COLORADO SPRINGS SCHOOL DISTRICT ELEVEN
Dr. Michael J. Thomas, Superintendent
Phoebe Bailey, Assistant Superintendent-Personnel Support Services

School Accountability (SAC) Training Agenda
September 23, 2021
In person, Tesla-room 116 and Via WebEx

6:00 - 6:10 pm
6:10 — 6:50pm
6:50 — 7:20pm
7:20 — 7:30pm
7:30 — 7:55pm
7:55 -8:00pm

6:00pm - 8:00pm

Welcome and Introductions
Velvet Stepanek — DAC Chairperson

John McCarron, Assistant Superintendent/CIO
Technology Services/Tom Hunt, Interim Director

Application Development and Support
e PowerSchool — Review of implementation/Update on
how to best use PowerSchool/Summary of user/usage
data

Natasha Crouse, Director System Improvement

e ONE Plan USIP — Overview of the One Plan/description
of how the USIP is derived from and relates to the ONE
Plan — latest guidance with a focus on Action Steps and
effective monthly progress monitoring for 21-22

LouAnn Dekleva, Community Engagement
VolunteerAdministrator-D11 Engage/Velvet Stepanek,
Chair

e Family School Partnership Collaborative

Break-out Conversations
e SAC Groups — focused conversations

Closing Remarks/Door Prize
Lyman Kaiser, Chair — Training & SAC Support Subcommittee
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PowerSchool Implementation Update
System Modules

Student Information System

*  Working through several critical issues — Permissions, reports, and assistance on "where
to go for what" are the big-ticket items.

*  Giving authorized school staff (e.g., coaches, club OICs) access to key data for targeted
students at their site is a high priority item — Currently, testing a solution that will give
access to relevant student data while limiting access to sensitive student data.

Special Programs
* Live for SpEd, 504, and Transportation!

*  G&T Review, ALP, READ Act, and MTSS plans are in final stages of verification and testing,
*  Single sign-on warks; app switcher coming soon.

* Integration w/SIS is working, but it has been a struggle!

| PowerSchool Implementation Update
System Modules

Performance Matters

*  Appis live and working as expected for most users — Some users don’t have access because
this app does not use an API {like Hoonuit and Special Programs} to integrate staff/security
groups from the SIS.

* Integration with Schoology is complete (have done preliminary testing).

* Integration of program data, such as iEP, 504, GT, is working; early warning functionality to be
configured in the next couple weeks,

Schoology

*  Appis stable and integration is working, but teachers still need training on syncing grades!
*  Performance Matters integration is in place; testing is in progress.

| *  Nextsteps:Implement standards-based grading|



PowerSchool Implementation Update
‘ System Modules

Enroliment
*  Very few issues since this was launched in summer 2021,
‘ *  Upcoming: Implementation of choice/lottery options {(go-live: November 2021).
‘ Hoonuit
| *  Major Issue: Integration w/SIS is NOT working; system is not fully functional!

*  Previous dashboard customizations, early warning system, and historical data need to be
migrated to new platform by vendor.

Naviance

»  Application acquired by PowerSchool in 2020.
*  Roadmap TBD but full integration targeted for 2024,

—_— RS

‘ PowerSchool Implementation Update
Reporting and Data Integrations

| Reports
* D11 staff filled critical PowerSchool gap— created customized transcripts and report cards!

* Working with PowerSchool consultant on special report requirements and advice on best
path forward for key stake holders in Enrollment and Assessment offices.

* Still a lot to be done to accommodate customization requests and requirements...
Data Integrations

| * Applications group supports over 60 third-party integrations, which for 2021-22 had to be
recreated using PowerSchool SIS.

* Still some gaps with Blackboard, a few curriculum apps, and Spark Online Academy.
= Additional challenge: C&I is moving to more robust online curriculum =

*» Adding to the already heavy integration worklo



‘ PowerSchool and Blackboard “The Loop”
Parent and Student Communication

‘ Of Note: D11 has multiple apps for teacher/student/parent communication: (1) PS Parent Portal, (2)
' Schoology, (3) BB Loop, and (4) BB Reach...and others that have not been activated!

Current status:

* Blackboard is not fully integrated with SIS {vendor APl issues), but attendance notifications
have been going out and D/F notifications are slated to go out late this week or early next.

