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NetworkSchool VisionStatement
Weaim to fosteracademic curiosity in our students, enabling them toachieve highly
andbecome independent,engaged and responsiblemembersof society.

Network EthosStatement
We foster an inclusive and nurturing environment where every student feels supported
and valued. We are a family-oriented community that promotes positive relationships
and a collegiate spirit among students, sta�, and parents alike. We are committed to
providing a holistic education that empowers our students to reach their full potential,
both academically and personally. Together, we strive to create a learning environment
that inspires curiosity, fosters respect, and celebrates diversity. We are deeply
committed to our shared goals and dedicated to providing a safe and secure space for
all.

Thismeans thatwe :

- Treat all students, teachers andother adultswith respect.
- Speak respectfully anduseappropriate language.
- Are kind, considerate andhelpful toeachother.
- Attendeveryday andarepunctual to school and lessons.
- Areorganised for school, bring the requiredequipment for lessons and

remain focused.
- Work hard,make themostof learningopportunities andcontribute

towards acultureof lifelong learning.
- Take responsibility for our learningand strive to achieveall the attributes

of aNetwork student.
- Move safely around the school.
- Lookafter school property and resources.
- Follow the school dress code.



Network ‘Crucial’ Values
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Secondary Teaching and Learning-One-PageSummary

As Teachers atNetworkSecondary,weaspire to…

CurriculumEthos

● Foster inquisitive, engaged learners througha ‘BigQuestion’approach tocurriculum
design.

● Prioritise,model anddevelopmetacognitive skills in our students througha focuson
studentownershipof their learning.

● Foster a culture inwhich all assessment and feedback is receivedby students as
formativeandconstructiveopportunities for improvement.

● Take shared responsibilityacross all subjects andphases for developing reading,
writing and spoken language skills.

● Personalise learning through sca�olding, back fadingand responsive assessment.
● Adopt amasteryapproach toextendingandenriching student learning.

Teaching&Learning

● Establishclear goals through theuseof ‘BigQuestion’ exploration, successcriteria for
individual tasks andexplicit links toexaminationcriteria,where relevant.

● Carefully plan clear, explicit instructionwhich sequencesmaterial into small steps.
● Teach to the Topand sca�olddown.
● ProvideExplicit Instruction,which includes modelswith narrationof the thought

processes involved.
● GuideStudentPractice to reachhigh success rates
● RegularlyCheckStudentUnderstanding toensuremastery is secured.
● Askquality questions
● Build students’ retrieval practice skills throughDaily,Weekly andMonthly Review.
● Setmeaningful homework and independentwork,which is eitherpreparation,

practiceor retrieval.

Assessment&Feedback

● Provide studentswith regular formative feedback.
● Monitor progress through key summative assessments.
● Warmly identify strengths in students’work.
● Provide theprovocation ‘What’sNext?’.Whilst teacher expertise in feedback is vital,

constructing this asquestionsor challenges supportsmetacognitivedevelopment.
● Dedicate time for students to reflect on and respond to teacher feedback regularly.
● Reflecton thefindings from theseassessments to reviewandadaptour teachingas

anongoingprocess.



Secondary Teaching and Learning-Definitionof Terms

Backward fading: Step-by-step removal of support sca�olds. Theprocessbywhich the
teacher shifts responsibility for the learning to the student.

BigQuestion: Insteadof statinga learningobjective, aquestion is posedat the start of the
session (or seriesof sessions) to start a learning journey.

ColdCalling:Rather than asking for a volunteer, the teacherposes aquestion, pauses toallow
thinking timeand thenwarmly invites a studentof their choice to respond.

Explicit Instruction: Lessoncontent is carefully planned tohave instructionswhich areclear,
precise, sequencedand frequently checked for understanding.

Formative: Assessmentof studentworkwhich identifies strengths andareas for
development.Maybewithorwithout a specificgrade.

GuidedPractice: Interactive instructionbetween teacher and students. After the teacher
introduces new learning, theybegin thepracticeprocessbyengaging students in a similar
task towhat theywill complete independently later in the lesson. Theaim is tobuild
confidenceand further check for understandingbeforemovingon to independentpractice.
This is the ‘We’ of the IDo,WeDo, YouDo’ structure.

Independent Practice:Opportunities for students topractise the skills or concepts froma
lessonor seriesof lessons. It shouldbe similar to thecontent of theguidedpractice. It serves
as away tocheck students canapply their understandingbut alsobuilds independenceand
confidencewhen levelledappropriately. This is the ‘You’ of the IDo,WeDo, YouDo’ structure.

LiveModelling: A teacherproduces anexample liveduring theclass. This provides the
opportunity for the teacher to articulate their thoughtprocessesout loud, supporting student
development.

Mastery: This approachaims toensure that all pupils havemasteredkeyconceptsbefore
moving to thenext topic. Studentswhograspa topicquickly canbeenriched furtherwithin
the same topic.

Metacognition: Theprocesses used toplan,monitor andassessone’s understandingand
performance. Theextent towhich a student understands ‘how’ they learn and takes
ownershipof that process.

Noopt-out:Aculture inwhich students understand ‘I donot know’ is not an acceptable
response.Weall try to answer and it’s ok tomakemistakes.



Personalised Learning: Adaptingand tailoring approaches to the specific needsof the
students.

Retrieval Practice: Strategywhichbuildsonour understandingof howmemoryworks. By
regularly bringing tomind information and ‘pulling’ it out ofourmemories. This ismost
e�ectivewhen spacedout to allowsome forgetting inbetween.

Sca�olding: Support is given tohelp students learn a newconceptor skill. Thismaybe
breaking the task into smaller chunks; providing sentence starters etc.

Summative: Assessmentof studentworkwhichprovides agradeagainst specificcriteria (e.g.
IGCSEexammark schemes). In school,we still accompany thiswith formative feedback.

Whole class feedback: In placeof individual annotationonwork, a teachermaycollect
strengths andareas for development and share all informationwith all students. E�ective
examplesof this include ‘excellence is…’ and ‘what’s next?’ and then result in students
needing to respond. Itmay includea list of specific targets fromwhich the student is then
directed to focuson specifics.

WorkedExample:Astep-by-stepdemonstrationof how to solve aproblemor complete a
task. Bymaking theproblem-solving strategyexplicit, students first learn theprocess. This
then frees upworkingmemory for them tousewhenputting theprocess into action.

Secondary Teaching and Learning-CurriculumEthos

Curriculum Ethos: Foster inquisitive, engaged learners through a ‘Big Question’ approach
tocurriculumdesign.

Webelieve that tomould highly successful learnerswhoareengaged in their ownprogress,
weneed tobuild learningenvironmentswhere studentsparticipate in andhelp toconstruct
their own learning. In theSecondaryphase, the intentionof this approach is tobuildon the
student-ownershipof the learningprocess that is developedduring thechild-centred
approach inour Early YearsCurriculumand the Inquiry approach inour PrimaryCurriculum.Our
curriculum is constructedaroundaquestion-focusedapproach that enables students to
buildonprior learningandmakeconnectionsbetween subjects andwith the realworld.

Whilstwe recognise the importanceof explicit instructionof subject specialists, this should
bebalancedwith a focuson thedevelopmentofmetacognitive skill that builds reflection and
studentownershipof learningprocesses. In our curriculumdesign, this is reflected in theuse
of ‘BigQuestions’ to structure the learning,which are frequently revisitedand reviewedduring
theunits.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/curriculum-ethos-1


Curriculum Ethos: Prioritise, model and develop metacognitive skills in our students
through a focuson student ownershipof their learning.

