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1. The IB Mission and the Middle Years Programme 
(MYP)

The International Baccalaureate® aims to develop inquiring, knowledgeable, 
and caring young people who help to create a better and more peaceful world 
through intercultural understanding and respect. (IBO 2023)

Each of the IB programmes reflects a central desire to provide an education that 
enables students to make sense of the complexities of the world around them, 
as well as equipping them with the skills and dispositions needed for taking 
responsible action for the future. They provide an education that crosses dis-
ciplinary, cultural, national, and geographical boundaries, and that champions 
critical engagement, stimulating ideas,	  and effective relationships (What is 
an IB education, 2017, pg. 1).



The American School of Quito (ASQ) is committed to delivering the Internation-
al Baccalaureate (IB) Programmes. In the Secondary Section, the Middle Years 
Programme (MYP) is followed from Grade 7 to Grade 10.

2. The IB Learner Profile

The IB Learner Profile is common to all IB Programs and it is the IB’s mission 
in action. It requires IB learners to strive to become inquirers, knowledgeable, 
thinkers, communicators, principled, open-minded, caring, risk-takers, balanced 
and reflective. 

These attributes of internationally-minded people represent a broad range of 
human capacities and responsibilities that go beyond a concern for intellectual 
development and academic content. They imply a commitment to implement 
standards and practices that help all members of the school community learn to 
respect themselves, others, and the world around them (MYP: From Principles to 
Practice, 2014, pg. 9). All ASQ community members (from students to non-ac-
ademic administrative teams) are expected to honor these attributes and use 
them as part of their day-to-day vocabulary.



3. Approaches to Learning Skills (ATL)

The Approaches to Learning Skills (ATLs) are also common to all IB Programs. 
The IB focus on approaches to learning is grounded in the belief that learning 
how to learn is fundamental to a student’s education. The five categories of in-
terrelated skills aim to empower IB students of all ages to become self-regulated 
learners who know how to ask good questions, set effective goals, pursue their 
aspirations, and have the determination to achieve them. These skills also help to 
support students’ sense of agency, encouraging them to see their learning as an 
active and dynamic process (What is an IB education, 2017, pg. 7).

At ASQ It is expected that these skills are taught explicitly and reinforced in the 
different classes in the MYP, depending on the ATL of focus for a given unit and 
the content learned. “A concept-driven curriculum that uses ATL skills effective-
ly enables all students to become stronger, more self-regulated learners” (MYP: 
From Principles into Practice, 2014, pg. 107-114)





4. The MYP Model and Framework

This IB philosophy, framed in What is an IB education? (2013), is expressed 
through all aspects of the MYP. The programme has been developed with appro-
priate attention to conceptual understanding, teaching and learning in context, 
approaches to learning, service as action, language, and identity, and learning 
diversity and inclusion (MYP: From Principles to Practice, 2014, pg. 13).

Inquiry-based Learning

A strong emphasis is placed on students finding their own information and con-
structing their own understandings. MYP Unit Planning starts by identifying the 
purpose of the unit of study to ensure its alignment with the MYP philosophy 
and requirements. Key and related concepts, global contexts, a statement of 
inquiry, inquiry questions, learning objectives, and approaches to learning are 
all the elements that are aligned to ensure an inquiry-based learning experience 
(MYP: From Principles into Practice, 56).



Concept-based Learning

The development of MYP Units of study is driven by key concepts selected from 
a prescribed list of 16 concepts to be explored across the curriculum. Concepts 
are explored in order to both deepen disciplinary understanding and help stu-
dents make connections and transfer learning to new contexts.



The following table, from MYP: From Principles into Practice, 2020, shows the 
16 key concepts that promote a shared practice among MYP learners across the 
world

Key Concept Definition
Aesthetics deals with the characteristics, creation, meaning and perception of beauty and taste. The 

study of aesthetics develops skills for the critical appreciation and analysis of art, culture 
and nature.

Change is a conversion, transformation or movement from one form, state or value to another. In-
quiry into the concept of change involves understanding and evaluating causes, processes 
and consequences.

Communication is the exchange or transfer of signals, facts, ideas and symbols. It requires a sender, a 
message and an intended receiver. Communication involves the activity of conveying 
information or meaning. Effective communication requires a common “language” (which 
may be written, spoken or non-verbal).