* Attendance and grade notifications have been disabled in the Parent Portal to prevent
duplicate notifications, but .... we are analyzing impacts and exploring options.

* BB Reach-a new phone messaging app for teachers, parents, and students — is now
generally available, Training is planned/underway on how to leverage this new tool.

= Teachers/Parents continue to use the Schoology parent portal to detail assignm
discussions, and other classroom specific activities.

Future state, including family supports: ??

PowerSchool Parent and Student Usage

Parent/Student Access Statistics 07/01/2021-09/21/2021
Parent/Student Web PortalStats | |
Tota'fs:gn ins by parents: e 075D
Total sign ins by students: 134362
Number of students whose records were accessed: | 41.90%
Avg. length of parent visit (minutes): _ 116
Avg. length of student visit (minutes): 3 17.5
Avg. number of parent sign ins per day: ~ 364.6
Avg. number of student sign ins per day: - 16188
Parent MobifeAppStats | ]
Totalsigninsbyparentss || 35150
Number of students whose records were accessed: 8.44%

Ave.number of parent sign ins per day; | 4236



PowerSchool
Teacher, Parent, and Student Usage

Schools have access to several dozen reports for teacher, parent, and student usage. Some
examples:

= PowerTeacher Attendance — This report shows which teachers have not taken attendance. Click
path: Start Page > Reports > Reports {System}

* There are many more attendance, absence, truancy, etc., reports for school leaders.

* Grades Distribution~ This report identifies trends in Instruction, grading and assessment. Click
path: Start Page > Reports > Run Reports > Grades Distribution Report

* Thisis one of several grade, gradebook, and graduation progress reports for school leaders.

*  Parental Access Statistics— This is a summary report for parent sign ins. Click path: Start Page >
Reports > Run Reports > Parental Access Statistics

= Schoology Power Bl — This is a custom set of Power Bl reports and dashboards.
* Shows detailed student and teacher activity.

*  MS Office 365 - Power 8! app

PowerSchool Training Update

* Completed professional learning for teachers and school/district staff
* Provided PowerSchool Campus online user training for teachers and other key school staff.

* Provided customized, targeted training for PowerUsers from each site PowerUsers provide
the core for ongoing training and sustained adoption at school sites.

* Delivered differentiated PowerSchool SIS training for teachers, counselors, registrars, data
processars, nurses, etc.

* Provided Special Programs training for counselors, gifted and talented teachers, literacy
coaches, and SpEd staff/teachers.




PowerSchool Training Update

* Upcoming PowerSchool learning opportunities

* Targeted just-in-time trainings led by PowerUsers and District trainers will be scheduled
throughout year (e.g., finalizing grades in early October, assessment creation/delivery).

* Performance Matters/Schoology/SIS integration training.

* Enhanced availability of tailored quick tip and video resources utilizing PowerSchool
SharePoint site and PowerSchool@D11 team site.

* Focus on key school needs, best practices, customization requests, etc.

* Develop additional D11-specific parent and student supports.

PowerSchool
Other Key Capabilities and Opportunities

* MySchoolBucks student fees and payments — Integration in parent portal is coming soon!

* Document delivery to parent portal — Extensive usage scenarios: permission slips, digitally
signing school/district forms, viewing of IEPs and student plans, graduation progress reports...

= Additional parent portals may be possible later: Performance Matters, Hoonuit, Naviance.
Note: We have already escalated parent portal consolidation to PowerSchool leadership.

* Digital Equity and Learning Preferences — Allows collection and reporting of digital readiness,
equity, etc. Available now in the parent portal but requires parent/guardian completion.

