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PREAMBLE

A.

Academic freedom is fundamental to education.

Al

A.2

A3

A4

All instruction shall be fair, accurate, objective, and supportive to the age and
maturity of the student(s), and sensitive to the community needs and the needs and
values of our diverse cultures and heritages. The District acknowledges the need to
protect unit members from any censorship or restraint, which interferes with the unit
members' obligation to pursue truth in performance of his/her teaching functions.

A.1.1 A unit member shall have reasonable freedom in classroom presentations
and discussions and may introduce political, religious or otherwise
controversial material, provided that said material is relevant to the course
content and within the scope of the law.

A.1.2 Within the bounds of Board policies and administrative regulations, adopted
District curriculum, curriculum prescribed by the State of California and other
legal requirements, unit members shall have discretion on their teaching
methodologies.

There shall be support and free discussion of controversial topics relevant to the
classroom and the adopted course of study. Good judgment shall be exercised by
employees so as to allow equal expression of all sides involved however
controversial. Teachers should lead and guide all discussions in an impartial
manner and shall not advocate a particular political, religious, or controversial
position.

A unit member shall be entitled to full rights of citizenship, and no religious or
political activities, or lack thereof, of any unit member shall be used for purposes of
evaluation or disciplinary action unless said activities violate local, state or federal
law.

Employee discipline shall not be used to deny any individual his/her academic
freedom rights.



ARTICLE 1: AGREEMENT

1.1 This is an Agreement between the Board of Education of the Newark Unified School
District, (“District”) and the Newark Teachers Association/CTA/NEA (“Association”) entered
on the date set forth on the signature page.

1.2.1 This Agreement is entered into pursuant to Chapter 10.7, Sections 3540-3549.3 of the
California Government Code, known as the Educational Employment Relations Act.



ARTICLE 2: RECOGNITION

2.1

2.2

2.3

The District recognizes the Association as the exclusive representative for that unit of
certificated employees in the following classifications:

211 All full-time and part-time certificated classroom teachers, resource teachers,
teachers on special assignment, counselors, school psychologists, speech
clinicians, program specialists, librarians, school nurses, learning center
teachers, department chairs, temporaries and substitutes on contract, and
adult school teachers.

This unit shall exclude all other employees of the District as of the ratification date of this
Agreement. Among those exclusions are all classified employees, all certificated
employees not specifically included above, all confidential employees as designated by the
District, and all management employees as designated by the District.

The District will inform, and upon request, consult with the Association (within the meaning
of the last paragraph of section 3.3.2) about the creation of any new certificated
classifications in the bargaining unit (i.e., one which is not included in section 2.1.1 above)
and will provide the Association with a job description of the position consistent with the
foregoing definition of consultation as soon as practical to do so.



ARTICLE 3: ASSOCIATION RIGHTS

3.1

The Association shall have the right to:

3.1.1

3.1.2

3.1.3

3.14

3.1.5

3.1.6

3.1.7

Represent employees in the certificated bargaining unit in accordance with
state and federal law and have access at reasonable times to areas in which
unit members’ work.

Use designated institutional bulletin boards, mailboxes, electronic mail, fax
machines, the Internet, and the District mail system, pursuant to Board
Policy/Administrative Regulation 4040 (see Appendix N), at reasonable
times for the posting or transmitting of information or notices. Copies of any
bulletin or notice given general distribution to unit members or Association
members will also be provided to the principal of the school(s) where
distributed and to the Superintendent.

Use, without charge, of instructional facilities and buildings subject to Civic
Center Act requirements.

The name, job title, department, work location, site phone extension, home
address, personal email address and personal cellular telephone numbers (if
on file with the District) of any newly hired employee within 30 days of the
date of hire or by the first pay period of the month following hire. The District
shall also provide the Association with a list of that information for all
employees in the bargaining unit at least every 120 days.

Receive electronic notification of the availability of the agenda and attached
materials 72 hours in advance of all regularly scheduled Board meetings and
24 hours prior to any special Board meeting. Receive electronic notification
of all Board of Education regularly scheduled meeting dates. Public Board of
Education materials not generally distributed shall be available to the
Association upon reasonable request.

Designate a local site representative and alternate per Association by-laws.
The Association shall notify the District of the designated site representatives
by October 1 of each school year. The Association further agrees to notify
the District within 15 days of any change in designated representative(s).

The Association shall be provided 20 days of Association Business Leave
(ABL) for the president and/or president's designee(s) to conduct the lawful
business of the Association. The Association shall be granted a total of 20
additional days of paid leave (ABL) for which the Association (NTA or CTA)
shall reimburse the District for the actual cost of providing a substitute at the
daily substitute rate or the actual cost whichever is lower. ABL shall be
reported through normal District leave reporting procedures. The
Association shall provide the District within 30 days of ratification of this
Agreement with the name(s) of its officer(s) or agent(s) permitted to utilize or
authorize this leave. Association Leave shall be utilized subject to normal
District leave request and reporting procedures and upon at least five (5)
work days prior notice to the District, except in cases where unforeseen
circumstances prevent such notice, in which case, the notice shall be
provided as soon as possible.



3.1.8 The right of payroll deduction for payment of organizational dues shall be
accorded to the Association. Association membership dues and associated
fees, upon formal written request from the Association to the District, shall be
increased or decreased without re-solicitation and authorization from unit
members.

The District shall deduct from the pay of Association members and pay to
the Association the normal and regular monthly Association membership
dues/fees as voluntarily authorized in writing by the unit member on an
Association approved form subject to the following conditions:

3.18.1 Such deductions will be made upon submission to the District
by the Association a list of unit members who have duly
completed and voluntarily executed the Association approved
membership dues deduction authorization form.

3.1.8.2 The District shall not be required to implement any new or
changed dues deduction until the pay period commencing 20
days or more after submission.

3.1.8.3 With respect to all sums deducted by the District pursuant to
this Article, the District agrees promptly to remit such monies
to the Association accompanied by an alphabetical list of unit
members for whom such deductions have been made.

3.1.84 The Association agrees to furnish any information needed by
the District to fulfill the provisions of this Article. The parties
agree that membership — adding new members, maintaining
current members, or dropping members who complete the
process with the Association to do so — is entirely a function
of the Association, and no part of this Agreement may
interfere with the Association membership process.

3.1.8.5 The Association agrees to pay reasonable legal fees and
legal costs incurred by the District in defending against any
court action or administrative proceeding challenging the
legality or constitutionality of this Article or the implementation
thereof, and to pay any judgment or settlement arising out of
such action or proceeding: provided that the Association shall
have the right to decide and determine whether any such
action or proceeding shall or shall not be compromised,
resisted, defended, tried or appealed.

3.1.9 On two Mondays per month, Association Executive Board members,
designated site representatives and NTA committee chairs shall be allowed
to leave their sites at 3:30 p.m. to attend NTA meetings held outside the
District.

3.2 Presidential Service Leave

3.2.1 The District annually shall grant Presidential Service Leave (PSL) to the
Association President or up to two Association Co-Presidents. Annual PSL
shall not exceed one half (1/2) of one Full Time Equivalent (FTE). If the



3.3

3.2.2

3.2.3

3.2.4

3.2.5

Association requests more or less than a leave of one half (1/2) of one FTE,
whether or not the Association has a President or Co-Presidents, the District
and the Association shall mutually agree in writing upon the proportions of
leave. Such agreement shall be applicable to one academic year only. If
the proposed release time schedule is other than consecutive hours, the
release time schedule will be determined between the District and the
Association. If these parties cannot reach agreement, the release time
schedule shall be determined by the Superintendent/designee and the
Association President.

Each year, within ten (10) school days of the certified NTA election results,
the Association shall notify the District as to the percentage FTE of PSL the
Association will use during the following school year.

3.2.21 The District shall notify the Association within thirty (30) days
of the Association's request of any difficulties in locating a
qualified replacement and the Association shall collaborate
with the District to resolve the problem.

Presidential Service Leave shall be with pay. The Association shall
reimburse the District the PSL percentage of one Full Time Equivalent (FTE)
at the cost of a unit member whose salary is Column 1, Step 1 of the
Certificated Salary Schedule plus salary driven costs by June 30" of the
current school year.

The person(s) on PSL shall be entitled to participate in health and welfare
benefit plans on the same basis as full-time employees and suffer no loss of
seniority or retirement credit.

Upon expiration of the period of leave, persons shall be returned from PSL in
accordance with Section 11.1.5 below.

Right to Consult

“Consultation” as used in this Agreement shall be defined as follows: Discussions which
provide each party with a meaningful opportunity to materially impact, influence and shape
decisions before they are made. This consultation does not limit any of the rights contained

in Article 4.

The Association has the right to consult on the definition of educational objectives, the
determination of the content of courses and curriculum to the extent such matters are within
the discretion of the District under law.

3.3.1

3.3.2

The District shall give timely written notice to the Association, including a
reasonable timeline within which a response is required, on matters subject
to consultation, including those matters listed in section 3.3.2.

Upon the timely response of the Association, the District agrees to consult
when the District is contemplating any of the following:

3.3.2.1 a change in the curriculum and/or course content;
3.3.2.2 the selection of textbooks;



3.4

3.5

3.6

3.3.3

3.3.4

3.3.5

3.3.2.3 In-service training or staff development, whether provided on
a staff development day or on a shortened day which is
dedicated to this purpose:

3.3.24 the adoption of a comprehensive student assessment
program including the use of technology;

3.3.25 a change in elementary preparation period curriculum
specializations; and

3.3.2.6 accounting of student instructional minutes.

The Association shall be notified by the District of the intention of the District
to review, revise, or create any of the above prior to any committee work
being started.

The Association shall be consulted on the composition of District committees
providing the consultation services listed above. The District will inform the
Association of any changes in the committee composition so that the
Association may submit suggested replacement members.

The Association shall be provided with a list of all district-level committees
and their composition annually, as soon as feasible.

Site Communication Procedures

3.4.1

3.4.2

The parties agree that two-way communication and discussion of unit
members and administrators’ concerns which may arise from time to time
over school level policies and procedures is to be encouraged. Each school
site shall determine the means and methods by which to accommodate two-
way communication and discussion of school level policies and practices
contemplated by this article.

The purpose of two-way communications between teachers and site
administration is to resolve informally and expeditiously as possible concerns
that impact the District’s educational program; the ultimate goal of the forum
is program improvement.

Curriculum Council

Except as stated below, nothing contained herein shall be interpreted as changing past
practice with respect to the Curriculum Council.

The parties agree that the Association will appoint three (3) unit members to the Curriculum
Council. One of these appointees will come from the elementary schools, one from the
junior high school and one from the high school. The parties further agree that the bylaws
for the Curriculum Council will reflect these agreements.

New Employee Orientation

3.6.1

3.6.2

During the beginning of the year new employee orientation, Association
representatives are invited and given time within the orientation to address
and communicate with new certificated staff.

The Association all receive not less than 10 days’ notice in advance of the
foregoing orientation, except that a shorter notice may be provided in a



3.6.3

3.6.4

3.6.5

3.6.6

3.6.7

specific instance where there is an urgent need critical to the employer’s
operations that was not reasonably foreseeable.

The Association shall be given 60 minutes to address, communicate with,
and distribute CTA and NTA related literature of its choice to new certificated
staff who are in attendance.

The Association shall have access to available audio-visual equipment for
presentation purposes.

Individual/Group Orientations: Orientation sessions may also include
individual (one-on-one) new hire meetings with a Human Resources
representative and/or group orientation sessions for employees hired during
the school year.

3.6.5.1 The District shall give the Association notice as soon as
possible following the hiring decision. An Association
representative shall be given up to 30 minutes following the
onboarding process to conduct an orientation session. If this
occurs during the representative’s work day, such time shall
be scheduled, if feasible, during the representative’s non-
duty/non-instructional time in order to prevent/minimize
disruption to normal work operations.

The Association membership packet provided by the Association to the
District shall be included in District orientation materials provided to newly
hired certificated employees.

As used in this section, all references to certificated employee(s) refer(s)
only to those who are included in the bargaining unit represented by the
Association (see Article 2).



ARTICLE 4: DISTRICT RIGHTS

4.1

4.2

It is understood and agreed that the District retains all of its powers and authority to direct,
manage and control the organization to the full extent of the law. Such duties and powers
include, but are not limited to the following: to determine its organization; direct the work of
its employees; determine the times and hours of operation; determine the type and level of
service to be provided and the method and means of providing them; establish its
educational policies, goals and objectives; insure the rights and educational opportunities of
students; determine staff patterns; determine the number and type of personnel required;
maintain the efficiency of District operation; determine the curriculum, build, move or modify
facilities; establish budget procedures and determine budgetary allocations; determine the
methods of raising revenue; contract out work as legally allowed under the Education and
Government Codes; and, take action on any matter in the event of an emergency. In
addition, the District retains the right to hire, assign, classify, evaluate, promote, terminate
and discipline employees.

The exercise of the foregoing powers, rights, authority, duties and responsibilities by the
District, the adoption of policies, rules, regulations and practices in furtherance thereof, and
the use of judgment and discretion in connection therewith, shall be limited only by the
specific and express terms of this Agreement, and then only to the extent such specific and
express terms are in conformance with the law.



ARTICLE 5: GRIEVANCE AND ARBITRATION PROCEDURE

5.1

5.2

5.3

General Provisions

5.1.1 A grievance is defined as a formal written statement by a unit member or the
Association alleging that the District has violated a term of this Agreement.

5.1.2 Should the Association's right to grieve be overturned, the parties agree to
meet and negotiate this provision.

5.1.3 A formal grievance shall be initiated in writing on the form produced by the
District and approved by the Association, and shall be filed with the
immediate supervisor. A copy of the form will be sent to the Association.

514 The respondent in all cases shall be the District itself rather than any
individual. Except at Level 1, the District may be represented by a person of
its choice. The filing or pendency of a grievance shall not delay or interfere
with the implementation of any District action during the processing thereof.

5.15 A "day" is a day in which the central administrative office of the District is
open for business.

5.1.6 There shall be days of abeyance during which the grievance time line will
stop if requested by either the grievant or the District. Days of abeyance are
the Thanksgiving, Winter and Spring breaks and school holidays; however,
summer recess only by mutual agreement.

Informal Level

Before filing a formal written grievance, the grievant shall attempt to resolve
the matter by means of an informal conference with his/her immediate
supervisor. The immediate supervisor shall schedule a meeting with the
grievant within three (3) days of the request for the meeting.

Level 1

5.3.1 If the matter is not resolved informally, the grievant may, within 20 days after
the occurrence of the act or omission giving rise to the grievance or within 20
days after the grievant could reasonably have known of the act or omission,
present his/her grievance in writing to the site administrator.

5.3.2 The written statement shall be a clear, concise statement of the grievance,
including the specific provisions of this Agreement alleged to have been
violated, the circumstances involved, the date of the informal conference,
and the specific remedy sought.

5.3.3 Either party may request a personal conference with the other party. There
shall be a conference between the site administrator and the grievant if it is
requested. The site administrator shall communicate a decision to the unit
member in writing within 10 days after receiving the grievance and such
action will terminate Level I.



54

5.5

Level Il

54.1

54.2

54.3

54.4

In the event the grievant is not satisfied with the decision at Level |, the
grievant may appeal the decision in writing to the Superintendent within 10
days after termination of Level I.

This statement shall include a copy of the original grievance, the decision
rendered at Level |, and a clear, concise statement of the reasons for the
appeal. Either the grievant or the Superintendent or designee may request a
personal conference and a conference shall be held.

The Superintendent or designee shall communicate a decision within 15
days after receiving the appeal and such action will terminate Level .

If a grievance arises from action or inaction of the District based on a
decision at a level above the principal or immediate supervisor, the grievant
shall submit such grievance in writing directly to the Superintendent and the
Association with the processing of such grievance to commence at Level Il.
Such submission of the grievance to the Superintendent shall be made
within twenty (20) days after the grievant could reasonably have known of
the act or omission.

Arbitration Procedure

55.1

5.5.2

If the grievant is not satisfied with the decision at Level I, or the
Superintendent or designee has not made a timely response, he/she may,
within 10 days after the termination of Level I, request in writing that the
Association submit the grievance to binding arbitration.

If the Association desires to arbitrate the grievance, it shall give written
notice to the District within 25 days of the termination of Level .

55.2.1 It is expressly understood that the only matters which are
subject to binding arbitration are grievances which were
processed and handled in accordance with the limitations and
procedures of this Article. Processing and discussing the
merits of an alleged grievance by the District shall not
constitute a waiver by the District of a defense that the
dispute is not grievable.

55.2.2 At its option, the Assaociation may suggest mediating the
grievance at the same time notifying the District that it is
submitting the grievance to binding arbitration. If the district
agrees, then mediation will proceed during the same time as
the arbitration selection process. The parties, mindful of the
cost of canceling an arbitration hearing, will proceed as
rapidly as possible to secure a mediator to hear the dispute
and assist the parties in reaching a mutually acceptable
conclusion. It is further agreed and understood by the parties
that the initiation of mediation and/or the completion of
mediation shall be parallel to the arbitration process and in no
way interfere with the arbitration process.



5.5.3

554

555

Selection of Arbitrator

5.5.3.1

5.5.3.2

5.5.3.3

Following notice to proceed to arbitration and if the District
and the Association cannot agree within five (5) days on an
individual to serve as arbitrator, they shall request an odd
numbered list of experienced individuals from the State
Mediation and Conciliation Services, or the American
Arbitration Association. The individual shall be selected using
the procedures of the agency.

Upon mutual agreement of the District and the Association,
the arbitration shall proceed under the expedited rules of the
American Arbitration Association and the arbitrator shall be
notified of the request for expedited arbitration.

Without agreement to proceed under expedited arbitration
rules; the dispute shall be arbitrated pursuant to the voluntary
Labor Arbitration Rules of the American Arbitration
Association and the provisions of this Agreement. The
arbitrator's decision shall be in writing and shall set forth
his/her findings of fact, reasoning and conclusions on the
issues submitted.

Motions to Dismiss

5541

If a claim is raised as to the arbitrarily of a grievance as a
result of a violation of the terms of this Article, such claim
shall be ruled on first by the arbitrator. At its option, and
without prejudice, the District may have such a claim heard
along with the merits of the case.

Limitations upon the Arbitrator

5551

5.5.5.2

The decision of the arbitrator shall be based solely upon the
evidence and arguments presented to him by the respective
parties in the presence of each other, and upon arguments
presented in briefs. The arbitrator shall have no power to
alter, amend, change, add to, or subtract from any of the
terms of this Agreement, but shall determine only whether or
not there has been a violation of an express term of this
Agreement in the respect alleged in the grievance. In
determining whether the District has violated an express term
of this Agreement, the arbitrator's standards of review shall be
limited to whether the District has acted in an arbitrary,
capricious, or discriminatory manner.

This Agreement constitutes a written agreement under
Section 3540.1(h) of the Educational Employment Relations
Act, Labor Code Section 1126 and other laws of the State of
California. The arbitrator shall not have authority to decide
any issue not within the submission, and shall determine the
intent of the parties by applying generally accepted rules of
contract construction. Past practice may be considered, but
shall not modify clear terms of the agreement. The arbitrator



5.6

5.7

5.8

5.9

shall be without power or authority to add to, delete from, or
modify the terms of this Agreement.

5.5.6 The decision of the arbitrator shall be in writing and be final and binding on
the parties and shall be submitted to the Superintendent and the
Association.

55.7 Expenses
55.7.1 Each party shall bear the expenses of the preparation and

presentation of its own case; all other fees and expenses of
the arbitration proceedings shall be shared equally by the
parties.

5.5.8 The parties will work together to schedule hearings and witness participation
so as to minimize the impact on the District’'s and the Association’s finances,
operations and educational services.

Representation

5.6.1 An individual unit member shall have the right to process his/her grievance

without intervention by the Association, provided that the District shall not
agree to a resolution of the grievance until the Association has received a
copy of the grievance and the proposed resolution, and has been given the
opportunity to file a response. The Association shall file its response, if any,
within 10 days of receipt of the proposed resolution.

Group Grievances

5.7.1

Should the Association and the District feel that the significant characteristics
of a number of individual grievances are sufficiently alike that it would be in
the best interest of time to hear this group of grievances as one, they may
mutually agree in writing to do so. In such instances, a group grievance
shall be submitted to Level Il.

Reasonable Release Time

58.1

Confidentiality

591

Grievance meetings will normally be scheduled by the District so as not to
conflict with a unit member's classroom duties. However, if this is not
possible, reasonable release time will be provided the grievant, the site
representative or another representative of the Association for purposes of
processing a grievance.

The District and the Association shall be respectful of the privacy of all
parties to a grievance and shall process the grievances and all information
pertaining to them discretely. However, nothing in this Article shall preclude
the District or the Association from truthfully reporting on the parties’
respective positions regarding grievances, the status of grievance
proceedings, and the outcome or settlement of grievances.



5.10

5.11

5.12

No Reprisal

5.10.1

There shall be no reprisal against a unit member for filing a grievance or
assisting a grievant in the above procedure.

Grievance Files

5.11.1

The District's records dealing exclusively with the filing and processing of a
grievance shall be maintained separately from the grievant’s personnel file.
All records used in this grievance procedure which may have come from
personnel files maintained by the District will be returned to those files
without indication that they had been used in this grievance procedure.

Failure to Meet Time Limits

5121

If a grievance is not processed by the grievant in accordance with the time
limits set forth in this Article, it shall be considered settled on the basis of the
decision last made by the District. If the District fails to respond to the
grievance in a timely manner at any level, the running of the time limit shall
be deemed a denial of the grievance and termination of the level involved,
and the grievant may proceed to the next step.

5.12.1.1 Time limits hereunder may be lengthened or shortened in any
particular case only by mutual written agreement between the
parties or their authorized representatives.

5.12.1.2 The parties will attempt, in good faith, to adjust time limit
problems which occur above Level | as a result of the summer
recess.



ARTICLE 6: WORK YEAR

6.1

6.2

6.3

6.4

6.5

The standard work year for unit members shall be 186 days, comprised of 180-student
contact days, three (3) non-student contact teacher workdays, and three (3) Staff
Development days.

For any unit member whose position includes a standard work year more than 186 days,
the work year calendar incorporating these additional days shall be established by the
supervisor in consultation with the affected employees by the end of the preceding work
year. Unit member attendance on all work days is equally mandatory regardless of purpose
and any absences must be reported on Aesop by 7 a.m.

6.2.1

6.2.2

6.2.3

Except as otherwise agreed upon by the parties and the affected employees,
the standard work year for Counselors, Lead Teacher, Program Specialists,
Psychologists and School Nurses shall be the equivalent of ten (10) days (75
hours) more than the standard work year/work days of the unit members as
set forth in section 6.1 (equivalent to196 work days). The scheduling and
recordation of these additional days/hours shall be in consultation with the
employees’ supervisor(s).

Speech Therapists and Librarians may be assigned up to ten (10) additional
duty days beyond the standard work year as provided for in 6.1 above during
each year of this Agreement with additional compensation provided on a per
diem basis.

The standard work year for teachers assigned as department chairs and
activity director shall be two (2) days more than the standard work year for
unit members as set forth in section 6.1 (Total 188 work days.)

The work year for new unit members shall be the standard work year for unit members set
forth in section 6.1 plus one (1) additional day. Any other additional days, for new unit
members shall be determined by mutual agreement of the District and the Association and
shall be paid per diem.

By mutual agreement part-time unit members may provide days of service less than those
provided herein.

As used in this section, “calendar” refers to the unit member work year calendar.
Calendars shall be implemented in three-year cycles and mutually negotiated in the second
year of each cycle subject to the following provisions:

6.5.1

6.5.2

6.5.3

If an agreement cannot be reached by any calendar committee during a
three-year cycle, the District and Association agree that this shall terminate
the current three-year adoption cycle with the understanding that there will
remain one more year under the previous calendar agreement.

All negotiated calendar agreements are submitted to ratification by the NTA
Representative Council and the NUSD Board of Education. If ratification is
not achieved, the parties agree to meet and negotiate as soon as is
practical.

Calendars for each pending cycle shall be negotiated with the understanding
that such negotiations shall be concluded by June 1% of the third year in a



6.6

6.7

cycle. If negotiations are not completed by June 1%, then the calendar for
the current (third) year shall be adopted for the succeeding year.

6.5.4 If for an emergency reason a site or sites are closed for a day or more and
the District would lose Average Daily Attendance (ADA) revenue as a result
of the closure, the Association and District agree to the following:

6.5.4.1 The District will make every effort to obtain a waiver from the
State in accordance with established procedures.

6.5.4.2 If the waiver request is denied, unit members at the involved
site or sites shall, if directed by the District, provide the
number of additional days of service which would allow the
District to receive 180 A.D.A. revenue generating days for
each of the sites involved. Any such additional service shall
be without additional compensation.

6.5.4.3 If any additional days are needed, they shall be scheduled by
the District only after consultation with the Association.

Teachers will be free to spend the first workday of the school year in their classrooms
except that, if there are no professional development days prior to the first student
instructional day, the site administrator may call a mandatory one-hour site meeting which
unit members are required to attend.

Unit members who are required by the District to perform additional duties or attend
meetings, trainings or professional activities outside of the standard work year (as defined
in sections 6.1 through 6.5) shall be compensated at the per diem rate. Unit members who
engage in any of these activities outside of the standard work year (as defined) on a
voluntary basis shall be compensated at the hourly rate set forth in section 13.6.4.



ARTICLE 7: WORK DAY

7.1

7.2

The workday shall be structured and directed by the immediate supervisor subject only to
the provisions of this Article.

7.1.1

7.1.2

Instructional Day: The instructional day shall be the time prescribed by the

District and/or the State of California for the instruction of pupils, as set forth

in this Article.

Instructional minutes:

7121

7.1.2.2

7.1.2.3

The maximum daily amount of pupil instructional time
provided by unit members teaching Transitional Kindergarten
(TK) and Kindergarten shall not be less than 203 minutes. TK
and Kindergarten instructional minutes shall be equal
throughout the District and in alignment with the Education
Code. TK and Kindergarten dismissal time will be four hours
after the start of the student instructional day until the Friday
of the week in which the fifteenth instructional day occurs.
Thereafter, Kindergarten dismissal will be at the same time as
all other students at the school site.

The maximum daily amount of pupil instructional time
provided by the unit members teaching in grades TK through
5 shall be 327 minutes

The maximum daily amount of pupil instructional time
provided by unit members teaching in grades 6 through 12
shall be an average of 368 minutes including passing time for
the school year.

The regular work day for full-time unit members except as provided in Sections 7.3 and 7.4
shall be seven hours (7) hours and thirty (30) minutes. The workday shall include a duty
free lunch period equal to 30 minutes or the student lunch period, whichever is longer.
During lunch, brunch, and preparation periods, unit members may elect to leave their
worksite subject to prior approval of the site administrator(s)/designee, which shall not
unreasonably be withheld.

721

The beginning and ending times of the work day may be mutually agreed
upon by the individual unit member and the immediate supervisor as long as
the work day does not exceed the amount provided for in Section 7.2 and
conforms to the scheduled staff meeting times as included in the
site/department Meeting Calendar.

7211

7.21.2

The beginning of the work day shall begin ten (10) minutes
before the start of the instructional day.

Unit members may be allowed to leave before the end of the
contract day with agreement of their immediate supervisor if
they have completed a work day equal to seven (7) hours and
thirty (30) minutes, provided all instructional minutes, and
attended all required meetings. This section is intended to
apply only to sporadic circumstances as needed and not for a



7.3

7.4

regular or ongoing change in daily schedule. On this basis,
approval shall not be unreasonably withheld.

7.2.1.3 Unit members assigned to grades six (6) through twelve (12)
shall have a minimum break of 15 minutes from the start of
brunch to the initial passing period bell.

7.21.4 Break time/supervision duty for unit members assigned to
grades TK through five (5) shall be equitable across all
elementary school sites.

7.2.1.5 Members shall have access to their work space between the
hours of 7AM and 5PM on all scheduled work days.

7.2.2 Unit members who are required by the District to perform additional duties or
attend meetings, trainings or professional development activities before or
after the regular work day (as defined in section 7.2) shall be compensated
at the hourly rate (see section 13.6.4). This section applies to staff meeting
hours that exceed the amount specified in section 7.13.2. This section does
not apply to adjunct duties (as defined in section 7.15).

7.2.3 Unit members who supervise field trips that are not overnight, which extend
beyond the contracted workday due to unforeseen circumstances beyond
any individual’'s control (e.g. acts of god, mechanical breakdown,
unanticipated traffic, etc.), shall be compensated at the hourly rate. The
extended time will be time carded.

7.2.4 Unit members who supervise district sponsored overnight field trips/activities
shall receive a stipend of $200 per night.

Program Specialists, Psychologist, Counselors, District Nurse, Librarian, and non-traditional
certificated staff shall discuss with the site administrator or immediate supervisor to create a
schedule for the seven (7) hours and thirty (30) minutes work day, to include specific times
in regards to start, end, break, and duty-free thirty (30) minute lunch.

7.3.1 The total number of hours per day provided by the librarian shall be the
same as the teachers. However, the librarian shall provide service for 15
minutes beyond the teacher workday; to compensate, the librarian duty free
lunch shall be extended 15 minutes beyond the teacher lunch period.

7.3.2 The regular work day for teachers assigned as department chairs shall be
eight (8) hours and thirty (30) minutes. This work day includes a 30-minute
duty free lunch or the student lunch period, whichever is longer.

Unit members on special assignment will provide service pursuant to a special contract.

7.4.1 No teacher in grades 6-12 shall be assigned to more than five (5) periods
per day without the written permission of both the teacher and the
Association.

7.4.1.1 Unit members shall be given first consideration for
the assignment of a sixth period. Unit members working a
sixth period of instruction (6/5ths) shall be paid an additional



7.5

7.4.2

7.4.3

7.4.4

7.4.5

twenty percent (20%) of their salary for the length of this
assignment.

7.4.1.2 Every effort will be made to limit the number of six period
assignments to one section per department.

7.4.1.3 Every effort shall be made to ensure that teachers new to the
profession not be assigned to more than five (5) periods.

74.14 The Activity Director shall be assigned no more than three (3)
periods of instruction.

Special contracts for teachers on special assignment shall be in writing and
shall include a job description prepared by the District in consultation with
the Association.

7421 Special assignments shall be full-time, part-time, or hourly
based on the needs of the District and the availability of
funding. The hours of part-time and hourly special
assignments shall be agreed upon by the District and the
teacher with the concurrence of the Association.

7.4.2.2 Special assignments may be for any period of time up to one
school year or a period of time mutually agreed upon by the
District and the teacher with the concurrence of the
Association.

7.4.2.3 The special contract shall specify compensation and other
appropriate terms.

Reasonable advance notice (prior to posting) shall be provided to the
Association.

The evaluation procedures for each teacher on special assignment shall be
agreed upon by the District and the teacher with the concurrence of the
Association.

Special assignments resulting from the receipt of grant monies may be given
to the author of the grant application and related paperwork provided there is
a single author. The posting procedures shall not apply to such special
assignments.

Part-time unit members shall, consistent with their FTE, provide service for less than the
hours set forth in this article. Unit members’ part-time status shall be taken into account in
the assignment of duties.

7.5.1

Part-time employees who are asked to extend their workday beyond their
contract for staff development shall be compensated at their per diem rate.
Part-time employees who are asked to extend their workday beyond their
contract for staff meetings that do not contain any staff development shall be
compensated at the hourly rate set forth in section 13.6.4. This extension of
their workday to attend a staff meeting shall be voluntary.



7.6

7.7

One preparation period per day, or the equivalent thereof, shall be provided classroom
teachers in grades six through twelve, except in the alternative programs. This preparation
time can be used for class preparation, meeting with parents, or other teacher-initiated
instructional activities, exclusive of supervision, except in cases of campus disruptions.

Teachers in grades TK-5 shall have three (3) District-paid preparation periods per week of
40 minutes non-student contact time. This preparation time can be used to meet
professional responsibilities, which can include class preparation, meeting with parents, or
other teacher-initiated instructional activities, exclusive of supervision, except in cases of
campus disruptions. Unit members’ part-time status shall be taken into account in the
allocation of preparation time. There shall be one (1) day of the week designated a teacher
preparation day for grades TK-5 on which the student instructional day shall be 240
minutes. District paid preparation periods shall occur within the instructional day and shall
be staffed or otherwise provided in a manner determined solely by the District following
consultation with the Association. The time between the end of the instructional day and
the end of the work day shall be considered additional preparation time, not including yard
duty and staff meeting responsibilities, and upon reasonable prior notification, for parent,
administrative, and student conferences.

7.7.1 An elementary teacher shall not be assigned a Monday preparation period
for three consecutive years. If an elementary teacher has been assigned a
Monday preparation period for two consecutive years, the site principal shall
obtain the teacher’s written permission before assigning a Monday
preparation period for a third consecutive year on the form designed for this
purpose. (See Appendix I)

7.7.2 The teacher preparation day shall be uniform throughout the District, and will
not be shifted because of holidays.

7.7.3 Early release days shall be utilized for teacher-directed preparation and
planning activities.

7.7.3.1 Ninety (90) minutes per month shall be used for professional
development. All other time shall be utilized for teacher-
directed preparation and planning activities.

When site based, these activities shall be determined by the
site administrator in consultation with the instructional
leadership team and may include by way of example: PLCs,
PBIS, District and site-based initiatives, mandatory trainings,
and site-based committee meetings.

7.7.4 Nothing in this article shall preclude bargaining unit members from
volunteering to work collaboratively during their preparation time.

7.7.5 TK teachers shall provide 135 minutes of support and/or enrichment on a
weekly basis. These additional minutes shall take place after the TK
instructional day has ended.

7.75.1 This support shall begin as soon as feasible at the beginning
of the school year.
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7.8

7.9

7.10

7.11

7.12

7.75.2 All elementary school sites shall participate in this support
and/or enrichment plan.

7.75.3 Principals and TK teachers at each site shall consult on the
specific implementation. This consultation does not limit any
of the rights contained in Article 4.

Not more than 25 teaching hours per week will be assigned to regular classroom teachers
in grades 6-12 except in the alternative programs.

Effort will be made, as in past years, not to assign more than three (3) class preparations to
regular classroom teachers in grade levels 6 through 12 except in the alternative programs.

Teachers in grades TK through 5 who are relieved by teachers hired with specially
designated funds, may use whatever time they are relieved for the purpose of class
preparation, meeting with parents, or other teacher-initiated instructional activities,
exclusive of supervision, except in cases of campus disruptions.

All teachers and specialists shall have the same amount of unencumbered preparation time
as other unit members at their grade level.

7.11.1 The following subsections apply only to elementary science resource
specialists and P.E. teachers:

7.11.1.1 A five (5) minute passing or transition time shall be provided
between each teaching session.

7.11.1.2 No more than seven (7) teaching sections shall be scheduled
in any one day.

7.11.1.3 Thirty (30) teaching sections and three (3) preparation periods
per week equal in length to a teaching section shall equal a
full-time assignment. For teachers assigned to more than one
site for which travel is required, 29 teaching sections and
three (3) preparation periods per week equal in length to a
teaching section shall equal a full-time assignment.

7.11.1.4 Scheduled recess and lunch shall not be included as part of
preparation time.

7.11.1.5 If a member has open teaching sections, the administrator
shall assign additional instructional duties to the member
during those open sections or for an equivalent number of
weekly hours. These duties shall directly benefit students.

Unit members may be required to return to school for academic parent meetings such as
Back to School Night, Open House, and Report Card Night. There may be up to two (2)
such events per year. Any school(s) in program improvement (or its functional equivalent in
any new accountability model) may have one (1) additional event. On the days of these
events, unit members may leave the worksite at the end of the pupil instructional day.

7.12.1 Dates for these after school events, insofar as they are known, shall be

provided to all affected staff and the Association within the first two weeks of
the student instructional year.
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7.13

7.14

7.15

Staff Meetings:

7.13.1 Staff meetings are defined as site-specific general, academic program,
department, PLC, professional development, staff collaboration, or grade
level meetings. Agendas for staff meetings should be provided at least two
(2) workdays in advance, absent exigent circumstances.

7.13.2 Staff meetings shall be limited to 20 hours, per year, beyond the regular
workday. A staff meeting shall not be held during the week of the 90-minute
professional development meeting described in section 7.7.3.1.

7.13.3 Individual staff meetings shall be limited to 30 minutes beyond the regular
workday unless extended by a majority vote of the faculty at the site and
agreement of the site administrator.

7.13.3.1 If a staff meeting is extended beyond the work day by a
majority vote of the faculty at the site and agreement of the
site administrator, a member may voluntarily stay and be
compensated at the hourly rate.

7.13.4 By the end of the second full week of each school year, the site administrator
will provide the staff at each school with a meeting calendar identifying all
anticipated meetings for the year. The Meeting Calendar, which is
considered tentative and subject to change, will identify which meetings are
mandatory and which are voluntary. Copies of materials provided at
voluntary meetings will be available at the site for those who do not attend.
Meeting agendas should be provided at least two workdays in advance,
absent exigent circumstances.

7.13.5 To the greatest extend possible, specific professional development shall be
provided for special education teachers, science resource teachers, and
physical education teachers.

7.13.6 By the first week of May, the District and NTA will jointly survey unit
members regarding meaningful professional development topics. The data
will be used as part of the planning for professional development in the
ensuing school year.

Campus Supervision: At elementary sites, all student supervision duties within the
workday, which do not require full faculty participation, shall be equitably distributed among
unit members. Distribution of such duties for unit members who work at multiple sites shall
be equitable with unit members who work at one site. Prior to the beginning of the student
instructional year, teachers shall be given the opportunity to express their preference for
before school, break, or after school supervision. This input shall be considered in
assigning campus supervision responsibilities to the greatest extend possible.

Adjunct Duties: Adjunct duties are non-instructional duties which may occur outside of the
workday.

7.15.1 Unit member participation on all District and site committees shall be on a
voluntary basis and considered adjunct duties.
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7.16

7.17

7.15.2 Any adjunct duties which involve non-classroom supervision of pupils, shall
be on a voluntary basis.

7.15.3 Adjunct Duty Assignment Procedures

7.15.3.1

7.15.3.2

7.15.3.3

7.15.3.4

7.15.3.5

7.15.3.6

By May 1 of the preceding school year, staff at each site and
the Association will be provided with a list of anticipated
adjunct duties for the ensuing year insofar as they are known
at that time, including the estimated time necessary to
complete each duty. This list is subject to modification at the
beginning of the ensuing school year based on changed
circumstances.

Unit members shall not be required to sign up for more than
two (2) adjunct duties per year from the list provided in
section 7.15.3.1. If there are insufficient volunteers, then
these duties shall be equitably distributed among unit
members based upon the estimated time necessary to
complete each duty taking into account travel time to and
from offsite duties.

Distribution of adjunct duties for unit members who work at
multiple sites shall be equitable with unit members who work
at one site.

Distribution of adjunct duties for unit members whose regular
assignment is less than 0.5 FTE, shall be equitable with unit
members whose regular assignment is 0.5 FTE or greater.

The following unit members shall not be required to perform
an adjunct duty, if assigned to support multiple sites: program
specialists, school psychologists, and speech language
therapists.

After this initial sign-up period, administrators may assign
adjunct duties to any member who has not already signed up.

A finalized site adjunct duty schedule will be shared with all
site members by the end of the fifth full week of school.

The District shall provide the Association with an accounting of the student instructional

time as set forth below:

7.16.1 Before the first day of school, the District shall provide the Association with
actual bell schedules for all sites for the year, including minimum days, and
special bell schedules.

7.16.2 If at any time there is to be a change in bell schedule, the District shall inform
the Association before the change is implemented.

If an IEP, SST or 504 plan meeting goes beyond 4:00 p.m., the District will offer unit
members whose attendance is required compensation at the hourly rate for the time past

4:00 p.m.
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7.18 Administrative Designees

7.19

7.18.1 An administrative designee is a unit member who voluntarily and temporarily
assumes the responsibilities of a site administrator.

7.18.1.1 The District will provide the Association with a list of duties of
Administrative Designees. The parties acknowledge these
duties may vary by site.

7.18.2 The District shall defend, indemnify and hold harmless, consistent with law,
individual unit members who serve as designees from any legal proceedings
arising out of the performance of their duties in this position.

Any member who is asked by a site administrator or district administrator to present at a
board meeting shall do so on a voluntary basis.
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ARTICLE 8: CLASS SIZE

8.1

8.2

For purposes of this section, class size is defined as follows:

8.1.1

8.1.2

8.1.3

Class size in Grades TK-5 and in the alternative programs is defined as the
number of students enrolled in a teacher’s classroom as reflected in the
current District attendance reporting system.

Class size in Grades 6-12 is defined as the number of students enrolled in
an instructional period as reflected in the current District attendance
reporting system.

If a student with exceptional needs is mainstreamed into a general education
class, the affected unit member may request a conference with the site
administrator and appropriate special education case manager to discuss
potential impacts on time management and preparation. The District shall
make every effort to meet the needs of the student consistent with the IEP.

Staffing Ratio/Class Size and Grades K-3 Class Size

8.2.1

8.2.2

8.2.3

8.2.4

8.2.5

TK Staffing Ratio/Class Size: The District will staff TK classrooms according
to the student to adult ratio established by state law. For the 2022-2023
school year this ratio is 12 to 1 (with a maximum class size of 24), and for
2023-2024 this ratio is expected to be 10 to 1 (with a maximum class size of
20) contingent on available state funding.

The K-3 grade level class size shall not exceed 26 (“class size limit” or
“CSL”"), and no class shall exceed 29 (“class size maximum” or “CSM”).

The District and the Association agree that the grades TK-3 CSL/CSM
provided in section 8.2 above constitutes a “collectively bargained alternative
ratio” pursuant to Education Code section 42238.02 which qualifies the
District to receive an additional adjustment to the TK/Kindergarten through
grade 3 base grant (“Grade Span Adjustment (GSA)” funding) under the
Local Control Funding Formula (LCFF).

If state law or regulations are modified in a manner that would cause the
District to incur a penalty or loss of TK-3 GSA funding under the LCFF, the
parties agree to meet and negotiate immediately over modifications to the
"Class Size Alternative Ratio” provided in section 8.2 above so as to prevent
any loss of revenue.

Special education, adaptive physical education, and ELD classes shall not
be included in computing the District class size average for grade levels
TK-3.

As of the seventeenth student attendance day and thereafter, if it becomes
necessary to exceed the CSL, a monthly stipend of $150 per student over
the CSL shall be provided to the teacher. Elementary prep teachers are
exempt from this position.
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8.3

8.4

8.5

8.2.6

8.2.7

The CSL and CSM for combination classes at grade level TK-3 shall be
two (2) fewer students than those designations set forth in section 8.2
above.

TK — P.E. and Science Specialists’ student to adult ratio and class sizes
shall not exceed the limits set forth in section 8.2.1 above. Grade level K-3
P.E. and Science Specialists’ CSM shall not exceed twenty-nine (29), or the
CSM number determined by Board discretion pursuant to section 8.2 above,
whichever is greater. Special Day Class students, when an instructional
aide is also present, shall not be counted in the CSM. The SDC teacher(s),
specialist teacher(s), affected grade level teachers, site administrator and
one (1) site NTA representative shall meet and confer as necessary to
discuss methods to mitigate the number of such SDC students attending
specialist classes at one time.

At the 4-5-grade level the CSL shall not exceed 31.

8.3.1

8.3.2

8.3.3

8.3.4

As of the seventeenth student attendance day and thereafter, if it becomes
necessary to exceed the CSLs set forth in section 8.3 above, a monthly
stipend of $150 per student over the CSL shall be provided to the teacher.
Elementary prep teachers are exempt from this provision.

In no event shall any grade four (4) through five (5) classes exceed thirty-
four (34) pupils (the CSM).

This stipend in section 8.3.1 shall apply to combination classes at grade
levels four (4) through five (5), which exceed twenty-nine (29), with a
maximum of thirty-one (31).

Elementary P.E. and Science Specialists’ class size shall not exceed thirty-
four (34). Special Day Class students, when an instructional aide is also
present, shall not be counted in the CSM. The SDC teacher(s), specialist
teacher(s), affected grade level teachers, site administrator and one (1) site
NTA representative shall meet and confer as necessary to discuss methods
to mitigate the number of such SDC students attending specialist classes at
one time.

Grades 6-8 daily student contacts in language arts, modern language, science, math, and

social studies

8.4.1

8.4.2

8.4.3

Daily student contacts shall not exceed one hundred fifty five (155).

If it is necessary to exceed the maximum daily contacts as of the
seventeenth student attendance day and thereafter, the District shall provide
the teacher one stipend of $60.00 per student per month. In no case shall
daily student contacts exceed 170.

The District shall make every effort to prevent individual class sizes from
exceeding thirty-four (34) students. In addition, the distribution of students
will be made as equitably as possible so long as program needs are met.

Grades 9-12 daily student contacts in language arts, modern language, science, math, and

social studies.
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8.6

8.7

8.8

8.9

8.5.1 Daily student contacts shall be limited to one hundred fifty-five (155).

8.5.2 Maximum daily student contacts shall not exceed one hundred seventy
(170).
8.5.3 If it is necessary to exceed the daily student contact limit of 155 as of the

seventeenth student attendance day and thereafter, the District shall provide
the teacher a stipend of $60.00 per student per month

8.5.4 The District may exceed the maximum daily contacts of 170 when it is
necessary to do so only with the mutual written consent of the site
administrator and the affected teacher using the form in Appendix O. The
stipend of $70.00 per student per month shall be paid when 170 daily
contacts is exceeded as of the seventeenth student attendance day and

thereafter.

8.5.5 For the first sixteen student attendance days, the CSM in language arts,
modern language, science, math, and social studies shall not exceed thirty-
seven (37).

8.5.6 The District will staff at a student-teacher ratio of 35:1 for electives not

enumerated in section 8.6 below.

8.5.7 The District shall make every effort to prevent individual class sizes from
exceeding thirty-four (34) students. In addition, the distribution of students
will be made as equitably as possible so long as program needs are met.

In grades 6-12, daily student contacts shall not exceed two hundred twenty-five (225)
students for the following classes: Physical Education; performance classes such as
Vocal/lInstrumental Music; Drama; and any class not specified in 8.4 and 8.5. Ifitis
necessary to exceed this limit as of the seventeenth student attendance day and thereatter,
the District shall provide the teacher one stipend of $60.00 per student per month.

8.6.1 The District will consult with the Association if it intends to add classes in
which maximum participation is encouraged and to which section 8.6 would

apply.

The district agrees to the following targets: Adaptive Physical Education, Speech and
Language Pathologists 55:1 (district average); Special Education Day Class (SDC)
Teachers 12:1; Resource Specialists (RSP) 28:1; Visual Mobility Instruction 20:1.

Unit members who wish to exceed these limitations may establish alternate limits with the
mutual agreement of the site administrator and the Association.

If a parcel tax is passed which provides funding to the District that may be used for reducing

class sizes, the parties agree to meet to determine how to best use the funds to improve
the staff to student ratio(s).
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ARTICLE 9: EVALUATION AND SYSTEM OF EDUCATOR SUPPORT

9.1

The primary objective of the evaluation procedure (Process and Forms Handbook) is to
assess and improve the educational services being provided to the District's students by
unit members and to assist unit members in improving their professional skills in identified
areas of needed improvement. While evaluation procedures may, in individual instances,
be used in disciplinary/discharge proceedings for evidentiary purposes, such use is not the
principle objective of evaluation procedures contained in this Article, and such disciplinary
proceedings may be undertaken independently of evaluation procedures.

9.1.1 The District retains sole responsibility for the evaluation and assessment of
performance of each unit member, subject only to the procedural
requirements of this Article. Accordingly, no grievance arising under this
Article shall challenge the substantive judgment of the evaluator or District,
and any grievance arising under this Article shall be limited to a claim that
the procedures of this Article have been violated.

9.1.2 District administrators shall adhere to the evaluation and assessment
guidelines as listed in Education Codes 44662-44664.

9.1.2.1

If any of the activities called for under the E3 process are
impracticable because of the iliness or absence of the unit
member or evaluator, timelines set forth in this Article shall be
extended to an equal number of days as the absence or
illness. Except as provided in the previous sentence, if an
evaluator fails to meet any of the timelines in this article for a
permanent unit member’s evaluation, this fact shall be noted
on the final evaluation together with a statement that this may
have adversely affected the unit member’s successful
participation in the evaluation process.

9.1.3 Each bargaining unit member shall not have more than one evaluator

concurrently.

9.1.3.1

All permanent Educators being evaluated shall be offered, but
not required to utilize, a Peer Coach to guide and assist the
Educator through the process.

9.1.3.1.1 Unit members need to have been evaluated at
least once using NUSD’s E3 system before
becoming a Peer Coach.

9.1.3.1.2 Unit members and Peer Coaches shall be
matched credential to credential or subject to
subject, insofar as feasible. Assignments may
be made by HR if all efforts to match
credentials or subjects have been exhausted.

9.1.3.1.3 The role of Peer Coach is voluntary.
9.1.3.1.4 Upon agreement, the Peer Coach will receive

additional compensation of $500 for each
educator under E-3.
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9.14

9.1.3.2 All probationary and/or temporary unit members with a clear
credential shall be provided a Peer Coach to guide and assist
the Educator through the process.

9.1.3.3 The Peer Coach will uphold the roles and responsibilities
outlined in the Educator Effectiveness Evaluation (E3)
Process and Forms Handbook (Appendix K).

9.1.34 All probationary and/or temporary unit members without a
clear credential shall be provided an Induction Coach to guide
and assist the Educator through each process. Upon request,
all probationary and/or temporary unit members without a
clear credential shall be provided with a Peer Coach if one is
available.

All bargaining unit member evaluation and observation forms, roles and
responsibilities, rubrics, procedures, and processes are attached to this
Agreement as the Educator Effectiveness Evaluation (E3) Timeline
(Appendix J), E3 Process and Forms Handbook (Appendix K), the
Classroom Teachers and TOSA'’s Rubric Handbook (Appendix L), and the
Specialists Rubric Handbook (Appendix M). Both parties agree to adhere to
these handbooks, understanding that the handbooks and provisions of the
program may be revised by the mutual consent of the Association and the
District at any time.

The Parties agree to update the Rubric Handbook to reflect the 2009
Continuum of Teaching Practice (5 levels of performance). A subcommittee
of District and NTA members shall meet during the 2023-2024 school year to
produce this update in time for use in the 2024-2025 school year. If the
subcommittee agrees upon the revisions, they shall be deemed to have
been approved by the District and NTA. If there is any disagreement, the
issues shall be referred back to the leadership of both parties for resolution.
For the 2023-2024 school year, the existing Rubric Handbook will be utilized
(4 levels of performance).

9.1.4.1 All unit members being evaluated shall attend an Orientation
meeting to obtain information on the evaluation process. The
meeting will be scheduled no later than September 1st or 15
days after the first day of school. The training will review, but
is not limited to covering, the Educators' roles and
responsibilities and the evaluation timeline. The Educator will
receive copies of the E3 Process and Forms Handbook and
the Rubric Handbook.

9.1.4.2 If the Evaluator is scheduled to complete the E3 Calibration
Certification, it will be completed by October 1st.

9.14.2.1 The District will ensure that evaluation
documents completed by evaluators who are
not Calibration certified are consistent with
those completed by evaluators who are
Calibration certified. Evaluation documents
completed by evaluators who are not
Calibration certified shall be reviewed and
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9.2

9.15

9.1.6

Constraints

9.21

9.2.2

9.14.3

9.1.4.4

9.145

initialed by a Calibration certified evaluator
prior to being finalized.

9.1.4.2.2 Unit members who are assigned an interim
evaluator shall be given the opportunity to
meet with the interim Evaluator and the Peer
Coach to review any of the following that have
been completed: 1) Individual Plan and Goals
form, 2) Drop-In visit write-ups, and/or 3) Video
Reflection Debrief Report before the Summary
Evaluation is completed.

The California Standards for the Teaching Profession (CSTP)
and The Danielson Domain placemats and corresponding
rubrics shall be used for the evaluation process by all unit
members.

Peer Coaches will attend an initial training along with the
other sessions required to support the Educator, e.g.
Individual Planning Conference, Review Meeting #1, and
Reflective Conversation Wrap Up.

Unit members have the sole responsibility and discretion to
choose the Video or Portfolio option for use in the evaluation
process.

The evaluation of unit members shall not include the use of publishers’
norms established by standardized tests (See Ed. Code Section 44662).

The Educator Effectiveness Evaluation processes shall comply with relevant
NUSD Board Policies and Administrative Regulations.

Factors which might hinder the achievement of the objective are identified as

constraints.

Teaching Conditions

9.2.21

9.2.2.2

9.2.2.3

Adequate textbooks, reference books, equipment, supplies,
materials, storage space and classroom facilities will be
considered in the performance of a unit member's duties.

9.2.21.1 The district shall provide appropriate electronic
storage for district-provided devices.

Repairs of equipment and instructional devices shall be made
as soon as possible. The District shall provide an adequate
replacement for use when available. Availability shall include
rental where appropriate.

Except in emergencies, repairs and maintenance of

classrooms shall be made at a time which will not interfere
with the instructional program. However, should the health,
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9.3

9.4

9.5

9.6

9.7

9.8

9.9

9.10

safety or welfare of students be endangered, appropriate
action shall be taken to correct the problem.

9.2.2.4 The presence or absence of such constraints/conditions shall
be taken into consideration by the evaluator.

9.2.25 In assessing the efficacy of instruction, the evaluator will take
into account the particular strategies and approaches
applicable to online curriculum.

Assessment Methods

9.3.1 Methods to be utilized in the assessment of student progress shall be
consistent with the stated objectives. Such methods of assessment may
include use of state, District, and/or departmental test norms [but not
publishers' norms established by standardized tests (See Ed. Code section
44662)] utilizing pre- and post-testing methods; product output measuring
guality and/or quantity; performing output; observation and records; and
other techniques.

A unit member patrticipating in Advisory or Structured Improvement and Review (SIR) shall
not be eligible for voluntary transfer or voluntary reassignment while he/she remains in the
program.

All proceedings and materials related to Advisory and Structured Improvement and Review
regarding specific unit members shall remain confidential to the extent required by law.
Panel Members, Advisors, and participating unit members may disclose information related
to evaluation, reports, and other personnel matters only as necessary to administer this
Article and its accompanying handbooks. The District reserves the right to use such
documents in subsequent disciplinary actions as per contract language.

Nothing herein shall be interpreted at any time as limiting the authority of the Board to
initiate any form of discipline of any unit member participating in Advisory or SIR. Contract
language regarding discipline and due process shall apply.

A unit member may not continue to serve as a Peer Coach or Advisor if appointed to an
administrative position. This shall not apply to unit members voluntarily serving as
administrative designees.

Functions performed pursuant to this Article, and accompanying handbooks, by bargaining
unit members shall not constitute either management or supervisory functions.

All actions of the Educator Support Panel shall be approved by reaching consensus.
The District shall defend, indemnify, and hold harmless the Association, individual Panel
Members, Peer Coaches, and any Advisors against any claims, causes of action, damages,

grievances, administrative proceedings, or any other litigation arising from the performance
of their respective duties under this program.
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ARTICLE 10: REASSIGNMENT/TRANSFER

The intent of this article is to set forth clear and transparent procedures to be followed when a
vacancy exists. Voluntary transfer and reassignment procedures do not apply when no vacancies
exist. This means there is no “open bidding process” for positions that have already been filled.

10.1 Definitions

10.1.1

10.1.2

10.1.3

Vacancy

A vacancy is a full-time or part-time certificated position that has not been
filled after all positions have been assigned to available staff.

Reassignment

A reassignment is a change within the same work site in grade level in
grades preschool-5, or a change in department in grades 6-12. For
purposes of this Article, Birch Grove Primary and Birth Grove Intermediate
are considered one school site.

Transfer

A transfer is a change of a unit member's school or work site within the unit
member’s credential authorization.

10.2  Priority in Assignment Changes

Except for Administrative Transfers and Reassignments (sections 10.5.5 and 10.7.2) all
changes in assignments and transfers shall be prioritized to occur in the following order:

10.2.1
10.2.2
10.2.3

10.2.4

10.3 Vacancies

Voluntary reassignment.
Involuntary reassignment or transfer (to include displaced unit members).
Volunteer transfer.

Involuntarily reassigned or transferred unit members (this excludes
Administrative Transfers and Reassignments under sections 10.5.5 and
10.7.2) and shall not be involuntarily reassigned or transferred again for a
minimum of three school years, except upon mutual agreement between the
unit member and the administrator or as may be required to enforce the legal
rights of unit members with regard to layoff, displacement and
reemployment.

The District has the exclusive right to determine when and where a vacancy exists.

10.3.1

Posting of Vacancies
10.3.1.1 When a vacancy exists, the District shall announce such

vacancy within a site and grade level description for grades
preschool through 6, a site and department description for
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10.4

10.5

grades 7 through 12 by sending an email to all bargaining unit
members.

10.3.1.2 All voluntary transfer/reassignment applicants shall be granted
the opportunity to be interviewed before the position is filled.

10.3.1.3 At least five (5) workdays shall be allowed to provide ample
opportunity to apply for the vacancy. The timeline will
commence on the date of the email. For vacancies which
occur between the last school day and July 31, email notices
shall open for seven (7) workdays. The timeline will
commence on the date of the email.

10.3.2 Criteria for Filling Vacancies

The following criteria shall be reviewed when considering applications for a

vacancy:
10.3.2.1 Certification requirements.
10.3.2.2 The qualifications, including the recent job related training of

the unit member compared to those of other candidates for
both the position to be filled and the position to be vacated.

10.3.2.3 The needs for efficient operation of the District, and the
professional needs of the unit member(s).

10.3.2.4 If two or more unit members’ interview and are both being
considered for the same position and all of the criteria in this
section having first been considered and being found equal, a
unit member’s length of service with the district will be the
determining factor. This paragraph only applies if the final
choice is between unit members.

Voluntary Reassignments

10.4.1 A unit member may apply for any vacant position within their work site
pursuant to 10.3 above and such application shall receive consideration.

10.4.2 The filing of an application for reassignment is without prejudice to the unit
member.

Involuntary and Administrative Reassignments

Involuntary reassignments occur when a vacancy at a worksite has not been filled through
the voluntary reassignment process. The District also has the right to involuntarily reassign
any unit member when the Superintendent or designee determine that such an assignment
is in the best interest of the District, subject only to the following sections below, and
provided that such reassignment shall not be punitive in nature.

10.5.1 Involuntary reassignments shall be made according to the following criteria.
The site administrator shall meet with potentially impacted unit member(s)
and the Association site representative to review application of these criteria
prior to making a final decision on the involuntary reassignment.
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10.6

10.5.2

10.5.3

10.5.4

10.5.5

10.5.1.1 Credential requirements

10.5.1.2 The needs for the efficient operation of the District.
10.5.1.3 The professional needs of the unit member.
10.5.1.4 All other criteria deemed equal, unit members with the

shortest length of service with the district shall be reassigned.
Directly impacted unit members shall be accorded first priority
for filling all vacancies that arise for which they have an
appropriate credential. When two or more unit members in
these cases apply for the same vacancy, the position shall be
given to the unit member with the greatest length of service to
the district. Nothing in this paragraph is intended to
circumvent or modify the laws and regulations pertaining to
layoffs.

10.5.1.5 Decisions arrived at pursuant to this section are not subject to
the grievance procedure.

10.5.1.6 Notice of reassignment shall be given to unit members as
soon as feasible.

If an involuntary reassignment occurs after the beginning of a semester or
trimester, the unit member shall be given between three and five days
without classroom duties to prepare for the new assignment. In addition the
unit member may expend up to $300 through District purchasing procedures
for supplemental instructional materials within thirty (30) calendar days
following the first date of service in the position to which they were
reassigned.

Unit members who are involuntarily reassigned after receiving their tentative
assignment and prior to the start of the subsequent school year may expend
up to $300 through District purchasing procedures for supplemental
instructional materials within thirty (30) calendar days following the first date
of service in the position to which they were reassigned.

Administrative Reassignment: Administrative reassignments may be made
for just cause for reasons such has conflict among unit members.

Involuntary reassignments caused by changes in enrollment shall not occur
later than fifteen (15) workdays into the semester or trimester.

Voluntary Transfers

10.6.1

10.6.2

A unit member may apply for any position posted pursuant to 10.3 above
and such application shall receive consideration. A transfer request shall not
be denied arbitrarily, capriciously, or without basis in fact.

Notwithstanding any other provision of this agreement, for voluntary transfer
requests to any school site submitted after April 15 of the school year prior to
the year in which the transfer would become effective, the District may
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10.6.3

10.6.4

10.6.5

consider and select outside applicants who have applied for such vacancies
on the same basis as unit members currently employed by the District.

The filing of an application for transfer is without prejudice to the unit
member.

A request for a voluntary transfer (as defined in section 10.1.3) to a vacant
position from which a unit member was previously laid off, shall be approved
subject to the following sections.

10.6.4.1 Section 10.6.5 shall apply only to requests for voluntary
transfers made at the beginning of the year (i.e., prior to the
start of the first student attendance day) for the first and
second years following reemployment.

10.6.4.2 Section 10.6.5 shall not be implemented in a manner which
would result in the interference with, violation, or modification
of a current or laid off unit member’s statutory rights, including
reemployment rights, or contractual rights (by way of example
only, see section 11.1.5).

The site administrator of the school from which a teacher is attempting to
transfer will not be required to sign off on any transfer forms.

10.7 Involuntary and Administrative Transfers

10.7.1

Involuntary Transfers

The District also has the right to involuntarily transfer any unit member when
the Superintendent or designee determines that such an assignment is in the
best interest of the District, subject only to the following sections below, and
provided that such transfer shall not be punitive in nature.

10.7.1.1 In the event of a need to involuntarily transfer a unit member,
the District shall notify in writing all teachers with appropriate
certification of the following:

10.7.1.1.1 a description of the position, including grade,
subject and site;

10.7.1.1.2 a request for volunteers; and

10.7.1.1.3 a statement that an involuntary transfer will
result should no volunteers materialize.

10.7.1.2 Involuntary transfer criteria shall be the same as those identified
in sections 10.2.2.1 through 10.2.2.4.

10.7.1.3 Notice of transfer shall be given to unit members as soon as
feasible.

10.7.1.3.1 A unit member subject to an involuntary transfer

may request a meeting with the Superintendent or
designee, at which time the unit member shall be
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informed of the reasons for the transfer. The
transfer shall be made only after such a meeting.
The unit member shall be given, upon written
request, written reasons for the transfer.

10.7.1.4 If an involuntary transfer occurs after the beginning of a
semester or trimester, the unit member shall be given between
three and five days without classroom duties to prepare for the
new assignments. In addition the unit member may expend up
to $300 through District purchasing procedures for
supplemental instructional materials within thirty (30) calendar
days following the first date of service in the position to which
they were transferred.

10.7.1.5 Unit members who are involuntarily transferred after receiving
their tentative assignment and prior to the start of the
subsequent school year may expend up to $300 through District
purchasing procedures for supplemental instructional materials
within thirty (30) calendar days following the first date of service
in the position to which they were transferred.

10.7.1.6 Involuntary transfers caused by changes in enroliment shall not
occur later than fifteen (15) workdays into the semester.

10.7.2 Administrative Transfers

Administrative transfers may be made for just cause such as following

reasons:

10.7.2.1 Conflict among unit members

10.7.2.2 Conflict between a unit member and administration
10.7.2.3 Conflict between a unit member and the community

10.8 Annual Assignments

10.8.1 Tentative assignments, including course, grade level and site, for the
ensuing school year shall be communicated to unit members at least 10
instructional days before the last workday of the school year insofar as
feasible, written notice of the tentative assignments shall be given on or
before the last workday of the school year. If a unit member’s assignment
for the ensuing school year is to be changed for any reason arising within 10
instructional days before the end of the last workday of the school year, the
District shall notify the affected employee immediately.

10.9 Bargaining unit members shall be reassigned only to positions for which they hold a valid
California credential or to positions outside their credential area in accordance with California
law and regulations.
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10.10 Committee on Assignment

10.10.1

10.10.2

10.10.3
10.10.4

10.10.5

The Committee on Assignment shall be established prior to the end of the
previous school year.

In accordance with Board Policy 4113, the committee on assignment shall
consist of two (2) unit members and two (2) administrators.

Unit committee members shall be selected by the Association.
Replacement of unit committee members shall be selected by the Association.

The District shall provide reasonable release time for unit committee members
to carry out the responsibilities of the committee.
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ARTICLE 11: LEAVES

111

11.2

General Provisions

11.11

11.1.2

11.1.3

11.1.4

11.1.5

Sick Leave

11.2.1

11.2.2

A unit member on a paid leave of absence, unless otherwise provided by this
Agreement or the Education Code, shall receive salary and may continue to
pay for benefits available under the terms of the District’s Internal Revenue
Code section 125 plan the same as if they were not on leave. A unit member
on unpaid leave may continue to pay the District for benefits available under
the terms of the District’s Internal Revenue Code section 125 plan the same
as if they were not on leave through an invoicing process.

Part-time unit members shall be entitled to leaves of absence on a prorated
basis.

"Member(s) of the immediate family" as used in this Article shall mean the
spouse and parents, foster parents, legal guardians, children, grandparents,
grandchildren, sons and daughters-in-law, brothers or sisters, aunts or
uncles, first cousins of the unit member or of the unit member's
spouse/domestic partner, or any relative living in the immediate household of
the unit member. For the purposes of Bereavement Leave, “immediate
family” includes domestic partners.

A unit member returning from an absence which was not of a predetermined
duration must contact the District Human Resources Office by two p.m. on
the day preceding their return. In the event that a substitute is employed due
to the unit member's failure to notify the District Human Resources Office of
their intent to return, the substitute will be retained.

11.1.4.1 A unit member who is absent on the day preceding a holiday
or weekend shall be expected to return to work on the day
following the holiday or weekend unless the District Human
Resources Office receives additional notification of absence
or the absence was of a predetermined duration.

At the expiration of a leave of absence of two semesters or fewer, the unit
member shall, unless they agree otherwise, be reinstated in the position held
at the time the leave of absence was granted, so long as the position exists.
Unit members whose leave of absence exceeds two semesters will be
placed in a position for which they are qualified/credentialed.

Full-time contract and regular unit members shall receive 10 days of Sick
Leave credit per school year. Except as provided herein, credited Sick
Leave may be utilized at any time during the school year for reasons of
illness, accident or quarantine which makes performance of duties
impractical.

Sick Leave will be credited to returning unit members as of July 1 of each
school year. By October 30, the District will make every good faith effort to
provide each unit member a statement of Sick Leave credit and total Sick
Leave accumulation.
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11.2.3

11.2.4

11.2.5

11.2.6

11.2.7

11.2.8

Earned and unused Sick Leave shall be accrued from one school year to the
next. At the time of service retirement, earned and unused Sick Leave shall
be credited for retirement as permitted by the State Teachers’ Retirement
System or the Public Employees’ Retirement System.

A unit member may at their discretion use up to twenty-five (25) days of
accrued, unused sick leave to care for an ill spouse, parent or child, and
such use of sick leave shall not be counted against the unit member’s unpaid
Family Care Leave (section 11.17), if the unit member is eligible for Family
Care Leave. The District may require a statement from a licensed physician
or recognized practitioner, or a statement signed by the unit member, which
verifies the medical necessity of the unit member’s use of sick leave under
this section.

Unit members employed for a period longer than the standard work year as
defined in Section 6.1 shall receive .25 of an additional day of Sick Leave
credit for each additional 5 required work days.

The District may require that a unit member provide a statement from a
licensed physician or recognized practitioner, to verify illness and/or ability to
work. Such statement normally will not be required for absences of less than
three days or in circumstances in which the District is following governmental
guidelines to direct unit members not to report to work.

11.2.6.1 A unit member may be required by the
Superintendent/designee to obtain a statement from a
licensed physician or recognized practitioner certifying the
unit member’s ability to perform the essential functions of his
or her position in a safe and healthful manner, with or without
reasonable accommodation.

After all earned Sick Leave at full pay has been used and additional absence
due to illness or injury is necessary, the unit member shall receive that
amount of pay equal to the difference between the unit member's pay and
the amount paid to a substitute or, if a substitute is not utilized, the difference
between the unit member's pay and the amount which would have been paid
to the substitute. A maximum 100 days per illness or accident shall be
provided for this purpose pursuant to Education Code section 44977. Upon
the exhaustion of Sick Leave and substitute differential pay, and in the event
that the unit member remains unable to return to duty, the unit member shall
be placed on a rehire list in accordance with Education Code section
44978.1.

Sick Leave for Adult School hourly unit members shall be earned at the rate
of one hour for every 18 hours of paid service.

11.3 Extended Health and/or Disability Leave

11.3.1

Any unit member qualifying for an STRS (State Teachers’ Retirement
System) or PERS (Public Employees’ Retirement System) disability
allowance for a disabling impairment which is amenable to treatment that
could be expected to restore ability to work shall be eligible for a leave of
absence for the duration of the disability.
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11.4 Personal Necessity Leave

11.4.1

11.4.2

11.4.3

1144

11.4.5

11.4.6

11.4.7

Unit members may use up to ten (10) days per year of credited Sick Leave
for purposes of Personal Necessity.

Such utilization shall be limited to circumstances that are serious in nature,
which cannot be expected to be disregarded, which necessitate immediate
attention and which cannot be dealt with before or after duty hours or on
weekends. Examples of reasons for which approval shall not be granted
are:

11421 Political activities or demonstrations;

11.4.2.2 Vacation, recreation, or social activities;

11.4.2.3 Civic or organization activities;

11.4.2.4 Unit member association activities; and

11.4.2.5 Occupational investigation unless a unit member

receives a Reduction in Force notice.

Unit members shall submit a request for Personal Necessity Leave approval
on a District-approved form to the immediate supervisor, normally not less
than three working days prior to the beginning date of the leave. The prior
approval required for Personal Necessity Leave shall not apply to the
following reasons:

11.4.3.1 Death or serious illness of a member of the unit member's
immediate family;

11.4.3.2 Accident involving the person or property of the unit member
or of the unit member’s immediate family; or

11.4.3.3 If the reason for the leave became known at such time that
would preclude the unit member from securing advance
approval.

When prior approval is not required, the unit member shall make every effort
to comply with District procedures for notification of absence.

Immediately upon return to duty, the unit member shall complete the
appropriate District form(s) and submit the same to the District Human
Resources Office.

In extraordinary immediate family matters, which are not covered in 11.4.2, a
unit member may utilize up to two days of allowable Personal Necessity
Leave in each contract year.

The unit member shall provide, upon District request, additional clarification
and/or verification of the use of personal necessity leave.
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11.5

11.6

11.7

Personal Business Importance Leave

11.5.1

11.5.2

11.5.3

Unit members shall receive a maximum of two (2) days leave with pay for
purposes of compelling personal business/importance. These days may be
taken consecutively. Days not used shall be added to accumulated Sick
Leave but shall not be credited for retirement as described in section 11.2.3
unless permitted by STRS or PERS.

Such leave will not be authorized for unit member organization activities.

Unit members shall notify the Human Resources Office three (3) days prior
to taking Personal Business/Importance Leave. The unit member who
requests days for personal business/importance reasons shall then complete
the leave form stating that day(s) taken are for compelling importance
reasons.

Pregnancy Disability Leave

11.6.1

A leave of absence without pay may be granted to a unit member during any
period of their pregnancy. Such leave will normally be requested a minimum
of 30 days in advance of the leave commencement date.

11.6.1.1 The unit member shall utilize Sick Leave during any period of
disability resulting from pregnancy, pregnancy loss, childbirth
or related medical conditions provided that the dates of such
disability shall be certified by the unit member’s physician or
recognized practitioner. A unit member who exhausts all Sick
Leave and remains disabled resulting from pregnancy,
pregnancy loss, childbirth or related medical conditions shall
be afforded leave under section 11.2.7 above.

11.6.1.2 If the unit member has any remaining accumulated Sick
Leave after they have been released to return to work by their
physician or recognized practitioner, they may use that leave
up to twelve (12) weeks consistent with Child Bonding Leave
under the California Family Rights Act (CFRA) described in
section 11.7 below in addition to the period of time, if any, that
they were disabled due to pregnancy, childbirth or related
medical conditions according to section 11.6.1.1 above.

11.6.1.3 The catastrophic leave provisions of the Agreement shall not
apply to normal pregnancy.

Child Bonding Leave

Unit members may elect to utilize up to 12 weeks of child bonding leave occasioned by the
birth of the unit member’s child, or the placement of a child with the unit member in
connection with the unit member’s adoption or foster care of the child as provided by the
California Family Rights Act (CFRA).

11.7.1

Pursuant to Education Code section 44977.5, in order to qualify for child
bonding leave, unit members must have completed one year (twelve months
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of service) for the District, but are not required to have at least 1,250 hours
of service during the previous one year (twelve months) period.

11.7.2 For mothers, the 12 week child bonding leave shall commence at the
conclusion of (but need not be immediately following) any preghancy
disability leave.

11.7.3 For non-birthing parents, the 12 week child bonding leave shall commence
on the first day of such leave and run concurrently with Family Care Leave
described in 11.17 below.

11.7.4 A unit member who exhausts their accumulated sick leave prior to expiration
of the 12 week child bonding leave shall be entitled to differential pay as
defined in section 11.2.7 above for the balance of the 12 week period.

11.7.5 Pursuant to the CFRA, child bonding leave must be completed within one
year of the birth, adoption, or foster care placement of a child.

11.7.6 The District must be provided with at least thirty (30) days prior notice of
intent to take child bonding leave, except in the case of emergency.

11. 8 Child Rearing Leave

11.8.1 A leave of absence without pay may be granted to a unit member for the
remainder of the school year in which the birth or adoption of a child
occurs. Such leave may be extended an additional school year. This leave
shall be coordinated with Family Care Leave (Article 11, section 11.17).

11.8.1.1 Under special circumstances, a Child Rearing Leave of up to
one year may be granted for purposes of attending to a
dependent child. This leave shall be coordinated with Family
Care Leave (Article 11, section 11.17).