Communities are groups that exist in proximity defined by space, time or relationship. Communities 
include, for example, groups of people sharing particular characteristics, beliefs or values 
as well as groups of interdependent organisms living together in a specific habitat.

Connections are links, bonds and relationships among people, objects, organisms or ideas.
Creativity is the process of generating novel ideas and considering existing ideas from new

perspectives. Creativity includes the ability to recognize the value of ideas when develop-
ing innovative responses to problems; it may be evident in process as well as outcomes, 
products or solutions.

Culture encompasses a range of learned and shared beliefs, values, interests, attitudes, products, 
ways of knowing and patterns of behavior created by human communities. The concept 
of culture is dynamic and organic.

Development is the act or process of growth, progress or evolution, sometimes through iterative im-
provements.

Form is the shape and underlying structure of an entity or piece of work, including its organiza-
tion, essential nature and external appearance.

Global interactions as a concept, focuses on the connections among individuals and communities,
as well as their relationships with built and natural environments, from the perspective of 
the world as a whole.

Identity refers to the particular features that define individuals, groups, things, eras, places, sym-
bols and styles. Identity can be observed, or it can be constructed, asserted and shaped by 
external and internal influences.

Logic is a method of reasoning and a system of principles used to build arguments and reach 
conclusions.

Perspective is the position from which we observe situations, objects, facts, ideas and opinions. 
Perspective may be associated with individuals, groups, cultures or disciplines. Different 
perspectives often lead to multiple representations and interpretations.

Relationships are the connections and associations between properties, objects, people and
ideas—including the human community’s connections with the world in which we live. 
Any change in relationship brings consequences—some of which may occur on a small 
scale, while others may be far-reaching, affecting large networks and systems such as 
human societies and the planetary ecosystem.

Systems are sets of interacting or interdependent components. Systems provide structure and or-
der in human, natural and built environments. Systems can be static or dynamic, simple 
or complex.

Time, place and space The intrinsically linked concept of time, place and space refers to the absolute or relative 
position of people, objects and ideas. Time, place and space focuses on how we construct 
and use our understanding of location (“where” and “when”).



In addition to these key concepts, teachers will develop additional related con-
cepts that are aligned with curriculum requirements and allow students to deep-
en and extend their learning and understanding of the topics studied.  At ASQ 
students will learn about these concepts during their years in the MYP in an 
incremental level of sophistication and abstraction. 

Global contexts

“Global contexts provide a common language for powerful contextual learning, 
identifying specific settings, events or circumstances that provide more con-
crete perspectives for teaching and learning” (MYP: From Principles into Policy, 
58). At ASQ teaching uses real-life contexts and examples, and students are en-
couraged to process new information by connecting it to their own experiences 
and to the world around them. 

The MYP program provides six global contexts that create a common point of 
entry into the inquiry process and invite students to reflect on their local con-
texts as well. The global contexts build powerful themes that provide structure 
and create relevance for students. The six global contexts in the MYP are:

•	 Identities and relationships
•	 Orientation in time and space
•	 Personal and cultural expression
•	 Scientific and technical innovation 
•	 Globalization and sustainability
•	 Fairness and Development

(MYP: From Principles into Practice, 2020)



Interdisciplinary Learning
		
Because the world is highly interconnected, the MYP makes great emphasis on  
interdisciplinary teaching and learning.  “Younger learners often naturally make 
connections between knowledge domains to understand the world around 
them” - Although secondary education organizes learning into disciplines, it is 
important to allow students to integrate those disciplines in creative ways.  

In the MYP teachers plan collaboratively to integrate key concepts and glob-
al contexts and allow students to transfer knowledge between subject areas. 
Teachers identify complementary content, skills, or concepts and address com-
mon real-world issues through the study of Interdisciplinary Units. (Interdisci-
plinary teaching and learning in the MYP, 2021).

At ASQ each year in the MYP will include a  minimum of 1 interdisciplinary unit of 
study that includes disciplines from more than one subject group (for example 
math and biology) or different disciplines from the same subject group (for ex-
ample visual arts and music). Grade Level teams can determine the most appro-
priate approach and application to meet this goal. “Collaborative planning allows 
for the development of interdisciplinary learning initiatives, demonstrating to 
students the need to use concepts, knowledge, and skills from different disci-
plines in order to solve problems.” (MYP: From Principles into Practice, 2020).