Effective Date F]:  imemetin Residence [ (13 Yes - imtemet Access in Resience |
Leaming Preference intamet Access [ 3 8chool Proviaed Hotspat ~| /

Requastsd Timeframe (1} SurtolSchool ~|  (memet Performance | (2) Yes - But not conwistens v

Device Accass | (2) Personal - Shared (shanng smong oiners in hauschold) » |
Devics Type (3) Clwomebook v
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School Management System
PowerSchool Implementation

John McCarron, Assistant Superintendent / CIO

Tom Hunt, Interim Director of Application Development and Support
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The Colorado U.I.P.
(Unified Improvement Planning)

COLORADO
w Department of Education

and
The District 11 One Plan
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The U.I.P. — Data Narrative

UIP Harrative Bne! Description Price Yoar Targels Corrent Performance Trend Anatysis Priority Performancs Challenges Root Causes

Section |ll: Narrative on Data Analysis and Root Cause i e
identification L] Completa & Ready to

This fon ¢ ponds with tha “Eval " porthon of the tontinuous improvement cycle. The main outcome 13 ta
constnct a narratfve that describes the process and results of the analysis of the data for your schoal. The analysts should
Jstify the performance targets and actions proposed in Saction IV, This analysis section includes: identifying where the
schoot did nat at least meet minimum state and federal accountability expectations; describing progress toward targets for
the priot school year; describing what perfortiance data were used |n the analyats of tremds: identifying trends and priarity
performance challenges (negative trends): describing how perfarmance challenges were prioritized; identifying the root
causes ol performance challenges: describing how the roct cmses were identilied and veritied and what data were wed;
and describing stakehclder Involvement In the anatysis. Additional guklance on how o engage in the data analysts process
ts provided at Unifisd Impr Fanning Web
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The U.I.P. — Priority Performance and Root Cause

Schaal Requirements and - b i

WP Harrative Brief Description Prior Year Targots Current Perforrmance Trend Analysis Priacity Petformance Challenges Root Cautes

Section lil: Narrative on Data Analysis and Raot Cause
identification C] Complese & Ready o subait

Ptrformm.u Ch.nurnge(l)

Eu:kof“, GPA for Student Achie
Durirg the 20-21 school yesr, 178 students have 2 cumulative GPA of 2.0 or leds.

o e

al.ukd‘ dance, Expecislly Amangst Stud Chrenically Absent
During the 20-21 schook year, chronic abnenteeism was at 49%,

am

Lack of Growth and Achlevement on Local Assersments
Over the last three years, Gallleo 13udents have performed low on lacal atsgssments,

The U.1.P. - Priority Performance and Root Cause

tHP Narrative Brief Detcription Prios Year Targets Current Performance Trend Analysh Pricrity Perlormance Chalienges Rosot Causes

i Schoe!l Requirements and e et
i e L

Section [lI: Narrative on Data Analysis and Root Cause.

Identification L Compluts & Rendy to submmit

i‘ Pricrity Performance Chaltenge: Lack of Adequate GPA for Student Achievement
4~ During the 20-21 school yar, 178 students have a cumulative GPA of 2.0 or less,

Roct Cause (3] Associated with this Perfarmance Challenge [ Add / Assodiate Root Couse )

& Instructional Strategies - lack of consistent instructional strategies
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The U.I.P. — Major Improvement Strategies (MIS)

F.'- Major Impruvemncnt Strategy . AVID Instructional Strategic: # Bt lgusmeement Sirstegy X Delele Imprivemsent Strategy
Describe what 1uccess will Galileo will ensure Al new staff are tratned and equipped to utitize AVID tools and strateghes, Students will use AVID
look Hhe: organizational tools to keep track of courswork and course grades which aiows them Lo arganize thelr thinking and
learning in att content m Second quarter, studenis will begin wsing AVID goal satting strategies to idemtily personat goals
in one of three indk d y and course performance). Second semeiter, AVID focused note-taking (FNT)

will be implemented to wppurt effective student wiiting strategles. When we imptement the uwe of AVID Instructional
stratagles, then low student GPA wilt be addressed which will lead to no more than 20% of owr students with an annual GPA

below 2.0,
Describe the AVID Schoalwide Impact An article published in the Journal of Education for Students Placed at Risk, by Watt, Powedl,
ravearch wpporting Mendiola. and Cossio (2006) examined bigh schools fn Texxs that used AVID as a model for comprehensive school reform,
this strategy and why it s a AVID 3chools in this study saw an Impravement in arsas of advanced courte saroliment . wtudents gradusting with advanced
eood fit for your schoel: graduation plans, AP/IB testing, and high 1choot graduation or complation rates aver the four-ymar period. Thefr ditricts
also experienced guing in all four areas. Non-AVID schools expetienced gains In s graduating on advanced graduation

Pl and AP/IB testing. and thir districts foliowed the same pattamn. Hewever. Misults showed that the performance
profiles of ANID schools and thair districts have improved over four years of AVID implemantation while the non-AVID
compariion schools and districts did not show similar impravements even though their student demographics were very
similar. Seven of the AVID schools and two of the non-AVID schools Imp d their abltity ratings, By impacting the
petformance of a cohort of predominantly nan-white and/or low-income studants, AVID can leverage the profile of the
entire school even priot t having divect impacts on other non-AVID students schoolwide.