11.9 Bereavement Leave

11.9.1 A unit member shall be eligible for a temporary leave of absence for the
death of any member of the immediate family (as defined in section 11.1.3)
without loss of salary. This leave will be for no longer than three days,
except when one-way travel of more than 200 miles is required; five days will
be authorized. Additional days of absence beyond those described in this
section may be provided under the terms of Personal Necessity Leave. Use
of this leave shall be completed within three (3) months from the date of the
death of the family member.

11.9.2 One (1) of the foregoing five (5) days may be used by a unit member in the
event of pregnancy loss (their own or their spouse/domestic partner).

11.93 An additional one (1) of the foregoing five (5) days may be used by a unit
member in the event of loss of a current student.

11.10 Industrial Accident and lliness Leave

11.10.1 A unit member is eligible for Industrial Accident and lliness Leave because of
occupational injury or illness.
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11.10.2

A unit member who is absent from duty due to illness or injury resulting from
an industrial accident qualifying for Worker's Compensation will be granted
an Industrial Accident Leave under the following conditions:

11.10.2.1 Industrial Accident Leave applies from the first day of such
absence from duty to and including the last day of such
absence from duty but not exceeding 60 working days in any
fiscal year for the same industrial accident.

11.10.2.2 The amount of salary paid to such unit member in any
calendar month will be the salary they would have received
had they not suffered the industrial accident or iliness. If the
unit member is still absent from duty as a result of such
industrial accident, they shall then be entitled to the benefits
provided in this Agreement for accrued Sick Leave, extended
Sick Leave and credited Sick Leave, respectively.

11.10.2.3 Allowable Industrial Accident Leave shall not be accumulated
from year to year.

11.10.2.4 A unit member, who is eligible for reinstatement and has been
medically released for return to their duties but fails to accept
an appropriate assignment, shall be removed from the
reemployment list and deemed to have terminated
employment.

11.10.2.5 When all available leaves of absence, paid or unpaid, have
been exhausted and the unit member is not medically able to
assume the duties of their position, the provisions of section
11.2.7 above shall apply.

11.11 Judicial and Official Appearance Leave

11.12

11111

11.11.2

Judicial and Official Appearance Leave shall be granted with pay for
purposes of regularly called jury duty, appearance as a subpoenaed witness
in court other than as a litigant, or to respond to an official order from other
governmental jurisdiction for reasons not brought about through the initiation,
connivance or misconduct of the unit member. Provisions of this section
shall not apply to matters of employer/employee relations as provided for in
Section 2, Chapter 10.7 of the Government Code, when an employee
organization or a unit member is the charging and/or moving party.

Fees, exclusive of mileage, received by the unit member shall be deposited
to the credit of the District.

Legislative Leave

11.12.1

11.12.2

Each unit member who is a permanent certificated employee and who is
elected to the Legislature shall be granted a leave of absence from their
duties by the Governing Board of the District.

During the term of such leave of absence, the unit member may be
reassigned by the District to perform such less than full-time service

43



11.13

11.12.3

11.12.4

11.12.5

requiring certification qualifications, for such compensation and upon such
terms and conditions as may be mutually agreed upon.

Such absence shall not affect in any way the classification of such unit
member.

Within six months after the expiration of the term of office, they shall be
entitled to return to the position held at the time of election, at the salary to
which they would have been entitled had they not been absent from the
service of the District under this section.

Notwithstanding any provision of the Education Code to the contrary, a
person employed to take the place of any such unit member shall not have
any right to such position following return of such unit member to the
position.

Military Service Leave

11.13.1

11.13.2

11.13.3

Military Service Leave shall be granted to a unit member who enters or is

called into active military service of the United States or the State of

California during any period of declared emergency or during any war in

which the United States is engaged.

11.13.1.1 Eligible unit members are entitled to up to 12 weeks of leave because
of “any qualifying exigency” arising out of the fact that the spouse,
son, daughter, or parent of the unit member is on active duty, or has
been notified of an impending call to active duty status. This
provision requires the Secretary of Labor to issue regulations defining
“any qualifying exigency.” In the interim, the District is encouraged to
provide this type of leave to qualifying unit members.
11.13.1.2 An eligible unit member who is the spouse, son, daughter, parent, or

next of kin of a covered service member who is recovering from a
serious illness of injury sustained in the line of duty on active duty is
entitled to up to 26 weeks of leave in a single 12-month period to
care for the service member. This military caregiver leave is
available during “a single 12-month period” during which an eligible
unit member is entitled to a combined total of 26 week of all types of
Family Medical Leave Act (FMLA) leave.

For purposes of this leave, active military service also includes a uniformed

auxiliary of any branch of such military service, the United States Merchant

Marines, and full-time paid service of the American Red Cross.

Such absence shall not affect in any way the classification of such unit

member.

Within six months after such unit member honorably leaves such service or

11.13.4

has been placed on inactive duty, they shall be entitled to return to the
position held at the time of entrance into such service, at the salary to which
they would have been entitled had they not been absent from the service of
the District.
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11.13.5 Military Service Leave shall be granted for military duty ordered for purposes
of military training, drills, encampment, naval cruises, and special exercises
or like activity, providing the period of ordered duty does not exceed 180
calendar days including time involved in going to and returning from such
duty. A unit member shall be entitled to receive their salary or
compensation for the first 30 calendar days of any such absence, if the unit
member is currently in full paid status to the District and has been for one
year prior to the leave. The unit member shall make every effort to schedule
the Military Leave at a time other than during the regular school year.

11.14 Sabbatical Leave

11.15

11.16

The Governing Board may grant sabbatical leaves to unit members pursuant to the
.provisions of Education Code sections 44966 through and including 44974.

Special Leave

In addition to those leaves specified in this Article, a unit member may be granted a Special
Leave for purposes satisfactory to the District. A Special Leave may be with or without pay
and shall generally be for a period not to exceed two semesters. Professional improvement
or health reasons are examples for which this leave may be requested. Unit members shall
notify the District of their intent to return to work in writing prior to February 15, in the year

their Special Leave ends.

Catastrophic Leave Bank

11.16.1 Administration

11.16.1.1

11.16.2 Contribution

11.16.2.1

11.16.2.2

11.16.3 Utilization

11.16.3.1

11.16.3.2

11.16.3.3

The Catastrophic Leave Bank shall be administered by an
Association committee.

Unit members may voluntarily and confidentially donate up to
five (5) days leave to the Catastrophic Leave Bank providing
that they have fifteen (15) days of accrued leave on record.

Any unused donated days will not be returned to the donor.
Unused donated days shall remain available for future use by
other unit members eligible for this leave benefit.

The Association Committee will be responsible for the
authorization of Catastrophic Leave Bank usage.

A catastrophic event is defined as a long-term illness or
disability or life event as determined by the Association
Committee.

A unit member who suffers from a catastrophic event may

utilize the Catastrophic Leave Bank after all fully paid leaves
have been exhausted.
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11.16.3.4 Utilization will be determined on a case-by-case basis.

11.16.3.5 Leave will be available from the Catastrophic Leave Bank on
a day-to-day basis.

11.16.3.6 The Association agrees to hold the District harmless in any
dispute arising in the application of this plan.

11.16.3.7 This provision of the Agreement is not grievable.

11.17 Family Care and Medical Leave (FMLA)

11.17.1

11.17.2

11.17.3

11.17.4

11.18 Job Sharing

11.18.1

11.18.2

11.18.3

11.18.4

The District shall provide up to twelve (12) workweeks of paid or unpaid
FMLA leave for all eligible unit members, depending on the requirements of
the CFRA as set forth in section 11.7 and subsections above, upon the unit
member’s request, in accordance with the provisions of federal and state law
including the FMLA and CFRA governing such leaves.

The District shall use a rolling twelve (12) month period to determine unit
member’s eligibility for FMLA leave (i.e., a unit member shall be entitled to
12 workweeks of FMLA leave in any 12-month period, which shall be
counted backward from the first date that such leave is taken). FMLA leave
and other forms of paid or unpaid leave utilized by the unit member shall run
concurrently.

Unit members eligible for FMLA leave under this Article may use their
accrued, unused Sick Leave to remain in paid status during FMLA leave.

Whenever a unit member on FMLA leave has exhausted all paid leave, the
District shall maintain their benefits purchased through the District for the
duration of the leave up to the maximum of twelve (12) workweeks.

Job-sharing shall refer to two (2) unit members sharing one (1) teaching
assignment. Two (2) unit members may share an assignment for a minimum
of one (1) year.

Applications for a job sharing assignment shall be filed in writing. The
District shall approve or deny requests and notify, in writing, the applicants of
its decision. If a request is denied, the applicants shall, upon request, be
notified in writing of the specific reasons for the denial. Notwithstanding
other provisions of this Agreement, job sharing unit members’ whole salary,
applicable benefits, and paid leaves shall be prorated relative to the actual
time worked.

Each job-sharing unit member shall receive one service year of credit for
salary advancement purposes for each year worked in an approved job
share.

Each probationary or permanent job-sharing unit member shall be granted

an unpaid leave status for the portion of the full time equivalent position,
which they are not teaching. If a probationary or permanent job sharer
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11.19

11.18.5

11.18.6

11.18.7

requests to return to a full-time position, the request shall be granted at the
first available opportunity.

Upon request of the two unit members, a job-sharing assignment may be
renewed provided the two unit members notify the District in writing prior to
February 15.

Probationary or permanent unit members returning from job sharing
assignments shall be guaranteed an assignment within their credential
authorization subject to the provisions of Section 11.1.5.

Individual unit members shall be responsible for securing their own job share
partners subject to the approval of their immediate supervisor. All conditions
of the job share partnership, including the division of all professional
responsibilities, shall be agreed upon in writing between the job share
partners with the approval of the immediate supervisor.

If a unit member’s request for leave is denied for any reason, the District shall provide
written notification to the unit member as soon as practical prior to taking any action to
withhold pay. If pay is withheld, the District shall not also deduct the hours of absence
from any leave the member has accrued.
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ARTICLE 12: PRE-RETIREMENT PART-TIME EMPLOYMENT PLAN

12.1

12.2

A unit member who has made the decision to retire is eligible for the following Pre-
Retirement Part-Time Employment Plan. The plan is subject to the conditions as set forth

below:

The unit member must have reached the age of 55 to attain eligibility in the plan.

12.2.1

12.2.2

12.2.3

12.2.4

12.2.5

12.2.6

12.2.7

12.2.8

12.2.9

12.2.10

12.2.11

12.2.12

The unit member must have been employed full-time in a position requiring
certification for at least 10 years, of which the immediately preceding five
years were full-time employment, all in the Newark Unified School District.

The option of part-time employment must be exercised at the request of the
unit member and can be revoked only with the mutual consent of the unit
member and the District except that such unit member shall be subject to
layoff according to the Education Code and dismissal for cause.

The unit member shall be paid a salary which is the pro-rata share of the
salary he/she would be earning had he/she not elected to exercise the option
of part-time employment, but shall retain all other rights and benefits for
which the unit member makes the payments that would be required if the
employee remained in full-time employment.

The unit member may continue to pay for benefits available under the terms
of the District’s Internal Revenue Code section 125 plan.

The minimum part-time employment shall be the equivalent of one-half of the
number of days of service required by the unit member's contract of
employment during the final year of service in a full-time position.

This option is limited to unit members who do not hold positions with salaries
above that of a school principal.

A unit member may not participate in this retirement plan past the age of 65
years, or for more than five (5) years, whichever comes first.

Once a unit member has elected to be on a part-time status, such unit
member cannot return to full-time employment status, except by mutual
agreement by the District and the unit member.

A unit member who is on part-time employment status will accrue seniority
on a prorated basis.

Final determination as to which unit members will participate in this program
and the form of part-time employment rests with the sole discretion of the
Board of Education.

Any unit member wishing to participate in the above program shall notify the
District Human Resources Office by April 15 of each school year.

Should applicable provisions of law relative to early retirement/pre-retirement

options be changed during the term of this Agreement, the parties agree to
modify the contract in accordance with such change.
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ARTICLE 13: COMPENSATION

13.1 2022-2023, 2023-2024, 2024-2025 school years:

13.2

13.1.1

13.1.2

13.1.3

2022-2023 School Year:

Effective July 1, 2022, all bargaining unit salary schedules shall be increased
by ten percent (10%). This increase shall apply to all unit members
employed by the District as of the date of this Tentative Agreement (March
31, 2023).

2023-2024 School Year:

13.1.2.1 Effective July 1, 2023, all bargaining unit salary schedules shall be
increased by two percent (2%).

13.1.2.2 Effective January 1, 2024 all bargaining unit salary schedules shall
be increased by four percent (4%).

2024-2025 School Year:

Unit member salaries for the 2024-2025 school year shall be subject to
reopener negotiations pursuant to Article 22 of this Agreement.

Initial Salary Schedule Placement

13.2.1

Initial Salary Step Placement: Unit members initially hired to begin
employment on or after the commencement of the 2017-2018 school year
shall be granted year for year prior credentialed teaching experience credit
for the purpose of initial placement on the salary schedule. This change
shall apply prospectively only for new unit members as provided herein
pursuant to Education Code Section 45028(b)(1).

13.2.1.1 New hires who do not have a preliminary or clear California
Credential, or a clear credential from a state recognized by the
California Commission on Teacher Credentialing, will be frozen at
their initial step on the applicable salary schedule until the school
year following the date they receive their preliminary or clear
California credential. Once received, such unit members will be
granted year for year credit for their employment with the District
up to a maximum of two years.

13.2.1.2 A unit member must teach seventy-five percent (75%) of the days
that school is in session in order to have that year count as a year
of experience. Credit for a year of experience may be accumulated
in two (2) semesters in the same school year at different
institutions or in different school years.

13.2.1.3 Unit members who are employed in part-time positions shall be

granted credit for a year of service only if they teach seventy-five
percent (75%) of their part-time assignment.

49



13.3

13.4

13.2.2

13.2.3

13.2.4

13.2.1.4 Bargaining unit members who resign their positions and are
subsequently reemployed by the District shall be placed on the
applicable salary schedule according to their previous placement
and any additional experience credit they have earned.

Initial Salary Column Placement: Unit members shall be placed on the salary
schedule based upon their education completed.

13.2.2.1 Only units completed after the award of a Bachelor's degree shall
be counted.

13.2.2.2 All units shall have been earned at an accredited college or
university.

13.2.2.3 Quarter units shall be converted to semester units by multiplying
the quarter units by two-thirds (2/3).

For the purpose of proper placement on the salary schedule, each unit
member shall submit to the District, for its files, verification of training and
experience.

The initial responsibility for recommending proper placement of personnel
rests with the Human Resources Administrator.

Salary Schedule Progression

13.3.1

13.3.2

Stipends

13.4.1

13.4.2

Salary Step Progression: Step progression as earned shall be paid effective
the first work day of each year of this Agreement. Unit members shall not
advance more than one annual increment per year except in unusual
circumstances and upon the recommendation of the Superintendent and
approval by the Board.

Salary Column Progression: Unit members who qualify for salary column
progression as of October 15 shall have their salary advancement become
effective retroactive to the first workday of the school year. Unit members who
qualify for salary column progression as of February 15 shall have their salary
advancement become effective retroactive to January 1. The Human
Resources Department shall have up to three months to verify the units once
the units are submitted.

Unit members may receive stipends for up to two Master’s degrees, one
Doctorate degree, and one National Board Certification. The amounts of the
stipends effective July 1, 2022, are as follows:

M.A., M.S., M.Ed., M.B.A. - $1,000 (limit 2)
Ph.D., Ed.D., Psy.D., D.B.A. - $2,000 (limit 1)
NBCT - $1,500 (limit 1)

Appendices F and G set forth the stipend structure for Coaching Stipends,
Extra Duty Assignments, and Department Chair Stipends.

50



13.5

13.4.3

13.4.4

Payroll
13.5.1

13.5.2

All teachers assigned to the DLI program will receive an eight-hundred ($800)
stipend and teachers assigned to the DLI program who hold a Spanish
Bilingual Authorization will receive an additional one thousand two hundred
dollars ($1,200). This stipend will provide support for the following additional
duties including but not limited to: preparation for parent conferences,
additional testing, planning, and preparation of aligned units and materials in
the target language.

In consultation with the Association, the District will make every effort to

create incentive programs for hard to fill positions. These may include
stipends for current teachers and signing bonuses for new teachers.

Reqular Payroll:

Commencing with the June 2020 payroll, pay warrants will be distributed on
the last District work day of the month.

Supplemental Payroll:

The pay period for supplementary payroll is between the 11" day of the
month and the 10" day of the following month. The following services are
paid on the supplementary payroll:

13.5.2.1 Adult School
13.5.2.2 Home Teaching and Miscellaneous Employment Requiring a
Time Card

13.5.2.2.1 All Time cards are to be submitted in ink,
signed by the employee and authorized
supervisor, dated by month and year and
received in the payroll department no later than
the second working day following the pay
period. Time cards submitted later than this
day will be paid the following month.

13.5.2.3 Coaching

Payment will be made the last day of the month following the
end of a particular sport.

13.5.2.4 In-House Substitution

Site administration will make every effort to ensure that unit
members who substitute during a preparation period will do
so on a voluntary basis. Only after it has been determined
that volunteers are unavailable will administration require unit
members to substitute during his/her preparation period.
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13.6

Related Salary Matters

13.6.1

13.6.2

13.6.3

13.6.4

13.6.5

13.6.6

13.6.7

13.6.8

Compensation for days of service assigned beyond the regular work year
shall be on a per diem basis.

Reimbursement for use of personal vehicles shall be in accordance with
Board policy as it currently exists or as it is modified by the Board during the
term of this Agreement.

Compensation for Intermediate After School Sports, Drama, Yearbook,
Publications, Instrumental Music and Vocal Music Programs and Rally Squad
Advisors shall be as set forth in the Extra Duty Assignments Compensation
Schedule (See Appendix G).

The hourly rate shall be $55.00 per hour. This rate shall be effective for
eligible services performed after ratification of this 2022-2023 through 2024-
2025 Agreement.

The in-house rate for substitution during a preparation period shall be $70.00
for each period.

As long as the District maintains an Internal Revenue Code section 125 plan,
subject to the terms of the plan, and applicable law, the Association and the
District shall mutually agree on the health carrier. Absent mutual agreement
the status quo health carrier shall remain, provided that it still exists.

The District shall provide health insurance premiums for a retired employee in
an amount not to exceed $850 per year, or the minimum required employer
contribution whichever is greater, to age sixty-five (65). To be eligible for this
benefit, the employee must:

13.6.7.1 Retire no later than the school year in which he/she reaches
age sixty (60);

13.6.7.2 Have completed fifteen (15) years of satisfactory service; and

13.6.7.3 Have submitted a letter of intent to retire on or before
February 1, of the last year of service.

A unit member who qualifies for early retirement pursuant to the State
Teachers Retirement System regulations and the following subsections may
receive up to $1500 to be applied toward fringe benefit premiums. The $1500
dollars will be provided at the rate of $300 per year for a maximum of five
years. To be eligible for this benefit a unit member must:

13.6.8.1 Have completed fifteen (15) years of satisfactory service with
the District;
13.6.8.2 Provide the District with an irrevocable written notice of

his/her intent to retire at least three years in advance of
his/her retirement date; and,

13.6.8.3 Retire between the ages of fifty-five (55) and sixty (60)
inclusive.
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ARTICLE 14: SAFETY

14.1

The District is committed to providing unit members with a safe working environment. The
District shall adhere to state and federal workplace and school site safety requirements.

14.1.1

14.1.2

14.1.3

14.1.4

14.1.5

14.1.6

14.1.7

14.1.8

14.1.9

District and/or school safety and emergency procedures shall be
communicated and available in written form to unit members on an annual
basis.

A unit member shall use the appropriate district protocol to notify the District
of any non-or unsafe working condition.

14.1.2.1 The District should provide a written response of when the
condition is going to be fixed or mitigated with interim measures
within 72 hours.

The District is committed to providing all employees with a safe working
environment. All complaints alleging an unsafe environment will be
acknowledged and an action plan shall be provided to the Association within
five (5) working days of receipt of the written complaint. Any complaint,
which alleges immediate danger to employees, shall receive the highest
priority of the District.

14.1.3.1 For purposes of this Article a “safe working environment” means
the absence of conditions which pose an urgent or emergency
threat to the health or safety of unit members.

Matters that impact the employees’ safe working environment shall be
brought to the attention of employees.

When known to the District, the District shall notify unit members regarding
violent students in accordance with Education Code 49079.

When known to the District or site administration, the site administrator will
make every effort to notify unit members in advance when their classrooms
will be used by organizations outside the District.

Unit members may use their professional judgment when deciding to call
911.

When insecticides or other toxic chemicals are used, the District shall notify
unit members in advance, including the name of the chemical to be used.
The District shall adhere to current law and remain consistent with legal
requirements. Such chemicals shall not be used when unit members, pupils,
or others are present or expected to re-enter the area before it is safe to do
SO.

Classrooms, and other work locations as feasible, in which employees are
required to work shall have a functioning heating, ventilations and air
conditioning (HVAC) system.

14.19.1 “Classroom” for purposes of this section is defined as a
location designed and intended for instructional use.
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14.1.9.2 Ventilation system filters shall be cleaned yearly.

14.1.9.3 A functioning HVAC system should be set to heat or cool to
between 68°F and 72°F.

14.1.94 Employees shall be responsible for informing their
supervisors when HVAC systems are not functioning properly.

14.1.10 Each classroom and major work area shall be equipped with telephone
service with outside access.

14.1.11 Each classroom shall have seating equal to the number of students
enrolled in or assigned to that classroom. Each classroom shall have desks
or table space appropriate for the number of students enrolled in that
classroom. Each classroom equipped with laboratory stations shall have
laboratory stations and equipment appropriate for the number of students
enrolled in that classroom. Nothing in this article shall prohibit students from
sharing laboratory stations or equipment.

14.1.12 Each unit member shall have access to a secure container such as a
locking storage cabinet or locker.

14.1.13 Each unit member shall be provided a means of contacting the school
site office when performing duties at the school site outside of the
classroom.

14.1.14 All broken door locks will be fixed or mitigated with interim measures,

including moving to a room with an operating door lock, as soon as possible,
and in any event, within 48 hours.

14.1.15 All classroom doors will be window free or equipped with window coverings
designed to prevent visibility into classrooms.

14.2 If a criminal or civil proceeding is brought against a unit member as a result of a unit
member's reasonable action while performing within the scope of his/her duties, such unit
member shall receive such protection as is provided under the terms of the District's liability
insurance policy.

14.3 The District and the Association shall provide unit members with the following safety-related
information annually: Board policies, applicable rules and administrative regulations,
Education Code requirements regarding referrals, discipline, prohibition of corporal
punishment, student suspension and expulsions, child abuse reporting requirements, and
school safety. The District shall provide on a voluntary, periodic basis CPR and first aid
training. By mutual agreement between the District and the Association, the District may
provide in-service training on a voluntary basis to unit members on relevant conflict
intervention skills.

14.3.1 Unit members shall not be required to administer any form of medication to
students except under either of the following circumstances:

14.3.1.1 Such duty is part of the job description (e.g. District School
Nurse
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14.3.1.2 A unit member has volunteered both to be trained as required
by law, and to administer medication as permitted by law.

14.3.1.3 A unit member who administers medication pursuant to this
section will be provided defense and indemnification by the
District for any and all civil liability in accordance with law,
including but not limited to Government Code section 810 et
seq.

14.4 Personal Property

14.5

14.4.1

14.4.2

14.4.3

Reimbursement shall be made to any unit member for the loss, destruction,
or damage caused by fire, burglary, vandalism, or student disturbance of
personal instructional property used in the schools of the District pursuant to
the following provisions:

14.4.1.1 Reimbursement shall be made only when advance approval
has been obtained on the District form provided for that
purpose (see Appendix S) and when the value of the property
has been agreed upon in writing in advance between the unit
member and the immediate administrator.

14.4.1.2 Approval or disapproval is the sole prerogative of the District.

14.4.1.3 When District owned equipment and/or material is required
and has been requested in writing to be used but is not
available, then approval shall not be necessary. Itis agreed
and understood that in cases where approval and values are
not established in advance, the burden of establishing the
requirement of use and the value of such equipment and
material shall be upon the employee.

No reimbursement shall be made for mysterious disappearance, accidental
damage, loss suffered because of lack of due care by the owner, or any
other cause not specified in Section 14.4.1 Loss or damage to the personal
instructional property remaining on District property over a weekend, on
holidays or other days when regular school is not in session without the prior
written approval of the immediate administrator shall not be reimbursed.

The maximum recovery allowable hereunder for any occurrence is $1500
unless the Superintendent or any designee has granted prior written
approval for a greater value. The decision of the Superintendent or
designee shall be considered final.

Replacement or Repair of Personal Property

The District may provide for the payment of the costs of replacing or repairing property of a
unit member, such as eyeglasses, hearing aids, dentures, watches, or articles of clothing
necessarily worn or carried by the unit member when any such items are damaged or
stolen in the line of duty without fault of the unit member. If the items are damaged beyond
repair, the actual value of such items may be paid. The value of such items shall be
determined as of the time of the damage thereto. The final determination as to the amount
of reimbursement, if any, to a unit member will be made by the Superintendent or designee.
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ARTICLE 15: PERSONNEL FILES

15.1

15.2

15.3

A unit member shall be permitted, upon reasonable notice, to review his/her personnel files.
Except as otherwise provided herein, such review shall not be permitted during the unit
member's duty hours.

15.1.1 Reviewable material shall not include confidential ratings, reports, or
records, which were obtained prior to the employment of the unit member
involved.

15.1.2 Information of a derogatory nature, except material mentioned in 16.1.1

above, shall not be entered or filed in the unit member's personnel file until
such unit member is given written notice of such material. Following such
notice, the unit member shall have ten (10) working days to review and have
attached thereon the unit member's comments relative to such derogatory

material.

15.1.2.1 Such review may take place during regular duty hours without
loss of compensation.

15.1.2.2 A unit member may petition the Human Resources

administrator to have material removed from that unit
member’s personnel file after seven years from the date in
which the material was placed in the file. The decision of the
Human Resources administrator shall be final and not subject
to the grievance process as outlined in Article 5.

A designated representative of the Association may be permitted access to a unit member's
personnel file for representational purposes, subject to the following:

15.2.1 Material indicated in 16.1.1 above shall not be reviewable;
15.2.2 Reasonable notice is provided the District Human Resources Office;
15.2.3 The representative provides the District Human Resources Office with a

recent authorization from the unit member.

The content of material in personnel files shall not be subject to Article 5: Grievance of this
Agreement.
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ARTICLE 16: DISCIPLINE

16.1

16.2

16.3

16.4

16.5

Non-Exclusive

16.1.1 Discipline under these provisions shall not be exclusive but shall be in
addition to those disciplinary actions permitted under the California
Education Code.
Just Cause
16.2.1 Disciplinary action shall be for just cause. Unit members shall be subject to
suspension for one or more of the following causes:
16.2.1.1 Immoral or unprofessional conduct;
16.2.1.2 dishonesty;
16.2.1.3 incompetence;
16.2.1.4 evident unfitness for service;
16.2.1.5 physical or mental condition unfitting him or her to instruct or
associate with children;
16.2.1.6 Persistent violation of or refusal to obey the school laws of the
state or reasonable regulations or procedures prescribed for
the government of the public schools by the State Board of
Education or by the governing board of the school district
employing him/her.
16.2.1.7 conviction of a felony or of any crime involving moral
turpitude;
16.2.1.8 alcoholism or other drug abuse which makes the employee
unfit to instruct or associate with children.
Representation
16.3.1 Upon request, a unit member shall be entitled to association representation
in any disciplinary action under this procedure.
Discipline
16.4.1 Discipline imposed under these provisions shall be appropriate to the

offense and may include: verbal or written warning, verbal or written
reprimand, and suspension without pay. "Without pay" shall mean a unit
member's per diem wage not including fringe benefits. All suspensions shall
be served when imposed. If a suspension is appealed, pay shall not be
withheld. Pay shall be deducted if the District prevails in appeal.

Progressive Discipline

16.5.1

Discipline shall be progressive as follows:
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16.5.1.1

16.5.1.2

16.5.1.3

16.5.1.4

16.5.1.5

16.5.1.6

16.5.1.7

16.5.1.8

Oral Warning: a private admonition for a minor infraction
providing for the opportunity to correct the behavior, advising
future similar behavior will result in possible further discipline.

Written Reprimand: a written statement for repeated minor
infractions or more severe violations describing the behavior
and mentioning any previous warnings, advising that future
similar actions could result in further disciplinary action.

One-day Suspension Without Pay: A written statement by the
superintendent or designee to the unit member, describing
the behavior, directing the unit member to be absent without
pay on a specific day, advising the unit member that future
similar actions will result in further disciplinary action, and
advising the unit member of the right to appeal.

Three-day Suspension Without Pay: For repetition of
offenses that lead to a one-day suspension, or for more
serious violations enumerated in section 16.2.1 the unit
member shall receive a written statement describing the
behavior, directing the unit member to be absent without pay
for specific days, advising the unit member that future similar
actions will result in further disciplinary action, and advising
the unit member of the right to appeal.

Five-day Suspension Without Pay: For repetition of offenses
that lead to a three-day suspension, or for more serious
violations enumerated in section 16.2.1, the unit member shall
receive a written statement describing the behavior, directing
the unit member to be absent without pay for specific days,
advising the unit member that future similar actions will result
in further disciplinary action, and advising the unit member of
the right to appeal.

Fifteen-day Suspension Without Pay: For repetition of
offenses that lead to a five-day suspension, or for behavior
that is of an even more serious violation enumerated in
section 16.2.1, the unit member shall receive a written
statement describing the behavior, directing the unit member
to be absent without pay for specific days, advising the unit
member that future similar actions will result in further
disciplinary action, and advising the unit member of the right
to appeal.

Unit members who have not had additional infractions within a
12-month period shall have this procedure begin as
enumerated in section 16.5.1.1.

Unit members who commit a serious infraction of just cause

items enumerated in section 16.2.1. May have discipline
begin as enumerated in section 16.5.1.3.
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16.6

Appeal
16.6.1

16.6.2

16.6.3

In the event a unit member appeals a suspension, the suspension shall be
served immediately, but the pay shall not be withheld unless the District
prevails in the appeal.

Disciplinary action may be appealed as follows:

16.6.2.1 Oral Warning or Written Reprimand: No Appeal.

16.6.2.2 One-Day Suspension

16.6.2.2.1 Written appeal shall be made to the Human
Resources administrator within five (5)
calendar days. A conference with the unit
member shall be held and a decision made
within ten (10) working days of the request for
appeal.

16.6.2.2.2 A unit member may select one of the two
following options: [1] Written appeal shall be
made to the Superintendent within five (5)
calendar days of the Human Resources
administrator’s decision. The Superintendent
shall make a decision within ten (10) working
days from receipt of the second level appeal
request, and the decision shall be final; or [2]
the individual can proceed directly to expedited
arbitration.

16.6.2.3 One, Three, Five, and Fifteen Day Suspensions

16.6.2.3.1 The expedited arbitration procedure will be
used to determine whether or not the unit
member committed an infraction for which
discipline could be provided, not whether the
level of discipline is appropriate. Any unit
member who prevalils in appeal pursuant to
these provisions shall be entitled to removal of
all materials regarding such discipline.

16.6.2.4 All costs for the services of the arbitrator including, but not
limited to, per diem expenses, travel, and subsistence
expense shall be borne by the losing party.

16.6.2.5 All other costs, except for release time for the unit member
involved, association representative(s) and witnesses, shall
be borne by the party incurring them.

The Association may submit the suspension of a unit member under this
Article for binding expedited arbitration under the Expedited Labor Arbitration
Rules of the American Arbitration Association by giving written notice to the
American Arbitration Association and Superintendent within twenty (20)
school days of receipt of the written decision of the Level Il grievance
appeal. The parties shall then proceed in accordance with such rules and
with this Agreement.
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ARTICLE 17: COMPLAINTS

17.1

Student, Parent, or Citizen Complaints

The steps described below for processing and resolving complaints shall be taken
sequentially.

17.1.1 If an administrator receives a student, citizen or parent complaint related to
the performance or conduct of a unit member, the administrator shall attempt
to resolve the problem by discussion with the complainant.

17.1.2 Any student, parent, or citizen complaint about a unit member shall be
reported to the unit member by the administrator receiving the complaint,
within five (5) working days of receipt. Such report shall include the identity
of the complainant, the nature of the complaint, and details of date and time.

17.1.3 Should either the involved unit member or the involved unit member’s
immediate supervisor believe the allegations in the complaint warrant a
meeting, the immediate supervisor shall attempt to schedule a meeting
between the unit member and complainant(s.). At the request of the unit
member an Association representative may be present at the meeting. The
unit member will be excused from attending the meeting or may leave the
meeting after it has begun if that unit member believes that the unit
member’s health, safety or protected rights would be jeopardized by
attending the meeting or continuing to attend the meeting. The member may
leave the meeting if any other participant becomes disrespectful. The
meeting will be held at a place and time that is convenient to all involved,
including but not limited to the Association representative. The member, the
Association representative and the supervisor shall use best efforts to
schedule the meeting to occur as soon as reasonably possible.

17.1.4 If the matter is not resolved under the above procedure the complainant may
put his or her complaint in writing and submit the original to the unit member,
with a copy to the unit member’s immediate supervisor within ten (10) days.
The unit member shall be given release time during the duty day without
salary deduction to review the complaint in accordance with Education Code
Section 44031.

17.1.5 Except as provided by law, if the matter has not been resolved and no
written complaint is received within ten (10) days, the complaint shall be
dropped.

17.1.6 If a written complaint is received within ten (10) days, a conference may be

scheduled between the complainant, the unit member and the administrator.
This conference shall be conducted in an effort to address the issues raised
by the complaint and resolve the matter.

17.1.7 Complaints which are withdrawn, shown to be false, or are not sustained
under the complaint procedure in the Agreement, shall neither be placed in
the unit member’s personnel file nor utilized in any evaluation or disciplinary
action against the unit member.
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17.2

17.3

Unit Member Conflicts

17.2.1

17.2.2

17.2.3

17.2.4

Unit member conflicts are defined as issues or disagreements between unit
members which are outside the scope of the sexual harassment procedure.

If one or more unit members involved in the issue or disagreement brings it
to the attention of an administrator, the administrator shall offer the unit
members the option of trying to:

a) Informally resolve the disagreement themselves; or
b) Resolve the problem with the help of the Assaociation; or
¢) Resolve the problem with the assistance of administration.

Unit members do not waive their right to resolve the disagreement through
legal processes, including but not limited to the District’s Uniform Complaint
Procedure found in the Newark Unified School District's General Information
Handbook.

The Parties shall have five (5) working days to choose an option.
The Association and the District agree to meet when such disagreements

are brought to their attention to determine the scope of the responsibility of
the Association and the District.

Public Agency Investigations

Except as otherwise required by law, this Article shall not be interpreted to require the
District to notify a unit member of a criminal complaint. Where a complaint is reported and
results in an investigation by a law enforcement agency, the District shall not be required to
notify the unit member of the complaint under the terms of this Article when requested not
to by the investigating agency.
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ARTICLE 18: SPECIAL EDUCATION

18.1

18.2

18.3

18.4

This article does not limit unit members from coverage under other Articles of this
agreement. This Article is in addition to such coverage. All provisions of this Article
reflect and shall comply with State and Federal Laws.

Program Specialist

18.2.1

18.2.2

18.2.3

A program specialist shall not be required to perform an adjunct duty or
supervision/yard duty.

A program specialist shall be paid in accordance with Appendix E, based
on a 196 day work year.

If a program specialist is assigned to take on the role of administrator
designee, every effort shall be made to provide at least twenty-four (24)
hours notice.

School Psychologist and Speech Language Pathologist (SLP)

18.3.1

18.3.2

18.3.3

18.3.4

18.3.5

18.3.6

A psychologist/SLP whose office location is changed at any time will
have the physical move of materials and records accomplished by
appropriate District staff.

Each psychologist/SLP shall have access to a space where at the time
services are being provided will be private with access to a phone.

Each psychologist/SLP shall meet individually with the Director of
Special Education or designee not later than 30 days before the end of
the current school year to indicate preferences for work assignments for
the following year. These preferences must be considered prior to
assigning psychologists.

A psychologist shall be paid in accordance with Appendix E, based on a
196 day work year. Additional work days may be directed by the unit
member’s supervisor.

A SLP shall be paid in accordance with Appendix E, based on a 196 day
work year. Additional work days may be directed by the unit member’s
supervisor.

The average caseloads and duties of SLPs shall comply with the
Education Code.

Resource Specialists

18.4.1

18.4.2

A resource specialist shall not be assigned to provide services at more
than two (2) work sites.

A resource specialist shall receive preparation time equivalent and pro-

rated to time received by a general education unit member at the same
site.
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18.5

18.6

18.4.3

Resource Specialists shall create a weekly schedule that includes time
set aside to perform the duties and responsibilities required by law
(service minutes, assessment, report writing etc.) and addresses the
students’ needs on their caseload. The schedule shall be created by the
resource specialist with input from the site administrator(s) and impacted
general education teachers.

18.4.3.1 The resource specialist will update this schedule as
needed when their caseload increases or decreases with
input from the site administrator(s) and impacted general
education teachers.

Special Education Communications and Meetings:

18.5.1

18.5.2

18.5.3

18.5.4

The District will provide unit members with work phone numbers of
Special Education Department clerical, itinerant, and administrative staff
within ten (10) days of the beginning of the school year.

Special Education staff development, meetings, or activities scheduled
by the Department of Special Education that extend beyond the regular
work day shall be subject to the ten (10) hour limit outlined in Article
7.13.2.

The District shall make every effort to provide unit members with a list of
all required Special Education Department meetings within ten (10) days
of the start of the school year.

To the greatest extent possible, Special Education staff members will be
required to attend no more than the number of staff meetings as their
general education peers. If a Special Education staff meeting takes
place on a week when a school staff meeting is scheduled, the special
education staff member shall collaborate with Administration to
determine which staff meeting they will attend.

Special Education Extra Duty for IEPs in Vacant Teaching Positions: The parties agree
to the following process for Extra Duty to prepare for and hold IEPs. Before outside
contracted service providers are brought in to assist with this work, all Education
Specialists shall have first priorities to assist with preparing for and holding IEPs.
Assumption of extra duties and associated compensation under this shall occur only
upon prior written approval of the Director of Special Education.

18.6.1

18.6.2

18.6.3

18.6.4

Unit members shall be paid at their per diem rate for additional IEP
related work performed.

Unit members will be paid a maximum of 2 hours for amendment
meetings, 7 hours for each annual IEP meeting and 10 hours for each
Initial or Triennial IEP for which they prepare and hold.

The Unit members and Director of Special Education

shall communicate via email or in person to determine the cases that
best meet their schedule and area of expertise.

Definition of Extra Duty in Support of IEPS:
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18.6.4.1 Annual IEPs
18.6.4.1.1 Updating progress on current goals
and Present Levels of Performance
(PLOP)
18.6.4.1.2 Drafting new goals
18.6.4.1.3 Scheduling the IEP

18.6.4.1.4 Preparing all necessary IEP paperwork
18.6.4.1.5 Holding the IEP meeting

18.6.4.2 Initial and Triennial IEPs, duties include all items above as
well as:

18.6.4.2.1 Completing required assessment and
observations.

18.6.4.2.2 Observations and direct assessment will
be supported by a guest teacher.

18.6.4.2.3 Writing a report of the assessment results.

18.6.5 Should the unit member feel that additional hours are needed to complete
the work of a case the Education Specialist will contact the Director of
Special Education prior to completing the work for approval.

18.6.6 Unit members may choose to request release time or use their prep
time to perform assessments/observations needed for their voluntary
extra duty, whichever they feel has the least negative impact on their
own classroom or case load.

18.6.7 The district shall provide guest teacher coverage as available.

18.6.8 The district shall compensate the bargaining unit member for any prep
time used to perform voluntary extra duty as defined in 18.6.1.

18.6.9 Unit members shall not take on more than six (6) for SDC or twelve (12)
for RSP additional cases.

18.6.10 All work is completed on a voluntary basis. Should a unit member choose
to stop performing extra duty the bargaining unit member shall
make every effort to provide a minimum of 1 week notice to the director
prior to ending the work.

18.6.11 The district shall not retaliate against members who choose to end voluntary
duties, or who choose not to volunteer at all.

18.6.12 In the interest of transparency and streamlining communication, the

district shall notify parents that IEPs are being supported on a voluntary
basis while the district continues to recruit for the current vacancies.
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18.7

18.8

18.6.13

18.6.14

18.6.15

18.6.16

18.6.17

Projections

18.7.1

18.7.2

Preschool

18.8.1

18.8.2

The letter provided to parents will clearly describe the narrow role of
the teacher doing the extra duty and direct parents to the staff
person responsible for addressing students’ needs that are
unrelated to IEP development and scheduling.

All hours must be recorded on a time card and turned in to the
Special Education office on a monthly basis.

All teachers who voluntarily take on extra duty work must be cognizant of
the needs of their class and only take on extra work when they believe
they can maintain quality work in their primary position.

Unit members that provide support for IEPs are not assuming the role of
Case Manager.

Unit members can agree to complete progress reports and be
compensated at the hourly rate.

The Special Education Department will solicit input and review plans for
class configurations and student assignments for the following school year
at a Special Education Department Meeting at least 90 days prior to the
end of the current school year.

The Special Education Department will utilize two (2) Special Education
Department meetings for reviewing student transition projections and
soliciting input from teachers for potential class configurations for the
following school year.

Classroom Configuration

18.8.1.1 Non-categorical classrooms are those in which students
with a wide variety of special needs and challenges are
served.

18.8.1.2 Each classroom will have two, 3 hour, class sessions per

day, Monday-Thursday for a total of twelve (12) hours per
week of specialized academic instruction.

18.15.1.2.1 AM Class: 8:30-11:30 am

18.15.1.2.2 PMClass: 12:15-3:15 pm

Schedule

18.8.2.1 Monday-Thursday will include a total of twelve (12) hours
per week of student instructional time.

18.8.2.2 Fridays are reserved for IEPs, assessment,

preparation/planning, training, and Parent Information and
Education (PIE) opportunities.
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18.8.2.3 Sample Weekly Schedule

The weekly schedule here is intended to provide an
example of a typical week’s schedule. It may be adjusted
to meet with the needs of the program, with collaboration
between the parties.

Mon Tues Wed Thurs Fri
8:00- | Classroom Behavior All staff Service Provider | -RSP Support
8:30 specific Meeting: morning Training/Class | \Weekly Assessment
meeting whole PK meeting Mtg Team meeting
1A & staff with -Prep (increase in
teacher: behavior caseload meaning more
student Prep time needed). No
review prep throughout the
week.
8:30- | AM class AM class AM class | AM class -Parent Training
11:30 -Site Meetings
-Annual/ Transition IEPs
11:30- | AM PICk-Up/ AM PICk-Up/ AM Pick- AM PICk-Up/ -Parent Questionnaires
11:45 | Re-set Re-set class/ | Up/ Re-set class/
class/ Disinfect Re-set Disinfect
Disinfect class/
Disinfect
11:45- | Lunch Lunch Lunch Lunch
12:15
12:15- [ PM class PM class PM class | PM class
3:15
3:15- PM Pick-Up/ | PM Pick-Up/ | PM Pick- PM Pick-Up/
3:30 Re-set Re-set class/ | Up/ Re-set | Re-set class/
class/ Disinfect class/ Disinfect
Disinfect Disinfect
18.9.3 In-House Subbing

18.9.3.1 Short Term In-House Subbing

18.9.3.1.1 Short term is defined as 5 or fewer
consecutive days of instruction.

18.9.3.1.2 The district shall make every effort to
secure a certificated guest to cover a full
day absence at the preschool.

18.9.3.1.3 If a guest cannot be found the administrator
may ask the other preschool teachers to
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18.10

8.11

18.12

take on some of the students from the class
without a guest.

18.9.3.1.3.1 If a single classroom is
divided among multiple other
classrooms, the unit
members who volunteer to
take on the additional
fraction of a class will receive
the corresponding fractional
rate based on the current
daily substitute rate.

18.9.3.2 Long Term In-House Subbing

18.9.3.2.1 Long term is defined as 6 or more
consecutive days of instruction.

18.9.3.2.2 The district shall make every effort to
secure a certificated guest to cover a long
term absence at the preschool.

18.9.3.2.3 If a guest cannot be found the administrator
may ask the other preschool teachers to
take on some of the students from the class
without a guest.

18.8.3.2.3.1 If a single classroom is
divided among multiple other
classrooms, the unit
members who volunteer to
take on the additional
fraction of a class will receive
the corresponding fractional
rate based on the current
daily substitute rate.

Due Process Hearings: When a unit member is required to participate in a due process
hearing, the District will provide the unit member with release time for the purposes of
preparation and attendance at the hearing, without loss of compensation. If the due
process hearing is held after regular hours of employment, a unit member will be
compensated at the hourly rate.

Program Modification and Training

18.11.1 The District will provide appropriate training prior to modifying
instructional and/or assessment models.

Program Locations
18.12.1 The district shall provide unit members with the site location of each

Special Day Class (SDC) program no later than twenty (20) days before
the last instructional day of the school year.
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ARTICLE 19: TECHNOLOGY

This Article addresses the reasonable and equitable access of unit members to technology that
may be required by the District to fulfill the members’ duties and professional responsibilities,
including providing effective instruction in the evolving technological classroom.

19.1

19.2

19.3

19.4

19.5

Unit Member Access

19.1.1 Computers: The District shall provide each unit member access to a
computer with network access for the support of educational programs and
to fulfill necessary professional requirements.

19.1.2 Printers: The District shall provide unit members with access to at least one
functioning printer that is free from student access.

19.1.3 Class and Classrooms without Computer Access: Any unit member without
access to a computer during class time shall be exempted from taking
attendance on-line during class time, but must submit student attendance
information to the site office as soon as possible and no later than the end of
the workday.

19.1.4 Technology required for teaching and learning: The district shall provide unit
members with the technology it has determined is required to deliver district-
adopted curricula and mandated programs.

19.1.4.1 If technology required for teaching and learning needs repair,
the district will provide a replacement while their technology is
being repaired.

Unit member access to technology as set forth in this Article are “Teaching Conditions” that
may be “constraints” to be considered in the performance of a unit member’s duties within
the meaning of section 9.2 of this Agreement.

The District will make every effort to repair/replace in a timely manner any equipment
regularly used in the course of a unit member’s duties. Any Technology Services request
made by an Association member will receive a confirmation as soon as feasible (normally
within 72 hours of the request being submitted).

19.3.1 The District will have extra teacher computer devices available to provide
members when their Chromebook is given to IT for repair.

Training and Expectations: The District shall provide, in a timely manner, unit members
with the training it has determined is necessary in order to complete required technology-
based duties. Unit members shall be compensated at the hourly rate (per Article 13.1.1) if
training occurs outside the workday.

19.4.1 At the request of the site administrator, a unit member that provides the
training to another unit member will be paid at the hourly rate if not part of
their essential or adjunct duties.

Computer-Based Classes: The District shall assure that no students are assigned to a

computer-based class in excess of the number of necessary computers based upon course
requirements.
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19.6

19.7

19.8

District E-mail

19.6.1

19.6.2

19.6.3

19.6.4

19.6.5

19.6.6

Unit members shall have the right to use e-mail to communicate with other
employees of the District and other individuals and/or organizations within
the scope of their professional responsibilities. Unit members shall not be
disciplined for unsolicited receipt of inappropriate material.

Newark Teachers Association may use District e-mail to communicate with
their unit members in accordance with all applicable legal requirements and
prohibitions.

19.6.2.1 Newark Teachers Association Executive Board shall have
access to email all school site groups. It is the responsibility
of the Association to provide the District with names of the
unit members currently serving on the Executive Board.

Unit members have no expectation of privacy for any documents, e-mail or
information stored on, sent from, received by, or passing through the
information technology resources of the District.

District-provided computers and information technology resources are to be
used for official District business purposes during work hours. Unit members
may use the computer system and information technology resources for
nonbusiness purposes outside of work hours (or during breaks) provided the
provisions of all District computer and computer-related policies are followed.

Storing any personal, non-work related files of any kind on a network drive
constitutes inappropriate use. Personal files may be stored on a unit
member’s local computer; however, the District is not responsible for back-
up, recovery or transfer of the files.

It shall be the responsibility of the unit member to ensure that sensitive and
confidential material is protected from unauthorized use.

Electronically Maintained Student Records: Unit members shall not be held liable for any
breach of student confidentiality not caused by any action, omission or negligence of the

unit member.

Other Technology-Related Issues: District Administration may ask a unit member to
perform the duties of troubleshooting and/or maintaining computers, updating software,
loading District-approved software and/or any other maintenance/repair type tasks, beyond
their workday. This is voluntary and the unit member will be compensated at the hourly rate
of pay (per Article 13.1.1).
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ARTICLE 20: SAVINGS PROVISION

20.1 If any provision or portion thereof of this Agreement is held to be contrary to law by a court
of competent jurisdiction, such provision or portion thereof will not be deemed valid and
subsisting except to the extent permitted by law, but all other provisions will continue in full

force and effect.
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ARTICLE 21: COMPLETION OF MEET AND NEGOTIATION

21.1

21.2

21.3

It is understood and agreed that the specific provisions contained in this Agreement are a
true and precise representation of all agreements reached by the parties during this round
of meet and negotiation.

During the term of this Agreement, the parties have the right to meet and negotiate on any
subject or matter whether or not referred to or covered in this Agreement, even though such
subject or matter may not have been within the knowledge or contemplation of either or
both the District or the Association at the time they met and negotiated on and executed
this Agreement, and even though such subjects or matters were proposed and later
withdrawn.

The parties may by mutual agreement reopen this Agreement for the purpose of modifying
any Article or portion thereof.
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ARTICLE 22: TERM AND RENEGOTIATION

22.1 This Agreement is for the 2022-2023 through 2024-2025 school years and will remain in full
force and effect from the date of ratification through June 30, 2025, subject to the following
sections.

22.2 During the 2023-2024 school year, both parties shall meet to negotiate for the 2024-2025
school year. The parties mutually agree to reopen negotiations on Article 13
(Compensation) and one additional article of each parties’ choice.

Except as otherwise noted, this Agreement will become effective July 1, 2022 and will remain in full
force and effect through June 30, 2025. During the term of this Agreement, the Agreement shall
be closed except as provided in this Article. During the term of this Agreement, if the state amends
the constitution or law allowing the imposition of budget cuts, and the state takes action to impose
such cuts, or any litigation, verdict, judgment, award or settlement results in the inability of the
District to satisfy the economic requirements of this Agreement, either party may reopen the
Agreement.
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DocuSign Envelope ID: 1B25066D-A00D-4EFF-8CC5-33FAF4D3C5FA

ARTICLE 23: SIGNATURES

In witness whereof, the Newark Teachers Association has caused this Agreement to be signed by

its President, Vice President, Negotiations Team Chairperson, and California Teachers Association
staff, and the Board of Education of the Newark Unified School District has caused this Agreement
to be signed by its President, the Superintendent of Schools, and the Human Resources

administrator.

DocuSigned by:

P _pree, T e -

niEREyEFhomas
President, NUSD Board of Education

DocuSigned by:

Micluacl, Milliban

ssefdpsriviiairael Milliken
Interim Superintendent, NUSD

DocuSigned by:

(Inaluam—WNatters

sorGathreene Ingham-Watters
Executive Director of Human Resources
NUSD

DocuSigned by:

Cruapry ). Danands

coGsregonys]. Dannis
Legal Counsel, NUSD

DocuSigned by:
Stan. Mrvrwnyi
Dot AbruZZI
President, Newark Teachers Association

DocuSigned by:

(i Ulla
@rlrerp ¥/ ilter -
Lead Negotiator, Newark Teachers Association

DocuSigned by:

Dasid termanden
BDrasidiesnandez
Executive Director
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NEWARK UNIFIED SCHOOL DISTRICT
2022/2023 Certificated Teacher Salary Schedule

Board approved 10% increase 4/20/23 effeclive 7/1/22

Annual rate based on 1.00 FTE, 186 days

[ COLUMN I [ m v

STEP BA+30 | BA+45 | BA+60 | BA+75
1 71,991 73,458 75665 | 78,602 |
2 75,297 76,753 78,968 81,905
3 78,602 80,071 82,273 85,212
4 81,905 83,378 85,582 88,516
5 85,212 86,682 88,884 91,826
6 88,516 89,989 92,194 95,130
7 91,826 93,292 95,498 98,436
8 93,292 94,763 96,967 99,908
9 94,763 96,234 98,436 101,374
10 96,234 97,702 99,908 102,843
11 97,702 99,171 101,374__| 104,311
12 99,171 100,638 | 102,843 | 105,782
13 100,638 | 102,108 | 104,311 | 107,251
14 102,108 | 103,562 | 105782 | 108,721
15 103,582 | 105047 | 107,251 | 110,188
16 105,047 | 106,515 | 108,721 | 111,660
17 106,515 | 107986 | 110,188 | 113,127
18 106,515 | 109.458 | 111,660 | 114,597
19 106,515 | 109.458 | 113,127 | 116,065
20 106,515 | 109458 | 114,597 | 117,536
21 106,515 | 109458 | 114,597 | 119,007
22 106,515 | 109458 | 114,597 | 120473
23 106,515 | 109458 | 114,597 | 121,944
24 106,515 | 109458 | 114,597 | 123410
25 106,515 | 109,458 | 114,507 | 124,882

APPENDIX A

Due to rounding In the automated payroll system, rates shown on this schedule may not be exact figures and
are being provided for general purposes only.

Employees who do not have a preliminary or clear credential from a state recognized agency will be frazen on thelr current step untli the

school year following the date they receive their preliminary or clear California credential.

Education Stipends

Masters: $1,000 in addition to regular placement, kmit 2*
Doctorate: $2,000 in addition to regular placement, limit 1*
National Board Certification: $1,500 in addition to regular placement, limit 1*
*Payment for the degrees eamed or new hire during the school year will be pro-rated

Dual Language Immersion (DL) Stipends

All teachers assigned to the DLI program will receive an $800 stipend.
Teachers assigned to the DLI program who hold a Spanish Bilingual Authorization will receive an additional $1,200.

Benefits: The District does not provide a separate allocation for insurance fringe benefits,
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APPENDIX A

NEWARK UNIFIED SCHOOL DISTRICT
202372024 Certificated Teacher Salary Schedule

Annual rate based on 1.00 FTE, 186 days
Board approved 2% increase 4/20v23 effective 7/1/23

COLUMN 1 N m v

STEP BA + 30 BA + 45 BA + 60 BA+75
1 73,431 74,927 77.178 80,174 |
2 76,803 78,288 80,547 83,543
3 80,174 81,672 83,918 86,916
4 83,543 85,046 87,294 90,286
5 86,916 88,416 90,662 93,663
6 90,286 91,789 94,038 97,033
7 93,663 95,158 97,408 100,405
8 95,158 96,658 98,906 101,906
9 96,658 98,159 100,405 103,401
10 98,159 99,656 101,906 104,900
1 99,656 101,154 103,401 106,397
12 101,154 102,651 104,900 107,898
13 102,651 104,150 106,397 109,396
14 104,150 105,654 107,898 110,895
15 105,654 107,148 109,396 112,392
16 107,148 108,645 110,895 113,893
17 108,645 110,146 112,392 115,390
18 108,645 111,647 113,893 116,889
19 108,645 111,647 115,390 118,386
20 108,645 111,647 116,889 119,887
21 108,645 111,647 116,889 121,387
22 108,645 111,647 116,889 122,882
23 108,645 111,647 116,889 124,383
24 108,645 111,647 116,889 125,878
25 108,645 111,647 116,889 127,380

Due to rounding in the automated payroll system, rates shown on this schedule may not be exact figures and
are being provided for general purposes only.

Employees who do not have a preliminary or clear credential from a state recognized agency will be frozen on their current step until the
school year following the date they receive their preliminary or clear California credential.

Education Stipends
Masters: $1,000 in addition to regular placement, limit 2*

Doctorate: $2,000 in addition to regular placement, limit 1*
National Board Certification: $1,500 in addition to regular placement, limit 1*
*Payment for the degrees earned or new hire during the school year will be pro-rated

Dual Language Immersion (DLI) Stivends
All teachers assigned to the DLI program will receive an $800 sfipend.
Teachers assigned to the DLI program who hold a Spanish Bilingual Authorization will receive an additional $1,200.

Benefits: The District does not provide a separate allocation for insurance fringe benefits,
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APPENDIX A

NEWARK UNIFIED SCHOOL DISTRICT
2023/2024 Certificated Teacher Salary Schedule

Annual rate based on 1.00 FTE, 186 days
Board approved 4% increase 4/20/23 effective 1/1/24

[ COLUMN ] [ 1] 1
STEP BA + 30 BA + 45 BA + 60 BA+75
~ 76,368 |

1 76, 77024 | 80,266 | 83,381
2 79,875 81,420 83,769 86,885
3 83,381 84,939 87.275 90,393
4 86.885 88,448 90,786 93,897
5 90.393 91,953 94,288 97,410
6 93,897 95,461 97,800 100,974
7 97,410 98,964 | 101,304 | 104,421
8 98,964 100,524 | 102,862 | 105,982
9 100,524 | 102,085 | 104,421 | 107,537
10 102,085 | 103642 | 105982 | 109,096
11 103,642 | 105200 | 107,537 | 110,653
12 105,200 | 106,757 | 109,096 | 112,214
13 106,757 | 108,316 | 110,653 | 113,772
14 108,316 | 109,880 | 112,214 | 115,331
15 109,880 | 111,434 | 113,772 | 116,888
16 111,434 | 112001 | 115331 | 118,449
17 112,991 | 114,552 | 116,888 | 120,006
18 112991 | 116,113 | 118,448 | 121,565
19 112,991 | 116,113 | 120,006 | 123,121
20 112,991 | 116,113 | 121,565 | 124,682
21 112,901 | 116,113 | 121,565 | 126,242
22 112991 | 116,113 | 121,565 | 127,797
23 112,991 | 116,113 | 121,565 | 129,358
24 112991 | 116,113 | 121,565 | 130,913
25 112,997 | 116,113 | 121,565 | 132,475

Due to rounding in the automated payroll system, rates shown on this schedule may not be exact figures and
are being provided for general purposes only.

Employees who do not have a preliminary or clear credential from a state recognized agency will be frazen on their current step until the
school year following the date they receive their preliminary or clear California credential.

Education Stipends

Masters; $1,000 in addition to regular placement, fimit 2*

Doctorate: $2,000 in addition to regular placement, imit 1*

National Board Certification: $1,500 in addition to regular placement, limit 1*
*Payment for the degrees eamed or new hire during the school year will be pro-rated

Rual Language Immersion (DLI) Stipends
All teachers assigned lo the DLI program will receive an $800 stipend.
Teachers assigned to the DLI program who hold a Spanish Bilingual Authorization will receive an additional $1,200.

Benefits: The District does not provide a separate allocation for insurance fringe benefits.
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APPENDIX B

NEWARK UNIFIED SCHOOL DISTRICT
2022/2023 Certificated Counselor Salary Schedule

Annual rate based on 1.00 FTE, 196 days
Board approved 10% increase 4/20/23 effecfive 7/1/22

[ COLUMN i [ 1] v

STEP BA + 30 BA + 45 BA + 60 BA+75
1 73.557 77,%7 ﬁ.071 83,403
2 79,924 81,543 83,743 86,684
3 83,449 85,213 87,416 90,356
4 86,978 88,886 91,091 94,029
5 90,505 92,561 94,763 97,701
6 94,029 96,231 98,436 101,373
7 97 557 99,908 102,111 105,048
8 99,171 101,522 103,727 106,665
9 100,786 103,139 105,344 108,279
10 102,402 104,756 106,957 109,899
11 104,015 106,369 108,571 111,511
12 105,632 107,469 110,189 113,126
13 107,251 109,601 111,805 114,743
14 108,865 111,218 113,421 116,362
15 110,483 112,836 115,038 117,977
16 112,100 114,453 116,654 119,594
17 113,715 116,064 118,269 121,207
18 113,715 117,684 119,887 122,824
19 113,715 117,684 121,499 124,443
20 113,715 117,684 123,120 126,056
21 113,715 117,684 123,120 127,674
22 113,715 117,684 123,120 129,287
23 113,715 117,684 123,120 130,907
24 113,715 117,684 123,120 132,521
25 113,715 117,684 123,120 134,137

Due to rounding in the automalted payroll system, rates shown on this schedule may not be exact figures and
are being provided for general purposes only.

Empioyees who do not have a preliminary or clear credential from a state recognized agency will be frozen on their current step until the
school year following the date they recelve their preliminary or clear California credential,

Education Stipends

Masters: $1,000 in addition to regular placement, limit 2*

Doctorate: $2,000 in addition to regular placement, limit 1*

National Board Certification: $1,500 in addition to regular placement, limit 1*
*Payment for the degrees eamed or new hire during the school year will be pro-rated

Benefits: The District does not provide a separate aliocation for insurance fringe benefits.
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APPENDIX B

NEWARK UNIFIED SCHOOL DISTRICT
2023/2024 Certificated Counselor Salary Schedule

Annual rate based on 1.00 FTE, 196 days
Board approved 2% increase 4/20/23 effective 7/1/23

[ COLUMN I 1] m 1

STEP BA + 30 BA + 45 BA + 60 BA +75
1 77,925 79,424 81,672 | 85,071
2 81,522 83,174 85418 88,418
3 85,118 86,917 80,164 92,163
4 88,718 90,664 92,013 95,910
5 92,315 94,412 96,668 99,655
3 95,910 98,156 100,405 103,400
7 99,508 101,906 104,153 107,149
8 101,154 103,552 105,802 108,798
9 102,802 105,202 107,451 110,445
10 104,450 106,851 109,096 112,097
1 106,095 108,496 110,742 113,741
12 107,745 109,618 112,393 115,389
13 109,396 111,793 114,041 117,038
14 111,042 113,442 115,689 118,689
15 112,693 115,093 117,339 120,337
16 114,342 116,742 118,987 121,986
17 115,989 118,385 120,634 123,631
18 115,989 120,038 122,285 125,280
19 115,989 120,038 123,929 126,932
20 115,989 120,038 125,582 128,577
21 115,989 120,038 125,582 130,227
22 115,089 120,038 125,582 131,873
23 115,989 120,038 125,582 133,525
24 115,089 120,038 125,582 135,171
25 115,989 120,038 125,582 136,820

Due to rounding in the automated payroll system, rates shown on this schedule may not be exact figures and
are being provided for general purposes only.

Employees who do not have a preliminary or clear credential from a state recognized agency will be frozen on their current step until the
school year following the date they receive their preliminary or clear California credential.

Education Stipends

Masters: $1,000 in addition to regular placement, limit 2*

Doctorate: $2,000 in addition to regular placement, limit 1*

National Board Certification: $§1,500 in addition to regular placement, limit 1*
*Payment for the degrees eamed or new hire during the school year will be pro-rated

Benefits: The District does not provide a separate allocation for insurance fringe benefits.
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NEWARK UNIFIED SCHOOL DISTRICT
2023/2024 Certificated Counselor Salary Schedule

Annual rate based on 1.00 FTE, 196 days
Board approved 4% increase 4/20/23 effective 1/1/24

[ COLUMN 1 [ 1] 1]

STEP BA + 30 BA + 45 BA + 60 BA+75
1 81,042 82,601 84,939 88,474
84,783 86,501 88,835 91,955

3 88,523 90,394 92,731 95,850
3 92,267 94,291 96,630 99,746
5 96,008 98,188 100,524 103,641
3 99,746 102,082 104,421 107,536
7 103,488 105,982 108,319 111,435
8 105,200 107,694 110,034 113,150
9 106,914 109,410 111,749 114,863
10 108,628 111,125 113,460 116,581
1 110,339 112,836 115,172 118,291
12 112,055 114,003 116,889 120,005
13 113,772 116,265 118,603 121,720
14 115,484 117,980 120,317 123,437
15 117,201 119,697 122,033 125,150
16 118,916 121,412 123,746 126,865
17 120,629 123,120 125,450 128,576
18 120,629 124,840 127,176 130,291
19 120,629 124,840 128,886 132,000
20 120,629 124,840 130,605 133,720
21 120,629 124,840 130,605 135,436
22 120,629 124,840 130,605 137,148
23 120,629 124,840 130,605 138,866
24 120,629 124,840 130,605 140,578
25 120,629 124,840 130,605 142,293

APPENDIX B

Due to rounding in the automated payroll system, rates shown on this schedule may not be exact figures and
are being provided for general purposes only.

Employees who do not have a preliminary or clear credential from a state recognized agency will be frozen on their current step until the

school year following the date they receive their preliminary or clear California credential.

Education Stipends

Masters: $1,000 in addition to regular placement, limit 2
Doctorate: $2,000 in addition to regular placement, Emit 1*
National Board Certification: $1,500 in addition to regular ptacement, imit 1*

*Payment for the degrees eamed or new hire during the school year will be pro-rated

Benefits: The District does not provide a separate allocation for insurance fringe benefits,
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APPENDIX C

NEWARK UNIFIED SCHOOL DISTRICT
2022/2023 Certificated Lead Teacher Salary Schedule

Annual rate based on 1.00 FTE, 196 days
Board approved 10% increase 4/20/23 effective 7/1/22

[ COLUMN ] i m v

STEP BA + 30 BA + 45 BA + 60 BA+75
1 79,339 80,806 83,008 85,049 |
2 83,008 84,478 86,684 89,620
3 86,684 88,151 90,356 93,291
4 90,356 91,826 94,029 96,968
5 94,029 95,498 97,701 100,639
& 97,701 99,171 101,373 104,312
7 101,373 102,843 105,048 107,986
8 102,990 104,342 106,665 109,601
9 104,605 106,074 108,280 111,218
10 106,222 107,692 109,899 112,836
1 107,839 109,307 111,511 114,453
12 109,457 110,924 113,126 116,064
13 111,071 112,543 114,743 117,684
14 111,432 114,157 116,362 119,297
15 114,303 115,771 117,977 120,915
16 115,920 117,389 119,594 122,532
17 117,535 119,007 121,207 124,148
18 117,535 120,622 122,824 125,763
19 117,535 120,622 124 443 127,378
20 117,535 120,622 126,056 128,995
21 117,535 120,622 126,056 130,612
22 117,535 120,622 126,056 132,226
23 117,535 120,622 126,056 133,844
24 117,535 120,622 126,056 135,460
25 117,535 120,622 126,056 137,078

Due to rounding in the automated payroil system, rates shown on this schedule may not be exact figures and
are being provided for general purposes only,

Employees who do not have a preliminary or clear credential from a state recognized agency will be frozen on their current step until the
school year following the dale they receive their preliminary or clear California credential,

Education Stipends
Masters: $1,000 in addition to regular placement, Fmit 2*

Doctorate: $2,000 in addition to regular placement, Emit 1*
National Board Certification: $1,500 in addition to regular placement, limit 1*
*Payment for the degrees earmned or new hire during the school year will be pro-rated

Benefits: The District does not provide a separate allocation for insurance fringe benefits,
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NEWARK UNIFIED SCHOOL DISTRICT
2023/2024 Certificated Lead Teacher Salary Schedule

Annual rate based on 1.00 FTE, 196 days
Board approved 2% increase 4/20/23 effective 7/1/23

[ COLUMN i [ 1] 17

STEP BA + 30 BA+45 BA + 60 BA+75
1 80,026 82,422 84,668 87,668 |
2 84,668 86,168 88,418 91,412
3 88,418 89,914 92,163 95,157
4 92,163 93,663 95,910 98,907
5 95,910 97,408 99,655 102,652
6 99,655 101,154 103,400 106,398
7 103,400 104,900 107,149 110,146
8 105,050 106,429 108,798 111,793
9 106,697 108,195 110,446 113,442
10 108,346 109,846 112,097 115,093
11 109,996 111,493 113,741 116,742
12 111,646 113,142 115,389 118,385
13 113,292 114,794 117,038 120,038
14 113,661 116,440 118,689 121,683
15 116,589 118,086 120,337 123,333
16 118,238 119,737 121,986 124,983
17 119,886 121,387 123,631 126,631
18 119,886 123,034 125,280 128,278
19 119,886 123,034 126,932 129,926
20 119,886 123,034 128,577 131,575
21 119,886 123,034 128,577 133,224
22 119,886 123,034 128,577 134,871
23 119,886 123,034 128,577 136,521
24 119,886 123,034 128,577 138,169
25 119,886 123,034 128,577 139,820

APPENDIX C

Due to rounding in the automated payroll system, rates shown on this schedule may not be exact figures and
are being provided for general purposes only.

Employees who do not have a preliminary or clear credential from a state recognized agency will be frozen on their current step until the

school year following the date they receive their preliminary or clear California credential.

Education Stipends

Masters: $1,000 in addition to regular placement, limit 2*
Doctorate: $2,000 in addition to regular placement, limit 1*
National Board Certification: $1,500 in addition to regular placement, limit 1*

*Payment for the degrees eamed or new hire during the school year will be pro-rated

Benefits: The District does not provide a separate allocation for insurance fringe benefits.
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APPENDIX C

NEWARK UNIFIED SCHOOL DISTRICT
2023/2024 Certificated Lead Teacher Salary Schedule

Annual rate based on 1.00 FTE, 196 days
Board approved 4% increase 4/20/23 effective 1/1/24

COLUMN 1 i 11 v
STEP BA + 30 BA + 45 BA + 60 BA + 75
1 84,163 85719 | 88,055 | 91,175
2 88,055 89,615 91,955 95,068
3 91,955 93,511 95,850 98,963
a 95,850 97,410 99,746 102,863
5 99,746 101,304 103,641 106,758
6 103,641 105,200 107,536 110,654
7 107,536 109,096 111,435 114,552
8 109,252 110,686 113,150 116,265
9 110,965 112,523 114,864 117,980
10 112,680 114,240 116,581 119,697
1 114,396 115,953 118,291 121,412
12 116,112 117,668 120,005 123,120
13 117,824 119,386 121,720 124,840
14 118,207 121,098 123,437 126,550
15 121,253 122,809 125,150 128,266
16 122,968 124,526 126,865 129,982
17 124,681 126,242 128,576 131,696
18 124,681 127,955 130,291 133,409
19 124,681 127,955 132,009 135,123
20 124,681 127,955 133,720 136,838
21 124,681 127,955 133,720 138,553
22 124,681 127,955 133,720 140,266
23 124,681 127,955 133,720 141,982
24 124,681 127,955 133,720 143,696
25 124,681 127,955 133,720 145413

Due to rounding in the automated payroll system, rates shown on this schedule may not be exact figures and
are being provided for general purposes only.

Employees who do not have a preliminary or clear credential from a state recognized agency will be frazen on their current step until the
school year following the date they receive their preliminary or clear California credential.

Education Stipends
Masters: $1,000 in addition to regular placement, limit 2*

Doctorate: $2,000 in addition to regular placement, limit 1*
National Board Certification: $1,500 in addition to regular placement, imit 1~
‘Payment for the degrees earned or new hire during the school year will be pro-rated

Benefits: The District does not provide a separate allocation for insurance fringe benefits,
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APPENDIX D

NEWARK UNIFIED SCHOOL DISTRICT
2022/2023 Certificated Department Chair Salary Schedule

Annual rate based on 1.00 FTE, 188 days
Board approved 10% increase 4/20/23 effective 7/1/22

[ COLUMN 1 1] n V
STEP BA + 30 BA + 45 BA + 60 BA +75
1 72,701 74,186 76,410 79,376 |
2 76,040 77,524 79,749 82,715
3 79,376 80,862 83,090 86,053
4 82,715 84,201 86,424 89,392
5 86,053 87,539 89,762 92,732
6 89,392 90,879 93,104 96,071
7 92,844 94,214 96,441 99,408
8 94,214 95,699 97,925 100,892
9 95,699 97,181 99,408 102,375
10 97,180 98,668 100,892 103,861
1 98,668 100,148 102,375 105,343
12 100,148 101,636 103,861 106,823
13 101,636 103,117 105,343 108,310
14 103,117 104,598 106,823 109,793
15 104,508 106,085 108,310 111,277
16 106,085 107,567 109,793 112,762
17 107,567 109,051 111,277 114,245
18 107,567 110,536 112,762 115,728
19 107,567 110,536 114,245 117,212
20 107.567 110,536 115,728 118,697
21 107,567 110,536 115,728 120,179
22 107,567 110,536 115,728 121,667
23 107,567 110,536 115,728 123,145
24 107,567 110,536 115,728 124,628
25 107,567 110,536 115,728 126,113

Due to rounding In the automated payroll system, rates shown on this schedule may not be exact figures and
are being provided for general purposes only.

Employees who do not have a preliminary or clear credential from a state recognized agency will be frozen on their curent step until the
school year following the date they recelve their prefiminary or clear California credential.

Masters: $1,000 in addition to regular placement, limit 2*

Doctorate: $2,000 in addition to regular placement, limit 1*

National Board Certification: $1,500 in addition to regular placement, limit 1*
*Payment for the degrees eamed or new hire during the school year will be pro-rated

Benefits: The District does not provide a separate allocation for insurance fringe benefits,
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NEWARK UNIFIED SCHOOL DISTRICT
2023/2024 Certificated Department Chair Salary Schedule

Annual rate based on 1.00 FTE, 188 days
Board approved 2% increase 4/20/23 effective 7/1/23

APPENDIX D

[ COLUMN ] i m 1
STEP BA + 30 BA + 45 BA + 60 BA +75
1 74,155 | 75670 77,938 80,964
2 77,561 79,074 81,344 84,369
3 80,964 82,479 84,752 87,774
4 84,369 85,885 88,152 91,180
5 87,774 89,290 91,557 94 587
3 91,180 92,697 94,966 97,992
7 94,701 96,098 98,370 101,396
8 96,098 97,613 99,884 102,910
9 97,613 99,125 101,396 104,423
10 99,124 100,641 102,910 105,938
1 100,641 102,151 104,423 107,450
12 102,151 103,669 105,938 108,959
13 103,669 105,179 107,450 110,476
14 105,179 106,690 108,959 111,989
15 106,690 108,207 110,476 113,503
16 108,207 109,718 111,989 115,017
17 109,718 111,232 113,503 116,530
18 109,718 112,747 115,017 118,043
19 109,718 112,747 116,530 119,556
20 109,718 112,747 118,043 121,071
21 109,718 112,747 118,043 122,583
22 109,718 112,747 118,043 124,100
23 109,718 112,747 118,043 125,608
24 109,718 112,747 118,043 127,121
25 109,718 112,747 118,043 128,635

Due to rounding in the automated payroll system, rales shown on this schedule may not be exact figures and
are being provided for general purposes only.

