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COHORT I DATA-"Unboxing Year"

62 Respondents
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Theory of Action from Cohort | Data

4 N

Baseline data suggest that:

WHEN teachers are provided with quality professional learning and
ongoing support to implement the practices and goals embedded
in the DI1 BFI Learning System and the D11 Graduate Profile, THEN
they are more confident in their knowledge of how to plan for
effective learning and are more likely to be reflective about and
improve their own professional practices as they work towards
ensuring equity and access to Best First Instruction for all students.

\_
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COHORT I DATA-"Unboxing Year"

Those teachers and leaders who participated in professional learning related to the DIl
BFI Learning System as part of Cohort 1-early adopters and designers (62 respondents) reported
that their participation in the professional learning improved their self-efficacy as follows:

e Participation improved their understanding about how people learn and prompted reflection
on past and current practices

e Using the D11 BFI Learning System (that integrates the elements of the D11 Graduate Profile)has
helped improve their understanding of the Colorado Academic Standards

e Used in combination, the BFl Learning System, and the Graduate Profile support teachers to
better understand what successful student learning and development is.

e They are more aware of and focused on helping students understand the purpose of their
learning, grounding their content in real-world applications

e They are more intentional in their practices and experience higher levels of efficacy in
engaging students in classroom learning

e They are more reflective and aware of the differences between planning for teaching vs.
planning for learning

e Their exposure to professional and/or using the Blueprint changed the way they think

e about learning and teaching
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BFI Strategies

® Planning for Learning (6 Phases of Learning)

e Engagement

e Coherent System




‘Transition Year" Best, First Instruction and 6 Phases

| see value in the 6 phases learning model and would like to engage in more opportunities to
deepen the way | plan for learning vs. plan for teaching

16 responses

8

8 (50%)

4 (25%)
3 (18.8%)

1 (6.3%)




‘Transition Year" Best, First Instruction and 6 Phases

How would you describe your current implementation of the 6 Phases learning model? (Check all
that apply)

16 responses

| have integrated the 6 phases
learning model consistently in...

| have started to use the 6 phase
learning model to spark interest...
| have started to create
performance assessments to s...

| have leaned into learning more
about the 6 phases learning m...

| understand the "WHY" behind
the learning science and 6 Pha...
| have not implemented or
integrated the 6 phases learnin...

0.0 2.5 5.0 7.5 10.0 12.5

11 (68.8%)

5 (31.3%)

1 (6.3%)



Aggregate Results of BFI Training "Transition Year"
Exit Surveys

Teacher influences on student engagement \

« 76% of respondents report that they are more intentional and feel
more efficacious in the way they engage students

- 81% of respondents agree that the BFI Learning System has
assisted them in sharing the ‘why’ of classroom learning more

quickly

- 83% of respondents agree that the BFI Learning System helps
wem determine real-world purposes for the content they teach

Colorado Springs
Dl School Districl:tgﬁ M C R E L
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Aggregate Results of BFI Training "Transition Year"
Exit Surveys
Connecting professional learning with teacher practices \

« 80% of respondents report that they understand the six-phase model for
learning

- 83% of respondents agree that learning about the BFI Learning System
has made them more aware of and reflective about how people learn

- 89% of respondents agree that the BFI Learning System has helped them
further understand the CO Academic Standards

« 90% of respondents agree that the BFI Learning System and the D11 Grad

Profile work together to support successful student learning and
development
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Aggregate Results of BFl Training

Exit Surveys

Overall, how would you rate the content of today's PD in supporting
you in planning for learning?

15

10

1.00 1.90 2.80 3.70 4.60 5.50

Overall, how would you rate the content of today's PD?



Aggregate Results of BFI Training
Exit Surveys

Hook: Student engagement, extend and apply

Phase 1&2

Phase 1, phase 6

Start with hook since | am starting new units

| want to focus on the first 2 phases of learning

Considering the model in planning, inquiry methods

Icebreaker techniques, finding techniques for kids to commit to learning
Reflection and Commit to Learning

Get students interest and committed to learning
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What are principals saying about the BFI modules?