Root Caune
N'd Inseructional Ste tes: lack of il instructional strategies

The U.I.P. — Major Improvement Strategies (MIS)
implomretion Sancmars
sever

O] Action 18 Name Dascription Start Date End Dats Fraquancy Ky Parsonnel

C[E]) H] see atachiment
First  Previous - Maxl  Last

Show 10 ~ entnes

e
-

C1Aetion Action Step Name Description of Action Step Start Date End Dats Resources Ksy Personnst

I see attachment
First  Previous . begal  La®l

Show 0 v efaines
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U.l.P. — School Overview — Snapshot

UIP Progress Relationship of UIP Elements

UIP Component Status ‘ Prieri .

" 'ﬁ. Perforrnglce & Root Cause f: M‘j";t’r";:::i:me"t

| Suminary of Ready te Submit el
Pistrict | |
P lofe - } = AVID st tiongl Strategies
Data Narrative
+  MT55 Procordures + Stpdent Attendance

Astion Plans

—— . =iy —- 5 5 ;
() e s oy ST ] | e }
D P St )
| Anassmants |

One Plan—What is it?
One Plan 2021-22

School Improvement
2021-22 Sample Plan

20122 Schaol Year

Dats Analysis School Overnew Contmbuting Factors. MIST Mg Mg § ot
Strateg< Purpose lin Development)
Data Analysis School Overview Contributing Facton MiS T hiig 2 [E[3 L
v Purpase fin O

Stakeholder Perticipation Coftective Retpomibility Prios Year Reflaction Equity

Intuitive and Linear Data Protocol

Prncipal Hub

Enmcrpal Hub
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One Plan — Data Analysis

HOowW many stud have been o Is student attendance Improving wesk cver week?
- -
— ?';::'n:-%r!.n,::.! "’!:”"'"V':
L 1
¥ '\‘.".1 . V’:"'
B What i the attendarce for each student Racs/Etha?

y ’ I 1
¢ . HIHI

One Plan — Data Analysis

* What are observable strengths in the data?
* What notable trends do you see in the data?

* What gaps exist between student sub-groups in the data?

EXISTING CHALLENGES EVIDENT IN

ATTENDANCE DATA
POSSIBLE CONTRIBUTING FACTORS
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One Plan — Contributing Factors

* Identify up to 3 Priority Performance Challenges (data indicators)

PRIORITY PERFORMANCE
CHALLENGES RATIONALE FOR PRIORITIZATION

* Significant Contributing Factor (School processes or actions that

impact the data)
PROCESS FOR
IDENTIFYING AND
VERIFYING THE
PRIORITY PERFORMANCE  SIGNIFICANT SIGNIFICANT
CHALLENGES CONTRIBUTING FACTOR(S)  CONTRIBUTING FACTOR

One Plan — Major Improvement Strategy (MIS)

* ldentify Priority Performance Challenges addressed.

* Name their Major Improvement Strategy

* Describe the DATA used to select the MIS

* Create Goals

* Theory of Change Statement

When we implement (this MIS), then (the identified Priority Performance

Challenge) will be addressed, which will lead to (measurable change in
data).
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One Plan — Student Focus

* Identify the elements of the District 11 Graduate Profile that are
supported by this MIS.

* How will you align the daily work students are engaged in, to the
D11 Graduate Profiles, so that Ambitious Instruction occurs?

* What plans and processess will be put in place for teacher
observation and coaching to ensure equitable Ambitious Instruction
for all students?