	     

End of the Program Project: The Personal Project

The Personal Project provides the opportunity for students to undertake inde-
pendent exploration on an area of personal interest, demonstrate and strength-
en their ATL skills, choose an interest that they want to focus on, choose how to 
achieve their goal, create their own success criteria, and foster the development 
of independent, lifelong learning (Personal Project Guide, 2021). 

The PP consists of three parts:

•	 Process

•	 Product

•	 Report

“Through the process of creating a product, students explore, and area that is 
personally meaningful, take ownership of their learning in a self-directed inqui-
ry, and transfer and apply skills in pursuit of a learning goal and the creation of 
a product… Preparing the report is an opportunity for students to engage in a 
structured reflection on the process and the product.” (Personal Project Guide, 
2021)



(Personal Project Guide, 2021)



5. Subject Areas in the MYP

At ASQ the courses offered in the MYP are designed to prepare students with 
opportunities to become knowledgeable and life-long learners in preparation for 
the Diploma Program courses.

The following table shows the course offer and number of hours per 6 day rota-
tion.

Course Grade 7 Grade 8 Grade 9 Grade 10
Language and Literature 6 6 6 6
Lengua y Literatura 6 6 6 5
Individuals and Societies 6 6 6 5
Mathematics 6 6 6 6
Science 6 6 6 10

(Física, Chemistry, 
Biology)

Design 2 2 2 2
Visual Arts 2 2 2 3

Students choose 
between Visual Arts 
and Music

Music 3 3 3
Physical and Health Educa-
tion 

3 3 4 3

MYP Core SA SA SA SA
Personal Project

Supporting classes Consejería 
Estudiantil
Advocacy
Enrichment
Advocacy



MYP Learning Objectives

Each subject group has specific aims and learning objectives in the MYP. Objec-
tives define what the student will be able to accomplish as a result of studying 
the subject. At ASQ teachers regularly report student progress towards achiev-
ing the prescribed MYP learning objectives in each subject.  The following table 
summarizes the learning objectives and assessment criteria for each subject.

Subject
Learning and 
Assessment 
Objectives
A B C D

Language and Lit-
erature

Analyzing Organizing Producing text Using language

Individuals and 
Societies

Knowing and 
understanding

Investigating Communicating Thinking 
critically

Sciences Knowing and 
understanding

Inquiring and 
designing

Processing and 
evaluating

Reflecting on 
the impacts of 
science

Mathematics Knowing and 
understanding

Investigating 
patterns

Communicating Applying 
mathematics 
in real-world 
contexts

Arts Investigating Developing Creating /Per-
forming

Evaluating

Physical and health 
education

Knowing and 
understanding

Planning for 
performance

Applying and 
performing

Reflecting and 
improving 
performance

Design Inquiring and 
analyzing

Developing ideas Creating the 
solution

Evaluating

Interdisciplinary Evaluating Synthesizing Reflecting
Personal Project Planning Applying skills Reflecting

Sources: MYP: From Principles into Practice, 2020. MYP Personal Project Guide, 
2021.

6. Assessment 

All IB programmes are informed by assessment, as indicated in the IB approach-
es to teaching. While assessments look different in each programme, all IB as-
sessment methods are varied, and fit for purpose.



When creating MYP units, teachers must ensure that assessments: 

•	 are integral to the learning process 
•	 are aligned with subject-group objectives
•	 gather information from a variety of perspectives, using a range of tasks ac-

cording to the needs of the subject and the nature of the knowledge, skills 
and understanding being assessed 

•	 are appropriate to the age group and reflect the development of the students 
within the subject 

•	 provide evidence of student understanding through authentic performance 
(not simply the recall of factual knowledge). 

(From Principles to Practice, 2014, pg. 78)

“The primary purpose of grades is to communicate student achievement.” (Bai-
ley in O’Connor 2023). Scores should provide meaningful feedback to students, 
document their progress, and help teachers make decisions about what instruc-
tion a student needs next (Wormeli, 2006).

Final grades are determined based on summative assessment and formative 
assessments.