“The biggest shift | am noticing as we
lean into learning is that some
teachers are beginning to have more
conversations in PLCs about the
“how” of their teaching and sharing
specific student-centered
instructional strategies that are
working for them.”

Dr. Shalah Parker, Principal,
West Middle School
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"BFI Module 1 provided Sabin a kick start
to our Data-Driven Instruction PD and
Initiatives to come. It's work that hasn’t
been done at Sabin for a long time and is
vital for academic growth moving
forward."

Dan Carragher, Principal,

Sabin Middle School

"As a staff, we are excited about providing
personalized opportunities to staff within the BFI
framework. Last week, our teacher leaders were
able to guide their colleagues through the
professional development series and tailor the
conversations for the needs of each team. We are
also focused on creating staff buy in through
teacher-selected professional development
sessions embedded into our staff meetings."
Dr. Carole Frye, Principal,
James Monroe Elementary School

Become
Interested
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How six phases (BFI) improve Professional
Learning Communities

In science PLCs, we are using the CIA and HMH assessment builder to review student
learning and how to best review the misunderstood concept in a small group. Then
as a PLC we will discuss different methods of how to teach the concept in class
(including: labs, textbooks, and notes).

I have placed the question, "How will we teach this?" on the board in my office. As
we meet in PLCs, hopefully we can shift our discussions to include this question as
we plan for learning.

Our PLCs focus upon how things will be taught. In going through our data cycles, we
are discovering the best methods to present information for phonics and phonemic
awareness to help excite and inspire kiddos to learn more, faster. We have been
studying methods to make phonics groups feel less like other subjects and more fun
and exciting. There are times we must talk about what must be taught in order to
ensure we are meeting the standards/needs of the students, but those are few and
far between.



BFI Strategies

¢ Planning for Learning (6 Phases of Learning)

e Engagement

e Coherent System




BFl Top Three Strategies

Planning for Learning, Engagement, Quality Questioning

Engagement Strategy Number of sc.hools with Number of whole schools
Kagan a leadership team
g participating
Year 1 (2021-22) 2 4
Year 2 (2022-23)* 26 10 schools engaging in a coaching
cohort
Year 3 (2023-24) 26
Total Sites 40 of 54 schools district-wide

*Congruent sessions also offered for any teacher to opt into without being part of a school
cohort OR those needing to make up sessions - about 60 participants per day



s Kagan Making a Difference?

Yes, We trained approximately 10 teachers last year and
we are using the train the trainer model for
implementation. Our plan is for those trained to continue
to offer PD on dedicated PD days, to model Kagan
Structures in staff meetings and to continue to provide
staff with the supports - ie books on kagan structures,
kagan mats, and kagan trifold for when and how to use
the appropriate kagan structure.

YES! At Martinez, all teaching staff attended Kaga
training throughout the year. All teachers were
implementing strategies at a beginner level. Some
teachers use it more than others. Specials teachers
had the hardest time trying to integrate Kagan into

their classes. We used Kagan structures during
whole-school assemblies and frequently during
morning meeting. We used Kagan structures at staff
meetings as well to keep our learning fresh. It was
transformational with student engagement.
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at Teachers and Leaders are Saying
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s Kagan Making
a Difference?




BFI Strategies

¢ Planning for Learning (6 Phases of Learning)

e Engagement

e Coherent System




Best First Means... Strong District Planning and Tools
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Best First Means... Strong District Planning and Tools

disabilities access grade-level stands.

The curriculum includes language stating|
that Tier 1 classroom instruction is

amers, and provides a list of scaffolds
and other supports for the instruction of
ELLs and students vith disabilties.

The curriculum clearly articulates how Tier |
classroom instruction should serve a diverse
designed to serve a diverse array of 0 array of leamers, and provides scaffolds and ] leamers, and provides scaffolds and other supports 7
le: other supports for addressing gaps in student

knowledge and for helping ELLs and students|
vith disabilties access grade-level standards.