One Plan — Implementation and Actions

* Implementation Benchmark — Measurable Growth or Achievement
*» Action Steps — specific actions that are tied to the MIS

CHECK-IN
DATE(S} AND
STATUS
MM/DD/YY
(ADJUSTMENTS MONITORING
NEEDED, IN- NOTES AND
PROGRESS, EVIDENCE
ACTION PERSON(S) RESOQURCES ON-TRACK, OF
STEP RESPONSIBLE NEEDED TIMELINE COMPLETE]} PROGCRESS
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One Plan — Evidence and Observations

* Evaluation of the Actions Steps
* Evaluation of the Strategy
* Evidence of Growth

t 5 B4 om

Thers are no Imagaes.

*» Observations/ Links to Documents/ Notes

One Plan — Individualization and Flexibility
* MIS 1 Ambitious Instruction

* MIS2 and MIS 3 Choice
5E Focus

' Ambitious Instruction ) Collaborative Teachers 0 Effective Leaders O Involved Familles

O Supportive Environments O Other
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One Plan — Unified Initiatives

School Overview

* Describe Stakeholder Participation

* Describe the types of collaborative planning opportunities provided
to stakeholders
* List the names of stakeholders who partnered in the development
of the school's improvement plan
PARENTS

DISTRICT SCHOOL SCHOOL AND STUDENTS
PARTNERS LEADERS PERSCNNEL FAMILIES (MH & HS) OTHER

One Plan — Unified Initiatives
MTSS - Collective Responsibility

* Provide an overview of MTSS teaming structures
MEETING
NAME OF TEAM PURPOSE OF TEAM PARTICIPANTS FREQUENCY

* Summarize how the school cultivates a collaborative culture that
promotes intentional, mission-driven change.

* Describe the school's commitment to instructional practices
designed to support the outcomes identified in the D11 Graduate
Profile.

* What is your school's academic long-term plan?
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One Plan — Unified Initiatives
Prior Year Reflection

* Reflecting on Prior-Year Major Improvement Strategies, what was
successful?

* Reflecting on Prior-Year Tutoring and Intervention, what was
successful?

* What are you doing to ensure sustainability of progress?
* Funding Sources Used to Sustain Progress

FUNDING AMOUNT IDENTIFY THE FUNDING SOURCE RESOURCES FUNDED

One Plan — Unified Initiatives
Equity

* Summarize the school processes that support an equitable
ecosystem to meet the unique needs of all.

* How are ALL students engaged in real, relevant, and authentic
learning that is aligned to skills within the D11 Graduate Profile?

10
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One Plan — Centralized Navigation System
Principal Hub

* Budget Overview

Funding Allocations

Include all that apply: General Fund, Title 1, Title 2A. Empower, READ Act, MTSS, Tutoring, Grants
or Other types

One Plan — Centralized Navigation System
Principal Hub

» Guidance and Resources

> DNl Craduate Profile Resources
Symposium Guidance Docurnents (including Sempla Schedule)

Maljor Improvernant Strategy Cuides

> ESSA and EASI Guidance
Data Analysis for Continuous School Improvemnent by Vietoria L. Bermhardt

District 11 MTSS Guidebook

. > st Corury Culdance
Title | Schooiwida Program Plan Reguirernents and Rubric

> UIP Guidance

11
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One Plan — Centralized Navigation System
District Funds apd Supports

| '+ MTSS Funding

<+ Titls1Funding

+ Empower Funding

+ READ Act Funding

+ EDSL Tutoring Funding

One Plan — Centralized Navigation System
District Funds and Supports

Email Jenniler Schulte

¥ Awaiting Feedback Feedback Glven Revited I Campieted Furded
Disbursements
S{WISTLR Date AMDUNT

No data to display.

12
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What is in the One Plan?

*Living, evolving data protocol.

* Formative — allows for ongoing evaluation of
strategies put in place.

* Unified District Initiatives woven into local
school plans and actions.

* A Centralized Navigation System for principals
and schools.

13
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A Note from the Office of Family, School, and Community Partnerships

I am thrilled to share with all of you this User’s Guide and Self-Assessment Rubric to accompany the
Preschool-12"" Grade Family, School, and Community Partnerships (FSCP) Framework. The Colorado
Department of Education (CDE) Office of Family, School, and Community Partnerships, P-3 Office, and
Office of Learning Supports co-developed this document with assistance from Dr. Steven B. Sheldon. The
purpose of this User’s Guide and Self-Assessment Rubric is to offer educators a vision of partnership
programs and a way to evaluate their site’s efforts to engage the families and community of their
students.