Summative Assessment - occurs during or at the end of the unit of instruction. 
The purpose is to evaluate mastery of learning and skills. Summative tasks must 
be done under teacher supervision.

•	 Examples of summative assessments can be: unit tests, performance tasks, 
essays, presentations, discussions, debates, projects and lab reports

Formative Assessment - occurs throughout the learning process while students 
are making meaning of new concepts. The feedback is nearly immediate and 
helps students integrate new information with previous knowledge. Formative 
assessments also help teachers make adjustments to the learning process to 
best meet the needs of our students. Formative assessments are powerful tools 
that can help improve understanding and build on previous knowledge so that 
students can achieve mastery. 

There are two types of formative assessments: 
Informal: Result or proficiency level is not recorded, yet students receive infor-
mal feedback and the teacher uses this data for instructional decisions. 
Formal: Proficiency level per standard is recorded in the gradebook. This data  
may be used as a second tier of data when recording final grades.

•	 Examples of formative assessments can be: teacher observations, conceptual 
maps, problem resolution, class work, exit tickets, interviews, homework (as 
part of the process, not grade completion), quick writes, quizzes, socratic 
seminars, and warm-ups. 

•	 Teachers assess student learning based on MYP Assessment criteria. 
•	 Each subject area has 4 Assessment Criteria - A, B, C and D. 
•	 All grades are based on a 1-8 achievement rubric given to students for each 

assessment task when the task is assigned. Students should understand ex-
pectations through model work, task clarifications and student-teacher dis-



cussions. Task clarifications will be adjusted according to students’ learning 
needs. Teachers will use this format to communicate task clarifications: Task 
clarification template.

•	 Grade 7 will apply the Year One MYP rubrics. Grade 8 will apply the Year 
Three MYP rubrics. Grades 9 and 10 will apply the Year Five MYP rubrics.

•	 Teachers decide which criteria will be assessed based on the task. If a task 
utilizes multiple assessment criteria, students will receive separate grades for 
each criterion.  

Example: an English essay may be graded on: A: Analyzing and B: Organizing 
In this essay students will get 2 grades: 

One grade of 1 to 8 for Criterion A: Analyzing 
   AND 
One grade of 1 to 8 for Criterion B: Organizing

•	 Each of the four MYP Criteria must be assessed formatively and summatively 
at least once every semester. 

•	 Determining Final MYP Grades (at mid-year and at the end of the year) 
•	 At the end of each partial, all the grades obtained by the student in the dif-

ferent assessments (summative and formative) are communicated to parents 
through a progress report, yet there is no final grade determined at this point. 

•	 Holistic grades will be determined at mid-year and at the end of the aca-
demic year. Teachers look at all the scores for each assessment criterion and 
determine, through holistic judgment, the final score (the final score is not 
an average of the grades obtained during the term). A holistic judgment de-
cision is made based on the most recent, relevant and most representative 
scores but should not be lower than the average of the  summative assess-
ments, nor should the final score be higher than the highest score achieved. 
Teachers need to provide sufficient evidence to justify their holistic decision. 

Example for Criterion A: Analyzing 
    1st summative assessment = 5 
    2nd summative assessment = 4 
As a second tier of data, teachers look at formative assessments:
    1st formative assessment = 3
    2nd formative assessment = 4
    3rd formative assessment = 5

Teacher’s final score for A = 5.  

•	 Formative assessments are reported but not averaged for the final score. 
Reporting formative assessment criteria scores is required in order for the 
teacher to communicate academic progress to parents and students, on a 
regular basis. Formative scores are secondary evidence for holistic judgment. 

•	 Teachers add up all the final criteria scores for a total of 32 points.
•	 The criteria convert to a 7 point scale of achievement which aligns with the IB 

Program assessment procedures.
•	 The score on the 7 point scale correlates to a Ministry of Education Local 

Grade according to the established conversion. This conversion is used for 



Ministry reporting 
•	 and transcripts, but should not be communicated to students. All grading 

feedback is to be done according to the 7 point scale. 
•	 Area Departments will collaborate in moderation activities of individual as-

signment evaluations and final reporting grades in order to regulate MYP and 
DP evaluations. 