Employees who do not have a preliminary or clear credential from a state recognized agency will be frozen on their current step until the
school year following the date they receive their preliminary or clear California credential.

Education Stipends

Masters: $1,000 in addition to regular placement, limit 2*
Doctorate: $2,000 in addition to regular placement, limit 1*
National Board Certification: $1,500 in addition to regular placement, limit 1*

*Payment for the degrees earned or new hire during the school year will be pro-rated

Benefits: The District does not provide a separate allocation for insurance fringe benefits.
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NEWARK UNIFIED SCHOOL DISTRICT

2023/2024 Certificated Department Chair Salary Schedule

Annual rate based on 1.00 FTE, 188 days
Board approved 4% increase 4/20/23 effective 1/1/24

T COLUMN ] 1] o v

STEP BA + 30 BA +45 BA + 60 BA +75
1 77.121 78,697 81,056 84,203 |
2 80,663 82,237 84,598 87.744 |
3 84,203 85,778 88,142 91,285
4 87,744 89,320 91,678 94,827
5 91,285 92,862 95,219 98,370
6 94,827 96,405 98,765 101,912
7 98,489 99,942 102,305 105,452
8 99,942 101,518 103,879 107,026
9 101,518 103,090 105,452 108,600
10 103,089 104,667 107,026 110,176
1 104,667 106,237 108,600 111,748
12 106,237 107,816 110,176 113,317
13 107,816 109,386 111,748 114,895
14 109,386 110,958 113,317 116,469
15 110,958 112,535 114,895 118,043
16 112,535 114,107 116,469 119,618
17 114,107 115,681 118,043 121,191
18 114,107 117,257 119,618 122,765
19 114,107 117,257 121,191 124,338
20 114,107 117,257 122,765 125,914
21 114,107 117,257 122,765 127,486
22 114,107 117,257 122,765 129,064
23 114,107 117,257 122.765 130,632
24 114,107 117,257 122,765 132,206
25 114,107 117,257 122,765 133,780

APPENDIX D

Due to rounding in the automated payroll system, rates shown on this schedule may not be exact figures and
are being provided for general purposes only.

Employees who do not have a preliminary or clear credential from a state recognized agency will be frozen on their current step until the

school year following the date they receive their preliminary or clear California credential.

Education Stipends

Masters: $1,000 in addition to regular placement, limit 2*
Doctorate: $2,000 in addition to regular placement, Emit 1*
National Board Certification: $1,500 in addition to regular placement, limit 1*

*Payment for the degrees eamed or new hire during the school year will be pro-rated

Benefits: The District does not provide a separate allocation for insurance fringe benefits.
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APPENDIX E

NEWARK UNIFIED SCHOOL DISTRICT
2022/2023 Certificated Program Specialist, Psychologist,
School Nurse and Speech Language Pathologist Salary Schedule

Annual rate based on 1.00 FTE, 196 days
Board approved 10% increase 4/20/23 effective 7/1/22

STEP |
7 88,886 |
2 92,561
3 96,231
4 99,908
5 103,682
6 107,251
7 110,924
8 112,543
9 114,157
10 115,771
1 117,389
12 119,007
13 120,622
14 122,238
15 123,851
16 125,472
17 127,086
18 128,701
19 130,319
20 131,934
21 133,550
22 135,168
23 136,782
24 138,400
25 140,015

Due to rounding in the automated payroll system, rates shown on this schedule may not be exact figures and are being
provided for general purposes only.

Employees who do not have a preliminary or clear credential from a state recognized agency will be frozen on their current
slep until the school year following the date they receive thelr preliminary or clear California credential.

Education Stipends
Masters: $1,000 in addition to regular placement, limit 2*

Doctorate: $2,000 in addition to regular placement, limit 1*
National Board Certification: $1,500 in addition to regular placement, fimit 1*
*Payment for the degrees earned or new hire during the school year will be pro-rated

Benefits: The District does not provide a separate allocation for insurance fringe benefits.
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APPENDIX E

NEWARK UNIFIED SCHOOL DISTRICT
2023/2024 Certificated Program Specialist, Psychologist,
School Nurse and Speech Language Pathologist Salary Schedule

Annual rate based on 1.00 FTE, 196 days
Board approved 2% increase 4/20/23 effective 7/1/23

STEP I
1 90,664 |
2 94,412
3 08,156
r 101,906
5 105,654
6 109,396
7 113,142
8 114,794
9 116,440
10 118,086
11 119,737
12 121,387
13 123,034
14 124,683
15 126,328
16 127,981
17 129,628
18 131,275
19 132,925
20 134,573
21 136,221
22 137,871
23 139,518
24 141,168
25 142,815

Due to rounding in the automated payroll system, rates shown on this schedule may not be exact figures and are being
provided for general purposes only,

Employees who do not have a preliminary or clear credential from a state recognized agency will be frozen on their current
step until the school year following the date they receive their preliminary or clear California credential.

c
Masters: $1,000 in addition to regular placement, limit 2*
Doctorate: $2,000 in addition to regular placement, limit 1*
National Board Certification: $1,500 in addition to regular piacement, limit 1*
*Payment for the degrees eamed or new hire during the school year will be pro-rated

Benefits: The District does not provide a separate allocation for Insurance fringe benefits,
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NEWARK UNIFIED SCHOOL DISTRICT
2023/2024 Certificated Program Specialist, Psychologist,
School Nurse and Speech Language Pathologist Salary Schedule

Annual rate based on 1.00 FTE, 196 days
Board approved 4% increase 4/20/23 effective 1/1/24

STEP I
1 94,297
2 98,188
3 102,082
E 105,982
5 109,880
6 113,772
7 117,668
8 119,386
9 121,098
10 122,809
11 124,526
12 126,242
13 127,955
14 129,670
15 131,381
16 133,100
17 134,813
18 136,526
19 138,242
20 139,956
21 141,670
22 143,386
23 145,099
24 146,815
25 148,528

APPENDIX E

Due to rounding In the automated payrofi system, rates shown on this schedule may not be exact figures and are being

provided for general purposes only,

Employees who do not have a preliminary or clear credential from a state recognized agency will be frozen on their current
step until the school year following the date they receive their preliminary or clear California credential.

Education Stipends
Masters: $1,000 In addition to regular placement, limit 2*
Doctorate: $2,000 in addition to regular placement, limit 1*

National Board Certification: $1,500 in addition to regular placement, limit 1*
*Payment for the degrees earned or new hire during the school year will be pro-rated

Benefits: The District does not provide a separate allocation for insurance fringe benefits,
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Coaching Stipends

APPENDIX F

High School

Relationship to Head Varsity
Sport Head Varsity |Head JV/Frosh| Asst. Varsity | Asst JV/Frosh
Category 1
Baseball, Basketball, Football, Soccer, Softball, Swimming, Track, Water Polo, Wrestling $3,000 80% - $2,400 | 75% - $2,250 | 65% - $1,950
Category 2
Cross Country, Volleyball, Badminton, Golf, Tennis, Lacrosse 2,600 80% - $2,080 [ 75% - $1,950 [ 65% - $1,690
Longetivity Factor
For continous years of coaching at the secondary lewvel in the same sport.
1. After Two (2) Years Commencing with the third: Stipend plus $200 80% - $160 75% - $150 65% - $130
1. After Five (5) Years Commencing with the sixth: Stipend plus $300 80% - $240 75% - $225 65% - $195
1. After Eight (8) Years Commencing with the ninth: Stipend plus $400 80% - $320 75% - $300 65% - $260
Junior High
Sport Head Coach [Asst. Coach (as approved by Human Resources)
Basketball, Volleyball, Wrestling and all other after school sports (as approved) $900 $550

EEROA yeaF the DiRttift hallideteminmuitichsaisnmeanteriBaling deisrered:

0. st Site shall themrescommed dotdehAgSigienti GeBEnstrodeH iHum R3espusshihe noheeraif positions offtiesdaad dhddindintapuoerce.
. Ampointment to smaassipnmaesns sk bicom adadsy Ibyet iFeiftijpati péthwite tbactorecce en deeof shis tare Suived beretzhor, HunaarREssaaeses.

G ATRRINtMEnts &, Rs:ppripitaldoleitashene s (Ehyenbed resébssaason.
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Extra Duty Stipends APPENDIX G
High School
Assignment Amount
Activities Director $4,000
Drama Director $2.000
Instrumental Director $1,500
Vocal Music $1,500
Yearbook $1,000
Publications $1,000
Rally (Cheer) Squad Advisor $2,600
Star Academy (2) $5,000
Junior High School
Assignment Amount
Intermediate After School Sports $2,000
Yearbook $1,000
Publications $1.000
Instrumental Music $1,000
Vocal Music $1,000
Rally (Cheer) Squad Advisor $1,000
All Levels
Assignment Amount

E3 Peer Coach

Per evaluated teacher - $500

Department Chair Stipends

High School
Department Base Amoun_t Per
Amount Section
Electives $1800 $60
English $1800 $60
Fine Arts $1800 $60
Math $1800 $60
Modern Language $1800 $60
Physical Education $1800 $60
Science $1800 $60
Social Science $1800 $60
Junior High School
Department Base Amoun_t Per
Amount Section
Electives $1800 $60
English $1800 $60
Math $1800 $60
Physical Education $1800 $60
Science $1800 $60
Social Science $1800 $60
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APPENDIX H

/w\ NEWARK UNIFIED SCHOOL DISTRICT

i
3 J:j Human Resources Department

Employee Leave Request

Eligible employees are entitled under the Family and Medical Leave Act (FMLA) to take up to 12 weeks of job-protected
leave for certain family and medical reasons. You also may be eligible for other leave of absences such as CFRA or a
special unpaid leave. Please submit this request form to your human resources manager at least 30 days before the
leave is to begin whenever possible. The District reserves the right to deny or postpone leave if you do not give adequate
notice when permitted under federal and/or state law.

Employee Information:

Name: Today’s Date: / /
Location: Position: O Certificated [ Classified
Work Calendar: [ 10-month [0 10.5-month [ 11-month [ 12-month Part-time: [JYes [ No

Reason for Requesting Leave: | am requesting leave for the following reasons: (check all that apply)

(] Birth of my child; to care for my newborn child

[ Placement of a child with me for: [ adoption [1 foster care
1 My own serious health condition

[ Leave to care for a family member with a serious health condition

Relationship:

] Qualifying exigency because a family member is on active duty or has been called to active duty in the
Armed Forces.

Relationship:

[J Leave to care for a family member who is a member of the Armed Forces and who is undergoing medical
treatment or recuperating from a serious injury or illness incurred while on active duty.

Relationship:

1 Other (please explain)

Duration of Leave: Expected Start Date / / Expected End Date / /

I understand HR must receive a note from my medical provider releasing me back to work (or after my postpartum exam
if  am not returning when my maternity leave ends). Notes can be faxed directly to the HR Office at 510-792-9681.

Employee Signature: Date: / /
HR USE ONLY
LOA Packet [JSent [Rec’d [ CalStrs Packet (Certificated only)
1 Differential/50% Pay Explained 1 WOP Explained
[ Continue Benefits [ Guest Placement Clerk Notified
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APPENDIX |

Newark Unified School District
Monday Preparation Waiver

I , hereby give my
permission for my site administrator to assign me a Monday preparation period for the third
consecutive year.

Signature of Unit Member Date

Signature of Site Administrator Date

Distribution: Human Resource
Site Administrator
Newark Teacher Association
Unit Member
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Evaluation Timeline

APPENDIX J

Task Timeline/Deadline Documentation Who?
Orientation Meeting: ALL Educators being evaluated attend Handbooks: Element Rubrics, E&EV
by September 1st

Process and Forms

Educator Self-Reflection: Educator reflects on practice and Prior to Individual Element Rubrics Content

highlights relevant Element descriptors and rubrics Planning Conference standards E

Individual Planning Conference: Review self-reflection Educator brings Element

Elements, rubrics; identify focus standards and PD needs; Rubric, Self- Reflection (E) E, EV, &

. by September 30th ;

Identify assessments and student work to demonstrate student Professional Growth Goals & PC

growth; complete Professional Growth & Plan Plan (EV)

Planning Meeting 1: Educator and Peer Coach confer on Within 5 instructional Lesson Planning Guide

Educator’s planned lesson days prior to recording E&PC

Drop-In Visit! #1 by October 31st Evidence Collection & Drop-In E, EV, &
Forms PC

Video Recording 1:  Educator videotapes 30-60 min. lesson Before Winter Break. Videotape of the selected

& gathers student work samples, assessments, lesson E

and/or data for Review Meeting

Review Meeting 1:  Within 10 instructional days after the Within 10 Video, student work, data,

video recording, analyze planned lesson, review student work & as instructional assessments, Pre-Observation E,EV, &

sessments, identify Educator’s placement on Element rubrics days of recording. Guide, Formal Observation PC
Report, Prof. Growth Goals/Plan

Drop-In Visit #2 Jan. 31st =Temp/Prob Evidence Collection & Drop-In E, EV, &

Feb. 28th =Perm Forms PC
PLANNING, VIDEO, AND REVIEW MEETINGS #2 ARE ONLY NECESSARY IF MARKS ARE LOW FROM SESSION #1

Planning Meeting 2:  Educator and Peer Coach confer on Within 5 instructional Lesson Planning Guide

Educator’s planned lesson days prior to recording E&PC

Video Recording 2:  Educator videotapes 30-60 min. lesson Feb 15th =Temp/Prob Videotape of selected lesson

and gathers student work samples, assessment, and/or data for Mar. 15th = Perm E

Review Meeting

Review Meeting 2:  Within 10 instructional days after the Within 10 Video, student work, assess-

video recording, analyze planned lesson, review student work instructional ments, Pre-Observation Guide, E,EV, &

& assessment, identify Educator’s placement on Element rubrics days of recording. Formal Observation Report, PC

Prof. Growth Goals & Plan
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Reflective Conversation Wrap Up: Educator, Evaluator and Peer
Coach meet to review Educator’s growth, discuss implications for
planning and application of future evaluation cycles. If the
evaluation is Applying or Integrating, move the Educator to the 5
year cycle, if eligible.

No later than 45 days
before the end of
school, approx. April
15th

Drop-in forms, Element

Rubrics and reflections,

Student work/ assessments, For
mal Observation Report, Prof. Gr
owth Goals & Plan

E, EV, &
PC

Summary Evaluation Form:
Deliver to E & HR

30 days prior to the
last day of school

Summary Evaluation Form

EV

Timeline must be upheld for a complete evaluation.

1 Drop in visits by Evaluator and Peer Coach should not be at the same time. Drop-In Forms are provided to Educator within five instructional days.

EV = Evaluator E = Educator PC = Peer Coach
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APPENDIX K

Newark Unified School District
Newark Teachers Association

Educator Effectiveness Evaluation

Process and Forms Handbook

All Educators
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Dedicated to Richard Nikssarian
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Introduction and Background

In January of 2014 Newark Unified School District was invited by the California Department of
Education to participate in a pilot program to develop an Educator evaluation system that was focused on
increasing student learning and improving Educator practice. A team representing Newark Educators,
administrators, and district office personnel began to look at research and successful evaluation models.
The Educator Effectiveness Evaluation (E®) Team also surveyed educators and administrators from
Newark about their experience with the evaluation process. Utilizing all of those resources, the E® Team
created a plan that incorporated many of the features research found to be most effective and addressed
concerns and areas of need that were surfaced by the survey data. This handbook was designed to help
Educators and administrators work together successfully.

Guiding Principles and Philosophy for the E? Integrated Professional
Learning System

We believe the following principles are essential to an evaluation system that supports educator
growth and develops educator effectiveness:

1. The goal of an evaluation system is to strengthen the knowledge, skills and practice of
educators to improve student learning.

2. An evaluation system must be differentiated to support the development of educators
through all career stages—from beginning, to mid-career, to veteran.

3. An evaluation system must address the varying assignments of certificated educators,
including those who teach core and non-core subject areas, and are classroom and non-
classroom educators (e.g. resource educators, counselors, nurses and psychologists).

4. An evaluation system must include evidence of teaching and student learning from multiple
sources (e.g. observation data, evidence of professional practice, and evidence of student
growth).

5. An evaluation system must provide relevant and constructive feedback and support that
informs teaching practices. Feedback must be coordinated with high quality professional
development that is continuous; linked to curriculum and the California Standards for the
Teaching Profession (CSTP); and allows for adequate time and resources for coaching,
modeling, observation and mentoring.

6. An evaluation system should include opportunities for peer involvement for advisory and
support purposes.

7. An evaluation system must consider the complexities of teaching and student learning that
are outside of the educator’s control and beyond the classroom walls.

8. All evaluation components and procedures must be clearly defined, explained, and
transparent to all educators.

9. All evaluators must have extensive training and regular calibration in all evaluation
procedures and instruments.

10. An effective evaluation system that supports professional learning requires an ongoing
commitment of financial resources, training and time.
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The parents, school board members, and staff of Newark Unified School District are committed to
the continuation of the district’s strong educational program. The focus of the evaluation system is to
improve practice, increase student learning, close achievement gaps among all students, and prepare
students for success in college and careers.

We believe educator evaluation needs to be a holistic and comprehensive view of an educator’s
practice. While the primary focus of the evaluation is to improve instruction, Educator evaluation
requires educators to meet the established performance expectations. The process must be
continuous, constructive, and take place in an atmosphere of mutual trust and respect. The process is
a cooperative effort on the part of the evaluator and educator. It is designed to encourage productive
dialogue between staff and supervisors and to promote improved performance, professional growth
and development.

Evaluation Overview

Identification of Educator Participants:

a) Probationary and Temporary Educators shall be evaluated every school year.
b) Permanent Educators shall be evaluated every other school year.
c) Permanent Educators who have been employed at least ten (10) years with the school

district, are highly qualified, as defined in the applicable sections of the United States Code,
and whose previous evaluation rated the Educator as Applying or Integrating overall, shall be
evaluated at least every five years if the Educator and Evaluator agree. The Educator or the
Evaluator may withdraw consent at any time.

Evaluators shall provide Human Resources with a tentative list of Permanent Educators to be
evaluated in the coming year prior to the last day of school. Those Educators shall be notified at the
same time. Any updates in personnel being evaluated shall be provided to Human Resources and
Educators by the end of the twentieth instructional day. In addition, Human Resources shall notify
Evaluators of any personnel changes at their site.
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NEWARK UNIFIED SCHOOL DISTRICT

Certificated Employee - Evaluator Agreement
For 5-Year Evaluation Cycle

Employee Evaluator

Site Assignment

As outlined in the Educator Effectiveness Evaluation Process & Forms Handbook, I am eligible to be evaluated
at least once every five (5) years.

By mutual agreement of the Evaluator and the employee to be evaluated, the employee shall be evaluated at
least once every five (5). | understand that either my evaluator or I may withdraw consent of this agreement at
any time.

[ hereby request that my formal evaluation cycle be extended from every other year to every five years and
certify that the following criteria has been met:

o | am a permanent employee in the Newark Unified School District.
o | have been employed at least ten years in the Newark Unified School District.
a My previous evaluation assessed my performance as Applying or Integrating overall.

Employee Date

I consent to extend this employee’s evaluation cycle from every other year to every five years as provided for in
the collective bargaining agreement. I understand that the employee or | may withdraw consent of this

agreement at any time.

Evaluator Date

TO BE USED FOR CONSENT WITHDRAWL ONLY:

Consent Withdrawn by
Date:

Employee: Evaluator:

Distribution: White: Employee Yellow: Administrator Pink: HR Dept

101



Evaluation Timeline

Task Timeline/Deadline Documentation Who?
Orientation Meeting: ALL Educators being evaluated attend Handbooks: Element Rubrics, E&EV
by September 1st
Process and Forms
Educator Self-Reflection: Educator reflects on practice and Prior to Individual Element Rubrics Content
highlights relevant Element descriptors and rubrics Planning Conference standards E
Individual Planning Conference: Review self-reflection Educator brings Element
Elements, rubrics; identify focus standards and PD needs; Rubric, Self- Reflection (E) E, EV, &
. by September 30th ;
Identify assessments and student work to demonstrate student Professional Growth Goals & PC
growth; complete Professional Growth & Plan Plan (EV)
Planning Meeting 1:  Educator and Peer Coach confer on Within 5 instructional Lesson Planning Guide
Educator’s planned lesson days prior to recording E&PC
Drop-In Visit! #1 by October 31st Evidence Collection & Drop-In E, EV, &
Forms PC
Video Recording 1:  Educator videotapes 30-60 min. lesson Before Winter Break. Videotape of the selected
& gathers student work samples, assessments, lesson E
and/or data for Review Meeting
Review Meeting 1:  Within 10 instructional days after the Within 10 Video, student work, data,
video recording, analyze planned lesson, review student work & as instructional assessments, Pre-Observation E, EV, &
sessments, identify Educator’s placement on Element rubrics days of recording. Guide, Formal Observation PC
Report, Prof. Growth Goals/Plan
Drop-In Visit #2 Jan. 31st =Temp/Prob Evidence Collection & Drop-In E, EV, &
Feb. 28th =Perm Forms PC
PLANNING, VIDEO, AND REVIEW MEETINGS #2 ARE ONLY NECESSARY IF MARKS ARE LOW FROM SESSION #1
Planning Meeting 2:  Educator and Peer Coach confer on Within 5 instructional Lesson Planning Guide
Educator’s planned lesson days prior to recording E&PC
Video Recording 2:  Educator videotapes 30-60 min. lesson Feb 15th =Temp/Prob Videotape of selected lesson
and gathers student work samples, assessment, and/or data for Mar. 15th = Perm E
Review Meeting
Review Meeting 2:  Within 10 instructional days after the Within 10 Video, student work, assess-
video recording, analyze planned lesson, review student work instructional ments, Pre-Observation Guide, E,EV, &
& assessment, identify Educator’s placement on Element rubrics days of recording. Formal Observation Report, PC
Prof. Growth Goals & Plan
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Reflective Conversation Wrap Up: Educator, Evaluator and Peer
Coach meet to review Educator’s growth, discuss implications for
planning and application of future evaluation cycles. If the
evaluation is Applying or Integrating, move the Educator to the 5
year cycle, if eligible.

No later than 45 days
before the end of
school, approx. April
15th

Drop-in forms, Element

Rubrics and reflections,

Student work/ assessments, For
mal Observation Report, Prof. Gr
owth Goals & Plan

E, EV, &
PC

Summary Evaluation Form:
Deliver to E & HR

30 days prior to the
last day of school

Summary Evaluation Form

EV

Timeline must be upheld for a complete evaluation.

1 Drop in visits by Evaluator and Peer Coach should not be at the same time. Drop-In Forms are provided to Educator within five instructional days.

EV = Evaluator E = Educator PC = Peer Coach
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System of Educator Support

PROFESSIONAL
PRACTICE

ADVISORY

STRUCTURED
IMPROVEMENT AND
REVIEW (SIR)

In an ongoing cycle of
professional

growth, designed to lead to
higher

levels of student
achievement, the

Educator, Peer Coach (if in
place),

and Evaluator use reflective
conversations to create
professional

growth goals, and to
monitor those

goals using evidence from
multiple sources.

The Standards-Based Self-
Evaluation, Individual
Planning Conference, and
the Professional Growth
Goals and Plan

shall be completed in
laccordance with

the established timelines.
Drop-In visits begin prior to
winter break.

IAll Educators begin in
Professional Practice.

\When a concern about
performance arises, an
Advisor is assigned to
assist the Educator with

identified standard(s) and to
develop an Individual
Improvement Plan.

IAdvisory shall be for 80
instructional days. The
purpose of Advisory is for the
Educator to implement the
Individual Improvement Plan
with weekly support from the
Advisor.

It is incumbent upon the
Educator to provide evidence
(e.g. student work, lesson
plans, assessments)
demonstrating proficiency in
the identified standard(s).

'The Evaluator also collects
evidence

of progress during
implementation of the
Individual Improvement Plan.

The result of Advisory shall
determine if Educator returns
to Professional Practice,
continues in Advisory for an
additional 80 days for a
maximum of

two cycles, or is referred to
Structured Improvement and
Review.

(Begins after the Educator
Support Panel approves
placement.)

\When a concern about
performance continues after
Advisory, a SIR Advisor is
assigned to assist the Educator
with identified standard(s) and
to develop a Structured
Improvement Plan (SIP)
created in consultation with the
Educator, Evaluator, and SIR
IAdvisor. The SIR Advisor
works with the Educator to
implement the SIP, provide
needed support and to
document progress. The
Evaluator continues to collect
and submit evidence.

SIR shall be for 80
instructional days. The
purpose of SIR is for the
Educator to implement the
Structured Improvement Plan
with weekly support from the
SIR Advisor.

Every four weeks, reports of
performance are made to the
Educator Support Panel.

Upon successful completion of
SIR, the Educator returns to
Professional Practice.
Unsuccessful completion of the
SIR results in a
recommendation to the
Governing Board for dismissal.
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Summary of Participant Expectations

PROFESSIONAL

PEER

VIDEO, FORMAL

GROWTH SUPPEPEORRT COACH IE\I?)'??IE)LIJ?'?\I-II;I% OBSERVATION,
GOALS & PLAN DROP-INS PORTFOLIO
Reflection,
Induction . .
Induction Documents, and Support 1 Video Recording
: L X N/A 2 or Formal
Candidates Individual Provider .
. Observation*
Planning
Conference
Temporary
& Reflection and . .
Probationary Individual 1Video Reco.rdlng
. Peer Coach 2 2 or Portfolio
Educators Planning Option*
who are not Conference P
in Induction
Reflection and . )
Permanent Individual Peer Coach 1 Video Reco.rdlng
. ) 2 2 or Portfolio
Educators Planning Optional I
Option
Conference

*1f video or formal observation is rated Ineffective or Emerging overall, then a second video or
formal observation is required.
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Mandatory Evaluation Standards/Domains by Classification

All Classroom Teachers (including all PE instructors and Elementary SRTs)
> 2.3™Establishing and maintaining learning environments that are physically, intellectually, and

emotionally safe
> 3.1*Demonstrating knowledge of subject matter, academic content standards, and curriculum

frameworks
= 6.3"Collaborating with colleagues and the broader professional community to support teacher and
student learning

TOSAs
> 3.17Demonstrating knowledge of subject matter, academic content standards, and curriculum
frameworks
*> 4.4~Planning instruction that incorporates appropriate strategies to meet the learning needs of all

students
> 6.3~Collaborating with colleagues and the broader professional community to support teacher and

student learning

Counselors
> le~ Designing a coherent counseling program
> 3d~ Assessing student academic, social, and emotional needs
> 4c~ Communicating with families, staff, and community

Librarian/Media Specialist
> 1b~ Demonstrating knowledge of the school’s program and student information needs within that
program
> 2a~ Creating an environment of respect and rapport
> 3d~ Assisting students and teachers in the use of technology in the library/media center

Nurse
> 1e™ Planning the nursing program for both individuals and groups of students, integrated with the
regular school program; Designs individual plans (HCP, IEP, 504) and assesses effectiveness of
interventions
> 2c¢~ Following health protocols and procedures
> 33~ Assessing student needs and responds appropriately

Psychologists
> 1le~ Psychologist develops a cohesive therapy plan based on goals as well as school-based programs
(i.e. PBIS, SEL Curriculum)
= 3a™ Responding to referrals, consulting with teachers, administrators
> 4f~ Showing professionalism, including integrity, advocacy, and maintaining confidentiality

Speech-Language Pathologists
> 1b~ Establishing individual goals for the therapy program appropriate to the setting and the students
served
> 3a~ Responding to referrals and evaluating student needs
> 4f~ Showing professionalism, including integrity, advocacy, and maintaining confidentiality

106



Evaluation Procedure:

E3 Orientation:
Participants shall attend an orientation meeting hosted by Human Resources and shall receive
an overview of the integrated professional learning system. This required orientation meeting
begins the evaluation cycle and shall take place prior to the Individual Planning Conference.

Reflection:

For Induction Candidates: Prior to the Individual Planning Conference, Educators being
evaluated shall complete the CSTP Self-Assessment and Individualized Learning Plan in
their induction portfolio.

For Non-Induction Educators: Prior to the Individual Planning Conference, Educators
being evaluated shall complete a self-reflection by highlighting the CSTP/Domain descriptors
and rubrics relating to their practice. During this process the Educator shall reflect on what
type of evidence may be used to demonstrate mastery of relevant standards.

CSTP Focus:
1. Each Educator shall be responsible for five CSTP or Danielson Domain elements for the

school year. The three mandatory, district chosen elements for each group of educators are
specified in the Rubric Handbooks. In addition:
a. The Educator shall select one observable element from the CSTP 1-5 based on their
self-reflection of the descriptors and rubrics relating to their practice.
b. The Evaluator shall select one observable element from the CSTP 1-5 that is different
from the Educator’s choice.

Individual Planning Conferences: Educators along with their Peer Coach, if identified and
applicable, shall participate in a planning conference with the Evaluator, prior to the first scheduled
formal observation or video recording. The professional growth goals shall be developed
collaboratively with the Educator, Peer Coach (if applicable) and Evaluator using the Professional
Growth Goals and Plan form. The CSTP element that the Educator has selected shall be
communicated to the Evaluator prior to this conference.

1. The Educator and Evaluator identify and agree on academic standards that align with the
Educator’s assignment and shall be the focus for the collection of evidence for student
growth. The Educator completes and implements the Growth plan which is then shared and
discussed at the Reflective Conversation Wrap-Up.

2. The planning conference shall include reviewing the self-reflection and CSTP or Danielson
Rubrics. In addition, during the conference the process for analyzing student work shall be
discussed and a plan shall be developed.

Drop-In Visits: A Drop-In visit is an unscheduled observation of professional practice. Drop-In
visits shall be approximately 15 to 20 minutes in length using the Evidence Collection Sheet and
Drop-In Form. The first Drop-In visit shall occur prior to the Winter Break holiday. The second
Drop-In visit shall occur prior to the last day of January.
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For Induction Candidates: The Evaluator shall conduct a minimum of two Drop-In visits.
These Educators will not receive a Peer Coach. The Evaluator shall provide a completed copy
of the Drop-In Form to the Educator within five instructional days.

For Temporary and Probationary Educators who are not in Induction: The Evaluator
shall conduct a minimum of two Drop-In visits. These Educators will receive a Peer Coach.
The Evaluator shall provide a completed copy of the Drop-In Form to the Educator within
five instructional days.

For Permanent Educators: The Peer Coach, if chosen by the Educator for support, shall
conduct a minimum of two Drop-In visits. The Peer Coach shall provide the completed Drop-
In Forms to the Educator and meet with them for at least 15 minutes to debrief the Drop-In
within five instructional days of the visit. The Evaluator shall conduct a minimum of two
Drop-In visits and provide a completed copy of the Drop-In Forms to the Educator within
five instructional days of the visit.

Video Recording or Formal Observation Process: This formative process consists of three phases.

Planning Phase: The Educator and the Peer Coach (if applicable) shall plan/discuss the
lesson and how it will show evidence of student learning and/or growth within the relevant
standards using the Lesson Planning Guide. The planning phase shall occur within five
instructional days prior to the video recording or formal observation. The Evaluator may
request a copy of the Lesson Planning Guide and the Educator’s lesson plan prior to the
review process.

Video Recording or Formal Observation Phase: Educators shall conduct a lesson of 30-
60 minutes in length. This lesson shall be video recorded, or formally observed by the
Evaluator. Any formal observation by an Evaluator shall be for a minimum of 25 minutes.

Induction Candidates shall have the choice of doing the video recording or a formal
observation. Educators not in Induction shall have the choice of doing the video recording or
a portfolio option, which shall include a formal observation.

Educators who choose the video recording option shall record one lesson no later than
December 15", If during the review phase, the Observation Report indicates an
overall placement of Not Effective or Emerging on the Educator Evaluation
Continuum, a second video recording must be conducted by February 15%.

Induction Candidates who choose the formal observation option shall have one lesson
observed by their Evaluator no later than December 15", If during the review phase,
the Observation Report indicates an overall placement of Not Effective or Emerging
on the Educator Evaluation Continuum, a second formal observation must be
conducted by February 15",

Educators not in Induction who choose the portfolio option shall have one lesson
observed by their Evaluator no later than December 15", If during the review phase,

108



the Observation Report indicates an overall placement of Not Effective or Emerging
on the Educator Evaluation Continuum, a second formal observation must be
conducted by February 15%.

Review Phase: The Educator shall schedule the Review Meeting to occur within ten
instructional days after the video recording or formal observation. If the Educator has chosen
the video recording option, the Educator shall identify 20 continuous minutes of recording
using the Educator Video Reflection Form. The recorded segment shall be analyzed during

the Review Meeting with the Educator, Peer Coach (if applicable), and Evaluator. During this

meeting, the Educator, Evaluator and Peer Coach (if applicable), shall review evidence of
observation, student growth, and professional practice. The Educator shall bring student
work, assessments or assessment data, and may bring Peer Coach Drop-In Forms so they can
be reviewed. The Evaluator shall complete the Observation Report.

Reflective Conversation Wrap-Up: The purpose of the Wrap-Up is for the Educator to refer to and
share all evidence of growth. The Evaluator, Peer Coach (if applicable), and the Educator shall meet
to discuss and review the Educator’s growth no later than one week before the delivery of the
Summary Evaluation. The Educator shall provide documentation of professional growth.
This evidence should include:
1) areflection of his/her practice and growth by highlighting the CSTP descriptors and
rubric

2) the results from the Plan for Evidence of Student Growth

3) Peer Coach Drop-In Forms (these are optional)

4) The Evaluator shall have:

5) Evaluator Drop-In Forms

6) Observation Reports

7) documentation that may have been given throughout the year.

The Evaluator shall also bring the Professional Growth Goals Form to review. This reflective
conversation shall help the Educator identify his/her placement on the CSTP Rubric.

Summary Evaluation: The Summary Evaluation shall be delivered to the Educator no later than 30
days prior to the end of the school year. The Evaluator may request a meeting to discuss
implications for future planning and placement on the evaluation cycle.

The Educator may request a meeting to discuss the summary evaluation and/or submit a written
response. Such response shall be attached to the evaluation, no later than ten instructional days after
the receipt of the Summary Evaluation.
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“Not Effective”

“Emerging”

CGAppIying7’

“Integrating”

The evaluation process measures growth in five professional standards.
Below is the rating scale to achieve a rating of:

v Not Effective

Rating Codes

Practice that is inadequate and is inconsistent with expectations of the
California Standards for the Teaching Profession and is in need of

immediate

improvement and/or intervention.

Practice that is developing or weak in relation to the California

Standards for

the Teaching Profession and is in need of strengthening before the next

evaluation.

Practice that is competent, satisfactory and consistent with the
California Standards for the Teaching Profession.

Practice that exemplifies the California Standards for the Teaching

Profession.

Rating Scale

v Emerging

v Applying

v Integrating

NOT EFFECTIVE

EMERGING

APPLYING

INTEGRATING

More than one Not
Effective rating.

Not more than one Not
Effective rating

Zero Not Effective ratings

Two or more Emerging
with any combination of
Applying and Integrating

Two or more Applying
with the remaining
Integrating

One Emerging and one
Not Effective with any
combination of Applying
and Integrating

One Emerging with any
combination of Applying
and Integrating

Five Integrating
ratings
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Portfolio Option
Background

The use of portfolios to demonstrate teacher development gained prominence in the 1980’s. By the early
2000’s many districts were using teacher portfolios for evaluation and professional development (McNelly,
2002) and various studies in that decade took steps toward validating their positive impact on teaching
performance, reported learning and student achievement gains. Various researchers have affirmed the benefits
of providing a flexible format for the measurement of student growth, particularly in non-tested grades and
subjects (Goe, Bell and Little, 2008; Wolf and Dietz, 1998; McNelly, 2002) and encouraging teacher self-
reflection (Mclintyre and Dangel, 2009; Painter, 2001; Wolf and Dietz, 1998).

Scope and Focus

The focus of the portfolio shall be the five selected CSTP/Danielson Domain elements: one element selected
by Educator and one element selected by Evaluator.

Educators who have selected the Portfolio Option do not video record a lesson. Rather, one formal
observation done by the Evaluator shall take the place of the video. If during the review phase, the
Observation Report indicates an overall placement of Not Effective or Emerging on the Educator Evaluation
Continuum, a second formal observation shall be conducted by the Evaluator by February 15". Collection
and review of evidence of student growth, and evidence of professional practice shall be included in the
portfolio. Peer Coach Drop-In visit feedback, and the results of student perception surveys may be included in
the portfolio.

Scoring

The completed portfolio is due to the Evaluator 60 days before the last day of the school year. The Evaluator
shall consider the portfolio with other measures to determine a final rating.

Process

Bring the portfolio-in-progress to the Review Meeting(s) and the Reflective Wrap-Up Meeting.

Procedure

Structured Review of Student Work

The purpose of the Structured Review of Student Work component of the portfolio is to reflect on the
Educator’s contribution to student progress across work samples of three students.

1. Identify the three students and your rationale for selecting them:
a. What is your plan for selecting work samples for each selected student during each grading
period?
2. Respond to the following prompts:
a. How did the needs of students in this class affect your planning?
b. Describe any instructional challenges represented by this class.
c. What were your learning goals for each unit?
d. How were your selected assessments connected to the overall goals of the unit?
3. Write a separate paragraph in which you describe the following for each of the three students:
a. Describe each student’s skills.
b. What does the student work indicate to you regarding the student’s progress toward attaining
the learning goals?
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4. Write a concluding analysis reflecting on the following questions:
a. Comment on the feedback you provided the students.
b. Asyou compare and contrast the student responses to the instructional assessments, what did
you learn about each student’s conceptual understanding?
c. Based upon the student responses, what would you consider changing as you prepare to teach

this instructional unit again?

Student Perception Survey
The purpose of a Student Perception Survey is to provide Educators with meaningful feedback about how
their practice impacts student learning and to incorporate student voice and experience into efforts to improve
learning. Student surveys provide a unique tool that can give Educators formative, actionable feedback.
Whereas Evaluators can only be in classrooms during a limited number of hours each year, students spend
hundreds of hours with Educators and are constantly experiencing Educators’ practices. Furthermore,
emerging research indicates that combining student feedback with observations of classroom practice and
student academic growth results is a more valid and reliable predictor of an Educator’s future effectiveness
and provides more meaningful feedback than any one or two of those measures alone.

A district coordinator shall work with the educator to plan for and implement the survey. At the option of the
Educator, the survey results may be shared with the Evaluator.

The student perception survey is mandatory for all Educators using the Portfolio Option. The survey shall be
given twice during the year, once in October and again in March. For Educators choosing the Video Option, the
student perception survey is optional.

Additional Artifacts

Required
Standards-based lesson plans (select 3-5)
Samples of teacher-designed assessments (select 3-5)
Evaluator observations and Drop-Ins
Schedules (elementary: daily class schedule)
Professional development participation and information

Choose Three
Written feedback given to students
Student process journal that captures student’s understanding and use of teacher feedback
Videos of instruction or interaction with students
Photographs of classroom environment depicting active student engagement
Letters from colleagues, parents and community members
Student background and/or demographic information
Awards and recognition
Coursework certification

Optional
Peer Coach Drop-Ins
Student Perception Survey results/analysis
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Educator Role and Responsibilities

Educators in the evaluation cycle shall be reflecting on current practice. They shall focus on
professional growth. In addition, attention shall be given to how Educator growth affects student
achievement. Peer Coaches will be assigned to Educators with Permanent status.

1. Beoriented in all parts of the process
a. Reflect on current practice

Develop and implement Professional Growth Goals and Plan
Be familiar with video recording process
Plan and record lesson or compile portfolio
Attend meetings prepared to share reflections; be active and contribute
Attend meetings:
I.  Orientation
i.  Individual Planning Conference

iii.  Review

iv.  Reflective Conversation Wrap-Up
g. Complete all necessary forms

-~ ® o 0 T

Educator Requirements
Educators shall meet the following minimum components of the evaluation growth process.

Attend an E2 orientation to start the evaluation growth process

Be familiar with and adhere to the evaluation timeline

Be familiar with the video technology used in the E3 process

Be familiar with the standards and specific elements (CSTPs) to be addressed in the current

cycle

5. Reflect on current practice using the E3 rubric handbook and determine areas of professional
growth

6. Be involved in an Individual Planning Conference with Peer Coach and Evaluator to plan
professional growth goals and determine ways to measure student growth

7. Plan and video a lesson to show evidence of practice aligned with goals and targeted
elements or Plan and compile a portfolio that documents and provides evidence of student as
well as professional growth

8. Meet with the Peer Coach and Evaluator to analyze video recording(s) or Formal Evaluator
observation(s) during the review step, provide evidence that shows professional as well as
student growth (portfolio)

9. Review all documentation, reflect on practice and overall growth, plan professional growth
and identify on-going goals through Reflective Conversation Wrap-Up

10. Receive a summary evaluation from the Evaluator with option to meet and/or provide a

written response

M wbh e
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Evaluator Role and Responsibilities

All Evaluators must obtain certification bi-annually. Each Educator shall not have more than one
Evaluator concurrently. It is the responsibility of the Evaluator to write and deliver a final summary
evaluation to each Educator. Peer Coaches will be assigned to fully credentialed Educators with
Temporary or Probationary status, and Permanent Educators requesting the support of a Peer Coach.

1.
2.
3.

o

o

Identify and inform HR and Educators who are on cycle at their site
Adhere to the evaluation timeline
Facilitate meetings:
a. Individual Planning Conference
b. Review
c. Reflective Conversation Wrap-Ups
Conduct Drop-In visits
Conduct one or two video/formal observations, with feedback for those Educators on the
Portfolio Option
Complete all necessary forms
Be trained in all parts of the process

Evaluator Requirements

1.
2.
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© © N

10.

11.

12.

13.

14.

Evaluators shall meet the following minimum components of the evaluation growth process.
Achieve Calibration certification every other year; new Evaluators will achieve Calibration
certification their first year. Calibration certification should be completed before the first
Drop- In Visit is conducted, no later than October 15th to keep with the timeline
requirements.

Attend an E2 orientation to start the evaluation growth process

Be familiar with the video technology used in the E3 process

Be involved in Individual Planning Conferences and support Educators in their personal
goals and growth plan

Conduct two 15 — 20 minute Drop-In Visits after the E2 orientation and before February 1st
Complete the Drop-In Forms and provide a completed copy to the Educator

Recommend Educators to Advisory when a concern about performance arises

If the Educator has chosen the Portfolio Option, conduct a formal observation of at least 40
minutes and convene a Review Meeting to discuss the observation; complete the appropriate
form and provide a copy to the Educator

If the Educator has chosen the Portfolio Option, assist the Educator with portfolio planning
and development and analyze the content during review

If the Educator has chosen the video option, meet with the Peer Coach and Educator to
analyze the scheduled video recording(s) and student growth documentation during the

review step; complete the Observation Report
Assist the Educator with planning their professional growth and identification of goals

through Reflective Conversation Wrap-Up

For those Educators on the Portfolio Option, determine a final assessment of the portfolio
after two association members of the ESP have rated it using the CSTP or Danielson rubrics
Completing a Summary Evaluation for the Educator



Peer Coach Role and Responsibilities

Quialifications and Criteria for Peer Coaches

Peer Coaches are Educators who demonstrate exceptional professional practice. They are proactive
leaders at their school site. The Peer Coach uses professional judgment responsibly when coaching
and fostering growth through evaluation. Peer Coach qualities include:

=

Sound knowledge of pedagogy and instructional best practices
Strong interpersonal and communication skills

Ability to have focused conversations

Leadership capacity

Strong organizational skills

Ability to work independently/self-motivated

Strong work ethic

Must have been evaluated using the E3 process at least once

A retiree with the above qualifications may serve as a Peer Coach
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Peer Coaches support the Educator’s development by meeting with the Educator being evaluated to
assist with topics that include pedagogy, classroom/behavior management, and content. Additionally,
the Peer Coach may provide support through any or all of the following:

Observe teachers in the classroom and provide feedback
Model lessons

Co-teach

Help plan Common Core standards-based lessons
Analyze student work

Model reflective practice
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Coaching Requirements

Peer Coaches shall meet the following minimum components of the evaluation growth process for
each Educator on their caseload:

1. Attend and participate in the Initial Planning Conference if assigned to an Educator before
the meeting occurs

Be familiar with and adhere to the evaluation timeline

Attend the three Peer Coach mini training meetings

Assist the Educator with planning their professional growth and identification of goals
Conduct two 15 — 20 minute Drop-In Visits after the E orientation and before February 1st
Complete the Drop-In Form and provide a copy to the Educator

Following the Drop-In Visit, provide a 15-30 minute feedback session to the Educator
Assist the Educator with the Lesson Planning Guide

Meet with the Evaluator and Educator to analyze the video recording(s)

10 Debrief examples of student work demonstrating student growth
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Compensation

Peer Coaches shall receive a stipend of $500 per Educator served for the evaluation cycle. This
stipend compensates for all aspects of the role of Peer Coach outside those duties performed during
the Peer Coach’s preparation time. Additional hourly compensation shall be provided when
preparation time is used.

Peer Coach Assignments

If a sufficient number of Peer Coaches cannot be secured, the Educator Support Panel, which has
oversight of Peer Coaches, in collaboration with Human Resources shall determine which Educators
shall be assigned a Peer Coach. Peer Coaches will try to be matched credential to credential or
subject to subject. Matches may be made by HR if all other efforts have been exhausted (9.1.3.1.2)
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Advisor Role and Responsibilities
Quialifications and Criteria for Advisors

Advisors are highly skilled Educators who have credibility with their peers, have demonstrated the ability
to work with and train adults, and are willing and able to have purposeful conversations with their
Assigned Educator (AE). Advisors need the following knowledge, skills and qualities to be successful:

1. Basic qualifications

a. A credentialed classroom Educator with permanent status

b. A minimum of five recent successful years in the district

c. Demonstrated exemplary teaching ability, as indicated by, among other things, subject
matter knowledge and mastery of a range of teaching strategies that meet the needs of
diverse learners

d. Demonstrated talent in written and oral communications

e. A retiree with the above qualifications may serve as a Peer Coach or an Advisor

2. Knowledge of and ability to work with teaching standards
a. Comprehensive knowledge of state standards
b. Ability to foster development of instructional practices aligned with standards
c. Ability to use standards as the foundation for providing concrete feedback
d. Ability to script complex classroom interactions, linking the standards with both what
was observed to be present and what was observed to be missing

3. Knowledge of adult learners and ability to work with adults
a. Demonstrated exceptional interpersonal and communication skills
b. Ability to earn the confidence and respect of Educators, site administrators, and district
personnel
C. Ability to communicate feedback in a manner compatible with the AE’s style
d. Ability to overcome resistance, break through denial and handle disagreements and
conflict

4. Disposition that fits the sensitive and consequential aspects of the job
a. Willingness to maintain confidentiality of the AE
b. Willingness to maintain independence from administrators while maintaining a good
relationship, able and willing to develop own assessment of the AE’s practice
c. Willingness to provide full disclosure of an Educator’s performance even when that
Educator is in professional jeopardy
d. Ability to stay highly organized and to manage and prioritize multiple tasks
simultaneously
Strong initiative and ability to work autonomously with little supervision
Strong problem solving skills and ability to identify possible solutions
Reflective and flexible working style, with a strong desire to learn and accept new
challenges
h. Keen intellect and curiosity about the work
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Range of Tasks/Activities

1. Support AE; collect and report evidence of progress

a. Assist AE to develop an Individual Improvement Plan (11P)
b. Meet weekly with AE to monitor implementation of 1P
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Engage in the steps of the evaluation cycle by assuming the roles of the Peer Coach
Collect and document evidence of 1IP progress and degree to which standards are met
Meet with fellow Advisors and the ESP

Provide a report of performance and progress to Educator Support Panel (ESP) every six
weeks

2. If AE progresses to Structured Improvement and Review (SIR):

i

b
C.
d

Assist AE to develop a Structured Improvement Plan (SIP)
Meet weekly with AE to monitor implementation of SIP

Collect and document evidence of SIP progress and degree to which standards are met
Continue to provide a report of performance to ESP every six weeks

3. Complete administrative tasks:

a.

b.

Complete documentation of all observations, visitations, meetings and support given to
each AE
Other tasks as requested by the ESP

4. Range of tasks for providing instructional support for AE during Advisory or SIR may include:

a.
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m.

Observe (scripting lesson) and give feedback based on teaching standards
Develop lesson plans, assessments, and grading systems

Analyze student work

Conduct case studies of a specific student or students

Model a lesson while another Advisor quietly narrates for the AE

Jointly observe expert Educators and discuss implications for the AE’s practice

Jointly attend a professional development event and discuss implications for the AE’s
practice
Lead professional development events

Identify and share resource materials with AE

Create effective classroom environments with AE by organizing classrooms to remove
outdated materials, create access to needed materials, and facilitate student engagement
Revise seating charts and student grouping plans

Locate, organize, and order materials, including Educator manuals, curriculum or
supplies
Produce written reports as requested by the ESP

5. Participating in their own training and professional development activities:

a.
b.

Coordinate with peers on drafts of reports and presentations to the ESP

Participate in meetings with the Human Resources Administrator for a minimum of three
times a year

Participate in training on coaching or other topics

Selection Process
1. Educator Support Panel selects Advisors

a.
b.

Informational recruitment notice
Application forms are available online
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c. Screen applications / Conduct interviews
d. Classroom observations
2. Applicants are encouraged to describe:
a. Their educational experiences
Strategies for supporting new Educators
Leadership experience
Experience providing professional development
Strategies they might use for supporting Educators referred to Advisory or SIR
How they stay current on developments in instruction

- D o0 o

Training of Advisors

1. Trainings may include

a. Coaching skills

Learning-Focused Conversation skills
Adult Learning Theory
Dealing with reluctant Educators
Knowledge and understanding of professional standards
Collecting observation evidence; calibration of standards alignment
Report writing
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2. Working directly with the HR administrator and other Advisors

a. Training on forms and report templates, as well as ESP expectations for the Advisor work

b. Advisors meet a minimum of three times a year to discuss observation evidence, professional
standards, coaching strategies, and brainstorm support strategies

c. AE identities are confidential; Advisor describes the strengths and weaknesses of the AE and
listens to his or her colleagues’ suggestions for strategies for helping the AE to improve

3. Through feedback they receive from their reports to the ESP, Advisors learn from the questions the ESP
members ask about their reports and their presentations

Evaluation of Advisors
1. Educator Support Panel analyzes the Advisor reports and presentations

2. If the Educator Support Panel identifies a performance issue, the panel members try to provide
support and opportunities for improvement; if the issue is not resolved, the Advisor may be
released

3. Advisors remain part of the Educator bargaining unit, so an appropriate administrator serving as
co-chair of the ESP, in collaboration with the union co-chair, handles the formal review

Compensation
1. Advisors are provided with a stipend
a. $1000 base stipend (meeting attendance and PD participation)
b. $2000 additional stipend per AE supported during Advisory
c. $3000 additional stipend per AE supported during SIR
2. Guest teacher costs for releasing Advisor to do classroom observations and to attend meetings
during the school day; in the event that a guest teacher is unavailable, additional hourly
compensation shall be provided when preparation time is use.
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Educator Support Panel Role and Responsibilities

Duties

1. Establish and maintain confidentiality in regards to the work of the Governance Board

2. Select the Peer Coach (if necessary)/ Advisor according to established criteria; may conduct
interviews and observations of candidates

3. Assign the Educator to the Peer Coach / Advisor

4. Review all documentation submitted by the Peer Coach / Advisor and/or Evaluator
Notify in writing the identified Educator, the Peer Coach / Advisor and administrator of their
participation in Advisory or Structured Improvement and Review

6. Establish a budget and operate within the parameters of that budget

7. Offer suggestions to Peer Coach / Advisor when needed

8. Ensure that Educators are treated rigorously but fairly

9. Make recommendations to the district’s Board of Education regarding individual cases

10. Hear reports on the progress of new Educators

11. Conduct annual review of Peer Coaches based on identified criteria

12. Formally evaluate Advisors based on identified criteria

13. Provide input to Superintendent/designee regarding Evaluators’ support of and adherence to

14. E3 requirements

15. Establish its own rules and procedures in accordance with Article 9

16. Prepare an annual review of the impact of the program and make recommendations to
improve the program to the district and association negotiating teams

Membership

1. The Association and district leadership nominate candidates for Educator Support Panel membership
and both sides must approve the nominees

2. The composition of the Educator Support Panel is three (3) Association members with permanent
status and two (2) district leadership appointed members

3. Qualifications: Fair, good leader, confidential, strong time management, team player, supportive of E*
outcomes, extensive knowledge of the E3 system and CSTPs

4. Panel co-chairs are the Superintendent or designee and the Association’s President or designee

Panel Meetings

1.
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Leadership is shared

Meetings shall be conducted every two months or more frequently as decided on by Panel members

All members are considered to be equal

Discussions about Educator performance shall be based on professional standards
Evidence of Educator performance is examined

Minutes shall be kept for each meeting

Compensation

Each Educator Support Panel Member shall be provided with a stipend of $2000 per year and release time as

appropriate.
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Advisory

1. Process
a. An Educator can be referred to Advisory at any time of the school year by informing

the Educator and making a recommendation for Advisory to the Educator Support
Panel (ESP). This recommendation can be made after one Drop-In Visit, the
Individual Planning Conference and one Review meeting have been completed.

b. If the referral is at the end of the year, the Evaluator shall inform the Educator at the
Reflective Conversation Wrap-Up Meeting.

c. The Evaluator shall meet with the Educator prior to the referral to communicate the
concerns with the Educator’s performance, establish goals for improvement,
determine how those goals will be measured, and when it is expected that the goals
will be met. This information shall be recorded on the Pre-Advisory Goal Setting
form.

d. The Evaluator shall complete the Evaluator Advisory Referral Form and submit a
copy to the Educator and the ESP. The Educator shall then complete the Educator
Advisory Response Form and submit a copy to the Evaluator and the ESP.

e. The ESP shall determine if the Advisory process is appropriate for the Educator based
on the evidence submitted by the Evaluator and the Educator. The ESP shall
complete the ESP Referral Evaluation Form and submit a copy to the Educator and
the Evaluator.

If the ESP affirms the recommendation, an Advisor shall be assigned to the Educator.

g. The Advisor and the Educator shall create an Individual Improvement Plan (11P),
complete the appropriate form, and set up a support schedule. The IIP is provided to
the ESP and the Evaluator.

h. The Advisor and the Educator shall meet a minimum of one hour per week to
implement the 11P.

i. Periodically, the Advisor and the Educator meet with a small team made up of an HR
Representative, a Union Representative, and the Co-Chairs of ESP to review the
support being provided to the Educator.

J-  The Advisor shall conduct an observation a minimum of once every four weeks and
shall record observation evidence on the IIP.

k. During implementation of the SIP, the Evaluator and the SIR Advisor gather evidence
demonstrating the Educators proficiency toward the identified standards.

I.  During implementation of the 1IP, the Evaluator gathers evidence.

m. By the end of 80 days, the Advisor and Evaluator provide evidence and a summary of
Educator progress to ESP.

n. After reviewing all evidence and summaries of Educator progress, the ESP shall
complete the Advisory Final Report and submit a copy to the Educator, Advisor, and
Evaluator.
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2. Advisor
a. The Advisor shall receive training in development, implementation, and
documentation of a Support Plan and Educator progress.
b. The Advisor meets with the Educator a minimum of one hour per week.

3. Exit
a. The result of Advisory (maximum of two 80 day cycles) shall determine if the

Educator returns to Professional Practice or is referred to Structured Improvement and
Review.

b. The Educator provides evidence (e.g. student work, lesson plans, assessments, Peer
Coach Drop-Ins) demonstrating proficiency in identified standard(s) and returns to
Professional Practice (Evaluation).

c. The Educator provides evidence demonstrating progress, but has not yet demonstrated
proficiency in the identified standard(s) shall continue in Advisory.

d. The Educator does not provide evidence demonstrating proficiency and is
referred to Structured Improvement and Review (SIR).
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Structured Improvement and Review (SIR)

1. Initiation
a. The Educator Support Panel (ESP) determines through analysis of evidence if the
Educator has completed Advisory successfully and if not, makes a recommendation to
enter Structured Improvement and Review (SIR).

2. Process

a. A SIR Advisor who has not previously served in a support role for the Educator shall
be selected by the ESP. The SIR Advisor works with the Educator to implement the
SIP, provide needed support, and to document the progress.

b. A Structured Improvement Plan (SIP) is created by the SIR Advisor and ESP in
consultation with the Educator. The appropriate form is completed and copies are
provided to the Educator and Evaluator.

c. The Evaluator continues to collect and submit evidence.

d. Every four weeks, the SIR Advisor provides reports of performance to the ESP.

The SIR Advisor and the Educator shall meet a minimum of one hour per week to
implement the SIP.

f. The SIR Advisor shall conduct an observation a minimum of once every four weeks
and shall record observation evidence on the SIP.

g. Periodically, the SIR Advisor and the Educator meet with a small team made up of an
HR Representative, a Union Representative and the Co-Chairs of ESP to review the
support being provided to the Educator.

h. During implementation of the SIP, the Evaluator and the SIR Advisor gather evidence
demonstrating the Educators proficiency toward the identified standards.

i. The ESP completes the SIR Final Report. A copy of this form is provided to the
Evaluator and the Educator.

3. SIR Advisor
a. The SIR Advisor shall receive training in development, implementation, and
documentation of a Structured Improvement Plan and the Educator’s progress.
b. The SIR Advisor and the Educator shall meet a minimum of one hour per week.

4. Exit
a. Educator exit from Structured Improvement and Review:

I.  Successfully completing Structured Improvement and Review with a summary
evaluation demonstrating the Educator is meeting standards. Upon successful
completion, the Educator returns to the Professional Practice process.

ii.  Unsuccessfully completing Structured Improvement and Review with a
summary evaluation demonstrating the Educator is not meeting standards.
Upon unsuccessful completion, an Educator is recommended for dismissal.
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Educator Effectiveness Evaluation Forms

Professional Practice
Drop-In Form with Evidence Collection Sheet (Evaluator and Peer Coach)

Professional Growth Goals and Plan (Evaluator)
Lesson Planning Guide (Educator)

Educator Video Reflection Form (Educator)
Observation Report and Next Steps (Evaluator)

Summary Evaluation Form (Evaluator)

These will need to be requested

Advisory
Pre-Advisory Goal Setting (Evaluator)

Evaluator Advisory Referral Form (Evaluator)

Educator Advisory Response Form (Educator)

ESP Referral Evaluation Form (Educator Support Panel)
Individual Improvement Plan (I1P) (Advisor/Educator)

Advisory Final Report (Educator Support Panel)

Structured Improvement and Review (SIR)
Structured Improvement Plan (SIP) (Educator Support Panel/SIR Advisor)

SIR Final Report (Educator Support Panel)

124



NEWARK UNIFIED SCHOOL DISTRICT

DROP-IN FORM
Educator (E): Grade/Subject:
School: Date of Visit:
Pz:ug:; ((E:é:, : Drop-in #:
Time In: Time Out:
cTo/oomain | Eduetor (Note, it vidence & Fesdback)
Element [ Integrating
U Applying
1 Emerging
[J Not Effective
Element [ Integrating
L Applying
[l Emerging
[ Not Effective
Element [ Integrating
[J Applying
] Emerging
[ Not Effective
Element 1 Integrating
[ Applying
I Emerging
] Not Effective
Element [ Integrating
L Applying
[ Emerging

[l Not Effective
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NEWARK UNIFIED SCHOOL DISTRICT

EVIDENCE COLLECTION SHEET
Educator (E): Grade/Subject:
p‘:"é:::‘h((i:‘):;: Dt of Viate:
Time In: Time Out:
Time Evidence Element
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APPENDIX L

Newark Unified School District
Newark Teachers Association

Educator Effectiveness
Evaluation Rubric Handbook
for
All Teachers, SRTs, PE Instructors,
and TOSAs
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California Standards for the
Teaching Profession

(CSTP)

Rubric Handbook

for
Teachers
TOSASs
PE Instructors
SRTs

CSTP Based Evaluation Committee

Many thanks to the E* Leadership Team who worked collaboratively to develop the revisions to
The CSTP based evaluation tools which define evaluation to be a growth process.

The committee members included: Bryan Blattel, Richard Nikssarian, Katherine Jones, Elie Wasser,
Pam Hughes, Diane Manske, Dave Marken, Soleste Hilberg, and Jamie Valenzuela-Mumau.
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E3 and Element Requirements
In the Learning Environment

Returning to Five (5) Elements (CSTP/Domain)
Three mandatory elements based on your classification

o See Mandatory Evaluation Standards/Domain Sheet
Final two elements chosen based on your classification

o One chosen by the Educator
o One chosen by the Evaluator

Timeline updated annually
Fillable PDF forms updated to reflect all certificated classifications

Both handbooks updated to reflect these changes

137



Mandatory Evaluation Standards/Domains by Classification

All Classroom Teachers (including all PE instructors and Elementary SRTs)
> 2.3~Establishing and maintaining learning environments that are physically, intellectually, and

emotionally safe
> 3.1~Demonstrating knowledge of subject matter, academic content standards, and curriculum

frameworks
> 6.3~Collaborating with colleagues and the broader professional community to support teacher and
student learning

TOSAs
> 3.1~Demonstrating knowledge of subject matter, academic content standards, and curriculum

frameworks

> 4.4~Planning instruction that incorporates appropriate strategies to meet the learning needs of all
students

> 6.3~Collaborating with colleagues and the broader professional community to support teacher and

student learning

Counselors
> 1le~ Designing a coherent counseling program
> 3d~ Assessing student academic, social, and emotional needs
> 4c¢~ Communicating with families, staff, and community

Librarian/Media Specialist
> 1b~ Demonstrating knowledge of the school’s program and student information needs within that
program
2a~ Creating an environment of respect and rapport
3d~ Assisting students and teachers in the use of technology in the library/media center

vy

Nurse

> 1e~ Planning the nursing program for both individuals and groups of students, integrated with the
regular school program; Designs individual plans (HCP, IEP, 504) and assesses effectiveness of
interventions
2c~ Following health protocols and procedures
3a~ Assessing student needs and responds appropriately

vy

Psychologists
> 1e~ Psychologist develops a cohesive therapy plan based on goals as well as school-based programs
(i.e. PBIS, SEL Curriculum)
> 3a~ Responding to referrals, consulting with teachers, administrators
> 4f~ Showing professionalism, including integrity, advocacy, and maintaining confidentiality

Speech-Language Pathologists
> 1b~ Establishing individual goals for the therapy program appropriate to the setting and the students
served
> 3a~ Responding to referrals and evaluating student needs
> 4f~ Showing professionalism, including integrity, advocacy, and maintaining confidentiality
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Self-Reflection and Professional Growth Planning

We believe in life-long learning not only for our students, but also for all employees. An
employee’s continuous learning is based on personally identified professional needs in
collaboration with a qualified Peer Coach and Evaluator, while considering district wide and
community identified needs. Newark Unified School District incorporates self-reflection in the
professional growth process and professional development goals are based on that reflection as
well as district needs. NUSD aims to maintain a high level of professional development that will
lead to on-going professional growth. During the Individual Planning Conference the Evaluator
and Peer Coach will meet with the Educator being evaluated to develop an Individual
Professional Growth Plan.

The rubric that follows is based on the California Standards for the Teaching Profession. It will
serve as a tool for self-reflection and will provide clear direction for professional expectations.

Explanation of California Standards for the Teaching
Profession (CSTP) Descriptors and Rubrics

The state of California developed the CSTP as an outgrowth of its attempts to assist new
educators. As part of the Beginning Teacher Support and Assessment (BTSA) Induction
Program, the California New Educator Project, sought consistent and coherent assessment
criteria, developed a “descriptive framework for teaching,” which evolved into the CSTP. The
Commission on Educator Credentialing, the State Superintendent, and the State Board of
Education adopted the CSTP in 1997 and revised them in 2009. Subsequently, the Commission
on Educator Credentialing (CTC) and the California Department of Education Formative
Assessment for California Educators (FACT) 2011 was authored.

The main purpose of the California standards was to create a common system of assessment that
would help new educators improve. The Newark Unified School District has chosen to use the
CSTP for these same reasons. First, many of our new educators have used the CSTP in their
credential program and in the district’s Induction program. Therefore, evaluation for all
educators will be consistent with training and assistance for new educators and efforts at the
state level. Second, because the CSTP contain subcategories, they more completely cover the
gamut of successful teaching than the criteria we had been using. Third, because we are using
rubrics that show various levels of growth and proficiency, every educator, no matter how
experienced or accomplished, should find the CSTP useful for improving his or her teaching.
This point emphasizes the importance of ongoing professional development throughout a
educator’s career.

There are six CSTPs. They are:

Engaging and Supporting All Students in Learning

Creating and Maintaining Effective Environments for Student Learning
Understanding and Organizing Subject Matter for Student Learning
Planning Instruction and Designing Learning Experiences for All Students
Assessing Students for Learning

Developing as a Professional Educator

AN D B W N
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CALIFORNIA STANDARDS FOR THE TEACHING PROFESSION (CSTP)
Classroom Teachers including SRTs and PE instructors

STANDARD ONE:
ENGAGING & SUPPORTING ALL STUDENTS IN LEARNING

1.1~Using knowledge of students to engage them in learning
1.2~Connecting learning to students’ prior knowledge,
backgrounds, life experiences and interests

1.3~Connecting subject matter to meaningful, real-life
contexts

1.4~Using a variety of instructional strategies, resources, and
technologies to meet students’ diverse learning needs
1.5~Promoting critical thinking through inquiry, problem
solving, and reflection

1.6~Monitoring student learning and adjusting instruction
while teaching

STANDARD FOUR:

PLANNING INSTRUCTION & DESIGNING
LEARNING EXPERIENCES FOR ALL
STUDENTS

4.1~Using knowledge of students’ academic readiness,
language proficiency, cultural background, and

individual development to plan instruction
4.2~Establishing and articulating goals for student learning
4.3~Developing and sequencing long-term and
short-term instructional plans to support student
learning

4.4~Planning instruction that incorporates appropriate
strategies to meet the learning needs of all students
4.5~Adapting instructional plans and curricular materials
to meet the assessed learning needs of all students

STANDARD TWO:
CREATING & MAINTAINING EFFECTIVE
ENVIRONMENTS FOR STUDENT LEARNING

2.1~Promoting social development and responsibility within a
caring community where each student is treated fairly and
respectfully

2.2~Creating physical or virtual learning environments that
promote student learning, reflect diversity, and encourage
constructive and productive interactions among students
2.3~Establishing and maintaining learning environments that
are physically, intellectually, and emotionally safe
2.4~Creating a rigorous learning environment with high
expectations and appropriate support for all students
2.5~Developing, communicating, and maintaining high
standards for individual and group behavior

2.6~Employing classroom routines, procedures, norms and
support for positive behavior to ensure a climate in which
all students can learn

2.7 Using instructional time to optimize learning

STANDARD FIVE:
ASSESSING STUDENTS FOR LEARNING

5.1~Applying knowledge of the purposes, characteristics,
and uses of different types of assessments

5.2~Collecting and analyzing assessment data from a
variety of sources to inform instruction

5.3~Reviewing data, both individually and with colleagues,
to monitor student learning

5.4~Using assessment data to establish learning goals and
to plan, differentiate, and modify instruction
5.5~Involving all students in self-assessment, goal setting,
and monitoring progress

5.6~Using available technologies to assist in assessment,
analysis, and communication of student learning
5.7~Using assessment information to share timely and
comprehensible feedback with students and their families

STANDARD THREE:
UNDERSTANDING AND ORGANIZING SUBJECT MATTER
FOR STUDENT LEARNING

3.1~Demonstrating knowledge of subject matter, academic
content standards, and curriculum frameworks
3.2~Applying knowledge of student development and
proficiencies to ensure student understanding of subject matter
3.3~0rganizing curriculum to facilitate student understanding
of the subject matter

3.4~Utilizing instructional strategies that are appropriate to
the subject matter

3.5~Using and adapting resources, technologies, and standards
that aligned adopted instructional materials, to make subject
matter accessible to all students

3.6~Addressing the needs of English learners and students with
special needs to provide equitable access to the content

STANDARD SIX:
DEVELOPING AS A PROFESSIONAL EDUCATOR

6.3~Collaborating with colleagues and the broader
professional community to support teacher and student
learning

o] P tentlearnt

Bolded CSTPs are mandatory. The Educator and the Evaluator each choose one additional standard.

Please do not choose an element that has been struck.

PE teachers~ Please do not choose from the following elements: 3.5, 5.4

Revised 7/2021
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CALIFORNIA STANDARDS FOR THE TEACHING PROFESSION (CSTP)

TOSAs

Choose an Element from Standard 3 or 4

STANDARD ONE:
ENGAGING & SUPPORTING ALL STUDENTS IN LEARNING

STANDARD FOUR:
PLANNING INSTRUCTION & DESIGNING LEARNING
EXPERIENCES FOR ALL STUDENTS

4.1~Using knowledge of students’ academic readiness,
language proficiency, cultural background, and individual
development to plan instruction

4.2~Establishing and articulating goals for student learning
4.3~Developing and sequencing long-term and short-term
instructional plans to support student learning
4.4~Planning instruction that incorporates appropriate
strategies to meet the learning needs of all students
4.5~Adapting instructional plans and curricular materials to
meet the assessed learning needs of all students

STANDARD TWO:
CREATING & MAINTAINING EFFECTIVE
ENVIRONMENTS FOR STUDENT LEARNING

STANDARD FIVE:
ASSESSING STUDENTS FOR LEARNING

STANDARD THREE:
UNDERSTANDING AND ORGANIZING SUBJECT MATTER
FOR STUDENT LEARNING

3.1~Demonstrating knowledge of subject matter,
academic content standards, and curriculum frameworks
3.2~Applying knowledge of student development and
proficiencies to ensure student understanding of subject
matter

3.3~Organizing curriculum to facilitate student
understanding of the subject matter

3.4~Utilizing instructional strategies that are appropriate

to the subject matter

3.5~Using and adapting resources, technologies, and
standards that aligned adopted instructional materials, to
make subject matter accessible to all students
3.6~Addressing the needs of English learners and students
with special needs to provide equitable access to the content

STANDARD SIX:
DEVELOPING AS A PROFESSIONAL EDUCATOR

6.3~Collaborating with colleagues and the broader
professional community to support teacher and student
learning

itk P entlearn

Bolded CSTPs are mandatory.

The Educator and the Evaluator each choose one additional standard.

Please do not choose an element that has been struck.

Revised 7/2021
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CSTP 1 Engaging and Supporting All Students in Learning

Element 1.1

Not Effective

Emerging

Using
knowledge of
students to
engage them in
learning.

The educator displays minimal understanding of how
students learn- and little knowledge of their varied
approaches to learning, knowledge and skills, special
needs, and interests and cultural heritages- and does not
indicate that such knowledge is valuable.

Students do not appear to be aware of the assessment
criteria, and there is little or no monitoring of student
learning; feedback is absent or of poor quality. Students do
not engage in self- or peer-assessment.

The educator ignores students’ questions; when students
have difficulty learning, the educator blames them or their
home environment for their lack of success. The educator
makes no attempt to adjust the lesson even when students
don’t understand content.

The educator displays generally accurate knowledge of
how students learn and of their varied approaches to
learning, knowledge and skills, special needs, and interests
and cultural heritages, yet may apply this knowledge not to
individual students but to the class as a whole.

Students appear to be only partially aware of the
assessment criteria, and the educator monitors student
learning for the class as a whole. Questions and
assessments are rarely used to diagnose evidence of
learning. Feedback to students is general, and few students
assess their own work.

The educator accepts responsibility for the success of all
students but has a limited repertoire of strategies to use.
Adjustment of the lesson in response to assessment is
minimal or ineffective.

Critical
Attributes

o The educator does not understand child development
characteristics and has unrealistic expectations for
students.

o The educator does not try to ascertain varied ability
levels among students in the class.

e The educator is not aware of students’ interests or
cultural heritages.

o The educator takes no responsibility to learn about
students’ medical or learning disabilities.

o The educator gives no indication of what high-quality
work looks like.

e The educator makes no effort to determine whether
students understand the lesson.

e Students receive no feedback, or feedback is global or
directed to only one student.

o The educator does not ask students to evaluate their own
or classmates’ work.

® The educator ignores indications of student boredom or
lack of understanding.

o The educator brushes aside students’ questions.

e The educator conveys to students that when they have
difficulty learning, it is their fault.

o In reflecting on practice, the educator does not indicate
that it is important to reach all students.

e The educator makes no attempt to adjust the lesson in
response to student confusion.

® The educator cites developmental theory but does not
seek to integrate it into lesson planning.

e The educator is aware of the different ability levels in
the class but tends to teach to the “whole group.”

o The educator recognizes that students have different
interests and cultural backgrounds but rarely draws on
their contributions or differentiates materials to
accommodate those differences.

® The educator is aware of medical issues and learning
disabilities with some students but does not seek to
understand the implications of that knowledge.

e There is little evidence that the students understand how
their work will be evaluated,

¢ The educator monitors understanding through a single
method, or without eliciting evidence of understanding
from students.

o Feedback to students is vague and not oriented toward
future improvement of work.

® The educator makes only minor attempts to engage
students in self- or peer assessment.

® The educator makes perfunctory attempts to incorporate
students’ questions and interests into the lessons.

e The educator conveys to students a level of
responsibility for their learning but also his uncertainty
about how to assist them.

e In reflecting on practice, the educator indicates the
desire to reach all students but does not suggest
strategies for doing so.

