, concisely, and

9-10SL4

Present claims, findings, and
supporting evidence clearly,
concisely, and logically;

NGLS shifts from ‘present information’
to ‘present claims’, requiring students
to formulate opinions.

Comparison CCLS to Next Generation Standards: Speaking and Listening Anchor Standard 4
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Comparison CCLS to Next Generation: Presentation of Knowledge and Ideas
Speaking and Listening Standard 4

CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

logically sueh-thatlisteners
can-follow thelineof
reasoningand the
organization, development,
substance, and style are
appropriate to purpose,
audience, and task.

organization, development,
substance, and style are
appropriate to task, purpose,
and audience.

NGLS eliminates CCLS redundant ‘such
that listeners can follow the line of
reasoning.’

Grade 11-12 (SL.11-12.4)
Present information, findings,
and supporting evidence,
conveying a clear and distinct
perspective, such-that
listererseonfellavthetinect
reasening, alternative or
opposing perspectives are
addressed, and the
organization, development,
substance, and style are
appropriate to purpose,
audience, and-arange-of
formaland-informal-tasks.

11-12SL4

Present claims, findings, and
supporting evidence,
conveying a clear and distinct
perspective; alternative or
opposing perspectives are
addressed; organization,
development, substance, and
style are appropriate to task,
purpose, and audience.

’

NGLS shifts from ‘present information
to ‘present claims’, requiring students
to formulate opinions.

NGLS eliminates CCLS redundant ‘such
that listeners can follow the line of
reasoning’.

NGLS eliminate range of tasks (formal
and informal).

Comparison CCLS to Next Generation Standards: Speaking and Listening Anchor Standard 4
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Comparison CCLS to Next Generation: Presentation of Knowledge and Ideas
Speaking and Listening Standard 5

CCLS Standard
Anchor Standard 5

Next Generation Standard
Anchor Standard 5

Make strategic use of digital media and visual
displays of data to express information and
enhance understanding of presentations.

Make strategic use of digital media and visual
displays to express information and enhance
understanding of presentations.

Strike-out= words removed from CCLS for NGLS

Highlighted = words added for NGLS

CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

Kindergarten (SL.K.5)

KSL5

NGLS requires students to

Selederinos e athar visual Create and/or utilize existing create/utilize visual displays to
displays to descriptions as visual displays to support support descriptions while CCLS
desireetesrevideadditional descriptions. required them to provide
sk additional detail.

Grade 1 (SL.1.5) 1SL5 NGLS requires visuals to support
Add-drawings-orother visual Create or utilize existing visual descriptions as well as to clarify

displays to descriptions when
appropriate to clarify ideas,

displays to support descriptions
to clarify ideas, thoughts, and

ideas, thoughts and feelings.

thoughts, and feelings. feelings.

Grade 2 (SL.2.5) 2SL5 For NGLS, CCLS’ ‘audio recordings’
Createaudiorecordingsof Include digital media and/or is broadened to ‘digital media.’
stories-orpoems;add visual displays in presentations For NGLS, digital media/visuals are
drawings-er-other visual to clarify or support ideas, to be included rather than
displays te-steries-errecounts | thoughts, and feelings. created.

of-experiences-when NGLS requires visuals to support

appropriate-te clarify ideas,
thoughts, and feelings.

descriptions as well as to clarify
ideas, thoughts and feelings.

Grade 3 (SL.3.5)
- . .

’ ‘ :
that demonstrate fluid-reading
atan-understandablepace;
add visual displays when
appropriate to emphasize or
enhance certain facts or
details.

3SL5

Include digital media and/or
visual displays in presentations
to emphasize certain facts or
details.

For NGLS, CCLS’ ‘audio recordings’
is broadened to ‘digital media.’
For NGLS, digital media/visuals are
to be included rather than
created.

NGLS does not require students
to record themselves to
demonstrate fluidity and pacing
of speaking at this level.

Grade 4 (SL.4.5)
Add-audiorecordings and
visual displays to
presentations when
appropriate to enhancethe
developmentof main ideas or

themes.

4SL5

Include digital media and/or
visual displays in presentations
to emphasize central ideas or
themes.

For NGLS, digital media/visuals
are to be included rather than
created.

For NGLS, CCLS’ ‘audio
recordings’ is broadened to
‘digital media.’

CCLS required students to use
media to enhance development
of main ideas, while NGLS
requires using media to
emphasize central ideas.

Comparison CCLS to Next Generation Standards: Speaking and Listening Anchor Standard 5
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Comparison CCLS to Next Generation: Presentation of Knowledge and Ideas
Speaking and Listening Standard 5

CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference(s)

Grade 5 (SL.5.5)

Include muttimedia

seund} and visual displays

in presentations-when
appropriatete-enhance the
development-of main ideas or

themes.

5SL5

Include digital media and/or
visual displays in presentations
to emphasize and enhance
central ideas or themes.

CCLS ‘multimedia’ is replaced
with ‘digital media’ for NGLS.
CCLS required students to use
media to just enhance
development of ‘main ideas,’
while NGLS requires using media
to both ‘emphasize and enhance
central ideas.’

Grade 6 (SL.6.5)

Include muttimedia
mages,musicseund)-and
visual displays in presentations
to clarify information.

6SL5

Include digital media and/or
visual displays in presentations
to clarify information and
emphasize and enhance central
ideas or themes.

CCLS ‘multimedia’ is replaced
with ‘digital media’ for NGLS.
NGLS continues focus on
students using media to
‘emphasize and enhance ideas
or themes’ at this level.

Grade 7 (SL.7.5)

Include muttimedia
cempenents and visual
displays in presentations to
clarify claims and findings and
emphasize salient points.

75L5

Include digital media and/or
visual displays in presentations
to clarify claims and findings
and emphasize salient points.

CCLS ‘multimedia’ is replaced
with ‘digital media’ for NGLS.

Grade 8 (SL.8.5)

Integrate multimedia-and
visual displays into
presentations to clarify
information, strengthen claims
and evidence, and add

8SL5

Integrate digital media and/or
visual displays in presentations
to clarify information,
strengthen claims and
evidence, and add elements of

CCLS ‘multimedia’ is replaced
with ‘digital media’ for NGLS.
NGLS broadens the standard in
requiring students to add
‘elements of interest to engage
the audience.’

interest. interest to engage the
audience.
Grade 9-10 (SL. 9-10.5) 9-10SL5 NGLS eliminates examples of

Make strategic use of digital
media {e-g-textual-graphical
elements} in presentations to
enhance understanding of
findings, reasoning, and
evidence and to add interest.

Make strategic use of digital
media and/or visual displays in
presentations to enhance
understanding of findings,
reasoning, and evidence, and
to add elements of interest to
engage the audience.

digital media.

NGLS broadens the standard in
requiring students to add
‘elements of interest to engage
the audience.’

