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Workshop Objectives

In today’s session we will:

● Explore Hallmarks 1 & 2 of 
NYSED Advanced Literacies 

● Examine the use of scaffolds to 
provide ELL/MLLs with complex 
text and rich content area 
information

● Explore research-based strategies 
for supporting ELLs’ use of 
context-rich texts, and 
conversational and academic 
language development 
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What are Advanced Literacies? 
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What do Advanced Literacies Look Like? 
Indicators in Instruction: 
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Texts are an excellent 
and crucial platform to 
building language and 

knowledge. 
(Kieffer, Lesaux. 2007)

3Kieffer, Michael J., & Lesaux, Nonie K. (2007). Breaking down Words to Build Meaning: Morphology, Vocabulary, and Reading Comprehension in the Urban 
Classroom. Reading Teacher, 61(2), 134-144. 



Dimensions of Text Complexity
9
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Shifting How We Think About Complex Texts

Texts are extremely challenging 

Texts are at or above grade-level, or 
below grade-level

Texts offer little engaging content, 
compromising learning activities

Texts feature essential knowledge 
and ideas, language in text is 

language used in the discipline

Multiple texts and sets of texts at 
different levels from many 

perspectives

Questions guide reading, help 
student identify ideas for 

developing reading 
comprehension skills



High Quality Instructional Practices
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● What do students know that can help them to 
understand this text?

● How do the other texts we have read help students 
understand this text?

● What is the purpose of this text?
● Text sets-a range of texts on a single topic of 

multiple levels and perspectives builds background
● Informational texts
● Appropriate instructional supports



Instructional Supports 
12

[Digital file] Retrieved from https://www.readingrockets.org/article/supporting-
ells-mainstream-classroom-reading-instruction

● Scaffolds
● Word Bank
● Translanguaging
● Sentence Stems
● Modeling
● Text annotations
● Bridging

○ e.g., Brainstorming, Thinking Maps, KWL charts
○ Schema Building
○ Word walls, word sorts

● Contextualizing
○ Related materials- pictures, videos, manipulatives, hands-on activities

Mounir Harraqi. Review of Aida Walqui’s Scaffolding Instruction for English Language Learners: A Conceptual Framework. American Journal of Art and Design. Vol. 2, No. 3, 2017, pp. 
84-88. doi: 10.11648/j.ajad.20170203.13 

https://www.readingrockets.org/article/supporting-ells-mainstream-classroom-reading-instruction
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Fenner, D. S., Snyder, S., & Breiseth, L. (2017). Unlocking English learners potential: strategies for making content accessible. Thousand Oaks, 
CA: Corwin, a SAGE Company.



Translanguaging: “the process 
whereby multilingual speakers utilize their 
languages as an integrated communication 
system. It is the only way to create meaning 
while learning.”

https://www.little-sponges.com/index.php/2018/05/10/5-
ways-teachers-can-create-translanguaging-classroom/
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https://www.little-sponges.com/index.php/2018/05/10/5-ways-teachers-can-create-translanguaging-classroom/
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Indicators in Instruction: 
What do Advanced Literacies Look Like? 

2
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Oral Language - Sentence Stem Completion
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Directions:
● Complete each of the sentence stems below 
● Form two lines facing each other for a Conga-sation
● Discuss first response with your partner (partner 1 & partner 2 take turns)
● At signal, line 1 shifts to the right, line 2 remains
● Discuss second response with new partner
● Repeat for Question #3
1. Why do you think it’s important to develop ELLs’ oral language skills?

I think it’s important because…

2. What is one strategy you use to support ELLs’ engagement in academic conversations?
One strategy that I use to support ELLs’ engagement in academic conversations is...

3. What is one question you have about engaging ELLs in academic conversations?
One question I have about engaging ELLs in academic conversations is...

3
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Shifting How We Think About Classroom Talk 
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https://create.piktochart.com/output/7173769-
academic-conversations

“Conversations show us 
students’ communication 
behaviors, higher-order 
thinking skills, academic 
language proficiency, and 
content understandings… 

They often provide a better 
window into students’ 
thinking than written work or 
tests.” 