@ The educator’s attempts to adjust the lesson are partially
successful.

As educators develop, they may ask, “How do I...” or “Why do L...”
now my students as people and as learners?
understand reasons for behavior?

recognize atypical behavior in students?
build trust with students and foster relationships so that students can thrive academically?
adapt my teaching to reflect knowledge of my students?
differentiate instruction based on what I know about my students’ strengths, interests, and needs?
get to know parents and connect with the community where I teach?

ooooood
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Element 1.1

Applying

Integrating

Using
knowledge
of students
to engage

them in
learning.

The educator understands the active nature of student
learning and attains information about levels of
development for groups of students. The educator also
purposefully acquires knowledge from several sources
about groups of students” varied approaches to learning,
knowledge and skills, special needs, and interests and
cultural heritages.

Students appear to be aware of the assessment criteria, and
the educator monitors student learning for groups of
students. Questions and assessments are regularly used to
diagnose evidence of learning. Educator feedback to
groups of students is accurate and specific; some students
engage in self-assessment.

The educator successfully accommodates students’
questions and interests. Drawing on a broad repertoire of
strategies, the educator persists in seeking approaches for
students who have difficulty learning. If impromptu
measures are needed, the educator makes a minor
adjustment to the lesson and does so smoothly.

The educator understands the active nature of student
learning and acquires information about levels of
development for individual students. The educator also
systematically acquires knowledge from several sources
about individual students’ varied approaches to learning,
knowledge and skills, special needs, and interests and
cultural heritages.

Assessment is fully integrated into instruction, through
extensive use of formative assessment. Students appear to be
aware of, and there is some evidence that they have
contributed to, the assessment criteria. Questions and
assessments are used regularly to diagnose evidence of
learning by individual students. A variety of forms of
feedback, from both educators and peers, is accurate and
specific and advances learning. Students self-assess and
monitor their own progress. The educator successfully
differentiates instruction to address individual students’
misunderstandings.

The educator seizes an opportunity to enhance learning,
building on a spontaneous event or students’ interests, or
successfully adjusts and differentiates instruction to address
individual student misunderstandings. Using an extensive
repertoire of instructional strategies and soliciting additional
resources from the school or community, the educator
persists in seeking effective approaches for students who
need help.

Critical
Attributes

e The educator knows, for groups of students, their levels
of cognitive development.

o The educator is aware of the different cultural groups in
the class.

e The educator has a good idea of the range of interests of
students in the class.

e The educator has identified “high,” “medium,” and
“low” groups of students within the class.

e The educator is well informed about students’ cultural
heritages and incorporates this knowledge in lesson
planning.

o The educator is aware of the special needs represented
by students in the class.

o The educator makes the standards of high-quality work
clear to students.

o The educator elicits evidence of student understanding.

e Students are invited to assess their own work and make
improvements; most of them do so.

o Feedback includes specific and timely guidance, at least
for groups of students.

e The educator incorporates students’ interests and
questions into the heart of the lesson.

o The educator conveys to students that she has other
approaches to try when the students experience
difficulty.

e In reflecting on practice, the educator cites multiple
approaches undertaken to reach students having
difficulty.

e When improvising becomes necessary, the educator
makes adjustments to the lesson.

o The educator uses ongoing methods to assess students’
skill levels and designs instruction accordingly.

o The educator seeks out information from all students about
their cultural heritages.

¢ The educator maintains a system of updated student
records and incorporates medical and/or learning needs
into lesson plans.

o Students indicate that they clearly understand the
characteristics of high-quality work, and there is evidence
that students have helped establish the evaluation criteria.

o The educator is constantly “taking the pulse” of the class;
monitoring of student understanding is sophisticated and
continuous and makes use of strategies to elicit
information about individual student understanding.

o Students monitor their own understanding, either on their
own initiative or as a result of tasks set by the educator.

o High-quality feedback comes from many sources,
including students; it is specific and focused on
improvement.

o The educator seizes on a teachable moment to enhance a
lesson.

® The educator conveys to students that she won’t consider a
lesson “finished” until every student understands, and that
she has a broad range of approaches to use.

¢ In reflecting on practice, the educator can cite others in the
school and beyond whom he has contacted for assistance in
reaching some students.

e The educator’s adjustments to the lesson, when they are
needed, are designed to assist individual students.

Examples of evidence that demonstrate that I am addressing this standard:

OooOooooo

Differentiating instruction based on interest and need and learning modalities
Administering student interest surveys and using the results
K-W-L charts

GLAD-Brainstorming/ Building Background

Following 504 Plans, IEP’s, Behavior Support Plans, SST Action Plans, etc.
Preferential seating/placement based on physical needs
Parent/community helpers utilized

Use relevant cultural connections to engage students
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and interests.

incorrectly, leaving students confused.

Element 1.2 Not Effective Emerging
The educator displays minimal understanding of how | The educator displays generally accurate knowledge
students learn- and little knowledge of their varied of how students learn and of their varied approaches
approaches to learning, knowledge and skills, special | to learning, knowledge and skills, special needs, and
needs, and interests and cultural heritages- and does | interests and cultural heritages, yet may apply this
not indicate that such knowledge is valuable. knowledge not to individual students but to the class
Connecting The instructional purpose of the lesson is unclear to as a whole.
learning to students, and the directions and procedures are The educator’s attempt to explain the instructional
students’ prior conqumg. The educator’s explanat{on of the content | purpose has only limited success, and/c')r.d'lrectxons
knowledge, contains major errors .amd does not 1pclude any and prc?cedures must be clarified aﬁer initial student
backgrounds explanation of strategies students might use. The confusion. The educator’s explanation of the content
x > | educator’s spoken or written language contains errors | may contain minor errors; some portions are clear,
h_fe of grammar or syntax. The educator’s academic others difficult to follow. The educator’s explanation
€XPEriences, | yocabulary is inappropriate, vague, or used does not invite students to engage intellectually or to

understand strategies they might use when working
independently. The educator’s spoken language is
correct but uses vocabulary that is either limited or
not fully appropriate to the students’ ages or
backgrounds. The educator rarely takes opportunities
to explain academic vocabulary.

Critical
Attributes

e The educator does not understand child
development characteristics and has unrealistic
expectations for students.

® The educator does not try to ascertain varied
ability levels among students in the class.

e The educator is not aware of students’ interests or
cultural heritages.

® The educator takes no responsibility to learn about
students’ medical or learning disabilities.

® At no time during the lesson does the educator
convey to students what they will be learning.

e Students indicate through body language or
questions that they don’t understand the content
being presented.

e The educator makes a serious content error that
will affect students’ understanding of the lesson.

® Students indicate through their questions that they
are confused about the learning task.

e The educator’s communications include errors of
vocabulary or usage or imprecise use of academic
language.

e The educator’s vocabulary is inappropriate to the
age or culture of the students.

e The educator cites developmental theory but does
not seek to integrate it into lesson planning.

e The educator is aware of the different ability levels
in the class but tends to teach to the “whole
group.”

® The educator recognizes that students have
different interests and cultural backgrounds but
rarely draws on their contributions or differentiates
materials to accommodate those differences.

e The educator is aware of medical issues and
learning disabilities with some students but does
not seek to understand the implications of that
knowledge.

e The educator provides little elaboration or
explanation about what the students will be
learning.

® The educator’s explanation of the content consists
of a monologue, with minimal participation or
intellectual engagement by students.

® The educator makes no serious content errors but
may make minor ones.

¢ The educator’s explanations of content are purely
procedural, with no indication of how students can
think strategically.

e The educator must clarify the learning task so
students can complete it.

® The educator’s vocabulary and usage are correct
but unimaginative.

® When the educator attempts to explain academic
vocabulary, it is only partially successful.

e The educator’s vocabulary is too advanced, or too
juvenile, for students.

As educators develop, they may ask, “How do I...” or “Why do I...”

aoooo

help students see the connections between what they already know and the new material?
connect classroom learning to students’ life experiences and cultural backgrounds
support all students to use first and second language skills to achieve learning goals?
open a lesson or unit to capture student attention and interest?
build on students’ comments and questions during a lesson to extend their understanding?
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Element 1.2 Applying Integrating
The educator understands the active nature of student | The educator understands the active nature of student
learning and attains information about levels of learning and acquires information about levels of
development for groups of students. The educator development for individual students. The educator
also purposefully acquires knowledge from several also systematically acquires knowledge from several
sources about groups of students’ varied approaches | sources about individual students’ varied approaches
to learning, knowledge and skills, special needs, and | to learning, knowledge and skills, special needs, and

i interests and cultural heritages. interests and cultural heritages.
ConnFctmg The instructional purpose of the lesson is clearly The educator links the instructional purpose of the
learning to | ;ommunicated to students, including where it is lesson to the larger curriculum; the directions and

students’ prior

situated within broader learning; directions and

procedures are clear and anticipate possible student

knowledge, | procedures are explained clearly and may be misunderstanding. The educator’s explanation of
backgrounds, | modeled. The educator’s explanation of content is content is thorough and clear, developing conceptual
life scaffolded, clear, and accurate and connects with understanding through clear scaffolding and
experiences, | students’ knowledge and experience. During the connecting with students’ interests. Students
and interests. | xplanation of content, the educator focuses, as contribute to extending the content by explaining
appropriate, on strategies students can use when concepts to their classmates and suggesting strategies
working independently and invites student that might be used. The educator’s spoken and
intellectual engagement. The educator’s spoken and | written language is expressive, and the educator
written language is clear and correct and is suitable finds opportunities to extend students’ vocabularies,
to students’ ages and interests. The educator’s use of | both within the discipline and for more general use.
academic vocabulary is precise and serves to extend | Students contribute to the correct use of academic
student understanding. vocabulary.
e The educator knows, for groups of students, their ® The educator uses ongoing methods to assess
levels of cognitive development. students’ skill levels and designs instruction
e The educator is aware of the different cultural accordingly. '
groups in the class. e The educator seeks out information from all
® The educator has a good idea of the range of students about their cultural heritages.
interests of students in the class. e The educator maintains a system of updated
e The educator has identified “high,” “medium,” and student records and incorporates medical and/or
“low” groups of students within the class. learning needs into lesson plans.
® The educator is well informed about students’ o If asked, students are able to explain what they are
cultural heritages and incorporates this knowledge learning and where it fits into the larger
in lesson planning. curriculum context.
® The educator is aware of the special needs e The educator explains content clearly and
represented by students in the class. imaginatively, using metaphors and analogies to
e The educator states clearly, at some point during bring, content to life.
Critical the lesson, what the students will be learning. o The educator points out possible areas for
Attributes e The educator’s explanation of content is clear and misunderstanding.

invites student participation and thinking.

e The educator makes no content errors.

e The educator describes specific strategies students
might use, inviting students to interpret them in
the context of what they’re learning.

e Students engage with the learning task, indicating
that they understand what they are to do.

e If appropriate, the educator models the process to
be followed in the task.

e The educator’s vocabulary and usage are correct
and entirely suited to the lesson, including, where
appropriate, explanations of academic vocabulary.

. @ The educator’s vocabulary is appropriate to

students’ ages and levels of development.

e The educator invites students to explain the
content to their classmates.

e Students suggest other strategies they might use in
approaching a challenge or analysis.

® The educator uses rich language, offering brief
vocabulary lessons where appropriate, both for
general vocabulary and for the discipline.

o Students use academic language correctly.

Examples of evidence that demonstrate that I am addressing this standard:
Direct Instruction — Activating Prior Knowledge (universal experience or subskill)
Translation glossaries

Using first language to make connections to second language
Dynamic anticipatory set

Adjusting the lesson based on student comments and questions

OoOoooo
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Element 1.3 Not Effective Emerging
The educator is unaware of resources to assist The educator displays some awareness of
student learning beyond materials provided by | resources beyond those provided by the school
the school or district, nor is the educator aware | or district for classroom use and for extending
; of resources for expanding one’s own one’s professional skill but does not seek to
Connecting . . .

- pE professional skill. expand this knowledge.
subject matter . .
to meaningful, Assessrpent procedures are not cor}grgent with A§se§sment Procedures are partially congru.ent.

: instructional outcomes and lack criteria by with instructional outcomes. Assessment criteria

real-life . .

R which student performance will be assessed. and standards have been developed, but they are
The educator has no plan to incorporate not clear. The educator’s approach to using
formative assessment in the lesson or unit. formative assessment is rudimentary, including

only some of the instructional outcomes.

e The educator uses only district-provided e The educator uses materials in the school
materials, even when more variety would library but does not search beyond the school
assist some students. for resources.

e The educator does not seek out resources e The educator participates in content-area
available to expand her own skill. workshops offered by the school but does not

e Although the educator is aware of some pursue other professional development.
student needs, he does not inquire about e The educator locates materials and resources
possible resources. for students that are available through the

e Assessments do not match instructional school but does not pursue any other

Critical outcomes. avenues.
Attributes e Assessments lack criteria. e Only some of the instructional outcomes are

e No formative assessments have been addressed in the planned assessments.
designed. e Assessment criteria are vague.

e Assessment results do not affect future e Plans refer to the use of formative
plans. assessments, but they are not fully

developed.

e Assessment results are used to design lesson
plans for the whole class, not individual
students.

As educators develop, they may ask, “How do I...” or “Why do I...”

Oooooaod

establish a connection between subject matter and purpose for learning?

make connections between the subject matter and real-life contexts?

seek feedback from students regarding relevance of subject matter to their lives?

engage all students in a variety of learning experiences that accommodate the different ways theylearn?
provide opportunities for all students to acquire and practice skills in meaningful contexts?
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Element 1.3 Applying Integrating
The educator displays awareness of resources | The educator’s knowledge of resources for
beyond those provided by the school or classroom use and for extending one’s
district, including those on the Internet, for professional skill is extensive, including those
classroom use and for extending one’s available through the school or district, in the
professional skill, and seeks out such community, through professional
resources. organizations and universities, and on the
All the instructional outcomes may be assessed | Internet.

Connecting by the proposed assessment plan; assessment All the instructional outcomes may be assessed

subject matter to

meaningful,

real-life contexts.

methodologies may have been adapted for
groups of students. Assessment criteria and
standards are clear. The educator has a well-
developed strategy for using formative
assessment and has designed particular
approaches to be used.

by the proposed assessment plan, with clear
criteria for assessing student work. The plan
contains evidence of student contribution to its
development. Assessment methodologies have
been adapted for individual students as the
need has arisen. The approach to using
formative assessment is well designed and
includes student as well as educator use of the
assessment information.

Critical
Attributes

e Texts are at varied levels.

e Texts are supplemented by guest speakers
and field experiences.

e The educator facilitates the use of Internet
resources.

® Resources are multidisciplinary.

e The educator expands her knowledge
through professional learning groups and
organizations.

e The educator pursues options offered by
universities.

e The educator provides lists of resources
outside the classroom for students to draw
on.

e All the learning outcomes have a method
for assessment.

e Assessment types match learning
expectations.

e Plans indicate modified assessments when
they are necessary for some students.

e Assessment criteria are clearly written.

e Plans include formative assessments to use
during instruction.

e Lesson plans indicate possible adjustments
based on formative assessment data.

e Texts are matched to student skill level.

e The educator has ongoing relationships
with colleges and universities that support
student learning.

e The educator maintains a log of resources
for student reference.

e The educator pursues apprenticeships to
increase discipline knowledge.

e The educator facilitates student contact with
resources outside the classroom.

e Assessments provide opportunities for
student choice.

e Students participate in designing
assessments for their own work.

e Educator-designed assessments are
authentic, with real-world application as
appropriate.

e Students develop rubrics according to
educator-specified learning objectives.

e Students are actively involved in collecting
information from formative assessments
and provide input.

Examples of evidence that demonstrate that I am addressing the standard:

O
O
(]
O

Using realia

Real —life examples
Direct Instruction - Importance
Skills practiced through application not just inisolation
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Element 1.4 Not Effective Emerging
The educator is unaware of resources to assist | The educator displays some awareness of
student learning beyond materials provided by | resources beyond those provided by the school
Using a variety | the school or district, nor is the educator aware | or district for classroom use and for extending
of instructional | of resources for expanding one’s own one’s professional skill but does not seek to
strategies, professional skill. expand this knowledge.
resources, and | The educator ignores students’ questions; when | The educator accepts responsibility for the
technologies to | students have difficulty learning, the educator | success of all students but has a limited

meet students’
diverse learning

blames them or their home environment for
their lack of success. The educator makes no

repertoire of strategies to use. Adjustment of
the lesson in response to assessment is minimal

needs. attempt to adjust the lesson even when students | or ineffective.
don’t understand content.

e The educator uses only district-provided e The educator uses materials in the school
materials, even when more variety would library but does not search beyond the
assist some students. school for resources.

e The educator does not seek out resources e The educator participates in content-area
available to expand her own skill. workshops offered by the school but does

e Although the educator is aware of some not pursue other professional development.
student needs, he does not inquire about e The educator locates materials and
possible resources. resources for students that are available

e The educator ignores indications of student through the school but does not pursue any
boredom or lack of understanding. other avenues.

Critical e The educator brushes aside students’ e The educator makes perfunctory attempts to
Attributes questions. incorporate students’ questions and interests

e The educator conveys to students that when
they have difficulty learning, it is their fault.

e In reflecting on practice, the educator does
not indicate that it is important to reach all
students.

e The educator makes no attempt to adjust the
lesson in response to student confusion.

into the lessons.

e The educator conveys to students a level of
responsibility for their learning but also his
uncertainty about how to assist them.

e In reflecting on practice, the educator
indicates the desire to reach all students but
does not suggest strategies for doing so.

e The educator’s attempts to adjust the lesson
are partially successful.

As educators develop, they may ask, “How do I...” or “Why do I...”

understand?

o 0 00 ogog

select and utilize a range of instructional approaches to engage students in learning?
use a variety of strategies to introduce, explain, and restate subject matter concepts and processes so all students

help all students learn, practice, internalize, and apply subject-specific learning strategies and procedures?
use differentiated instruction to meet the assessed learning needs of students and increase active

participation in learning? _
adapt materials and resources, make accommodations, and use appropriate assistive equipment and other
technologies to support students’ diverse learning needs?
utilize multiple types of technology to facilitate learning?
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Element 1.4

Applying

Integrating

Using a variety

The educator displays awareness of resources
beyond those provided by the school or district,
including those on the Internet, for classroom use
and for extending one’s professional skill, and
seeks out such resources.

The educator’s knowledge of resources for
classroom use and for extending one’s professional
skill is extensive, including those available through
the school or district, in the community, through
professional organizations and universities, and on

and questions into the heart of the lesson.

® The educator conveys to students that she has
other approaches to try when the students
experience difficulty.

o In reflecting on practice, the educator cites
multiple approaches undertaken to reach
students having difficulty.

e When improvising becomes necessary, the
educator makes adjustments to the lesson.

of instructional
strategies, The e_ducator spccessfully acqommodates students’ | the Internet. . '
resources, and questlops and mterqsts. Drawing on a brgad . The e.ducato'r seizes an opportunity to enhance
technologies to repertoire of strategies, the educator persists in learning, l?ulldlng on a spontaneous event or
s seeking approaches for students who have students’ interests, or successfully adjusts and
'f'eet studenfs difficulty learning. If impromptu measures are differentiates instruction to address individual
diverse learning | ;ccqed, the educator makes a minor adjustment to | student misunderstandings. Using an extensive
needs. the lesson and does so smoothly. repertoire of instructional strategies and soliciting
additional resources from the school or community,
the educator persists in seeking effective
approaches for students who need help.
e Texts are at varied levels. @ Texts are matched to student skill level.
e Texts are supplemented by guest speakers and e The educator has ongoing relationships with
field experiences. colleges and universities that support student
e The educator facilitates the use of Internet learning.
resources. e The educator maintains a log of resources for
e Resources are multidisciplinary. student reference.
o The educator expands her knowledge through e The educator pursues apprenticeships to
professional learning groups and organizations. increase discipline knowledge.
e The educator pursues options offered by o The educator facilitates student contact with
universities. resources outside the classroom.
¢ The educator provides lists of resources outside e The educator seizes on a teachable moment to
Critical the classroom for students to draw on. enhance a lesson.
Attributes e The educator incorporates students’ interests ¢ The educator conveys to students that she won’t

consider a lesson “finished” until every student
understands that she has a broad range of
approaches to use.

e In reflecting on practice, the educator can cite
others in the school and beyond whom he has
contacted for assistance in teaching some
students.

e The educator’s adjustments to the lesson, when
they are needed, are designed to assist
individual students.

Examples of evidence that demonstrate that I am addressing this standard:

gobooOooooooonog

Think-pair-share/write

Use of a variety of instructional formats/groupings
Differentiation of instruction based on student learning modality
Visuals paired with verbal instruction

Note-taking guides

EDI- TAPPLE and Lesson Norms

Frequent checking for understanding

Use of technology

Use of adaptive devices for students

Graphic organizers

Student choice in activity

Use several different strategies to teach the same concept or skill
Actively use classroom walls and space to enhance learning.
Use of manipulatives
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problem solving,
and reflection.

the educator accepts all contributions without
asking students to explain their

reasoning. Only a few students participate in
the discussion.

Element 1.5 Not Effective Emerging
The educator’s questions are of low cognitive | The educator's questions lead students through
challenge, with single correct responses, and a single path of inquiry, with answers
are asked in rapid succession. Interaction seemingly determined in
Promoting between the educator and students is advance. Alternatively, the educator attempts
critical thinking | predominantly recitation style, with the to ask some questions designed to engage
through inquiry, | educator mediating all questions and answers; | students in thinking, but only a few students

are involved. The educator attempts to engage
all students in the discussion, to encourage
them to respond to one another, and to explain
their thinking, with uneven results.

Critical
Attributes

e Questions are rapid-fire and convergent, with
a single correct answer.

e Questions do not invite student thinking.

e All discussion is between the educator and
students; students are not invited to speak
directly to one another.

e The educator does not ask students to explain
their thinking.

¢ Only a few students dominate the discussion.

e The educator frames some questions
designed to promote student thinking, but
many have a single correct answer, and the
educator calls on students quickly.

e The educator invites students to respond
directly to one another’s ideas, but few
students respond.

e The educator calls on many students, but
only a small number actually participate in
the discussion.

e The educator asks students to explain their
reasoning, but only some students attempt to
do so.

As educators develop, they may ask, “How do L...” or “Why do L...”

oooooooo

encourage students to use multiple approaches and solutions to solve problems?

encourage students to ask critical questions and consider diverse perspectives about subject matter?
provide opportunities for students to think about, discuss, and evaluate content?

ask questions to facilitate discussion, clarify, and extend students’ thinking?

support students to think and communicate with clarity and precision?

help students apply previous learning to new situations?
encourage students to create, imagine, and innovate?
help students to develop and use strategies and technologies for accessing knowledge and information?
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Element 1.5

Applying

Integrating

Promoting
critical thinking
through inquiry,
problem solving,
and reflection.

While the educator may use some low-level
questions, he poses questions designed to
promote student thinking and understanding.
The educator creates an genuine discussion
among students, providing adequate time for
students to respond and stepping aside when
doing so is appropriate. The educator
challenges students to justify their thinking
and successfully engages most students in the
discussion, employing a range of strategies to
ensure that most students are heard.

The educator uses a variety or series of
questions or prompts to challenge students
cognitively, increase high-level thinking and
discourse, and promote

metacognition. Students formulate many
questions, initiate topics, challenge one
another’s thinking, and make unsolicited
contributions. Students themselves ensure that
all voices are heard in the discussion.

Critical
Attributes

e The educator uses open-ended questions,
inviting students to think and/or offer
multiple possible answers.

e The educator makes effective use of wait
time.

e Discussions enable students to talk to one
another without ongoing mediation by
educator.

e The educator calls on most students, even
those who don’t initially volunteer.

e Many students actively engage in the
discussion.

e The educator asks students to justify their
reasoning, and most attempt to do so.

e Students initiate higher-order questions.

® The educator builds on and uses student
responses to questions in order to deepen
student understanding.

e Students extend the discussion, enriching it.

e Students invite comments from their
classmates during a discussion and
challenge one another’s thinking.

e Virtually all students are engaged in the
discussion.

Examples of evidence that demonstrate that I am addressing this standard:

oooooo

Use Depth of Knowledge/Bloom’s Taxonomy
Conduct experiments

Use scientific method

Higher order cognitive skills are required to complete assignments
Provide time for student discussion that includes analysis and inquiry
Peer feedback, educator feedback, or self-reflection time is provided
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Element 1.6 Not Effective Emerging
Students do not appear to be aware of the Students appear to be only partially aware
assessment criteria, and there is little or no of the assessment criteria, and the
monitoring of student learning; feedback is absent educator monitors student learning for the
or of poor quality. Students do not engage in self- or | class as a whole. Questions and
Monitoring peer-assessment. assessments are rgrely used to diagnose
A The educator ignores students’ questions; when evidence of learning. Feedback to students
student learning . . . .
and adjusting students have dlfﬁc'ulty learnmg, the educator _ is general, and few students assess their
; 3 = | blames them or their home environment for their own work.
instruction while .
teaching. laqk of success. The educator makes no attempt to The educator accepts respon51b11{ty .for the
adjust the lesson, even when students don’t success of all students but has a limited
understand the content. repertoire of strategies to use. Adjustment
of the lesson in response to assessment is
minimal or ineffective.
e The educator gives no indication of what high- e There is little evidence that the students
quality work looks like. understand how their work will be
e The educator makes no effort to determine evaluated.
whether students understand the lesson. @ The educator monitors understanding
e Students receive no feedback, or feedback is through a single method, or without
global or directed to only one student. eliciting evidence of understanding from
e The educator does not ask students to evaluate students.
their own or classmates’ work. o Feedback to students is vague and not
® The educator ignores indications of student oriented toward future improvement of
boredom or lack of understanding. work.
e The educator brushes aside students’ questions. ® The educator makes only minor
e The educator conveys to students that when they attempts to engage students in self- or
Criti have difficulty learning, it is their fault. peer assessment.
ritical . .
Attributes ° In r.eﬂectmg on p'ractlce, the educator does not e The educatqr makes perfunctory
indicate that it is important to reach all students. attempts to incorporate students’
e The educator makes no attempt to adjust the questions and interests into the lessons.
lesson in response to student confusion. e The educator conveys to students a level
of responsibility for their learning but
also his uncertainty about how to assist
them.

e In reflecting on practice, the educator
indicates the desire to reach all students
but does not suggest strategies for doing
SO.

e The educator’s attempts to adjust the
lesson are partially successful.

As educators develop, they may ask, “How do I...” or “Why do I...”
systematically check for student understanding and revise plans accordingly?

incorporate a variety of strategies in a lesson to check for student understanding?

monitor the learning of students with limited English proficiency or of students with specialneeds?

adjust the lesson plan to accelerate instruction when I determine that the pace of the lesson is too slow?

make "on the spot" changes in my lesson based on students' interests and questions?

provide additional support and opportunities for students to learn when some students have mastered the lesson
objective(s) and others have not?
adjust my lesson when I don't have enough time to complete everything I planned to do?

U Ooooooo
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Element 1.6

Applying

Integrating

Monitoring

student learning

and adjusting

Students appear to be aware of the assessment
criteria, and the educator monitors student learning
for groups of students. Questions and assessments
are regularly used to diagnose evidence of learning.
Educator feedback to groups of students is accurate
and specific; some students engage in self-
assessment.

The educator successfully accommodates students’
questions and interests. Drawing on a broad
repertoire of strategies, the educator persists in
seeking approaches for students who have

Assessment is fully integrated into instruction,
through extensive use of formative assessment.
Students appear to be aware of, and there is some
evidence that they have contributed to, the
assessment criteria. Questions and assessments are
used regularly to diagnose evidence of learning by
individual students. A variety of forms of feedback,
from both educator and peers, is accurate and
specific and advances learning. Students self-assess
and monitor their own progress. The educator
successfully differentiates instruction to address

having difficulty.
e When improvising becomes necessary, the
educator makes adjustments to the lesson.

instruction while | difficulty learning. If impromptu measures are individual students’ misunderstandings.
teaching. needed, the educator makes a minor adjustment to | The educator seizes an opportunity to enhance
the lesson and does so smoothly. learning, building on a spontaneous event or
students’ interests, or successfully adjusts and
differentiates instruction to address individual
student misunderstandings. Using an extensive
repertoire of instructional strategies and soliciting
additional resources from the school or community,
the educator persists in seeking effective
approaches for students who need help.
® The educator makes the standards of high-quality | e Students indicate that they clearly understand the
work clear to students. characteristics of high-quality work, and there is
e The educator elicits evidence of student evidence that students have helped establish the
understanding. evaluation criteria.
e Students are invited to assess their own workand | e The educator is constantly “taking the pulse” of
make improvements; most of them do so. the class; monitoring of student understanding is
® Feedback includes specific and timely guidance, sophisticated and continuous and makes use of
at least for groups of students. strategies to elicit information about individual
e The educator incorporates students’ interests and student understanding.
questions into the heart of the lesson. ¢ Students monitor their own understanding, either
® The educator conveys to students that she has on their own initiative or as a result of tasks set by
other approaches to try when the students the educator.
experience difficulty. o High-quality feedback comes from many sources,
Critical - o In reflecting on practice, the educator cites including students; it is specific and focused on
Attributes multiple approaches undertaken to reach students improvement.

The educator seizes on a teachable moment to
enhance a lesson.

The educator conveys to students that she won’t
consider a lesson “finished” until every student
understands that she has a broad range of
approaches to use.

In reflecting on practice, the educator can cite
others in the school and beyond whom he has
contacted for assistance in teaching some
students.

The educator’s adjustments to the lesson, when
they are needed, are designed to assist individual
students.

Examples of evidence that demonstrate that I am addressing this standard:
Checking for understanding occurs frequently throughout the lesson
A variety of methods are used for checking for understanding: individual whiteboards, random responses, non--verbal responses
for student reflection of their understanding, monitoring students as they are completing, collect work samples

The results of checking for understanding are used immediately to adjust the lesson i.e. re-teaching, compacting the lesson,
deescalating questioning based on student responses, adjusting time spent on lesson segments

Enrichment activities

O

O
O
a
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CSTP 2 Creating and Maintaining Effective Environments for
Student Learning

Element 2.1 Not Effective Emerging
Patterns of classroom interactions, both Patterns of classroom interactions, both
Promoting between educators and students and among between educators and students and among
social students, are mostly negative, inappropriate, or | students, are generally appropriate, but may
development insensitive to students’ ages, cultural reflect occasional inconsistencies, favoritism,
and backgrounds, and developmental levels. and disregard for students’ ages, cultures, and
responsibility | Student interactions are characterized by developmental levels. Students rarely
within a caring | sarcasm, put-downs, or conflict. The educator | demonstrate disrespect for one another. The
community does not deal with disrespectful behavior. educator attempts to respond to disrespectful
where each behavior, with uneven results. The net result of
student is the interactions is neutral, conveying neither
treated fairly warmth nor conflict.
and respectfully.
® The educator is disrespectful toward students | e The quality of interactions between educators
or insensitive to students’ ages, cultural and students, or among students, is uneven,
backgrounds, and developmental levels. with occasional disrespect or insensitivity.
e Students’ body language indicates feelings of | @ The educator attempts to respond to
Critical hurt, discomfort, or insecurity. disrespectful behavior among students, with
Attributes o The educator displays no familiarity with, or uneven results.
caring about, individual students. e The educator attempts to make connections
e The educator disregards disrespectful with individual students, but student reactions
interactions among students. indicate that these attempts are not entirely
successful.

As educators develop, they may ask, “How do I...” or “Why do I...”
[J model and promote fairness, equity, and respect in a classroom atmosphere that values all individuals and

cultures?

0 help all students accept and respect diversity in terms of cultural, religious, linguistic, and economic
backgrounds; learning differences and ability; gender and gender identity; family structure and sexual
orientation; and other aspects of humankind?

[1 engage students in shared problem-solving and conflict resolution?» provide learning opportunities that
encourage student-to-student communication with empathy and understanding?e develop students’ leadership
skills and provide opportunities to apply them?

ooo

create a classroom culture where students feel a sense of responsibility to and for one another?
help students to appreciate their own identities and to view themselves as valued contributors tosociety?
develop activities that support positive interactions among students and that help students get to know each other?
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Element 2.1 Applying Integrating
Educator-student interactions are friendly and | Classroom interactions between the educator
Promoting fiemons.trate general car.ing and respect. Such and students and among st}ldents are high!y
social interactions are appropriate to the ages, respectﬁ%l,‘ r§ﬂect1ng genulne.wa'rrpth, caring,
el cultures, and dev§lopmental levels of the and sen31t1v1t.y .to students as individuals.
il students. Inte'ractlons among students are Stude_nts thlb.lt respect for thq §ducator and
Sehsoakibikty genferglly polite and respectful, and students contribute to high levels of civility among all
Within A caring exhibit respect for the edus:ator. The educatqr merpbers of the class. The net result is an
Contuunity responds successfully to disrespectful behavior | environment where 'all §tudents feel .Valued and
SRR among gtude.nts. "ljhe net result of the . are comfortable taking intellectual risks.
et 1pteract10ns is polite, respectful, and business-
teated faitly like, through students maybe somewhat
cautious about taking intellectual risks.
and respectfully.
e Talk between the educator and students and | e The educator demonstrates knowledge and
among students is uniformly respectful. caring about individual students’ lives beyond
e The educator successfully responds to the class and school.
disrespectful behavior among students. e There is no disrespectful behavior among
e Students participate willingly, but may be students.
Critical somewhat hesitant to offer their ideas in front | ® When necessary, students respectfully correct
Attributes of classmates. one another.
® The educator makes general connections with | ® Students participate without fear of put-downs
individual students. or ridicule from either the educator or other
o Students exhibit respect for the educator. students.
e The educator respects and encourages
students’ efforts.

What evidence proves that I am addressing this standard?

ooooOooag

class meetings

class-builders/team-builders

direct teaching/modeling of appropriate social skills
use of cooperative activities

use of respectful demeanor at all times, both verbal and non-verbal
student reflection on class climate is encouraged
conflict resolution is utilized
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Element 2.2 Not Effective Emerging
Much instructional time is lost due to Some instructional time is lost due to partially
inefficient classroom routines and procedures. | effective classroom routines and procedures.
Creating There is little or no evidence of the educator’s | The educator’s management of instructional
physical or management of instructional groups and groups and transitions, or handling of materials
virtual learning | transitions and/or handling of materials and and supplies, or both, are inconsistent, leading
environments | supplies effectively. There is little evidence to some disruption of learning. With regular
that promote | that students know or follow established guidance and prompting, students follow
student routines, or that volunteers and established routines, and volunteers and
learning, reflect | paraprofessionals have clearly defined tasks. paraprofessionals perform their duties. The
diversity, and | The classroom environment is unsafe, or classroom is safe, and essential learning is
_ encourage learning is not accessible to many. There is accessible to most students. The educator

constructive and

poor alignment between the arrangement of

makes modest use of physical resources,

® There are physical hazards in the classroom,
endangering student safety.

e Many students can’t see or hear the educator
or see the board.

e Available technology is not being used even if|
it is available and its use would enhance the
lesson.

productive - | furniture and resources, including computer including computer technology. The educator
interactions technology, and the lesson activities. attempts to adjust the classroom furniture for a
among students. lesson or, if necessary, to adjust the lesson to
the furniture, but with limited effectiveness.
e Students not working with the educator are e Students not working directly with the
not productively engaged. educator are only partially engaged.
o Transitions are disorganized, with much loss | e Procedures for transitions seem to have been
of instructional time. established, but their operation is not smooth.
e There do not appear to be any established e There appear to be established routines for
procedures for distributing and collecting distribution and collection of materials, but
materials. students are confused about how to carry them
e A considerable amount of time is spent off out.
task because of unclear procedures. e Classroom routines function unevenly.
Critical ® Volunteers and paraprofessionals have no ® Volunteers and paraprofessionals require
Attributes defined role and/or are idle much of the time. frequent supervision.

e The physical environment is safe, and most
students can see and hear the educator or see
the board.

e The physical environment is not an
impediment to learning but does not enhance
it.

e The educator makes limited use of available
technology and other resources.

As educators develop, they may ask, “How do I...” or “Why do I...”

arrange and adapt classroom seating to accommodate individual and group learning needs?

establish a stimulating, curriculum-rich learning environment that supports content learning and academic
vocabulary development?

ensure that students develop an appreciation of diversity?
provide students access to resources, technologies, and comfortable workspaces?
create an environment that promotes optimal learning for each student?
construct an equitable learning environment for all students?

(]
(]

oooOono
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Element 2.2 Applying Integrating
There is little loss of instructional time due to | Instructional time is maximized due to efficient
effective classroom routines and procedures. and seamless classroom routines and
The educator’s management of instructional procedures. Students take initiative in the
Creating groups and transitions, or handling of materials | management of instructional groups and
physical or and supplies, or both, are consistently transitions, and/or the handling of materials
virtual learning | successful. With minimal guidance and and supplies. Routines are well understood
environments | prompting, students follow established and may be initiated by students. Volunteers
that promote | classroom routines, and volunteers and and paraprofessionals make an independent
student paraprofessionals contribute to the class. contribution to the class.
learning, reflect | The classroom is safe, and students have equal | The classroom environment is safe, and
diversity, and | access to learning activities; the educator learning is accessible to all students, including
encourage ensures that the furniture arrangement is those with special needs. The educator makes
constructive and | appropriate to the learning activities and uses effective use of physical resources, including
productive physical resources, including computer computer technology. The educator ensures
interactions technology effectively. that the physical arrangement is appropriate to
among students. the learning activities. Students contribute to
the use or adaptation of the physical
environment to advance learning.
e Students are productively engaged during e With minimal prompting by the educator,
small-group or independent work. students ensure that their time is used
e Transitions between large- and small-group productively.
activities are smooth. e Students take initiative in distributing and
e Routines for distribution and collection of collecting materials efficiently.
materials and supplies work efficiently. o Students themselves ensure that transitions
e Classroom routines function smoothly. and other routines are accomplished
e Volunteers and paraprofessionals work with smoothly.
minimal supervision. e Volunteers and paraprofessionals take
Critical ® The classroom is safe, and all students are initiative in their work in the class.
Attributes able to see and hear the educator or see the e Modifications are made to the physical
board. environment to accommodate students with
® The classroom is arranged to support the special needs.
instructional goals and learning activities. e There is total alignment between the learning
e The educator makes appropriate use of activities and the physical environment.
available technology. e Students take the initiative to adjust the
physical environment.
® The educator and students make extensive and
imaginative use of available technology.

What evidence proves that I am addressing this standard?

ooooo

Space is arranged to facilitate the activity
Classroom environment (bulletin boards, materials, displays) reflect subjects being taught
Educator uses proximity and circulates throughout the room
Students are seated to facilitate easy interaction among each other
Student interactions are structured
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Element 2.3 Not Effective Emerging
Patterns of classroom interactions, both between Patterns of classroom interactions, both between
educators and students and among students, are educator and students and among students, are
mostly negative, inappropriate, or insensitive to generally appropriate but may reflect occasional
students’ ages, cultural backgrounds, and inconsistencies, favoritism, and disregard for
developmental levels. Student interactions are students’ ages, cultures, and developmental levels.
characterized by sarcasm, put-downs, or conflict. Students rarely demonstrate disrespect for one
Y A The educator does not deal with disrespectful another. The educator attempts to respond to
Estab‘llshl_n-g and | ycpavior. disrespectful behavior, with uneven results. The net
malnta!mng There appear to be no established standards of result of the interactions is neutral, conveying
learning conduct, or students challenge them. There is little neither warmth nor conflict.
environments | or no educator monitoring of student behavior, and | Standards of conduct appear to have been
that are response to students’ misbehavior is repressive or established, but their implementation is inconsistent.
physically, disrespectful of student dignity. The educator tries, with uneven results, to monitor
intellectually, | The classroom environment is unsafe, or learning is | student behavior and respond to student
and emotionally not accessible to many. There is poor alignment misbehavior.

Safe between the arrangement of furniture and resources, | The classroom is safe, and essential learning is
including computer technology, and the lesson accessible to most students. The educator makes
activities. modest use of physical resources, including

computer technology. The educator attempts to
adjust the classroom furniture for a lesson or, if
necessary, to adjust the lesson to the furniture, but
with limited effectiveness.
e The educator is disrespectful toward students, or e The quality of interactions between educator and
insensitive to students’ ages, cultural backgrounds, students, or among students, is uneven, with
and developmental levels. occasional disrespect or insensitivity.
e Students’ body language indicates feelings ofhurt, |e The educator attempts to respond to disrespectful
discomfort, or insecurity. behavior among students, with uneven results.
® The educator displays no familiarity with, or caring |e The educator attempts to make connections with
about, individual students. individual students, but student reactions indicate
® The educator disregards disrespectful interactions that these attempts are not entirely successful
among students. e The educator attempts to maintain order in the
¢ The classroom environment is chaotic, withno classroom, referring to classroom rules, but with
Critical standards of conduct evident. uneven success.
Attributes @ The educator does not monitor student behavior. e The educator attempts to keep track of student
e Some students disrupt the classroom, without behavior, but with no apparent system.
apparent educator awareness or with an ineffective |e The educator’s response to student misbehavior is
response. inconsistent: sometimes harsh, other times lenient.
e There are physical hazards in the classroom, e The physical environment is safe, and most students
endangering student safety. can see and hear the educator or see the board.
® Many students can’t see or hear the educator or see |® The physical environment is not an impediment to
the board. learning but does not enhance it.
e Available technology is not being used even if itis |® The educator makes limited use of available
available and its use would enhance the lesson. technology and other resources.

As educators develop, they may ask, “How do I...” or “Why do L...”

arrange the learning environment to facilitate positive and productive classroom interactions?

encourage, support, and recognize the achievements and contributions of all students?

encourage students to take risks and to express thoughtful and respectful opinions related to the topicor subject

o0 Oo0O

of discussion?

foster the development of each student's self-esteem?
create a safe, accessible learning environment for all students?
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Element 2.3

Applying

Integrating

Establishing and

maintaining
learning
environments
that are
physically,
intellectually,

and emotionally

safe.

Educator-student interactions are friendly and
demonstrate general caring and respect. Such
interactions are appropriate to the ages, cultures,
and developmental levels of the students.
Interactions among students are generally polite and
respectful, and students exhibit respect for the
educator. The educator responds successfully to
disrespectful behavior among students. The net
result of the interactions is polite, respectful, and
business-like, through students maybe somewhat
cautious about taking intellectual risks.

Student behavior is generally appropriate. The
educator monitors student behavior against
established standards of conduct. Educator
response to student misbehavior is consistent,
proportionate, and respectful to students and is
effective.

The classroom is safe, and students have equal
access to learning activities; the educator ensures
that the furniture arrangement is appropriate to the
learning activities and uses physical resources,
including computer technology, effectively.

Classroom interactions between the educator and
students and among students are highly respectful,
reflecting genuine warmth, caring, and sensitivity to
students as individuals. Students exhibit respect for
the educator and contribute to high levels of civility
among all members of the class. The net result is
an environment where all students feel valued and
are comfortable taking intellectual risks.

Student behavior is entirely appropriate. Students
take an active role in monitoring their own behavior
and/or that of other students against standards of
conduct. Educator monitoring of student behavior
is subtle and preventive. The educator’s response to
student misbehavior is sensitive to individual
student needs and respects students’ dignity.

The classroom environment is safe, and learning is
accessible to all students, including those with
special needs. The educator makes effective use of
physical resources, including computer technology.
The educator ensures that the physical arrangement
is appropriate to the learning activities. Students
contribute to the use or adaptation of the physical
environment to advance learning.

Critical
Attributes

e Talk between educator and students and among
students is uniformly respectful.

e The educator successfully responds to disrespectful
behavior among students.

e Students participate willingly, but may be
somewhat hesitant to offer their ideas in front of
classmates.

e The educator makes general connections with
individual students.

o Students exhibit respect for the educator.

e Standards of conduct appear to have been
established and implemented successfully.

e Overall, student behavior is generally appropriate.

e The educator frequently monitors student behavior.

e The educator’s response to student misbehavior is
effective.

e The classroom is safe, and all students are able to
see and hear the educator or see the board.

e The classroom is arranged to support the
instructional goals and learning activities.

e The educator makes appropriate use of available
technology.

® The educator demonstrates knowledge and caring
about individual students’ lives beyond the class
and school.

e There is no disrespectful behavior among students.

e When necessary, students respectfully correctone
another.

e Students participate without fear of put-downs or
ridicule from either the educator or other students.

e The educator respects and encourages students’
efforts.

e Student behavior is entirely appropriate; any student
misbehavior is very minor and swiftly handled.

e The educator silently and subtly monitors student
behavior.

e Students respectfully intervene with classmates at
appropriate moments to ensure compliance with
standards of conduct.

® Modifications are made to the physical environment
to accommodate students with special needs.

e There is total alignment between the learning
activities and the physical environment.

e Students take the initiative to adjust the physical
environment.

e The educator and students make extensive and
imaginative use of available technology.

Examples of evidence that demonstrate I am addressing this standard:
Materials are stored safely

Surfaces and walls are organized and uncluttered.
Behavior management strategies are consistently used, both positive and negative. i.e. class points, group points,
individual incentive systems, tiered consequence system
Redirection is respectful and discreet

Students ask questions and express opinions
Student-to-student interaction is respectful

ooO0 Ooood
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Element 2.4

Not Effective

Emerging

Creating a
rigorous
learning

environment
with high
expectations and
appropriate
support for all
students.

The classroom culture is characterized by a lack
of educator or student commitment to learning,
and/or little or no investment of student energy in
the task at hand. Hard work and the precise use
of language are not expected or valued. Medium
to low expectations for student achievement are
the norm, with high expectations for learning
reserved for only one or two students.

The classroom culture is characterized by
little commitment to learning by the educator
or students. The educator appears to be only
“going through the motions,” and students
indicate that they are interested in the
completion of the task rather than the quality
of the work. The educator conveys that the
student success is the result of natural ability
rather than hard work, and refers only in
passing to the precise use of language. High
expectations for learning are reserved for
those students thought to have a natural
aptitude for the subject.

Critical
Attributes

e The educator conveys that there is little or no

purpose for the work, or that the reasons for
doing it are due to external factors.

e The educator conveys to at least some students

that the work is too challenging for them.

e Students exhibit little or no pride in their work.
e Students use language incorrectly; the educator

does not correct them.

e The educator’s energy for the work is
neutral, neither indicating a high level of
commitment nor ascribing the need to do
the work to external forces.

e The educator conveys high expectations for
only some students.

e Students exhibit a limited commitment to
complete the work on their own; many
students indicate that they are looking for
an “easy path.”

e The educator’s primary concern appears to
be to complete the task at hand.

e The educator urges, but does not insist, that
students use precise language.

As educators develop, they may ask, “How do I...” or “How might L...”

ooooao

establish a productive, achievement-oriented climate in my classroom?
set high expectations for all of my students?
motivate all students to initiate their own learning and strive for challenging learning goals?
provide all students opportunities to examine and evaluate their own work and to learn from the work oftheir peers?

ensure access to challenging and diverse academic content for all students?
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Element 2.4

Applying

Integrating

Creating a
rigorous
learning

environment
with high
expectations and
appropriate
support for all
students.

The classroom culture is a place where
learning is valued by all; high expectations for
both learning and hard work are the norm for
most students. Students understand their role
as learners and consistently expend effort to
learn. Classroom interactions support learning,
hard work, and the precise use of language.

The classroom culture is a cognitively busy
place, characterized by a shared belief in the
importance of learning. The educator conveys
high expectations for learning for all students
and insists on hard work; students assume
responsibility for high quality by initiating
improvements, making revisions, adding detail,
and/or assisting peers in their precise use of
language.

Critical
Attributes

e The educator communicates the importance
of the content and the conviction that with
hard work, all students can master the
material.

e The educator demonstrates a high regard for
students’ abilities.

e The educator conveys an expectation of high
levels of student effort.

e Students expend good effort to complete
work of high quality.

e The educator insists on precise use of
language by students.

e The educator communicates passion for the
subject.

e The educator conveys the satisfaction that
accompanies a deep understanding of
complex content.

e Students indicate through their questions and
comments a desire to understand the content.

e Students assist their classmates in
understanding the content.

e Students take initiative in improving the
quality of their work.

e Students correct one another in their use of
language.

Examples of evidence that demonstrate I am addressing this standard:

oooooo

Show examples of good and poor work quality
Rubrics are used by students

Enrichment activities are provided

Subskills are provided as necessary to support the grade level skill
Individual or Small-group instruction/support
All students are engaged in appropriate activities
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Element 2.5

Not Effective

Emerging

Developing,
communicating,
and maintain
high standards
for individual
and group
behavior.

There appear to be no established standards of
conduct, or students challenge them. There is
little or no educator monitoring of student
behavior, and response to students’
misbehavior is repressive or disrespectful of
student dignity.

Standards of conduct appear to have been
established, but their implementation is
inconsistent. The educator tries, with uneven
results, to monitor student behavior and
respond to student misbehavior.

Critical
Attributes

® The classroom environment is chaotic, with
no standards of conduct evident.

e The educator does not monitor student
behavior.

¢ Some students disrupt the classroom, without
apparent educator awareness or with an
ineffective response.

e The educator attempts to maintain order in the
classroom, referring to classroom rules, but
with uneven success.

® The educator attempts to keep track of student
behavior, but with no apparent system.

e The educator’s response to student
misbehavior is inconsistent: sometimes harsh,
other times lenient.

As educators develop, they may ask, “How do I...” or “Why do L...”

behavior?

ooo O gooog

facilitate student participation in classroom decision-making?

foster and support appropriate student behavior?
collaborate with students, families, and communities to establish, maintain, and communicate standards for student

understand the underlying causes of student behavior, including developmental and individual needs, and utilize
that knowledge in support of positive classroom conduct?
work proactively to prevent and respond quickly to minimize behavioral issues?
understand and respond to inappropriate behaviors in an efficient, fair, and equitable way?
help all students learn to take responsibility for their own behavior and actions?
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Element 2.5

Applying

Integrating

Developing,
communicating,
and maintain
high standards
for individual
and group
behavior.

Student behavior is generally appropriate. The
educator monitors student behavior against
established standards of conduct. Educator
response to student misbehavior is consistent,
proportionate, and respectful to students and is
effective.

Student behavior is entirely appropriate.
Students take an active role in monitoring their
own behavior and/or that of other students
against standards of conduct. Educator
monitoring of student behavior is subtle and
preventive. The educator’s response to student
misbehavior is sensitive to individual student
needs and respects students’ dignity.

Critical
Attributes

e Standards of conduct appear to have been
established and implemented successfully.

e Overall, student behavior is generally
appropriate.

e The educator frequently monitors student
behavior.

e The educator’s response to student
misbehavior is effective.

e Student behavior is entirely appropriate; any
student misbehavior is very minor and swiftly
handled.

e The educator silently and subtly monitors
student behavior.

e Students respectfully intervene with
classmates at appropriate moments to ensure
compliance with standards of conduct.

Examples of evidence that demonstrate that I am addressing this standard:

O
O
frequently)

Quickly identify

ood

Students are assigned roles in cooperative activities
Rules and routines are explicitly taught and reinforced (explaining, modeling, posting, and re-taught

and intervene in student misbehavior

Individual and group discussions regarding behavior are facilitated
Appropriate communication with families regarding student behavior is maintained
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Element 2.6 Not Effective Emerging
Employing Much instructional time is lost due to Some instructional time is lost due to partially
classroom inefficient classroom routines and procedures. | effective classroom routines and procedures.
routines, There is little or no evidence of the educator’s | The educator’s management of instructional
procedures, management of instructional groups and groups and transitions, or handling of materials
norms, and transitions and/or handling of materials and and supplies, or both, are inconsistent, leading
supports for supplies effectively. There is little evidence to some disruption of learning. With regular
positive that students know or follow established guidance and prompting, students follow
behavior to routines, or that volunteers and established routines, and volunteers and
ensure a climate | paraprofessionals have clearly defined tasks. paraprofessionals perform their duties.
in which all
students can
learn.
e Students not working with the educator are e Students not working directly with the
not productively engaged. educator are only partially engaged.
e Transitions are disorganized, with much loss | ® Procedures for transitions seem to have been
of instructional time. established, but their operation is not smooth.
e There do not appear to be any established e There appear to be established routines for
Critical procedures for distributing and collecting distribution and collection of materials, but
Attributes materials. students are confused about how to carry
e A considerable amount of time is spent off them out.
task because of unclear procedures. e Classroom routines function unevenly.
® Volunteers and paraprofessionals have no ® Volunteers and paraprofessionals require
defined role and/or are idle much of the time. frequent supervision.

As educators develop, they may ask, “How do I...” or “Why do I...”

oo0o oOooag

involve all students in the development of classroom procedures and routines?

help students transition smoothly and efficiently from one instructional activity to the next?

apply knowledge of students’ physical, social, cognitive, and emotional development to ensure that adequate time
and support are provided for students to complete learning activities?

develop daily schedules, timelines, classroom routines, and norms that maximize learning?

connect district, site, and classroom procedures to promote a climate of fairness and respect for all students?
adapt routines, procedures, and norms to ensure the success of students with special needs?

164




Element 2.6 Applying Integrating
Employing There is little loss of instructional time due to | Instructional time is maximized due to
classroom effective classroom routines and procedures. efficient and seamless classroom routines and
routines, The educator’s management of instructional procedures. Students take initiative in the
procedures, groups and transitions, or handling of management of instructional groups and
norms, and materials and supplies, or both, are transitions, and/or the handling of materials
supports for consistently successful. With minimal and supplies. Routines are well understood
positive behavior | guidance and prompting, students follow and may be initiated by students. Volunteers
to ensure a established classroom routines, and volunteers | and paraprofessionals make an independent
climate in which | and paraprofessionals contribute to the class. | contribution to the class.
all students can
learn.
e Students are productively engaged during e With minimal prompting by the educator,
small-group or independent work. students ensure that their time is used
e Transitions between large- and small-group productively.
activities are smooth. o Students take initiative in distributing and
Critical ® Routines for distribution and collection of collecting materials efficiently.
Attributes materials and supplies work efficiently. e Students themselves ensure that transitions

® Classroom routines function smoothly.
e Volunteers and paraprofessionals work with
minimal supervision.

and other routines are accomplished
smoothly.

e Volunteers and paraprofessionals take
initiative in their work in the class.

Examples of evidence that demonstrate that I am addressing this standard:
Transition routines minimize down time

Daily agenda is posted

Students follow routines without continuous prompting
Routines support identified needs in 504 plans, IEP’s, SST plans, etc.

oooo
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Element 2.7

Not Effective

Emerging

Using
instructional
time to optimize
learning.

Much instructional time is lost due to inefficient

classroom routines and procedures. There is little or

no evidence of the educator’s management of

instructional groups and transitions and/or handling

of materials and supplies effectively. There is little
evidence that students know or follow established
routines, or that volunteers and paraprofessionals
have clearly defined tasks.

The learning tasks/activities, materials, and resources

are poorly aligned with the instructional outcomes,
or require only rote responses, with only one
approach possible. The groupings of students are

unsuitable to the activities. The lesson has no clearly

defined structure, or the pace of the lesson is too
slow or rushed.

Some instructional time is lost due to partially
effective classroom routines and procedures. The
educator’s management of instructional groups
and transitions or handling of materials and
supplies, or both, are inconsistent, leading to some
disruption of learning. With regular guidance and
prompting, students follow established routines,
and volunteers and paraprofessionals perform their
duties.

The learning tasks and activities are partially
aligned with the instructional outcomes but require
only minimal thinking by students and little
opportunity for them to explain their thinking,
allowing most students to be passive, or merely
compliant. The groupings of students are
moderately suitable to the activities. The lesson
has a recognizable structure; however, the pacing
of the lesson may not provide students the time
needed to be intellectually engaged or may be so
slow that many students have a considerable
amount of “downtime.”

Critical
Attributes

e Students not working with the educator are not

productively engaged.

¢ Transitions are disorganized, with much loss of

instructional time.

e There do not appear to be any established

procedures for distributing and collecting
materials.

e A considerable amount of time is spent off task

because of unclear procedures.

role and/or are idle much of the time.

e Few students are intellectually engaged in the

lesson.

Learning tasks/activities and materials require
only recall or have a single correct response or
method.

e Instructional materials used are unsuitable to the

lesson and/or the students.

e The lesson drags or is rushed.
¢ Only one type of instructional group is used

(whole group, small groups) when variety would
promote more student engagement.

Volunteers and paraprofessionals have no defined

e Students not working directly with the educator
are only partially engaged.

e Procedures for transitions seem to have been
established, but their operation is not smooth.

e There appear to be established routines for
distribution and collection of materials, but
students are confused about how to carry them
out.

e Classroom routines function unevenly.

e Volunteers and paraprofessionals require
frequent supervision.

e Some students are intellectually engaged in the
lesson.

® Learning tasks are a mix of those requiring
thinking and those requiring recall.

e Student engagement with the content is largely
passive; the learning consists primarily of facts
or procedures.

e The materials and resources are partially aligned
to the lesson objectives.

e Few of the materials and resources require
student thinking or ask students to explain their
thinking.

e The pacing of the lesson is uneven--suitable in
parts but rushed or dragging in others.

e The instructional groupings used are partially
appropriate to the activities.

As educators develop, they may ask, “How do L...” or “Why do I...”
organize instruction to optimize learning time?
pace instruction to accomplish learning goals?
re-direct students’ off-task behavior to make the most of instructional time?
adjust instructional time so that all students remain engaged and challenged?
structure time for both independent and collaborative learning opportunities?
balance instructional, preparation, administrative, and managerial time?

Ooooono
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Element 2.7 I Applying Integrating

There is little loss of instructional time due to Instructional time is maximized due to efficient
effective classroom routines and procedures. The and seamless classroom routines and procedures.
educator’s management of instructional groups and Students take initiative in the management of
transitions, or handling of materials and supplies, or | instructional groups and transitions, and/or the

both, are consistently successful. With minimal handling of materials and supplies. Routines are
guidance and prompting, students follow established | well understood and may be initiated by students.
classroom routines, and volunteers and Volunteers and paraprofessionals make an
paraprofessionals contribute to the class. independent contribution to the class.
3 The learning tasks and activities are fully aligned Virtually all students are intellectually engaged in
Using with the instructional outcomes and are designed to challenging content through well-designed
instructional challenge students thinking, inviting students to learning tasks and activities that require complex
time to optimize | make their thinking visible. This technique results in | thinking by students. The educator provides
learning. active intellectual engagement by most students with | suitable scaffolding and challenges students to
important and challenging content and with educator | explain their thinking. There is evidence of some
scaffolding to support that engagement. The student initiation of inquiry and student
groupings of students are suitable to the activities. contributions to the exploration of important
The lesson has a clearly defined structure, and the content; students may serve as resources for one
pacing of the lesson is appropriate, providing most another. The lesson has a clearly defined structure,

students the time needed to be intellectually engaged. | and the pacing of the lesson provides students the
time needed to not only intellectually engage with
and reflect upon their learning but also to
consolidate their understanding.

e Students are productively engaged during small- | With minimal prompting by the educator,

group or independent work. students ensure that their time is used
e Transitions between large- and small-group productively.
activities are smooth. e Students take initiative in distributing and
e Routines for distribution and collection of collecting materials efficiently.
materials and supplies work efficiently. o Students themselves ensure that transitions and
e Classroom routines function smoothly. other routines are accomplished smoothly.
e Volunteers and paraprofessionals work with ¢ Volunteers and paraprofessionals take initiative
minimal supervision. in their work in the class.
® Most students are intellectually engaged in the e Virtually all students are intellectually engaged
Critical lesson. . _ in the lesso'n.. . o
Attributes e Most learning tasks have multiple correct e Lesson activities require high-level student
responses or approaches and/or encourage higher- thinking and explanations of their thinking.
order thinking. e Students take initiative to adapt the lesson by (1)
e Students are invited to explain their thinking as modifying a learning task to make it more
part of completing tasks. meaningful or relevant to their needs, (2)
e Materials and resources support the learning goals suggesting modifications to the grouping
and require intellectual engagement, as patterns used, and/or (3) suggesting
appropriate. modifications or additions to the materials being
e The pacing of the lesson provides students the used.
time needed to be intellectually engaged. e Students have an opportunity for reflection and
e The educator uses groupings that are suitable to closure on the lesson to consolidate their
the lesson activities. understanding.

Examples of evidence that demonstrate I am addressing this standard:
Off-task behavior is addressed immediately

Pacing within the lesson is appropriate for student learning and adjusted as necessary

Transitions are smooth

Checking for understanding of content delivered occurs before moving on to the next lesson segment
Lesson activities are completed in an appropriate amount of time

Oooooo
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CSTP 3 Understanding and Organizing Subject Matter for Student

e The educator’s communications include errors of
vocabulary or usage or imprecise use of academic
language.

e The educator’s vocabulary is inappropriate to the age
or culture of the students.

4
Learning
Element 3.1 Not Effective Emerging
In planning and practice, the educator makes contents The educator is familiar with the important concepts in
errors or does not correct errors made by students. The the discipline but displays a lack of awareness of how
educator displays little understanding of prerequisite these concepts relate to one another. The educator
knowledge important to student learning of the indicates some awareness of prerequisite learning,
content. The educator displays little or no understanding although such knowledge may be inaccurate or
Demonstrating of thc? range of pedagogical approaches suitable to student ipcgmplete. The educatm:’s plans and practice ref"le(_:ts a
knowledge of learqlng of t.he content. ' limited range of pedagogical approaches to the discipline
5 The instructional purpose of the lesson is unclear to or to the students.
subject matter, students, and the directions and procedures are confusing. | The educator’s attempt to explain the instructional
academic The educator’s explanation of the content contains major | purpose has only limited success, and/or directions and
content errors and does not include any explanation of strategies | procedures must be clarified after initial student
standards, and students might use. The educator’s spoken or written confusion. The educator’s explanation of the content may
3 language contains errors of grammar or syntax. The contain minor errors; some portions are clear, others
curriculum educator’s academic vocabulary is inappropriate, vague, difficult to follow. The educator’s explanation does not
frameworks. or used incorrectly, leaving students confused. invite students to engage intellectually or to understand
strategies they might use when working independently.
The educator’s spoken language is correct but uses
vocabulary that is either limited or not fully appropriate to
the students’ ages or backgrounds. The educator rarely
takes opportunities to explain academic vocabulary.
e The educator makes content errors. e The educator’s understanding of the discipline is
o The educator does not consider prerequisite rudimentary.
relationships when planning. o The educator’s knowledge of prerequisite
e The educator’s plans use inappropriate strategies for relationships is inaccurate or incomplete.
the discipline. ® [esson and unit plans use limited instructional
® At no time during the lesson does the educator convey strategies, and some are not suitable to the content.
to students what they will be learning. ® The educator provides little elaboration or explanation
o Students indicate through body language or questions about what the students will be learning.
that they don’t understand the content being presented. | @ The educator’s explanation of the content consists of a
® The educator makes a serious content error that will monologue, with minimal participation or intellectual
: affect students’ understanding of the lesson. engagement by students.
Critical e Students indicate through their questions that theyare | ® The educator makes no serious content errors but may
Attributes confused about the learning task. make minor ones.

e The educator’s explanations of content are purely
procedural, with no indication of how students can
think strategically.

e The educator must clarify the learning task so students
can complete it.

e The educator’s vocabulary and usage are correct but
unimaginative.

e When the educator attempts to explain academic
vocabulary, it is only partially successful.

o The educator’s vocabulary is too advanced, or too
juvenile, for students.

As educators develop, they may ask, “How do I...” or “Why do I...”

discipline?

o oo oOoo

ensure that my subject matter knowledge is sufficient to support student learning?
continue to keep my subject matter knowledge current?
identify, understand, and teach the key concepts and underlying themes and relationships in the academic
content standards and state curriculum frameworks?
integrate key concepts, themes, relationships, and connections across subject matter areas?

ensure that my knowledge of the subject matter incorporates different perspectives, appropriate to the

maintain and utilize current understanding of relevant content standards and frameworks
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Element 3.1

Applying

Integrating

Demonstrating
knowledge of
subject matter,
academic
content
standards, and
curriculum
frameworks.

The educator displays solid knowledge of the important
concepts in the discipline and how these relate to one
another. The educator demonstrates accurate
understanding of prerequisite relationships among topics.
The educator’s plans and practice reflect familiarity with
a wide range of effective pedagogical approaches in
subject.

The instructional purpose of the lesson is clearly
communicated to students, including where it is situated
within broader learning; directions and procedures are
explained clearly and may be modeled. The educator’s
explanation of content is scaffolded, clear, and accurate
and connects with students’ knowledge and experience.
During the explanation of content, the educator focuses,
as appropriate, on strategies students can use when
working independently and invites student intellectual
engagement. The educator’s spoken and written language
is clear and correct and is suitable to students’ ages and
interests. The educator’s use of academic vocabulary is
precise and serves to extend student understanding.

The educator displays extensive knowledge of the
important concepts in the discipline and how these relate
both to one another and to other disciplines. The educator
demonstrates understanding of the prerequisite
relationships among topics and concepts and understands
the link to necessary cognitive structures and ensure
student understanding. The educator’s plans and practice
reflect familiarity with a wide range of effective
pedagogical approaches in the discipline and the ability to
anticipate student misconceptions.

The educator links the instructional purpose of the lesson
to the larger curriculum; the directions and procedures are
clear and anticipate possible student misunderstanding.
The educator’s explanation of content is thorough and
clear, developing conceptual understanding through clear
scaffolding and connecting with students’ interests.
Students contribute to extending the content by
explaining concepts to their classmates and suggesting
strategies that might be used. The educator’s spoken and
written language is expressive, and the educator finds
opportunities to extend students’ vocabularies, both
within the discipline and for more general use. Students
contribute to the correct use of academic vocabulary.

Critical
Attributes

® The educator can identify important concepts of the
discipline and their relationships to one another.

o The educator provides clear explanations of the
content.

® The educator answers students’ questions accurately
and provides feedback that furthers their learning.

o Instructional strategies in unit and lesson plans are
entirely suitable to the content.

® The educator states clearly, at some point during the
lesson, what the students will be learning.

o The educator’s explanation of content is clear and
invites student participation and thinking.

o The educator makes no content errors.

e The educator describes specific strategies students
might use, inviting students to interpret them in the
context of what they’re learning.

o Students engage with the learning task, indicating that
they understand what they are to do.

o If appropriate, the educator models the process to be
followed in the task.

® The educator’s vocabulary and usage are correct and
entirely suited to the lesson, including, where
appropriate, explanations of academic vocabulary.

e The educator’s vocabulary is appropriate to students’
ages and levels of development.

® The educator cites intra- and interdisciplinary content
relationships.

o The educator’s plans demonstrate awareness of
possible student misconceptions and how they can be
addressed. R

e The educator’s plans reflect recent developments in
content-related pedagogy.

o If asked, students are able to explain what they are
learning and where it fits into the larger curriculum
context.

® The educator explains content clearly and
imaginatively, using metaphors and analogies to bring,
content to life.

e The educator points out possible areas for
misunderstanding.

® The educator invites students to explain the content to
their classmates.

o Students suggest other strategies they might use in
approaching a challenge or analysis.

o The educator uses rich language, offering brief
vocabulary lessons where appropriate, both for general
vocabulary and for the discipline.

o Students use academic language correctly.

Examples of evidence that demonstrate I am addressing this standard:
0 Learning objective is consistent with the assigned grade level or course and with the CA Content/ Common

O
O

Core Standards

Lessons taught encompass skill, content, and context prescribed in the standards

Lessons demonstrate a cohesion of themes within and across curriculum areas The educator displays extensive
knowledge of the important concepts in the discipline and how these relate both to one another and to other
disciplines. The educator demonstrates understanding of prerequisite relationships among topics and concepts
and understands the link to necessary cognitive structures that ensure student understanding. The educator’s
plans and practice reflection.

[0  Concepts and skills are taught accurately
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Element 3.2

Not Effective

Emerging

Applying
knowledge of
student
development
and
proficiencies
to ensure
student
understanding
of subject
matter.

The educator displays minimal understanding of how
students learn- and little knowledge of their varied
approaches to learning, knowledge and skills, special

needs, and interests and cultural heritages- and does not

indicate that such knowledge is valuable.

The instructional purpose of the lesson is unclear to
students, and the directions and procedures are
confusing. The educator’s explanation of the content
contains major errors and does not include any
explanation of strategies students might use. The
educator’s spoken or written language contains errors
of grammar or syntax. The educator’s academic

vocabulary is inappropriate, vague, or used incorrectly,

leaving students confused.

The educator displays generally accurate knowledge of
how students learn and of their varied approaches to
learning, knowledge and skills, special needs, and interests
and cultural heritages, yet may apply this knowledge not to
individual students but to the class as a whole.

The educator’s attempt to explain the instructional purpose
has only limited success, and/or directions and procedures
must be clarified after initial student confusion. The
educator’s explanation of the content may contain minor
errors; some portions are clear, others difficult to follow.
The educator’s explanation does not invite students to
engage intellectually or to understand strategies they might
use when working independently. The educator’s spoken
language is correct but uses vocabulary that is either
limited or not fully appropriate to the students’ ages or
backgrounds. The educator rarely takes opportunities to
explain academic vocabulary.

Critical
Attributes

characteristics and has unrealistic expectations for
students.

® The educator does not try to ascertain varied ability

levels among students in the class.

e The educator is not aware of students’ interests or

cultural heritages.

¢ The educator takes no responsibility to learn about

students’ medical or learning disabilities.

e At no time during the lesson does the educator

convey to students what they will be learning.

o Students indicate through body language or

questions that they don’t understand the content
being presented.

e The educator makes a serious content error that will

affect students’ understanding of the lesson.

e Students indicate through their questions that they

are confused about the learning task.

o The educator’s communications include errors of

vocabulary or usage or imprecise use of academic
language.

e The educator’s vocabulary is inappropriate to the

age or culture of the students.

The educator does not understand child development

® The educator cites developmental theory but does not
seek to integrate it into lesson planning,

¢ The educator is aware of the different ability levelsin
the class but tends to teach to the “whole group.”

e The educator recognizes that students have different
interests and cultural backgrounds but rarely draws on
their contributions or differentiates materials to
accommodate those differences.

o The educator is aware of medical issues and learning
disabilities with some students but does not seek to
understand the implications of that knowledge.

e The educator provides little elaboration or explanation
about what the students will be learning.

e The educator’s explanation of the content consists of a
monologue, with minimal participation or intellectual
engagement by students.

e The educator makes no serious content errors but may
make minor ones.

o The educator’s explanations of content are purely
procedural, with no indication of how students can think
strategically.

o The educator must clarify the learning task so students
can complete it.

e The educator’s vocabulary and usage are correct but
unimaginative.

e When the educator attempts to explain academic
vocabulary, it is only partially successful.

o The educator’s vocabulary is too advanced, or too
juvenile, for students.

As educators develop, they may ask, “How do L...” or “Why do I...”
apply my knowledge of human development and learning theory to the unique students that Iteach?

acquire understanding of my students' individual cognitive, social, emotional and physical development?
connect content being taught to students' prior knowledge and experiences?
build understanding of my English learners’ levels of language acquisition in order to know how to best support

O OooOoag

their learning?

build understanding of my students with special needs in order to know how and when to differentiate

instruction?
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Element 3.2

Applying

Integrating

Applying

knowledge of

student
development
and

proficiencies to

The educator understands the active nature of student
learning and attains information about levels of
development for groups of students. The educator also
purposefully acquires knowledge from several sources

about groups of students’ varied approaches to learning,

knowledge and skills, special needs, and interests and
cultural heritages.
The instructional purpose of the lesson is clearly

communicated to students, including where it is situated

within broader learning; directions and procedures are
explained clearly and may be modeled. The educator’s
explanation of content is scaffolded, clear, and accurate

The educator understands the active nature of student
learning and acquires information about levels of
development for individual students. The educator also
systematically acquires knowledge from several
sources about individual students’ varied approaches
to learning, knowledge and skills, special needs, and
interests and cultural heritages.

The educator links the instructional purpose of the
lesson to the larger curriculum; the directions and
procedures are clear and anticipate possible student
misunderstanding. The educator’s explanation of
content is thorough and clear, developing conceptual

invites student participation and thinking.

o The educator makes no content errors.
e The educator describes specific strategies students

might use, inviting students to interpret them in the
context of what they’re learning.

e Students engage with the learning task, indicating

that they understand what they are to do.

e If appropriate, the educator models the process to be

followed in the task.

e The educator’s vocabulary and usage are correctand

entirely suited to the lesson, including, where
appropriate, explanations of academic vocabulary.

o The educator’s vocabulary is appropriate to students’

ages and levels of development.

ensure student | and connects with students’ knowledge and experience. | understanding through clear scaffolding and
understanding During the explanation of content, the educator focuses, | connecting with students’ interests. Students
f subiect as appropriate, on strategles.stl{dents can use when contribute to e)ftendlng the content by eyfplalmng .
9 ] working independently and invites student intellectual concepts to their classmates and suggesting strategies
matter. engagement. The educator’s spoken and written that might be used. The educator’s spoken and written
language is clear and correct and is suitable to students’ | language is expressive, and the educator finds
ages and interests. The educator’s use of academic opportunities to extend students’ vocabularies, both
vocabulary is precise and serves to extend student within the discipline and for more general use.
understanding. Students contribute to the correct use of academic
vocabulary.

e The educator knows, for groups of students, their ® The educator uses ongoing methods to assess
levels of cognitive development. students’ skill levels and designs instruction

e The educator is aware of the different cultural groups accordingly.
in the class. e The educator seeks out information from all

o The educator has a good idea of the range of interests students about their cultural heritages.
of students in the class. e The educator maintains a system of updated student

® The educator has identified “high,” “medium,” and records and incorporates medical and/or learning
“low” groups of students within the class. needs into lesson plans.

e The educator is well informed about students’ e If asked, students are able to explain what they are
cultural heritages and incorporates this knowledge in learning and where it fits into the larger curriculum
lesson planning. context.

e The educator is aware of the special needs e The educator explains content clearly and
represented by students in the class. imaginatively, using metaphors and analogies to

o The educator states clearly, at some point during the bring, content to life.