Grade 11-12 (SL.11-12.5)
Make strategic use of

digital media{e-gtextual;
interactiveelements) in
presentations to enhance
understanding of findings,
reasoning, and evidence and
to add interest.

11-12SPL5

Make strategic use of digital
media and/or visual displays in
presentations to enhance
understanding of findings,
reasoning, and evidence, and
to add elements of interest to
engage the audience.

NGLS broadens the standard in
requiring students to add
‘elements of interest to engage
the audience.’

Comparison CCLS to Next Generation Standards: Speaking and Listening Anchor Standard 5
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Comparison CCLS to Next Generation: Presentation of Knowledge and Ideas
Speaking and Listening Standard 6

CCLS Anchor Standard 6
Presentation of Knowledge and Ideas

Next Generation Anchor Standard 6
Presentation of Knowledge and Ideas

Adapt speech to a variety of contexts and
communicative tasks, demonstrating command of
formal English when indicated or appropriate.

Adapt speech to a variety of contexts and
communicative tasks, demonstrating command of
academic English when indicated or appropriate.

Strike-out-= words removed from CCLS for NGLS

Highlighted = words added for NGLS

CCLS Grade Level Next Generation Learning Key Difference(s)
Standard Standard (NGLS)

Kindergarten (SL.K.6) KSL6 NGLS eliminates the requirement for
Speak-audiblyand express | Express thoughts, feelings, speaking audibly and clearly at this level.
thoughts, feelings, and and ideas.
ideas elearly-
Grade 1 (SL.1.6) 1SL6 NGLS continues the broad focus on
Preduce complete Express thoughts, feelings, expressing thoughts, feelings and ideas.

sentences when
appropriate to task and
situation.

and ideas clearly, using
complete sentences when
appropriate to task,
situation, and audience.

NGLS includes the skill of speaking in
complete sentences.
NGLS adds ‘audience.’

Grade 2 (SL.2.6) 2sL6 NGLS continues the broad focus on
Produce-complete Express thoughts, feelings, expressing thoughts, feelings and ideas.
sentences-when and ideas clearly, adapting NGLS broadens the standard, requiring
appropriate-to-task-and language according to students to ‘adapt language to context,’
situotieninsrderis context. rather than ‘producing sentences’ and
erevidereguesteddeianil ‘providing requested details.’

fication.
Grade 3 (SL.3.6) 3SL6 NGLS broadens the standard, requiring
Seesldineamelete Identify contexts that call students to recognize the difference
sertonsesrhen for academic English or between academic and informal discourse.
appropriate-to-taskand informal discourse. NGLS requires students to identify context
sttuation-rorderto associated with academic or informal
providerequested-detail discourse.

fication.
Grade 4 (SL.4.6) 4SL6 There is a slight change in verbiage that
Differentiate between Distinguish between does not affect meaning (CCLS

contexts that call for
formal English {e-g-;
presentingideas) and
situations-where-informal
discourse is appropriate

j ien): use formal
English when appropriate
to task and situation.

contexts that call for
formal English versus/or
informal discourse; use
formal English when
appropriate to task and
situation.

‘differentiate between’ vs. NGLS
‘distinguish between’).
NGLS eliminates examples.

Grade 5 (SL.5.6)
Adapt speech to a variety
of contexts and tasks,

5SL6
Adapt speech to a variety
of contexts and tasks,

NGLS eliminates redundant ‘to task and
situation’ at the end of the standard.

Comparison CCLS to Next Generation Standards: Speaking and Listening Anchor Standard 6
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Comparison CCLS to Next Generation: Presentation of Knowledge and Ideas
Speaking and Listening Standard 6

CCLS Grade Level

Next Generation Learning

Key Difference(s)

Standard Standard (NGLS)
using formal English when | using formal English when
appropriate te-task-and appropriate.
Grade 6 (SL.6.6) 6SL6 The standards are identical at this level.

Adapt speech to a variety
of contexts and tasks,
demonstrating command
of formal English when
indicated or appropriate.

Adapt speech to a variety
of contexts and tasks,
demonstrating command
of formal English when
indicated or appropriate.

Grade 7 (SL.7.6)

Adapt speech to a variety
of contexts and tasks,
demonstrating command
of formal English when
indicated or appropriate.

75L6

Adapt speech to a variety
of contexts and tasks,
demonstrating command
of formal English when
indicated or appropriate.

The standards are identical at this level.

Grade 8 (SL.8.6)

Adapt speech to a variety
of contexts and tasks,
demonstrating command
of formal English when
indicated or appropriate.

8SL6

Adapt speech to a variety
of contexts and tasks,
demonstrating command
of formal English when
indicated or appropriate.

The standards are identical at this level.

Grade 9-10 (SL 9-10.6)
Adapt speech to a variety
of contexts and tasks,
demonstrating command
of formal English when
indicated or appropriate.

9-10SL6

Adapt speech to a variety
of contexts and tasks,
demonstrating command
of formal English when
indicated or appropriate.

The standards are identical at this level.

Grade 11-12 (SL.11-12.6)
Adapt speech to a variety
of contexts and tasks,
demonstrating a
command of formal
English when indicated or
appropriate.

11-12SL6

Adapt speech to a variety
of contexts and tasks,
demonstrating a
command of formal
English when indicated or
appropriate.

The standards are identical at this level.

Comparison CCLS to Next Generation Standards: Speaking and Listening Anchor Standard 6
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Comparison CCLS to Next Generation: Knowledge of Language

Language Standard 3

CCLS Grade Level Standard 3

Next Generation Learning Standard (NGLS) 3

Apply knowledge of language to understand how language
functions in different contexts, to make effective choices
for meaning or style, and to comprehend more fully when

reading or listening.

Apply knowledge of language to understand how
language functions in different contexts, to make
effective choices for meaning or style, and to

comprehend more fully when reading or listening.

CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

Kindergarten

(Begins in grade 2)

Begins in grade 2

Grade 1

(Begins in grade 2)

Begins in grade 2

Grade 2 (L.K.3)

Use knowledge of language and its
conventions when writing, speaking,
reading, or listening.

a. Compare academic and
conversational uses of English.

2L3:

Use knowledge of language and its
conventions when writing, speaking,
reading, or listening.

2L3a: Compare academic and
conversational uses of English.

At this level, the standards are
the same.

Grade 3 (L.3.3)
deelwmevdedzeetlanauaseandis
conventions when writing,

speaking, reading-orlistening:

a. Choose words and phrases for
effect.*

b. Recognize and observe differences
between the conventions of spoken
and written standard English.

3L3:

Recognize differences between the
conventions of spoken conversational
English and academic English; signal
this awareness by selecting
conversational or academic forms
when speaking or writing.

3L3a: Choose words and phrases for
effect.

3L3b: Recognize and observe
differences between the conventions
of spoken and written academic
English.