The journey to create Colorado’s P-12 FSCP Framework began in June 2018. Three offices with the CDE
joined a cohort with nine other states from across the country, each of whom had the goal of writing
their own state framework. Over the course of 18-months, CDE staff worked with district leaders, school
staff, families, and community partners from across the state to gather input about how Colorado can
cultivate and sustain partnerships linked to positive student outcomes. Four themes emerged, which
became the Framework’s Essential Elements:

* Create an inclusive Culture.

e  Build Trusting Relationships.

s Design Capacity-Building Opportunities.
¢ Dedicate Necessary Resources.

Our hope is that this User’s Guide and Self-Assessment Rubric can help early childhood programs,
districts, and schools to bring the P-12 FSCP Framework to life at their sites and in their communities.
We are confident that using these resources as suggested, with the recommended stakeholders, will
lead to more systemic, sustainable, and effective FSCP, yielding positive academic and behavioral
student outcomes.

Your friends at the Colorado Department of Education look forward to helping you on your journey and
seeing the progress you make toward more equitable family, school, and community partnerships.

In Partnership,

Darcy Hutching, PAD.

Director of Family, School, and Community Partnerships
Colorado Department of Education
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P-12 Family, School, and Community Partnerships Framework

FAMILY

Family School and Community ©.s » @  SCHOOLAND
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Partnerships (FSCP) gu
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A Preschool through 12th Grade P O T
Guide for Colorado School Districts - B 2o
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Definition;

Families, early childhood programs, schools, and communities actively partnering to develop,
implement, and evaluate effective and equitable practices to improve educational outcomes
for children and youth.

The below 4 Essential Elements will help you guide your way.

Create an An inclusive culture honors the tived experience of famities in early childhood
programs and/or the school community. Self-assess with the following:

Inclusive +How are your practices inclusive of all famities?

Culture +How are you leaming about families lived experiences!

»Who is teading and supporting the creation of the weicoming cuttune?

Build Trusting Relationships

Trusting relationships enable famities and programs/schooks to partner about . : .
education cutcomes for children and youth, Self-asess with the fo ] 00. Build
+What do trusting relationships look ke in your program/district/schoot? ® . . 'l‘rusting
+Haw are you ensuring effective tse of two-way commumcation with your famsities to 0
sustain positive relationships? )} Relationships
«How do you leverage relationthips with famities to achieve your program/district/school .
gonis?
° Design Capacity Building Opportunities
Capacity bujlding opportunities for stafl and famities promote shared leadership
[ Design about educational outcomes for children and youth, Setf-assess with the following:

rtunities +How are you utilizing the assets of your families in your programs/schools?

0O
0% ‘
® ; @ Capacity-Building +How do you use the context expertise of famities to better your content expertise?
4 «How are you using FSCP as a school improvement strategy?

Dedicate Necessary Resources

Necessary resources integrate and elevate partnering practices to scale, Self-assess ,‘.o

with the foliowing: Q. Dedicate
~How do you implement evidence-based practices to cultivate and sustain FSCP? ] ; .% Necessary
«Where ane you now and where witl you go? gl i ) Resources
+How will you continually improve your family partnerships through comewmity- e 0

based resources? .

FSCP link dor siacute, meencch, and promising peacticss that provide the fourdation for these 4 Essendisl Dlerments
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Introduction

For decades, research has demonstrated the important role families play in shaping children’s learning
and education. Family engagement in the school, for example, has been connected to higher school
levels of academic achievement.' Additionally, an extensive body of research has shown that family
engagement at home and in the school are associated with higher levels of academic achievement for
students," as well as early childhood outcomes such as school readiness and socio-emotional
competences.™ Equally important, family engagement has been identified as an essential ingredient
necessary for sustained school improvement.™

Despite the abundant evidence linking family, school, and community partnerships to school and
student achievement, educators have found it challenging to implement practices that engage families
and community partners beyond traditional school-based events such as parent-teacher conferences
and back-to-school nights. These efforts have not been able to realize the goals of educational equity
and improved academic achievement for students from historically marginalized communities. As a
result, numerous researchers have suggested the need to shift our thinking from “hard-to-reach”
families to “hard-to-access” schools.”