Critical lesson, what the students will be learning. e The educator points out possible areas for
Attributes e The educator’s explanation of content is clear and misunderstanding.

e The educator invites students to explain the content

to their classmates.

® Students suggest other strategies they might usein

approaching a challenge or analysis.

e The educator uses rich language, offering brief

vocabulary lessons where appropriate, both for
general vocabulary and for the discipline.

e Students use academic language correctly.

Examples of evidence that demonstrate I am addressing this standard:
Use CELDT levels to help prepare lessons
Use CELDT levels to drive questioning
Give a diagnostic survey to assess students’ preferred learning styles
Analyze data from pre, ongoing, and post assessments

Use adaptive devices to enhance curriculum when necessary
When applicable, new content is tied to previous learning

obooooo

IEPs, 504 Plans, SST plans, etc. are reviewed and implemented
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Element 3.3

Not Effective

Emerging

Organizing
curriculum to
facilitate student
understanding of the
subject matter

Learning activities are poorly aligned with
the instructional outcomes, do not follow an
organized progression, are not designed to
engage students in active intellectual
activity, and have unrealistic time
allocations. Instructional groups are not
suitable to the activities and offer no
variety.

Some of the learning activities and materials
are aligned with the instructional outcomes
and represent moderate cognitive challenge,
but with no differentiation for different
students. Instructional groups partially
support the activities, with some variety.
The lesson or unit has a recognizable
structure; but the progression of activities is
uneven, with only some reasonable time
allocations.

Critical Attributes

e Learning activities are boring and/or not
well aligned to the instructional goals.

e Materials are not engaging or do not meet
instructional outcomes.

e Instructional groups do not support
learning.

e Lesson plans are not structured or
sequenced and are unrealistic in their
expectations.

e Learning activities are moderately
challenging.

e [ earning resources are suitable, but there
is limited variety.

e Instructional groups are random, or they
only partially support objectives.

e Lesson structure is uneven or may be
unrealistic about time expectations.

As educators develop, they may ask, “How do I...” or “Why do L...”

0  use my knowledge of student readiness to learn to organize, sequence, and enhance the curriculum?
apply my knowledge of the subject matter to organize curriculum, plan lessons and units, and select
instructional strategies that demonstrate key concepts and their interrelationships?

O
[0 organize subject matter to reveal and value different cultural perspectives?
L1  incorporate subject or grade level expectations and curriculum frameworks in organizing subject matter? utilize

standards-aligned and/or adopted curriculum in ways that support student learning?
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Element 3.3

Applying

Integrating

Organizing
curriculum to
facilitate student
understanding of the
subject matter

Most of the learning activities are aligned
with the instructional outcomes and follow
an organized progression suitable to groups
of students. The learning activities have
reasonable time allocations; they represent
significant cognitive challenge, with some
differentiation for different groups of
students and varied use of instructional
groups.

The sequence of learning activities follows
a coherent sequence, is aligned to
instructional goals, and is designed to
engage students in high-level cognitive
activity. These are appropriately
differentiated for individual learners.
Instructional groups are varied
appropriately, with some opportunity for
student choice.

Critical Attributes

e Learning activities are matched to
instructional outcomes.

e Activities provide opportunity for higher-
level thinking.

e The educator provides a variety of
appropriately challenging materials and
resources.

e Instructional student groups are
organized thoughtfully to maximize
learning and build on students’ strengths.

e The plan for the lesson or unit is well
structured, with reasonable time
allocations.

e Activities permit student choice.

e Learning experiences connect to other
disciplines.

e The educator provides a variety of
appropriately challenging resources that
are differentiated for students in the class.

e Lesson plans differentiate for individual
student needs.

Examples of evidence that demonstrate that I am addressing this standard:
Lesson contains components to obtain students’ attention, maintain engagement, and ensure mastery of
context. (i.e. APK, Importance, Concept Development, Skill Development, Guided Practice, Closure,

O

o0

Independent Practice)

Uses initial, progress monitoring, and summative assessments to guide instruction and depth and complexity of

discussions

Instruction reflects awareness of various cultural perspectives
Lessons are based on the rigor of the subject standards
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Element 3.4 Not Effective Emerging

In planning and practice, the educator makes content errors | The educator is familiar with the important concepts in the

or does not correct errors made by students. The educator discipline but displays a lack of awareness of how these

displays little understanding of prerequisite knowledge concepts relate to one another. The educator indicates some
important to student learning of the content. The educator awareness of prerequisite learning, although such

displays little or no understanding of the range of knowledge may be inaccurate or incomplete. The

pedagogical approaches suitable to student learning of the educator’s plans and practice reflects a limited range of

Utilizing content. pedagogical approaches to the discipline or to the students.
instructional | The instructional purpose of the lesson is unclear to The educator’s attempt to explain the instructional purpose
. students, and the directions and procedures are confusing. has only limited success, and/or directions and procedures
strategles | 1y o qucator's explanation of the content contains major must be clarified after initial student confusion. The
that are errors and does not include any explanation of strategies educator’s explanation of the content may contain minor
appropriate | students might use. The educator’s spoken or written errors; some portions are clear, others difficult to follow.
to the language contains errors of grammar or syntax. The The educator’s explanation does not invite students to
subject educa}tor’s academic Yocabulary is inappropriate, vague, or engage mtellecfua]l.y or to understand strategies they might
used incorrectly, leaving students confused. use when working independently. The educator’s spoken
matter The educator ignores students’ questions; when students language is correct but uses vocabulary that is either limited
have difficulty learning, the educator blames them or their or not fully appropriate to the students’ ages or

home environment for their lack of success. The educator backgrounds. The educator rarely takes opportunities to

makes no attempt to adjust the lesson even when students explain academic vocabulary.

don’t understand content. The educator accepts responsibility for the success of all

students but has only a limited repertoire of strategies to use.

Adjustment of the lesson in response to assessment is

minimal or ineffective.

e The educator makes content errors. e The educator’s understanding of the discipline is

® The educator does not consider prerequisite relationships rudimentary.
when planning. ® The educator’s knowledge of prerequisite relationships is

o The educator’s plans use inappropriate strategies for the inaccurate or incomplete.
discipline. ® Lesson and unit plans use limited instructional strategies,

® At no time during the lesson does the educator convey to and some are not suitable to the content.
students what they will be learning. o The educator provides little elaboration or explanation

o Students indicate through body language or questions that about what the students will be learning.
they don’t understand the content being presented. e The educator’s explanation of the content consists of a

® The educator makes a serious content error that will monologue, with minimal participation or intellectual
affect students’ understanding of the lesson. engagement by students.

o Students indicate through their questions that they are o The educator makes no serious content errors but may
confused about the learning task. make minor ones.

o The educator’s communications include errors of e The educator’s explanations of content are purely
vocabulary or usage or imprecise use of academic procedural, with no indication of how students can think
language. strategically.

Critical ® The educator’s vocabulary is inappropriate to the age or o The educator must clarify the learning task so students
Attributes culture of the students. can complete it.

e The educator ignores indications of student boredom or e The educator’s vocabulary and usage are correct but
lack of understanding. unimaginative.

o The educator brushes aside students’ questions. ® When the educator attempts to explain academic

e The educator conveys to students that when they have vocabulary, it is only partially successful.
difficulty learning, it is their fault. e The educator’s vocabulary is too advanced, or too

o In reflecting on practice, the educator does not indicate juvenile, for students.
that it is important to reach all students. ® The educator makes perfunctory attempts to incorporate

o The educator makes no attempt to adjust the lesson in students’ questions and interests into the lesson.
response to student confusion. ® The educator conveys to students a level of responsibility

for their learning but also his uncertainty about how to
assist them.

o In reflecting on practice, the educator indicates the desire
to reach all students but does not suggest strategies for
doing so.

® The educator’s attempts to adjust the lesson are partially
successful.

As educators develop, they may ask, “How do 1...” or “Why do L...”

students?

areas?

Ooo0o0o o od

challenge all students to think critically in the subject area?
help all students develop enthusiasm for and a deep knowledge of the subject matter?
use strategies that make the depth and complexity of subject matter understandable to all students?

develop and use a repertoire of instructional strategies appropriate to the subject matter?
build on students’ life experiences, prior knowledge, and interests to make subject matter relevant and meaningful to

use effective instructional strategies and approaches to illustrate a concept and its connections within and across subject
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Element 3.4 Applying Integrating :

The educator displays solid knowledge of the important concepts in The educator displays extensive knowledge of the important concepts

the discipline and how these relate to one another. The educator in the discipline and how these relate both to one another and to other

demonstrates accurate understanding of prerequisite relationships disciplines. The educator demonstrates understanding of the

among topics. The educator’s plans and practice reflect familiarity prerequisite relationships among topics and concepts and understands

with a wide range of effective pedagogical approaches in subject. the link to necessary cognitive structures and ensure student

The instructional purpose of the lesson is clearly communicated to understanding. The educator’s plans and practice reflect familiarity

students, including where it is situated within broader learning; with a wide range of effective pedagogical approaches in the discipline

directions and procedures are explained clearly and may be modeled. and the ability to anticipate student misconceptions.

The educator’s explanation of content is scaffolded, clear, and accurate | The educator links the instructional purpose of the lesson to the larger

Utilizing and connects with students’ knowledge and experience. During the curriculum; the directions and procedures are clear and anticipate
instructional | €xplanation of content, the educator focuses, as appropriate, on possible student misunderstanding. The educator’s explanation of
strategies strategit?s students can use when working independently and inyites content is thorough aqd clear, developjng c(_)nceptual um?erstanding
Hintare student mj[ellectual engagement. The educator’s spoken and written through clear scaffolding and connecting with students’ interests.
3 language is clear and correct and is suitable to students’ ages and Students contribute to extending the content by explaining concepts to
appropri?te interests. The educator’s use of academic vocabulary is precise and their classmates and suggesting strategies that might be used. The
to the subject | serves to extend student understanding. educator’s spoken and written language is expressive, and the educator
matter The educator successfully accommodates students’ questions and finds opportunities to extend students’ vocabularies, both within the
interests. Drawing on a broad repertoire of strategies, the educator discipline and for more general use. Students contribute to the correct
persists in seeking approaches for students who have difficulty use of academic vocabulary.

learning. If impromptu measures are needed, the educator makes a The educator seizes an opportunity to enhance learning, building on a

minor adjustment to the lesson and does so smoothly. spontaneous event or students’ interests, or successfully adjusts and

differentiates instruction to address individual student
misunderstandings. Using an extensive repertoire of instructional
strategies and soliciting additional resources from the school or
community, the educator persists in seeking effective approaches for
students who need help.

® The educator can identify important concepts of the discipline and e The educator cites intra- and interdisciplinary content relationships.
their relationships to one another. o The educator’s plans demonstrate awareness of possiblestudent

e The educator provides clear explanations of the content. misconceptions and how they can beaddressed.

o The educator answers students’ questions accurately and provides o The educator’s plans reflect recent developments in content-related
feedback that furthers their learning. pedagogy.

e Instructional strategies in unit and lesson plans are entirely suitable | @ Ifasked, students are able to explain what they are learning and
to the content. where it fits into the larger curriculum context.

e The educator states clearly, at some point during the lesson, what o The educator explains content clearly and imaginatively, using
the students will belearning. metaphors and analogies to bring, content tolife.

e The educator’s explanation of content is clear and invites student ® The educator points out possible areas for misunderstanding.
participation and thinking. o The educator invites students to explain the content to their

e The educator makes no content errors. classmates.

o The educator describes specific strategies students might use, o Students suggest other strategies they might use in approaching a
inviting students to interpret them in the context of what they’re challenge or analysis.
learning. o The educator uses rich language, offering brief vocabulary lessons

_ Critical o Students engage with the learning task, indicating that they where appropriate, both for general vocabulary and for the
Attributes understand what they are to do. discipline.

e If appropriate, the educator models the process to be followed in ¢ Students use academic languagecorrectly.
the task. o The educator seizes on a teachable moment to enhance a lesson.

e The educator’s vocabulary and usage are correct and entirely suited o The educator conveys to students that she won’t consider a lesson
to the lesson, including, where appropriate, explanations of “finished” until every student understands that she has a broad
academic vocabulary. range of approaches touse.

e The educator’s vocabulary is appropriate to students’ ages and o In reflecting on practice, the educator can cite others in the school
levels of development. and beyond whom he has contacted for assistance in teaching some

e The educator incorporates students’ interests and questions into the students.
heart of the lesson. o The educator’s adjustments to the lesson, when they are needed, are

e The educator conveys to students that she has other approaches to designed to assist individual students.
try when the students experiencedifficulty.

o In reflecting on practice, the educator cites multiple approaches
undertaken to reach students havingdifficulty.

e When improvising becomes necessary, the educator makes
adjustments to the lesson.

Examples of evidence that demonstrate I am addressing this standard:

OO 0OoOod

Uses a variety of instructional strategies to make learning accessible to all students

Employs a wide range of critical thinking skills to deepen the understanding of context

Hands-on, visual, kinesthetic or combinations of these are used to make content comprehensible to all
students

Instructional strategies chosen are effective for the target standard, concept, and skill

Instructional delivery develops the motivation and enthusiasm of the students
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Element 3.5

Not Effective

Emerging

Using and
adapting
resources,
technologies, and
standards-aligned
instructional
materials,
including adopted
materials, to make
subject matter
accessible to all
students

The educator is unaware of resources to assist
student learning beyond materials provided by
the school or district, nor is the educator
aware of resources for expanding one’s own
professional skill.

The educator ignores students’ questions;
when students have difficulty learning, the
educator blames them or their home
environment for their lack of success. The
educator makes no attempt to adjust the lesson
even when students don’t understand content.

The educator displays some awareness of
resources beyond those provided by the school
or district for classroom use and for extending
one’s professional skill but does not seek to
expand this knowledge.

The educator accepts responsibility for the
success of all students but has only a limited
repertoire of strategies to use. Adjustment of the
lesson in response to assessment is minimal or
ineffective.

Critical Attributes

e The educator uses only district-provided
materials, even when more variety would
assist some students.

e The educator does not seek out resources
available to expand her own skill.

e Although the educator is aware of some
student needs, he does not inquire about
possible resources.

e The educator ignores indications of student
boredom or lack of understanding.

e The educator brushes aside students’
questions.

e The educator conveys to students that when
they have difficulty learning, it is their fault.

e In reflecting on practice, the educator does
not indicate that it is important to reach all
students.

e The educator makes no attempt to adjust the
lesson in response to student confusion.

e The educator uses materials in the school
library but does not search beyond the school
for resources.

e The educator participates in content-area
workshops offered by the school but does not
pursue other professional development.

e The educator locates materials and resources
for students that are available through the
school but does not pursue any other avenues.

e The educator makes perfunctory attempts to
incorporate students’ questions and interests
into the lesson.

e The educator conveys to students a level of
responsibility for their learning but also his
uncertainty about how to assist them.

e In reflecting on practice, the educator
indicates the desire to reach all students but
does not suggest strategies for doing so.

e The educator’s attempts to adjust the lesson
are partially successful.

As educators develop, they may ask, “How do I...” or “Why do I...”

ooooo

know the full range of materials, resources, and technologies provided by the school or district?

select materials, resources, and technologies to support differentiated student learning of the subject matter?
select and use learning materials and resources that reflect the diversity in my classroom?

use technologies to convey key concepts in the subject matter?
learn about and access new instructional resources to support student learning?
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technologies, and
standards-aligned
instructional
materials,
including adopted
materials, to make
subject matter
accessible to all
students

and seeks out such resources.

The educator successfully accommodates
students’ questions and interests. Drawing on a
broad repertoire of strategies, the educator
persists in seeking approaches for students who
have difficulty learning. If impromptu
measures are needed, the educator makes a
minor adjustment to the lesson and does so
smoothly.

Element 3.5 Applying Integrating
The educator displays awareness of resources | The educator’s knowledge of resources for
; beyond those provided by the school or district, | classroom use and for extending one’s
| chuding th he Internet, for cl fessional skill i ive, including th
adapting including those on_t e Internet, or? assroo'm pro.ess1on skill 1s extensive, mc': uding those
Caain use and for extending one’s professional skill, | available through the school or district, in the
]

community, through professional organizations
and universities, and on the Internet.

The educator seizes an opportunity to enhance
learning, building on a spontaneous event or
students’ interests, or successfully adjusts and
differentiates instruction to address individual
student misunderstandings. Using an extensive
repertoire of instructional strategies and
soliciting additional resources from the school
or community, the educator persists in seeking
effective approaches for students who need
help.

Critical Attributes

e Texts are at varied levels.

e Texts are supplemented by guest speakers
and field experiences.

e The educator facilitates the use of Internet
resources.

e Resources are multidisciplinary.

e The educator expands her knowledge
through professional learning groups and
organizations.

e The educator pursues options offered by
universities.

e The educator provides lists of resources
outside the classroom for students to draw
on.

e The educator incorporates students’ interests
and questions into the heart of the lesson.

e The educator conveys to students that she
has other approaches to try when the
students experience difficulty.

e In reflecting on practice, the educator cites
multiple approaches undertaken to reach
students having difficulty.

e When improvising becomes necessary, the
educator makes adjustments to the lesson.

e Texts are matched to student skill level.

e The educator has ongoing relationships with
colleges and universities that support student
learning.

e The educator maintains a log of resources
for student reference.

® The educator pursues apprenticeships to
increase discipline knowledge.

e The educator facilitates student contact with
resources outside the classroom.

e The educator seizes on a teachable moment
to enhance a lesson.

e The educator conveys to students that she
won’t consider a lesson “finished” until
every student understands that she has a
broad range of approaches to use.

e In reflecting on practice, the educator can
cite others in the school and beyond whom
he has contacted for assistance in teaching
some students.

¢ The educator’s adjustments to the lesson,
when they are needed, are designed to assist
individual students.

Examples of evidence that demonstrate I am addressing this standard:

oo o0OoOog

District adopted materials are used to teach the content/core standards
Approved supplemental materials are used as appropriate
A variety of technology devices are used to enhance learning: computer, document cameras, overhead
projectors, LCD projectors, Interactive Whiteboards, websites, etc.)

The students as well as the educator are engaged in technology use to further content understanding
Educator is up to date in their knowledge and understanding of educational technologies
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Element 3.6

Not Effective

Emerging

Addressing the
needs of English
learners and
students with
special needs to
provide
equitable access to
the content

Learning activities are poorly aligned with the
instructional outcomes, do not follow an organized
progression, are not designed to engage students in
active intellectual activity, and have unrealistic time
allocations. Instructional groups are not suitable to
the activities and offer no variety.

The classroom environment is unsafe, or learning is
not accessible to many. There is poor alignment
between the arrangement of furniture and resources,
including computer technology, and the lesson
activities.

The educator displays dishonesty in interactions
with colleagues, students, and the public. The
educator is not alert to students’ needs and
contributes to school practices that result in some
students being ill served by the school. The
educator makes decisions and recommendations
that are based on self-serving interests. The
educator does not comply with school and district
regulations.

Some of the learning activities and materials are
aligned with the instructional outcomes and
represent moderate cognitive challenge, but with no
differentiation for different students. Instructional
groups partially support the activities, with some
variety. The lesson or unit has a recognizable
structure; but the progression of activities is uneven,
with only some reasonable time allocations.

The classroom is safe, and essential learning is
accessible to most students. The educator makes
modest use of physical resources, including
computer technology. The educator attempts to
adjust the classroom furniture for a lesson or, if
necessary, to adjust the lesson to the furniture, but
with limited effectiveness.

The educator is honest in interactions with
colleagues, students, and the public. The educator’s
attempts to serve students are inconsistent, and
unknowingly contribute to some students being ill
served by the school. The educator’s decisions and
recommendations are based on limited though
genuinely professional considerations. The educator
must be reminded by supervisors about complying
with school and district regulations.

Critical Attributes

e Learning activities are boring and/or not well
aligned to the instructional goals.

e Materials are not engaging or do not meet
instructional outcomes.
Instructional groups do not support learning.

e Lesson plans are not structured or sequenced and
are unrealistic in their expectations.

e There are physical hazards in the classroom
endangering student safety.

e Many students can’t see or hear the educator or
see the board.

® Auvailable technology is not being used even if it
is available and its use would enhance the lesson.

e The educator is dishonest.

e The educator does not notice the needs of
students.

e The educator engages in practices that are self-
serving.

e The educator willfully rejects district
regulations.

® Learning activities are moderately challenging.

¢ Learning resources are suitable, but there is
limited variety.

o Instructional groups are random, or they only
partially support objectives.

e Lesson structure is uneven or may be unrealistic
about time expectations.

e The physical environment is safe, and most
students can see and hear the educator or see the
board.

e The physical environment is not an impediment
to learning but does not enhance it.

® The educator makes limited use of available
technology and other resources.

The educator is honest.

e The educator notices the needs of the students
but is inconsistent in addressing them.

o The educator does not notice that some school
practices result in poor conditions for students.

e The educator makes decisions professionally but
on a limited basis.

e The educator complies with district regulations.

As educators develop, they may ask, “How do I...” or “Why do I...”
address the English Language Development (ELD) standards as they relate to my English learners’ levels of

O

language acquisition?

o [0O0

address the Individual Education Plan (IEP) goals and objectives of my students with special needs?

select materials, resources, and technologies to support subject matter instruction of my English learners and
students with special needs?
ensure access to the critical concepts and themes in the academic content standards and state curriculum

frameworks for students at various levels of English proficiency and for students with special needs?
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Element 3.6

Applying

Integrating

Addressing the
needs of English
learners and
students with
special needs to
provide
equitable access to
the content

Most of the learning activities are aligned with the
instructional outcomes and follow an organized
progression suitable to groups of students. The learning
activities have reasonable time allocations; they represent
significant cognitive challenge, with some differentiation
for different groups of students and varied use of
instructional groups.

The classroom is safe, and students have equal access to
learning activities; the educator ensures that the furniture
arrangement is appropriate to the learning activities and
uses physical resources, including computer technology,
effectively.

The educator displays high standards of honesty,
integrity, and confidentiality in interactions with
colleagues, students, and the public. The educator is
active in serving students, working to ensure that all
students receive a fair opportunity to succeed. The
educator maintains an open mind in team or departmental
decision making. The educator complies fully with school
and district regulations.

The sequence of learning activities follows a coherent
sequence, is aligned to instructional goals, and is
designed to engage students in high-level cognitive
activity. These are appropriately differentiated for
individual learners. Instructional groups are varied
appropriately, with some opportunity for student choice.
The classroom environment is safe, and learning is
accessible to all students, including those with special
needs. The educator makes effective use of physical
resources, including computer technology. The educator
ensures that the physical arrangement is appropriate to the
learning activities. Students contribute to the use or
adaptation of the physical environment to advance
learning

The educator can be counted on to hold the highest
standards of honesty, integrity, and confidentiality and
takes a leadership role with colleagues. The educator is
highly proactive in serving students, seeking out
resources when needed. The educator makes a concerted
effort to challenge negative attitudes or practices to
ensure that all students, particularly those traditionally
underserved, are honored in the school. The educator
takes a leadership role in team or departmental decision
making and helps ensure that such decisions are based on
the highest professional standards. The educator complies
fully with school and district regulations, taking a
leadership role with colleagues.

Critical Attributes

® Learning activities are matched to instructional
outcomes.

e Activities provide opportunity for higher-level
thinking.

e The educator provides a variety of appropriately
challenging materials and resources.

e Instructional student groups are organized
thoughtfully to maximize learning and build on
students’ strengths.

® The plan for the lesson or unit is well structured, with
reasonable time allocations.

e The classroom is safe, and all students are able to see
and hear the educator or see the board.

e The classroom is arranged to support the instructional
goals and learning activities.

e The educator makes appropriate use of available
technology.

e The educator is honest and known for having high
standards of integrity.

® The educator actively addresses student needs.

® The educator actively works to provide opportunities
for student success.

o The educator willingly participates in team and
departmental decision making.

e The educator complies completely with district
regulations.

e Activities permit student choice.

e Learning experiences connect to other disciplines.

o The educator provides a variety of appropriately
challenging resources that are differentiated for
students in the class.

e Lesson plans differentiate for individual student needs.

e Modifications are made to the physical environment to
accommodate students with special needs.

o There is total alignment between the learning activities
and the physical environment.

o Students take the initiative to adjust the physical
environment.

o The educator and students make extensive and
imaginative use of available technology.

o The educator is considered a leader in terms of
honesty, integrity, and confidentiality.

o The educator is highly proactive in serving students.

o The educator makes a concerted effort to ensure
opportunities are available for all students to be
successful.

e The educator takes a leadership role in team and
departmental decision making.

e The educator takes a leadership role regarding district
regulations.

Examples of evidence that demonstrate I am addressing this standard:

Ooo0od

Learners in accessing the core concept/skill

Uses varied levels of questioning to meet the needs of English Learners, SPED students, GATE students, etc
Integrates IEP, 504 Plan, SST requirements into lessons for specific students

Review, remediation, and extension activities are planned and carried out in classrooms

Has knowledge of the ELD level of each English Learner and uses instructional strategies that support English
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CSTP 4 Planning Instruction and Designing Learning Experiences for

All Students

Element 4.1

Not Effective

Emerging

Using knowledge
of students'
academic
readiness,
language
proficiency,
cultural
background, and
individual
development to
plan instruction

The educator displays minimal understanding of
how students learn-- and little knowledge of their
varied approaches to learning, knowledge and
skills, special needs, and interests and cultural
heritages-- and does not indicate that such
knowledge is valuable.

Learning activities are poorly aligned with the
instructional outcomes, do not follow an organized
progression, are not designed to engage students in
active intellectual activity, and have unrealistic time
allocations. Instructional groups are not suitable to
the activities and offer no variety.

The educator displays generally accurate knowledge
of how students learn and of their varied approaches
to learning, knowledge and skills, special needs,
and interests and cultural heritages, yet may apply
this knowledge not to individual students but to the
class as a whole.

Some of the learning activities and materials are
aligned with the instructional outcomes and
represent moderate cognitive challenge, but with no
differentiation for different students. Instructional
groups partially support the activities, with some
variety. The lesson or unit has a recognizable
structure; but the progression of activities is uneven,
with only some reasonable time allocations.

Critical Attributes

e The educator does not understand child

development characteristics and has unrealistic
expectations for students.

e The educator does not try to ascertain varied

ability levels among students in the class.

e The educator is not aware of students’ interests or

cultural heritages.

e The educator takes no responsibility to learn

about students’ medical or learning disabilities.

e Learning activities are boring and/or not well

aligned to the instructional goals.

e Materials are not engaging or do notmeet

instructional outcomes.

e Instructional groups do not support learning.
e Lesson plans are not structured or sequenced and

are unrealistic in their expectations.

e The educator cites developmental theory but does
not seek to integrate it into lesson planning.

® The educator is aware of the different ability
levels in the class but tends to teach to the “whole
group.”

e The educator recognizes that students have
different interests and cultural backgrounds but
rarely draws on their contributions or
differentiates materials to accommodate those
differences.

e The educator is aware of medical issues and
learning disabilities with some students but does
not seek to understand the implications of that
knowledge.

e Leaming activities are moderately challenging.

e Learning resources are suitable, but there is
limited variety.

e Instructional groups are random, or they only
partially support objectives.

e Lesson structure is uneven or may be unrealistic
about time expectations.

As educators develop, they may ask, “How do L...” or “Why do I...”

incorporate students' prior knowledge and experience in my curriculum and instructional planning?
use knowledge of my students' lives, their families, and their communities to inform my planning of
curriculum and instruction?
use knowledge of my students' individual cognitive, social, emotional, and physical development to plan
instruction and make appropriate adaptations to meet students’ unique needs?

plan lessons and units that promote access to academi¢ content standards for all students?

use knowledge of my English learners’ levels of language proficiency to plan instruction that supports their
subject matter learning and academic language development?
use knowledge of my students’ diverse learning needs to plan instruction that supports theirlearning?

o oo 4O oo
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Element 4.1

Applying

Integrating

Using knowledge
of students'
academic
readiness,
language
proficiency,
cultural
background, and
individual
development to
plan instruction

The educator understands the active nature of
student learning and attains information about
levels of development for groups of students. The
educator also purposefully acquires knowledge
from several sources about groups of students’
varied approaches to learning, knowledge and
skills, special needs, and interests and cultural
heritages.

Most of the learning activities are aligned with the
instructional outcomes and follow an organized
progression suitable to groups of students. The
learning activities have reasonable time allocations;
they represent significant cognitive challenge, with
some differentiation for different groups of students
and varied use of instructional groups.

The educator understands the active nature of
student learning and acquires information about
levels of development for individual students. The
educator also systematically acquires knowledge
from several sources about individual students’
varied approaches to learning, knowledge and
skills, special needs, and interests and cultural
heritages.

The sequence of learning activities follows a
coherent sequence, is aligned to instructional goals,
and is designed to engage students in high-level
cognitive activity. These are appropriately
differentiated for individual learners. Instructional
groups are varied appropriately, with some
opportunity for student choice.

Critical Attributes

The educator knows, for groups of students, their
levels of cognitive development.

The educator is aware of the different cultural
groups in the class.

The educator has a good idea of the range of
interests of students in the class.

The educator has identified “high,” “medium,”
and “low” groups of students within the class.
The educator is well informed about students’
cultural heritages and incorporates this
knowledge in lesson planning.

The educator is aware of the special needs
represented by students in the class.

Learning activities are matched to instructional
outcomes.

Activities provide opportunity for higher-level
thinking.

The educator provides a variety of appropriately
challenging materials and resources.
Instructional student groups are organized
thoughtfully to maximize learning and build on
students’ strengths.

The plan for the lesson or unit is well structured,
with reasonable time allocations.

e The educator uses ongoing methods to assess

students’ skill levels and designs instruction
accordingly.

® The educator seeks out information from all

students about their cultural heritages.

¢ The educator maintains a system of updated

student records and incorporates medical and/or
learning needs into lesson plans.

® Activities permit student choice.
e Learning experiences connect to other

disciplines.

e The educator provides a variety of appropriately

challenging resources that are differentiated for
students in the class.

e Lesson plans differentiate for individual students

need.

Examples of evidence that demonstrate I am addressing this standard:

ooOoono

Frequent use of electronic student data system to store and review student results

Use of CELDT assessment results to guide and plan appropriate questioning for the lesson
Use of IEP goals and recommendations in planning instruction
Plan for frontloading and re-teaching based on academic readiness
Plan instruction that connects content to cultural backgrounds
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Element 4.2

Not Effective

Emerging

Establishing and
articulating goals
for student
learning

The instructional purpose of the lesson is unclear to
students, and the directions and procedures are
confusing. The educator’s explanation of the
content contains major errors and does not include
any explanation of strategies students might use.
The educator’s spoken or written language contains
errors of grammar or syntax. The educator’s
academic vocabulary is inappropriate, vague, or
used incorrectly, leaving students confused.
Students do not appear to be aware of the
assessment criteria, and there is little or no
monitoring of student learning; feedback is absent
or of poor quality. Students do not engage in self- or
peer-assessment.

The educator’s attempt to explain the instructional
purpose has only limited success, and/or directions
and procedures must be clarified after initial student
confusion. The educator’s explanation of the
content may contain minor errors; some portions are
clear, others difficult to follow. The educator’s
explanation does not invite students to engage
intellectually or to understand strategies they might
use when working independently. The educator’s
spoken language is correct but uses vocabulary that
is either limited or not fully appropriate to the
students’ ages or backgrounds. The educator rarely
takes opportunities to explain academic vocabulary.
Students appear to be only partially aware of the
assessment criteria, and the educator monitors
student learning for the class as a whole. Questions
and assessments are rarely used to diagnose
evidence of learning. Feedback to students is
general, and few students assess their own work.

Critical Attributes

® At no time during the lesson does the educator

convey to students what they will be learning.

e Students indicate through body language or

questions that they don’t understand the content
being presented.

e The educator makes a serious content error that

will affect students’ understanding of the lesson.

e Students indicate through their questions that

they are confused about the learning task.

e The educator’s communications include errors of

vocabulary or usage or imprecise use of academic
language.

e The educator’s vocabulary is inappropriate to the

age or culture of the students.

e The educator gives no indication of what high-

quality work looks like.

o The educator makes no effort to determine

whether students understand the lesson.

e Students receive no feedback, or feedback is

global or directed to only one student.

e The educator does not ask students to evaluate

their own or classmates’ work.

@ The educator provides little elaboration or

explanation about what the students will be
learning.

e The educator’s explanation of the content

consists of a monologue, with minimal
participation or intellectual engagement by
students.

e The educator makes no serious content errors but

may make minor ones.

o The educator’s explanations of content are purely

procedural, with no indication of how students
can think strategically.

e The educator must clarify the learning task so

students can complete it.

e The educator’s vocabulary and usage are correct

but unimaginative.

o When the educator attempts to explain academic

vocabulary, it is only partially successful.

e The educator’s vocabulary is too advanced, or too

juvenile, for students.

® There is little evidence that the students

understand how their work will be evaluated.

e The educator monitors understanding througha

single method, or without eliciting evidence of
understanding from students.

e Feedback to students is vague and not oriented

toward future improvement of work.

e The educator makes only minor attempts to

engage students in self- or peer assessment.

As educators develop, they may ask, “How do L...” or “Why do IL...”

build on the strengths, interests, and needs of all students to establish high expectations forlearning?
establish long-term and short-term goals that are based on academic content standards and reflect students’
strengths, interests, and needs?
determine learning goals that address all students' language abilities and diverse learning needs?
establish learning goals that address school, district, and community expectations?

work with students and families to establish learning goals? ‘
develop goals that prepare students for successful transition to their next learning environment?
communicate clear, challenging, and achievable expectations for students?

oaoooo oo
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Element 4.2

Applying

Integrating

Establishing and
articulating goals
for student
learning

The instructional purpose of the lesson is clearly
communicated to students, including where it is situated
within a broader learning; directions and procedures are
explained clearly and may be modeled. The educator’s
explanation of content is scaffolded

, clear, and accurate and connects with students’
knowledge and experience. During the explanation of
content, the educator focuses, as appropriate, on strategies
students can use when working independently and invites
student intellectual engagement. The educator’s spoken
and written language is clear and correct and is suitable to
students’ ages and interests. The educator’s use of
academic vocabulary is precise and serves to extend
student understanding.

Students appear to be aware of the assessment criteria,
and the educator monitors student learning for groups of
students. Questions and assessments are regularly used to
diagnose evidence of learning. Educator feedback to
groups of students is accurate and specific; some students
engage in self-assessment.

The educator links the instructional purpose of the lesson
to the larger curriculum; the directions and procedures are
clear and anticipate possible student misunderstanding.
The educator’s explanation of content is thorough and
clear, developing conceptual understanding through clear
scaffolding and connecting with students’ interests.
Students contribute to extending the content by
explaining concepts to their classmates and suggesting
strategies that might be used. The educator’s spoken and
written language is expressive, and the educator finds
opportunities to extend students’ vocabularies, both
within the discipline and for more general use. Students
contribute to the correct use of academic vocabulary.
Assessment is fully integrated into instruction, through
extensive use of formative assessment. Students appear to
be aware of, and there is some evidence that they have
contributed to, the assessment criteria. Questions and
assessments are used regularly to diagnose evidence of
learning by individual students. A variety of forms of
feedback, from both educator and peers, is accurate and
specific and advances learning. Students self-assess and
monitor their own progress. The educator successfully
differentiates instruction to address individual students’
misunderstandings.

Critical Attributes

¢ The educator states clearly, at some point during the
lesson, what the students will be learning,

e The educator’s explanation of content is clear and
invites student participation and thinking.

@ The educator makes no content errors.

® The educator describes specific strategies students
might use, inviting students to interpret them in the
context of what they’re learning.

o Students engage with the learning task, indicating that
they understand what they are to do.

e If appropriate, the educator models the process to be
followed in the task.

® The educator’s vocabulary and usage are correct and

entirely suited to the lesson, including, where

appropriate, explanations of academic vocabulary.

The educator’s vocabulary is appropriate to students’

ages and levels of development.

¢ The educator makes the standards of high-quality work
clear to students.

¢ The educator elicits evidence of student understanding.

® Students are invited to assess their own work and make
improvements; most of them do so.

® Feedback includes specific and timely guidance, at
least for groups of students.

e Ifasked, students are able to explain what they are
learning and where it fits into the larger curriculum
context.

® The educator explains content clearly and
imaginatively, using metaphors and analogies to bring
content to life.

® The educator points out possible areas for
misunderstanding.

® The educator invites students to explain the content to
their classmates.

e Students suggest other strategies they might use in
approaching a challenge or analysis.

® The educator uses rich language, offering brief
vocabulary lessons where appropriate, both for general
vocabulary and for the discipline.

® Students use academic language correctly.

¢ Students indicate that they clearly understand the
characteristics of high-quality work, and there is
evidence that students have helped establish the
evaluation criteria.

® The educator is constantly “taking the pulse” of the
class; monitoring of student understanding is
sophisticated and continuous and makes use of
strategies to elicit information about individual student
understanding.

e Students monitor their own understanding, either on
their own initiative or as a result of tasks set by the
educator.

® High-quality feedback comes from many sources,
including students; it is specific and focused on
improvement.

Examples of evidence that demonstrate I am addressing this standard:

ooogg

Regular use of individual student goal sheets

Use of rubrics with students

Conferences with parents and students regarding student goals
Expectations for student achievement are grade-appropriate
Goals and expectations are consistently communicated to students
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Element 4.3

Not Effective

Emerging

Developing and
sequencing long-
term and short-
term instructional
plans to support

Learning activities are poorly aligned with the
instructional outcomes, do not follow an
organized progression, are not designed to
engage students in active intellectual activity,
and have unrealistic time allocations.
Instructional groups are not suitable to the
activities and offer no variety.

Some of the learning activities and materials
are aligned with the instructional outcomes and
represent moderate cognitive challenge, but
with no differentiation for different students.
Instructional groups partially support the
activities, with some variety. The lesson or unit
has a recognizable structure, but the

e Instructional groups do not support learning.
® Lesson plans are not structured or sequenced
and are unrealistic in their expectations.

dent learnin . e )
sy g progression of activities is uneven, with only
some reasonable time allocations.
e Learning activities are boring and/or not e Learning activities are moderately
well aligned to the instructional goals. challenging.
e Materials are not engaging, or do not meet e Learning resources are suitable, but there is
Critical Attributes instructional outcomes. limited variety.

e Instructional groups are random, or they
only partially support objectives.

e Lesson structure is uneven or may be
unrealistic about time expectations.

As educators develop, they may ask, “How do L...” or “Why do 1....”
design an instructional program that considers the long-term and the short-term?
use assessment results for long-term and short-term planning?

incorporate diverse subject matter perspectives in my planning?
select and sequence instructional strategies appropriate to the complexity of the lesson content and to student

learning needs?

oo OO0 Ooooo

plan an instructional program that supports students' second language learning and diverse learning needs?
incorporate my professional expertise and knowledge of my students into a prescribed curriculum, pace, and
district assessment calendar?

collaborate with colleagues to make instructional decisions?
design instruction so that students participate in setting and achieving their individual learning goals?

184




Element 4.3

Applying

Integrating

Developing and

sequencing long-

term and short-
term instructional

Most of the learning activities are aligned with
the instructional outcomes and follow an
organized progression suitable to groups of
students. The learning activities have
reasonable time allocations; they represent

The sequence of learning activities follows a
coherent sequence, is aligned to instructional
goals, and is designed to engage students in
high-level cognitive activity. These are
appropriately differentiated for individual

e Instructional student groups are organized
thoughtfully to maximize learning and build
on students’ strengths.

e The plan for the lesson or unit is well
structured, with reasonable time allocations.

Etl;::l::lse:gz;; significant cognitive challenge, with some learners. Instructional groups are varied
differentiation for different groups of students | appropriately, with some opportunity for
and varied use of instructional groups. student choice.
e I earning activities are matched to e Activities permit student choice.
instructional outcomes. e Jearning experiences connect to other
e Activities provide opportunity for higher- disciplines.
level thinking. e The educator provides a variety of
e The educator provides a variety of appropriately challenging resources that are
appropriately challenging materials and differentiated for students in the class.
Critical Attributes resources. e Lesson plans differentiate for individual

students needs.

Examples of evidence that demonstrate I am addressing this standard:

analysis

ooooOoo O

Long-term plans are present
Grade level collaboration minutes demonstrate team decisions on instructional planning
Weekly and daily lesson plans

Moving from concrete to abstract for each concept
Lessons are planned to grade level rigor

Lesson plans are revised based on prior day progress

Data on individual student progress is reviewed and future instruction is planned based on the results of the
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Element 4.4 Not Effective Emerging
In planning and practice, the educator makes content | The educator is familiar with the important concepts
errors or does not correct errors made by students. in the discipline but displays a lack of awareness of
The educator displays little understanding of how these concepts relate to one another. The
prerequisite knowledge important to student learning | educator indicates some awareness of prerequisite
of the content. The educator displays little or no learning, although such knowledge may be
understanding of the range of pedagogical inaccurate or incomplete. The educator’s plans and
: approaches suitable to student learning of the practice reflect a limited range of pedagogical
Planning content. approaches to the discipline or to the students.
in‘struction that | | coring activities are poorly aligned with the Some of the learning activities and materials are
Incorporates instructional outcomes, do not follow an organized aligned with the instructional outcomes and represent
appropriate progression, are not designed to engage students in moderate cognitive challenge, but with no
strategies to meet | active intellectual activity, and have unrealistic time | differentiation for different students. Instructional
the learning needs | allocations. Instructional groups are not suitable to groups partially support the activities, with some
of all students the activities and offer no variety. variety. The lesson or unit has a recognizable
Assessment procedures are not congruent with structure, but the progression of activities is uneven,
instructional outcomes and lack criteria by which with only some reasonable time allocations.
student performance will be assessed. The educator | Assessment procedures are partially congruent with
has no plan to incorporate formative assessment in instructional outcomes. Assessment criteria and
the lesson or unit. standards have been developed, but they are not
clear. The educator’s approach to using formative
assessment is rudimentary, including only some of
the instructional outcomes.
e The educator makes content errors. e The educator’s understanding of the discipline is
e The educator does not consider prerequisite rudimentary.
relationships when planning. e The educator’s knowledge of prerequisite
e The educator’s plans use inappropriate strategies relationships is inaccurate or incomplete.
for the discipline. e Lesson and unit plans use limited instructional
e Learning activities are boring and/or not well strategies, and some are not suitable to the content.
aligned to the instructional goals. e Learning activities are moderately challenging.
e Materials are not engaging or do not meet e Learning resources are suitable, but there is
instructional outcomes. limited variety.
% : e Instructional groups do not support learning. e Instructional groups are random, or they only
Critical Attributes (e Iesson plans are not structured or sequenced and partially support objectives.
are unrealistic in their expectations. e Lesson structure is uneven or may be unrealistic
e Assessments do not match instructional outcomes. about time expectations.
e Assessments lack criteria. e Only some of the instructional outcomes are
e No formative assessments have been designed. addressed in the planned assessments.
e Assessment results do not affect future plans. e Assessment criteria are vague.
e Plans refer to the use of formative assessments,
but they are not fully developed.
® Assessment results are used to design lesson plans
for the whole class, not individual students.

As educators develop, they may ask, “How do L...” or “Why do L...”

develop unit and lesson plans that build on and extend students' understanding of subject matter?
ensure that each instructional strategy is related to learning goals?
plan instruction to allow enough time for student learning, review, and assessment?

use my knowledge of subject matter and my students to plan and appropriately pace instructional activities
within a lesson and over time?
check for understanding, prepare for adjustments, remediate or accelerate instruction, and individualize
when appropriate?
address the ELD standards appropriately, based on my English learners’ levels of language acquisition?
address the IEP goals and objectives of my students with special needs?

select materials, resources, and technologies to support the learning needs of English learners and students with

oboOo O ocooo

special needs?
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Element 4.4 Applying Integrating
The educator displays solid knowledge of the important The educator displays extensive knowledge of the
concepts in the discipline and how these relate to one important concepts in the discipline and how these relate
another. The educator demonstrates accurate both to one another and to other disciplines. The educator
understanding of prerequisite relationships among topics. | demonstrates understanding of prerequisite relationships
The educator’s plans and practice reflect familiarity with among topics and concepts and understands the link to
a wide range of effective pedagogical approaches in the necessary cognitive structures that ensure student
subject. understanding. The educator’s plans and practice reflect
Planning Most of the learning activities are aligned with the familiarity with a wide range of effective pedagogical
. . instructional outcomes and follow an organized approaches in the discipline and the ability to anticipate
instruction that Lo . ; )
2 progression suitable to groups of students. The learning student misconceptions.
Incorpor ?tes activities have reasonable time allocations; they represent | The sequence of learning activities follows a coherent
appropriate significant cognitive challenge, with some differentiation | sequence, is aligned to instructional goals, and is
strategies to meet | for different groups of students and varied use of designed to engage students in high-level cognitive
the learning needs instruct?onal groups. activity. These are appropriately differentiated fpr
£ all students All the instructional outcomes may be assessed by the individual learners. Instructional groups are varied
oLa proposed assessment plan; assessment methodologies appropriately, with some opportunity for student choice.
may have been adapted for groups of students. All the instructional outcomes may be assessed by the
Assessment criteria and standards are clear. The educator | proposed assessment plan, with clear criteria for assessing
has a well-developed strategy for using formative student work. The plan contains evidence of student
assessment and has designed particular approaches to be contribution to its development. Assessment
used. methodologies have been adapted for individual students
as the need has arisen. The approach to using formative
assessment is well designed and includes student as well
as educator use of the assessment information.
o The educator can identify important concepts of the e The educator cites intra- and interdisciplinary content
discipline and their relationships to one another. relationships.
e The educator provides clear explanations of the o The educator’s plans demonstrate awareness of
content. possible student misconceptions and how they can be
e The educator answers students’ questions accurately addressed.
and provides feedback that furthers their learning. e The educator’s plans reflect recent developments in
e Instructional strategies in unit and lesson plans are content-related pedagogy.
entirely suitable to the content. ® Activities permit student choice.
e [ earning activities are matched to instructional e Learning experiences connect to other disciplines.
outcomes. e The educator provides a variety of appropriately
e Activities provide opportunity for higher-level challenging resources that are differentiated for
thinking, students in the class.
e The educator provides a variety of appropriately e Lesson plans differentiate for individual students
o . challenging materials and resources. needs.
-Critical Attributes o Instructional student groups are organized thoughtfully |e Assessments provide opportunities for student choice.
to maximize learning and build on students’ strengths. |® Students participate in designing assessments for their
® The plan for the lesson or unit is well structured, with own work. .
reasonable time allocations. e Educator-designed assessments are authentic, with
e All the learning outcomes have a method for real-world application as appropriate.
assessment. o Students develop rubrics according to educator-
e Assessment types match learning expectations. specified learning objectives.
e Plans indicate modified assessments when they are e Students are actively involved in collecting
necessary for some students. e information from formative assessments and provide
e Assessment criteria are clearly written. input.
e Plans include formative assessments to use during
instruction.
e Lesson plans indicate possible adjustments based on
formative assessment data.

What evidence proves that I am addressing this standard?

O Strategies are planned to engage students

O Differentiation of instructional strategies is incorporated into lesson planning
O Various technologies are used to accommodate learning needs

O Lesson plans reflect an appropriate pace
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Element 4.5

Not Effective

Emerging

Adapting
instructional plans
~ and curricular

materials to meet
the assessed

learning needs of
all students

Learning activities are poorly aligned with the
instructional outcomes, do not follow an organized
progression, are not designed to engage students in
active intellectual activity, and have unrealistic time
allocations. Instructional groups are not suitable to
the activities and offer no variety.

Assessment procedures are not congruent with
instructional outcomes and lack criteria by which
student performance will be assessed. The educator
has no plan to incorporate formative assessment in
the lesson or unit.

The educator ignores students’ questions; when
students have difficulty learning, the educator
blames them or their home environment for their
lack of success. The educator makes no attempt to
adjust the lesson even when students don’t
understand the content.

Some of the learning activities and materials are
aligned with the instructional outcomes and
represent moderate cognitive challenge, but with no
differentiation for different students. Instructional
groups partially support the activities, with some
variety. The lesson or unit has a recognizable
structure; but the progression of activities is uneven,
with only some reasonable time allocations.
Assessment procedures are partially congruent with
instructional outcomes. Assessment criteria and
standards have been developed, but they are not
clear. The educator’s approach to using formative
assessment is rudimentary, including only some of
the instructional outcomes.

The educator accepts responsibility for the success
of all students but has only a limited repertoire of
strategies to use. Adjustment of the lesson in
response to assessment is minimal or ineffective.

Critical Attributes

® I earning activities are boring and/or not well
aligned to the instructional goals.

e Materials are not engaging or do not meet
instructional outcomes.

e Instructional groups do not support learning.

e Lesson plans are not structured or sequenced and
are unrealistic in their expectations.

e Assessments do not match instructional

outcomes.

Assessments lack criteria.

No formative assessments have been designed.

Assessment results do not affect future plans.

The educator ignores indications of student

boredom or lack of understanding.

The educator brushes aside students’ questions.

e The educator conveys to students that when they
have difficulty learning it is their fault.

e In reflecting on practice, the educator does not
indicate that it is important to reach all students.

e The educator makes no attempt to adjust the
lesson in response to student confusion.

e Learning activities are moderately challenging.

e Learning resources are suitable, but there is
limited variety.

e Instructional groups are random, or they only
partially support objectives.

¢ Lesson structure is uneven or may be unrealistic
about time expectations.

¢ Only some of the instructional outcomes are
addressed in the planned assessments.

e Assessment criteria are vague.

® Plans refer to the use of formative assessments,
but they are not fully developed.

e Assessment results are used to design lesson
plans for the whole class, not individual students.

e The educator makes perfunctory attempts to
incorporate students’ questions and interests into
the lesson.

e The educator conveys to students a level of
responsibility for their learning but also his
uncertainty about how to assist them.

e Inreflecting on practice, the educator indicates
the desire to reach all students but does not
suggest strategies for doing so.

e The educator’s attempts to adjust the lesson are
partially successful.

As educators develop, they may ask, “How do L...” or “Why do L...”

interact with my colleagues to identify typically difficult concepts or skills for students in order to re-examine and
strengthen plans for future lessons?
proactively prepare for appropriate adjustments based on my assessment of student learning while teaching?

strengthen existing plans for students at identified levels of English proficiency?

reflect on my successes and struggles and apply what I have learned about effective and ineffective strategies to
existing plans for future lessons? ’
reflect on my successes and struggles with the use of curriculum and apply what I have learned to existing plans
for future lessons?
capture what I have learned during a particular lesson so that I can revisit my plans in advance ofteaching the

lesson again?

O

O

O

[1 strengthen existing plans for students with special needs?
O

O

O
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Element 4.5

Applying

Integrating

Adapting
instructional plans
and curricular
materials to meet
the assessed
learning needs of

Most of the learning activities are aligned with the
instructional outcomes and follow an organized
progression suitable to groups of students. The learning
activities have reasonable time allocations; they represent
significant cognitive challenge, with some differentiation
for different groups of students and varied use of
instructional groups.

All the instructional outcomes may be assessed by the
proposed assessment plan; assessment methodologies
may have been adapted for groups of students.
Assessment criteria and standards are clear. The educator
has a well-developed strategy for using formative
assessment and has designed particular approaches to be
used.

The sequence of learning activities follows a coherent
sequence, is aligned to instructional goals, and is
designed to engage students in high-level cognitive
activity. These are appropriately differentiated for
individual learners. Instructional groups are varied
appropriately, with some opportunity for student choice.
All the instructional outcomes may be assessed by the
proposed assessment plan, with clear criteria for assessing
student work. The plan contains evidence of student
contribution to its development. Assessment
methodologies have been adapted for individual students
as the need has arisen. The approach to using formative
assessment is well designed and includes student as well
as educator use of the assessment information.

Assessment criteria are clearly written.

e Plans include formative assessments to use during

instruction.

® Lesson plans indicate possible adjustments based on

formative assessment data.

e The educator incorporates students’ interests and

questions into the heart of the lesson.

The educator conveys to students that she has other
approaches to try when the students experience
difficulty.

e In reflecting on practice, the educator cites multiple

approaches undertaken to reach students having
difficulty.

e When improvising becomes necessary, the educator

makes adjustments to the lesson.

all students The educator successfully accommodates students’ The educator seizes an opportunity to enhance learning,
questions and interests. Drawing on a broad repertoire of | building on a spontaneous event or students’ interests, or
strategies, the educator persists in seeking approaches for | successfully adjusts and differentiates instruction to
students who have difficulty learning. If impromptu address individual student misunderstandings. Using an
measures are needed, the educator makes a minor extensive repertoire of instructional strategies and
adjustment to the lesson and does so smoothly. soliciting additional resources from the school or
community, the educator persists in seeking effective
approaches for students who need help.
e Learning activities are matched to instructional e Activities permit student choice.
outcomes. ® Learning experiences connect to other disciplines.
e Activities provide opportunity for higher-level ® The educator provides a variety of appropriately
thinking. challenging resources that are differentiated for
e The educator provides a variety of appropriately students in the class.
challenging materials and resources. e Lesson plans differentiate for individual student needs.
® [Instructional student groups are organized thoughtfully |® Assessments provide opportunities for student choice.
to maximize learning and build on students’ strengths. |® Students participate in designing assessments for their
e The plan for the lesson or unit is well structured, with own work.
reasonable time allocations. e Educator-designed assessments are authentic, with
o All the learning outcomes have a method for real-world application as appropriate.
assessment. e Students develop rubrics according to educator-
e Assessment types match learning expectations. specified learning objectives.
e Plans indicate modified assessments when they are e Students are actively involved in collecting
Critical Attributes necessary for some students. information from formative assessments and provide

input.
The educator seizes on a teachable moment to enhance
a lesson.

e The educator conveys to students that she won’t

consider a lesson “finished” until every student
understands that she has a broad range of approaches
to use.

In reflecting on practice, the educator can cite others in
the school and beyond whom he has contacted for
assistance in teaching some students.

o The educator’s adjustments to the lesson, when they

are needed, are designed to assist individual students.

Examples of evidence that demonstrate I am addressing this standard:
0} Collaboration notes reflect changes in instruction based on the success of strategies used in priorlessons
[J Adapt lesson sequence based on review of success or challenges of previous lessons
O Lesson plans are organized for easy reference and modification in the future
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CSTP S Assessing Students for Learning

Element 5.1 Not Effective Emerging
Assessment procedures are not congruent with Assessment procedures are partially congruent with
instructional outcomes and lack criteria by which instructional outcomes. Assessment criteria and
Applying student perforrpance will be assesged. The educa'for standards have been developed, but 'fhey are not
knowledge of the has no plan to incorporate formative assessment in | clear. The efiucatqr’s appro:ftch to using formative
purposes, the lesson or unit. asse_ssment‘ls rudimentary, including only some of
charitteristes Students do not appear to be aware of the the instructional outcomes.
2 assessment criteria, and there is little or no Students appear to be only partially aware of the
. and uses of monitoring of student learning; feedback is absent assessment criteria, and the educator monitors
different types of or of poor quality. Students do not engage in self-or | student learning for the class as a whole. Questions
assessments peer-assessment. and assessments are rarely used to diagnose
evidence of learning. Feedback to students is
general, and few students assess their own work.
e Assessments do not match instructional ¢ Only some of the instructional outcomes are
outcomes. addressed in the planned assessments.
e Assessments lack criteria. ® Assessment criteria are vague.
e No formative assessments have been designed. @ Plans refer to the use of formative assessments,
o Assessment results do not affect future plans. but they are not fully developed.
e The educator gives no indication of what high- ® Assessment results are used to design lesson
quality work looks like. plans for the whole class, not individual students.
s R e The educator makes no effort to determine e There is little evidence that the students
Critical Attributes whether students understand the lesson. understand how their work will be evaluated.
e Students receive no feedback, or feedback is e The educator monitors understanding througha
global or directed to only one student. single method, or without eliciting evidence of
® The educator does not ask students to evaluate understanding from students.
their own or classmates’ work. e Feedback to students is vague and not oriented
toward future improvement of work.
e The educator makes only minor attempts to
engage students in self- or peer assessment.

As educators develop, they may ask, “How do I...” or “Why do I...”

[J become knowledgeable of the different types of assessments--and their uses, benefits, and limitations--that T draw
on to inform my instruction?
select assessment strategies and instruments appropriate to the learning outcomes being evaluated?

appropriate to my students?

O
O use my knowledge of assessment concepts such as validity, reliability, and bias to chooseassessments
O

design grading practices that draw on multiple sources of information and reflect student learning?
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Element 5.1 Applying Integrating
All the instructional outcomes may be assessed by All the instructional outcomes may be assessed by
the proposed assessment plan; assessment the proposed assessment plan, with clear criteria for
methodologies may have been adapted for groups of | assessing student work. The plan contains evidence
students. Assessment criteria and standards are of student contribution to its development.
clear. The educator has a well-developed strategy Assessment methodologies have been adapted for
for using formative assessment and has designed individual students as the need has arisen. The
Applying particular approaches to be used. app_roach to u§ing formative assessment is well
knowledge of the Stpdepts appear to be aware qf the assessment . designed and mcludes.student as well as educator
purposes, criteria, and the educator monitors student learning | use of the assessment information.
A for groups of students. Questions and assessments Assessment is fully integrated into instruction,
characteristics, . . . . .
are regularly used to diagnose evidence of learning. | through extensive use of formative assessment.
3 and uses of Educator feedback to groups of students is accurate | Students appear to be aware of, and there is some
different types of | .4 specific; some students engage in self- evidence that they have contributed to, the
assessments assessment. assessment criteria. Questions and assessments are
used regularly to diagnose evidence of learning by
individual students. A variety of forms of feedback,
from both educator and peers, is accurate and
specific and advances learning. Students self-assess
and monitor their own progress. The educator
successfully differentiates instruction to address
individual students’ misunderstandings.
e All the learning outcomes have a method for e Assessments provide opportunities for student
assessment. choice.
o Assessment types match learning expectations. @ Students participate in designing assessments for
e Plans indicate modified assessments when they their own work.
are necessary for some students. e Educator-designed assessments are authentic,
e Assessment criteria are clearly written. with real-world application as appropriate.
e Plans include formative assessments to use during | ® Students develop rubrics according to educator-
instruction. specified learning objectives.
® Lesson plans indicate possible adjustments based | @ Students are actively involved in collecting
on formative assessment data. information from formative assessments and
e The educator makes the standards of high-quality provide input.
work clear to students. e Students indicate that they clearly understand the
_Critical e The educator elicits evidence of student characteristics of high-quality work, and there is
‘Attributes understanding. evidence that students have helped establish the
e Students are invited to assess their own work and evaluation criteria.
make improvements; most of them do so. e The educator is constantly “taking the pulse” of
® Feedback includes specific and timely guidance, the class; monitoring of student understanding is
at least for groups of students. sophisticated and continuous and makes use of
strategies to elicit information about individual
student understanding.

e Students monitor their own understanding, either
on their own initiative or as a result of tasks set
by the educator.

e High-quality feedback comes from many sources,
including students; it is specific and focused on
improvement.

Examples of evidence that demonstrate I am addressing this standard:
Effective use of both formative and summative assessments
Standardized assessment results are used appropriately
Appropriate assessment information is used in student meetings (i.e. SST meetings. 504 meetings, IEPs,
parent conferences)

Grading is based on multiple measures and multiple assignments
Assessments are based on the standards of the grade or course

o0 OO0
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Element 5.2

Not Effective

Emerging

The educator displays minimal understanding of how students
learn- and little knowledge of their varied approaches to
learning, knowledge and skills, special needs, and interests and
cultural heritages- and does not indicate that such knowledge
is valuable.

Learning activities are poorly aligned with the instructional

The educator displays generally accurate knowledge of how
students learn and of their varied approaches to learning,
knowledge and skills, special needs, and interests and cultural
heritages, yet may apply this knowledge not to individual
students but to the class as a whole.

Some of the learning activities and materials are aligned with

No formative assessments have been designed.

Assessment results do not affect future plans.

The educator gives no indication of what high-quality work

looks like.

® The educator makes no effort to determine whether students
understand the lesson.

o Students receive no feedback, or feedback is global or
directed to only one student.

e The educator does not ask students to evaluate their own or

classmates’ work.

Collecting | outcomes, do not follow an organized progression, are not the instructional outcomes and represent modérate cognitive
and designed to engage students in active intellectual activity, and | challenge, but with no differentiation for different students.
analyzing haye unrealistic ti.m.e .allocations. Instruc.tional groups are not Ins?ructional groups parti.ally support the activities, with some
assessment | Svitable to the activities and offer no variety. variety. The lesson or unit has a recognizable structure, but the
d Assessment procedures are not congruent with instructional progression of activities is uneven, with only some reasonable
ata from a o X . . .
% outcomes and lack criteria by which student performance will | time allocations.
variety of be assessed. The educator has no plan to incorporate formative | Assessment procedures are partially congruent with
o) 0 | assessment in the lesson or unit. instructional outcomes. Assessment criteria and standards have
inform Students do not appear to be aware of the assessment criteria, been developed, but they are not clear. The educator’s
instruction | and there is little or no monitoring of student learning; approach to using formative assessment is rudimentary,
feedback is absent or of poor quality. Students do not engage including only some of the instructional outcomes.
in self- or peer-assessment. Students appear to be only partially aware of the assessment
criteria, and the educator monitors student learning for the
class as a whole. Questions and assessments are rarely used to
diagnose evidence of learning. Feedback to students is general,
and few students assess their own work.
e The educator does not understand child development ® The educator cites developmental theory but does not seek
characteristics and has unrealistic expectations for students. to integrate it into lesson planning.
o The educator does not try to ascertain varied ability levels ® The educator is aware of the different ability levels in the
among students in the class. class but tends to teach to the “whole group.”
e The educator is not aware of students’ interests or cultural ® The educator recognizes that students have different
heritages. interests and cultural backgrounds but rarely draws on their
® The educator takes no responsibility to learn about students’ contributions or differentiates materials to accommodate
medical or learning disabilities. those differences.
® Learning activities are boring and/or not well aligned tothe | e The educator is aware of medical issues and learning
instructional goals. disabilities with some students but does not seek to
® Materials are not engaging, or do not meet instructional understand the implications of that knowledge.
outcomes. ® Learning activities are moderately challenging.
o Instructional groups do not support learning. ® Learning resources are suitable, but there is limited variety.
® Lesson plans are not structured or sequenced and are ® Instructional groups are random, or they only partially
unrealistic in their expectations. support objectives.
. Critical Assessments do not match instructional outcomes. ® Lesson s'tructure is uneven or may be unrealistic about time
3 Assessments lack criteria. expectations.
Attributes

o Only some of the instructional outcomes are addressed in
the planned assessments.

e Assessment criteria are vague.

¢ Plans refer to the use of formative assessments, but they are
not fully developed.

® Assessment results are used to design lesson plans for the
whole class, not individual students.

e There is little evidence that the students understand how
their work will be evaluated.

® The educator monitors understanding through a single
method, or without eliciting evidence of understanding
from students.

e Feedback to students is vague and not oriented toward
future improvement of work.

e The educator makes only minor attempts to engage students
in self- or peer assessment.

As educators develop, they may ask, “How do I...” or “Why do L...”
O  keep a continuous and comprehensive record of group and individual achievement?

select, design, and use assessment tools appropriate to what is being assessed?
collect, select, and reflect upon evidence of student learning?
work with families to gather information about all students and their learning?

use a range of assessment strategies to implement and monitor individualized student learning goals (including IEP

goals)?

assess student behavior to support learning?
interpret data based on how an assessment is scored and what results it reports?

O
O
O
E use standardized tests, diagnostic tools, and developmental assessments to understand student progress?
O
O
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Element Applying Integrating
5.2
The educator understands the active nature of student learning and | The educator understands the active nature of student learning and
attains information about levels of development for groups of acquires information about levels of development for individual
students. The educator also purposefully acquires knowledge from | students. The educator also systematically acquires knowledge from
several sources about groups of students’ varied approaches to several sources about individual students’ varied approaches to
learning, knowledge and skills, special needs, and interests and learning, knowledge and skills, special needs, and interests and
cultural heritages. cultural heritages.
Most of the learning activities are aligned with the instructional The sequence of learning activities follows a coherent sequence, is
outcomes and follow an organized progression suitable to groups aligned to instructional goals, and is designed to engage students in
of students. The learning activities have reasonable time high-level cognitive activity. These are appropriately differentiated for
Collecting | ,jjocations; they represent significant cognitive challenge, with individual learners. Instructional groups are varied appropriately, with
and some differentiation for different groups of students and varied some opportunity for student choice.
analyzing | use of instructional groups. All the instructional outcomes may be assessed by the proposed
assessment | All the instructional outcomes may be assessed by the proposed assessment plan, with clear criteria for assessing student work. The
data from | assessment plan; assessment methodologies may have been plan contains evidence of student contribution to its development.
a variety | adapted for groups of students. Assessment criteria and standards Assessment methodologies have been adapted for individual students
of sources | are clear. The educator has a well-developed strategy for using as the need has arisen. The approach to using formative assessment is
toinform | formative assessment and has designed particular approaches to be | well designed and includes student as well as educator use of the
instruction | used. assessment information.
Students appear to be aware of the assessment criteria, and the Assessment is fully integrated into instruction, through extensive use
educator monitors student learning for groups of students. of formative assessment. Students appear to be aware of, and there is
Questions and assessments are regularly used to diagnose some evidence that they have contributed to, the assessment criteria.
evidence of learning. Educator feedback to groups of students is Questions and assessments are used regularly to diagnose evidence of
accurate and specific; some students engage in self-assessment. learning by individual students. A variety of forms of feedback, from
both educator and peers, is accurate and specific and advances
learning. Students self-assess and monitor their own progress. The
educator successfully differentiates instruction to address individual
students’ misunderstandings.
e The educator knows, for groups ofstudents, their levels of o The educator uses ongoing methods to assess students’ skill levels
cognitive development, and designs instructionaccordingly.
e The educator is aware of the different cultural groups in the o The educator seeks out information from all students about their
class. cultural heritages.
o The educator has a good idea of the range of interestsof o The educator maintains a system of updated student recordsand
students in the class. incorporates medical and/or learning needs into lessonplans.
e The educator has identified “high,” “medium,” and “low” e Activities permit student choice.
groups of students within the class. ® Learning experiences connect to otherdisciplines.
¢ The educator is well informed about students” culturalheritages | ® The educator provides a variety of appropriately challenging
and incorporates this knowledge in lessonplanning. resources that are differentiated for students in the class.
® The educator is aware of the special needs represented by o Lesson plans differentiate for individual student needs.
students in the class. e Assessments provide opportunities for student choice.
e Learning activities are matched toinstructional outcomes. e Students participate in designing assessments for their own work.
e Activities provide opportunity for higher-level thinking. e Educator-designed assessments are authentic, with real-world
e The educator provides a variety of appropriately challenging application as appropriate.
materials and resources. e Students develop rubrics according to educator-specified learning
Criti e Instructional student groups are organized thoughtfullyto objectives.
itical . . . s . . . . .
Attributes maximize learning and bulld.or.l students strengths: . Studen‘ts are actively involved in cqllectmg information from
e The plan for the lesson or unit is well structured, with formative assessments and provide input.
reasonable time allocations o Students indicate that they clearly understand the characteristics of
o All the learning outcomes have a method forassessment. high-quality work, and there is evidence that students have helped
® Assessment types match learning expectations. establish the evaluation criteria.
o Plans indicate modified assessments when they arenecessary ® The educator is constantly “taking the pulse” of the class;
for some students. monitoring of student understanding is sophisticated and
® Assessment criteria are clearly written. continuous and makes use of strategies to elicit informationabout
e Plans include formative assessments to use during instruction. individual student understanding,
o Lesson plans indicate possible adjustments based on formative e Students monitor their own understanding, either on their own
assessment data. initiative or as a result of tasks set by the educator.
® The educator makes the standards of high-quality work clearto | e High-quality feedback comes from many sources, including
students. students; it is specific and focused onimprovement.
e The educator elicits evidenceof student understanding.
e Students are invited to assess their own work and make
improvements; most of them do so.
® Feedback includes specific and timely guidance, at least for
groups of students.

What evidence proves that I am addressing this standard?

oo

Frequent use of the district data system
Anecdotal records, observation, quizzes, student work samples are used in addition to summative assessments to guide

instruction

oo

Assessment strategies are used which inform daily progress of students
Parent conferences are held as scheduled and additional conferences are held as needed to give and receive information
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Element 5.3

Not Effective

Emerging

Reviewing
data, both
individually
and with
colleagues, to
monitor
student
learning

Students do not appear to be aware of the assessment
criteria, and there is little or no monitoring of student
learning; feedback is absent or of poor quality.
Students do not engage in self- or peer-assessment.
The educator’s relationships with colleagues are
negative or self-serving. The educator avoids
participation in a professional culture of inquiry,
resisting opportunities to become involved. The
educator avoids becoming involved in school events
or school and district projects.

Students appear to be only partially aware of the
assessment criteria, and the educator monitors student
learning for the class as a whole. Questions and
assessments are rarely used to diagnose evidence of
learning. Feedback to students is general, and few
students assess their own work.

The educator maintains cordial relationships with
colleagues to fulfill duties that the school or district
requires. The educator participates in the school’s
culture of professional inquiry when invited to do so.
The educator participates in school events and school
and district projects when specifically asked.

Critical
Attributes

e The educator gives no indication of what high-
quality work looks like.

¢ The educator makes no effort to determine whether
students understand the lesson.

e Students receive no feedback, or feedback is global
or directed to only one student.

e The educator does not ask students to evaluate their
own or classmates’ work.

e The educator’s relationships with colleagues are
characterized by negativity or combativeness.

e The educator purposefully avoids contributing to
activities promoting professional inquiry.

e The educator avoids involvement in school
activities and district and community projects.

e There is little evidence that the students understand
how their work will be evaluated.

® The educator monitors understanding througha
single method, or without eliciting evidence of
understanding from students.

e Feedback to students is vague and not oriented
toward future improvement of work.

e The educator makes only minor attempts to engage
students in self- or peer assessment.

e The educator has cordial relationships with
colleagues.

e When invited, the educator participates in activities
related to professional inquiry.

® When asked, the educator participates in school
activities, as well as district and community
projects.

As educators develop, they may ask, “How do I...” or “Why do I...”

Ooo0oooao

review student assessment data with colleagues?
use assessment results to monitor my teaching and guide planning and instruction?

use assessment information to determine when and how to revisit content that has been taught?
use assessment data to eliminate gaps between students’ potential and their performance?

use assessment results to plan instruction to support English learners?

use assessment results to plan instruction to support students' IEPs?
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Element 5.3

Applying

Integrating

Reviewing
data, both
individually
and with
colleagues, to
monitor
student
learning

Students appear to be aware of the assessment
criteria, and the educator monitors student learning
for groups of students. Questions and assessments are
regularly used to diagnose evidence of learning.
Educator feedback to groups of students is accurate
and specific; some students engage in self-
assessment.

The educator’s relationships with colleagues are
characterized by mutual support and cooperation; the
educator actively participates in a culture of
professional inquiry. The educator volunteers to
participate in school events and in school and district
projects, making a substantial contribution.

Assessment is fully integrated into instruction,
through extensive use of formative assessment.
Students appear to be aware of, and there is some
evidence that they have contributed to, the assessment
criteria. Questions and assessments are used regularly
to diagnose evidence of learning by individual
students. A variety of forms of feedback, from both
educator and peers, is accurate and specific and
advances learning. Students self-assess and monitor
their own progress. The educator successfully
differentiates instruction to address individual
students’ misunderstandings.

The educator’s relationships with colleagues are
characterized by mutual support and cooperation, with
the educator taking initiative in assuming leadership
among the faculty. The educator takes a leadership
role in promoting a culture of professional inquiry.
The educator volunteers to participate in school events
and district projects, making a substantial contribution
and assuming a leadership role in at least one aspect
of school or district life.

Critical
Attributes

e The educator makes the standards of high-quality
work clear to students.

e The educator elicits evidence of student
understanding.

e Students are invited to assess their own work and
make improvements; most of them do so.

® Feedback includes specific and timely guidance, at
least for groups of students.

® The educator has supportive and collaborative
relationships with colleagues.

e The educator regularly participates in activities
related to professional inquiry.

® The educator frequently volunteers to participate in
school events and school district and community
projects.

e Students indicate that they clearly understand the

characteristics of high-quality work, and there is
evidence that students have helped establish the
evaluation criteria.

¢ The educator is constantly “taking the pulse” ofthe
class; monitoring of student understanding is
sophisticated and continuous and makes use of
strategies to elicit information about individual
student understanding.

e Students monitor their own understanding, either
on their own initiative or as a result of tasks set by
the educator.

® High-quality feedback comes from many sources,
including students; it is specific and focused on
improvement.

® The educator takes a leadership role in promoting
activities related to professional inquiry.

® The educator regularly contributes to and leads
events that positively impact school life.

e The educator regularly contributes to and leads
significant district and community projects.

Examples of evidence that demonstrate I am addressing this standard:

L] PLC (Grade or dept. collaboration) meetings are attended as scheduled and minutes reflect analysis ofdata
Ll Data is reviewed to determine next steps in progress of students in various subgroups

0 Data is analyzed following each assessment to determine future instruction
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Element 5.4

Not Effective

Emerging

Using
assessment
data to
establish
learning goals
and to plan,
differentiate,
and modify
instruction

Assessment procedures are not congruent with
instructional outcomes and lack criteria by which
student performance will be assessed. The educator
had no plan to incorporate formative assessment in the
lesson or unit.

Students do not appear to be aware of the assessment
criteria, and there is little or no monitoring of student
learning; feedback is absent or of poor quality.
Students do not engage in self- or peer-assessment.

Assessment procedures are partially congruent with
instructional outcomes. Assessment criteria and
standards have been developed, but they are not clear.
The educator’s approach to using formative
assessment is rudimentary, including only some of the
instructional outcomes.