NGLS is more specific in
requiring students to ‘recognize
differences in ...conversational
and academic English.’

NGLS requires students to
‘select conversational or
academic forms).

CCLS focused on all four
modalities; NGLS focuses on the
output modalities of speaking
and writing at this level.
Sub-points are the same, with
the exception of NGLS
substituting ‘academic’ for
‘standard’ English.

Grade 4 (L.4.3)

Use knowledge of language and its
conventions when writing, speaking,
reading, or listening.

a. Choose words and phrases to
convey ideas precisely.

b. Choose punctuation for effect.*

c. Differentiate between contexts that
call for formal English (e.g., presenting

413:

Use knowledge of language and its
conventions when writing, speaking,
reading, or listening.

4L3a: Choose words and phrases to
convey ideas precisely.

413b: Choose punctuation for effect.
413c: Distinguish between contexts
that call for formal English (e.g.,

At this level, the standards are
the same.

Comparison CCLS to Next Generation Standards: Speaking & Listening Anchor Standard 1
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

ideas) and situations where informal
discourse is appropriate (e.g., small-
group discussion).

presenting ideas) and situations
where informal discourse is
appropriate (e.g., small-group
discussion).

Grade 5 (L.5.3)

Use knowledge of language and its
conventions when writing, speaking,
reading, or listening.

a. Expand, combine, and reduce
sentences for meaning, reader/listener
interest, and style.

b. Compare and contrast the varieties
of English (e.g., dialects, registers)
used in stories, dramas, or poems.

5L3:

Use knowledge of language and its
conventions when writing, speaking,
reading, or listening.

5L3a: Expand, combine, and reduce
sentences for meaning,
reader/listener interest, and style.
5L3b: Compare and contrast the
varieties of English (e.g., dialects,
registers) used in stories, dramas, or
poems.

At this level, the standards are
the same.

Grade 6 (L.6.3)

Use knowledge of language and its
conventions when writing, speaking,
reading, or listening.

a. Vary sentence patterns for meaning,
reader/listener interest, and style.

b. Maintain consistency in style and
tone.

6L3:

Use knowledge of language and its
conventions when writing, speaking,
reading, or listening.

6L3a: Vary sentence patterns for
meaning, reader/listener interest,
and style.

6L3b: Maintain consistency in style
and tone.

At this level, the standards are
the same.

Grade 7 (L.7.3)

Use knowledge of language and its
conventions when writing, speaking,
reading, or listening.

a. Choose language that expresses
ideas precisely and concisely,
recognizing and eliminating wordiness
and redundancy.

7L3:

Use knowledge of language and its
conventions when writing, speaking,
reading, or listening.

7L3a: Choose language that
expresses ideas precisely and
concisely, recognizing and eliminating
wordiness and redundancy.

At this level, the standards are
the same.

Grade 8 (L.8.3)

Use knowledge of language and its
conventions when writing, speaking,
reading, or listening.

a. Use verbs in the active and passive
voice and in the conditional and
subjunctive mood to achieve particular
effects (e.g., emphasizing the actor or
the action; expressing uncertainty or
describing a state contrary to fact).

8L3:

Use knowledge of language and its
conventions when writing, speaking,
reading, or listening.

8L3a: Use verbs in the active and
passive voice and in the conditional
and subjunctive mood to achieve
particular effects (e.g., emphasizing
the actor or the action; expressing
uncertainty or describing a state
contrary to fact).

At this level, the standards are
the same.

Grade 9-10 (L.9-10.3)

Apply knowledge of language to
understand how language functions in
different contexts, to make effective
choices for meaning or style, and to
comprehend more fully when reading

9-10L3:

Apply knowledge of language to
understand how language functions
in different contexts, to make
effective choices for meaning or
style, and to comprehend more fully

At this level, the standards are
the same, with the exception of
examples given for style
manuals.

Comparison CCLS to Next Generation Standards: Language Anchor Standard 3
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

or listening.

a. Write and edit work so that it
conforms to the guidelines in a style
manual {e-g-MLA-Henrdbook;
Terebianie e alfa Ak s
appropriate for the discipline and
writing type.

when reading or listening.

9-10L3a: Write and edit work so that
it conforms to the guidelines in a
professionally recognized style
manual appropriate for the discipline
and writing type.

Grade 11-12 (L.11-12.3)

Apply knowledge of language to
understand how language functions in
different contexts, to make effective
choices for meaning or style, and to
comprehend more fully when reading
or listening.

a. Vary syntax for effect, consulting
references (e.g., Tufte’s Artful
Sentences) for guidance as needed;
apply an understanding of syntax to
the study of complex texts when
reading.

11-1213:

Apply knowledge of language to
understand how language functions
in different contexts, to make
effective choices for meaning or
style, and to comprehend more fully
when reading or listening.

11-12L3a: Vary syntax for effect,
consulting references for guidance as
needed; apply an understanding of
syntax to the study of complex texts
when reading.

At this level, the standards are
the same, with the exception of
examples given for references.

Comparison CCLS to Next Generation Standards: Language Anchor Standard 3
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Comparison CCLS to Next Generation: Vocabulary Acquisition and Use

Language Standard 4

CCLS Grade Level Standard 4

Next Generation Learning Standard (NGLS) 4

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases by using context
clues, analyzing meaningful word parts, and consulting
general and specialized reference materials, as

appropriate.

Determine or clarify the meaning of unknown and multiple-
meaning words and phrases by using context clues,
analyzing meaningful word parts, and consulting general
and specialized reference materials, as appropriate.

CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

Kindergarten (L.K.4)

Determine or clarify the meaning
of unknaewn-and multiple-meaning
words and phrases based-er

a. Identify new meanings for
familiar words and apply them
accurately (e.g., knowing duck is a
bird and learning the verb to duck).
b. Use the most frequently
occurring inflections and affixes
(e.g., -ed, -s, re-, un-, pre-, -ful, -
less) as a clue to the meaning of
an wrkrewn word.

KL4:

Explore and use new vocabulary and
multiple-meaning words and phrases
in authentic experiences, including,
but not limited to the following.
KL4a: Identify new meanings for
familiar words and apply them
accurately (e.g., knowing duck is a
bird and learning the verb to duck).
KL4b: Use the most frequently
occurring inflections and affixes (e.g.,
-ed, -s, re-, un-, pre-, -ful, -less) as a
clue to the meaning of a word.

NGLS shifts the focus to vocabulary
based on students’ authentic
experiences, moving away from
CCLS focus based on reading and
content.

NGLS refers to new words as ‘new
vocabulary’ rather than ‘unknown
words.’

The sub-points are the same.