Points Eamed

‘The curriculum clearly articulates how Tier |
classroom instruction should serve a diverse array of|

for addressing gaps in student knowledge and for
helping ELLs and students with disabilities access
grade-level standards.

A curriculum contains
scaffolds or other

supports that addresg

learning

The curriculum leaves ft up to individu
teachers to devise and implement

i (] instructional approaches that address

SRR student gaps in knowledge and unfinished

Included scaffolds and instructional
strategies provided are not consistently
aligned to grade-level standards, and

teachers are not provided with the
quidance necessary to know when and
how to employ (and continue to revise)
various strategies in their classrooms to plans.
meet evolving student needs.

The curriculum guidance is explicit in the
purpose of these scaffolds, when and how to
employ (and continue to revise) them to meet!

[ evolving student needs, and when and how to| (]
gradually ‘fade” or remove them, as
appropriate per IDEA and 504 individual

Allinstructional materials and scaffolds are carefully
vetted and reflect an understanding of the
specialized educational needs of ELLs and students
with disabilities. The curriculum guidance is explicit in
the purpose of these scaffolds, when and how to 2
employ (and continue to revise) them to meet
evolving student needs, and when and how to
gradually ‘fade” or remove them, as appropriate per
IDEA and 504 individual plans.

students with
disabilities to ensu
broad-hased student

504 individual plans.

The curriculum leaves it up to individual
teachers to devise and implement
instructional approaches to meet the
needs of ELLs and students with

s, as appropriate per IDEA a

There is no guidance on when and how

to gradually “fade" or remove scaffolds,
as appropriate per [DEA and 504
individual plans.

The curriculum provides examples of
[) activities and/or links to videos of classroom | ] activities and links to videos of classroom techniques 2
techniques to support all leamers.

The curriculum provides annotated examples of

to support all learners.

ieed to develop students’ ac:

language or vocabul

‘The curriculum may provide a limited set
of sample activities and/or links to

The district curriculum provides guidar

nce on
nd

0 classroom videos, but th V]
are not easiy accessible to all teachers.
or sufficiently vetted in terms of quality

and alignment to district standards.

developing

vocabulary to ensure that al students are
equipped to access grade-level standards.

The district curriculum provides explicit quidance on
developing academic language and vocabulary
across content areas, including the two main
[0 elements of Focused Language Study (FLS) and 3
Discipline- specific and Academic Language
Expansion (DALE), to ensure that all students are
equipped to access grade-level standards.
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The district does not clearly idel
argets for student learning. nor do¥s it
brovide any guidance to teachers vid
curriculum on how to measure stud
achievement levels or progress.

Minimally Effective
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The district sets goals for student
learning by grade level and throughout
the school year. However, the curriculum
provides only minimal guidance to
teachers in determining whether
students have met or are on track to
meet these goals.

The district sets clear and measurable goals
for student learning by grade level and
throughout the school year.

Points Earmnec

The district sets clear and measurable goals for
student learning by grade level and throughout the 3
school year.

Teachers are generally left to devise th
own approaches to determining wheth
students are meeting or on track to me

grade-level standards, which may
introduce high variability across schoo]
and classrooms.

Curriculum guidance may include a
reference list of various assessment
tools, but lacks the clarity or detail
necessary to help teachers know when
and how to employ them to effectively
gauge student progress throughout the
year.

To help teachers determine whether students
have met— or on track to meet— grade-level
expectations, the curriculum provides tools
and techniques for assessing student

O progress in terms of their academic language

development; ability to access complex text;
writing. listening. and speaking skills: their
mastery of key concepts. facts, and
procedures; and their use of logic and skills to
answer questions and solve problems.

To help teachers determine whether students have
met— or on track to meet—these grade-level
expectations. the curriculum provides detailed

guidance and a diverse set of vetted assessment

techniques and tools such as customized

performance tasks and rubrics to assess student 2
progress in terms of their academic language

development: ability to access complex text: writing

listening. and speaking skills; their mastery of key

concepts, facts. and procedures: and their use of
logic and skills to answer questions and solve

problems

exp 1s.