Students appear to be only partially aware of the
assessment criteria, and the educator monitors student
learning for the class as a whole. Questions and
assessments are rarely used to diagnose evidence of
learning. Feedback to students is general, and a few
students assess their work.

Critical
Attributes

e Assessments do not match instructional outcomes.

e Assessments lack criteria.

e No formative assessments have been designed.

e Assessment results do not affect future plans.

e The educator gives no indication of what high-
quality work looks like.

e The educator makes no effort to determine whether
students understand the lesson.

e Students receive no feedback, or feedback is global
or directed to only one student.

e The educator does not ask students to evaluate their
own or classmates’ work.

e Only some of the instructional outcomes are
addressed in the planned assessments.

e Assessment criteria are vague.

® Plans refer to the use of formative assessments, but
they are not fully developed.

® Assessment results are used to design lesson plans
for the whole class, not individual students.

® There is little evidence that the students understand
how their work will be evaluated.

¢ The educator monitors understanding througha
single method, or without eliciting evidence of
understanding from students.

® Feedback to students is vague and not oriented
toward future improvement of work.

® The educator makes only minor attempts to engage
students in self- or peer assessment.

As educators develop, they may ask, “How do L...” or “Why do I...”

ooooood

draw upon assessment data to support development of learning goals?
review and revise learning goals with students over time?
ensure that student learning goals reflect key subject matter concepts, skills, and applications?
use informal assessments to adjust instruction while teaching?
use multiple sources of assessment to measure student progress and revise instructional plans?

work to differentiate goals and plans based on assessed needs of my diverse learners?

address the specific needs of English learners and students with special needs as I use assessments to inform my
instruction?
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Element 5.4

Applying

Integrating

Using
assessment
data to
establish
learning goals
and to plan,
differentiate,
and modify
instruction

All the instructional outcomes may be assessed by the
proposed assessment plan; assessment methodologies
may have been adapted for groups of students.
Assessment criteria and standards are clear. The
educator has a well- developed strategy for using
formative assessment and has designed particular
approaches to be used.

Students appear to be aware of the assessment
criteria, and the educator monitors student learning
for groups of students. Questions and assessments are
regularly used to diagnose evidence of learning.
Educator feedback to groups of students is accurate
and specific; some students engage in self-
assessment.

All the instructional outcomes may be assessed by the
proposed assessment plan, with clear criteria for
assessing student work. The plan contains evidence of
student contribution to its development. Assessment
methodologies have been adapted for individual
students as the need has arisen. The approach to using
formative assessment is well designed and includes
student as well as educator use of the assessment
information.

Assessment is fully integrated into instruction,
through extensive use of formative assessment.
Students appear to be aware of, and there is some
evidence that they have contributed to, the assessment
criteria. Questions and assessments are used regularly
to diagnose evidence of learning by individual
students. A variety of forms of feedback, from both
educator and peers, is accurate and specific and
advances learning. Students self-assess and monitor
their own progress. The educator successfully
differentiates instruction to address individual
students’ misunderstandings.

Critical
Attributes

o All the learning outcomes have a method for
assessment.

e Assessment types match learning expectations.

e Plans indicate modified assessments when they are
necessary for some students.

e Assessment criteria are clearly written.

e Plans include formative assessments to use during
instruction.

e Lesson plans indicate possible adjustments based on
formative assessment data.

e The educator makes the standards of high-quality
work clear to students.

® The educator elicits evidence of student
understanding.

e Students are invited to assess their own work and
make improvements; most of them do so.

® Feedback includes specific and timely guidance, at
least for groups of students.

® Assessments provide opportunities for student
choice.

e Students participate in designing assessments for
their own work.

e Educator-designed assessments are authentic, with
real-world application as appropriate.

® Students develop rubrics according to educator-
specified learning objectives.

® Students are actively involved in collecting
information from formative assessments and
provide input.

e Students indicate that they clearly understand the
characteristics of high-quality work, and there is
evidence that students have helped establish the
evaluation criteria.

® The educator is constantly “taking the pulse” ofthe
class; monitoring of student understanding is
sophisticated and continuous and makes use of
strategies to elicit information about individual
student understanding.

e Students monitor their own understanding, either on
their own initiative or as a result of tasks set by the
educator.

e High-quality feedback comes from many sources,
including students; it is specific and focused on
improvement.

Examples of evidence that demonstrate I am addressing this standard:
[J Learning goals are revisited with students periodically throughout the year
[0 Assessments results are reviewed for each subgroup of students

O A variety of assessments are used to make instructional decisions

[0 Assessments are based on the concepts, skills, or applications taught
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Element 5.5 Not Effective Emerging
Involving all | Assessment procedures are not congruent with Assessment procedures are partially congruent with
students in instructional outcomes and lack criteria by which instructional outcomes. Assessment criteria and
5 student performance will be assessed. The educator standards have been developed, but they are not clear.
self- pertorn : : pec v
has no plan to incorporate formative assessment in the | The educator’s approach to using formative
assessment, X . . . .
3 lesson or unit. assessment is rudimentary, including only some of the
goal setting, . .
instructional outcomes.
and
monitoring
progress
® Assessments do not match instructional outcomes. e Only some of the instructional outcomes are
e Assessments lack criteria addressed in the planned assessments.
= e No formative assessments have been designed ® Assessment criteria are vague.
Critical .
Aftributes ® Assessment results do not affect future plans e Plans refer to the use of formative assessments, but

they are not fully developed.

® Assessment results are used to design lesson plans

for the whole class, not individual students.

As educators develop, they may ask, “How do L...” or “Why do I...”
make assessment integral to the learning process?
make assessment an interactive process between educator and student?
model self-assessment strategies for all students?
develop and use tools and guidelines that help all students assess their work and monitor their learning goals?
provide opportunities for all students to engage in peer discussion and reflection of their work?

provide opportunities for all students to demonstrate and reflect on their learning inside and outside of the

Ooooooog

classroom?
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Element 5.5

Applying

Integrating

Involving all
students in self-
assessment, goal

setting, and
monitoring
progress

All the instructional outcomes may be assessed by
the proposed assessment plan; assessment
methodologies may have been adapted for groups of
students. Assessment criteria and standards are clear.
The educator has a well-developed strategy for using
formative assessment and has designed particular
approaches to be used.

All the instructional outcomes may be assessed by
the proposed assessment plan, with clear criteria for
assessing student work. The plan contains evidence
of student contribution to its development.
Assessment methodologies have been adapted for
individual students as the need has arisen. The
approach to using formative assessment is well
designed and includes student as well as educator use
of the assessment information.

Critical
Attributes

All the learning outcomes have a method for
assessment.

Assessment types match learning expectations.
Plans indicate modified assessments when they are
necessary for some students.

Assessment criteria are clearly written.

e Plans indicate formative assessments to use during

instruction.
Lesson plans indicate possible adjustments based
on the formative assessment data.

Assessments provide opportunities for student
choice.

Students participate in designing assessments for
their own work.

Educator-designed assessments are authentic with
real- world application as appropriate.

Students develop rubrics according to educator-
specified learning objectives.

Students are actively involved in collecting
information from formative assessments and
provide input.

Examples of evidence that demonstrate I am addressing this standard:

0  Students use rubrics

[0  Students establish their own learning goals

L1 Students reflect on their learning individually or in groups

[1  Students can revise work products based on feedback from peers
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Element 5.6 Not Effective Emerging
Using available | The educator’s system for maintaining information The educator’s system for maintaining information
technologies to | on student completion of assignments and student on student completion of assignments and student
assist in progress in learning is nonexistent or in disarray. the | progress in learning is rudimentary and only partially
assessment, _edugator’s records for non instructional activi.ties are gffectivg. The e(‘iu.ca_ltor’s records for non '
analysis, and in disarray, the result being errors and confusion. instructional activities are adequgte but inefficient
=5 and, unless given frequent oversight by the educator,
cm;l;_];:::lce?::on prone to errors.
learning
® There is no system for either instructional or non- | ® The educator has a process for recording student
instructional records. work completion. However, it may be out of date
e Record keeping systems are in disarray and or may not permit students to access the
Critical provide incorrect or confusing information. information. .
Attributes e The educ_ator’s process for tracking student
progress is cumbersome to use.
e The educator has a process for tracking some, but
not all, non-instructional information, and it may
contain some errors.

As educators develop, they may ask, “How do L...” or “Why do I...”

[J become familiar with and select technology resources that support assessment practices?

O use technology to analyze student learning and inform instruction?

[J use appropriate technology resources to communicate students’ learning to students and their families?
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Element 5.6

Applying

Integrating

Using available
technologies to
assist in
assessment,
analysis, and
communication
of student
learning

The educator’s system for maintaining
information on student completion of
assignments, student progress in learning, and
non-instructional records is fully effective.

The educator’s system for maintaining
information on student completion of
assignments, student progress in learning, and
non-instructional records is fully effective.
Students contribute information and participate
in maintaining the records.

Critical
Attributes

e The educator’s process for recording
completion of student work is efficient and
effective; students have access to information
about completed and/or missing assignments.

® The educator has an efficient and effective
process for recording student attainment of
learning goals; students are able to see how
they’re progressing.

® The educator’s process for recording non-
instructional information is both efficient and
effective.

e Students contribute to and maintain records
indicating completed and outstanding work
assignments.

# Students contribute to and maintain data files
indicating their own progress in learning.

e Students contribute to maintaining non-
instructional records for the class.

What evidence proves that I am addressing this standard?

ooono

Use of the district adopted data collection technology
Use of electronic media to develop rubrics to assess student learning.

Use of electronic media to develop rubrics to enhance student understanding of learning objectives.
Use of electronic grade book
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Element 5.7 Not Effective Emerging
Students do not appear to be aware of the Students appear to be only partially aware of the
assessment criteria, and there is little or no assessment criteria, and the educator monitors
i monitoring of student .learning; feedback is studegt learning for the class as a whole.
STt absent or of poor quality. Students do not Questlons apd assessments’ are rarely used to
information to | C&3g¢ in self- or peer-:%sses.sment. . dlagnose.ewdence of learning. Feedback to _
share timely and The. educatgr provides little 1nf01.’n'1at10n about students is general, and few students assess their
comprehensible the instructional program to families. The own work. .
feedback with educator’.s communlcatlon about students’ The educ_ator mz'lkes sp.or‘adlc attempts to
adbots progress is minimal. The ed.uf:ator does not f:ommuplcate with families about the
and their respond, or responds insensitively, to parental ¥nst_ru.ct10nal program and about the progress of
families concerns. individual students, but does not attempt to
engage families in the instructional program.
Moreover, the communication that does take
place may not be culturally sensitive to those
families.
e The educator gives no indication of what e There is little evidence that the students
high-quality work looks like. understand how their work will be evaluated.
® The educator makes no effort to determine e The educator monitors understanding through
whether students understand the lesson. a single method, or without eliciting evidence
e Students receive no feedback, or feedback is of understanding from students.
global or directed to only one student. e Feedback to students is vague and not
e The educator does not ask students to evaluate oriented toward future improvement of work.
their own or classmates’ work. e The educator makes only minor attempts to
Critical € Little or 1o informatiop reggrding the engage studqntg in self- or peer assessment.
Attributes instructional program is available to parents. ® School- or district-created materials about the
e Families are unaware of their children’s instructional program are sent home.
progress. e The educator sends home infrequent or
e Family engagement activities are lacking. incomplete information about the
e There is some culturally inappropriate instructional program.
communication. e The educator maintains a school-required
gradebook but does little else to inform
families about student progress.
® Some of the educator’s communications are
inappropriate to families’ cultural norms.

As educators develop, they may ask, “How do L...” or “Why do L...”

[1 provide all students with information about their progress as they engage in learning activities?
[1 initiate regular and timely contact with families and resource providers about student progress?
0 communicate assessment results to families in ways that are respectful and understandable?

U provide families with ways to use assessment information at home to improve student learning?
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Element 5.7

Applying

Integrating

Using
assessment
information to
share timely and
comprehensible
feedback with
students
and their
families

Students appear to be aware of the assessment
criteria, and the educator monitors student learning
for groups of students. Questions and assessments
are regularly used to diagnose evidence of learning.
Educator feedback to groups of students is accurate
and specific; some students engage in self-
assessment.

The educator provides frequent and appropriate
information to families about the instructional
program and conveys information about individual
student progress in a culturally sensitive manner. The
educator makes some attempts to engage families in
the instructional program.

Assessment is fully integrated into instruction,
through extensive use of formative assessment.
Students appear to be aware of, and there is some
evidence that they have contributed to, the
assessment criteria. Questions and assessments are
used regularly to diagnose evidence of learning by
individual students. A variety of forms of feedback,
from both educator and peers, is accurate and
specific and advances learning. Students self-assess
and monitor their own progress. The educator
successfully differentiates instruction to address
individual students’ misunderstandings.

The educator communicates frequently with families
in a culturally sensitive manner, with students
contributing to the communication. The educator
responds to family concerns with professional and
cultural sensitivity. The educator’s efforts to engage
families in the instructional program are frequent and
successful.

Critical
Attributes

e The educator makes the standards of high-quality
work clear to students.

¢ The educator elicits evidence of student
understanding.

e Students are invited to assess their own work and
make improvements; most of them do so.

e Feedback includes specific and timely guidance, at
least for groups of students.

e The educator regularly makes information about
the instructional program available.

® The educator regularly sends home information
about student progress.

e The educator develops activities designed to
engage families successfully and appropriately in
their children’s learning.

e Most of the educator’s communications are
appropriate to families’ cultural norms.

o Students indicate that they clearly understand the
characteristics of high-quality work, and there is
evidence that students have helped establish the
evaluation criteria.

e The educator is constantly “taking the pulse” of
the class; monitoring of student understanding is
sophisticated and continuous and makes use of
strategies to elicit information about individual
student understanding.

o Students monitor their own understanding, either
on their own initiative or as a result of tasks setby
the educator.

e High-quality feedback comes from many sources,
including students; it is specific and focused on
improvement. '

o Students regularly develop materials to inform
their families about the instructional program.,

® Students maintain accurate records about their
individual learning progress, and frequently share
this information with families.

e Students contribute to regular and ongoing
projects designed to engage families in the
learning process.

e All of the educator’s communications are highly
sensitive to families’ cultural norms.

Examples of evidence that demonstrate I am addressing this standard:
00 Has current data available for parent conferences, student progress meetings, 504 Plan meetings, IEP

meetings, etc.

Ooond

language translated if necessary, examples used, etc.)

Communicates with parents and colleagues in a timely manner regarding student progress
Give corrective and constructive feedback to students in a timely manner
Information is relayed to parents in a way that is comprehensible to each family (i.e. no professional jargon,
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CSTP 6 Developing as a Professional Educator

Element 6.1

Not Effective

Emerging

Reflecting on
teaching
practice in
support of
student learning

The educator does not know whether a lesson was
effective or achieved its instructional outcomes, or
the educator profoundly misjudges the success of a
lesson. The educator has no suggestions for how a
lesson could be improved.

The educator’s relationships with colleagues are
negative or self-serving. The educator avoids
participation in a professional culture of inquiry,
resisting opportunities to become involved. The
educator avoids becoming involved in school
events or school and district projects.

The educator has a generally accurate impression
of a lesson’s effectiveness and the extent to which
instructional outcomes were met. The educator
makes general suggestions about how a lesson
could be improved.

The educator maintains cordial relationships with
colleagues to fulfill duties that the school or district
requires. The educator participates in the school’s
culture of professional inquiry when invited to do
so. The educator participates in school events and
school and district projects when specifically
asked. '

Critical
Attributes

e The educator considers the lesson but draws
incorrect conclusions about its effectiveness.

e The educator makes no suggestions for
improvement.

e The educator’s relationships with colleagues are
characterized by negativity or combativeness.

® The educator purposefully avoids contributing to
activities promoting professional inquiry.

e The educator avoids involvement in school
activities and district and community projects.

e The educator has a general sense of whether or
not instructional practices were effective.

e The educator offers general modifications for
future instruction.

e The educator has cordial relationships with
colleagues.

e When invited, the educator participates in
activities related to professional inquiry.

e When asked, the educator participates in school
activities, as well as district and community
projects.

As educators develop, they may ask, “How do L...” or “Why do L...”¢

obooooo

assess my growth as a educator over time?

learn about teaching as I observe and interact with my students?
reflect on my instructional successes and dilemmas to move my practice forward?

analyze my teaching to understand what contributes to student learning?

formulate professional development plans that are based on my reflection and analysis?

develop awareness of potential bias that might influence my teaching or affect student learning?
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Element 6.1

Applying

Integrating

Reflecting on
teaching
practice in
support of
student learning

The educator makes an accurate assessment of a
lesson’s effectiveness and the extent to which it
achieved its instructional outcomes and can cite
general references to support the judgment. The
educator makes a few specific suggestions of what
could be tried another time the lesson is taught.
The educator’s relationships with colleagues are
characterized by mutual support and cooperation;
the educator actively participates in a culture of
professional inquiry. The educator volunteers to
participate in school events and in school and
district projects, making a substantial contribution.

The educator makes a thoughtful and accurate
assessment of a lesson’s effectiveness and the
extent to which it achieved its instructional
outcomes, citing many specific examples from the
lesson and weighing the relative strengths of each.
Drawing on an extensive repertoire of skills, the
educator offers specific alternative actions,
complete with the probable success of different
courses of action.

The educator’s relationships with colleagues are
characterized by mutual support and cooperation,
with the educator taking initiative in assuming
leadership among the faculty. The educator takes a
leadership role in promoting a culture of
professional inquiry. The educator volunteers to
participate in school events and district projects,
making a substantial contribution and assuming a
leadership role in at least one aspect of school or
district life.

Critical
Attributes

e The educator accurately assesses the

effectiveness of instructional activities used.

e The educator identifies specific ways in which a

lesson might be improved.

e The educator has supportive and collaborative

relationships with colleagues.

e The educator regularly participates in activities

related to professional inquiry.

e The educator frequently volunteers to participate

in school events and school district and
community projects.

e The educator’s assessment of the lesson is
thoughtful and includes specific indicators of
effectiveness.

e The educator’s suggestions for improvement
draw on an extensive repertoire.

e The educator takes a leadership role in promoting
activities related to professional inquiry.

e The educator regularly contributes to and leads
events that positively impact school life.

¢ The educator regularly contributes to and leads
significant district and community projects.

Examples of evidence that demonstrate I am addressing this standard:

Ooooood

colleagues.

Professional development plans are completed, updated, and communicated to supervisors
Professional development plans are based on demonstrated need.

Professional development plans include a variety of activities
Professional development plans target increased student achievement

Advice and suggestions are sought from resources such as coaches, grade level leaders, administrators and
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Element 6.2

Not Effective

Emerging

Establishing
professional
goals and
engaging in
continuous and
purposeful .
professional
growth and
development

The educator’s system for maintaining information
on student completion of assignments and student
progress in learning is nonexistent or in disarray. the
educator’s records for non instructional activities
are in disarray, the result being errors and
confusion.

The educator’s relationships with colleagues are
negative or self-serving. The educator avoids
participation in a professional culture of inquiry,
resisting opportunities to become involved. The
educator avoids becoming involved in school events
or school and district projects.

The educator’s system for maintaining information
on student completion of assignments and student
progress in learning is rudimentary and only
partially effective. The educator’s records for non
instructional activities are adequate but inefficient
and, unless given frequent oversight by the
educator, prone to errors.

The educator maintains cordial relationships with
colleagues to fulfill duties that the school or district
requires. The educator participates in the school’s
culture of professional inquiry when invited to do
so. The educator participates in school events and
school and district projects when specifically asked.

Critical
Attributes

e There is no system for either instructional or
non-instructional records.

e Record keeping systems are in disarray and
provide incorrect or confusing information.

e The educator’s relationships with colleagues are
characterized by negativity or combativeness.

e The educator purposefully avoids contributing to
activities promoting professional inquiry.

e The educator avoids involvement in school
activities and district and community projects.

e The educator has a process for recording student
work completion. However, it may be out of date
or may not permit students to access the
information.

@ The educator’s process for tracking student
progress is cumbersome to use.

e The educator has a process for tracking some, but
not all, non-instructional information, and it may
contain some errors.

e The educator has cordial relationships with
colleagues.

e When invited, the educator participates in
activities related to professional inquiry.

e When asked, the educator participates in school
activities, as well as district and community
projects.

As educators develop, they may ask, “How do I...” or “Why do ...

oo O ooo

maintain an attitude of lifelong learning?
establish goals and seek out opportunities for professional growth and development?

ensure that professional goals are informed by appropriate resources such as the knowledge base for teaching,
school and district priorities, colleagues, supervisors, mentors, and my personal reflections?

use professional literature, district professional development, and other professional opportunitiesto increase
my understanding of teaching and learning?

learn more about my own professional roles and responsibilities?

”

continue to seek out and refine approaches that make the curriculum accessible to all students?
expand my knowledge and effective application of new instructional methods and technologies?
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Element 6.2 Applying Integrating
The educator’s system for maintaining information | The educator’s system for maintaining information
on student completion of assignments, student on student completion of assignments, student
Establishing progress in learning, and non-instructional records progress in learning, and non-instructional records
professional is fully effective. is fully effective. Students contribute information
goals and The educator’s relationships with colleagues are and participate in maintaining the records.
engaging in characterized by mutual support and cooperation; The educator’s relationships with colleagues are
. the educator actively participates in a culture of characterized by mutual support and cooperation,
continuous and ST . A .
purposeful profegswna} inquiry. The educatpr volunteers to with the .educator taking initiative in assuming
: participate in school events and in school and leadership among the faculty. The educator takes a
professional district projects, making a substantial contribution. | leadership role in promoting a culture of
growth and professional inquiry. The educator volunteers to
development participate in school events and district projects,
making a substantial contribution and assuming a
leadership role in at least one aspect of school or
district life.
e The educator’s process for recording completion | ® Students contribute to and maintain records
of student work is efficient and effective; indicating completed and outstanding work
students have access to information about assignments.
completed and/or missing assignments. e Students contribute to and maintain data files
e The educator has an efficient and effective indicating their own progress in learning.
process for recording student attainment of e Students contribute to maintaining non-
learning goals; students are able to see how instructional records for the class.
; they’re progressing. e The educator takes a leadership role in
Critical e The educator’s process for recording non- promoting activities related to professional
Attributes instructional information is both efficient and inquiry.
effective. e The educator regularly contributes to and leads
e The educator has supportive and collaborative events that positively impact school life.
relationships with colleagues. e The educator regularly contributes to and leads
e The educator regularly participates in activities significant district and community projects.
related to professional inquiry.
e The educator frequently volunteers to participate
in school events and school district and
community projects.

Examples of Evidence that demonstrate I am addressing this standard:

L1 Specific and achievable goals for professional growth are set continuously

L1  Seeks out professional growth opportunities such as workshops, seminars, etc. that relate to stated goals
L1 Participates actively in district and school sponsored professional growthactivities

0} Participates in professional growth that targets increased achievement for all subgroups
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Element 6.3 Not Effective Emerging
The educator’s relationships with colleagues are The educator maintains cordial relationships with
5 negative or self-serving. The educator avoids colleagues to fulfill duties that the school or district
Collaborating s L - Lo . . - )

z participation in a professional culture of inquiry, requires. The educator participates in the school’s
with colleagues resisting opportunities to become involved. The culture of professional inquiry when invited to do
and the broader | cqucator avoids becoming involved in school events | so. The educator participates in school events and

professional or school and district projects. school and district projects when specifically asked.

community t0 | The educator engages in no professional The educator participates to a limited extent in
support development activities to enhance knowledge or professional activities when they are convenient.
educator skill. The educator resists feedback on teaching The educator engages in a limited way with

and student performance from either supervisors or more colleagues and supervisors in professional

learning experienced colleagues. The educator makes no conversation about practice, including some
effort to share knowledge with others or to assume feedback on teaching performance. The educator
professional responsibilities. finds limited ways to assist other educators and
contribute to the profession.
e The educator’s relationships with colleaguesare | ® The educator has cordial relationships with
characterized by negativity or combativeness. colleagues.
e The educator purposefully avoids contributingto | ® When invited, the educator participates in
activities promoting professional inquiry. activities related to professional inquiry.
e The educator avoids involvement in school e When asked, the educator participates in school
activities and district and community projects. activities, as well as district and community
Critical . e The educator is not involved in any activity that projects.
Attributes might enhance knowledge or skill. e The educator participates in professional
e The educator purposefully resists discussing activities when they are required or provided by
performance with supervisors or colleagues. the district.
e The educator ignores invitations to join e The educator reluctantly accepts feedback from
professional organizations or attend conferences. supervisors and colleagues.
¢ The educator contributes in a limited fashion to
professional organizations.

As educators develop, they may ask, “How do L...” or “Why do I... ”

collaborate with educators, administrators, education specialists, para-educators, and staff to ensure that all students'
diverse learning needs, interests, and strengths are met?
remain receptive to the feedback of colleagues, mentors, and supervisors in support of my teaching practice and

student learning?

support school and district goals and priorities?

contribute to school-wide events, activities, and decision-making?

establish and maintain productive relationships with other school staff to become a visible and valued member
of the school and district communities?

contribute to the learning of other educators?

benefit from and contribute to professional organizations to improve my teaching?

benefit from and add to the knowledge base of the profession?

ooo0 Oooo o O
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Element 6.3

Applying

Integrating

Collaborating
with colleagues
and the broader
professional
community to
support
educator
and student
learning

The educator’s relationships with colleagues are
characterized by mutual support and cooperation;
the educator actively participates in a culture of
professional inquiry. The educator volunteers to
participate in school events and in school and
district projects, making a substantial contribution.
The educator seeks out opportunities for
professional development to enhance content
knowledge and pedagogical skill. The educator
actively engages with colleagues and supervisors in
professional conversation about practice, including
feedback about practice. The educator participates
actively in assisting other educators and looks for
ways to contribute to the profession.

The educator’s relationships with colleagues are
characterized by mutual support and cooperation,
with the educator taking initiative in assuming
leadership among the faculty. The educator takes a
leadership role in promoting a culture of
professional inquiry. The educator volunteers to
participate in school events and district projects,
making a substantial contribution and assuming a
leadership role in at least one aspect of school or
district life.

The educator seeks out opportunities for
professional development and makes a systematic
effort to conduct action research. The educator
solicits feedback on practice from both supervisors
and colleagues. The educator initiates important
activities to contribute to the profession.

Critical
Attributes

e The educator has supportive and collaborative
relationships with colleagues.

e The educator regularly participates in activities
related to professional inquiry.

e The educator frequently volunteers to participate
in school events and school district and
community projects.

e The educator seeks regular opportunities for
continued professional development.

® The educator welcomes colleagues and
supervisors into the classroom for the purpose of
gaining insight from their feedback.

e The educator actively participates in
organizations designed to contribute to the
profession.

e The educator takes a leadership role in promoting
activities related to professional inquiry.

e The educator regularly contributes to and leads
events that positively impact school life.

e The educator regularly contributes to and leads
significant district and community projects.

e The educator seeks regular opportunities for
continued professional development, including
initiating action research.

e The educator actively seeks feedback from
supervisors and colleagues.

e The educator takes an active leadership role in
professional organizations in order to contribute
to the profession.

Examples of evidence that demonstrate I am addressing this standard:
[0 Participates productively in grade level and/or department meetings to analyze data and planinstructional

strategies

ooog

Supports all members of the grade level and/or department team as well as the broader school community
Responds positively and constructively to feedback from colleagues, mentors, supervisors, etc.
Plans and implements goals, instructional strategies, etc. that support the school and district goals
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Element 6.4 Not Effective Emerging
The educator provides little information about the The educator makes sporadic attempts to
Working with instructiqnal program to families. The educator’s communicate with families about the i_nstructional
families to communication about students’ progress is minimal. | program and about the progress of indwidual‘ o
support student The ec%u.cator does not respond, or responds studpnts, bqt does not attempt to engage families in
T insensitively, to parental concerns. the instructional program. Moreover, the
learning communication that does take place may not be
culturally sensitive to those families.
e Little or no information regarding the e School- or district-created materials about the
instructional program is available to parents. instructional program are sent home.
e Families are unaware of their children’s e The educator sends home infrequent or
progress. incomplete information about the instructional
Critical . Famil)f engagement activ'ities are lz‘lcking. program. o _
Attributes e Thereis some culturally inappropriate ® The educator maintains a school-required
communication. gradebook but does little else to inform families
about student progress.
e Some of the educator’s communications are
inappropriate to families’ cultural norms.

As educators develop, they may ask, “How do I...” or “Why do I...”

value and respect students' families and appreciate their role in student learning?

develop an understanding of families' racial, cultural, linguistic, and socioeconomic backgrounds?
engage families as sources of knowledge about students' strengths, interests, and needs in support of their
learning and personal growth and development?
present the educational program to all families in a thorough and comprehensible fashion?
provide opportunities for all families to participate in the classroom and school community?

o0 oOoOod

210




Element 6.4 Applying ___Integrating
The educator provides frequent and appropriate The educator communicates frequently with
Working with | information to families about the instructional families in a culturally sensitive manner, with
families to program and conveys information about individual | students contributing to the communication. The
support student | student progress in a culturally sensitive manner. educator responds to family concerns with
learning The educator makes some attempts to engage professional and cultural sensitivity. The educator’s
families in the instructional program. efforts to engage families in the instructional
program are frequent and successful.
e The educator regularly makes informationabout | @ Students regularly develop materials to inform
the instructional program available. their families about the instructional program.
e The educator regularly sends home information | @ Students maintain accurate records about their
about student progress. individual learning progress, and frequently
Critical ® The educator develops activities designed to share this information with families.
Attributes engage families successfully and appropriately e Students contribute to regular and ongoing

in their children’s learning.
e Most of the educator’s communications are
appropriate to families’ cultural norms.

projects designed to engage families in the
learning process.

e All of the educator’s communications are highly
sensitive to families’ cultural norms.

Examples of evidence that demonstrate I am addressing this standard:

Learns about the cultures and backgrounds of students in the school

Instructional plans and activities demonstrate an awareness of the various cultural, linguisticand
socio-economic backgrounds
Communication with families is designed to be comprehensible to non-educators

aooo OO

Thorough and accurate information is communicated to families

Contact with families is appropriate and is designed to elicit information that will help the student to be more

successful
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needs, he does not inquire about possible
resources.

Element 6.5 Not Effective _Emerging
Engaging local | The educator is unaware of resources to assist The educator displays some awareness of resources
communities in | student learning beyond materials provided by the beyond those provided by the school or district for
support of the school or district, nor is the educator aware of classroom use and for extending one’s professional
instructional resources for expanding one’s own professional skill but does not seek to expand this knowledge.
program skill.
o The educator uses only district-provided e The educator uses materials in the school library
materials, even when more variety would assist but does not search beyond the school for
some students. resources.
o The educator does not seek out resources e The educator participates in content-area
Critical available to expand her own skill. workshops offered by the school but does not
Attributes e Although the educator is aware of some student pursue other professional development.

e The educator locates materials and resources for
students that are available through the school but
does not pursue any other avenues.

As educators develop, they may ask, “How do I...” or “Why do I...”

families?

od Oooog

increase my understanding of the cultures and dynamics of my students' communities?

value and respect the students' communities and appreciate the role of community in student learning?
promote collaboration between school and community?
identify and draw upon school, district, and local community social service resources to benefit students and their

seek out and use additional resources from the local community and businesses to support student learning?
provide my students with community-based experiences that support their learning?

212




Element 6.5 Applying Integrating
: The educator displays awareness of resources The educator’s knowledge of resources for
Engaging local beyond those provided by the school or district, classroom use and for extending one’s professional
communities in | including those on the Internet, for classroom use skill is extensive, including those available through
support of the | and for extending one’s professional skill, and seeks | the school or district, in the community, through
instructional out such resources. professional organizations and universities, and on
program the Internet.
e Texts are at varied levels. e Texts are matched to student skill level.
e Texts are supplemented by guest speakers and e The educator has ongoing relationships with
field experiences. colleges and universities that support student
e The educator facilitates the use of Internet learning.
resources. e The educator maintains a log of resources for
Critical ® Resources are multidisciplinary. student reference. . _
Attributes e The educator expands her knowledge through e The educator pursues apprenticeships to increase

professional learning groups and organizations.
® The educator pursues options offered by
universities.
e The educator provides lists of resources outside
the classroom for students to draw on.

discipline knowledge.
e The educator facilitates student contact with
resources outside the classroom.

Examples of evidence that demonstrate I am addressing this standard:

Instructional plans and activities demonstrate an awareness of the various backgrounds of the community
Uses resources available in the community to support the classroom instructional activities

Uses services offered by the community and families
Is aware of and recommends students and families to various services offered in the community to meetthe
demonstrated needs of the student

oooo
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Element 6.6

Not Effective

Emerging

‘Managing
professional
responsibilities
to maintain
motivation and
commitment to

all
students

The educator displays dishonesty in interactions
with colleagues, students, and the public. The
educator is not alert to students’ needs and
contributes to school practices that result in some
students being ill served by the school. The educator
makes decisions and recommendations that are
based on self-serving interests. The educator does
not comply with school and district regulations.

The educator is honest in interactions with
colleagues, students, and the public. The educator’s
attempts to serve students are inconsistent, and
unknowingly contribute to some students being ill
served by the school. The educator’s decisions and
recommendations are based on limited though
genuinely professional considerations. The educator
must be reminded by supervisors about complying
with school and district regulations,

Critical
Attributes

e The educator is dishonest.
e The educator does not notice the needs of

students.

e The educator engages in practices that are self-

serving.

e The educator willfully rejects district regulations.

e The educator is honest.

e The educator notices the needs of students butis
inconsistent in addressing them.

e The educator does not notice that some school
practices result in poor conditions for students.

e The educator makes decisions professionally but
on a limited basis.

e The educator complies with district regulations.

As educators develop, they may ask, “How do L...” or “Why do I...”

challenge myself intellectually and creatively throughout my career?

find support and develop strategies to balance professional responsibilities with my personal needs?
manage stress and maintain a positive attitude with students and colleagues?

address the complications and challenges of teaching?
identify sources of engagement and renewal in my professional work?

oooOooo
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Element 6.6

Applying

Integrating

Managing
professional
responsibilities
to maintain
motivation and
commitment to
all
students

The educator displays high standards of honesty,
integrity, and confidentiality in interactions with
colleagues, students, and the public. The educator is
active in serving students, working to ensure that all
students receive a fair opportunity to succeed. The
educator maintains an open mind in team or
departmental decision making. The educator
complies fully with school and district regulations.

The educator can be counted on to hold the highest
standards of honesty, integrity, and confidentiality
and takes a leadership role with colleagues. The
educator is highly proactive in serving students,
seeking out resources when needed. The educator
makes a concerted effort to challenge negative
attitudes or practices to ensure that all students,
particularly those traditionally underserved, are
honored in the school. The educator takes a
leadership role in team or departmental decision
making and helps ensure that such decisions are
based on the highest professional standards. The
educator complies fully with school and district
regulations, taking a leadership role with
colleagues.

Critical
Attributes

e The educator is honest and known for having

high standards of integrity.

e The educator actively addresses student needs.
e The educator actively works to provide

opportunities for student success.

o The educator willingly participates in team and

departmental decision making.

e The educator complies completely with district

regulations.

e The educator is considered a leader in terms of
honesty, integrity, and confidentiality.

® The educator is highly proactive in serving
students.

e The educator makes a concerted effort to ensure
opportunities are available for all students to be
successful.

e The educator takes a leadership role in team and
departmental decision making,.

e The educator takes a leadership role regarding
district regulations.

Examples of evidence that demonstrate I am addressing this standard:

ooooo

Seeks diversity and challenge in their career
Demonstrates ability to manage stress appropriately
Consistently maintains a positive attitude
Maintains an effective professional life by balancing professional and personal needs
Demonstrates ability to maintain professional motivation and dedication to students
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Element 6.7

Not Effective

Emerging

Demonstrating
professional
responsibility,
integrity, and
ethical conduct

The educator displays dishonesty in interactions
with colleagues, students, and the public. The
educator is not alert to students’ needs and
contributes to school practices that result in some
students being ill served by the school. The
educator makes decisions and recommendations
that are based on self-serving interests. The
educator does not comply with school and district
regulations.

The educator is honest in interactions with
colleagues, students, and the public. The educator’s
attempts to serve students are inconsistent, and
unknowingly contribute to some students being ill
served by the school. The educator’s decisions and
recommendations are based on limited though
genuinely professional considerations. The educator
must be reminded by supervisors about complying
with school and district regulations.

Critical
Attributes

e The educator is dishonest.

e The educator does not notice the needs of
students.

e The educator engages in practices that are self-
serving.

® The educator willfully rejects district regulations.

e The educator is honest.
e The educator notices the needs of students but is

inconsistent in addressing them.

e The educator does not notice that some school

practices result in poor conditions for students.

¢ The educator makes decisions professionally but

on a limited basis.

e The educator complies with district regulations.

As educators develop, they may ask, “How do L...” or “Why do I...”

remain informed of, understand, and uphold the professional codes, ethical responsibilities, and legal
requirements applicable to the profession?
contribute to school and student success by being knowledgeable of learning goals, standards, and objectives
established by relevant national, state, and local organizations and stakeholders?

meet my professional obligations to implement school, district, state, and federal policies and guidelines?

extend my knowledge about my professional and legal responsibilities for students' learning, behavior, and safety?
maintain professional conduct and integrity in the classroom and school community?

interact appropriately with students and families outside the classroom?

demonstrate my professional obligations to students, colleagues, school, and the profession?

ooooo o O
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Element 6.7

Applying

Integrating

Demonstrating
professional
responsibility,
integrity, and

ethical conduct

The educator displays high standards of honesty,
integrity, and confidentiality in interactions with
colleagues, students, and the public. The educator is
active in serving students, working to ensure that all
students receive a fair opportunity to succeed. The
educator maintains an open mind in team or
departmental decision making. The educator
complies fully with school and district regulations.

The educator can be counted on to hold the highest
standards of honesty, integrity, and confidentiality
and takes a leadership role with colleagues. The
educator is highly proactive in serving students,
seeking out resources when needed. The educator
makes a concerted effort to challenge negative
attitudes or practices to ensure that all students,
particularly those traditionally underserved, are
honored in the school. The educator takes a
leadership role in team or department decision
making and helps ensure that such decisions are
based on the highest professional standards. The
educator complies fully with school and district
regulations, taking a leadership role with
colleagues.

Critical
Attributes

e The educator is honest and known for having

high standards of integrity.

e The educator actively addresses student needs.
e The educator actively works to provide

opportunities for student success.
The educator willingly participates in team and
departmental decision making.

e The educator complies completely with district

regulations.

e The educator is considered a leader in terms of
honesty, integrity, and confidentiality.

e The educator is highly proactive in serving
students.

e The educator makes a concerted effort to ensure
opportunities are available for all students to be
successful.

e The educator takes a leadership role in team and
departmental decision making.

e The educator takes a leadership role regarding
district regulations.

Examples of Evidence that demonstrate I am addressing this standard:
Consistently interacts professionally and ethically with students, families,colleagues
and supervisors even under challenging circumstances

the profession

ooo O

Is up to date in their knowledge of the codes, responsibilities and legal requirements of

Completes and submits required documents thoroughly and on time
Fulfills professional responsibilities and duties thoroughly and ontime
Remains up to date in knowledge of federal, state, district, and school learning goal
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APPENDIX M

Newark Unified School District
Newark Teachers Association

Educator Effectiveness Evaluation
Rubric Handbook
for

Counselors, Librarian/Media Specialists,
Nurses, Psychologists, and
Speech & Language Pathologists
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Domains for the Teaching
Profession modified from

The Danielson Group

Rubric Handbook
for

Counselors
Librarian/Media Specialists
Nurses
Psychologists
Speech & Language Specialists

Developed by Katherine Jones, member of the Educator Effectiveness Evaluation Leadership Team, o
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E3 and Element Requirements

In the Learning Environment

Returning to Five (5) Elements (CSTP/Domain)
Three mandatory elements based on your classification

o See Mandatory Evaluation Standards/Domain Sheet
Final two elements chosen based on your classification

o One chosen by the Educator
o One chosen by the Evaluator

Timeline updated annually
Fillable PDF forms updated to reflect all certificated classifications

Both handbooks updated to reflect these changes
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Self-Reflection and Professional Growth Planning

We believe in life-long learning not only for our students, but also for all employees. An employee’s
continuous learning is based on personally identified professional needs in collaboration with a
qualified Peer Coach and Evaluator, while considering district wide and community identified needs.
Newark Unified School District incorporates self-reflection in the professional growth process and
professional development goals are based on that reflection as well as district needs. NUSD aims to
maintain a high level of professional development that will lead to on-going professional growth.
During the Individual Planning Conference, the Evaluator and Peer Coach will meet with the Educator
being evaluated to develop an Individual Professional Growth Plan.

The rubrics that follow are based the Domains set forth by The Danielson Group in conjunction with
the CSTPs. These will serve as a tool for self-reflection and will provide clear direction for

professional expectations.

Domain Placemats and Rubrics

The following domain placemats and rubrics describe the elements under 4 areas of professional
standards. The four domains are Planning and Preparation, The Environment, Delivery of Services,
and Professional Responsibilities.

Domains and Rubrics for Counselors

Domains and Rubrics for Librarian and Media Specialists
Domains and Rubrics for Nurses

Domains and Rubrics for Psychologists

Domains and Rubrics for Speech and Language Pathologists
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Mandatory Evaluation Standards/Domains by Classification

All Classroom Teachers {including all PE instructors and Elementary SRTs)
> 2.3~Establishing and maintaining learning environments that are physically, intellectually, and

emotionally safe
> 3.1~Demonstrating knowledge of subject matter, academic content standards, and curriculum

frameworks
> 6.3~Collaborating with colleagues and the broader professional community to support teacher and
student learning

TOSAs
> 3.1~Demonstrating knowledge of subject matter, academic content standards, and curriculum

frameworks

> 4.4~Planning instruction that incorporates appropriate strategies to meet the learning needs of all
students

> 6.3~Collaborating with colleagues and the broader professional community to support teacher and

student learning

Counselors
> 1le~ Designing a coherent counseling program
> 3d~ Assessing student academic, social, and emotional needs
> 4c~ Communicating with families, staff, and community

Librarian/Media Specialist
> 1b~ Demonstrating knowledge of the school’s program and student information needs within that
program
2a~ Creating an environment of respect and rapport
3d~ Assisting students and teachers in the use of technology in the library/media center

vy

Nurse

> 1le~ Planning the nursing program for both individuals and groups of students, integrated with the
regular school program; Designs individual plans (HCP, IEP, 504) and assesses effectiveness of
interventions
2¢~ Following health protocols and procedures
3a~ Assessing student needs and responds appropriately

yv

Psychologists
> 1e~ Psychologist develops a cohesive therapy plan based on goals as well as school-based programs
(i.e. PBIS, SEL Curriculum)
> 3a~ Responding to referrals, consulting with teachers, administrators
> 4f~ Showing professionalism, including integrity, advocacy, and maintaining confidentiality

Speech-Language Pathologists
> 1b~ Establishing individual goals for the therapy program appropriate to the setting and the students

served
> 3a~ Responding to referrals and evaluating student needs
> 4f~ Showing professionalism, including integrity, advocacy, and maintaining confidentiality

223



224



1202/ L pasiaay/8uyoes], 10j J1I0MauIel,] S,U0S[IUB( 9)30[IBYY) WO PIYIPON,
"PIepUE)S [EUOIIPPE SUO 3S00YD YOEs I01eNn[eAT 9] PUR 10JeINpY 3y, *AI0jepurul a.1e papjog

wisijeuoissajoad Suimoys ~j¢

A[reuoissajoad Suidojessp pue Suimodn ~o

Aunuuwod reuotssajoad ayy ut Sunedpnaed ~py
Aunuwuiod pue Jyels ‘saffiure] gHm Sunesunmwuwio?) ~d§
9onoead aping 03

elep sjerdoadde Suisn pue spaodaa ajerndde SurureIurey ~qy
aonoead uo Sunosysy ~ey

SALLITISISNOdSAY TYNOISSZ10dd
-dNo4 NIVINOd

aoeds [ea1sAyd Suiziue8ig ~az

Joiaeyaq juapnis Suideuep ~pz

saanpadoad pue ssupnol Suieuejy ~27

Suruaesy 10y aInind e Surysiqeisy ~qg

110ddea pue 10adsal Jo JUSWIUOIIAUD Ue Suljeas) ~e7

LNJIWNOYIANA FH.L
‘OML NIVINOQ

$921A19S 9AIsuodsal Sunuawajdw] ~a¢

Sspaau

[eUOIOWID PUE ‘[BII0S DTUIdpEIR JUIPN]S SUISSISSY ~P§E
sueyd

aIninj pue JUS.LIND JO UOHB[NULIOJ 9Y) ul syuapnys Suideduyg ~o¢
sanbruyoay Surjesunod ajerrdoxdde Suis ~qg

SjuUapMIS YIm SURBIIUNWWOY) ~BE

SHOIAYES 40 AYIAITAA
AHYHL NIVWOd

juswssasse weadoxd Suiusisaq ~J

wesSo.ud Suijasunod Juatayod e Surudisaq ~91

$92.1n0sal jo a8pajmowy| Sunennsuowsq ~pg

$auI02IN0 ulEsuUnod Suysijqeisy ~d1

sjuapmnis jo agpamouy] Sunensuowsq ~qf

K109y} Burfesunod [ooyds jo a8pajmouy] Sunensuours(q ~ex

NOLLVYVdddd ANV DNINNV1d
-INO NIVINOd

S.I0[2SUNO)) .10J SUTRWO(]

225




ndur pue suopexidse Jusapnis uo paseq
syzed Apeau 9821100 pue 1sa.1ed a[dpnux
109[Jal pUR PaIEIIUISJIP 1. SaW0IINQ

JUsWAASIYDE pue SuLIes] [9A3]
Y3y Juasardal sswosno Suresuno)

sanges[[od pue ‘sjuaed ‘SJUIPMIS YIM
uoneINSU0d ui pado[aAap udaq ey
pue ‘syuapnis 3y jo 95 oY1 pue [00YdS
oy} ur uonenyis sy 01 erdoadde
Ay81y a1e weaSoad Surpsunod

2y 10 s[eod s 10[asuno) [00YdS

JUSWISASIYDE pue
Suures yuspnis J1oj suorielpadxs
juertodur pue sno1o8il
Jussaadaa sawooino Jurpesuno)

sjuapnis ay) Jo ade ay 01 pue [0OYDS
a1 ut uonenis ayy 01 srerdoadde
pue Jesp ate wesdoxd Sunasunod
943 10] S[e0S S,10[asUN0Y) [00YIS

Jodu pue suoneadxa
esopouwl Juasatdal
Sow02IN0 SuIEsuno)

sjuapmys
9y Jo 38e 3y} pue uonenyis

ay) 01 a[qeans Affen.ed

aJe pue AlgjuauIpni

ar1e wieaSoud Suiasunod ay3
10 S[e0d S ,10{asuno) [00YIS

'SJUapMS 10J suonedadxa
Mo7 Juasadau
SauwIodINo SuiEsunoy)

sjyuapnis ay3 jo afe

a3 10 UONEeNIS SY3 JOUND
01 ajeridoxddeus ade sjeos
10 ‘wiexSoud Juiasunod
a1} .10J S[eo8 aeap

ou Sey I0[aSUNoY) [00YDS

SaUI02IN0
Sugjasunos
Supysyqessg ~o1

S9e)LIaY [eIMIND pue SISAIIUL ‘Spaaul
[eads ‘s[IDs ‘98pa[mouy Sjuapnis
[ENPIAIPUI INOQE SADINOS [BIIAIS WOL
a8paimouy Surimboe AreonewaisAs
‘sjuapnis Jo a3pa[mouy SAISUIIX
$9]BI1SUOWP 10[aSUN0Y) [00YDS

Juswdo(aaap jo suianed

[ea2ua8 oY) MO[[0] SIUSPMIS [ENPIAIPUT
UDIYM 01 JUIX 33 JO IZpamoty]
sAe[dsIp J0[asuno) [ooyds Juspijold,
JO sdusLIgldRIEYD 313 0} UOIPPE U]

so8ejnIay [ean3no

pue s3sa1elul ‘Spasau [eads ‘SIS
S1UapN3s Jo a3pajmouy| pafrelap
pue sjeanaoe sAejdsip Jojasuno)

Juawidoaaap jo surenied [erauss oy
03 suondadxa se [[om se ‘dnous o8e
a1 Jo sonsLIvRIRY) [ejudwdoraasp
[ea1d£y a3 jo Suipueisiapun
S9)BNSUOWAP JO[ASUNOT) [00YDS

sadejlay

[BIN3[ND pue S)S2.I93Ul ‘Spaau
[e10ads ‘SHDis ,s1uapnIs
paLIeA a1 Jo a8pamouy|
awos pue juawdoaAdp
JU3ISI[OpE puE

PIIYD Jo d3pajmouy pasrwiy|
sAerdsip 10[3sunoy) [00yds

se8ejnIay [eamyno

pue s3sarajul ‘spasu
[eads ‘s[nis syusapms

Jo Jou Juswdojsaap
JUIISI[OPE pue pIIYd

Jo 38paimow| ou .10 aPH|
sAefdsip J10[asuno?) [00Y2S

sjuepms

Jo aSpajmouy
Sunensuowaq
~q1

sayperoadde Surasunod aApoaya
Jo d3uel apIm e yam ALIeI[Iine] 1057531
aonoead pue suerd s, 0[osunoy) [00YDS

K109y pue

sanbiuyoa) Suipsunod ‘Sunwwressoid
[ooyos jo Burpuelsiepun ySnoaoyy pue
dasp smensuowap I0[asUNo) [00YOS

‘A1091]3 pue ‘sanbruyoay
Surpesunod ‘Surwwrei8oxd
[ooypos jo Suipuejsiopun pIos
S9]B.SUOWIP 10[aSUNOY) [00YDS

A109y) pue ‘sanbruyoan
Supasunod ‘Surwrwesfoad
[ooys jo Surpueisiopun
pajwi] se1enSuUowap
J0[9sunoy) [00YdS

K109 pue ‘sanbiuyoay
Surnasunod ‘Suriureasoad
[00U2s jo Surpuelstapun
OU .10 d[][ SerenSuowap
J10[asunoy) [0oyds

K103y

Surpesunos [ooyds
Jo aSpajmouy
Supnensuowa(
IN.H

Suneadajuj

Suifjddy

Suisiowy

3A112919 10N

LELNE |

uoneredald pue Suruueld :ouQ urewo(

JLIgNY S.I0[9suno)

226



sdnou8 Juapnis asIaAIp 10J
ssauaAndayje wieaoud Jo Juswissasse
3jeIndoe 8Insus 03 saifojopoyraw
adnnw sapnput ued Juswssassy

JuawrdofaAap S} 03 SUONNGLIIU0D
juapnis sapnpui uefd ay,

sawo023no0 Suissasse
10J BLISJLID JEJ]D PUE SI2.INOS 3IUIPIAD
Jo Aorrea e yym ‘payeonsiydos AysSiy
St uerd JuawISSasse S,10[aSUNOY) [00YDS

BJep JUIISSISSE SANBULIO]
Suisn 10j A3a1e13s padoaasp
-[[9Mm B Sey 10[asunoy) [ooyds

9JUIPIAS JO UOIDIT[0D 31} O}
Ppaje[al spiepuels pue ‘eLaLD ‘sfeod
Jedp punoJe paziues.io s Sa3IAISS
ssasse 0} ued s 10[asuno) [00YIS

SowI02)N0
wexdoad ay3 jo swos

Ajuo sapnpoui pue padopasp
Ajren.ed s1juswWISSasse
aATyeULIO) SUIsn 0}

yoeoudde s 10[osuNo) [00YDS

Jeap
j0u a1e A5 Inq ‘padopaap
u33q aAey sp.lepuels

pUE BLIS)LID JUSUISSISSY

S9D1AIAS
ssasse 03 uefd Areyuswipna
e SBY J0[3Sunoy) [00yds

juelrodul

S1 UOTIBN[RAD UE YINS
Jey3 suonsag8ns sysisal
10 S3D1AI9S Ssasse 03 uefd
OU SBY I0[aSUNO0)) [00Y0S

JUIUISSISSe
wmeidoad
Surusisaq ~J1

uepd a3 noySno.ays pajerodioour
S1 s1apjoyayels wogj nduf

901012 Juapnis
10§ fytunyioddo sapiaoad uerd ayy,

wesSoad reuoneonps

Japeolq ay3 os[e nq ‘sdnoad

ul pue A[fenplaipul s3uspms sy} A[uo
10U 10ddns 03 S3AI8S PUE JUAISYOD
A3y st ueyd ao[psuno) [ooyos

s1apjoyaxels woyj nduy
53995 A[aURNO. I0[aSUNOY) [00YDS

sjuapnis jo
sdno.g juasagip 10j uoneIUAISYIP
1m uoissaudoad paziuedio

ue mofjoj stueidoad Surjesunoy)

S[eo§ [ooyos

sapnpul pue 8u1as [00Y2S Y}

u1 Suyasunod jo syoadse jueltoduy
sapnpul uefd 10[asuno) [0OYdS

[REY (106 (4
wo.y ndui fewriurw
S$3[99S .10[osuUNoY) [00YDS

sjuapnis .1oj
UOHENUSOHIP S ST 219y

s[eos

Japeouq ay) [3m iy Jou

0P YOIy JO SUWIOS ‘SanlAnoe
Jo Jaqunu e sapnpui

pue spdpuLid Surpm3

e sey ue[d Jo[asunon [0oyos

SPaau 1OLISIP pUe [00Yds
‘[ENpIAIpUL jO UOISTOUL
J10 SISP[OYaNEIS WOlj
ndug noyim padofoaap
st ue[d Joasuno) [ooyds

SawodIN0
Surasunon 03 pausie
Aj100d s1 pue ‘aanjonays
[[BI9A0 UE 10 30Ua13Y0D
Suyoe| ‘senapoe
pajefalun jo uonII[[0d
WIOpURI B JO SISISU0)
uepd 10[asuno) [ooyds

urex3o.ad
Surasunos
JUD.IBY0D

e Suru8isag ~91

RELREII
93 U0 puE S3NISISAIUN ‘SUORRZIUESIO0
[euoissajoid £q papiaoad sa21nosal Jo
3STL DAISUI)XS S3YBUI JO[OSUNOY) [00YIS

$90.IN0S31 [BUIIXS PUB AJIUNUIUIOD
“21L0SIp J00YDS 3pndur 3say ],
*SUSPNIS .10J S9IIN0SAI JO a8pajmouyy
2AISUXA sAe[dsip Jo[asuno) [0oyds

a8paymouy pue
S[[1S [euoissajo.rd umo I19y3 pusixa
0] S90.IN0S3. S}39S J0[aSUNOY) [00YIS

[00UDS 31} 0} [EULIANXS SIDINOS I9Y10
pue ‘Jouisjul 9yl Uo APunwiuiod
9Y3 Ul 950Y] SE [[oM SE 9ILISIp

J0 [00UDS a1 YSno.ay3 syuapnis

01 d[qe[IeAR S3024N0SAI JO I8 pajmouy]
sAerds1p .10[suno) [ooyds

a8pajmouy

J19y) puedxa 01 }23s J0U
S90Dp Ing S[Iys [euolssajoad
$,9U0 SuIpu3IXd .10]

pue Aunwuwod 10 9OLISIp
‘[o0yds a3 y8noayl syuapnis
01 3[qe[[eAR S32IN0SAI

JO SSaUdIBME JWOS

sAerdsip Jo[asuno) [00yos

S[s
[euolssajoad umo s auo

Surpuedxa .10J $931n0S3.1
JO aIeME 10[3SUNO0D 3]} SI
Jou ‘AIunuwwod 10 12LISIp
‘10042s ay3 ysnoayp
sjuapnis 03 Jqe[ieae
$390aNn0Sal Jo 93pajmouy]
0U 10 3[11] Saje.nSuowap
Jofasuno) jooyss

$32IN0S3I

Jo aSpaimouy
Sunensuowaq
~PT

227



J0J $5920nS Jo Juswurene yroddns
SII[TWe] pue ‘JJels ‘syuapnis yum
SUONDRIIUI S, 10[9SUNOY) [00YIS

oM Suresunod
ay1 Jo soueyrodwit a3 Suipjoydn
Ul 5[0 SATIOR UB 9)E} SIUIpMIS

SJU9PNIS pUe I0[9SUNOY) [00YDS
9y} Aq A8.13u3 Jo JusUnISaAU]

pue 1.10JJ? JO JusWIHWWOI YSiy e
£q paziIajorIeyd o€ JUSWUOIAUD
pue uresgoad Surasunod ay,

paey a8eInodus 03 SJUSpMNIS [[e
UM S10BISIUL 10[3SUNO) [00YIS

j10M
Surpasunod ay3 Jo souertodw 3y}
J10j pIedax aanisod moys syuapnig

syuapmnis
pue Jo[asunoy) [ooyos ay3 Aq
£819U3 JO JUSUIS3AU] PUE 110}
JO JUSUNQIWUIOD JUISISUOD B

£q paziralorleyd S1USWUOIIAUD
pue weidoad Surjesunod sy,

0] SJUapnNIs swos safeinodous
Jojasuno) [00YdS YL,

y1om SuiPsunod
3yl jo svuerroduwil oy
10 pIeSal o[ MOYS SIUapNIg

SjuapNIs 10
J0[asunoy) [ooyos ay3 4q A81aua
JO JUAUIISIAU] .10 LIOJJD JO
1USUNTWWOD JUISISUodUl Ue Aq
PIZLIa10kIBYD d1B JUSWUOIIAU
pue weidoad Suresunod ay,

pue pJ1ey 3.10m 0} SJUIpNIS
adeinooua 03 ydwane
OU S3yBW I0[3SUNO)) [00YDS

yIom Suiesunod
3y Jo dueriodui] 3y}
J10J paeSal ou MOYs SIuUapms

SJU9PNIS 10 .I0[8SUNOY) [00YDS
a3 Aq 1.10}J2 JO JUSUDWILIOD
ou 03 3[NN[ Aq PazZLIaIOBIEYD
aJe JUSWUOIIAUD

pue weidoad Surasunod 3y,

Suruiesy
J10J 3In3[nd
e Sunysiqeisy ~qz

SUOBISUI

JuspnIs -03-1uapnis aanisod
Sunowo.d ur sjuapnIs paA[oAUL
A[[nJssa0ons sey J0[aSUROD 3],

A11AnIsuas pue SuLIed YuLiem
sumua8 Sunoagjal ‘syuspmys

3U3 Jo S[aAd] [eyuswdo[aaap pue
saanj[no ‘sage ay 03 sjeridoadde
pue ‘njoadsai ‘eanisod Aysty aae
Jjels pue syussed ‘syuapnis am
SUOIDBISIUL §,10[3SUN0Y [00YIS

paradsaa pue ajes
1293 syuedmonted yorym ur auo
SI JUSWIUOIIAUS Suf[asunod ay,

suonoesaul aanisod
sajomwo.1d A[9A1108 J0[aSUNod Y

sjuapms
ays Jo S[a4d] [eyuswdofaaap

pue ‘sarnyno ‘sage ayy

0} arerrdoxdde pue [njoadsaa axe
Jjel1s pue sjuated ‘Sjuapnis yum
SUOLDBISIUL S, I0[3SUNO0Y [00YDS

JUSWUOIIAUS
Surgesunoo ayy ug pajoadsal
pue 9Jes Jeymawos [29] syuated
J10/pue S.Iayoesa) ‘syuspnig

SI[NS3J UIAUN Y3IM J01ARYaq
[poadsaisip 03 puodsas
03 s3dursiye 10[asunod ay],

Jyess Jo ‘syuaaed

‘Syuapnis Suowe suooeIdUl
aanisod ayowoad o3 sydwape
[BUOISEII0 SO BUI JO[aSUNO0D Y],

Ayanisussur

PUE S81DU)SISU0IUT [EUOISEDIO
109pja1 Aew Inq ‘rerrdoadde
A[re1auagd a1e syuapnis yum
SUORORISIUL §,10[aSUN0Y) [00YIS

paisadsal pue ajes

[99) sjuaed 10/pue ‘sisyoed)
‘syuapn3s a1aym adejd e J0u SI
JUSWIUOIIAUD SUI[aSUNod 3y,

Jolaeyaq [n30adsaisip yim
[€9p 10U S20p I0[aSUNO]) Y],

Jels
J0 ‘sjuaged ‘syuspnis Suowe

suonoeInul 2anisod sjowoxd
10U S30p I0[aSUN0d 3],

S[o49] [ejusdojaaap

pue ‘spunoJsgyoeq

[eIn3no ‘sade syuapnis 03
aAnisuasui 10 ‘Dleridoxddeur
‘aAne8au Appsow aJe
sjuapnIs YIIm SUORDIBISIUL
S,.10[esuno’) [00Y2S

11oddex

pue 1dadsau

JO JUIWUOIIAUD
ue Supear) ~ez

Sunea8ajuj

Suifjddy

Suisiowg

9AI1D9JJH ION

ELIENE o

JUIWUOIIAUF YL, :0M [, Ufewoq

228



Saf[ruey

J10/pue JJe1s yym seapi SaIeys pue
JOIABRYDQ JUSPNIS YIIM SJUB)SISSE
Suipraoud ut a0 diysiapesy

e S3Y[E) I0[aSUNO0) [00YdS

1onpuod jo spiepuels Jsurede
SJUSPNIS JSYIO0 JO Jepy 10/pue
JOJABYD( UMO 119y} SuLioyuow
Ul 9[0. SANIR UE 3B} SIUIPNIS

way) Surureyurewt 03

9INQLIU0D SJUIPNIS pUB SUOISSIS
WOO0ISSE[D pue Suiasunod

J10J 19NpPUO0d JO SPIEPUE]S JEJ[D
PaysI[qeIsa sey 10[asunoy) [00yds

JOIABY] JUIPNIS UM
SII[IWE] IO JJEIS 03 SoUR]SISSE
J19}J0 03 3.10}J3 Juedyuss
SoYBW J0[aSUNOY) [00YDS

aeridoadde Ajfe1auasd s1 suoissas
Surasunod ut J01ABY3( JUIpNIS

WI00ISSE]) 0 SUoIssas Surjasunod
J10J 3ONPUOD JO SPIEPUE]S JeI[D
PAUSIqeISa SEY I0[asunoy) [00YdS

sa1qIure]

10 JJe1s 03 9DUBISISSE [RIOIABYS(]
SJ9JJO SAWNAWIOS pue JOIABY3(]
juapn3s Jojyiuow 03 sydwaye
A[IURISISUOOUI JO[aSUNOY) [O0YIS

aA13ye Arented ale wooIssep
J0 SUOISSas Sul[asunod 1oj
101pU0d JO SpIEPUE]S YSIqeISd
0} §3.10JJ3 S, J0[3SUNOY [00Y2S

sa1qurey
10 JJe1s 03 pPaJago siJolaeysq
JUIPNIS YIIM SDURISISSE ON

SUu0ISSas
WOOISSE]D 10 SUIPsuUnod
Suunp syuapms 10j 39Npuod
JO spJepuels ou paysi[qeisa
SBY JI0[3SUNno0?) [00YdS

J0IARYD( JUIPMIS
SuiSeuepy] ~pz

sjuapms Aq paaoaduir .10
ps1eniul aq Aewt pue poojsiapun
[[®Mm au1e saunpadoud pue saunnoy

Jauueul A1
A8y e w1 pasn pue pa[relap
aJle ejep auIn-Jo-asn pue anpayds

sJoployayess [[e 03
POIED[UNWIWIOD [[2M PUE S)UIPNIS
wo.y ndur YUM paysijqeisa

aJe J0[aSUN0I 3y} YHm

awp Sunpayds J10j SAINPad0IJ

way
Sujurejurew ui IsIsse syuapnIs

PUE ‘SS3[WEDS d.Ie WOOISSE[d
10 13330 Surasunocd sy}
JOJ SSUINOI S, JO[aSUNOD [00YIS

dunndwoud pue soueping fewrruiw
UIIM SSUNNOI PaYSI{qeIsa
MO[[0] PUE MOUY SHUIPMIS

paurejurew
AJ[nj pue ‘pasn ‘a[qe[ieAe ate
©1Ep SW}-JO-3Sh pue 3[npayos

PaMmo[[oj pue ‘sjuapnis

0} PajedTuNUWIUoD ‘PaysijqeIss
aJe Jo[asunod sy yum

awn Surmpayos .10J S3.Nnpadold

ETNRENE]
Qe }I0M WOO0ISSE[D IO 19JUdd
Surasunod s 10j saanpadoad
pue saunno. s J0[asuno)) [ooyds

Pamo[|0] ARUSISISUODUI dIE .I0
2An09yy° Afrenaed A[uo aze £ay3
nq ‘saanpadoid pue saunnol
JUIOS JO SJEME J.1B SIUIpNIS

paurejuiew
JO Pasn 10U aJe INg 1SIXe Blep
dW-J0-3sn .10/ pue INpayds

sjuapmIs
awos A[uo 0} PILITUNUILIOD
ueaq 2ARY Ing ‘paysiqeIsa

9.Je .I0[3SUNO0D 3} YHM

awn SuiMpaypds 10§ S2Inpadold

[nyssazons
Afren.aed aJe }.10Mm WOOISSE[D
J0 133U uf[asunod a3

10} SAUNNOJ S, 10[aSUNOY) [00YDS

S9UNNOJ PaYsI[qeIsd
MOT[0] JO MO SYUSPNIS
e} 90UIPIAD I[N ST UYL,

d[qefreae s| ejep
QWIN-JO-3SN 10 AMNPAYIS ON

JO[2SUNOD 3} YIIM Wi}
Surmpaypos 10J paysijqelse
saanpadoid ou aIe a1ay,

A[IapIOSIp 10 JU3)SIXaUOU
9Je 3.10M WOOISSE]D

J0 131U Suiasunod sy} 10}
Saunnol S, 0[3sUN0Y) [00YdS

sainpadoad
pue saunnod
SuiSeuep ~o7

Apeax

J93.1eD pue 932[[0D a1e SJUIPNIS
[1e Surinsua uf sIapoyayels
959U} SIA[OAU] pUR SJUapMIs [e

Apeal 190180

pue 235[{00 a.1e SJUIPMIS [[E 1e)
2INSUS 0] SY93S I0[aSUNOY) [00YDS
Suiuresy j10ddns pue yiom

SSaUIpeal J9a.1ed pue
9331100 105 1.10ddns sjuspnis
JWIOS SI3JJO JO[aSUNo) [00YdS

[2A3] 10431y ® 1€ 2ASIYOR

ssauIpeal 123.1ed pue a8s[[0d
Joj310ddns syjuapmis 18}
10U SI0P .I0[3SUNOY) [00YDS
[oa3] 3s9yS1Y J1oy3 I8 dA3IYOe

229



SIUIPMIS ‘YIm SunesrunuIuiod
pue ‘wogy ndur Sundios

Jo sueaw aydppnux sasn
Apuanbayj 10[asunoy [00YdS

AIe[nqeooa 109.L103 SN SJUIPNIS

Arengeooa

pue s1daouod jo a8pamouy
SIUapnis puaixa 03 fAyunyioddo
9y} Saye)} 10[aSUN0Y [00YDS

S[ws
UONEIIUNWWOD PAUOY-[[aM

Jo asn ySnoayy pajusaad
pue I0[asunoy) [00yds ay3 Aq
paredpnue ate suondaouodsipy

aA1ssaadxs pue ‘os1oaxd
reapo ‘Buto8uo ate syuapnis

SIUSPNIS YIIM UOTIEDIUNWIWIOD
Aem-om) e 51109
Jenda. sayew .10[osUNO0Y) [00YDS

Surpuelsispun pusixa 03

SaAIas pue as1aid st Lle[ngesoa
Suiesunoo pue Jnwapede

JO 3sN §,10[95UNO)) [00YDS

9JBJNIOE pue Je3[d
a.Je SUONEIIUNUIIOD USTILIM
pUE [0 S,I0[3SUN0Y) [00YDS

SIUIPNIS YIM UOIIEIIUNUITIOD
Aem-om) Je 511013

[eWIUIUI S3YBUI I0[aSUNOD [00YDS
Arefngesoa

gurasunod 1o s1wiapede

urejdxa 03 sepunyioddo

931 10U SI0P JO[ASUN0Y [00YIS

sjuspmnis 1o ajeradordde

A[nj 10u ST Ale[ngedoa inq
1091100 3¢ AeW UONEITUNWIWOD
uayods s,10[asunoy) [0oYds

uoneoyuep Suninbaa

1eapd A[fen.ed are 1o SI10.L19
2WOS UTeIU0) SUCTIEIIUNTIUIOD
UaNLIM pue uayodg

Sjuapnis 03 .10fesuno)
[00Y2S WioJj Aem-auo
A[3910S ST UOREIIUNWUIOY)

pasnjuod

sjuapnis Sulaes] A[30a.L100ul
pasn .o ‘andea ‘s1errdoaddeur
S1 A1e[nNged0A S J0[asUNno) Y],

Jespun
ale 10/pue S.10.L1d Jofew
SUIeIUu0d SUOTBITUNWWO)

SHUapMIS PIM

JHM SUOTIEDTUNUIUIOD UIJILIM Sjuopnis Yiim sojediunuuiod SIUIPNMIS YIM ajedtunuod SJUSPNIS M sajediunuiuiod WG_HNUMGBEEOU

pUE [BI0 §,10[osunoy) [00Yyds Aremn3al 10[asuno) [0oYdS 03 sadurenie J0[asuNoy [0oYdS A]aJe. 10[aSUNO)) [00YDS ~Bg
Suneidaug Suifddy SuiSiowy 9ANI9JJH ION JUDUIDH

3DIAIAS JO AIAI[A( 931V, Urewo(q

Spasu [e10ads YIIm SJUapn3s .10j
SUONBPOWWOIIE PIZI[enpIAIpUL
apuoad syuswsfuerty

aoeds
[eo1sAyd jo uoneziuesio ayj 03
SE9pI PaINqLIIUOD dABY SIUSPNIS

SoniAnoe SufPsunod
dnoag pue [enpiaipuj jo s8ue.l
e11oddns 03 paSuerre A[qixsyy

aJe sjuswaduelle WooISSep
pue 131U Suresuno?) [0oYyos YL

Spaau [eoads
1M SJU3PNIS 0] S[(ISS3IDR aae
J193u92 SuI[asunod ay} jo seate [[

‘sanAnoe pauuerd

913 03 ADNPUOD pue SuNIAUL
aJe syudadue.Lre WOOISSE[D

J0 J31U22 SuI[esuno) [00YdS YL,

spoau [epads syuapnis awos
J10J opeuw aJe SUONEPOUII0IIY

[nyssaoons
AjfenJaed aJle JUSWUOIIAUD
[eo1sAyd paziueio-[am

pue Suniaul ue 33ea.td

01 sydwaje S 10[a5UN0Y) [00YDS

spaau
[enads yum syuapnis 03
a1qissaddeu; eale Suipasunod
9} 93U SIDLLIE( [EIISAUd

san1Anoe pauueld Y] 10§
areradoaddeur st 10 ‘aJesun
‘AeLIeSIp Ul ST JUSWUOIIAUD

[eoisAyd s ao1asuno)) jooyos

aoeds redisAyd
SuiziuediQ ~ag

230



WaY) SSIIPPE 0] SADIAIIS
S3JEIIUIIJIP pue spasu
S1UIPNIS [ENPIAIPUI SASSISSE
A[[nJSS309NS J0[2SUNOY) [00YIS

sargarens Juswaaoaduy
srerrdordde AJnuapi 03 elep ayy
asn pue ‘ssatdoud 119y J031u0W
pue SSasse-}[as sjuspnig

yoeqpasy oypads pue
deanooe apiaoad 03 pasn are
Spoyjouwt pue SuLioj Jo L}3LIeA ¥

Speau sjuapmis
SSNOSIP 03 SIS Wed}

pue ‘syuaged ‘sjuapnis M
s)nsuod Aprendal pue sainseaur
ardnnw Suisn ‘swexdoad

ui ssaa8oud ,syuapnis sassasse
A[US1SISUO0D J0[3SUNOY) [00YIS

uonendod Juapnis oy}

JO Spaau ) SSaIppe 01 SIDIAISS
apIm-jooyds ajetadoadde
JUIULIIOP 0} JUOWISSISSE

595N I0[aSUNO)) [00YIS

JUOWISS3SSE-J[aS
ur a8eSua Apusnbay

sjuspnis Dyads pue djerndde
S1 SJU9pMIS 03 JOrqpPas]

Spaau ,sjuUapnN3s SSNISIp
0] S.IaQUWOW WES) YHUM SHNSU0D
pue swesSoud ur Supjewt age
sjuopnis ssasdoad of) S3ssasse
APUIISISUOD I0[aSUNOY) [00YDS

Spaau SjuUdpMIS
SS3IPPE [[IM JeU} SIDIAISS
QUIULIIAP 0} SJUSWISSISSE Sasn
S9WNSWOS I0[aSUN0Y) [00YDS

JI0M UMO
JI19Y} SSISSE SJUIPNIS M3 pue
‘[e19ud3 S1 SHUIPMIS 03 JorqpPaaq

Spa3u S1ULPIIS SSAIPPE 0}
SIQUISW WES) Y3IM UOIIEI[NSU0D
syw] Jo surea8oud ur Sunew

are syuspnis ssardo.ad sossasse
Aualsisuodul Jo[asunoy) [0oyYoS

Spaau sjuapnis
SS2IPPE [[IM 1Y) SAIIAISS
SUIULISIIP 0) JUSWISSISSE

3sn J0U S0P I0[ASUNOY) [00YDS

JUSWISSISSE-J[as
ur 25e8us jJ0u Op SyUSpMIS

Ayenb
Jood Jo .10 Ju3sqe ST Jorqpasy

Spaau ,s1uapnis ssalppe 03
S.IoqUIaW UIEd) IIM S} NSU0D
Jou sweidoad uy Sunjew are
sjuapnys ssa1do.ad oY) sossasse
JOY}I9U J0[aSUNO0)) [00YDS

spasu

[euonow pue
‘[e120s ‘Onuapede
Juapms
Suissassy ~pg

Sumuuerd oy

U0 103pJa.1 pue Y3im a8eSus 01
Papasu autls sy} Yim syuspnis
saplaoad pue aInonas pauysp
Aj1eap e sey ssaoouad ayy,

sueqd .19a.1ed pue Teuonowa
/1e100s Oruapeoe [euosiad
sle[nuLIo) £3Y) Se sjusapmys
s110ddns 10[asuno) [0oyds

suepd

pazjjeuossad pue myesod.and
eap Sunenuiioy ut syuspmIs
9 SISISSE I10[asunoy) [00Y0S