Wetakemutual responsibility for explicitly developing the skills of ‘how to learn’ in our
students and supporting them tobuild confidence in taking responsibility for their own
learning. Toachieve this, teachers regularlymodelmetacognitive talk, through vocalising their
thoughtprocesses andusingguidedpractice structures toexplicitly develop thesehabits in
students. Students are regularly required to to talk through their own thoughtprocessesout
loud. This is further supported through regular opportunities to reflecton their ownwork and
feedback received todevelop thenext steps in their learning.

[imageadapted fromEEF Toolkit]



Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

Curriculum Ethos: Foster a culture in which all assessment and feedback is received by
students as formative andconstructiveopportunities for improvement.

It is important to include summative assessments to support ongoingassessmentof
progress andalso to support theexplicit developmentof revision skills and retrieval practice
in students. However,wewant to foster a cultureof lifelong learningandamessage that all
coursecontent is important. To support this,wedonot internally assessworkwith nothing
more thanagradeon it. For summative assessments, suchas unit tests,we include feedback
andguidanceon thenext steps for students’ learning. Furthermore, curriculumdelivery
shouldbuild in time for reflectiononareas for development after these kindsof assessments
just aswithmoreongoing formative assessments.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

Curriculum Ethos: Take shared responsibility across all subjects andphases for developing
reading,writing and spoken language skills.

Werecognise thatmaintaininghigh standards anda shared responsibility for explicitly
developingcore skills in English language supports attainment in all areasof thecurriculum
andhelps students to recognise this. In all subjects,weprovidehighqualitymodels of spoken
andwrittenEnglish, provideopportunities for students todevelop these skills andexplicitly
feedbackon them (for example through ‘say it againbutbetter’ approaches toquestioningor
through specific feedbackon spelling, punctuation andgrammar. In all subject areas,we
identify andexplicitly reinforce key subject vocabulary, connectives andcommandwords.
Weaim tobuild a school-widecultureof reading in English throughembracingopportunities
for both students and teachers to readaloudandembedding subject-specific reading
activities intoclasswork andhomework.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

Curriculum Ethos: Personalise learning through sca�olding, back fading and responsive
assessment.

Wevalue the roleof subject-specialist teachers tomodel, coachandsupport students as
theydevelopa level of independence. For this tobeane�ectiveprocess, the steps to
independenceneed tobe sca�olded tobuild confidenceandconsistency and then,
crucially,withdrawn so that studentsdonotbecome reliant on them.Sca�oldingalsoensures
wecanpre-emptively challengepotentialmisconceptions, highlightingpotential pitfalls and
supporting students in checking their ownwork. Ultimately, studentsgain soundknowledge
of thesepossible errors andare able to self-checkand self-correct. Itmaybe that not all

https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/curriculum-ethos-2
https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/curriculum-ethos-3
https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/curriculum-ethos-4


students are ready tohave the sca�old removedat the same timeand teachersdecide this
through responding to their findings from regular assessments andcheckingof
understanding.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

CurriculumEthos: Adopt amastery approach toextending andenriching student learning.

Amastery approachensures a focusonall studentsobtaining secure learningbeforemoving
on toanew topic. Regular checking for understandingand formative assessment strategies
enable the teacher toestablishwhenall students have reached this level beforebeginning the
next topic. Thosewhomaster a topicmorequickly should thereforebechallengedand
extendedwithin the same topic area andour curriculumethosprioritises this approach to
personalising learning journeys.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/curriculum-ethos-5
https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/curriculum-ethos-6


Secondary Teaching and Learning- Teaching and Learning

Teaching & Learning: Establish clear goals through the use of Big Question exploration,
success criteria for individual tasks andexplicit links to examination criteriawhere relevant.

Whilst our curriculumethos is to foster inquiringminds andengaged learnings throughaBig
Question approach to structure, teachersmustbeable to identify specific learningoutcomes
in linewith theparticular KeyStageandexamination specificationwhere relevant. Toensure all
studentsmakeexcellent progress in linewith thesegoals, explicit successcriteria for tasks
shouldbe sharedwith students. Thesemaybeamixtureofpredetermined (for example in the
caseof IGCSEcoursework) or couldbecoconstructedbetween the subject specialist
teacher (whohas the specific learningoutcomes inmind) and the students . This allows
students to haveaclarity of expectation andhow to target attainment.

These successcriteria shouldbeclearly communicatedeither digitally or in hardcopy.
Students should not spendvaluable class timecopying themout unless this is explicitly part
of how theyareengagingwith them (ie they arequestions that they thenare answering).

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

Teaching & Learning: Carefully plan clear, explicit instruction which sequences material
into small steps.

Current research suggests that ourworkingmemory is small. Toomuch information inonego
is overwhelminganddi�cult toprocess. Bybreaking information into smaller ‘chunkswith
examples’ and thenensuring students havemasteredeach step (throughchecking for
understanding, questioningandguidedpractice) beforemovingon,wecanmakeuseof this
understanding to support studentprogress.

E�ective teaching involves spending timewith thecurriculum to identify the steps involved in
the learning. Sometimes this is hardbecauseof the ‘curseof knowledge’ that experts
experienceand it requires some thought tomap this out for new learners.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

Teaching&Learning: Teach to the TopandSca�olddown.

Weplan lessonswithour highest attainers inmindandcelebrate intellectual curiosity.We
accelerate throughdepth andbreadth not speedandaim tobuild aculturewherewe
celebrate and strive for excellence. Sca�olding is thencarefully deployed toensure all are
supported to succeedand then fadedoutonce the teacher has assessedeach student is
ready for this next step.

https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/tl-1-clear-goals
https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/tl-2-small-steps


Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

Teaching & Learning: Provide Explicit Instruction which includes Models with narration of
the thought process.

Models are acentral featureofgivinggoodexplanations. Thesecanbeanycombinationof :

● Physical representationsof completed tasks.
● Conceptualmodels
● Explicit narrationofour thoughtprocesses.

Narrating the thoughtprocesses aroundexemplars is a vitalway thatwecanmodel
metacognitive skills in theclassroom.

WorkedExamples are aparticularly e�ectivemethodofmodelling. E�ective teacherswill
provide studentswithmanyworkedexamples so that theycan repeat narration andgeneral
patterns and ‘steps’ are clear, providinga strongbasis fromwhich to learn. The trick is then to
gradually reduce the level of completion, leading toguidedstudentpractice and the
independentpractice, thusbuilding student confidence in takingownershipof their own
learning.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

Teaching&Learning:GuideStudent Practice

Themore timewespendaskinge�ectivequestions, checking for understandingand
supporting students to interactwithworkedandpartiallyworkedexamples, themore secure
the learning is.
All students need topractisebut thismustbeguidedso that thechancesof forming
misconceptions areminimised.

GuidedPractice is typicallywhere learningactivities involvepartially-workedexamples,
high-frequency, short-answerquestionsor simple taskswhere the teacher and students are
engaged interactively,withplentyofmodelling, correctiveor a�rming feedbackandaspects
of re-teachingwheregaps remain.

Studies indicate that students need tobeobtainingan80%success rateonguidedpractice,
before theycan successfullymoveon to independentpracticewhilstmaintaininga level of
challenge. Sca�olding is key togenerating thehigh success rate that in turn fuelsmotivation
andengagementduringmore independentwork.

https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/tl-3-scaffold
https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/tl-4-model


Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

Teaching&Learning:CheckStudentUnderstanding toensuremastery is secured.