Reporting takes place through the LMS adopted by the Secondary Section, Tod-
dle. Reports include formative and summative grades achieved by the student 
per each of the four Assessment Criteria in each subject area throughout each 
partial. 
The final grade for each criteria, as well as the sum of the four criteria for a total 
over 32 possible points - obtained by the student at the end of each quimester 
and determined through holistic judgment - is reported in the Report Card to 
students and parents. This score is also reported in the IB 7 point scale:



MYP Portfolios

Portfolios are used to document student involvement in learning, and demon-
strate success, growth, critical thinking, creativity, assessment and reflection.  
The portfolio should show a wide range of teaching, learning and assessment.  
It should include samples of work that show the process, as well as the product.

Portfolios should celebrate student learning, showing the development of the 
whole child.  Portfolios are intended to be developed by the student, with the 
guidance of the teacher. Students choose the work they want to include in their 
portfolio throughout the school year. At the end of each quimester, the teacher 
facilitates student reflection on their learnings of the different key elements in 
the unit. This reflection is also included in the portfolio.

Academic Integrity

All IB Programs have honesty, trust, fairness, respect, and responsibility as fun-
damentals for Academic Integrity practices.



7. FCAQ Academic Integrity Policy

Our Academic Integrity Policy establishes what constitutes malpractice and mis-
conduct. All community members are responsible for executing best academic 
integrity practices. In a teaching and learning culture of academic integrity, all 
adult community members need to be explicit of what academic integrity is and 
isn’t, reinforce good research habits, design creative and varied assignments that 
focus on the importance of the product, and model ethical use of information.

Academic Integrity Curriculum

Academic Integrity is explicitly taught to students since Grade 1 when they learn 
that ideas and work have to be acknowledged. Students begin learning how to 
use the MLA format to cite sources in 2nd grade. Approaches to Learning Re-
search Skills (Informational literacy, media literacy, and ethical use of media and 
information) are introduced in the library class in Primary and reinforced during 
all the years in the MYP. 



8. Inclusion

As an IB school, FCAQ believes that all students can learn with a unique process 
and all students have the right to learn at their own pace and with their partic-
ular learning style. Each classroom is a specialized learning environment where 
students’ needs and interests define the planning, instruction and assessment.

The IB has identified 4 good practices that promote student equitable access to 
the curriculum:

•	 affirmation of identity and development of self-esteem
•	 value of previous knowledge
•	 scaffolding
•	 expanding of learning

FCAQ Inclusion Policy

The Inclusion Team is composed of various members, led by the Learning Spe-
cialists. The Learning specialists play two roles; one, be an inclusion coach for 
the teachers and two, lead the Support Program.
Support Program: This Program is designed for students in Tier III, with specif-
ic educational, physical and/or emotional needs. This team is also made of the 
Guidance Counselor, Administration, teachers, parents and students.

UDL

An important element in inclusive instruction is CAST’s Universal Design for 
Learning tool. Teachers, with the support and guidance of the Instructional 
Coach and Learning Specialist are responsible for designing learning experienc-
es using this tool, to make sure all student needs, interests, and learning styles 
are taken into account.



9. Language

At FCAQ, all teachers are language teachers. Therefore, language learning is em-
bedded in every subject area.

We believe that:

•	 International Mindedness is fostered through language: when students learn a 
language, they learn a culture.

•	 Agency is achieved through translanguaging: students switch from one lan-
guage to another to think metacognitively and transfer knowledge.

•	 Language is acquired in an authentic and structured environment.
•	 To maximize exposure to the language, teachers and students must commu-

nicate in the language of instruction beyond the classroom.
•	 Honoring and enhancing the student’s language of socialization affirms cul-

tural identity.
•	 Language is the key foundation for Literacy.

As part of its mission and vision, FCAQ offers a bilingual program. All FCAQ stu-
dents are language learners (mostly English language learners, as the majority 
of our student population has Spanish as their first language).

Language acquisition to achieve bilingualism is scaffolded, depending on the 
grade level and student development. As language is the foundation of the Lit-
eracy Process, this process is begun in the student’s first language.

With those students whose first language is different from Spanish or English, 
we aim to identify and promote their home language and culture in our commu-
nity. Our teachers are strongly encouraged to integrate the student and the fam-
ily home language and culture into the inquiry process and learning experiences.
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