JUIISISUODUL AIL SLI0JJ3 Inq
‘suefd pazijeuos.tad SunenuLioy
Ul SJUSPNIS SWOS ISISSB

031 sydwalje 10[asuNoy) [00YIS

suerd pazieuostad
SunenuLio] Ui SHUIPMIS ISISSE
10U S90D I0[@SUN0) [00Y2S

sueld auminy
puUE JUI.LIND

Jo uone[nuLIoy
a1} Ul syudpms
SuiSedug ~o¢

Suiuuerd aunng

J10J pue SJUSIpMIS JISYI0 Yum
suonoeIalul Y1oq 1oy Surajos
wa[qoad pue Sur ewW-uois|ap
Ul S{[iys aamboe

sjuspnys d[ay 03 sanbiuyday
Burfesunoo jo afue.l sAISUIIXD
Ue S9SN J0[3SUNo0?) [00Y2S

Suiuuerd auaniny

J10J pUE SJUSPNIS JIYI0 YHM
suopoeIsIuL Y104 10j Suiajos
ws[qoad pue Supew-uoISIap
ur sfip|s aamboe syuapms

diay 03 sanbruyoay Suiesunod jo
a8uel e S9SN JI0[aSUNOY) [00YIS

Suruuerd aininj J10j pue

SIUIPNIS JIYI0 YIIM SUOTIIRIDUL
Y104 10§ Surajos wajqoad pue
Sun{ew-uoISIAp Ui SIS a1mboe
sjuapmis d[ay 03 senbyurpay
Jurasunood jo aduel morreu

e sAe[dsip J0[asunoy) [0oyos

Supuuerd aamny

J0J pue SJUIpNIS 1910 YHM
suopoeIaiul Y1oq 1oy Suiajos
wjqoad pue SupfewW-UOISAP
ul S[[{s a1inboe sjyuopnis
diay 03 sanbuypa) Suijesunod
MJJ Sey J10[asuno) [ooyos

sanbruyoa)
Surpasunod
seridordde

Sursn ~qg

231



aanoead apms 0y

Jouuew Apwn uoisnjuod ui Sunnsaz | ejep aeridoadde
JUSldLJe pue dnewWSAS A[YSHY | e Ul paRIWNS 31e pue eIndoe 2e[ A[[EUOISEII0 PUB UdASUN | ‘9JBINDDRUL IO ‘9je] ‘Bulssiul ale Suisn pue
aJe 8udaay p1003.1 01 paje[al | aJe UONEIUSWNIOP PUE ‘SPI0IAI | 916 UOHELIUSWNIOP PUE ‘SPI0da. UONBIUSWNIOP PUE ‘SpI0odal Sp.I023J AeInddoe
saonoead s 10[asunoy [00YIS ‘s310dal s 10[95UNO) [00YDS ‘sp0dau s, J0[asunoy) [ooyos ‘s3.10dal s J0[osuno) [ooyds Surureyurep ~q¥
sonsLaoeIRYd
aanesau pue aanisod ypoq SO
[°PON VDSV 93 | pUE ‘SpJepuels paseq-aduapiad
01 urpaoooe sa1dajens sopoerd uo paseq ‘2A102{(qo
dATjelLI)E 15988ns 03 saonoead pue sjeandoe si adnoexd
Paseq-30uapIAl JO APOQ SAISUIIXS | UO UONIJ[AI S, I0[SSUNO)) [00YIS
UE U0 SMEIP JO[a5UN0.) [00YIS pasoaduwt
$S900nS JO 92.189p 19U} paaoaduuy 3q 31w s301A19s SurEsuUnod paaoaduuy
J0J SuUoseal ay3 pue saonoead jo 9q W81 sao1Ales Sutjasunod moy 10j suonsagsns jerouas 9q p[no2 sadiAlas SurPsunod
sojdwexa oyads Sunmn ‘ejeandoe Moy J10j suorisa8i8ns eiousd JWIOS SapNOUI UOTID3[JoY Moy 1oy suonsagdins
pue [naySnoys st aopoexd JWI0S SapN[OUT UONII[JoY OU Sey J0[asunoy) [00YdS
U0 UO0ND3[Jal §,J0[aSUN0Y) [00YIS splepueis
SpJepuels paseq-adusplaa PIseq-30uaplAl Uo paseq sprepueis
[PPOI VISV 943 U0 paseq a010ead | Uo paseq J0u Ing ‘9ANI3[qo pue |  Jou Ing ‘9A1I3[(O pue SeINIIE paseq-aouaplad U0 paseq jou
Suiaoaduwr a0y suonsa88ns | ajeInooe sawawos sy sondead sawpowios st anoexd uo pue ajeandoeut st anoeld uo aopoead
Jy1ads sayew 10[asunoy) [0oYdS | U0 UOTII[J3I S, I0[aSUNoy) [00YdS UONDI[Jal S, I0[2SUNOY) [00YDS UO[I3Jal S I0[a5UN0) [00YDS | w0 Sundapey ~ey
Suneadaug Suijddy Sui8iowg 9AI193J34 ION JUSWIH
san[Iqisuodsay [euOISSdj0.1d :IN04 Uurewoq
SUIS0U0D pUe Spasu
jueSiowa 03 asuodsal ul suonRde
aeridosdde axe) pue suoisap aouejsisse

[aySnoyy axew syjuapms

soauanbasuod arqissod

pue ‘saAneuwlale ‘sasned
‘swrejqouad AJyuapi syuapnis
diay 1y ‘suoissas Burjasunod
dnous [rews 10/pue fenpiarpur
SpIoY 10[asuno) [0oyds

SUIS0U0D pUB Spasu
1uspnis juadiows 03 asuodsaua
uf sanssi [eos/[euos.iad pue
1904B) DIWIPRIL YHM SIUIpNIS
1SISSe 0] SUO0ISSas Fujjasunod
dnoas jjews .10/pue enpiapu
Sp[oY J101a5Unoy) [0S

djelapouu A[uo 120 pue
pasnd0j-1eo3 J0uU ale SUOISSIS

SWI3DU0D PUE SPaau Ju3pnis
Juagiawa 03 asuodsax ur sdnoas
[ews J10/pue syuapnis [enplaipuy
dwos yum 1aaw 03 3duiayze

UE S9)eW I0[asUN0Y) [00Y2S

9SLIE Jel[} SONSS] SWO0II9A0
woay day o1 sdnoa8 [jews
J10/pue Sjuspnis [enplAlpul 10j
suolssas Surjesunod apiaoid
10U S0P I0[3SUNOY) [00DS

SAIIAIAS
aarsuodsaul
Sunuowapdug
~3 M

232



Anapisuas
[en3[nd pue [eroos UM SUI3dU0d
01 spuodsau 10[asuno) j00YdS

Aunwwod pue

Jyels ‘Ajiwe] yiim Spasu Juapnis
Sunestunwuros Afo3eridoxdde
a[IyMm [fe J0§ Aienusapyuod
S[epow pue SureuTeur
A1US1SISU0D .I0[2SUNOY) [00YDS

Juaunaedap

Buipasunod ay3 jJo SI0IN0S3I A} 03
Sunnqunuod pue Suisn ur saffwey
sao8edua Jo[asunoy) [0oyos

weagoad

911 JO JUBLIAIELIS SUOISSIW

pue uoIsiA 3y} 03 9INGLIIUOI
pue Jo d1eME dJE SJUIPN)S pue
‘syuased ‘gels ‘Lrunwuiod Jeyy
UJeLIa) S9yeW J0[osunoy [0oyds

sueaw jo £1aL1eA B y8noayy
SjuSpmIs [enplalpul IJnoqe pue
wesoxd Surasunod ay ynoqe
so[Iwej 03 uoneuriojui urpraoad
ur aAnodeoad s1.10[asuno) j0oyas

JOUUBW SARISUSS A[[eInyno e uy
Pa£aAu0D aIe SUONEITUNWIWIOY)

saulapms
A[enuapyuod smofjoj
A[US)SISUOD JO[3SUNOY) [00YIS

Juswaedap Suipsunod

a1 Aq pazajjo sweagoxd

Yy uy sarfrwey sadedus
Apuanbay 10[esuno) [0oyds

wiea8oad

93 JO JUSIAE]S UOISSIW

pUe UOISIA 9Y1 S91BIIUNWIUIOD
A[NJssa30ns J10[asuUNoy) [00YdS

$JUIPNIS {ENPIAIpPU] INOCE pue
ajoym e se weagoad Sur@sunod
a1 Inoge AJrunwuiod ay}

J0 Jjels ‘ssI[Iuiej 01 UOIIeULIOfuL
SjeIndoe pue ysnoloyl
sap1a0.ad J0[asuNoy [00YS

ADISUSS A[[eamynd 1o A[fe1oos
3¢ 10U ABW UOREJIUNUIWIO))

souiPpm3
A1[enuapyuod yum Jerfrurey
JBYMIUIOS SI.I0[aSUNOY) [00YdS

judunaedap

Surasunod a3 £q palajjo
swieidoad ayy ur sarfiurej afefua
03 sydwaie .1o[asunoy) [ooyds

payse J1 weadoad
91 JO JUSWIAIE]S UOISSTW PUB
UOISIA SaJeyS 10[2suno)) [00Yyds

SJUSpNIS [ENPIAIPUI INOQE PUE
a[oym e se weadoud Suipsunod
91} Inoge AJUNWwod

J0 Jyels ‘satjluie] 0} UonewLIOJul
ajeandoe ySnoys paytwi|
saplaoad Jo[asuno) [ooyos

CERLIERE) EN
dAIsuayjo 1o aendoiddeur
Af[eanmino Jo AJperdos

UIeIu0d SUONEIIUNUIWOD SWO0S

sauf@pms
A1[ENUSPYUO0D 3IB[01A SII[IUIE]
pueR JJe31s Yy3Im suonedrunuuwo)

juawiedsp Suiasunod

a3 £q pasayjo swerSoad ayy
ut safrwej 98e8us 03 3dwane
10U S0P JO[OSUNO) [00YDS

weidoad 3y} Jo Juswialels
uoIssiw pue uoisa azpiqnd
30U S90P J10[a5UN0) [00YIS

sjuapnys
[enpIAIpUl INOQE 10 S[OYM e SB
weaSoad Surjasunod sy} noqge
Aunwiuiod Jo JJels ‘sorjiurej
0} uopeULIOJUL ‘AUe J1 ‘9[IN
soplaoad Jo[esuno) [0oyds

Lunuumo) pue
‘Jyels ‘sarfrue] ym
Sunesrunuwuoe)
)‘Q.T

so1jop.od a1y 03
UOIIeULIOJU] 9INLIJUO0I SIUIPNIS

Bunjew uoisap aping o3 eep
juapnis Suisn ul syuapnys pue
sjuared saSeSua Jo[asunoy) [ooyos

S[ooyas 1330 ut sandeay[od
JI0J [opouut e Se 9AI3s saonoeld
Surdaayayes pue soueuUIR|

Sunfew uoisap apins 03 ejep
JUIPNIS SHSN I0[ASUNOY) [00YDIS

spJepueis [euoneu
pue 10L1ISIP YIIM JUIISISUOD aIe
SP.JI023.1 JU9pN]S JO dUBUUTEWL
pue Suidaayayes 01 pajefaa
seonoeld s J0[asuno) [00YdS

Suryew-uo1sap
9pInS 03 E3Ep JUSPNIS JO Isn
JUEDS SA{EW J0[aSUN0Y) [00YIS

uoneuLIOJul
Juapn3s Jo dueuIurew

pue Suidaayajes ayy

Jo Surpuelstapun Areyuswiipnd
© Sey] I0[asunoy) [00ydS

Sup{ew-uoIsap

apms 03 eyep juspmnis
9sn J0U S0P I0[eSUNOY [00YIS

Sp.1023l JuUapnis Jo
soueuajuiew pue Surdaaxayes
Jo aduerroduil 3y} puelsiapun

10U S90P JO[ASUNO) [00YdS

233



uolssajoad ay3 01 SNQLIIUOD Jey)
SaNANDE. 10 Y21easal jueriodun
S3Jeniul J0[asUNo) [00YdS

aonpead noqe

Joeqpasy Suipnoul ‘UO1IES.ISAU0D
[euoissajoxd 10} sanruniioddo
Burziuedio ug sjo.1 diysispes|

e Sae) .10[asunoy) [00YydS

uo1ssajoad ay) 03 UOHNGLIIU0I
[elUEISqNS B S9YEW PUE ‘paau

JOo Juswssasse [ejudunredap 1o
[enplaipu; uo paseq sapumuaoddo
juswdopaaap feuoissajoxd
9A1IRI0GE[[0D 10/ pUR [ENPIAIPUL
sons.nd A[9AnDE 10[aSUN0Y) [00YIS

sandea[joo jo a8pajmouy|
9ATI09[[00 3} 03 SaINGLIIU0D
Apusnbay Jofasuno) [ooyos

2onoead

noqe yoeqpasj Suipnpoul
‘donoead Inoge SUOHBSISAU0D
[euorssajoad ui s.a0s1azadns
pue sandes(jod yim sofeSus
A[PAnoe 10[9SUNOY) [00YDS

paau
JO JUDUISSISSE [ENPIAIPUT UB U0
paseq jusawdoaasp reuoissajoad
9ABI0QE[[02 10/ pue

fenpiarput 1oj sanjiuniioddo

1IN0 S393S J0[oSUNOY) [00Y2S

uo1ssajoid ayj 03
$9INQLIIUOD IO SIO[9SUNOD IIYI0
5)SISSE A[a1el1 J0[3SUN0) [00YIS

sIosialadns pue

san8es[jod YIm SUOHESIIAUOD
euorssajoid pajruf

ut safe8ua Jo[esuno) [00Yds

sanianoe JuowdopRAap
[euoissajo.ad aanesoqerjoo
J10/pue [enpraipul pajwi| ut
sajedpn.red Joppsuno) [ooyds

uoissajoxd

93 10 son3ea[jod Jo adpamouy]
3A1123[[02 3Y3 03 INQLIIU0D

10U 590D .I0[25UN0Y) [00YdS

s1os1azedns pue

son8ea[[od YIIm SUOTILSISAU0D
[euo1ssajoxd spioae

AjpA110R 10[35UNOY) [00YIS

SIS

Surrasunod jo juswdoeaap ayy
J10j papaau A1es]d aJde sapAnoe
[ONs UayM UaAd Sanianoe
JuawdoraAap [euoissajord
dAnIeI0gR[[0D 10/ pUue

renpiaipui ur aredpnred

10U $20D I0[3SUNO0Y) [00YDS

Ajreuoissajoad
Surdojaaap
pue Suimo.an ~af

Aunuwwod Jurures] reuoissajoud
e Sunowoud u1 oo diysiapes]
B S9YB) 10[3SUN0) [00YdS Y],

oY

12L1S1p/100YDs JO 10adse Juo Ised|
e u1 ajo. diysapes) e Suwinsse
pUE UOHINGLIIUOD [ERURISqNS

e Jupjew ‘sjoafoad pue sjusas
101181p/100yos ut aedpnred 03
$.199]UN[0A JO[3SUNOY) [00YDS YL

son8ea[[0d pue S.I0[aSUN0D

Jayo Suowe diysiopea Surwnsse
Ut sAnentur Supjel Jopsuno)
[00YDS U3 Y}M ‘UOTIRIOqe[[0d pUR
1oddns feninw £q pazLisjoereyd
aJe suonoeIa)ul Io[asunoy) [0oyds

Aunwuod Suures|
[euoissajo.ad e ui sazednaed
A[9A1108 10[3aSUNOY) [00YDS YL,

uonnNqLIUOd [eIuULISqns e
Jupfew ‘s1oafoad 1oL1sIp/100yos
pue S3U3A9 [o0yds ul sjedpn.aed

0] SI99]UNJOA JO[2SUNO0D YL

uoneloqe|jod
pue woddns [enynw

Aq pazLiaoered ae san8ea[od
PUE 510[2SUN09 1310 YIm
suopnoeIalul S 10[aSUNoy) [00YdS

PalIAUL 10 paySe
A[[eoy10ads uaym SanIUNWIUIOD
Sunuresy reuorssajoud

pue ‘syofoxd 1oL1SIp

‘sjuans [ooyos ui sayedpnaed
Jo[esuno) jooyds Yy,

sannp
paxmbau gy 03 sandeafjoo
Jo/pue s.I0o[asunod 1ay3io

1M SIOBISIUI IO[2SUNOY) [00YDS

Aunwwod Sururea]
[euoissajoad e ui syedonaed
10U S30p 10[aSUN0) [00Y2S

s13(oad 10 sjuaas 101L1ISIP
J0 [00UDS Ul PIA[OAUT SUTWIODaq
SPIOAB JO[oSUN02 Y],

aAne8au aae 3oL1sIp/[00Yds
3y} ul sandeaqjo0

J9Y10 10/ pUe SI10[asunod
J3Y30 UM SuonDeIul

S, 10[3asUNoY [00YdS

Aunwuiod
jeuorssajo.ad ayy ux

Supedpnued ~py

234



1202/ L pasiaay/Suryoea], 10J J.I0MIWEL] S, UOS[aIUR( 93I0[1eYD WO} PIYIPOA

suonemgax

[euoissajoid pue “PLISIP
‘[0012s 30 uoneruswarduwr
Suipaedaa sjo. diysiapesy

B U0 53¥e) J0[3SUNO0Y) [00YDS

Spasu d[wapede
10 [eIOIARYS( ‘[BIO0S SIUSPIIS
J0 Sa1fiwe; 10y unesoape
ur sengeaj[0d 03 diystapea|
sap1aoad Jo[esunoy) [ooyoss

SIoquiatl AJTUNWWOD PUE SII[IWe)
‘sjuspms ‘sanSesj[od Jay30

3im SuOnoRISIUL Ul J01ARYD(q
[euoissajoid pue ‘A1l
‘fsauoy jo sprepuess 1saySiy

9 S[opow 10[a5UN0Y) [00YIS

suone[ngai [euoissajoad
pue OLISIp T00YdS YHm
saijdwod A[[nJ Jo[asuno) [ooyds

SPaau d[wapede
J10 [BJIOJARY2( ‘[E1D0S SIuapnis

J10 S3I[IWE] 10] SAJEI0ApE
A[USISISUO0I JO[2SUNOY) [00YIS

Aunuruod

33 pue SaI[TWe] ‘SyUIpPMIS
‘san8ea[jod YIm SUondRIAUL
ui suo1aeyaq [euoissajoid pue
‘f1a8au1 ‘Kysauoy jo spiepuels
Y81y sAerdsip Jojasunoy) [00y2S

suonendal jeuoissajo.d
pue 1oL1sIp ‘[00Yyds

yum A[dwod 03 Supdwoad
saambau Jopesuno) jooyds

Spaau JTwiapese
J0 [BI0lARY( ‘[E1D0S SIUIPNIS
J0 SSY[IUIE] IO SAILD0ADE
Apua)sIsuodu] J0[asuno) [ooyds

Aunwwod 3y} pue

So1[Iwe] ‘syuspnis ‘sandes|jod
UM suonoe jeuoissajoad

ut erdoadde pue suonoerajul
Ul 3S9U0Y ST J0[aSUN0Y [00YdS

Pa103IIp UYM USAD
suopnengal reuoissajoud pue
1oL1SIp ‘Tooyos Yywm Ajdwod

10U S90P J0[aSUNOY) [0OYIS

Spasu orwapese
JI0 [BIOIABY3(| ‘TEID0S Sjuapnis
313 .10j IO SII[IWE] 10J 9JeD0APE
10U S90p JO[3aSUNOY) [00YIS

Aunuwwod ayy pue

SaI[IWe] ‘Syuapnis ‘sangeaqjod
1M SUOTIDBISIUL Ul Jo1ABYD(q
[euoissajoidun 10 £1sauoysip
sfepdsip Jojasunoy) [ooyos

wisijeuoissajoad
Sumoys ~jy

235



.HNON\ A ﬁmwgmﬁ\ wﬂ_ﬂumma J0J IoMoaulely s uos[aiue( s130[1ey) Wo.1j PayIPO «
"pIepue)s [BUOLIIPPE SUO 9S00 Yoes Jojen[eAq ay} pue Jojednpy ay], Alojepuew aie papjog

wisifeuoissajold Suimoys ~Jjy

juswdo[aAap [euoissajoud ul Suifeduy ~ay
Aunwwods feuoissajord e ur Sunedpnaed ~py
Arunwwod Jagre] sy yum Sunedunwiuioy) ~2¢
s198pnq pue sytodal Sumrwqns pue Surredald ~qp
9onpead uo Sunosyjay ~ey

SALLI'TISISNOdSIY TVNOISSA10dd
“ANOo4 NIVINOd

aoeds [eo1sAyd SuiziuediQg ~a7

Joiaeyaq juapnis Suiseuey ~pz

saanpasoad Areaqi Suturejurews pue Surysiqesy ~o7

aInjera|

aIn3eJall[ JO SA0[ pue uonesnsaAul 10y a1n3[nd e Jurysijgeisy ~qz
310ddes pue 109dsau Jo JUSWUOIIAUD UR SUIjeal) ~BZ7

LNIWNOYIANT dH.L
‘OM.L NIVINOd

ssauaalsuodsal pue A)[Iqixsy) Sunensuowaq ~o¢

JI91ud)d eIpawi/AreIqI] 9y Ul

A3ojouyda) Jo asn Iy} Ul SIIYILI) pUE SHUIPN)S SUNSISSY ~PE
S[[{S uonew.Iojul

Surures| ul pue aanjeray| Suifofus ur syuapnis Suideduyg ~o¢
SUOSS3[ pue syun

[euonONIISUI JO USISAP aY3 Ul S19YOed) YIIM Suneioqe[jo) ~qg
suoneliwi| 198png UIYIIM PUE SPadu S,[00YIS Y3 YIM 3IUBPI0IIR
ur uonda[[od Arelqi ay3 Suipuaixa pue Sururejurejy ~eg

HOIAYES 40 AHIAITAA
‘ATYHL NIVIWNOd

wessoad eipaw/A1eaqi| o3 ajenjeas 03 uefd e Suidoppasq ~J1
weidoud [ooyos [[e13A0

a1 yum pajeadajul werdoad erpow/Areiqi ay3 Suruued ~a1
ueo[ A1e1qipIaiul

Se $92.INn0SdJ YoNs 03 SS930. PUE DILISIP PUE [00YdS 3y} puokaq
pue UIydIm 130q ‘sadanosal Jo agpspmouy Supensuowsq ~pt
PaAIas syuapnis 9y pue Sunlas ay3 03

aretrdoadde weidoad erpaw/Arelqi] ay3 105 sjeod Surysijqeisy ~d1
weadoad ey} UIYIIM SPISU UONIBULIOJUT JUSPNIS

pue wexdo.ud s, jooyds 3y Jo 38pajmouy Sunensuowaq ~qy
A3o1ouyda1 uoneuLiojul pue ad10ed erpaw/Areiq

Ul Spus.I) JUS.LIND pue aanjelal] Jo agpamouy Sunensuows(q ~BJ

NOLLVIVd3Tdd ANV ONINNV'1d
‘INO NIVINOd

IsIeads elpa/ueLielqry 10j surewoq

236




weiboud s jooyos ay} Yyouus
0} s22.n0s Jjo abuel spim

B WO} $82IN0S8s M3U N0
sye8s AjaAnoe pue sisyoes)
pue sjuepnjs 1o} ajgejiene
$321n0sal Jo aleme Ajjn;

s| jsijeloads eipawyAleiqi]

sjeob welibo.id soueape 0}
Aunwwos sabiej ayy ui pue
‘JouIsIp 8y} ul sjooyds Jayjo
Ul ‘looyos ayj Ui siayoes)
pue sjuapnjs 1o} ajgejieAe
$921n0sal Jo aieme Ajny

s| }sijeloads eipaw/Aieiq]

sjeob weibo.id aoueape 0}
Ajunwulod Jsbie; ayy ul pue
‘JouIsIp @y} Ul S|ooyos Jayjo
ui ‘[ooyos ayy ul sieyoesy
pue sjuspnis Joj ajgejiere
sa21nosal jo abpamouy|
JIseq sajensuowap
jsijeoads eipalu/Aieiqi

s|eob weiboid soueape 0}
Aunwwo? Jable) ayy ul pue
‘JoLISIP 8} Ul S|ooyos Jayjo
Ui jooyos 8y Ul sisyoes}
pue sjuspnls o} ajqe|ieAe
$20Jn0sal JO abpamou

OU IO 3} sejessuUowap
1sijeoads eipaw/Aieigi

ueoj
Aeaqiuajul se sa9oinosal
yons 03} $s929e pue
‘JoLsIp pue jooyds ayj
puofaq pue uiypm yjoq
‘$321n0s3l Jo abpajmouy
Bupensuowaq :piL

sanbes}|0o pue syuspnis
UNM suoneynsuod Buimoyjoy
padojanap usaq aaey

pue sjuapn}s ayj jo obe sy
0} pue [ooy2s 8y} Ul uoijenys
ay) 0} sjeudoidde Ajybiy are
welboid eipaw auy Joy sjeob
sjsiievads eipswyAieiq

sjuapnis
ay} jo abe ayj 0} pue

fooyos ayy ut uonenyis ayy

0} ajeldoidde pue Jesjo ase
welboud eipaws 8y} 1o} sjeob
s,)s1je10ads eipawiyAaeiq

sjuapnjs ayj jo abe ayy

pue |ooyos 8yj Ul uoien)is
auy} o} ajqeyns Ajerued

aJje pue Augjuawipni ase
welboud eipsu sy} Jo} sjeob
s)sijeioads eipawy/Aieiqr

sjuspn)s sy jo abe

8y} JO |00YDS Y} Ul uonenys
ay} Jayyie 0} sjeudosddeu
ate Aay} Jo ‘weiboid

eipaw ay} 1oy sjeob Jesjd ou
sey isyeloads eipswylieign

paAles sjuapnys
ay) pue Buiyes ayj

03 9jeudordde wesboad
eipawyAreiqi) ayj 10}
sjeob Buiysijqeysy :91

weiboid oiwapeoe s,jooyos
ayy uyym ABojouyosy
uofjeuwlojus 10} SjUSpN]S

10 spasu ay} a)ejnoiue

0] JoL3SIp pue jooyds sy)
uiyum ol diysiepes) e saye)
isijeroads eipawyAieiqry

spJepuels
9SOY) ulLliMm s|iis uoheuiojul
10} Spasu sjuspn]s

JO pUB SpIepUE)S JUsjuU0D
§,|00Y9s 8y} jo abpamouy
ybnoioy} sejensucwiap
1sie1ads ejpawyAlelqin

spiepue)s
SSOU} Ulyym s|ibis uoleuliojul
Joj spaau sjuspnjs

1O pue Spiepue;s Juajuod
$,|00Y90s 8} Jo abpamouy
olseq sajeljsuowap
1sijeioads ejpawy/lueigi

spJepuejs
8S0Uj) UIyNM S|ijs uoneuLIojul
10} Spaau sjuapn;s

JO pue spJepuejs Jusjuod
s,]J00y0s auj Jo abpajmoun

OU JO 83}l SejensuoLIap
Jsljeoads eipawy/Aielgi

weaboud jeyy

UIY}IM Spasau uoneuLIojul
juapnys pue weibosd
s,JooYy9s ay) Jo abpajmou
Bugensuowsaq :qL

ABojouyos} uonew.ojul

pue aoyoeld Ul spuai} Jusund
o pue ainjelsay| jo Buipuels
-J1apun you sajeljsuowsp
1sljeloads eipaw/Aieiqy
‘s80inosal [euoissajoid
aAISUd)X® uo Buimeaqg

ABojouyos} uoneuLioju; pue
ao1j0e.1d Ul SpuUaJ) JUa.LINg JO
pue ainjeiay Jo abpajmouy
ybnosoy) sejensuowsap
Isieoads eipswyAieigi]

ABojouyos} uonewloyul pue
onoe.d Uy spuaJ} JusLInD Jo
pue ainjesayy jo abpajmouy
pajiwy| sajeljsuowsp
isijeioads eipewlieigi

ABojouyos) uonewIojul pue
sonoeld Ul SpuaJ} JuaLINd JO
pue ainjesayl| jo abpajmou
Ou IO S[)I| SSjBSUOLISP
1sijeads eipsw/Areiq

ABojouyoe} uonewoul
pue aonjoead eipsw

JAreaqiy ul spuady Juaring
pue ainjea)i| jo abpajmouy
Bunesysuowaq :ej|

SuneasSayug

Suif|ddy

SuiSiowy

9AT1I9JJH 10N

WA

uonjeredald pue Suiuueld :ouQ urewo(

srIqny 1sI[ePads e1pap/uerreiqry

237



Aesqij ayy ui syuspnys Buowe
A Jo sjeas| ybiy ainsua
SaAjRsWaY) sjuepns

juswdojansp

JO S|9A3| pue sainynd
Sjuapnis 0} AlAljIsuas pue
Buues pue yuuiem suinush
Bunosyal ‘|ngoadsal Ajybiy
aie slayoea) WooIsse|o
3y} pue ‘sjuspnis [enpialpul
‘Isljeroads eipaiu/Atesqy

ay} Buowe suopoelau|

sjuspnis

Jo sdnoub Buowe saouasaylp
|ejuswdojeasp pue

jeinynd sy} 0} ajeudoidde
ale pue ‘Buleds pue yuem
|esouab Bunosyal ‘|njioadsai
pue ayjod ale sjuapn)s
Buouwse pue syuepnis

pue isieoads eipaw/Aueiq)
usamiaq ‘suoloeialu|

sjuapn)s Buowe ssouaiaylp
[ejuawdojaasp Jo |[einyno

0} ssauaAisuodsal JO Yoe|
Jo Ayaisussul jo sAeidsip
Jeuoiseao0 Aq paziajorieyo
aq Aew 1ng 14U

woy 9ay) pue sjeudosdde
Ajjesauab aie ‘syjuspnis
Buowe pue syjuspnis pue
18l|e10ads eipawyAlelqy ay)
usamjaq yjoq ‘suonoelaiu|

JO14U00

1o 'sumopind ‘wseales Aq
pazusjoeleys pue ‘spunolb
-¥oeq |eJnjno sjuspnis o)
aAlIsuasul Jo ‘sjendosddeur
‘anjebau ale ‘syjuspnis
Buowe pue syuapnys pue
isi|eloads eipawiyAieiqgl ey
ussmiaq Yjoq ‘suonoeiaiul

uoddes pue
j90dsal JO JusWUOHAUS
ue Bupealn :ez

Suneadaug Suifjddy Suiiowy AN ION JudwWIY
JUIWUOIIAUT I L :0OM [, Uurewroq
siseq Buiobuo ue uo weliboid 18w Usaq aAey
ay) Buirosdwil premo) s|eof ayj yoiym o) sa1bep
yjed Jes|o e pue eouspiAe 8y} a)eolpul 0} 8ouU3pPIAS Juenodwi S| uonen|eas
jo sa0inos aAneuibewt 10 U01398]j02 8y} pue sjeob welboud ue yons ey} suonsabbns

Uym ‘psjeonsiydos
Aybiy si uejd uonenjeas
s ]sl[eloads eipswy/iieiqr]

Jeso punole paziueblo s
weiboud ay} syenjeas oy ued
s jsieoads eipaw/lieiqi

elpaw/Aielq)) sy} syenjeas
0} ued Aigjuswiipnl e
sey jsijeoads eipaw/ieiq

sisisal Jo weiboud
ay} sjenjeAs o} ueid ou
sey isiieoads eipawy/Aielqr]

weiboad
eipow JAleiql] 9Y) djenjeAs
03 ueid e Buidojanaq :ji

S19UoE8) UY)Im Uole}NSuUoD
Jaye padojaasp usaq

sey uejd au} :uo1303]109 8y}
Buipusixa pue Buiuigjuiew
ul 3Jom pue ‘siayoes)

UM YIOM BAIE}NSUOD
‘Aeiqy 8yj ul aw pajnpayos
0 spuewsp Bugadwoo

8y} Junoooe ol Bunyey
‘Jualayos Ajybiy si ued

s )sifelvads eipawy/Aieigi]

spasu

uoljeuwLIojUl IBY) Ul Sjuspn)s
pue si1ayoes) yjoq uoddns
o} paubisep jjam si ueld
sslieloads eipsuy/Ateiqi

sjeob Jopeouq ay)

UJM 34 3,UOp WIaYj JO BWoS
INq ‘SanIAOe B|IyMULIOM

JO Jaquinu e sapnjoul pue
ajdiound Buipinb e sey ued
s Jsleoads eipsuwy/Aieigi

2INjoNyS [|BISAO UE 40
@oualayoo Bupjoe| ‘seniAoe
pajejaiun Jo Uol}98)|00
wiopues e JO S)sisuoo
weiboud eipauyAieiqr

wesboud

|O0Y9S [|RIBAO 3} YJM
pajesboajul weiboud eipow
(Areaqi ay3 Buluueld :9y

238



Joineyaq jo
spJiepuels ay} Buuoyuow ui
9|01 SAOR UE 8)E) Sjuapn}S

Spaau Juapn}s [enpIAIpul
0} SAIJISUSS S| JoIABYSgSIW
juspnjs 0} ssuodsais
S,19yoes) pue ‘aAnuanaid
pue apqns si Jolianeyaq
juapn;s Jo Buloyuow

s )sljeloads epawyAieiqr]

way) Bupes

ur uonedionied juspnis
JO 8ouUBpIAG UM ‘B0
aJe Jonpuod Jo spiepueg

Ajubip syuspnis

oy} sjoadsal pue gjeudosdde
S| JoiARYaqSIW juspnis

0} asuodsai eipaw;lieiq]

sp.Jepuels asoy} jsuiebe
J0IABYRQ Juspn}s sio)uoW
Isljeloads eipaw /Aieiqi| ay)
pue ‘syjuapnis 0} Jesod 2q 0}
Jeadde j1onpuod Jo spiepuejs

[nySsa00ns sAemie jou ale
SHIOU® 8say) INg ‘loineyagsiw
juspnis 0} puodsal

pue IolABYsq juspnis

JO}UOW O} $3LJ) pue Ssjuspnis
10} 19NpUOD JO splepuels
ysljgelse 0} yoya ue

apew sey Jsieroads eipawy/
Kieiqy auj Jey) sieadde )

Abip
juspnis jo |nyoadsaisip
Jo anissaldal s ojAeySqSILW

juspnjs 0} asuodsay

Joineysq
juapn}s Jo Buuojuow ou

Jo sl pue ‘paysiiqe}ss usaq
9ABY JONPUOD JO SPIBPUE]S
Jeu} aouapiAL Ou Si 3yl

101ABYDq
juepnys Buibeuepy :pz

Jajueo
elpaw ay} JO sS200NS a8y} 0}
a)nqujuos pue Apuspuadapul
}om sjuelsisse Alelgi

uopjelado Yjoows Jiay) Jo}
Ayjqisuodsal sjgeiapisuod
Buiwnsse syuspnls yum
‘uonelado Jisyy Ul ssajwess
aJe (yJom Juspuadapul
‘sJeindwiod uo Bupjiom
‘SfeLa)ew JO UoREe|NIID

Joj ‘a|dwexa Joy) sainpsooid
pue saufnod Jajusd eipapy

8|0l Jiay) 0} se
Jegjo aJe sjuejsisse Aleigi

Ajyioows uopoun;

pue paysijge}se ussq

aAey (Jom Juspuadspu
‘s1eindwod uo Buipiom
‘sjeuajeLwl Jo uoyenodn

Joj ‘sjdwexs 1o}) sainpasoid
pue saunnol Jajuad eIpay

Jnysseoons Ajjened
aue sjuejsisse Aseiqij Jo}

saulapInb ysiqeise o} suoyg

Ajjesipelods

uofouny INg paysijgese usaq
aney (3Hom Juspuadapul
‘ssaynduwiod uo Bunpom
‘'s|euajew Jo uoleinol

1o} ‘sjdwexa 1oj) sainpasoid
pue sauino. Jajuad eipa

9|04 19y} 0} SB Pasnjuod
aJe syuejsisse Aieiqr

uoisnjuod |eiauab ul Bugnsal
‘Jualoaul Jo Jus)sixauou
Jayys ale (iom juspuadspul
‘slgjndwod uo Buppiom
‘sjelssjew Jo uoe|naln

1o} ‘s|dwexa 1o}) sainpasoid
puE sauRnol JBUaD BIpalN

sainpasoad
Areaqi| Buiuiejusew
pue Buwysiqels3 :og

San|eA asay} pazijeusajul
aAey 0} Jeadde sjuspnig

aimelay|
Bujpess pue uonewopu
Bupjess jo ainjeu |epuasse
ay} Jo asuss e shaAuoo
‘sanbes|joo pue sjuspnis
10q yim suonoelssjul

ui ‘1sijeloads eipawy/Aeiqi

Buipeas pue uonew.ou
Bunees Jo souepodwi

3y} JO asuas B SABAUOD
‘sanfeajjoo pue syuspn)s
Ulog Wim suonoessiul

ul ‘Jsijetoads eipawy/lieigi

} 0} JUBIHILILIOD
[eas Aue Jnoyum ng uonisod
2y} Jo yiom ay) Bunuioped

o suonow ayy ybnouy)

s206 jsije109ds ipawy/Aielq]

paJinbai

ABjaue pue swn ay} yuom
j0u s ainjessyl Buipeals pue
uoneulIojul Buijeas Jo yiom
3y} Jey) asuss e SA3AUCD
I1sijeioads eipawi/fieigr

ainjesayl
ainjeiayi] JO 9A0| pue
uopeBysaAul 10} ainynd

e Bulysiqes3 :qz

239



|O0Y9Ss 3y SPISIN0 $92IN0S
WO} $821N0Ssa [BUOIIPPE
Buneoo| ‘sjun pue suossaj
leuononysul jo ubisep

8y} Ul slayoes)] WooIsse}o
UM UOIEI0gE||0D Sajeniul
isljetoads epau/fieigi

S}UN pue suossa|
jeuononyisui Jo ubissp

8y} Ul SIayoea) WOooIsse|o
Uiim uoheloqe||od ssieniul
Isife1oads eipawyAelqr]

0s 0p 0}
payse Ajjeoioads uaym spun
pue suoss3| [euoionsul

10 ubisap sy} U siayoes)
WOO. -SSEJ0 UM S8)eloqe||oo
isie1oads eipawyAlelqi

S}iun pue suosss)
Jeuononusul jo ubisap

3y} Ul S18Yoes} WooJsse|o
UHM 3)eI00E||0D 0} Sauljo8p
isijeroads eipaw/Aieiqi]

Su0sSs9| pue

sjiun jeuononiisus jo
ubisap ay) ul sisyoea}
yum Bugesoqeljoo :qg

seale jualayip Buowe
paoue|eq si uonosj|0D

[elajew payepino
10 uon9”|j0d ay) sebind
Ajjeoipouad pue ‘senbes| |00
Buiyoes) yym uoneynsuod

u pue Ajinubnoy} uonosjjoo
8y} 1o} s|eua)ew sjog|es
isiieldads eipawy/Aieiqgi

seale Jualaylp buowe
pasueleq st uolod||0D

[eus)ew pajepino
1O uo199)|02 ay) sebind
Ajleoipouad pue uooejjoo
ay} Jo} sjeusew bBunosies
ui saulepinb jeuoisssjoid
10 Jo1SIp 0} saI8ype
isijeroads eipaui/Alelqr

aoue|eq ysljgelse
0} pue uono||od Y}

pasm 0} ‘sjeusjew bunosies
ul saulepind jeuoissajoud o
1ou3sIp 0} a18ype 0} sjdwaye
ul [nysseoons Ajjeiued

sl )sljeads ejpawyAieiqi

seale jualaylp buowe
paouejequn si UOIIOB}0D

jeusiew
pajepino Jo uoid8|00

ay} abund Ajesipouad

JOU S80p pue UoNo||00

8y} 10} sjelsjew bunosies

ul saulapinb |euoissajoid

10 JoLISIp 0} alaype 0]

sjie} 1sijeioads eipawyAieiqr]

suonejwl|

186pnq uiyym pue
sSpaau S,|o0YIS dY3 YIM
99ueBpPIOII. U} UOIJI3]|0D
Aieaqy oy} Buipuaixe
pue Buluiejuiepy :eg

Suneadajuj

Sulfjddy

SuiSiownyg

9AID9YH ION

JUBWIIY

9DIAISS JO AIDAI[3( :9a0Y L, Urewoq

Buniaui pue aAoee
ale sAe|dsip )00q ‘uonippe u|

asn
J8ndwod pue seale JJom

0} psjonap aoeds ajenbape
pue ‘Mmojj oujel) JuUa||a0xa
‘aBeubis Jesjo ul Buynsal
‘uswuolaus [eaisAyd sy

40 @sn aAj0aya Alybiy seyew
Isljeioads eipawyAieiqi

asn so)ndwoo pue se

2Je XI0M 0} pajoAap aoeds
ajenbape pue ‘ebeubis Jes|o
‘moy ouely poob uj Buyynsal
‘uawiuoliAue feoisAyd

3y} JO ash 2Al0aYS sayew
1sijeroads eipau/fielqi

uoISNYUOD |BUOISED00

u Buinsai ‘usasun
8Je JUsWUOIIAUD |edisAyd
3y} JO asnh ayeul 0} SJoUS
s sljeads elpaw/Aieigi

uoisnjuoo [ejauab pue ‘asn
J9Indwod pue seale yiom

0] pajonsp adeds sjenbapeul
‘abeulis Buisnjuoo

‘moyj oue.y Jood ui Buninsal
‘Jusauodiaue eoishuyd

ay} Jo asn Jood sayew
isiie1oads eipawyAlelqi

aoeds
reaisAyd Buiziuebip :0z

240



$$900Ns Ay JIay}

pue saibajens aAjeuls)e
1s966ns 0} asopadal
SAISUSIX® UB U0 smelp
1sijeroads eipawyAseiqi

sajdwexs oyloads

Bunio ‘aandaciad pue
ejeinooe Ajubiy si uonoayal
s sljeloads eipaw/Aselqry

panosdwi ag Wbiw
wiesboud epsw sy} moy

0} se suonsabbns oyoads
awos sayew isienads W/

soljsleioRIRYD
anebau pue aayisod oyoads
Bunio ‘sonoeud jo uondiosep
3A93lgo pue ajeindoe

ue sapiaod uoosyal

s sl|eads eipawy/Aieiqi

panoidull aq ybiw 3 moy

0} se suonsabbns jeqoib Ajuo
uim pue sejdwexa oinads
Bunto Inoypm ‘saosfqo

pue ajeinooe Ajgjelepow

si 9o1j0e1d UO UoiOBYaI
sjsijenads eipawyiieigi

Buinies-jjes

o ajelndoeU| Bk Suoiosjal
2y} 10 ‘sonoeld uo 1osjal Jou
sa0p isijeioads eipawyAieiqi]

aanoeid uo Bupdsyoy ey

Suneasauj

Suifjddy

SuiSiowy

9AI1D9)JH JON

LGN ET e

sanIiqisuodsay [eUOISSdJ0.1d 1IN0 Urewo(

ndu

Jayoes} Jo yaled ‘Juepnis
0] asuodsal ul pepasu se
sabueyo seyew pue weiboid
elpaw /Aselq) sy} anoidu

0} sAem Bupjees Ajjenunpuod
s| jsljeloads eipaw;/Aieiqi

papesu ale Aay)

uaym weliboud eipawyAelql
By} 0} SUOISIAG. SYew
isijeioads eipaiylieiqi]

abueyo

10} paau ay} JO S0UBPIAS
YJM pajuouod usym
weiboud eipaw;Aieiql ayy
ul sebueyo jsepow sexeuwl
isijeioads eipawyfielqi

Aoenbapeul s}l j0 20USpPIAS JO
ayds ul ‘ueld ay) o} saisype
1sijeloads eipsw/Aieiqi]

ssauaAisuodsal
pue Ayiqixayy
Bupessuowaq :o¢

JSjus0 elpaLl
Aeiqy) sy ul ABojouyos}

Jo @snh ay} ul sJeyoes) pue

Sjusapn)s JsISSe 0} SUOISSaS
Buneniul u) aaoeod

sl isijeloads eipaw/Aieiql

Jajuao eipaw;Ateiql

ay} ul ABojouyosy Jo asn

ay} uj slayoes) pue sjuspnis
JSISSe 0} SUOISSas sajeljiul
is|jeoads eipawi/Aieiqgi

0S op 0} payse A|jeayioads
usym Jajuso ejpaw
JAeiql) ayy ur ABojouyos)
JO @snh 8y} ul s18yoes)
pue sjuspns sjsisse
Islje10ads eipawy/Aieiqgi]

I8)U20 eipsu
JAeiqi ey ul ABojouyosy
JO @sn 8y} ul sisyoes) pue
sjuapn}s jsisse 0} sauljosp
}sijeoads eipawyAielq

J9)uad eipawyArelql
ayj u1 ABojouyos} jo
asn 3y} ug s1dydes) pue
sjuapn)s Buysissy :p¢

sJoad

Jay) jo Juswabebus ayy
Buunsus ul aAleRIul aye) pue
s|ins uoneuwioul buiuses)

u pue ainjesay| Buifofus ul
pabebua Alybiy ase syuspnig

sjeusjew sjeudosdde
Ajlensed Jo ‘saibejens
Buidnoib ‘sanianoe jo
ubisap aanoays Jo asneossq
S|ipis uoneulojul bujuses)
ut pue ainjessy Buikofus

ul pabebus ase syuspnlg

sjeusew
ajendoidde Ajenued

Jo ‘seibajesis Buidnosb
‘saIAo. Jo ubisap usAsun
0) anp S|IHs UoneuLolul
Bujuies| ul pue ainjessyy
Buifolua ul pabebus

ale syuapnis awos AjuQ

s|eusjew
ajendoisddeui Jo ‘saibalens
Buidnoub Jood ‘senianoe

jo ubisap Jood Jo asnesaq
S|Ipjs uoneuloul Bujuies)

ul pue ainjelay bulholus

ul pebebuas jou ase sjuspnig

S|Infs uoneunojus Bujuiesy
ul pue ainjesayj Buifolua
uj sjuspnys buibefug :o¢

241



sme| JybLAdos Jjo

uoneloi Jo wsuelbeid ou sy
aJay) Bupnsua uj ‘sanbesy|00
yum sjol diysiepes)

e saye) pue Aubajul pue
Rysauoy jo spiepuess jsaybiy
3y} p|oy 0} UO PajUNOd aq
ueo jsijeloads eipawyAieiqry

sme| 1ybLAdoo

0} Ajjnja1ed salsype

‘ollgnd sy} pue ‘syjuapnis
‘sanbes)jod yym suonoeisul
ur AyuBaur pue fyssuoy

jo spiepuess ybiy sAeidsip
Isiieioads eipawy/Aleiqi]

smej

wbuAdoo syoadsal ‘ognd
ay} pue ‘sjuapnis ‘sanbes|jod
YUM suonoeISUI Uj JSauoy

S| 1sijeloads eipawy/Aelqr]

smej JyblAdoo sajejoin
‘algnd ayy pue ‘sjuspnis
‘sanbes|joo yum suoioeisiul
ul fyssuoysip shejdsip
I1sijeloads ejpaw/Alelgi

wisijeuoissajoid
Buimoys :ip

sanbes||0o 0) sdoysyiom
Buuagyo se saniAloe

yons ybnouyy uoissajoud

3y} 0} UoiNQLIUOY jeluesqns
e sayew pue sapiunuoddo
Juswdojaaap jeuoissajold
sansind AjsAioe

isileloads eipaw/Aselq

pasu Jo juswssesse
[ENPIAIPUI UB UO paseq
juswidojansp [euoissayold
1o} sapiunpuoddo 3no syass
1sljeioads ejpawyAlelqr

palinbal aJe Jo JusIusAuoD
ale jey} asoyj o} payw|

S| SanIAIO. Juswdojansp
[euoissajoud ul uonedionied
sslewads eipawylielqi

S||IYS JO JUBWISdUBYUS 8Uj} 0}
papesu Ajles|o a1e SalAoe
Uons Usym USAS ‘SaliAjoe
juswdojaaap jeuoissajoud

ul sjedipipied jou

S90p Isi|eioads eipawyiielgi]

jJuswdojdaasp jeuoissejord
uj Buibebug :op

sanbesjj0o

yim diysiapes| sswnsse pue
sjoafoid pue sjuaAs Joulsip
pue [00y2ds 0} UoRNQLIUOD
[euejsgns e sayew
i1sieoads eipaswyAielqi

sonbes||00 yim

sdiysuonejai aaonpoud pue
aasod sulejuiew g syoafoud
pue sjuaA8 JoLsIp pue
jooyss uj Aj@anoe sajedionied
i1siieioads eipawy/Aieiqi]

pajsanbai Ajjeoyioeds usym
syoslold pue sjuane PLIsIp
pue jooyos u; sajedioied
isiieioads ay) pue ‘|eipioo ale
sanbeajjod yum sdiysuone(as
ssieloads eipswyAieiqr]

sjoefoid pue sjuans uUsIp
pue [ooyos Ul paajoAul Buieq
SpIOAE jsijeloads ay) pue
‘Buinles-jjes Jo aaebau ale
sanfesjjoo yum sdiysuonejal
s sijeloads eipawyAieiqry

Aunwwos
Jeuoissajoad
e uj Bunedidied :py

Jy8uaq |enjnud Joj suoye
Buneuipioos ‘saLeiqi
BpISING YyM SJ}oejI0D

Buiysijgelse g syuased

0} }no Buiyosea. ul sAoeosd

si Jsljeloads eipaw/lieiqi

Aunwiwos

Jabie| sy pue sjualed 0y
suoye yoeaunno ui sebebus
Isijeroads eipawi/Aielqi

Ayunwiwon

Job.ej ay} Jo sjualed

0]} s}oye yoeanno uy abebus
0) SHOY® oipelods sayew
1slje10ads ejpawyAielqi

Aunwwon Jebie| ayy

Jo syualed 0} spoys yoeasno
ui abebus o) Loys ou seyew
Isijeioads ejpaw/Areiqgi]

Alunwwos sebire] ayy ypm
Bupesunwwon :op

sl uo papIuIgns
aJe spodal pue saLojusAu|

sainpasold asoy) 0}
sjuswanoidwy sysabbns pue
‘sainpaocosd paysijgeiss
sMojjo} ‘s}@bpng pue
suolysinbai 6unedaid usym
spasu Jayoes) sajedionue
1sl|eioads eipswyiieiqi

BN} UO PIJILLGNS SSWINBWOS
ale spodal pue SaLoJUSAU|

salnpaocold paysijgeise
SMoj|o} pue s1alipng pue
suojysinbai 6unedsid usym
sisenbal Jayoes) siouoy
1sijeroads eipawyiieiqi]

awg
Uo papiwgns sawiswos ale
spodai pue saLojuUdAU|

sainpasold Bumojjo}

pue s)sanbai jeyoea) 0}
sawnswos Buipuodsal
‘Injssaoons Ajjeiued ale
sjebpnq atedaid 0} spoys
s)sijetoads eipawylieiqgi

aie| Ajpunnol
ale suodal pue salojusAU|

sainpaso.d

paystligese moj(o}

Jou saop Jo sjebpnq pue
suopsinbal bunedaid usym
sjsanbail Jsyoes} saloubi
isijeioads eipasw/Aueiq

sj9bpnq
pue suodas Bupjwqgns
pue Buuedald :qy

242



1202/ £ pasiaay/8uryoes, 10] HI0OMIUIRL] S,UOS[AIUR(] SNOLIEYD WOJJ PAYIPON

on.ns uaaq sey ey} JUSWI[S UL 3S00YD J0U Op 3Sea|d

"pPIepUE)S [BUOIIPPR JUO 9S00TD Yoea 10Jen[eAq Yy} pue 10jeanpy ay], ‘Alojepuew aJe papiog

wisifeuoissajoxd Suimoys ~Jy

juswdofaaap [euoissajoid ui Suiefuyg ~ay

Arunwwod reuorssajoad e ur Sunedpnied ~py

Sal[lwe] YIim Sunedunuwoy) ~ip

Jauuew Appwn e ui syodas Sumwgns

pue £d170d y3im 9ouep.I0IIR Ul SPI0DAI YI[eay Surureiutey ~qy
aonoeld uo Sunodapey ~ey

SALLITIIISNOdSHY TVNOISSA10dd
ANOd NIVWOd

ope

saitnpajoud pue sjodojo.ad yyjesy Suimogog ~27
SSaU[[aM pue Y3[eay J10J aIni[nd e Surysijqeisy ~qg
uoneJisiuIwpe/jyeis/sariue)/jusapnis

yim rodder pue 10adsal Jo JUSWUOIIAUD U SUneal) ~BZ

LNAWNOYIANT dH.L
‘OML NIVWOAd

Spaau [edipawt
9SJSAIP YIIM SIUIPNIS 10J S3IAIS pue sweldoud [euoreonpa
paziferoads dofaasp 03 s1oyoes) yam Suneioqeo) ~Jg
ssauaAlsuodsal pue A[iqixa[j Sunensuows(q ~a¢

suonenyis juadiowa-uou pue Juaiaws Suieuey ~ps
suonejuasald jjels pajepuewr/suonejuasaid

WOOISS®.[) .10 $9sse[d YSnoays ssaupem Sunowodg ~o¢
SJuapNIs 03 SUOILIIPaW SULIBISIUIWPY ~qE

Adrerrdoadde spuodsau pue spaau yuapnis Suissassy ~eg

HOIAYAS 40 AYIAITAA
-HIYHL NIVINOd

(saanpasoud jeis yieay jo malaal ‘y0s

dd1 dDH) weadoad Suisinu ay3 ajenfeas 03 uefd e Suidofeasq ~J1
SUOTIUDAIINUI JO SSOUIAIIIIJ

sassasse pue (05 ddI ‘dDH) sueyd fenpiaipui suSisaq ‘wrerSoxd
[ooyas Je[ngaa ay3 Yym pajeisaur ‘syuapnis jo sdnoisd

pue sfenpiaipul yyoq Joj wrersoud Suisanu ay Suruued ~a1
$90.n0sa1 pue suone[nsal 1oL1ISIp

pue Aunuwwod quawuIaA08 jo apajmouy Sunensuowaq ~p1
PoAIaS sjuapnis ay) pue Sumas

ay3 03 sajerrdoxdde weadoad Suisanu ay3 10j sfeo8 uiysijqeisy ~21
18] suI90u0d y3eay urpjing sasn 7 sdo@aa( ‘Bumas [ooyos

93} Ul SPIau |I[eaY 9SISAIP PUB [enpiAlpul 9y} pue juswdo[asap
Juadsajope pue p[Iyd Jo a8pamouy Sunensuowa(q ~q1
sanbiuysa) Suisinu ui [[1s pue ssado.ad

8ursanu ay Jo uonez({iin pue Surpuelsiapun SunensuUOWd([ ~B

NOILLVHVdiddd ANV ONINNV'1d
*ANO NIVWOd

S9SN [00YDS 0] SUTRWO(]

243




slojesisiuilipe
© ‘siayoes) ‘syusied

‘SJUapPNIS Y)IM SUOIB}NSUOD
Bumoyjoy padojenap

us9q aABY puUBASIUSPN]S BU}

40 abe ay) 03 pue jooyos ayy Ui
uofienyis ayy 0} ajeldosdde Aybiy
aJe Buiping paubisse Jo welboid
Buisinu ay} o} sjeob sssinN

sjuapnjs ayy jo abe ayj 0}

pUE [00YDS B} Ul uonen)is ay)

0} ajeldoidde pue tesio ase

Buipjing paubisse Jo weiboid
Buisinu ay} Joj sjeob sesinN

ay} jo obe ay) pue

sjuapnis
uonenys

au} o} sjqeyns Ajjeed
are pue Alejusulipni e

Buiping paubisse Jo

welboud

Buisinu ay} Joy sjeob sasinN

sjuspnis ay)
Jo abe ayj 10 uonenyis ay)
Jayys 0} ajeudoiddeul sie
Aay} Jo ‘Buipiing paubisse
10 weiboud Buisinu sy o4

sjeob Jes|o ou sey asinN

poAles
sjuapns

ay3 pue Bunjes

ay3 o) sjendoidde
wesbBoud Buisinu ay) 104
sjeof Buiysijgeys3y :91

ssaliboid

pue ymoib [ejuswdojensp
juapns 0} diysuoneja.

ul pesn pue ‘yejs sjeudoldde
YUM paleys ‘syuspnis

Weusq 0} pazipn‘padojensp
}s1| sulaouod yyieay Buipjing

susayed jesauab ay) mojjo}
SjuapN}s [BNPIAIPUL UDIYM 0}
L)X a8y} jo abpajmouy sAejdsip
asinu ‘suseped |eisusb ay)

0} suondaoxe pue dnoib abe oy
10 sosuajorleyd jejusudojaasp
jeaid£y ay} jo abpajmouy
9)e1ndoe 0} UoIppPE Uj

Sjuspn}s Jyausq o} pazipn pue

Jauuew Apwiy u padojensp
181} suJeouod yyeay Buipjing

sulened
[essusb ayy 03 suondeoxs
se ||lom se ‘dnoib abe ay} jo

sonsiusloeIeYD [Ejuswdojansp

[eoidA} ayj jo Buipuelsispun
ajeinooe shejdsip esinN

ssaibouid Jo
juswidojaAsp Juapnis Jjeuaqg
0} pasn jou jng ‘padojansp

1S1| SUIS2U0D Yjeay

Buipiing

yawdojansp jusossiope
pue pjiys jo abpamouy|
jensed sAejdsip ssinN

11| SWIBoUOD Yleay
Buipjing dojaAsp Jou se0Q

JusWdojaAap Juadsajope
pue Py Jo abpajmou
ou Jo oy skejdsip asinN

sl
SUJ9oU09

yieay Buipjing sesn
pue sdojpaag

Bumes jooyss

oyj uj spasu

y3jeay asSIaAIp pue
lenplAiput 8yj pue
juawdojonap
juaosajope pue pjiys
Jo abpajmouy
Bupensuowaq :q)

sanbjuyos)

Buisinu pue sseo0id Buisinu
8y} jo Buipueysiepun ybnolouyy
pue dasp sajesjsuowap asinN

sanbiuysa)

Buisinu pue ssao0id
Buisinu ay} jo uonezinn
pue jo Buipuejsiepun
sa)eJjsuoLuap asinN

sanbiuyos)

Buisinu pue ssaooid

Buisinu ay} jo Buipuelsiapun
olseq sajeljsuowap asinN

senbiuyoe)
Buisinu jo abpamouy
OU 10 3} sejessuowaq

jeisauapnis
40 spoau Buissesse
uaym ssao0.d Buisinu
3Y} 8z|[1}n J0U S0P 8SINN

sanbiuys9e)

Buisinu uj [|fs

pue ssao0ad Buisinu
ayj jo uoneziyn

pue Buipuejsiapun
Bupensuowaq :ej

SuneaSajuj

Suifjddy

Suidiowmyg

3A9)d 10N

JUdWIA[Y

JLIqNY IS.InN

uoneiedaid pue Suluue|d :auQ urewo(

244



diysuonejal ay ul

1SNJ} pue JUoLI0d Jo 9a1b8p
ybiy e Bunosyes ‘esinu

3y} 1o xees uoljelsiulipe
Aels/ssijiuey/siuspms

jnjjoadsal pue

aAljIsod ale uonelsIuILpE
Aeis/ssljiwey/syuspnis
UHIM SUONOBISIUI S,8SINN

anjebau pue aAnisod

JO Xiw e aJe uojjeJisiuiwpe
/eis/saijiue)/syjuspnis
YUM SUOlORISIUI S,8SINN

ajeudoiddeu Jo saijebau ale
uoiessiulipe/jeis/ssijiue;
/SIUBpN}S aWos 1ses|

& Ylim SuoijoeIaul S,8SINN

uopeljsiujwpe
/Mels/saljiwejpuapnis
yum uoddes pue
199dsa4 JO JUBWUOIIAUD
ue Bupeasn ez

Suneadajug

Suifjddy

SuiSiowy

9A1V9Y 10N

s LIENET o |

JUSWUOIIAUT YL, :0M [, urewo(

siseq Bulobuo ue uo weiboid
ay) Buirosdwi psemo) yied

JEsj0 B puB S0USPIAS JO S90IN0S
aneuifewn ym ‘pejeonsiydos
Ayby s ueid uonenjeas s,esinN

Jow usaeq aney
s|eob sy yoiym o} asibep
3y} 8JeoIpul O} SOUSPIAS JO
UORo9jj0d 3y} pue s|eob Jes)o
punole paziuebio si weiboid
3y} sjenjeAs o0} ue|d s,8sINN

weliboid
Buisinu ay; ajenjeas oy ued
Algyuswipni e sey asinN

juepoduw

SI UOEN[BAS UB Yons
18y} suonsabbns s)sisal
Jo weisBoud sy} syeneas
0} ueid ou sey asinN

(seunpasoud yeys
yjeay jo malaal ‘pos
‘d3l ‘dOH) weiboug
Buisinu ay} syenjeAs
03 ueyd e Buidojanaqg
31

we.boud jeuoieonps

Japeouq 8y} osje Ing ‘sdnoib
ul pue Ajfenpiaipul sjuspnis ey}
Ajuo Jou Hoddns 0} saAles pue
juasayod Ajybiy si ueid s,esinN

Bupes ay} ul YJom Jo sjoadse
juenodwi ayj sapnjoul jeys
ueid e padojansp sey asinN

sjeob

Japeoiq auy} ypm i Juop
WaY} JO SWOoS Ing ‘saljiAioe
B[IYMUYHOM JO Jaguinu

e sapnjoul pue ajdiound

ainonns
[|BIOAO UB 10 80UBI8Y0D
Bupjoe| ‘seniaoe pajejaiun
1O UO1}08| |00 Wopue! B Jo

SUOHUBAIBIUI
JO SSaUdANIAYS
sassasse pue

(r0S ‘d31 ‘dOH) sueid
jenpialput suBiseqg

weaboud

jooyas Jejnbas ayy yum
poajeibaju; ‘syjuapnys jo
sdnoaB pue sjenpiaipul
yoq 10} wesbosd
Buisinu oy} Buluuejy

Buipinb e sey ueid s@sinN | sysisuod welboid BuisinN 9l
sjusuwissasse
Spasu Ul uoneuLolul siy} sesn jooyos Ajpeoliq alow
puE Ajunwiwod sy} Ul pue JoLIsIp [ 9y} 0} [BUISIXS S82IN0SI UM 8|qe|leA. $90IN0sal JO JoLISIp JO |00YOS $924n0sal

1o jooyas ay} ybnouyy s|qejieae
asou} Buipnjoul ‘eAlsusxe

S| SJUSPN]S JO§ S2INOSD

pue suoieinbal |ejuswuiorob
jo abpajmouy s,8sINN

RAueljiwe; awos pue 10usIp

10 jooyos ay} ybnoiyy sjgejieae
Sjuspnjs o $80In0sal

pue suoienbai jeluawiuienob
jo ssaualeme shAejdsip asinN

abpajmouy| ou Ing ‘JoLSIp 10
jooyos auyy ybnouy) sjqejieae
SJUSPN]S 10} S92JN0S3I pue
suone|nbai [ejuswuianob

10 ssaualeme sAe|dsip asinN

ay} ybnouyy s|qejieae
SJUapN)S 10} S22IN0SAI pue
suonejnbai [ejusuuIonob
Jo abpajmouy| ou

1o 3| sejelisuowap SSINN

pue suopejnbai

J9UISIp pue ‘Ajlunwwod
Quawusanob

10 abpapmouy
Bunesnsuowsaq :p)

245



paziuebio
llem pue paiols ‘pejaqge|
Apadoud aie suoneoipapy

SoliAloe

psuue|d ay) o} ajeudoidde
AubBiy si pue paziuebio
Ajuaioye si 8010 s,8sINN

pazjuebio
||oMm pue paliojs ‘pajege]
Appadoud ase suoneoipay

saljiAloe pauueld ay) 0)
ajendoidde s pue paziuebio
[1oM S| 8010 $,88INN

pulj 0} ynowyip aJe 3nq Auadosd
p240}S 8ie SUOBDIPSIA

[nyssaoons
Ajjered ase JuswiuoliAug
|esisAyd paziuebio-jlem

e 9)eaud 0} sydwaye sasinN

pailojs Auedoud
Jou ale suonedps|p

saniAnoe pauueld
ay) o1 sjendosddeu si
1o Keuesip uj 1 @010 S,88INN

aoeds |eajsAyd
BuiziuebiQ :aZ

Jsuuew Ajswn

e u| syse) paseys ysijdwoooe
0} Jels uiesy Jayjo

S]SISSE pue Uy)im sajeloge|on

[euoissajoid pue

Jsuuew
Ajawi e ul paysidwoooe

ale syse}

paJeys ey} ainsua 0} yeys
Uiesy Jayjo yyim ssjeloqe|jod

Ajjeoipesods
paubisse se saljAlo.

psubisse
Se SaNIAoe S9)eI0sse
Jo}luowW Jou S90p 8sINN

a)}gns st uoisialadns s.asINN paubisse S9)e|00SSE S10)IUOW 8SINN (apre yyjeay
SB SaljIAljor ,So)RI00sse Jesjoun aje saulepinb INd1/NY esinladng
3JOM Jjay} Jo} saulapinb Jesjo Slojluow pue safnp |njsseoons Ajjeued ale ay Jo SNS9) sajeloossy
Buneoipu; ‘Apuspuadspul pajebajap 1o} saulapinb | sapnp pajebejap 4o} saulepinb | ‘psysijqeise usaq aAey sanpnp yjeay Buisinladng
MJOM SJBI00SSY paysijgelss sey asinN ysijgeise 0} SHoye s,.asINN pajebajep Joj sauapinb oN HT4

suofnenys
pajoadxaun Bupedionue pue 20140 Buisinu sy} 104 Aessesip ui o sainpadsosd

ssajwess aJe 9910 Buisinu
ay} Joj sainpaooid s,asinN

Ajoni0aye yiom aoyjo Buisinu
8y} Joj sainpasoud s8sINN

sainpasold |njsseoons Ajjeed
pue Aleyuswiipni sey asinN

jua)sixauou ale aoyo Buisinu
ay} Joj sainpaosoud s asinN

pue sjos0j04d
Yeay Bummojjog :0z

sjuapnjs pue
s1ayoes} yioq Aq psurejuiew
si ‘asinu ayy Ag pepinb
3|Iym ‘ssaujjem pue yjeay
1o} |00yos 3y} ul a1nNYNd 8y

SSau||am pue yjeay
Joj [ooyos ayy Inoybnody
alnyno e sajowo.d asInN

Inissaoons Ajjeiued

aJe ssaU||am pue yjjesy o}
Jjooyos 8y Jnoybnouyy ainyno
e sjowoud o} sydwaye s, asinN

uojensiuiipe/jels/

sjyuspnis Buowe Jo ‘sjoym e
SE |00Yyas 8y} Ul SSaujjom pue
ylleay o4 ainyno e ysijqelse
0} Jdwaje ou sayew asinN

sseujjom
pue yyeay 4o} ainynd

e Buiysijqelsy :qz

246



aouaiayal
2Je)s Joj psjuswInoop ale
suopejuasaid yejs pajepueiy

SAj09)j@ pue pajs|duiod ale
suofjejuasa.d yels pajepuepy

alfysay Auyesy e Bugowouid

Ul [oOYOS 3Uj Ul 9]0J SANJ0E e
SWINSSE Sjuapn)s pue ‘aAioaye
aJe ssaujjam Joj suoljejussaid
WI0O0.ISSBO $,88INN

pajajdwod ale
suonejuasald yejs pajepuep

a|fysay

Ayyreay e ydope way; djay
1By} sepnyje pue abpajmouy
ay} Buuinboe syuspnis

ut }insas suonejuasald
Woousse|d $,88INN

Aoy
Ajlenued aie suopeyuasaud
wooJsseo ybnodyy ssaujjom
ajowouid 0} spoye s,88INN

ssau|jom
sjowoud o} s|ie} sassed
Ul SJUSPNIS YIIM YIOM S,9SINN

suonejuasaid

jjels pajepuewy
suoljejussaid
wooisse[d

10 sasse]d ybnouy;
ssaujjom Bunowoad :o¢

aaue|dwo? uonesipall
Ul 8j01 SAI}OR Ue 9B} Sjuapnig

PaulBu0Y/PaIOIS
Kjejes pue pajaqe]
Aj921109 ale suonesipa

palo}s AjJusIuaAu0D

aJe swoj asesjal paubis

pue ‘sjenpiaiput pajeubisap Aq
paJajsiuiuipe ale suohedIps|y

papeau usym s|qe|ieAe pue
paios Ajjusiusauod

ale swlo} ssesjal paubls

pue ‘s|enpiaipul pajeubisap Aqg
paIsiSiUILPE 1. SUOIEDIPAIN

paio)s AjusiusAu0d

JOU 8le SWIo} ases|al
paubls Inq ‘sjenpiapul
pajeubisap Aq patajsiuiipe
ale SUonedIPa

saioljod jousip
1o a)e)s 0} pJebas ou yym
paISjSIUILIPE aie SUOHEDIPSIN

sjuepn}s
0} suonesIpaw
Buuelsiujwpy :q¢

yoddns
ajis-uo [eoisAyd Jo ‘uspum
‘leqian yym spuodsal asinN

uonenyis auj Jo 2AROSaI S| Jey)
Jauuew e ui spuodsal 8sinN

Buiuueld weiboud

0} 8JNqLJUOD O} SPasU Juapnis
0 JuBWISSasse pazijenpiAlpul
pue pajiejap Sjonpuod asINN

yoddns

a)is-uo |esisAyd 1o ‘uspm
‘leqdaA ypm spuodsal asinN
uonenyis

SU} JO aAiOsjjal si jey)
Jauuew e u| spuodsai pue
jooyos sy} Ul speau Juapnis

jo abuel ay} smouy pue spaau
JUSpN)S SOSSASSE SSINN

Aojyounpad
ale spaau Juapnjs
JO SjUBLLISSBSSE S 8SINN

SUOISN[OUOD 8jeInooeu]
Ul Jjnsal sjuaSsasse
8y} J0 ‘spaau Juspn)s

SSSSSE J0U S0P 8SINN

Aejenndoadde
spuodsal pue spaau
juapnys Buissassy :eg

SuneaSajug

Sui{jddy

SuiSiowyg

9A1I09)Jq 10N

JudWIALY

3DIAIJS JO AIDAI[A( :93IY L Urewo(q

247



saibejelis anjeusa)e 1sabbns
0} asiopadal SAISUSIXS
UB UO SMEBIP 8SINN

so|dwexa oyoads
Bumo ‘eandeoiad pue sjeinooe
Ayby s| uonoayal s,88INN

panosdu

aq 1ybiw weiboid Buisinu
ay} Moy 0} se suonsabbns
oY109ds aWOos sayew asInN

solsusioeIBYD oAljebau

pue aAnisod oyjoads

Buo ‘sonoeud jo uonduosep
8AoR[qo pue sjeinooe ue
sapirold uonjos)al s,88INN

panoidwi aqg Jybiw 31 moy

0} se suonsabbns

jeqoib Ajuo yym pue sejdwexs
oyioads Buiio JnoyIm
annoalqo

pue sjeinooe Ajgjelapoul s
ao130e1d UO UOROB}RI S,8SINN

Buinies

-j|8s 1o ajeinooeu|

aJe suonosyal ay} Jo ‘aonoeld
UO JO3|jal Jou S80p 8sINN

aonoead
uo Bunosyey :ep

Suneisdajuj

Suifjddy

SuiSiowy

2A199539 10N

Juowofy

saniqisuodsay [euoISSajo.1d 1IN0 urewo(

JOOUOS 8y} apIsino
WwIoJ} S80IN0sal [euonippe
Buneoso| ‘sjun pue suosss|
{euononysul Buidojanep

Ul S19Yoes) WOOoISSe|o Ylim
uoljeloge|joo ssjeniul 8siny

S}uUN pue suosss|
jeuononuisul buidojansp

Ul $J8U0E3) WIOOISSEID YIM
UoIBIOqE||0 Sajelliul 8sinNN

0S Op 0} payse Ajjeoyloads
USYM SHUN pue SUOSSI)
jeuononnsul Buidojeasp

u| SJayoes) LIooISSEe|
UIM SB}BI0ge]||09 asInN

swelbo.d jeuopeonpa
pazijeioads dojaaap

0} SJayoes) WOOoISSE[D UM
9]eloqe||09 0} Saulo8p asINN

SpPasu jesIpalu 3SIDAIP
UM sjuapn}s 1o}
sd91A10S pue swesboad
jeuotjeanpa pazijeroads
dojanap 0} siayoea)
yum Bupeloqejjon ¢

ndu

Jayoes) Jo usled uspnis
0} asuodsal ul papasu se
sabueyo seyew pue weiboid
Buisinu ay} anoidwi 0} shem
Bupie@ss Ajjlenunuoo si asinN

papasu ae
Aay) usym welboud Buisinu
B} Ul SUOISIARI SYBW 3SINN

abueyo

10} Paau 8y} JO S2USPIAS UlIM
pajuoLu0d uaym wesboud
Buisinu ayy ul sabueyd
}Sapow sayew ssinN

Aoenbapeui syl jo
30U3apPIAS jo ayds ui ‘wesboid
Jo uejd sy 03 salsype 8sINN

ssauaAisuodsal
pue Anjqixsyy
Bunensuowaq :o¢

ued sisuo Buipjing
JO Juswido|aAap a8y} ui sisissy

ue(d sisuo Buip|ing smojj04

uopenyis juabiawa jo ased
ul saiigIsuodsai Jjey) pauIes)
aAeY S19yoes) pue sjuspnis

suonenys Auew Joj padojansp
uaaq aAeY suonen}is
jusbiaws Joy sued s,8siNN

ueid sisuo Buipjing smojio4

suonenyis Auew 104 padojansp
uaaq aAey suoljenys
juabiows Joj sueid sasinN

ueyd
sisuo Buipjing jo ateme s|

SJ9UJ0 Jou }ng Suoien)is
Buwinooo Aguanbauy

}sow 8y} 1oy padojsaap
usaqg aAey suoien}is
jusbiewse Joj sueid s asinN

ueyd
sIsuo Buip|ing o aleme jou §)

suoienys Juabiawse 1o) sue|d
fouabunuoo ou sey ssinN

suonenyis
juabiawa-uou
pue juabiowsa
Buibeueyy :pg

248



1202 \ L POSIAY \ ME_SUNO.H J0J MI0oMawely s uosatue( a)jolaey) wo.dj payyipo .