Howweassesswhether students haveunderstood is vital to ensuringall studentsmakegood
progress andmisconceptions arepickedupearly in the learningprocess. Ifwearegoing to
be sure that ALL students have formedsecure understanding then it is necessary tocheck for
understanding frommultiple students andnot just thosewhovolunteer. This ensures that:

a) The teacher gains feedbackaboutwhichpart of thematerialmight need tobe
revisited, re-taughtor givenmorepractice timebeforemisconceptionsbecome
embedded.

b) In rehearsing their understanding, students are likely tobeelaboratingconnections
betweendi�erent ideas and improve long-term retention.

c) Byexplaining ‘how’ they arrive at an answer, they aredeveloping theirmetacognitive
skill alongside their subject-specific understanding.

Acorrect answer to a straightforwardquestiondoesnot necessarily demonstrate
understandingof the steps in the learning so thatwayweestablish this is of great importance.
Checking for understanding should happenalongsideeach ‘step’ in the learningprocess.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

Teaching&Learning:AskQualityQuestions

Teachers’Questions and the followingdiscussions are crucial to e�ective classroom
practice; they support guidedpractice, checking for understandingandobtainingahigh
success rate. Themost e�ectivequestions require students toexplainHOWtheanswer is
found (processquestions).

E�ectivepractice for questioning includes ahealthy combinationof a varietyof strategies
whichmay include:

● Coldcalling (careful selectionof studentsby teacher)
● Handsup (encouragingengagement andenthusiasm)
● Randomselection
● ThinkPair Share
● WholeClass/Choral Response
● All students answer (e.g.mini-whiteboards, paper, digital options)
● Probing, Follow-upquestions

Weaim tohavea supportive culture aroundansweringquestionswhere students understand
they arebeinghelped toprogress, not targetedand that there is a ‘no-optout’ rule. Students

https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/tl-5-guide
https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/tl-6-check


should feel safe in answeringwhenunsure, but if theydonot knoworget thingswrong, they
shouldbegiven theopportunity togain confidencebyconsolidatingcorrect or secure
answers. Students should notbeallowed to formadefensive habit of saying ‘I don’t know’
simply as aget-out.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

Teaching & Learning: Build students’ retrieval practice skills through Daily, Weekly and
Monthly Review

Unlesswe reviewwhatwehave learned, ourmemoryof that informationdiminishes:we
remember fewerdetails, fewer connections andfind it harder to retrievewhatwaspreviously
learned. Retrieval practice supportsbuilding long-termmemory andfluencyof recall.Weaim
to regularly embedsuchpractice intoour curriculumandour lessonsboth toensure thatprior
learning remains secure and toexplicitly support students todevelope�ective revision skills.
Retrieval Practiceworksmost e�ectivelywhen there is amixtureofdaily (or very recent)
reviewandmore spacedand interleaved review.Weusea rangeof strategies to approach
this, ranging from teacher-ledactivities to self-quizzing, to collaborative activities. Students
areexplicitly guidedone�ective revision and recall strategies across all subjects.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

Teaching & Learning: Set meaningful homework/ independent work which is either
preparation, practiceor retrieval.

Studentsbecoming independent in their learningand theirwork habits is our underlyingaim.
Providing for extensive successful practice supports student confidenceandconsolidation
of their learning. Building studentownership through thecareful selectionof appropriately
challenging tasks is instrumental in achieving this. Judging the transition fromstudentsbeing
guidedenough tobecome independent is a central elementof teacher expertise,which is
achieved through strongknowledgeof thematerial and learning steps, alongsideanongoing
processof checking for student understandingandassessmentofprogress.

It is important that tasks set aremeaningful. Particularlywhen settinghomeworkor
independent classwork,we shouldensure thatwork is either preparation, practiceor retrieval
and that a high level of confidencehasbeenachievedor the task is appropriately sca�olded
to support this.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/tl-7-question
https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/tl-8-retrieve
https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/tl-9-independent


Secondary Teaching and Learning-Assessment andFeedback

Assessment & Feedback: Provide students with regular formative feedback- a target of
every 2weeks.

Teachers ensure all students receive regular formative feedbackon theirworkwith a targetof
fortnightly althoughwhere aclass hasonly 1 or 2 lessons aweek thismaybe slightly less
regularly.
Meaningful formative feedbackbreaksdownspecific skills and/or knowledge to target for
improvement (in addition tomoregeneralised feedbackonexpectations suchas
presentationofwork).

E�ective feedbackmay lookdi�erent in various subject areasbut has at its core aclarity of
purpose tohelp a student target specific improvement. Thismay look likewrittencomments,
markingcodes, highlighting, underlining, post-it notes, comments alongsidedigitalworkor
withinGoogleClassroom. Theuseofpurple helps students and their support structures (
parents, other familymembers, tutors etc) toquickly identify these formsof feedback.Where
the feedback is verbal, student response shouldbeclear.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

Assessment & Feedback: Monitor progress through key ‘summative’ assessments which
should takeplace at least once a term-but these should still be viewedas also formative.

In each subject area, year groupandunit ofwork, key assessments are identifiedwhich
summatively assess studentprogress. Thesecover onlymaterialwhich has alreadybeen
coveredandstudents aregeared for successwith clear guidanceonwhatwill be assessed
andstructured revision activities inpreparation. Students receive agrade in linewith the
appropriateKeyStagecriteria and formative feedbackonhow tocontinue improving their
progress.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

Assessment&Feedback:Warmly identify strengths in students’work

In linewith anethosof studentownershipof the learningprocess andbuildingmetacognitive
skill, it is important that students canbuild confidence in their progress andcan identify
strengths in theirwork. Teachers support this throughclear recognitionof strengths.Weaim
tobuild acultureof excellenceand this necessitates helping students identifywhat
‘excellence’ looks like in their ownwork andcelebrating this.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/af-1
https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/af-2
https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/af-4


Assessment & Feedback: Provide theprovocation ‘What’sNext?’Whilst teacher expertise
in feedback is vital, constructing this as questions or challenges supports metacognitive
development.

Subject andcriteria-specific formative feedback is essential to ensure all studentsmake
excellent progress. Topromotemetacognitive reflection, using thephrase ‘What’sNext?’ to
introduce feedback that is structuredaschallengesorquestionsensures aconsistent
emphasis on the importanceof howastudent then responds to this guidance.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

Assessment &Feedback:Dedicate time for students to regularly reflect on and respond to
teacher feedback. It is helpful for students to use green to clearly indicate these
responses.

Dedicated Improvement andReflection Time, allocated toensuring ‘WhatNext?’ challenges
andquestions are responded to is apriority in our approach. Students usegreen (whether this
iswrittenordigital) to enable the teacher and student toclearly identify andmakeuseof
these responses

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

Assessment&Feedback: Reflect on thefindings from these assessments to reviewand
adapt their teaching as anongoingprocess.

Aspart of amastery approach toprogressing through thecurriculum,weusecontinual,
regular assessment andquestion-basedchecking for understanding to reviewandadapt
teaching.We reviewoverall pictures fromourmarkingof areasofweakness for a classoverall
or particular studentswhomayneedanadaptedapproach to secure their learning.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundon the sta� intranethere.

SuggestedFurther Reading andCPDMaterials-Manyof these are available via our school
library and sta� intranet.

NetworkMyanmarDiplomaSessionResources
Rosenshine’s Principles in Action
Berger’s Ethicof Excellence
Shimamura’sMargeModel
Kate JonesonRetrieval Practice
TomSherrington’sWalkthruGuides
EducationEndowment Fund: TeachingandLearning Toolkit

https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/af-5
https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/af-6
https://sites.google.com/networkintlschool.com/network-homepage/secondary/teachingandlearning/af-7


Secondary LessonPlan -Please attach any helpful contextual info (eg resources, seatingplansor data)

Teacher: Class&Subject: Date&Lesson:

TheBigQuestion

TheBigPicture Activationof Prior Learning StructuredReflection
/MetacognitiveDevelopment

Keywords Teachermodelling&workedexamples Checking forUnderstanding -Questions

Whatdo students need to
learn/ consolidate?