The district curriculum provides samples
of student work products, but without
annotations they may leave teachers

with an incomplete or inconsistent
understanding of the quality of work the
district expects from students and the
rigor of tasks that should be assigned to
promote that work.

The district curriculum also provides
annotated samples of student work products

4| thatillustrate the quality of work the district

expects from students and the rigor of tasks
that should be assigned to promote that work

The curriculum also provides annotated samples of

student work products and performance indicators

that illustrate the quality of work the district expects 3

from students and the rigor of tasks that should be
assigned to promote that work.
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Collaboration and trust are emerging within
Qroups but are inconsistent 3cross the
district. Capacity building is recognized as
3 lever for change and =fforts to build the
collective capacity of groups is emerging.
There are some structures and processes
in place to foster relationships and
lzarning vertically within the district and
horizontaly cross roles within the district.
for building vertical and horzontal
relationships and learning scross the
district.

nformally. Collaboration and trust
are increasing in the numboer of
groups across the district
Capacty building being used as 3
ever for change is increasing in
frequency. Small groups are
ntentionally fostering
relationships and learning scross
the district

nisk taking has teen fostered at all
evels to promote innovation and
shifts in practice. Capacity building
s 3 key lever for buiiding
confidence and competence and
pervades the culture. The culture
uses the group to change the
group by fostering strong vertical
and horizontal relationships and
e3rning opportuni




DAC Questions- Literacy

Is there a lack of
consistent ELA
curriculum across
middle schools or High
Schools?

No, all schools have the same resources (StudySync, Revision Assistant, Newsela, Literature DBQ’s) All
high schools have StudySync, Revision Assistant and Newsela. Other supplemental materials may vary
depending on if they are Pre-AP or IB.

How about elementary
schools?

All elementary schools are provided with the CDE approved Wonders 2020 core program. Elementary
schools also have access to Amplify Reading- a CDE approved online supplemental practice program
that adapts to student needs and includes foundational skill instruction and practice as well as
comprehension instruction and practice. Many schools utilize Heggerty Phonemic Awareness as an
approved supplement at K-1 core and intervention for grades 2-5 as needed.

Can you explain
StudySync?

StudySync is a versatile curricular resource with multiple paths for instruction. Reading, writing,
research, and skill based lessons are embedded throughout the core instructional path. Ample Tier 2
and ELD supports are also embedded throughout every lesson to ensure differentiation for students.
StudySync also contains a library with more than 1000 texts for teacher use and student learning. I am
not familiar with Eureka reading.

Which programs are
currently used?

StudySync, Revision Assistant-Writing, NewsELA, Literature (DBQ) Document Based Questioning,
Wonders 2020. Amplify Reading, Orton Gillingham, Heggerty Phonemic Awareness




DAC Questions- Literacy

Which Tier II interventions
programs are being piloted
and who is participating?

Secondary: StudySync has a Tier I Core Pathway and a Tier IT Access Pathway. MS sites will
begin use of Language Live! beginning in February

Elementary: SIPPS, 95% Group, OG Instructional Strategies, Take Flight (all building specific)

Is there a plan for
curriculum consistency ?

The programs are and have been consistent. Teacher availability to participate in professional
development around the programs has been limited. Lack of a coherent system or clear
accountability form the system has contributed to inconsistency. Increasing professional
development opportunities, system coherence commitment from BOE, Exec Leadership and
site leadership are all moving toward consistency.

What are the measures for
success?

Pre and Post assessments within core and supplemental programming, Acadience Reading,
STAR Renaissance, Curriculum Based Measurement Performance assessments

What is the Dyslexia
support going to look like
and who is going to have
access?

We will have 6-8 pilot sites that support students with identified needs through an identified
program- site specific. Sites may provide in-school support or before/after school support.
In-school support will be for students at that site. Before or after school support may be
available to any identified student dependent on program, site needs, transportation etc...