In this spirt, the federal government issued The Dual Capacity-Building Framework" to provide guidance
for State Departments of Education and school districts to implement programs of family and
community engagement. This framework emphasizes the importance of developing the skills and
knowledge of families and educators on the issue of family and community engagement; describes the
organizational conditions necessary to facilitate equitable family, school, and community partnerships;
and discusses the critical educator and family outcomes that lead to children’s educational outcomes.

To date, few frameworks exist that can guide educators to develop family, school, and community
partnership programs with attention to student outcomes and social justice. Traditional frameworks
that describe different types of family involvement*' have been criticized for being silent on issues of
equity."™. Additionally, though vital as a resource for K-12 FSCP, The Dual Capacity-Building Framework
does not address preschool programs. This rubric presents a vision of family, school, and community
partnerships from early childhood education through high school where social justice and equity
function to help students succeed in schools.
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Understanding the Rubric

The Colorado Department of Education (CDE) rubric about Family, School, and Community Partnership
(FSCP) was developed in order to provide schools an image of what effective and high-impact work in
this area looks like. Additionally, the rubric is intended to provide a scheme presenting a developmental
continuum on which schools and programs can identify their current level of engagement with families
and community partners, as well as understand next steps and a path toward more excellent and
equitable partnership programs.

Rubric Description

Building on the Essential Elements of FSCP, this rubric provides educators the ability to conduct a self-
assessment and to reflect on their approach to family and community engagement. Kim and Sheridan®™
discuss how strong programs of family, school, and community partnerships require that schools create
organizational structures and norms to support these practices. The Essential Elements and this self-
assessment rubric reflect this, providing users the opportunity to systematically examine both aspects of
their school’s approach to FSCP.

The Family, School, and Community Partnership Office at the CDE developed the Essential Elements to
help guide educators’ understanding of the characteristics of high-quality partnership programs. Strong
programs of FSCP create inclusive cultures, build trusting relationships, design opportunities to build
capacity, and dedicate necessary resources to implement and scale-up partnership efforts. Within each
of these elements, the CDE offered three questions for educators to use as prompts for reflection.

The Essential Elements Rubric presented in this document provides users a more structured way to
reflect on their partnership efforts using a 4-point rating scale across the four elements. For each
question within an element, educators can rate their current practices as: Not Working on This, Early or
Developing Stage, Proficient, or Excelling. These rating levels are intended to be developmental, with
each successive level building on the one prior.

What do Excelling Programs look like?

According to Epstein and Sheldon,* the purpose of implementing programs of family, school, and
community partnerships should be to promote and help realize equity within our educational system,
alongside attention to improving student outcomes. This was a guiding principal in the development of
this self-assessment rubric. As a result, the description of excelling programs across the Essential
Elements include, among other qualities, a commitment to educational equity.

Schools with excelling programs will demonstrate high levels of implementation across several domains
that research has shown to be predictive of strong FSCP programs that drive important outcomes.
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These domains include:

School and program Leadership — Studies indicate that principals and other school or program
leaders (i.e., childcare center directors) are critical to the successful implementation of FSCP
programs. Educational leaders do this by promoting a vision and norms supporting partnerships
and by allocating resources (human, financial, and material) for family, school partnerships.”

Attention to inequities — Successful school and program implementation of FSCP are those that
attend to the everyday realities and challenges faced by traditionally-underserved families.

Giving voice and sharing power - Studies indicate that effective partnership programs
understand the unequal power dynamics that exist in traditional school-home relationships,
where school needs drive the interactions. Excelling programs are characterized by systems that
strive to give all families voice in setting the partnership agenda and maintain attention on the
need to ensure that all families from all groups in the school and program community are
represented on school and program decision making committees. ™

Programmatic approach, not events — Family, school, and community partnerships are more
than a collection of events. Sustainable and effective efforts are part of a systemic effort that is
integrated into the regular organizational routines of schools, early childhood programs and
districts. Additionally, partnerships programs need to move beyond school-based events to
inciude curricular and other practices that take place in families’ homes and communities. *