Grade 1 (L.1.4)
Determine or clarify the meaning of
unknown and multiple-meaning

words and phrases based-en-grade
1reading-and-content; choosing

flexibly from an array of strategies.
a. Use sentence-level context as a
clue to the meaning of a word or
phrase.

b. Use frequently occurring affixes
as a clue to the meaning of a word.
c. Identify frequently occurring root
words (e.g., look) and their
inflectional forms (e.g., looks,
looked, looking).

1L4:

Determine or clarify the meaning of
unknown and multiple-meaning
words and phrases, choosing flexibly
from an array of strategies.
1L4a: Use sentence-level context as a
clue to the meaning of a word or
phrase.
1L4b: Use frequently occurring affixes
as a clue to the meaning of a word.
1L4c: Identify frequently occurring
root words (e.g., look) and their
inflectional forms (e.g., looks, looked,
looking).

NGLS broadens the standard, in not
requiring that new vocabulary be
based on grade level reading and
content (assumption is that it
includes previous year’s ‘authentic
experiences’).

Grade 2 (L.2.4)
Determine or clarify the meaning of
unknown and multiple-meaning

words and phrases-based-en-grade
2reading-and-content; choosing

flexibly from an array of strategies.
a. Use sentence-level context as a

214:

Determine or clarify the meaning of
unknown and multiple-meaning
words and phrases, choosing flexibly
from an array of strategies.

2L4a: Use sentence-level context as a

NGLS broadens the standard, in not
requiring that new vocabulary be
based on grade level reading and
content (assumption is that it
includes previous year’s ‘authentic
experiences’).

Comparison CCSS to Next Generation Standards: Language Anchor Standard 4
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

clue to the meaning of a word or
phrase.

b. Determine the meaning of the
new word formed when a known
prefix is added to a known word
(e.g., happy/unhappy, tell/retell).
c. Use a known root word as a clue
to the meaning of an unknown
word with the same root (e.g.,
addition, additional).

d. Use knowledge of the meaning
of individual words to predict the
meaning of compound words (e.g.,
birdhouse, lighthouse, housefly;
bookshelf, notebook, bookmark).
e. Use glossaries and beginning
dictionaries, beth-printand-digital;
to determine or clarify the meaning
of words and phrases.

clue to the meaning of a word or
phrase.

2L4b: Determine the meaning of the
new word formed when a known
prefix is added to a known word (e.g.,
happy/unhappy, tell/retell).

2L4c: Use a known root word as a
clue to the meaning of an unknown
word with the same root (e.g.,
addition, additional).

2L4d: Use knowledge of the meaning
of individual words to predict the
meaning of compound words (e.g.,
birdhouse, lighthouse, housefly;
bookshelf, notebook, bookmark).
2l4e: Use glossaries and beginning
dictionaries to determine or clarify
the meaning of words and phrases.

Sub-points:

NGLS assumes that students will
use material that is both print and
digital.

Other than the minor point above,
the sub-points are the same.

Grade 3 (L.3.4)

Determine or clarify the meaning of
unknown and multiple-meaning
word and phrases based-en-grade3
reading-and-centent-choosing

flexibly from a range of strategies.

a. Use sentence-level context as a
clue to the meaning of a word or
phrase.

b. Determine the meaning of the
new word formed when a known
affix is added to a known word
(e.g., agreeable/disagreeable,
comfortable/uncomfortable,
care/careless, heat/preheat).

c. Use a known root word as a clue
to the meaning of an unknown
word with the same root (e.g.,
company, companion).

d. Use glossaries or beginning
dictionaries, bethprintand-digital,
to determine or clarify the precise
meaning of key words and phrases.

3L4:

Determine or clarify the meaning of
unknown and multiple-meaning
words and phrases based, choosing
flexibly from a range of strategies,
including, but not limited to the
following.
3L4a: Use sentence-level context as a
clue to the meaning of a word or
phrase.
3L4b: Determine the meaning of the
new word formed when a known
affix is added to a known word (e.g.,
agreeable/disagreeable,
comfortable/ uncomfortable,
care/careless, heat/preheat).
3L4c: Use a known root word as a
clue to the meaning of an unknown
word with the same root (e.g.,
company, companion).
3L4d: Use glossaries or beginning
dictionaries to determine or clarify
the precise meaning of key words
and phrases.

NGLS broadens the standard, in not
requiring that new vocabulary be
based on grade level reading and
content (assumption is that it
includes previous year’s ‘authentic
experiences’).

Sub-points:

NGLS assumes that students will
use material that is both print and
digital.

Other than the minor point above,
the sub-points are the same.

Grade 4 (L.4.4)

Determine or clarify the meaning of
unknown and multiple-meaning
words and phrases-based-enr-grade
4-reading-and-content; choosing

flexibly from a range of strategies.

414:

Determine or clarify the meaning of
unknown and multiple-meaning
words and phrases, choosing flexibly
from a range of strategies.

NGLS broadens the standard, in not
requiring that new vocabulary be
based on grade level reading and
content (assumption is that it
includes previous year’s ‘authentic
experiences’).

Comparison CCLS to Next Generation Standards: Language Anchor Standard 4
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

a. Use context (e.g., definitions,
examples, or restatements in text)
as a clue to the meaning of a word
or phrase.

b. Use common, grade-appropriate
Greek and Latin affixes and roots as
clues to the meaning of a word
(e.g., telegraph, photograph,
autograph).

c. Consult reference materials (e.g.,
dictionaries, glossaries,
thesauruses)-bethprintand-digital;
to find the pronunciation and
determine or clarify the precise
meaning of key words and phrases.

4L4a: Use context (e.g., definitions,
examples, or restatements in text) as
a clue to the meaning of a word or
phrase.

4L4b: Use common, grade-
appropriate Greek and Latin affixes
and roots as clues to the meaning of
a word (e.g., telegraph, photograph,
autograph).

4L4c: Consult reference materials
(e.g., dictionaries, glossaries,
thesauruses) to find the
pronunciation and determine or
clarify the precise meaning of key
words and phrases.

Sub-points:

NGLS assumes that students will
use material that is both print and
digital.

Other than the minor point above,
the sub-points are the same.

Grade 5 (L.5.4)

Determine or clarify the meaning of
unknown and multiple-meaning
words and phrases based-enr-grade
S-reading-and-content; choosing

flexibly from a range of strategies.
a. Use context (e.g., cause/effect
relationships and comparisons in
text) as a clue to the meaning of a
word or phrase.

b. Use common, grade-appropriate
Greek and Latin affixes and roots as
clues to the meaning of a word
(e.g., photograph, photosynthesis).
c. Consult reference materials (e.g.,
dictionaries, glossaries,
thesauruses), bethprintand-digital;
to find the pronunciation and
determine or clarify the precise
meaning of key words and phrases.

5L4:

Determine or clarify the meaning of
unknown and multiple-meaning
words and phrases, choosing flexibly
from a range of strategies.

5L4a: Use context (e.g., cause/effect
relationships and comparisons in
text) as a clue to the meaning of a
word or phrase.