DAC Questions- Mathematics

How consistent is the
program across grades
and schools being
implemented?

The program has been implemented from the start of the school year the exact same way at each school site. Due
to various teacher styles and confidence, pacing at each building looks different. With common planning
supports put into place this second semester, we believe this will only get better at the start of next school year.
We also believe that having a year to understand the program will help decrease pacing issues in the future years.

Is there a difference in
the data between the
schools that piloted
Eurekaz2 last year vs
those who just started it?

Even with some schools using Eureka Math last year, this is the first year every school has used Eureka Math
Squared (EM2). The biggest advantage for schools using Eureka Math was for staff members who had prior
knowledge increasing confidence and understanding of the learning concepts built within the EM2 program or
how it is taught.

What is the plan to
improve consistency and
alignment?

We have provided as many opportunities as possible for every building to receive the same trainings. Every
teacher was given training on August 12th. Every school has representation in the master cohort that has
continuous learning embedded in it. We are starting to use the planning protocols with teachers at priority
schools at the end of the month (which will provide more planning consistencies) and the goal is to have all
schools, all teachers, with this training before the end of the year. Consistency with being comfortable using this
program will only get better as we have more years of use. It is important to note that solid implementation of a
program doesn't usually occur until 3-5 years of use. Alignment should be followed by using the Quarterly
Overviews at each grade level and the module alignment document that has been created K-8




DAC Questions- Mathematics

Superintendent Gaal mentioned
creating resources and tools to
raise everyone (related to test
scores). What would that look
like?

Common learning in learning science through the 6-phases of learning, common standards and assessment
literacy for all grades and subjects have been given at the district level and through online modules for sites
to emphasize the learning locally. It is very important that all teaching and learning efforts in the district
include all subjects not just tested subjects. For mathematics and literacy, common module and lesson
planning protocols are being rolled out at K-12, Teaching and Learning Coach trainings and department chair
trainings this semester with direct-to-teachers training starting at the end of this month.

How can parents get targeted,
specific and individual resources
to support their students'
learning and/or support filling in
the gaps? How is that being
communicated to the parents
and students?

The online EM2 platform has a "Topic Overview" with a "Family Math" page that can be downloaded and sent
via email that explains to parents what learning will occur in that topic and provides examples of what
students will see. There are also "Practice Partner" pages in each lesson that could offer support to families.
Teachers will be encouraged to send those resources as they introduce new learning the their students. More
details were shared in the previous DAC presentation by Paul Bunge. He also provided parent resources in his
last presentation related to Dreambox. These details include how parents can support the use of Dreambox at
home with their students.

Is there a push to use Dreambox
consistently?

Yes, Dreambox states that 5 or more lessons a week, fully completed, allows the adaptive program to read data
on students, effectively, and makes adjustments based on student proficiency with standards. We have set a
goal for schools that in Year 1 of implementation if they are averaging 4 or more lessons a week, consistently,
that is a fantastic start. As of the Month of December, 31 of our 42 school sites using Dreambox are attaining
that average. 22 of the 42 are averaging the 5 or more lessons a week. That is even with a week of no usage
over Thanksgiving Break. We are currently coaching teachers on how they can assign material to students to
give them a more individualized support depending on what their needs and gaps are.




Next Steps

e Ed Insights, C&l and McREL District-Wide Survey dissemination will be the first full-scale
district wide survey. It will contain all the same questions as the baseline report last
Spring for comparison of data between early cohort feedback and all impacted district
staff. MCREL will provide the new spring report to ensure objective data analysis.

e School support app content will be updated to include any consultant support and more
support categories will be added to reduce the “other” section to capture more detailed
information to ensure targeted supports are focused on district improvement goals

e All trainings will embed similar exit ticket survey questions to gauge growth and
effectiveness in training approaches but will also add questions based on participant
feedback to monitor progress in meeting participant needs

e Curricular planning tools and resources will be developed by teacher teams to increase
system coherence and curriculum scoring moving toward the ‘effective’ and ‘ideal’ rating.