GuidedPractice&backfadedexamples Sca�olding-Support&Mastery

PossibleMisconceptions Independent Practice



Secondary Lesson Plan - Please attach any helpful contextual info (eg resources, seating plans or data

SupportNotes Class&Subject: Date&Lesson:

TheBigQuestion:
What is the ‘BigQuestion’ the students and teacher areexploring- thismaybe for this specific lessonor across a seriesof lessonsor awhole unit.

TheBigPicture:
Provide key information tohelp
contextualise the lesson-e.g.where
does it fit in the sequenceof learning-
e.g. 1st lessononanew topic? Canalso
highlight cross-curricular links.

Activationof Prior Learning
Whatprior knowledgedo theyneed toaccess this
lesson?Howhave/will youcheck they have this?Will
therebe specific retrieval practiceduring this lesson-
is it adaily/weekly/monthly review? Is it deliberately
spaced?

Checking forUnderstanding
What strategieswill you use tocheck students
are understanding in eachphaseof the lesson?
E.g. targetedquestioning, quickquiz,

Keywords What key vocabularydo
students need tobecomfortablewith for
this content?Are thesealready in their
vocabulary lists?Howwill youensure they
areconfidenton them?

Teachermodelling&workedexamples
Howwill theexplicit instructionbe structured?What
metacognitivediscussionwill accompany this? -
Note, thismayhaveoccurred in the lessonbefore - if
so indicatewhere studentswould refer to (eg their
books,GoogleClassroom, adisplayboard).

StructuredReflection/Metacognition:
Whatopportunities formetacognition are
allowed for in the lesson- is therededicated
time for students to review their own learning
processes?

Whatdo students need to learn/
consolidate?
What specifically in this lessonare you
aiming for the students to achieve- this
maybeknowledgeand/or skill.What are
the successcriteria?

GuidedPractice&backfadedexamples
Howwill the80%success ratebeembedded-Will
this be structuredas awholeclass, small groupetc?
Whatwill happen if somestudents are strugglingat
this point? Note thismayhaveoccurred in the lesson
before - if so indicatewhere .

Sca�olding-Support&Mastery
What support plans are inplace for students
whomay struggle- egAT support, additional
models,writing frames, formula sheets?How
will thesebe fadedoutorwill they?

Whatplans are inplace toenrich andextend
studentswhoquickly grasp these
skills/knowledgewhilst others are still
mastering it?

PossibleMisconceptions

What are themost likely
misunderstandingsorbarriers students
maycomeupacross?

Independent Practice
What is the independentwork that studentswill
complete toembed&consolidate their
understanding - note thismayhappenover thenext
few lessons/for homework - if so indicatewhat/when.



PRIMARY

Teaching and Learning



Primary Teaching and Learning-One-PageSummary
As teachers atNetworkPrimary,weaspire to:
CurriculumEthos

● Foster a cultureof inquiry, where students are inquisitive, engagedand takeownership
of their learning, embedding a collaborative and explorative learningapproachacross
thecurriculum.

● Prioritise,model anddevelopmetacognitive skills in our students.
● Emphasise the importance of phonics, reading, writing, vocabulary and oral

languageacross thecurriculum.
● Foster a culture in which formative feedback redirects and refocuses the learners

actions, relative to learninggoals or outcomes.
● Personalise learning through sca�olding, back fadingand responsive feedback.
● Adopt amasteryapproach toextendingandenriching student learning.
● Embedwellbeingexperiences andoutcomesacross thecurriculum.

Teaching&Learning
● Establish clear goals through the use of inquiry statements, big question and small

questionexploration and successcriteria for independent activities.
● Planclear teaching sequences usingRosenshine’s principlesof instruction.
● Follow theprocessofexplore - share - support - challenge- reflect.
● Developmetacognition throughpersonal, cognitive, creative and social cogs.
● Embed livemodellingandencourage livemodelling fromstudents aswell asproviding

sca�oldingandworkedmodels.
● UtiliseWorkingWalls.
● Askquality questions todigdeeper. UseAFL to adapt teachingand learning.
● Embed mini review and reflect points across a lesson as well as reviewing and

reflecting on learning at the end of each lesson in relation to thebigquestion/success
criteria.

● Set meaningful home learning which is reading focused or either consolidation or
preparation.

Assessment&Feedback
● Provide students with regular formative feedback (all extended writing, cumulative

tasks, maths corrections/end of unit assessments) which should be a mixture of
individualwritten feedback,whole class feedbackandverbal feedback.

● After verbal feedback, the emphasis should be placed on the student to respond in
their booksbymakingcorrections and identifying theirnext steps.

● Use review and reflection points to assess students' understanding and adapt
teaching.

● Feedback should identify strengths in students' learning and provide next steps,
encouraging students to identify ‘What’sNext?’ to supportmetacognition.

● Monitor progress through key ‘summative’ assessments which should take place at
least oncea term-but these should still be viewedasalso formative.

● Student conferences should take place with students fortnightly to support
metacognitivedevelopment.



Primary Teaching and Learning-Definitionof Terms

Big/small Questions: A big question is posed at the start of a learning journey. Small
questions are then used to break down the learning within a lesson or series of lessons and
link to theNCand thefinerdetails of the learning.

Collaborative Learning Approach: Students working together in a group small enough to
ensure that everyoneparticipates.

Metacognition:Processes used to support students to think about their own learningmore
explicitly, teaching themstrategies for planning,monitoring, andevaluating their learning.
Theextent towhich a student understands ‘how’ they learn and takesownershipof that
process.

Formative:Assessmentof studentworkwhich identifies strengths andareas for
development.

Sca�olding:Support to help students learn a newconceptor skill. This can includebreaking
the task into smaller chunks,modelling, or providingwriting framesetc.

BackFading:Step-by-step removal of support sca�olds. This is theprocessby which the
teacher shifts responsibility for the learning to the student.

Mastery: This approachaims toensure that all pupils havemasteredkeyconceptsbefore
moving to thenext topic. Studentswhograspa topicquickly canbeenriched furtherwithin
the same topic.

Personalised Learning:Adaptingand tailoring approaches to the specific needsof
students throughcontinuousAFL.

Wellbeing Experiences andOutcomes:Opportunities for students todevelop the
knowledge, understanding, and skills needed formental, emotional, social andphysical
wellbeing.

Inquiry Statement:Anoverarching statement that anchors learning, studentswill explore
this across thecurriculumwithin a term.

SuccessCriteria:Acriteria that helps students knowwhat success looks like andensures
students knowwhat to say, do,make, orwrite to indicate they aremoving toward the
LearningGoal.

Principles of Instruction: Ten keyprinciples,which underpin e�ective instruction in lessons.
Theseare: daily review, using small steps, askingquestions, providingmodels, guiding



studentpractice, checking for understanding, obtainingahigh success rate, providing
sca�olds, independentpractice andweekly andmonthly review. (seepage6 for further
definitions)

NetworkCogs:Avisual prompt for students toexplicitly link learning in lessons to
metacognition, self reflection, adaptationof learningandcollaborationmaking it clear
when they are applying these skills to their learning (seepage7 for definitionsof individual
cogs).