5L4b: Use common, grade-
appropriate Greek and Latin affixes
and roots as clues to the meaning of
a word (e.g., photograph,
photosynthesis).

5L4c: Consult reference materials
(e.g., dictionaries, glossaries,
thesauruses) to find the
pronunciation and determine or
clarify the precise meaning of key
words and phrases.

NGLS broadens the standard, in not
requiring that new vocabulary be
based on grade level reading and
content (assumption is that it
includes previous year’s ‘authentic
experiences’).

Sub-points:

NGLS assumes that students will
use material that is both print and
digital.

Other than the minor point above,
the sub-points are the same.

Grade 6

Determine or clarify the meaning of
unknown and multiple-meaning
words and phrases-based-en-grade
6-reading-and-content-choosing

flexibly from a range of strategies.
a. Use context (e.g., the overall
meaning of a sentence or
paragraph; a word’s position or
function in a sentence) as a clue to
the meaning of a word or phrase.
b. Use common, grade-appropriate
Greek or Latin affixes and roots as
clues to the meaning of a word
(e.g., audience, auditory, audible).

6L4:

Determine or clarify the meaning of
unknown and multiple-meaning
words and phrases, choosing flexibly
from a range of strategies.

6L4a: Use context (e.g., the overall
meaning of a sentence or paragraph;
a word’s position or function in a
sentence) as a clue to the meaning of
a word or phrase.

6L4b: Use common, grade-
appropriate Greek or Latin affixes and
roots as clues to the meaning of a
word (e.g., audience, auditory,

NGLS broadens the standard, in not
requiring that new vocabulary be
based on grade level reading and
content (assumption is that it
includes previous year’s ‘authentic
experiences’).

Sub-points:

NGLS assumes that students will
use material that is both print and
digital.

Other than the minor point above,
the sub-points are the same.

Comparison CCLS to Next Generation Standards: Language Anchor Standard 4
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

c. Consult reference materials (e.g.,
dictionaries, glossaries,
thesauruses), beth-printand-digital
to find the pronunciation of a word
or determine or clarify its precise
meaning or its part of speech.

d. Verify the preliminary
determination of the meaning of a
word or phrase (e.g., by checking
the inferred meaning in context or
in a dictionary).

audible).

L4c: Consult reference materials (e.g.,
dictionaries, glossaries, thesauruses)
to find the pronunciation of a word or
determine or clarify its precise
meaning or its part of speech.

6L4d: Verify the preliminary
determination of the meaning of a
word or phrase (e.g., by checking the
inferred meaning in context orin a
dictionary).

Grade 7 (L.7.4)

Determine or clarify the meaning of
unknown and multiple-meaning
words and phrases-based-en-grade
Freading-and-content; choosing

flexibly from a range of strategies.
a. Use context (e.g., the overall
meaning of a sentence or
paragraph; a word’s position or
function in a sentence) as a clue to
the meaning of a word or phrase.
b. Use common, grade-appropriate
Greek or Latin affixes and roots as
clues to the meaning of a word
(e.g., belligerent, bellicose, rebel).
c. Consult general and specialized
reference materials (e.g.,
dictionaries, glossaries,
thesauruses), bethprintand-digital;
to find the pronunciation of a word
or determine or clarify its precise
meaning or its part of speech.

d. Verify the preliminary
determination of the meaning of a
word or phrase (e.g., by checking
the inferred meaning in context or
in a dictionary).

704:

Determine or clarify the meaning of
unknown and multiple-meaning
words and phrases, choosing flexibly
from a range of strategies.

7L4a: Use context (e.g., the overall
meaning of a sentence or paragraph;
a word’s position or function in a
sentence) as a clue to the meaning of
a word or phrase.

7L4b: Use common, grade-
appropriate Greek or Latin affixes and
roots as clues to the meaning of a
word (e.g., belligerent, bellicose,
rebel).

7L4c: Consult general and specialized
reference materials (e.g.,
dictionaries, glossaries, thesauruses),
both print and digital, to find the
pronunciation of a word or determine
or clarify its precise meaning or its
part of speech.

7L4d: Verify the preliminary
determination of the meaning of a
word or phrase (e.g., by checking the
inferred meaning in context orin a
dictionary).

NGLS broadens the standard, in not
requiring that new vocabulary be
based on grade level reading and
content (assumption is that it
includes previous year’s ‘authentic
experiences’).

Sub-points:

NGLS assumes that students will
use material that is both print and
digital.

Other than the minor point above,
the sub-points are the same.

Grade 8 (L.8.4)

Determine or clarify the meaning of
unknown and multiple-meaning
words or phrases based-en-grade8
reading-and-content; choosing

flexibly from a range of strategies.
a. Use context (e.g., the overall
meaning of a sentence or
paragraph; a word’s position or
function in a sentence) as a clue to
the meaning of a word or phrase.

8L4:

Determine or clarify the meaning of
unknown and multiple-meaning
words and phrases, choosing flexibly
from a range of strategies.

8L4a: Use context (e.g., the overall
meaning of a sentence or paragraph;
a word'’s position or function in a
sentence) as a clue to the meaning of
a word or phrase.

NGLS broadens the standard, in not
requiring that new vocabulary be
based on grade level reading and
content (assumption is that it
includes previous year’s ‘authentic
experiences’).

Sub-points:

NGLS assumes that students will
use material that is both print and
digital.

Comparison CCLS to Next Generation Standards: Language Anchor Standard 4
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

b. Use common, grade-appropriate
Greek or Latin affixes and roots as
clues to the meaning of a word
(e.g., precede, recede, secede).

c. Consult general and specialized
reference materials (e.g.,
dictionaries, glossaries,
thesauruses), bethprintand-digital;
to find the pronunciation of a word
or determine or clarify its precise
meaning or its part of speech.

d. Verify the preliminary
determination of the meaning of a
word or phrase (e.g., by checking
the inferred meaning in context or
in a dictionary).

8L4b: Use common, grade-
appropriate Greek or Latin affixes and
roots as clues to the meaning of a
word (e.g., precede, recede, secede).
8L4c: Consult general and specialized
reference materials (e.g.,

dictionaries, glossaries, thesauruses)
to find the pronunciation of a word or
determine or clarify its precise
meaning or its part of speech.

8L4d: Verify the preliminary
determination of the meaning of a
word or phrase (e.g., by checking the
inferred meaning in context orin a
dictionary).

e Other than the minor point above,
the sub-points are the same.