Teamwork & shared leadership - Site leadership is critical, but the most successful programs
facilitate leadership from a variety of sources. Family, school, and community partnerships are
more likely to be sustained when the power to plan and implement practices is shared among
administrators, teachers, families, and community partners. In the secondary schools, successful
programs empower students to provide leadership by asking them about their perceptions and
preferences related to the involvement of their families in their schooling.*

Evaluation — Program evaluations serve two purposes, to demonstrate results and to foster
improvements. Sites that do not engage families and teachers in a process to collect feedback
on partnership practices are not positioning themselves to improve the way they serve students
and their families. Strong programs use the goals they set to guide partnership practices as an
anchor for their evaluation practices.™
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Using this Rubric

The self-assessment rubric in this user’s guide was developed with the goal of helping early childhood
and K-12 educators (heretofore referred to as “site”) understand their family, school, and community
partnership efforts in relation to the research-based ideals that the CDE wants all constituents to meet.
To that end, this rubric and user’s guide can provide sites a tool to evaluate their partnership programs
and help structure reflective thinking about strengths, weakness, and ways to improve.

Sites are encouraged to use the self-assessment rubric collaboratively. Rather than having a single
person rate the site on each question within the Essential Elements, we encourage sites to put together
a small group of individuals who bring different perspectives of the school, program, or district to the
evaluation process.

The benefits of this tool can only be realized if the feedback provided is honest. To foster honest
feedback, we suggest asking individuals to complete the self-assessment in private and to have no
identifying information on the assessment. It is important to recognize the power dynamics that exist
between principals and teachers, teachers and families, as well as administrators/teachers and students.
Also, make the ratings anonymous so that your participants will feel more comfortable giving feedback if
they feel a lower rating is warranted.

Finally, we suggest using this self-assessment several times. The first time you evaluate your site with
this measure, consider it a baseline assessment or starting point. Look at the Essential Elements
collectively and separately. The collective rating will provide you an overall picture of how systematic,
goal-focused, and equity-oriented your family, school, and community partnership programs is.
Examining each Essential Element on its own, however, will provide you a sense of where your strengths
and weakness lay. A score in the middle, for example, may be the result of middle range scores across
the entire assessment, or it may be the result of high scores on some elements and low scores on
others. Each scenario presents a very different picture of family, school, and community partnership
program implementation.

To provide an overview of the self-assessment rubric, a four-page version can be found in the Appendix
at the end of this guide. The following pages present the Essential Elements rubric, one question at time.
This format of the self-assessment is expected to be more convenient for evaluation purposes,
Individuals can focus on one question at a time and consider the profile that most closely represents
their site.

In the Appendix is a section, “Guided Reflection and Discussion,” that is designed to walk sites through a
step-by-step process for engaging in an improvement-oriented evaluation process with this rubric. Users
are encouraged to reference that section for more details on using this rubric to improve their site’s
family, school, and community partnerships.



Create an Inclusive Culture
The school has created an inclusive culture honoring the lived experience

rams and/or, schoo! community,

Reflection Question and Proficiency Ratings -

1. How are your practices inclusive of all families?

Our staff implements FSCP practices and events in ways that consider only
site needs. Flyers, phone calls, and/or social media posts are done only in
English and tell families what they need to know about registration, calendar
dates for site events and holidays, and/or site policies.

Not Working on This

Our staff implements FSCP activities in ways that acknowledge diversity of
family types and situations in the community but does not attempt to adapt
FSCP practices to accommodate this diversity. Communications are often
translated into another language or two and food may be served at site
events.

Early/Developing
Stage

Our staff implements FSCP practices that acknowledge the diverse family
types and situations that exist in the community by adapting practices to be
inclusive of family experiences. FSCP practices at the site typically include
translators, in addition to serving food. Events are planned that are intended
to celebrate and empower family diversity (i.e., Latinx family night, Muslim
family meeting, father involvement, Gay/Straight Alliance).

Proficient

Our staff implement FSCP practices that celebrate the diversity among
families in the school community by designing practices that build on the
strengths of this diversity. School events and workshops take place in the
community and/or on weekends in consultation with community leaders, so
that more families have easier access. Food, translation, childcare, and
transportation are provided to enable more families to attend.

Excelling