LiveModelling:A teacherproduces anexample liveduring the lesson, providing the
opportunity to articulate their thoughtprocesses aloud, supporting studentdevelopment.

WorkedModels:Astepby stepdemonstrationof how to solve aproblemor complete a
task .

WorkingWalls:An interactivedisplay that supports students in their current learningand
enables independence.

AFL: Teachersplacecontinual assessment front andcentreof lessons so that their students
make theprogress.

StudentConferences:Student conferencing is a 1:1 or sometimes small groupdiscussion
between the teacher and students that takesplace regularly (fortnightly) todiscuss learning
progress andattainment. Theyencourage students to take responsibility andownership for
their learningby involving them in thegoal-setting andassessmentprocess.

Primary Teaching and Learning-CurriculumEthos

Curriculum Ethos:Foster a culture of inquiry, where students are inquisitive, engaged and
take ownership of their learning, embedding a collaborative and explorative learning
approach across the curriculum.

We believe that education should begin with the curiosity of the learner and that inquiry in the
classroom places the responsibility for learningon students, encouraging them toarrive at an
understanding of conceptsby themselves. Inquiry-based learningpromotes learning through
guided and independent investigation of complex ‘big questions’, often forwhich there is no
single answer. Students are supported in developing their abilities to ask good questions,
determine what needs to be learnt and what resources are required in order to answer those
questions, and share their learningwithothers.

The most promising collaborative learning approaches have group sizes between 3 and 5
students and have a shared outcome or goal. Tasks and activities are designed carefully so



that working together is e�ective and e�cient.Weensure that all students talk andarticulate
their thinking in collaborative tasks so that theybenefit fully.

CurriculumEthos: Prioritise,model anddevelopmetacognitive skills in our students.

We take mutual responsibility for explicitly developing the skills of ‘how to learn’ in our
students and supporting them to build confidence in taking responsibility for their own
learning. To achieve this, teachers should model metacognitive talk, through vocalising their
thought processes and using guided practice structures to explicitly develop these habits in
students. Students should be required to to talk through their own thought processes out
loud. This is further supported through regular opportunities to reflect on their own work and
feedback received todevelop thenext steps in their learning.

CurriculumEthos: Emphasise the importanceofphonics, reading,writing, vocabulary and
oral languageacross the curriculum.

We take mutual responsibility for developing students' oral language, vocabulary, reading
and writing as integral aspects of the teaching of every subject. English provides access to
the whole curriculum. We believe that fluency in the English language is an essential
foundation for success in all subjects. Primary classrooms are vocabulary rich and utilise
working walls as a sca�old. Teachersprovidehighqualitymodels of English, correct student’s
spoken language and have high expectations ensuring that students ‘say it again better.’ In
addition, teachers use readingcomprehension strategies in all subjects.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundhere.

CurriculumEthos: Foster a culture inwhich formative feedback redirects and refocuses the
learners actions, relative to learninggoals or outcomes.

Feedback aims to create improvement in students’ learning. It should redirect or refocus
students actions to achieve a goal, by aligning e�ort and activity with an outcome. It can be
verbal or written, or can be given through assessments. Feedback should not be limited
exclusively to written marking. Verbal feedback is prioritised to impact student progress.
Comments are given about the output or outcome of the task, theprocessof the taskor the
student’s management of their learning. Feedback shouldbegivenwhen things arecorrect  –
not justwhen they are incorrect.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundhere.



Curriculum Ethos: Personalise learning through sca�olding, back fading and responsive
feedback.

Teachers model, coach and support students as they develop a level of independence. The
steps to independence need to be sca�olded to build confidence and consistency.
Sca�olding is carefully used to ensure that all students are supported to succeed. Sca�olds
are then withdrawn so that studentsdonot rely on them.Not all studentswill be ready tohave
the sca�olds taken away at the same time, teachers decide this through checking for
understanding, AFL andassessments.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundhere.

CurriculumEthos: Adopt amastery approach toextending andenriching student learning.

We plan lessons with our highest attainers in mindandaccelerate throughdepth andbreadth
not speed. Sca�olding is then carefully deployed toensure all are supported to succeedand
then faded out once the teacher has assessed each student is ready for this next step. A
mastery approachensures a focusonall studentsobtaining secure learningbeforemovingon
to a new topic. Regular checking for understanding and formative assessment strategies
enable teachers to establish when all students have reached this level before beginning the
next topic. Those who master a topic more quickly should therefore be challenged and
extended within the same topic area. Our curriculum ethos prioritises this approach to
personalised learning journeys.

Wearebuildingacollectionof examplesofwhatgoodpractice in this area looks like and this
canbe foundhere.

CurriculumEthos: Embedwellbeingexperiences andoutcomes across the curriculum.

Wellbeing is at the heart of our PSHEprogramme.Across the year students focusonmental
andemotionalwellbeing, social andemotionalwellbeing. These focuses areexplored in
NetworkPrimary Themesacross thecurriculum.

Primary Teaching and Learning- Teaching and Learning

Teaching & Learning: Establish clear goals through the use of inquiry statements, big
question exploration and success criteria for independent activities.

Network primary curriculum themes have been constructed around a question-focused
inquiry approach to develop critical thinking. Our inquiry statements allow teachers and
students to 'anchor' the big ideaof the theme intoone, overarching sentence that is explored



through ‘big questions’ across the curriculum. The use of ‘big questions’ should structure
learning and big questions are frequently revisited and reviewed during units of work. A big
question lasts for a unit of work or journey of learning. Small questions are used to frame
individual lessons and break lesson content down. Cumulative tasks are designed to enable
students to take ownership of their learning and showcase the progress they have made
throughout a theme.

Success criteria is constructed around the small questions - these can be predetermined by
the teacher or createdalongside the students. Successcriteria allows students to haveclarity
of expectation when exploring small questions. Success criteria should be clearly
communicated.

We are building a collection of examples of whatgoodpractice in this area looks like and this
canbe foundhere.

Teaching & Learning: Plan clear teaching sequences using Rosenshine’s principles of
instruction.

1. Daily review: Begin each lesson with a short review of previous learning: Daily review can
strengthenprevious learningandcan lead tofluent recall.
2. Present new material using small steps: Present newmaterial in small steps with student
practice after each step: Only present small amounts of new material at any time, and then
assist students as theypractise thismaterial.
3. Ask questions: Ask a large number of questions and check the responses of all students:
Questions help students practise new information and connect new material to their prior
learning
4. Provide models: Providing students with models and worked examples can help them
learn to solveproblems faster.
5. Guide student practice: Successful teachers spend more timeguiding students’ practice
of newmaterial.
6. Check for student understanding: Checking for student understanding at each point can
help students learn thematerialwith fewer errors.
7. Obtain a high success rate: It is important for students to achieve a high success rate
duringclassroom instruction.
8. Provide sca�olds for di�cult tasks: The teacher provides students with temporary
supports and sca�olds toassist themwhen they learndi�cult tasks.
9. Independent practice: Require and monitor independent practice: Students need
extensive, successful, independent practice in order for skills and knowledge to become
automatic.
10. Weekly and monthly review: Engage students in weekly and monthly review: Students
need to be involved in extensive practice in order to develop well-connected and automatic
knowledge.
Teaching&Learning: Follow theprocessof explore - share - support - challenge- reflect.