(Zwiers & Crawford, 2011, p. 185)

https://create.piktochart.com/output/7173769-academic-conversations
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(Seidlitz & Perryman, 2011) 
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• Despite proven benefits of academic 
conversations, many ELs are still provided 
insufficient opportunities to engage in these 
types of oral language activities…

• ELs engaged in school talk only 4% of day & 
only 2% discussing lesson content

Q: What percent of the school day do you think 
ELLs engage in speaking?

S: (Signal)  “Thumbs Up” when you have your answer

S: (Stem) I think that ELLs engage in speaking _____% of the school day.

A: (Assess) Can the person at each table sitting closest to the door share 
the group’s response?   

S: (Share) Tell the person to your right your response
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Four Practices for Fostering ELLs’ Oral Language Development
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Keep Language 
Visible and 
Accessible



Scaffolded Interaction:

Retelling Chains with 
Transition Words: 
First, Next, Then, 
Finally
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Socratic Seminar
• Highly social nature of learning (John Dewey, Lev Vygotsky, Jean Piaget, and Paulo 

Friere)
• Formal discussion based on a text, in which the leader asks open-ended questions  
• Students listen closely to the comments of others, thinking critically for 

themselves, and articulate their own thoughts and their responses to the thoughts 
of others  

• Students learn to work cooperatively and to question intelligently and civilly 

https://www.youtube.com/watch?v=JvYnXSRguzw

Israel, Elfie.  “Examining Multiple Perspectives in Literature.”  In Inquiry and the Literary Text: Constructing 
Discussions n the English Classroom.  James Holden and John S. Schmit, eds.  Urbana, IL: NCTE, 2002.

https://www.youtube.com/watch%3Fv=JvYnXSRguzw
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Directions:

8 people sit around table facing 
each other in “inner circle”
8 people form “outer circle”
Inner circle will discuss questions
Outer circle will watch, take notes, 
and later pose questions and give 
comments about what they 
observed
The teacher can be part of either 
the inner "fishbowl" circle or the 
outer circle.

https://sites.google.com/a/dcsdk12.org/etil-
academycadre/fishbowl-socratic-seminar

Talking Chips/Tap-In/Timer

https://sites.google.com/a/dcsdk12.org/etil-academycadre/fishbowl-socratic-seminar
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Staehr Fenner, D., & Snyder, S. (2017). Unlocking English learners’ potential: Strategies for making content accessible. Thousand Oaks, CA: Corwin. p.105.

PREPARE

PRACTICE

PARTICIPATE
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https://docs.google.com/presentation/d/1ST9v6p43M8gZqtZPg-A3FInvSZ7PUGd7NbelmZQ4Mn4/edit#slide=id.g4294babcfa_0_51

https://docs.google.com/presentation/d/1ST9v6p43M8gZqtZPg-A3FInvSZ7PUGd7NbelmZQ4Mn4/edit


1-2-4 Protocol:
● 1- independently
● 2- with a partner
● 4- with a team
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1- Independently 
Read passage and answer 
Question: 

4
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2- With a Partner

Puzzling Partners

● Find your partner by matching up 
your puzzling words (numbered, 
color-coded, fitted pieces)

● work with your partner to discuss and 
translate as many unfamiliar words as 
you can

● complete the Notes column of the 
unfamiliar words list with notes, 
definitions, annotations, pictures, etc.
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4- With a Team

Join another partnership to continue 
the discussion:

● compare and exchange notes
● translate as many additional unfamiliar 

words as you can
● complete the Notes column of the 

unfamiliar words list with notes, 
definitions, annotations, pictures, etc.

● reread and annotate the passage together, 
using the completed list to translate 
unfamiliar words
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• The Sus Fleep and the Ufer are the main characters in the story.
• The story takes place where the fleep snarp their splot.
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Les Sus Fleep
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QSSSA…..Q (Question)

6
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S (Stem): 
● The ufer didn’t plim sus floop lee because 

_____________.
S (Share): Choose a stem to share your answer with a 
partner.

A (Assess): Can someone wearing a blue shirt share 
with class? 

S (Signal): “Thumbs Up” when you know the 
answer

6
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Q&As, Takeaways  & Wrap Up 
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Please complete the Evaluation Form in your folder to 
help us improve future presentations

Bringing it back to the Classroom...
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