Grade 9-10 (L.9-10.4)

Determine or clarify the meaning of
unknown and multiple-meaning
words and phrases based-en-grades
9—10 reading-and-content, choosing

flexibly from a range of strategies.
a. Use context (e.g., the overall
meaning of a sentence, paragraph,
or text; a word'’s position or
function in a sentence) as a clue to
the meaning of a word or phrase.
b. Identify and correctly use
patterns of word changes that
indicate different meanings or parts
of speech (e.g., analyze, analysis,
analytical; advocate, advocacy).

c. Consult general and specialized
reference materials (e.g.,
dictionaries, glossaries,
thesauruses), bethprintand-digital;
to find the pronunciation of a word
or determine or clarify its precise
meaning, its part of speech, or its
etymology.

d. Verify the preliminary
determination of the meaning of a
word or phrase (e.g., by checking
the inferred meaning in context or
in a dictionary).

9-10L4:

Determine or clarify the meaning of
unknown and multiple-meaning
words and phrases, choosing flexibly
from a range of strategies.

9-10L4a: Use context (e.g., the overall
meaning of a sentence, paragraph, or
text; a word’s position or function in
a sentence) as a clue to the meaning
of a word or phrase.

9-10L4b: Identify and correctly use
patterns of word changes that
indicate different meanings or parts
of speech (e.g., analyze, analysis,
analytical; advocate, advocacy).
9-10L4c: Consult general and
specialized reference materials (e.g.,
dictionaries, glossaries, thesauruses)
to find the pronunciation of a word or
determine or clarify its precise
meaning, its part of speech, or its
etymology.

9-10L4d: Verify the preliminary
determination of the meaning of a
word or phrase (e.g., by checking the
inferred meaning in context orin a
dictionary).

e NGLS broadens the standard, in not
requiring that new vocabulary be
based on grade level reading and
content (assumption is that it
includes previous year’s ‘authentic
experiences’).

Sub-points:

e NGLS assumes that students will
use material that is both print and
digital.

e Other than the minor point above,
the sub-points are the same.

Comparison CCLS to Next Generation Standards: Language Anchor Standard 4
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

Grade 11-12 (L.11-12.4)
Determine or clarify the meaning of
unknown and multiple-meaning

words and phrases based-en-grades
A A rpdlingsnecanton
choosing flexibly from a range of
strategies.

a. Use context (e.g., the overall
meaning of a sentence, paragraph,
or text; a word’s position or
function in a sentence) as a clue to
the meaning of a word or phrase.

b. Identify and correctly use
patterns of word changes that
indicate different meanings or parts
of speech (e.g., conceive,
conception, conceivable).

c. Consult general and specialized
reference materials (e.g.,
dictionaries, glossaries,
thesauruses), beth-print-and-digital;
to find the pronunciation of a word
or determine or clarify its precise
meaning, its part of speech, its
etymology, or its standard usage.

d. Verify the preliminary
determination of the meaning of a
word or phrase (e.g., by checking
the inferred meaning in context or
in a dictionary).

11-12L4:

Determine or clarify the meaning of
unknown and multiple-meaning
words and phrases, choosing flexibly
from a range of strategies.

11-12L4a: Use context (e.g., the
overall meaning of a sentence,
paragraph, or text; a word’s position
or function in a sentence) as a clue to
the meaning of a word or phrase.
11-12L4b: Identify and correctly use
patterns of word changes that
indicate different meanings or parts
of speech (e.g., conceive, conception,
conceivable).

11-12L4c: Consult general and
specialized reference materials (e.g.,
dictionaries, glossaries, thesauruses)
to find the pronunciation of a word or
determine or clarify its precise
meaning, its part of speech, its
etymology, or its standard usage.
11-12L4d: Verify the preliminary
determination of the meaning of a
word or phrase (e.g., by checking the
inferred meaning in context orin a
dictionary).

e NGLS broadens the standard, in not

requiring that new vocabulary be
based on grade level reading and
content (assumption is that it
includes previous year’s ‘authentic
experiences’).

Sub-points:

o NGLS assumes that students will
use material that is both print and
digital.

Other than the minor point above, the

sub-points are the same.
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Comparison CCLS to Next Generation: Vocabulary Acquisition and Use

Language Standard 5

CCLS Grade Level Standard 5

Next Generation Learning Standard (NGLS) 5

Demonstrate understanding of figurative language, word
relationships and nuances in word meanings.

Demonstrate understanding of figurative language,
word relationships and nuances in word meanings.

CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

Kindergarten (L.K.5)

Wi i I ¢
adults; explore word

relationships and-ruaneesin word
meanings.

a. Sort common objects into
categories (e.g., shapes, foods) to
gain a sense of the concepts the
categories represent.

b. Demonstrate understanding of
frequently occurring verbs and
adjectives by relating them to their
opposites (antonyms).

c. ldentifyreallife-connections
between words and their use

(e.g., rete-places at school that are
colorful).

d. Distinayi loc of :

among verbs describing the same
general action (e.g., walk,

march, strut-prance) by acting out

the meanings.

KL5:
Explore and discuss word
relationships and word meanings.

KL5a: Sort common objects into
categories (e.g., shapes, foods) for
understanding of the concepts the
categories represent.

KL5b: Demonstrate understanding of
frequently occurring verbs and
adjectives by relating them to their
opposites (antonyms).

KL5c: Use words to identify and
describe the world, making
connections between words and
their use (e.g., places at home that
are colorful).

KL5d: Explore variations among
verbs that describe the same general
action (e.g., walk, march, gallop) by
acting out the meanings.

e NGLS removes ‘with guidance
and support from adults’.

Sub-points:

e NGLS requires students to discuss
the as well as explore words and
meanings.

e NGLS broadens the standard in
requiring students to not only
identify connections between
words and their use (CCLS) but to
also use the words to describe
their world.

e For the last point, verbiage is
changed but essential meaning
remains the same (CCLS
‘distinguish shades of meaning
Vs.

NGLS ‘explore variations’).

’

Grade 1 (L.1.5)

Wi i I ¢

adults, demonstrate understanding of
word relationships and nuances in
word meanings.

a. Sort words into categories (e.g.,
colors, clothing) to gain a sense of the
concepts the categories represent.

b. Define words by category and by
one or more key attributes (e.g., a
duck is a bird that swims; a tiger is a
large cat with stripes).

c. ldentifyreal-life-connections
between words and their use (e.g.,
note places at home that are cozy).

d. Distinguish shades of meaning

1L5:

Demonstrate understanding of word
relationships and nuances in word
meanings.

1L5a: Sort words into categories (e.g.,
colors, clothing) to gain a sense of
the concepts the categories
represent.

1L5b: Define words by category and
by one or more key attributes (e.g., a
duck is a bird that swims; a tiger is a
large cat with stripes).

1L5c: Use words for identification
and description, making connections
between words and their use (e.g.,

e NGLS removes ‘with guidance
and support from adults’.

Sub-points:

e NGLS broadens the standard in
requiring students to not only
identify connections between
words and their use (CCLS) but to
also use the words to describe
their world.
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

among verbs differing in manner
(e.g., look, peek, glance, stare, glare,
scowl) and adjectives differing in
intensity (e.g., large, gigantic) by
defining or choosing them or by
acting out the meanings.

places at home that are cozy).