In addition to embedding Rosenshine’s principles of instruction and developing
metacognitive skills in lessons,we follow the followingprocesswhenplanning:

Explore: In this stage students explore the small question without any explicit teaching. The
exploration is explicitly designed to lead students to discover concepts related to the
learning for themselves. This is a student-ledcollaborative approach.
Share: During this stage students share, compare and discuss their findings.Discussions can
now be guided by the teacher,misconceptions addressed andexplicit teaching takesplace.
During this stage of the lesson models should be used to give good examples. These canbe
any combination of: live modelling, physical representations and completed tasks,
conceptualmodels, explicit narrationof thoughtprocesses andworkedmodels.
Support: In this stage, teachersmodel, coachandsupport students as theydevelopa level of
independence. Sca�olds are carefully used to ensure that all students are supported to
succeed.
Challenge:Studentswhomaster a topicmorequickly are challengedandextendedwithin the
same topic area
Reflect: Reflecting on learning takes place at the end of each lesson in relation to the big
question/successcriteria. This develops students' self reflection andmetacognition.

We are building a collection of examples of whatgoodpractice in this area looks like and this
canbe foundhere.

Teaching & Learning: Develop metacognition through personal, cognitive, creative and
social cogs.

NetworkCogsare used in lessons tomakeexplicit links to keyareasof the Teaching&
LearningPolicywith students, for example,when livemodelling in English, the teacherwill
place thecognitive cogon theboard to show that this is aprocess used to support thinking
about learning. When students are reflectingand responding to feedback thepersonal cog
will beplacedon theboard.

PersonalCog:Explicitly links to self reflection, self regulation, choosingappropriate
challengeandperseverance.
CreativeCog:Explicitly links to students adapting to their learningaswell as linkingand
combining ideaswithin a lessonandacross thecurriculum.
CognitiveCog:Explicitly links tometacognition - students creating successcriteria, steps to
success, andexplaining their problemsolvingand reasoning.
Social Cog:Explicitly links tocollaborative learning -providingpeer feedback, involvingand
motivatingothers aswell asdescribingandcomparingwork.
Health&Wellbeing:Explicitly links howour learning impactsourwellbeingand theglobal
community, for example, inHumanitieswhen learningaboutglobalwarming, students should
explore how this impacts thempersonally.
Skills Cog:Explicitly links to the learningof newskills in lessons - for example,when learninga
writtenmethod inmaths.



Teaching & Learning: Embed live modelling and encourage livemodelling fromstudents as
well as providing sca�olding andworkedmodels.

Models are acentral featureofgivinggoodexplanations. Thesecanbeanycombinationof :
- LiveModelling
- Physical representationsof completed tasks.
- Conceptualmodels
- Explicit narrationofour thoughtprocesses.

Teachers modelmetacognitive talk, through vocalising their own thoughtprocesseswhen live
modelling. Narrating the thought processes around exemplars is a vital way that we can
model metacognitive skills in the classroom. Students are required to talk through their own
thoughtprocessesout loud. Students alsodevelopmetacognition through reflectingon their
ownwork and the feedback received todevelopnext steps.

Worked Examples are a particularly e�ective method of modelling. E�ective teachers will
provide students with many worked examples so that they can repeat narration and general
patterns and ‘steps’ are clear, providing a strong basis from which to learn. The trick is then to
gradually reduce the level of completion, leading to guided student practice and the
independent practice, thus building student confidence in taking ownership of their own
learning.

We are building a collection of examples of whatgoodpractice in this area looks like and this
canbe foundhere.

Teaching&Learning:UtiliseWorkingWalls.

Working walls are used to support independent working and learning. The working wall is
added to in lessons andusedas a teaching resourcewhere the teacher canpoint outdi�erent
learning points or resources that have been pinnedup.WorkingWalls are usedby the teacher
within the lesson.

Includedonaworkingwall couldbe the following things:
1. Vocabulary : Vocabulary that is introduced to the children could be written on cards and
displayed on the learning wall with their definition. These words may be from a text that is
linked to theunit or topic specificwords that children need toknow.
2. Big/small questions: It is also agood idea todisplay the learningquestions that havebeen
covered over the unit. Students can see how their learninghasprogressedand itwill alsobea
useful reminder for elements needed in thefinishedpiece.
3. Good examples for children to refer to: For example, on anEnglishworkingwall theremay
bemodelledwriting used in a lessonwith its key featurespickedout.
4. Useful resources and sca�olding:Wordbanks,workedexamplesofquestions, synonyms,
sentence starters etc can all be displayed on the working wall so children can refer to these



during independent practice. You may evenhavea table in front of yourworkingwall onwhich
useful books and other resources could be stored and easily accessed by students. The
interactive natureofworkingwalls helpsencourage students tobe independent.

We are building a collection of examples of whatgoodpractice in this area looks like and this
canbe foundhere.

Teaching & Learning :Ask quality questions to dig deeper. Use AFL to adapt teaching and
learning.

Teachers ask quality questions to dig deeper (questioning should be embedded in planning
and discussed in planning meetings to ensure consistency within teams). Themost e�ective
questions require students toexplainHOWtheanswer is found.

E�ective practice for questioning includes a healthy combination of a variety of strategies
whichmay include:

- Coldcalling (careful selectionof studentsby teacher)
- Handsup (encouragingengagement andenthusiasm)
- Randomselection
- ThinkPair Share
- WholeClass/Choral Response
- All students answer (e.g.mini-whiteboards, paper, digital options)
- Probing, Follow-upquestions

We aim to have a supportive culture around answering questionswhere students understand
they are being helped to progress, not targetedand that there is a ‘no-optout’ rule. Students
should feel safe in answering when unsure, but if they do not know or get things wrong, they
should be given the opportunity to gain confidence by consolidating correct or secure
answers.

Questioning should be used throughout the lesson to check for understanding and adapt
teachingand learning.

We are building a collection of examples of whatgoodpractice in this area looks like and this
canbe foundhere.

Teaching & Learning: Embed mini review and reflect points across a lesson as well as
reviewing and reflecting on learning at the end of each lesson in relation to the big
question/success criteria.

Mini review and reflection points are planned across a lesson as well as being used to review
and reflect on learning at the end of each lesson in relation to the big question/success
criteria.



We are building a collection of examples of whatgoodpractice in this area looks like and this
canbe foundhere.

Teaching & Learning: Set meaningful home learning which is reading focused or either
consolidationor preparation.

It is important that home learning tasks are meaningful. Home learning has a strong reading
focus and is either preparationor consolidation.

We are building a collection of examples of whatgoodpractice in this area looks like and this
canbe foundhere.

Primary Teaching and Learning-Assessment andFeedback

Assessment & Feedback: Provide students with regular formative feedback (all extended
writing, cumulative tasks,maths corrections/endof unit assessments)

Teachers ensure all students receive regular formative feedback on their work - on all
extendedwriting, cumulative tasks,maths corrections andendof unit assessments.
.
Meaningful formative feedback breaks down specific skills and/ or knowledge to target for
improvement (in addition to more generalised feedback on expectations such as
presentation of work). E�ective feedback may look di�erent in various subject areasbut has
at its core aclarity ofpurpose tohelp a student target specific improvement.

We are building a collection of examples of whatgoodpractice in this area looks like and this
canbe foundhere.

Assessment & Feedback: Provide feedback which can be a mixture of individual written
feedback,whole class feedback andverbal feedback.

Feedback is constructed of verbal and written comments, marking codes, highlighting,
underlining and post-it notes. Feedback is given to individuals, groups or the whole class
dependent on the lesson content and learning goals. Theuseofpurplepenhelps students to
quickly identify these forms of feedback. Students reflect and respond to teacher feedback
usinggreenpen.

We are building a collection of examples of whatgoodpractice in this area looks like and this
canbe foundhere.



Assessment & Feedback: After verbal feedback, the emphasis should be placed on the
student to respond in their booksbymakingcorrections and identifying their next steps.