1L5d: Distinguish shades of meaning
among verbs differing in manner
(e.g., look, peek, glance, stare, glare,
scowl) and adjectives differing in
intensity (e.g., large, gigantic) by
defining or choosing them or by
acting out the meanings.

Grade 2 (L.2.5)

Demonstrate understanding of word
relationships and nuances in word
meanings.

a. ldentify real-life connections
between words and their use (e.g.,
describe foods that are spicy or juicy).
b. Distinguish shades of meaning
among closely related verbs (e.g.,
toss, throw, hurl) and closely related
adjectives (e.g., thin, slender, skinny,
scrawny).

2L5:

Demonstrate understanding of word
relationships and nuances in word
meanings.

2L5a: Identify real-life connections
between words and their use.

2L5b: Use words for identification
and description, making connections
between words and their use (e.g.,
describe foods that are spicy or juicy).
2L5c: Distinguish shades of meaning
among closely related verbs (e.g.,
toss, throw, hurl) and closely related
adjectives (e.g., thin, slender, skinny,
scrawny).

e The standard is the same at this
level.

Sub-points:

o NGLS splits sub-point a into 2
separate sub-points in requiring
students to use words for
identification and description
(sub-point b).

Grade 3 (L.3.5)

Demonstrate understanding of word
relationships and nuances in word
meanings.

a. Distinguish the literal and
nonliteral meanings of words and
phrases in context (e.g., take steps).
b. ldentifyreal-life connections
between words and their use (e.g.,
describe people who are friendly or
helpful).

c. Distinguish shades of meaning
among related words that describe
states of mind or degrees of certainty
(e.g., knew, believed, suspected,
heard, wondered).

3L5:

Demonstrate understanding of word
relationships and nuances in word
meanings.

3L5a: Distinguish the literal and
nonliteral meanings of words and
phrases in context (e.g., take steps).
3L5b: Use words for identification
and description, making connections
between words and their use (e.g.,
describe people who are friendly or
helpful).

3L5c: Distinguish shades of meaning
among related words that describe
states of mind or degrees of certainty
(e.g., knew, believed, suspected,
heard, wondered).

e The standard is the same at this
level.

Sub-points:

e NGLS broadens the standard in
requiring students to not only
identify connections between
words and their use (CCLS) but to
also use the words to describe
their world.

Grade 4 (L.4.5)

Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.

a. Explain the meaning of simple
similes and metaphors (e.g., as pretty
as a picture) in context.

b. Recognize and explain the meaning
of common idioms, adages, and

4L5:

Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.

4L5a: Explain the meaning of simple
similes and metaphors in context.
4L5b: Recognize and explain the
meaning of common idioms, adages,
and proverbs.

e The standard is the same at this

level.

Sub-points:

e NGLS eliminates example in sub-
point a.

o NGLS eliminates the definitions
for antonyms and synonyms (sub-
point c).
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

proverbs.

c. Demonstrate understanding of
words by relating them to-their
eppesites (antonyms) and to werds
meahtngs (synonyms).

4L5c: Demonstrate understanding of
words by relating them to their
antonyms and synonyms.

Grade 5 (L.5.5)

Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.

a. Interpret figurative language,
including similes and metaphors, in
context.

b. Recognize and explain the meaning
of common idioms, adages, and
proverbs.

c. Use the relationship between
particular words (e.g., synonyms,
antonyms, homographs) to better
understand each of the words.

5L5:

Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.

5L5a: Interpret figurative language,
including similes and metaphors, in
context.

5L5b: Recognize and explain the
meaning of common idioms, adages,
and proverbs.

5L5c: Use the relationship between
particular words (e.g., synonyms,
antonyms, homographs) to better
understand each of the words.

e The standard is the same at this
level.

Grade 6 (L.6.5)

Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.

a. Interpret figures of speech (e.g.,
personification) in context.

b. Use the relationship between
particular words (e.g., cause/effect,
part/whole, item/category) to better
understand each of the words.

c. Distinguish among the
connotations (associations) of words
with similar denotations (definitions)
(e.g., stingy, scrimping, economical,
unwasteful, thrifty).

6L5:

Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.

6L5a: Interpret figurative language,
including personification, in context.
6L5b: Use the relationship between
particular words (e.g., cause/effect,
part/whole, item/category) to better
understand each of the words.

6L5c: Distinguish among the
connotations of words with similar
denotations (e.g., stingy, scrimping,
economical, unwasteful, thrifty).

e The standard is the same at this
level.

Grade 7 (L.7.5)

Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.

a. Interpret figures of speech (e.g.,
literary, biblical, and mythological
allusions) in context.

b. Use the relationship between
particular words (e.g.,
synonym/antonym, analogy) to
better understand each of the words.

7L5:

Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.

7L5a: Interpret figurative language,
including allusions, in context.

7L5b: Use the relationship between
particular words (e.g.,
synonym/antonym, analogy) to
better understand each of the words.

e The standard is the same at this
level.

Sub-points:

e NGLS eliminates most examples
of figures of speech.

e NGLS eliminates definitions for
the words associations and
definitions.
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CCLS Grade Level Standard

Next Generation Learning Standard
(NGLS)

Key Difference (s)

c. Distinguish among the

connotations {asseciatiens} of words

with similar

denotations {definitions)-(e.g.,
refined, respectful, polite, diplomatic,
condescending).

7L5c: Distinguish among the
connotations of words with similar
denotations (e.g., refined, respectful,
polite, diplomatic, condescending).

Grade 8 (L.8.5)

Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.

a. Interpret figures of speech

(e.g. verbakirony, puns) in context.
b. Use the relationship between
particular words to better understand
each of the words.

c. Distinguish among the
connotations {asseciatiens} of words
with similar denotations {definitiens)
(e.g., bullheaded, willful, firm,
persistent, resolute).

8L5:

Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.
8L5a: Interpret figures of speech
including irony and puns in context.
8L5b: Use the relationship between
particular words to better
understand each of the words. 8L5c:
Distinguish among the connotations
of words with similar denotations
(e.g., bullheaded, willful, firm,
persistent, resolute).

e The standard is the same at this
level.

Sub-points:

e NGLS eliminates definitions for
the words associations and
definitions.

Grades 9-10 (L.9-10.5)

Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.

a. Interpret figures of speech (e.g.,
euphemism, oxymoron) in context
and analyze their role in the text.

b. Analyze nuances in the meaning of
words with similar denotations.

9-10L5:

Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.

9-10L5a: Interpret figures of speech,
including euphemism and oxymoron,
in context and analyze their role in
the text.

9-10L5b: Analyze nuances in the
meaning of words with similar
denotations.

Grades 11-12 (L.11-12.5)
Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.

a. Interpret figures of speech (e.g.,
hyperbole, paradox) in context and
analyze their role in the text.

b. Analyze nuances in the meaning of
words with similar denotations.

11-12L5:

Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.

11-12L5a: Interpret figures of speech,
including hyperbole and paradox, in
context and analyze their role in the
text.

11-12L5b: Analyze nuances in the
meaning of words with similar
denotations.
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Comparison CCLS to Next Generation: Vocabulary Acquisition and Use

Language Standard 6

CCLS Grade Level Standard 6

Next Generation Learning Standard (NGLS) 6

Acquire and use accurately a range of general academic
and demein-specific words and phrases sufficient for
reading, writing, speaking, and listening etthe-college-and
careerreadinesstevel; demonstrate independence in

gathering vocabulary knowledge when encountering-an
uhkrewn-term important to comprehension or expression.

Acquire and accurately use general academic and
content-specific words and phrases sufficient for
reading, writing, speaking, and listening; demonstrate
independence in gathering and applying vocabulary
knowledge when considering a word or phrase
important to comprehension or expression.

CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference (s)

Kindergarten (L.K.6)

Use words and phrases acquired
through conversations, reading and
being read to, and responding to
texts.

KL6:

Use words and phrases acquired
through conversations, reading and
being read to, and responding to
texts.

The standard is the same at this
level.

Grade 1 (L.1.6)

Use words and phrases acquired
through conversations, reading and
being read to, and responding to
texts, including using frequently
occurring conjunctions to signal
simple relationships (e.g., because).

iL6:

Use words and phrases acquired
through conversations, reading and
being read to, and responding to
texts, including using frequently
occurring conjunctions to signal

simple relationships (e.g., because).

The standard is the same at this
level.

Grade 2 (L.2.6)

Use words and phrases acquired
through conversations, reading and
being read to, and responding to
texts, including using adjectives and
adverbs to describe (e.g., When other
kids are happy that makes me

happy).

2L6:

Use words and phrases acquired
through conversations, reading and
being read to, and responding to
texts, including using adjectives
and adverbs to describe (e.g.,
When other kids are happy that
makes me happy).

The standard is the same at this
level.

Grade 3 (L.3.6)

Acquire and use accurately grade-
appropriate conversational, general
academic, and demain-specific words
and phrases, including those that
signal spatial and temporal
relationships (e.g., After dinner that

night we went leeking-for-thera).

3L6:

Acquire and accurately use
conversational, general academic,
and content-specific words and
phrases, including those that signal
spatial and temporal relationships
(e.g., After dinner that night we
went out for dessert).

The standard is the same at this
level, except for very minor
verbiage changes.

Grade 4 (L.4.6)

Acquire and use accurately grade-
appropriate general academic

and demain-specific words and
phrases, including those that signal
precise actions, emotions, or states of
being (e.g., quizzed, whined,

416:

Acquire and accurately use general
academic and content-specific
words and phrases, including those
that signal precise actions,
emotions, or states of being (e.g.,
quizzed, whined, stammered) and

The standard is the same at this
level, except for very minor
verbiage changes.
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference (s)

stammered) and that are basic to a
particular topic (e.g., wildlife,
conservation, and endangered when
discussing animal preservation).

that are basic to a particular topic
(e.g., wildlife, conservation, and
endangered when discussing
animal preservation).

Grade 5 (L.5.6)

Acquire and use accurately grade-
apprepriate general academic

and demain-specific words and
phrases, including those that signal
contrast, addition, and other logical
relationships (e.g., however,
although, nevertheless, similarly,
moreover, in addition).

5L6:

Acquire and accurately use general
academic and content-specific
words and phrases, including those
that signal contrast, addition, and
other logical relationships (e.g.,
however, although, nevertheless,
similarly, moreover, in addition).

NGLS removes the requirement for
‘grade appropriate’ vocabulary.

Grade 6 (L.6.6)
Acquire and use accurately grade-

appropriate general academic
and demain-specific words and

phrases; gathervocabulary
knowledge when considering a word
or phrase important to
comprehension or expression.

6L6:

Acquire and accurately use general
academic and content-specific
words and phrases; apply
vocabulary knowledge when
considering a word or phrase
important to comprehension or
expression.

NGLS removes the requirement for
‘grade appropriate’ vocabulary.
With the exception of the point
above, the standard is the same at
this level, except for very minor
verbiage changes.

Grade 7 (L.7.6)

Acquire and use aceuratelygrade-
apprepriate general academic
and demain-specific words and

phrases; gather vocabulary
knowledge when considering a word
or phrase important to
comprehension or expression.

7L6:

Acquire and accurately use general
academic and content-specific
words and phrases; apply
vocabulary knowledge when
considering a word or phrase
important to comprehension or
expression.

NGLS removes the requirement for
‘grade appropriate’ vocabulary.
With the exception of the point
above, the standard is the same at
this level, except for very minor
verbiage changes.

Grade 8 (L8.6)

Acquire and use accurately grade-
appropriate general academic

and demain-specific words and
phrases; gather vocabulary
knowledge when considering a word
or phrase important to
comprehension or expression.

8L6:

Acquire and accurately use general
academic and content-specific
words and phrases; apply
vocabulary knowledge when
considering a word or phrase
important to comprehension or
expression.

NGLS removes the requirement for
‘grade appropriate’ vocabulary.
With the exception of the point
above, the standard is the same at
this level, except for very minor
verbiage changes.

Grades 9-10 (L9-10.6)

Acquire and use accurately general
academic and demain-specific words
and phrases, sufficient for reading,
writing, speaking, and listening at-the
cellegeond-careareadiness

level-demonstrate independence

9-10L6:

Acquire and accurately use general
academic and content-specific
words and phrases, sufficient for
reading, writing, speaking, and
listening; demonstrate
independence in applying

NGLS removes the requirement for
communication at ‘the college and
career readiness level.’

Other requirements of the NGLS
standard are the same as the
requirements for CCLS.
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CCLS Grade Level Standard

Next Generation Learning
Standard (NGLS)

Key Difference (s)

in gathering vocabulary knowledge
when considering a word or phrase

important to comprehension or
expression.

vocabulary knowledge when
considering a word or phrase
important to comprehension or
expression.

Grades 11-12 (L.11-12.6)

Acquire and use accurately general
academic and demain-specific words
and phrases, sufficient for reading,
writing, speaking, and listening at the
college and career readiness level;
demonstrate independence

in gathering-vocabulary knowledge
when considering a word or phrase
important to comprehension or
expression.

11-121L6:

Acquire and accurately use general
academic and content-specific
words and phrases, sufficient for
reading, writing, speaking, and
listening at the college and career
readiness level; demonstrate
independence in applying
vocabulary knowledge when
considering a word or phrase
important to comprehension or
expression.

With the exception of the point
above, the standard is the same at
this level, except for very minor
verbiage changes.
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