Where the feedback is verbal, student responses should be clear. Students should respond
to any verbal feedback in their books by making the relevant corrections and identifying their
next stepsor targets in greenpen. Students could also identify aWWWandEBI.

We are building a collection of examples of whatgoodpractice in this area looks like and this
canbe foundhere.

Assessment & Feedback: Use review and reflection points to assess students'
understanding andadapt teaching.

Mini review and reflection points should be planned across a lesson as well as being used to
review and reflecton learningat theendofeach lesson in relation to thebigquestion/success
criteria to assess understanding. These AFL points should be used to adapt teaching as
necessary.

As part of a mastery approach to progressing through the curriculum, we use continual,
regular assessment and question-based checking for understanding to review and adapt
teaching. We review overall pictures from our marking of areasofweakness for a classoverall
or particular studentswhomayneedanadaptedapproach to secure their learning.

We are building a collection of examples of whatgoodpractice in this area looks like and this
canbe foundhere.

Assessment & Feedback: Feedback should identify strengths in students' learning and
provide next steps, encouraging students to identify ‘What’s Next?’ to support
metacognition.

Formative feedback is essential to ensure all students make excellent progress. To promote
metacognitive reflection, using the phrase ‘What’s Next?’ to introduce feedback that is
structured as challenges or questions ensures a consistent emphasis on the importance of
howastudent then responds to this guidance.

We are building a collection of examples of whatgoodpractice in this area looks like and this
canbe foundhere.

Assessment & Feedback: Monitor progress through key ‘summative’ assessments which
should takeplace at least once a term-but these should still be viewedas also formative.

In each subject area, key assessments are identified which summatively assess student
progress. Reading and writing is assessed termly, maths at the end of a unit and other
subjects at the end of units or the term. Students receive formative feedback on how to



continue improving their progress. Teachers reflect on findings from these assessments to
reviewandadapt teachingas anongoingprocess.

We are building a collection of examples of whatgoodpractice in this area looks like and this
canbe foundhere.

Assessment & Feedback:Student conferences should take place with students fortnightly
to supportmetacognitivedevelopment.

Pupil conferencing is a one-to-one or sometimes small groupdiscussionbetween the teacher
and students that takes place regularly (fortnightly) to discuss learning progress and
attainment. Student conferences develop reflection and metacognition whilst creating clear
next steps in collaboration with students. During conferences, teachers discuss with their
students progress as regards to assessments and independent work, but their progress in
learning itself. Conferences are especially usefulwith struggling students, as it canprovide the
teacher and child with an opportunity to discuss the barriers that are preventing them from
learning to thebest of their ability.
Conferenceallowstudents to know the following:

- What they know
- What theydon’t know
- What they need toknow
- What next steps they need to take
- Where theycanget help

Here are someexamplesofquestions that youcould ask your students:

- What areasdoyou think youhave improvedon?
- Howdoyou think youhaveunderstood the topic?
- What feedbackdoyoufindmost helpful in your learning?
- What is apieceofwork that youare really proudof?
- Whenwasa time that you really enjoyedyour learning?
- Whatdoyou think your next steps are?Why?

We are building a collection of examples of whatgoodpractice in this area looks like and this
canbe foundhere.
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Early Years FoundationStage Teaching and Learning-Summary

Ouroverall aim is for all children toenjoy their first experienceof school andultimately, develop
positive viewsof schoolwhilst learning life skills throughplay.Weunderstand that Early Years is a
distinctivephaseof education requiring specialised teachingwith adevelopmentally appropriate
curriculum.

As Teachers atNetworkEarly Years FoundationStage,weaspire to…

CurriculumEthosAims

● Recogniseevery child is unique
● Formpositive relationships
● Create anenablingenvironment
● Foster thecharacteristicsof e�ectiveearly learning

Teaching and Learning aims

● Incorporate 7 areasof learning.
● Teach throughaplaybased, freeflowenvironment.
● Usea sca�olding teaching strategy.
● Understand that theEarly Years FoundationStage is adistinctivephaseof education.
● Recognise that all children areentitled to learn at their ownpaceand in their ownway.
● Create Learningopportunities tobeaccessible insideandoutside.

Assessment aims

● Maintain anonline learning journey to recordover every child’s learningandprogress.
● Follow theobserve, assess andplancycle: daily,weekly and termly.
● UseBirth to5Matters ranges todirect observations andplanning.



CurriculumEthos

Recognise every child is unique
Webelieve that every child is constantly learningandweare to support them tobecome resilient,
capable, confident and self-assured. It is understood that childrendevelopand learn indi�erent
ways, andwhile teachers haveanunderstandingof somegeneral patternsofdevelopment from
pre-birth intoearly childhood, progression is unevenandunfoldsdi�erently for each individual
child.

Teachers are to usematerials, equipment anddisplays to reflect thehome languages, cultural and
ethnicdiversity of all children.Wework towards supportingbilingual children's development in their
home languageaswell as English.

Formpositive relationships

…with children
Children learn tobe strongand independent throughpositive relationships. All teachers strive to
buildpositive, caring, reliable andprofessional relationships thatprovidea “securebase” from
whichchildren feel confident toexplore theworld and formother relationships.Network
International School understands that teachers need tomeet children’s physical andemotional
needswhile remainingattentive, playful, a�ectionate and thoughtful of eachchild and their
circumstances.

…with families
AtNetwork International Schoolwe recognise the importanceofparents as children’s first
educators and the vital role thehome learningenvironmentplays in thedevelopment and
educationof the youngchild. Teachers are aware thatparents andcarers havea rich knowledgeof
their children’s personalities, preferences, interests and skills; and shouldwant towork together.
Wewant all parents to feel includedand listened towithin their own role supporting their child’s
wellbeing, development and learning.

Create anenabling environment
Teacherswill strive tocreate anenablingenvironmentwhicho�ers children security, comfort,
engagement andopportunity. AtNetwork International Schoolweunderstand that a significant
part in anEYFS teacher’s role includes facilitating anenablingenvironment. Theenvironment should
encourageautonomy, exploration and risk-taking. Throughout the year teachersmust routinely
consider theenvironment fromachild’s perspective, consider themessagesbeingconveyed
within theenvironment, andquestion if spaces are inviting tochildren. .
Theenvironmentmustbe set up for children tohaveopportunities to independently choose their
own learning throughplay.



Foster theCharacteristics of E�ective Early Learning
AtNetwork International Schoolweplaceahighpriority on theCharacteristicsof E�ectiveEarly
Learning.

● Playingandexploring
● Active learning
● Creative andcritical thinking

Planningand teachingbasedupon thecharacteristics lead tomeaningful learning for all children.
Byensuringactivities include thecharacteristics teachers areenablingchildren tousewhat they
have learnedandapply it in newsituations. Theseabilities andattitudesof strong learnerswill
support them to learnwell andmakegoodprogress

Teaching&Learning

Incorporate 7 areasof learning
All areas are tobeviewedas fundamental, contribute towardseachother, andare taught
holistically.
The 7 areasof learningare

Primeareas:
• Personal, Social andEmotional

Development
•Communication andLanguage
•Physical Development

Specific areas:
• Literacy
•Mathematics
•Understanding theWorld
•ExpressiveArts andDesign

Weunderstand that the3Primeareas areespecially crucial to early yearsprovisionduring the
first three years and should receivepriority attention in Foundation 1 and2. This ensures strong
foundations indevelopment and learning. ThePrimeareas therefore strongly influence
learning in theSpecific areasof learninganddevelopment.

TheSpecific areas givechildren access to thewide scopeof sharedcultural and intellectual
life inmodern society, and skills andknowledge to support them in their future learning. All
teachers should understand that Specific areas arise naturally for youngchildrenwithin an
enablingenvironment.However, Literacy andMathematicsbecomesamoredirect focusof
adult led teaching in Foundation3.

Teach throughaplaybased, freeflowenvironment
AtNetwork International Schoolwe recognise the importanceofprovidinga stimulating,
interesting,welcoming, safe andchallenging learningenvironment. Each year grouphas
connectingdoorswhich should alwaysbeopenduringcontinuousprovision. The year group
classroomsare tobeorganisedas awhole. Each year groups roomsmustbe resourced to
provide learningopportunities in the sevenareasof learning in theEarly Years Foundation
Stagecurriculum.Continuousplanning (seebelow)will showdetailedplanningof learning
opportunities includingobjectives from ‘Birth to5Matters.’



Children are taught how to independently access theequipment in eachareaofprovision
from themoment they are able, toenable them to follow their own ideas and interests. There
is a high level of teacher involvement in children's chosenactivities andplay. All teachers are
expected to join children at their play aseither sca�olders, observersor extendingchild led
activities.

All EYFS Teachers areexpected toplan and join ageanddevelopmentally appropriate
di�erentiatedactivities that areorganised tomeet the learningneedsof eachchild.There
shouldbeahealthybalance of ageappropriate ‘adult focusedactivities' and ‘child led
activities.’

Usea sca�olding teaching strategy.
Werecognise the importanceof the role that all Early Years teachersplay in thecare and
educationofour youngest children. An important strategy toensurechildren receivecare and
education is sca�olding. Teachers sca�old learning inorder for all children tobecome
independentproblemsolverswith skills to think critically.Children areexpected to learn in
smaller andmoremanageable stages. Insteadof simplyprovidinganswers and solutions,
teachers canuse the following techniques toencourage independent thinking, confidence
andpride.

Demonstratingnewskills or techniques
O�ering suggestions
Creatingopportunities for children to succeed
Reinforce skillswithpraise andencouragement

Understand that Early Years FoundationStage is adistinctivephaseof education
AtNetwork International SchoolwebelieveEarly Years education is importantbecause it
builds children’s learningpower. Teacherswill createopportunities for children togain critical
thinking skills. Wearecommitted tounderstanding the stark contrastsof teachingand
learning in EYFScompared toanyother agegroupof education. All teachers need to routinely
reassess their expectationsof children toguarantee learning is ageanddevelopmentally
appropriate.

Recognise that all children are entitled to learn at their ownpaceand in their ownway
In theEYFSweunderstand that all children havedi�erent learning styles, strengths andpaces.
Teachers need toensurechildren receivedi�erentiated teaching, however all teachersmust
strive for di�erentiation tohappenwithinwhole class teachingormixedability groups.
Adaptive teaching is thepreferredway formostdi�erentiated learning. Teachers are to
prepare aheadbyanticipating thebarriers somechildrenwill faceand incorporate this into
planning. Planningwill showhowadaptive teachingwill allowall children toaccess the same
learningopportunity but indi�erentways.

Create learningopportunities tobeaccessible inside andoutside.
All children in theEarly Years FoundationStageatNetwork International School haveaccess to
both indoor andoutdoor learningenvironments. Theoutdoor learningenvironment is viewed



as anequally essential part of thecurriculumand is organisedas anoutdoor classroom.Areas
ofprovisionpromote the sevenareasof learning just like aclassroom.All children haveaccess
tooutside for at least onehour aday.Children are tobeencouraged toenjoy and learn from
all aspectsof theoutsideenvironment in all safeweather conditions.

Assessment&Feedback

Every child has anonline learning journey to record their learning andprogress.
Every child atNetwork International has an individual learning journeyonSeesaw,which
includesphotographic andwrittenobservationswith information fromboth sta�andparents
that record thechild’s journey andprogress through the foundation stage. They forman
essential evidencebase for sharingchildren’s learningwith families.
SeesawLearning Journeys are the responsibility of all class teachers toensure that the ‘whole
child’ is documented.
SeesawLearning journeyswill contain:

● Termly ‘LearningFocuses’withphotos and indepth teacherwritten feedback.
● Weekly ‘Updates’ of activities shown throughphotos andcaptions.
● ‘HomeAchievements’ sent in byparents and sharedby teachers.

Follow theobserve, assess andplan cycle: daily,weekly and termly.
Planning takesplace termly,weekly anddaily and takes accountof informationgathered from
observation and information fromparents. Thismay includechildren’s interests, preferred
waysofworking, anddiscussednext steps.Monitoring andevaluation form thebasis of
informedplanningbywhole year groupsand shouldbeacollaborativeprocesswith
colleagues. Time is spentbeforeplanningassessing thepreviousweek’s learningand focus
children to incorporate next steps in futureplanning. Verbal orwrittenevaluations takeplace
constantly andplanningmustbeflexible to takeaccountof this information. All teachers
regularlymonitor theprovisionprovided toensureevery child's learning iswell supported.

UseBirth to 5Matters ranges todirect observations andplanning.
Assessment is completed against’ Birth to5Matters’ statements in all 7 areasof
development,with teachers using formative assessment from their day-to-dayobservations
and interactionswith children. Assessment shouldbebasedon the teacher’s ownknowledge
of their children. Teachers' ownknowledgeshould also take into account internal or
peer-to-peermoderationconversations as far aspossible.
Teacherswill assess all children3 timesa year

● Baseline -within 3weeksof achild's start date.
● EndofSemester 1
● EndofSemester 2



Early Years FoundationStageWholeClass TeachingWeekly Plan

Monday Tuesday Wednesday Thursday Friday

MorningCircle
andMaths

Objective:

Activity:

Di�erentiation:

Objective:

Activity:

Di�erentiation:

Objective:

Activity:

Di�erentiation:

Objective:

Activity:

Di�erentiation:

Objective:

Activity:

Di�erentiation:

Phonics
(only for Foundation
3)

Literacy:

Activity:

Di�erentiation:

See separatephonics
plan.

AfternoonCircle Objective:

Activity:

Objective:

Activity:

Objective:

Activity:

Objective:

Activity:

Objective:

Activity:

Objective ledplanning for continuousprovision

Personal, Social andEmotionalDevelopment Communication andLanguage Physical Development

Literacy Maths Understanding theWorld ExpressiveArt andDesign



Early Years FoundationWeeklyContinuousProvisionPlan (insideandoutside

Classroom:
Teachers:

Classroom:
Teachers:

Classroom:
Teachers:

Area:
Activity:
Adult Focus/Child Led
Objective if Adult focus:

Area:
Activity:
Adult Focus/Child Led
Objective if Adult focus:

Area:
Activity:
Adult Focus/Child Led
Objective if Adult focus:

Area:
Activity:
Adult Focus/Child Led
Objective if Adult focus:

Area:
Activity:
Adult Focus/Child Led
Objective if Adult focus:

Area:
Activity:
Adult Focus/Child Led
Objective if Adult focus:

Area:
Activity:
Adult Focus/Child Led
Objective if Adult focus:

Area:
Activity:
Adult Focus/Child Led
Objective if Adult focus:

Area:
Activity:
Adult Focus/Child Led
Objective if Adult focus:

Area:
Activity:
Adult Focus/Child Led
Objective if Adult focus:

Area:
Activity:
Adult Focus/Child Led
Objective if Adult focus:

Area:
Activity:
Adult Focus/Child Led
Objective if Adult focus:

SeesawFocusChildren

Other FocusChildrenwith
reasons