Bupew

uoisioap wes} pue sanbes|joo
ynm sjoi diysispesi e bupie}
‘SJUSpN)S 10} SJBIOAPE 0}

pue Ayjenuspyuco B ‘Ajubajul
‘fysauoy

jo spiepuejs ysaybiy syj pjoy

pepasu uaym syuspn)s Joj
sajesonape ojgnd

By} pue ‘syuspns ‘sanbes)|oo
Ulim suoljoelsiul ul
Ajenuspyuod g ‘Aubsul
‘Aysauoy Jo spiepuejs

Awenuapyuod
9)B|0IA Jou saop ‘o1gnd 8y}
pue ‘sjuapnjis ‘sanbes|jod yum

Ayrenuspyuod

Jo sajdiouLid sajejoin

‘olgnd ay} pue ‘sjuspnys
‘sanbes|joo y)im suonoelalul

wsijeuoissajord

0} UO PajuN09 aq Ued asinN ybiy sAejdsip @sinN | suopoessiul Ui jsauoy st asinN | ul Ayssuoysip sAejdsip asinN Buimoys iy
sanbes)|j0o 0] sdoysyiom
Buuayo se sapiaoe s|iys Buisinu
yons ybBnouiy; uoissajoid sy pasu paiinbai 0 Juswidojenap auy o}
0} UoiINQLIUOD [eljuBlSgnS B JO JuswISSasse [enplAIpul aJB IO JUBIUSAUDD BIe pepaau Ales|o ale saiiAljoe

sayew pue sajiunuoddo
juswdojansp [euoissajold
sansind AjaAijoe asinN

ue uo paseq Juswdojarsp
jeuoissatoid Jo} saunuoddo
N0 S)33s 8sINN

1ey)} esoy} 0} pajw| si saijiajjoe
Juswidojansp jeuoissajold
ul uopedioiied esinN

4yons uaym UsAd ‘saiiAloe
juswdojanap [euoissajoid
ul ajedionued jJou seop asinN

juswidojenap
[euolssajoad
ul Buibebuy :op

sanbe9||00 yum

9ol diysiepes| sswinsse pue
s)09fold pue sjuaae oLsIp
pue |ooyds 0} UOINLIU0D
|enuejsqns e sayew asinN

sanbes||0o yum sdiysuonelal
aAnonpoud pue salisod
sulejulew pue syosfoid pue
SJUSAS JOLSIP PUB |ooYyos

ut Alpanoe sajedionied esiny

0s op 0} pajsenbal
Rjeoioads usym syoafosd
pue SjusA® JoLISIP pue
jooyos ui sejedionied asinu
pue ‘[eipJoo ase sanbes)|oo
ypm sdiysuonelel s, 8sinN

sjoafold pue sjusAs Jousip
pue |00yos Ui paajoAul Buiaq
SPIOAEB 8sinu pue ‘Buinias-jjes
Jo aaijebau ase senbes)j0o
yum sdiysuonejal s, asinN

Aunwwod
[euoissajoid
e uj Bupedionied :py

sueaw jo AjaueA e ybnoiy)
Sjuapnjs [enpIAIPUl Jnoge

pue weiboid Buisinu su
JNOge Saljiuie) 0} UOIBULIOMI
Buipinoad ul eagoeoud si asinN

SJUSpN}S [BNPIAIPUI JNOge
pue sjoym e se weibo.id
Buisinu sy} Jnoge saljiwe;

0} Uoiew.IojUl 8)eINdoe

pue ybnoloy; sepiroid asinN

S]USpN}S [BNPIAIPUI
jhoge pue ejoym e se weibouid
Buisinu ay} Jnoge saljiwies

0} UOofjelolu; 8jeinooe
ybnouyy pajiwij sapiroid asinN

SjuspN}s [BnpIAIpUl

jnoge Jo sjoym e se weibold
Buisinu

3y} Inoge Jayye ‘ssljiwey o}
uolew.ojul ou sapiroid asinN

saljiwe; yyim
Bunjeosiunwwon :o¢

|ooyos ay}

SS0.i0B sanbes)}joo 1o} [opowl
B SB S9AISS pue JUSIOS pue
onewsysAs Aybiy si Buidesy
pJooal o} yoeoidde sasinN

Jouuew
Ajowi e Ui papiugns ale pue

3JeINDoE ale UoKEUSWND0P
pue ‘spiodai ‘spodas s 8sINN

9je| AjjeuoISe200 pue ajeinooe
Ajjesausb ase uoiejuswnoop
pue ‘spiooal ‘spodal s asinN

uoISNyUOod
ul Bunnsal ‘ayeinooeul Jo ‘aje
‘Buissiw ale uoyeusLINOop
pue ‘spiooai ‘spodal s,9siNN

Jauuew Ajpwiy
e uj spodas Bupjiwgns
pue Ao1jod yum
82uBpIOIDL Ul SPI0JA
yeay Buurejurely :qp

249



1202/ pasiaay/Suryoes) 10 JI0Malel,] S,UOS[AIUB( 9)10[IBY) WO PSYIPOA
"pIEpUER]S [BUOL}IPPE 9UO 9S00YD Yoea J0jenfeadq 9yl pue 1ojeonpd oy, ‘Alojepuewt ale papog

A1enuapyuod Sururejurewl pue

‘Ayedoape ‘Kyadayur Surpnpur ‘wisijeuoissajoad Suimoys ~J§
Juowdoaaap [euoissajoid ut SuiSeSuy ~ay

suonoeiajul aantoddns pue sanisod ay3 uo siseyduro

ue y3m Aunwwod feuoissajold e ur Sunednaed ~py

Sp1023. djeandde SurureIuIR|y ~J%

suoisstuLiad Surinoas

pue 110ddea e Surysiqelsa saijiurey yym SuneduNWuUo) ~qy
aonoead uo Sunodapey ~ey

SALLI'TIIISNOdSTY TVYNOISST10ud
“ANOoA NIVWOd

doeds [ea1sAyd Suiziuesig ~o7

gunas [ooyds ayy u1 3onpuod Jo sprepuels Surysiqeisyg ~pz
sainpasoad pue saunnod Suideuejy ~27

[ooyos

ay1 Inoysnoay) Yieay [eusw aAnisod 1oj ainyno e Suiysijqeisg ~qg
sjuated pue ‘Jje3s ‘syuapnis y3m yoddes Surysijqeisy ~ez

LNIJWNOYIANG IONINIVATIHL
‘OML NIVINOQ

saop1aoad 9d1AI3S YI[eay

[eyuaw Ayrunuwiwiod pue sueIsAYd ym 1ejuod Suiuieiurejy ~ag
$$920ns

Jo pooyrayif syuapnis aziwixew o3 sue[d Surdojpasq ~p¢
weg], Joddng Juapms ayy uo uonednred ~3¢

saurPpIng

dSVN U3tm aouerjdurod ui spasu Juapnys Sunenfeag ~qg
slojensiaruipe

‘s19ydea) IIM Sunnsuod ‘sfe.rajal o} Suipuodsoy ~eg

HOIAYHS 40 AYIAITIA
“J4YH.L NIVINOd

weisoud ayy ayengeas 03 ue[d e sdo[pasq ~J1

(wnnoLLmn)

138 ‘Sidd 9'1) sweioad paseq-[ooyds Se [[om se S[eos

uo paseq uefd Aderayy aA1sayo0d e sdoaaap 1s180[0yd4sd ~9T
Aunwiwod pue LISIp 9Y3 UIYHM S92.1IN0Sal

pue ‘suopje[nga. [e1opaj pue ajels Jo agpajmouy Sunensuowaq ~py
umas a3 031 syeradoadde syjusapnis [enpraipul

Jo/pue a81e[ e Apoq Juapnis ay3 10 sjeod Surysijqeisy ~o1
A3o1oyedoyoAsd pue

juswido[aAap Juadsajope pue p[iyd jo adpajmouy Sunensuowaq ~q1
S1U9PNIS 3)eN[eAd 0} SJUIUISSISSE

ajerrdoadde Suisn ul [[pfs pue a8pamouy} Sunensuowd(q ~e

NOILLViVd3dd ANV DNINNV1d
*ANO NIVIOd

S)SIS0[0Yd4sd .10} surewioq

250




papaau
se sy10ddns 10/pue ss0Inosax
aAnNeULIS)[e puy 0} SSIIWe] Yim
31om 0} SUI[{IM ST pue SAISUS}X
S1 S]USpPNIS J10J S3DIN0SAI

pue suone[n3al [eIUSWUIA0S
Jo a3pamou s 3s180[oyd4sq

Aunwitnos pue 9OLISIp [00YdS
a1 y3no.ay) sjqe[ieAe sjuapnis
J10J 5921n0Sa1 pue suonemaal
[elUsWULISA03 JO 93 pajmouy]
ssjensuowap 1s130[0yd4sd

Arunwwod

a1]] Ul $92.IN0Sal JO a5 paymouy
ou Ing 9OLISIp 10 [00YDS Y}
y3noayy s[ge[reae syuapnis
J0J S92.1N0S31 pUE Suonenaal
[EIUSWULIDAOS JO SSaUAIEME
sAeidsip 1s13o10yo4sd

1OLISIp pue
[00Y2s ay3 ySnoay) sjgereae
S1UIPNIS 10 SIVINOSAI pue
suonie[ndal [eJUsWUISA03
Jo a8pajmowy| ou 10 SN}
sajesIsuowap 1s180[oyd4sd

AUNWIWOD pue JPLOSIP
) UIYIM SIDINO0SAI
pue ‘suonjensal [e1apaj
pue 3je)s Jo d8paimouyy
Supensuowa( :py

weos) pue sjuated ‘syuapnis

M uone)nsuod Suimor|oj
SPasu JUIPNIS Uo paseq paisnipe
pue pamalaal Apandeoad

aJe s[eod s 3s18010yoAsd

sengdes|{oo pue ‘syudted
‘SJUapPNIS YIIM SUONEINSUOD
8uimorioj padojaaap usaq

SAeY pue sjuapnis ays jo ade ayy
0] pue [00YDS 3y Ul UOHIeN3IS oY)
01 ajeridoxdde pue njSuiuesawt
‘ead age s[eod s 3s180joyohsg

sjuapnis ay3 jo ade ayy

pue uonenyis ay3 o3 sjqeyns
Ajren.ged age pue ‘Arejuswirpnd
aJe s[eo8 s 3s1dojoydLsd

sjuapms
a3 jo a8e ay3 10 uoneMYIS
Ay} Jaye 03 srerrdoaddeut
ale £33 Jo ‘sTeod

Jeap ou sey 3s130[0y2Asd

Sumas oy

0} ajeridoadde syuapnys
[enpiarpui Jo/pue ag.ref
e Apoq Juapnis 3y} 10j

steo8 Surysijqeisy O

suraned eordfy

a3 uo suoneLIea ay syuared
pue Wea) a1} 0} 3Je[ndN.Ie 0}
a[qe s1 pue A3ojoypedoyossd pue
Juswdo[aAap JUIISI[OpE pue
PIIYD JO 93pajmouy SAISUIXD
sajensuowap 1s130[oyoLsq

ASojoypedoyossd

pue juawdo[arap JudIsafope
pue pIiyod jo agpamouy ySnoioyy
ssjensuowap 1s13o[oydLsd

A8ojoyyedoyoLsd
pue juswdojaAap Juadsajope
pue piyo jo a8pajmou] o1seq

sejensuowap 3s180[0ydAsd

A3ojoypedoypssd

pue juawdoaaap
JU3IS3[Ope PUE PIYd

Jo 3a3pajmouy ou J0 I
sajeqisuowap 1s130[0ys4sd

ASojoypedoyoisd pue
yuouwdo[aaap Juadsajope
PUE PIIYo Jo 33pajmouy
Sunensuowa(q :qr

SuoIspap AIqISe

sutwielap diay 03 pue Liiqesip
‘Buruonounj JuapnIs JO [3A3]
ajenfeas 03 {sjuonsanb [e.rajal
311 UO paseq SJUSISSISSE JO
a8uel apm e sasn Isi8ojoyLsq

SUuoISIAP
Anpq8e suuiziep djay 03 pue
Anpgesip ‘Suiuonouny yuspnis

JO [9A3] Menfeas 03 (sjuonsanb
[eLI9Jal SY) U0 PIseq SHUSWISSISSE
ajeradoadde sasn 3siSojoyoLsd

Spaau [enplaiput jo

SS9[p.Je8a.l SUSWISSISSE JWES
9} S9SN '3’ ‘SJUIPNIS 3JEN[EAd
0} syuawissasse eridoadde
Suisn pue Sunoajes

Ul [[IS pue a8pamouy]
paNWI] Sasn 1S130[0Yd4s4

SjuapnIs syenfesd
01 sjuawissasse ajeridoxdde
Juisn pue Sunod9as ul (s
pue a3pajmou] ou J0 S|
s9]e.SUOWSP I1S180[0YDASd

syuopms
91eN[EAD 0] SJUSWISSISSE
dernrdoadde Suisn

Ul [[D{S pue a8pajmouy|
Sunensuowoa( ey

Suneadoyuj

Suifiddy

Suidiowyg

3A1123)33 10N

LELHET |

uonereda.ad pue Suruueld :2uQ urewo(

LIy ISIS0[0YIASd

251



way3 Suurejurews ut
1SISSE Sjuapn)s pue A[ssajuess
3.10M S3UNINOI S ISIS0[0YDASd

aousLIadxe Suruies] oy} soueyua
pue s3un3es SS0I0e A[oANI9)I9
3}I0M SaUnNOL S 1S180[0YdASd

ssepo 10 uresdoud Sujasunod
/A3o10yd4sd 313 10] SaupNOX
[nyssaoons 4jen.ted pue
Arejuswiipna sey 15130[0yAsd

AeLIBSIP UI 10 JUIISIXUOU AR
y1om wooussep 10 weiSoxd
Burpesunod/AZojoydssd

J10j saunnod s 3s1so[oyaAsd

saanpasoad pue
sounnox Suieueyy 07

SJUSpNIS pue SISYIes]
‘uopesisiuTwipe Aq paurejuret

pue ‘4s18o10yd4sd a3 Aq
paping si ‘s1aydes) pue SjuapnIs
Suoure y3eay [eyuswt aanisod

s1ayoesy

pue sjuspnys Suoure [ooyos
a3 ul YI[eay [erusut aanisod
J10J [00YDS U3 IN0OYSnoIy}

sanIqisuodsal

U0 Y3no.ay) SMo[[0] Wop[as
nq ‘s.IaYyoea) pue SJUapnIs
Suowe [ooyds a3 ul Yieay
[eIusw 3AnIsod Joj [00YdS 3y}
noysnoay) a1nynd e sjowoad

Iayoes)
PUE S)UapMIS Udamlaq

J10 ‘3[0YyM € SE [00YDS a3

ur yafeay [ejuaw aanisod 1oy
aImyno e ysijqelss 03 3dwaire

[ooyds oy INoySno.np
Y[eay [pyuaua
aanisod 10j aanynd

10J [0OY2S SU) Ul 2am}[nd YL, | ainino e sajowo.ld 3s1Sojoyossd 01 sydwaze s 3s18o10ydAsd ou sayew 35130[0Yd4sd e Surysiqeisy :qz
diysuonepa ay3
uj ISt.1} pue 110J103 Jo da18ap [nj10adsax ajenidoaddeu a0

481y e Bunoayyaa asi8ojoyohsd
913 INO Y9as Aunmwod
pue ‘syuated ‘ge3s ‘syuapnis

pue aanisod aae Arunuwwiod
pue ‘syuaxed ‘gJeis ‘syuapnis
UM suonoeranul s 3s13ojoyassd

aaneSau pue aanisod Jo x[w e
aIe suonoeIalul S 3s180[0ydAsd

aAnedau aJe A unuwiwiod pue
‘sjuated ‘JJe3s ‘syuapnis YPm
SUONDRINUI S,1S150[0YDASd

syua.aed
pue ‘Qgeis ‘sjuopnis gm
yodder Sumgsiqeisy ez

Suneadauj Suifddy Suidiowy 9AND9PH 10N JUDWDH
JudWUOIIAUF SUIWIBIT oYL, :0M [, ufewioq
$an3es|[0d Y3Im SIJRI0qE][0D 19W Udaq aaey S[eos a3 yorym
pue weidoid ayy Suiaoadu Jof | 03 33.189p oy 83EIIPUL 0] JOUIPIAD JuawsAoxdur
SUOTIEPUSUINO0I. IBI[D Sa[ew JO uonda[0d Y} pue s[eos Jeap wea8oad £SojoyoLsd ayy 10j suorisagdns sisisal
‘s321n0s ejep ajdnnuwi sesn |  punoe paziuesio s wesdoad ayy | a3eneas o3 uepd Lrejusurrpnd Jo ‘weudoad a3 syeneas wes8oad ay) ayenfeas
ueld uonen[eas s s13o0[0yd4sd ajengeas o3 uepd s,3s180[0yd4sd e sey 1s18010ydAsd 01 uepd ou sey 1s13010Y24sq 0} uefd e sdofaaaq 1

s3umes

Jo f1911eA SpIM B Ul S[e0S

199w Apjuspuadspui 03 syuapnis
J10J sa18a1e13S sapraoad pue
sajowoad ueid s 1s180j0yoAsd

weadoad

J0/pue sjuapms sy} Jo spasu

91 01 pausi[e pue JuaIaY0d S1 e
ued e padorossp sey is130[oyoLsd

s[eo8

JOPeO.Iq 9y YIIm 31 J,Uop
WAy JO SWOS Inq ‘SSNIAROE
ITYMILIOM JO Jaquinu

e sopnpul uefd s1s130[0Yyd4sd

2JMIDNAS [[BISAO UE IO
90ua19Y0D Supde] ‘sanIAlOe
pajeaun Jo uono[[0d
WIOpUE. € JO SISISU0D Ue[d

(14s ‘sigd

9°1) sweaSouad paseq
[00YJS SE [joMm Se S[eo8
uo paseq ueld Adesayp
9AIS9Y 0D e sdo[aaap
IsISojoyAsd 9T

252



spaengajes

pue ssujpwn [einpadsoid yum
Ajdwoo pue pueisiopun Afny
Aoy ety sunsus 03 saneaqjoo
U11M SUOISSIS UOIIRULIOJUT
$1oNnpuod pue ‘suonsanb
[el1a5a1 a3 03 ayerrdoadde
1SOW 31 JeY) SJUSWISSIsSe
asot ‘aaiol1adal peoaq

' woJj ‘s30970s 1s180j0yddsd

0] palaype
Anyuatey aae spaengajes

pue saanpajoud f[e Jey3 saInsua
pUE ‘SJUapNIS 0} SUIWNNSU
uonengeas erLidoidde
sJa)siurupe 3s180[0yd4sq

spiengajes pue

Saul[aw) paysi[qelss Mo[[oJ
SAemIe 10U S20P Inq ‘SYUSpNIS
0] SJUdWINIISUT UONIEN[BAD
aewndoadde Jsysiurwipe

01 sydwanye 1s180[0ydAsd

saujjopms

pue sainpadoud paysijqelss
MOT[0] J0U S30P .10 ‘UohIEN}IS
aya 03 aerrdoaddeur
SIUSWINIISUL S1D9[2S
‘suonen[eas SurIalSIuwpe
s1s1Sa.1 3s180[0Yy24Sq

saufoping 4SYN
yim aduerduod ux spaau

juopnis Sunenfeay :qg

[ei19)a4 9} Ut pasiel
suopsanb ay3 03 suonenesd
Suriofrey pue syy8isur umo
gunnqLnuoo ‘sanSeajjod yum
Apuanbauy synsuod 1s180[0yd4sq

[eL19ja1 a3 uy Sasted
suonsanb ayy 0] suoneneas
Buriofre; ‘sangeayod yum
Apuanbaly symsuod 3s180[oyo4Lsg

[BLI3Ja1 Y} Ul pastel
suonsanb ay) 03 suopenfead
Jo[rey 03 s3duisiie [nyssadons
Ajrented Supjew ‘sangeafjod
y3Im siseq oiperods

B U0 S)[nSu0) 1513010YydASd

[e119)21 9Y) ul pasted
suonsanb a1y 01 suoneneas

J0{1e] 03 10 Sangea[[od yum
}NsSuo0d 0} s[1ej 1s130[0Yd4sd

s.10)enS[uIuIpe ‘S.I3YIea)
im Sun[nsuod ‘s[elsajal
0} Suipuodsay :eg

SuneiSauj Suif|ddy SuiSaowg 9AND3YH ION JUWD
IIIAIIS JO AIDAN[I( :9dIY ] urewioq
Ananoe
Popasu UdYM JUSIUSAUCD dY3 10j d[qejreAe Afipeal
aJe S[eLI3JeW pUe UOIIed0] 9q j0u AeW S[eLIIEW N d[qe[teAe Ajipeal Jou aJe
2INI3S B U] P30S 318 SPI0IdY h—m.:-omm P2.10]S aJe SPI0J9Y | S[eLIsjell pue uonedof aindas
JqerieAe Ajipeal e Ul pa.lols J0U aJe Sp103dy

syuspmIs
01 Suniaut S| pue paziues.io

3Je S[ELI9}EW pue PaJo3s A[2.andas
dJe Sp1023Y '9jes pue paziues.io

A1anoe a3 J0j
payns 1o paziuesio Affended

"9Jesun JI0/pue Juapns 1oj
pains A1100d ‘paziuediosip

doeds

A3y s1 aoeds Supeaw ay ], [1om s190eds Sunsaw ay ], | Ing ‘aJes siadeds Jupeaut sy, stooeds Buneow oyl | [edrsAyd SuiziuediQg 2z
[nyssadons
AfrenJed s1 pue Jo1aeyaq
Jolaeyaq jo SULIO}IUOWI-J[as [ny0adsaa JOIABYDQ JUIPNIS

ui o8e8us sjuapnis

paysi[qelsa
Us3q 9ABY 1ONPUOD JO SPIRPUE]S

SI sjuapnis 03 mmﬂcﬁwmﬂm

paYSIqeIsa
U99( 9AEY JONpuUod Jo spaepuelg

aA1ESau JUIPMIS 1091100
03 sydwanie s 3s18ojoyd4sd

paysI|qeIs? udaq d2aey 0}
Jeadde 1onpuod jo spaepuels

9A11eS9u SsaIppE 03 S|Ie)

J10 spaedausip 1si8ojoyossd
pue paysIqeIss usaq

9ABY 10NPUOD JO SPIEPUE]S ON

Sumoas [ooyos ay)
Ul 1oNpuod Jo SpIepue)s
Surysyiqelsy :pz

253



so18a3e11S 9A[BUIS)E
15988ns 03 aa10119daa 2AISUNXD
Ue uo smeJp 1s180joyohsd

SJUIPNIS JWOS ISEI]
1€ 10J ‘[nySSadons A[{nj J0u a1am
Jeys serdwexa oyroads Sunn
‘aandaoaad pue ajerndoe AySiy
S1 uUonIdfJal s 3s130[0ydAsd

paaoaduut

99 jyS1w wreadoad Suiesunod

a1 moy 01 se suonsag8ns
ayads awos sayew 1s13ojoydAsg

SonsLIgleIRYD
aAnegdau pue aanisod oyads
duni ‘sonoeuad jo uondriosap

9A1D9[q0 pue sjeandIe ue
sopraoad uonoagjal s isiSojoydLsd

pasocadut aq ySiw 1

moy o3 se suonsa8ans [eqoid
Ajuo yam pue ‘sajdurexs
oyads Sun noyIm
9A1309(q0 pue jeInIoe
A[e1ea9pow s aopdead

uo uons[jal s s130[0yd4sd

BuIAI9S-J[9S 10 d1eInIdeUl 3B
SUON2IJal Y3 10 ‘9d10e1d uo
109}J01 30U S0P 1SI30]0Yd4Sd

aspoead uo Sugoapyey ey

Suneidajuj

Suifjddy SuiSiowg A1 10N JudWIY
sanIIqIsuodsay [euoISSajo.ld .Inoyj urewoq
POpodU UIYM J0BIU0D S3jBIIUl siopaoad s1apiaoad

pue s1ap1aoad s01AI8S YI[eay
[BIUaW 91AISS AIUNnuUImod

pue sueisAyd y3m 1oejuod
8uro8uo surejurew 3s180[0Y24sd

s1ap1aoad ao1A13S pfeay
[BIUSW 921AISS AJUNWILIOD

pue sueisAyd ym 10e3U0D
Suro8uo surejurew 3s180joydAsd

901AI3S Y3[BaY [EIUSL 3IALS
Ayrunwwod pue suepisAyd
3IM 10RIUOD [BUOISEID0
surejurewt 3s190[oyo4sd

3DIAISS YI[BAY [EIUSW 3D]AISS
Ayunwiwos pue sueisAyd
UM 108IU0D urejurew

03 saurpap 1s130[0YdAsq

sJopraoad ad1AI0S

I[eoY [RIUIT A UNWIWO0D
pue suepIsAYd Qm
1081U0D Sururejureyy :9¢

suonusAsjul/saonoeld paseq
-payd.easal syerodioou] pue
SPaau JUIPNIS 399U A[2ALIBLD
01 sAem Burpuy (s)iuspnis

J10j (s)uerd aalsuayaidwoo

spaau
Paynuap! Yim pausife are

pue ‘wsy3 J0j SjqelIns aIe Jey)
(s)yuopnas a0j (s)uepd Jusunean

Spaau paynuapl

y1m pausipe Afeoipelods

J10 ‘watyy Joj ajqenns Afen.ted
ale jey (s)uerd Jusunean

SJUSWISSIsSe
a1 Jo s3urpuy syl yum
payolewsiu 10 (s)iuspnis

01 31qeans (s)uerd yusunean

S$S20NS JO POOYI[aNI]
SIUIPNIS SZIWIXW

sdogaaap 1s180j0yd4sd sdofaaap s s130[oyo4sd sdotosap sas180[oydAsqd | dojaaap 01 sirej 3si8ojoyAsd o0} suepd Surdoaaaq :pg
Jouuew Arejdwaxs
ue ui patedaad ate s 4]
S3unoaW 10 SfeLIgleW S.ddl

urquiasse ul sAneniul

soye] pue wes], oddng Juapms
a3 jo drys.aopeay sAedsip
Apud3sisuod 3s180[0Yd4sd

S d4] pafte1ap satedaad
:uoneadxa prepuels e

se wea], Woddng juspms ay3 jo
diysaapeaj sAefdsip 1s180[0yd24sd

aenbape Surredaad ‘os op 03
Pa10211p uaym wea], 1oddng
juapnis 9yl Jo diystopes]
souInsse 3s130[0YdAsd

wresy, 210ddng
juspnis ay) uo ajedpnted
03 SOUI[O3P IS130[0YDASd

wed], 1oddng yuapmsg
91 uo uonedon.aed D¢

254



1202/ L pasiaay/Suiyoes) 10j JI0MaWel] S UOS[AIUR( SNO[IEY) WOl PIYIPON

sangearod yym ajol diystapes]
e Sunje} ‘syuspmis J10j
Suneooape pue AERIUIPYUOI
pue K118a3u; K1sauoy Jo
spJepuess 1sayS1y ay: pjoy 03
U0 PajunNod aq ued 1S180[oyd4Asd

paposu usym
sjuapnis .10j sajesoape pue ‘Onqnd
9Y) pue ‘syusapnis ‘sangea|[od yum
suonoeIdIu] Ul A}[eUIPYU0D pue
‘Audaur f1sauoy jo sprepuels
U381y sAejdsip 1si8ojoyohsd

Aienuapyuod

9]B[01A 10U S0P puUE ‘Sjuapnis
10J 3[04 AJBJ0ApE 3)RISPO B
sAepd ‘o1pqnd ay3 pue ‘syuepnis
‘sangea[[0d YIIM SUODRIDIUL
uf 3sauoy si :35180[0ydAsd

Ayrenuapyuod jo sajdourid
sajejola pue 21qnd ay} pue
‘syuapnys ‘sanSesfod yam
suonoelajul ul £1SaU0YSIp
sAerdsip 1s18010y24sd

fyrenuapyuod
Surureyurew

pue ‘Soedoape
‘fy1a8au1 Buipnppuy
‘wisipeuoissajoad
Summoys ¥

songeayjoo 01 sdoysyiom
SurIajjo se saniAnoe

yons ySnoyy uoissajoad

a{1 0} UOTINQLIIUOD [BRIUBISNS
e soyew pue ‘saptuniioddo
Juswdo[aaap [euoissajord
sans.and AjpAnoe 1s180[0yd4sd

paat uo paseq juswdofaasp
feuoissajoad a0y sentunizioddo
N0 S¥99S 1S180[0Y4sd

paisanbaa

Ajfeoyoads usym s1osfoad pue
SIUAAS 10LIISIP pue [00YDs Ul
sajedn.ed isi8ojoyodsd pue
‘[e1p100 a1e sanSea[[od Yyum
sdrysuorneas s 3s18o[oydssd

s109(0.1d pue S1uaAd LISIP
pue [00YDS Ul PIAJOAUL
8uraq spioae 3s18o1oydAsd
pue ‘SuiA9S J[9s .10

aAnedou aae sondes[[0d M
sdiysuonefau s 3s180[0ydLsd

HENIG NEYET]
[euotssajoad
ut SureSuy 0¥

sangdear[oo ym diystspes|
sawmsse pue ‘s3oafoad

pue S3U3Ad IDLOSIP pUe [00YIS
0] UONINQLIIUOD [BIUEISQNS

e sayew 1S18010YydAsg

songeafjoo yam sdiysuoneal
aanonpoud pue aapisod surejurewt
pue ‘syoafoad pue SjusAl

JOLISIP pue [00yPS U] A[8ARdE
sayedpn.ted s jsi8ojoydhsd

parsanbaa

Afreoyads uaym syoafoad pue
SIUDAD JOLIISIP PUE [00YDS U}
saredpnaed 1si8ojoyohsd pue
‘[e1p.102 a1e sanSea[[od yum
sdiysuonefas s 3s180j0yoLsd

paisanbau Ajjeoyads

uaym spaloid pue

SJUDAS JOLIISIP pUE [00YDS Ul
sajedpned 3si8ojoyossd pue
‘[e1p102 a1e sangeajjod yum
sdiysuonejau s 1s180j0yd4sd

suonoeIdjul
aanxoddns pue aanisod
ay) uo siseydwa ue yPIm
Aunuuod feuoissajoad
e ui Sunedon.aeyq :py

[euoissajoad

paylrenb Jayjoue 01
d[qepuelsIapun aq 0} UANLIM
ade AsY [, 'UoneIOo] 2IN9S

B Ul paJ03s pue ‘paziuedio
oM 9[q189] pue 33eIndOe

aJe Sp.10dad S ISIS0[0Y2Asq

uonelof
2InJ3s B Ul pao)s pue ‘paziuedio
oM “91q189] pue ajeandoe

a.le Sp.10da.l s 1SI80[0YdASd

UOI1BJ0] 81NI3S B U] PaI0)s
pue ‘o[q183] pue ajeIndoe
ale spaodal s 3S13010Yd4sd

a[qi3ay[t 10 ‘aandasur ‘Suissiw
aq Aew Ao Aerresip
Ul aJe SpJI0d3l S ISIS0[0YdASd

Spa023J
Jjerndoe Suruigjuiey Dy

snn
2JUBYUS 01 SJUSPNIS JO SIILIR)
0} Ino saydeal 3s18o[oydLsg

suonipes;
ansmsul| pue feIni[nd 03 dARISUSS
AyS1y Jouuew e Ul SAI[IUIE] 1M
S91ED[UNWWOD pue suoissiuiad
ATessaoau sa1ndas 1s130[0ydAsq

suonipery ousmsul| pue
[BIN3[ND 03 SARISUIS JOUUBW
© U] 0S S30p pue ‘suonenjea
J0J uolissiurad Aressaoau
S3.IMJ3s pue Say[Iue] Yyim
SajEIIUNWIIOD ISISO[OYIAS]

JoUUBU SADISUSSU]
UE U] S91ed[unwuod 1o
‘suofyenyeAs Joj uorssiuriad
AIessadau a1ndas pue
S9I[IWE) YHM S1Bd[UNUWILIOD
01 s{rej 1s18o[oyohsd

suoissiuLidd

Supmoas pue y1oddex

e Suiysiqelso sarjiuej
m Sunesunuwwo) :qy

255



1202/ L pasiaay/3uiyoea], 10J JI0MIWEL] S,UOS[oIUe( 3)30LIEYD) WO PIYIPON 4
"pIepue)s [eUOl}Ippe U0 3S00YD Yoea Jojen[eAq 9y} pue gojednpy ay], ‘Alojepuewt a.le papjog

ANrenuapyuod Sururejuiewt pue ‘Axesoape
‘Ayigoyur Suipnpul ‘wisijeuoissajoad Suimoys ~J§
juswdop@aap [euoissajoud ur SuiSeSuyg ~ay
Aunwiwod reuoissayoad e ui Sunedpnied ~py

WAISAS JuswaSeueul Blep 9A103]J9 Ue Sururejurep ~d%
sJojeqis[uIwIpe pue sIayoes) yum Suneloqejon ~qy
aonpead uo Sunodspey ~ey

WSI'TYNOISSd40dd
“4No4 NIVINOd

Adeiayy

Surpiaoad pue sjuapnis Sunsay 10j adeds [eaisAyd Suiziue8ig ~pz
uoissas Adesayy 9y} ui 3onpuod jo sprepuels Suysijqeisy ~27
APAnoage awn SuiziuediQg ~qz

sjuapnis Yim noddes Surysijqeisq ~eg

LNIANOYUIANIT AdVYIH.L
‘OML NIVINOA

ssauaalsuodsal pue A)1[1q1x3[} Sunensuowa ([ ~3§

syrodas Suntim ‘uonewiojul SundL[0) ~pE

SaI[IWe} HIM SURedIuUNUWUIoY) ~I¢

$S320NS SIUIPNIS SZIWIXEUI

03 sy ewryousq pue sjeod Sunuawsdwi pue uidojeaaq ~qg
Spasu juspnis Sunenfeas pue sje.L1ajal o) Suipuodsay ~eg

NOLLNAAYALNI ANV NOLLVN'TVAR
HIYHL NIVNOd

wesdoad Aderayy sayy s3enfeas 03 ued e Suidopaaq ~J1
SJU9pPNIS [BNPIAIpPUI JO SpPaau

93 199w 03 sad1AI9Ss Adesay) 9Y3 10j sUIjAno ue Supe[nULIO ~9T
10113SIp pUe [00YDS 3y} puokaq

pue ulyiim y30q ‘s92.1nosal Jo agpaimouy| Sunensuowdq ~p1
d'IS 10j saurepIing pue suonengal

[elapaj pue ‘9el1s “PLISIp JO a8pajmouy Sunesysuowaq ~3§
POAIaS sjuapnis 3y} pue Suinas 9y o) eridordde
wrexgo.ad Adesay) ay 10j sfeo8 fenpiarpui Surysiqeisg ~q g
9SUAII[ IO 93LIY11I8D

jueAs[aa spioy ‘eade Aderay A3ojoyred afen3uej-ysaads

ayy ul [[1s pue adpamouy Sunensuowaq ~ex

NOLLVYVdIdd ANV DNINNV1d
*INO NIVNOd

sisisojoyred a8endue-yraads 10J surewo(

256




Aunwiwod 1o8.1ef

10LOSIP 33 9PISINO

$92In0S3J YIM ALIeIjIurej JOLIISIP 10 1OL1SIP 10 [00YDS
9Y Ul pue PLISIP 10 [00YDS 9UIOS pUE JILIISIP 10 [00YS | [00YDS 9yl YSnoay) sjqefieae a1 ySnoayy s[qefieae
Y1 ySnoay) s[ge[ieAe SjuIpnIs 9Y1 ySno.uy} a[qe|leAe sjuapms SIUapNIS 10J $32IN0SAI SJU9PNIS 10J S92INO0SAL | JILISIP pUR [00YIS Y]
J10J $32.n0S3.1 Jo apapmouy] J0J $304n0S3.1 JO 3pajmoty Jo a8pamouy oiseq J0 a3pa[moun] ou 10 Y| | puokaq pue UIPIM (log
SAISUD)X3 S9]BIISUOWDP ySno.toy} sajesysuowap sajensuowap 3sisojoyred S9)RIISUOWIP ISI30[0YIEd | S92.IN0SAI JO ITpajmoy|
15130101184 98enSueT-yosads 1s180j0y3eq 28enSueT-yosads a8enSueT-yoaads a8en8ueT-yosads Supensuowaq ~p1
saprod
10L1sIp SuisiAal pue Suimalaal
u1 a0. diys.aapesy e saxe)
1s180j0y1ed oSen8ue-yosadg
sainpasoad sampaooad d'IS 10} sourPpms
{9AISUIXD saanpasoad pue smef pue SMe[ UOIIEINIPS |  pUB SME] UOIEINDS [eads pue suonengal
S1 saanpadoad pue sme[ | uoneanpa [eroads jo a8pajmouy] [e1oads jo agpamouy] diseq JO 98pajmouy| ou 10 S| [e1opa) pue ‘9jels
uonednpa [eads jo a8pamouy] ySnosoyy sajenysuowap sojeqisuowap isidojoyred sajensuouwap 1si8ojoyred 21L0SIp JO IFpajmouy
sas18o10y3eg 98enSueT-ydaads 1s18o1j0y3ed a8enSue-yosads a8en8ue1-yosadg adengue-yoaadsg Sunensuowa(q ~3f
SIapioyaels [ooyds
TURIAJIP YUM A[oA1IRIOQR[[0D
padojasap usaq asey pue sjuapnis SJUSpNIS 3Y) JO Spaau Y} 8unyas Jo spadu paAlas
SIUdPNIS 343 JO SPIJu A} 03 pue a3 Jo Spaau Y] 03 pue [00YdS | 03 pue Sunlas ay) 03 3[qeINS | syuapnys ay 03 Aeridosdde | sHuapMIS A pue Sumas
8umyas [ooyds ayy 03 syeridosdde | ayy Jo Sumas ayy 03 syeridoadde AjrenJaed 1o Areyuswipng aJe jey) sadiAlas adenSue] a1 03 Neridoadde
AyS1y s13e3 S301A19S pue Jes[d SI3ey3 SAIIAISS s11ey) saolalas Adesayy yosads Suizienpiarpul weagoud Aderayy
Adesayy oy 10y ueid e sey Adetayy a3 10j uerd e sey | oy 10y ueyd e sey 1siSojoyred | Joy uepd ou sey isiSojoyied | Sy J10) S[ROT [ENpIAIPUT
1s13oj0y3eg 28enSue-yosads 1s18oj0y3ed a8enduet-yooads agendue-yosads a8engue1-yooads Sumysiqelsy ~qr
ENIER|
souareduioy Teatul) 3SUDDI| IO )edy1.I0 9SUADY[ J0 938Dy 119D J10 91ed111.190 A1eSSaoaU
JO 91edY119D) 3Y3 SPIoY d'TS Axessadau a3 spioy d1S Aressadau ay3 spioy d11S 92 pIoY 10U S0P J'IS 9SUIII| .10 EBIYILIID
JuBAd[aI SpOY
eale Adelayy eate Aderoyy eate Adesayy ayp eage Adesayy o) ul [[s | ‘eaae Aderayy ASojoyped
Y3 Ul [[1yS pue a3pajmouy 91 Ul [[IS pue aZpamouy] | Ul [[I¥S pue aSpamowy| diseq |  pue 98pajmouy] ou J0 I a8en8uer-yoaads amp
SAISUD)X SIIB.1ISUOWIP ySnoloy) $3)eljSuonap saje.nsuowap Isido[oyied S9jeIISUOWIp IS130[0YIed | Ul [[RS pue aSpajmouy]
1518010134 28enSueT-yosadg 15130[0y1ed a8enSue-yosads a8en3ue-yoeads a8en3ueT-yssads Sunensuowa(g ~e{
SuneiSauj Sulfjddy SuiSiowy 9AI193)J1 10N KLEYIE) je

uoneiredaad pue Suruuejd :9uQ urewoq

oLIqNY 1s180joyied 98enSue-ydraads

257



syuawusisse

yIomawoy Sunojdwos

Jo/pue ‘(Jooyos ySry)suoissas
Adeiayl panpayds

03 Surwod ‘sysey paoadxa
Surinp Sunetadood “s18ojoyred
a8en3uej-yooads apy 10
Bunyass :s1o1aBYaq SUIMO[[0] 33
JO 3u0 15e9] JB AQ PadUIPIAS SE
Sumies Adelay) pue uonenyeas
9Y) U] S[(L.I0JW0D AJB SJUIPNIS
9yl ‘mypoadsaa pue aanisod age

dumas £desays pue
uonen[eAd ay3 ul 9[qe3Iojuwod
JTeadde sjuepms {[njioadsadl
pue aanisod a1e syuapms

paysiqelss Afren.red

ale p1oddes Surdoesap 1e
sy10p9 s 3s18ooyyed aSenSue|
yoaads a3 ‘aane8au

pue aanisod jo xrw e

umas Adeiayy pue uoneneas
a3 Ul J[qeIIoJUIodUN

Jeadde sjuapnis
‘genrdoaddeur Jo sanesSau

SIUIPMIS Y] YUM SUOLORISIUL | YIIM SUOTIDRISIUL S3SIS0[0yled | S4e SUONDBIAUI S ISISo[oYyied | oJe SUIPNIS YIm suonderajul | spuapms yam jrodder
s As18ojoyped a8enSue-ysoads o8en38ueT-yosads a8en8ueT-yosads | sisiBojoyieqd a8endueT-yoaads Surysyqelsg ~ez
Suneidauj Suifjddy SuiSiowyg AW T ION JudWIY
JUDWUOIIAUY 9Y I, ;oM ], Uutewioq
elep aanelenb
pue aaneinuenb uodn paseq
SdA][ JO SUOISIAAI A1eSSa03U e1ep aAnelenb ued ay3 Jo uoisiaal | juelrodul St UOISIASI B YIS
‘30UapIAD JO S32uN0S JdiMwt pue aaneanuenb pue aonoead | 1oy suonsadSns syuswajduny Jey3 suonsagans sisisal
sepnpul pue payesnysiydos paseq-aouapiad Aq paitoddns pue sadaooe pue uefd pUR SIIAISS Y} MILADL weafoad
AySry st uerd uonenjeas s11eys uerd aeap e sey Jeapun ue sey 1siSojoyied o3 uefd ou sey 3s18ojoypeqd | Adesoyy ay) ajen[eAd 0)

1s18010y3ed o8enSuet-yosads

1s18o[oy3e4 o8en3uet-ysaads

agen3due-yooads

a8en3ue-yosads

uerd e Suidojaaaq ~Ji

sSumas Aunurwod

JO [BUOIIEINPS SSOIIE JSA0ALIED
110ddns pue Afenpiarpul
sjuapnys 110ddns 03 saAlas

pue juaiayod AYS1y st suipno
s, 1s130[013ed a3engue-yoaadg

yrewyouaq/(s)eod

[[BISA0 9Y3 199W Jey] SafIALOE
pausife yuerroduur oy sapnpoul
18y duIjino ue padofaaap sey
151301034 98enduet-yoaads

srewryouag/ (s)jeos
[[BI9A0 91} 199U 10U 530D
INg SANIANOE S[IYMYII0M
Jo 1equinu e sapnpul

pue a2anoa{qo Suipm3

e sey auIpno s3sigojoyred
aSen8ue-yosadg

Jlewyouaq,/s[eos [[e1240 0}
HUI[ JOU SI0P pue 21ndnals
[[BISA0 UE .10 30UAI3Y0D
Sunjoe[ ‘sanAnOe paje[aaun
JO UONI3[[0D WOpUel B JO
SISISU0) Sa01A19S Adeay],

sjuapms
[enpiaipui jo spasau
913 139UI 0) SADIAIDS
Adexayy o3 .10J SUIRNO
ue Sune[nuLIo ~9f

258



speau a3en3ue-yoaads
-Juapnis [enplaipul

90UBLUS 0} SI2.INOSAI [eUCHIppE
pue ‘sjeriazewt quawidimba
[euonippe 1n0 $}33s 1s18ojoyred
a8en3ue-yoasads ayL

Spasu [enplalput
S Juspnis Yyoes 399w 0} payIpout
J0 pa8uesreal st Sumas ay [,

JusUieal) pue
SUOIIEN[BAS JONPUOD 03 J[qE[eAR
S[eLialew pue sinjuIng

9} sasn pue adeds Aderayy

pue uolienfeas paziuesio ue sey
1s13o10y3ed a8enduer-yisadg

Spaaul [enplAIpul S JUSpnIs
yoea J29W 03 payipowr
10 paSuerieal st Sumias ayL,

jJusueal} pue SuonenieAd
1onpuod 03 d[qe[ieae
S[elIsjew pue aanjuIng syj
sasn pue aoeds Adeiay pue
uonenyess paziuesio ue sey
1s180j0y3ed 28enduel-yosads

SPasu [enplAlpUl S JUapnis
UOES }99W 0} payipout 10
pasue.Lieal jou st umas ay,

JuSUIIea) PUB SUOLEN[EAD
10Npuod 0} d[qefrese
S[eLI9JeW pue IN}ILIng 3y
sosn pue adeds Adeiayy pue
uonenieas paziues.io ue sey
1s18ojo3ed aSenduel-yoaads

a[qe[ieae
j0U A{[ensn a.1e S[eLaIe|y

SUapNIs Yim

310M 03 doeds a3 aduelie Jou
soop pue aoeds Adetayy pue
uonen[esd paziuediosip e sey
1s13o10y3ed a8enSuel-yoaads

Adesoyy Suipraoad
pue sjuapms Sunsay
J0j ddeds [eoisAyd
Suiziwe8ig ~pgz

J01AeY3q
Jo Surxoytuow-jjas ui age8ua
SJU9pNIS pue ‘dAuUaAa1d pue
a[aqns S syuapmnis jo Suriojruow
1s18o010y3eq a8enSueyssads

Sumas Adeiayy
pue 3upsa) 913 ul paysijqelss
U93( 9AEY 19NPUO0D JO SpIepuels

[npoadsal pue jeradoadde

S1 sjuapm3s 03 asuodsa.
‘spJepuess asoy) ureSe
JOIABY[3q S IUSPMIS SI0HUOW
1s180[oy1ed 93en8ue-yssads

8umaes Aderay) pue
gunsay ayy u1 paysijqeIss usaq
aArY 10Npuod JO Spiepuels

[ryssaoons
A[ren.aed ale Jusunean pue
uopneneAd Sulnp Joiaeyaq

aAneSou JUSpNIS 1931100
pue 1ojiuowr 03 sjduraize
1s13ojo1ed o8enSueT-yosaads

Sumes

Adeiayy pue Sunsay ayy

Ul paysI[qeIss uaaq aAey 0}
JTeadde 1onpuod jo sprepuels

jusunesa.; 10 uopenjeas Sunnp
Jo1ABYa(q JUapNIS aAneSau
SSaJppe 0] S[Iej 10 spaedaisip
151801034 a8endue-yosads
pue paysijqeIss uaaq

JARY] JONPUOD JO SpIepuels oN

uoissas Aderaipy ay ug
31ONpuod jJo sprepuels
Sumysyqersg ~oz

[00U2S I19Y3 I8 SIUSPNIS JO SpPaau
3yl Suneaw ul ISISSE [[IM e}
sennp J910 1oy swin Surzinn

SE [[9M SE ‘Isuuew A[own

e ul yIomiaded Sunsjdwoo pue
Adeiayy Surpraoad ‘s8unasw
Sunaidwod pue syuapnis
Sunenreas 1oj sauljpeap

s}saw pue paziuedio AySy
s11s18010y3ed 28engueT-yiaadg

Jouuew A[pwn e ul yomiaded
say9[dwod pue ‘S[npayds

195 e uo paseq Adelayy
sopraoad ‘s§uneaw pue
SUONEN[eA3 10] SSUI[pLap 199
01 S[IIs [euoneziues.io sey
1s13ojoyaed a8enduet-yosads

Jouuew
Apwin e ut yromaaded swos
sa19[dwod pue dMnpayos
Adeaay 19s uo paseq Aderoyy
J0J SJUIPNIS SWIOS S93S
‘s3unast pue suoneneas
J0J SQUI[Peap 193Ul 07 S[[IYS
[euoneziues.io awos sey
1s18o101ped 28enduet-yssads

Jauuew Apwn e ul yromiaded
Sunaidwod jou pue ‘snpayds
19s ® U0 paseq Adeiayy
8uipiaoad jou ‘sSunsaw pue
suonen[eAa .10j SaUl[peap 19w
01 Aiqeut Aq pajensuowap
S[[s [euoneziuesio ou sey
1s13010jed a8enSue-yoaadg

ApAndage
awin} Suiziuedig ~qz

259



Spaau UOHEdIUNWIWO) S UIPNIS
a3 ssaappe 03 Suiuren

pUE $32N0S3.1 U0 UOJRULIOJU]
apIsino sapraoad pue s10joej
onsm3ul] pue 9TWIOU0II-0100S
‘Teamyno jo my3ySnoyy Suraq
S[IYM Jouuew [euoissajoid

e u[ suerp.aens 1o syuared

$.1010€j
onsm8ul| pue 91wou0I30100S
‘[eININD UONEBISPISUO0D

03U S3YE} pue Jauuew
[euoissajoad e ur sueipaens

J0 sjuaJged yaim SjedIUN oD

sJ1030e] onISIN3uyy

pue 21u0u023-0120S
‘[eIn[nd UOnLIOPISU0d
03Ul SaYe) .10 Jauuew
[euoissajo.ad e ul pake[ad
sAempe J0U ST UOTJBULIOJU]
Y3 Inq ‘sueipaens ao

suerpiens 10

sjuaged oy YIIM SIEDTUNWILOD
01 s3dwayie JUaWNO0P 10U
S30p pue sueppaens 10 syudted

1M UOTIEJIUNUITUOD SN IU] sjuated yIm S9ILITUNWIOD UM 2)EITUNUILIOD 0) S[Ie) SOf[Iue) M

1s19ojoyzed a8enSuer-yoaadg 1s13ojoyaed a8enduer-yosads | 3siSojoyred a8enSuer-yoaadg 1s18010y3ed a8enuel-yosads Sunesrununuo) ~o¢
WIN[NOLLIND U3 SSOJoe S[e08
a8en3ue] /yosads syeiodioour
0] sAem dAneaID Spuy 411S

JUQWISSasse JUSISSISSE JUsuISSasse

JUDWISSISSE a3 wogy surpuy 9yl yum a3 wogy surpury ays a1 Jo sSurpuy a3 Yyum $sa00nSs

3y} wo.y sgurpuy 3yl Y3m | 91e[allod sfeos syl pue Sunim | 3im ajeraniod Ajenaed sfeo8 | aie[al100 J0u Op S[eos ay) pue SIUIpNS dZrwrxewr

91e[a.L10d S[eod 3y} pue SunLm [e08 10j 12ULIO} Y} UTYIIM 91 pue s[eod Suniam .10j s[eo8 Suntim 1oy JeuLIo] oy} 0} Sy.Ieuryouaq pue

[e08 10] 1eULI0] AU} SMOT[0] sjuawalInbal [fe smoqoj |  yeurio] ay3 smofjoj Ajfen.ted MO[[0] 03 S[Te] sreo8 Sunuawoajdurt

1s18o10y3ed a8enguel-yoasads 1s13ojoyped a8enduel-yossads | 31si8ojoyred a8enSuel-yoaads as18o1oyaed a8enSuel-yosads pue Suirdoaaa( ~qg
sIapoyaxqels
sreridoadde yam s1apaosip
UONEJIUNWIWO) JO Seale pue
saanpaooad /sseoo0ad jerisyax
91 uo paplao.ad aIe SaIIAIISU]

JUSUWISSISSE JUDUISSISSe JUSWISSAsSe .10/pue
J10/pue SUOTIUBAISIU} J0/pUe SUOTIUSAISIUL suonuaAtalul pauuerd jo
Jo uoneuedxa 1eap e sapiaoad | jo uoneueldxa Jesp e sapraoid | uoneue[dxs Jea[d ou S 319y} swe]j dW[} pajepuet oy}

pue SWel Wi pajepuel pue dwie.l] SWH pajepue 1nq SWelj dw pajepusw UIYIIM [B1I3]31 USHILIM 21} JO Spaau

Y UIYNM [B.LISJII USNILIM Y] UM [B1ISJAI US)ILIM Y] WIYIIM [edtdjal uapm | 3d1edal uodn UOISIISP [BLIS)AI juopnis Sunenjead

e 03 spuodsau 3si3ojoyzed e 01 spuodsau 3siSojoyred e 03 spuodsai 3siojoyred e ayew 03 sjiej 1s18ojoyped pUE S[B.LIDJ3.X

a8en3uej-yosads ay, a8en8uef-ysaads ay, a8enguer-yoaads ay L, a3en8uer-yoaads ayy, 0) Suipuodsay ~eg

SuneiSauj Sui{|ddy SuiSiowg 9A1193}J4 10N LG ET
DIAIIS JO AIDAI[D( 931y ], urewioq

260



papaau ale saynurw
pue ‘sypreuryouaq ‘sfeod ug
judUIISN(pe JI SUIULISIAP O} pasn
a1e seonoeld paseq pasuapiag

301AI9S
Jo sanuiw Sutudisse uaym
PaJ9PISUOD AJe SPIdu S UIpNIg

uresgoad

jusulea) 9y} Ul SUOISIAI
sayew pue a8ueyd 10j pasu

312 JO 9OUIPIAS UM PaIUOLJuod
usym d3[ sy spuswie
1s18010y3ed a8enSuel-ydaadg

901AJ0S JO SnUIW
Burusisse uaym patopisuod
ale Spaau s Juapms

wedoad yusunean

9] Ul SUOISIASI SANRW

pue a8ueyp .10j pesu 3y}

JO 3DUIPIAS AIM PIJUOIJUOD
usaym 4gi ayj spusauie
1s18o1oyaed a8enSuef-yoaads

9DIAIIS JO SanuIW
urugisse usym paJlapisuod
ale SpPaau s, uapms

98ueyp 10y pasu Ay}

JO DUSPIAS }IM PIJUOIJUOD
usayMm dH[ ay3 puswe

J0U S0P g ‘sajou ssaidoad
ut safueyod ay3 SyuswWINd0p
pUE SUOTIUSAISIUL

9} Ul Sadueyd sayewt
1s18o10ot3ed a8en8uel-yoaads

Spaau s uapms
3y} 193 0} pazifenplaipul
10U 3Je IIIAISS JO SINUIN

Aoenbapeut $31 JO 90UIpIAD
Jo ads ui ‘syrewyouaq

pue s[eo8 aSenduej/yooads
3y 01 sa1aype

1s18ojoy3ed a8en3uel-yooads

ssouoAlsuodsaa
pue A}Iqxay
Sunensuowa(q ~o¢

110dau

uonen[eaa aalsusyaldwod

pue .Ie3)d € S3ILIM J'S

papaau

UaYM SIIIAISS [RUOTNPPE
SSZI[IIN PUE INO S}23S J'TS
Spaau ,sjuapnls SSaIppe 03
1591 Jo A1am3Bq 93 sasnipe Js

(1030wW-[RI0 pUE AOUanyy

‘20104 A3o10u0Yd 7 UOHEMOIIIR
‘sonyew8ead ‘a8en8ue] saandadal
29 9a1ssaadxs Suipnoui) seale
UOTIBIUNWINIOD [[B SISSAIpPE
pue sainpadoad uonenfeas

J10J saonoead 1594 SMOT[0]
1s18ojoyed a8enSuel-yosadg

1lodaa
UOTIEN[eAd 1B B SALIM d'IS

S[00} JUSISSAsSe
Jo £1o11eA B S35 J1S

(10j0w-fe10

pue ‘Aouany ‘@104 48ojouoyd
23 uonemonte ‘sorewSerd
‘a3en3ue] sandaoal

29 aAIssaldxa Surpnoul) seale
UONEDIUNUIMWOD [[€ SasSsalppe
pue saanpadoid uonenfeas
Joj saonoead 159q SMO[[0)
1si3ojoyped afenSuel-yoaadg

S9SSaWEaM puE
syy8uamns jo uondrosap e
apnJOUl 10U S0P INg ‘S3I00S
159} sapnpul Jey J10dax
UONEN[BAS UE SALIM JIS

spaau
S1U9pNIS 0] JUSWISSISSE
sisnfpe A[fewuiw 478

(1030owi-feuo pue

‘“Aouanyj ‘9104 A3ojouoyd

73 uonenonae ‘sonewderd
‘a8en8uef saandadai g
aAIssaldxa Surpnpur) seate
UONEJUNWIOD [[B S3ssalppe
pue sainpadoad uonenjeAs
Joj seonoead 1saq smof[o)
1s18o10jed a8enuel-ysoads

Jojow-[elo
pue £ouany ‘93104 A3oouoyd
pue uonemon.e ‘sonewderd
‘a8en8uef aandadau

pue aAissalrdxa Suipnpour
SEaJe UOTIEDIUNUIWIOD

[[e Ssa1ppe J0u saop

pue sainpado.ud uopenyeas 1oj
saanoel1d 159q MO[[0] J0U S0P
1s18o10y3ed aSenduel-ydoads

si1odaa
SunLIM fUOTIBULIOJ U]

Sunpayjo) ~pg

261



[002S 0} UOHINQLIIUOD [eNIUE)ISNS B
saxjew 1si8ojoyzed a8en8uel-ysaadg

[ooyos u1 Ajoanoe sajedpnaed
1s18o1o13ed a8en3uel-yssadg

sangeaf[0o yam sdiysuoneal
1s18o1oyzed agenSuef-yoaadg

sdiysuoneraa asiSojoyred
a8enSuel-yosads

[euoissajoxd
e ui Sunedpnaed ~py

sjuaded/siayoesy am
91eDIUNUWIWOD 0} UIBISAS Y} sasn
1s18o0j0y3ed a8enBueT-yssads ayy,

paposu uaym Jusuneas)

1Sn{pe 03 }1 S9SN pue SJUSWUOIIAUD
adnnuw ui aoefd ut st 1eyy ssaifoad
juapnys SurI0}juow A[ANE.ID

J0J Wa)sAs yuswadeuewl ejep
9A1109}J9 A[y81y e padofaasp sey
1513010134 a8enSuet-yosads ayy,

Papasu Uaym Juauea)
asn(pe 01 31 sasn pue ssatgoud
Juepnjis SULI0}UOW J0] WIISAS
JuawaSeurW BJeP 9ANIJYS

ue pado[aaap sey is1Sojoyred
a8en3ueT-yosads ay],

papasu usym jusuneas)
1snlpe 07 31 S3sN A[[EUOISEID0
pue ssai8oad yuapnis
Supiojtuowt 10§ WASAS
judwodeurw-LIEP B Sasn
Apuasisuooui siSojoyred
afen8ueT-yosads sy,

papasu uayMm Jus eI}
isnfpe 03 1o ssaidoad
uspNis I0}[UOW 0}

pasn aq jouued 3 !AeLIeSIp
Ul I0 JU)SIXoUOU IS

ST W3SAs Juawadeuewu
e1ep 3s13ojoyred
sdengue-yoaads ayL

wd)sAS JuomaSeuemwt
BIEP 9A[DIYPYO
ue Sururejuiey ~oy

uone.10qefod/uonensuod
SJUSWINDOP pUE ‘SjUaPNIS [ENPIAIPUT
uo saanoadsiad J19y3 SI10S
‘syuapnis 03 Sururertad uoneuLIOjUL
sapraoad ‘sased urpae8as Jojuod

0] SI0Je.nSIUIWpe pue S.I9Yded} 1N0
syeas 1s180joyred s8en8uef-yosads

UONEI0qe[[0d/UOIIEI[NSU0D
SIUSWINOOP puUe SIUSIPNIS

01 Sujurelnrad uoneuLIojul
ap1aoad 03 S101eSIUIWpPE pUE
SJ9YDEd} YIM JDBIUO0D Sajeniul
1s18ojoy1ed a3en8uel-yoaads

paisanbaa uaym [eL1a1em
puno.u8yoeq sapiaoad

pue Suruueld pue suonsanb
10j Jje3s 0} s[qe[Ieae s
1s13o10y3ed S8enSuel-yosaads

pa1sanbai usym [er1erewt
puno.usyoeq apiacad

03 saurpap pue Suruued
pue suopisanb J10j jyeis 03
d[qerteae jou si isi8ojoyyed
a8en8uel-yoaads

sIojensruiuipe
pue S.I9Yded) YIm
Sunesoqeyo) ~q¥

sar8ajen}s aAnewIdle 3s988ns
01 3.110319daa SAISUIIXS UR U0
smeuap isidojoyyed a8en8uel-yosads

SJUapNIS JWOS 1Se|
1€ 10J [nJSsadons A[[nJ 10U a.19M JeY)
sojdurexa oyads Suno ‘sandadiad
pue s1eandoe A[YS1y st uondsa
sasi3ojoyaed a8enSuel-yosads

paaoaduut

aq yStu wresdoad Aderays
aY) moy 03 se suonsagsns
o1yads swos saxyew
1s180joysed aSenduel-yoaads

sonsLIsloeIeyD dAneSau pue
aansod sy1oads Suno ‘eonoead
Jo uondLosap aAnRda(qo pue
3jeandoe ue saplaosd uondsfjal
s As18ojoyred afenduej-yoaadsg

pasocaduut aq ySiw 31

moy 0} se suonsagadns feqo3
AJuo ym pue sadwexs
ayads Sunm noyIm
9A193[qo pue Jeindde
Aoresspow st aonoerd

uo uondapaa s isisojoyped
a8en3uej-yooads

Suiatas-j[as 10

ajeanaoeur aJe SUONISJal
ay3 1o ‘aonoead uo

109[ja41 30U saop 1s1Sojoyred
a8en8uel-yosads

aonoexd
uo Sunoayjay ~ey

Sunei8auj

Suifjddy

SuiSiowy

9A19319 10N

JudwWA[g

sani[IqIsuodsay [RUOISS3J0.14 1IN0  UreWo(

262



1202/ pasiaay/3uryoea], 10 sj10mawiel S Uos[orueq 2130[1ey) WO} PAYIPON,

sangeaq[oo yum

ajou diys.apes| e Sunye} ‘uonemsal
aanetedood 10/pue PLISIP

Tooyds yam Any sarjdwod 4118

spJaepueis [euoissajoad

159y31Yy ay3 uo paseq ale

SUOISIIAP 1By} 2aNSUd 0} soandea[jod
Y1m o[oa diysaapes] e sayel d'1s

paposu uaym
5821n0sa1 30 SUR[as pue SjUIPN3S
8uraias ur aanoeoad AY81y s1 4718

pajuswinoop wsieuoissajordun
Jo 30uapIAL 10 Surejduiod ou
U3m dqepuadap pue Ayliomisnyy
st 1s18o1013e4 98enduet-yosads

suone[nsau
aaneiadood Jo/pue OLISIp
‘T00Yos yam Ajny sardwod 4118

Suppew
UuoIS1I3P [erusuniedap Jo wes)
ul putux uado ue surejurew 4s

pajuawmoop AIenuspyuod
JO SUOLIR[OIA OU SBY 4TS

papaau usym
Sjuapnis J10j So3ed0Ape d1S

pajusnoop wsijeuoissajordun
JO 32uapiAd 10 syure[dwod

ou M d1fqnd 8y} pue ‘syuspnis
‘san8ea[[0d YIm suondeIul

ul f1[enuspyuod surejureut 4s

a[qepuadap pue Ayiomisniy
s13s1301013ed 98en8ueT-yooadg

£q 198 03 ySnouo 3sn{ Surop
suope[n8al saneradood

10/ pue 12LIsIp ‘[00YdS

yum Afrewriurur sagdwod d1s

A1[ENUSIpYUOD JO SULIOU
91B[0]A 10U S30P pUE SIUIPMIS
a3} 10j 3}eD0ADE UE ST d'IS

fenpiatput

93 SpPIEMO] PAJUWNI0P
wsifeuoissajoidun jo
20UIPIA3 pue syute[dInod om)
10 3uo yym orqnd ayj pue
‘syuapnis ‘sanges[jod am
suonoelaul ul ajqepusdap
pue Ayriomisna s
1s1301013ed a8en8uel-yosads

suonemsal sanesadood
J0/pue QOLISIp ‘ooyds
yim A[dwod Jou saop 118

ANTERUAPLUO) JO SULIOU
S9]E[OIA PUE [ENPIAIPUL

9y} SpJIemo} pazuswinoop
wsijeuoissajoadun
FERDE] I E]

pue syurejdwod omy

uey) a1ow M d1pgqnd oy
pue ‘syuapnis ‘sanJesfod
Y}IM SUONOBISIUL I8 Ul
a[qepuadap 10 Ayliomisnay
jou s13s18o1oyed
a8en3uej-yoaads

fienuapyuod
Sururejurem

pue ‘Ad>edxoape
‘fyuSayur Surpnpul
‘wisyjeuoissajo.ad
Sumoys ~jy

sdoysyiom SuLmp sangesfjod

0] uUoeULIOJuU JueAd[al Sunuasaxd
SE S91ANDE Yons y3noays uoissajord
3yl 01 UOHINQLIIUOD [BUEISqNS

B S9yeW pue sjuawalinbal
Lgsip/auawnredap /uoissajoad sy
J0J SSupasw JueAs[a [[e Surpuspe
£q saniuniioddo yuswdopaasp
[euoissajoad sansand Ajaanoe
1s180103ed 98en3uel-yosadg

saptunyioddo

juswdolaAap [euoissajoad

In0 sy3as 1s18ojoyed
a8en8uej-yosads aurjdisip pue
PEO[asED 119y} UO SJUSpMS JO
Spaau ay3 pue suldsIp a3 03
JueAd[RI SapIAnoe JuswdoRasp
reuoissajoud re ut sayedpn.ied
1s13ojoy3ed aSenduel-yossads

aurdosip pue

pEO[aSeD A19Y] 01 JUBAI[DI a.Ie
yorym juswredap yoaads
a3 Aq paplaoad sanianoe
juawdoaaap reuoissajoxd
paJago oy ul saredpnaed
1s13o10yred a8enduel-yoaads

STIDS Jo Juswdopoasp

33 10J papasu Ap1esp age
SONIANOR YONS USYM UIAD
‘saniAnoe Juawdoaaap
reuoissajoad ur aedpnged
j0u sdop is1dojoyped
a8en3uel-yoaadyg

yuamdoyasap
Jeuoissajoad
ur SuiSe8uy ~o%

sangea|00
3m 9]0 dIyS.Jopesd] e sauwnsse
pue s303(0.1d pue sjudA2 IMISIp pue

sangeaj[oo

3m sdiysuoneaa sanonpoad
pue aanisod surejurew pue
s109f{oad pue sjuaAd PLUSIP pue

0s
op 01 payse Affeoynads uaym
s303(0ad pue s3uaA3 LISIP
pue [ooyos ui sajedpnaed
9ys/ay pue ‘[erpaoo aie

s10afoud pue SJUdAS JOLISIP
pue [00UDS Ul PaA[oAUl
Sureq spioae 1s18oj03ed
28en8ue-yosads pue
‘Bu1AI9S-J[0S 10 9AneSau
aJe sandea[jod YPIm

Arunwuiod

263



APPENDIX N

NEWARK UNIFIED SCHOOL DISTRICT
Board Policy/Administrative Regulations

Series 4000 BP 4040
Personnel

Employee Use of Technology
Current/Updated Board Policy can be found on the District Website at:

https://www.newarkunified.org/board/board-policies/

Series 4000 AR 4040
Personnel

Employee Use of Technology
Current/Updated Board Policy can be found on the District Website at:

https://www.newarkunified.org/board/board-policies/
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APPENDIX O

Newark Unified School District
Class Size Limit Waiver

Elementary:

I, , hereby grant permission for my class size limit
to be increased to beyond the class size limit (but no more than the class size maximum)
of allowed students as outlined in Article 8.2 of the negotiated agreement between the Newark
Teachers Association and the Newark Unified School District. As stipulated in that agreement, | will
receive a stipend of $150 per month for each student over the class size limit beginning the
seventeenth (17th) student attendance day and thereafter.

Secondary:

l, , hereby grant permission for my daily student
contact limit to be increased to beyond the maximum number of allowed students as
outlined in Articles 8.4, 8.5, and 8.6 of the negotiated agreement between the Newark Teachers
Association and the Newark Unified School District. As stipulated in that agreement, | will receive a
stipend of $60 per month or $70 per month (check one) for each student over the
daily student contact limit beginning the seventeenth (17th) student attendance day and thereafter.

Signature of Unit Member* Date

Signature of Principal Date

*The unit member may consult an NTA representative prior to signing this waiver.

Distribution:

Human Resources

Principal

Newark Teachers Association
Teacher
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MEMORANDUM OF UNDERSTANDING
Between the Newark Unified School District and the
Newark Teachers Association

In-House Substituting for 2022-2023

Newark Unified School District (“District”) and Newark Teachers Association ("District” or “Association”) enter
this Memorandum of Understanding (MOU) recognizing that currently there is @ Guest Teacher (Substitute)
shortage in NUSD and across the state.

Background
The District has been attempting to recruit substitutes to meet the District’s needs, but has been unable to recruit

the substitutes needed to fill the day to day, long-term, and official business demands for the 2022-2023
school year. In addition, teachers have been needed to fill-in as substitute teachers when one is not available.

Currently Article 13 Sections 13.6.1.4 and 13.12 regarding In-House Substitution states:

13.6.1.4 In- se § 3

Site administration will make every effort to ensure that unit members who
substitute during 2 preparation periced will do so on a voluntary basis.

Only after it has been determined that volunteers are unavailable will
administration require unit memberg to substitute during his/her preparation
period.

13.22

The in-house rate for substitution during a preparation period shall be $40,00
for each period.

Agreement
On a one-time, non-precedent setting basis, for the period of August 10, 2022 to June 1, 2023, the

District and Association agree as follows:

L

10.

On Block days, the unit member will receive twice the in-house substitute rate per preparation period.
At the time of this MOU, the in-house substitute rate is 540.00. The district agrees to increase this rate
to $70.00, retroactive from August 10, 2022 and through the 2022-2023 school year.

The District will comply with CalSTRS' rules and regulations in reporting this additional pay, and makes
no representations regarding the extent to which this additional pay will count toward unit members’
pensions.

Each site will track eligible employees on a spreadsheet to be submitted to payroll monthly. A copy of
these spreadsheets will be sent to NTA monthly after the pay period ends.

The District shall continue to advertise for and attempt to recruit and hire substitutes, and shall not use
the extra pay provided by this MOU to avoid filling these vacancies.

This MOU is subject to approval by the Governing Board.

All certificated teachers will be required to be a part of the site rotation list, this includes all unit
members with a ciassroom credential, i.e. RSP Teachers, ELD/Intervention Teachers, etc.

Application of the rotation list shall be in a manner which promotes the assignment of substitute
duties during preparation periods as equitably as possible.

The prep rotation list will be published and easlily accessible to unit members as updated at the site.

Resource Specialists who are asked to sub during their assessment period/time and/or |EP writing
period/time will be compensated for those periods/times as well as their prep.

This MOU is non-precedent setting and shall expire and have no ongoing effect on June 1, 2023, unless
the parties agree in writing to extend its terms.

Alleged violations of this MOU shall be subject to Article 5 of the negotiated Agreement (Grievance and
Arbitration Procedure), :
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This rate is for in-house substituting only. All other hourly work will be paid at the $40.00 rate per the CBA.

TV e g i i

Cheri Villa : Date e ngham Watters

Lo 2 L § /2//#/22 M /M/\/W\ BQW&"‘*. ke o
David Hernandez, CTA Date éegm Dinnis, DWK Date
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APPENDIX Q

Memorandum of Understanding (MOU)
Between Newark Unified School District (NUSD)
and
Newark Teachers Association (NTA)
Crossroads Independent Studies Program (CISP)
2022-2023 School Year

This Memorandum of Understanding ("MOU") sets forth legal requirements and
negotiable working conditions for the Crossroads Independent Studies Program
("CISP") in Newark Unified School District that vary from and/or are not covered by the
current Collective Bargaining Agreement (CBA). The CBA shall be followed in all cases
excepl for the specific areas described in this MOU.,

This MOU will be in effect only during the 2022-2023 school year and will expire
automatically on June 1, 2023. At any time during the period of this MOU, either party
may request to meet and confer regarding compliance with this MOU, any updates in
Board Policy/Administrative Regulations (“BP/AR") regarding independent study, and
the CBA regarding implementation of this Program. Both parties agree to meet to
discuss whether future legislation that mandates changes to the Independent Studies
Program impacts negotiable working conditions in a manner not already covered by this
MOU and the CBA.

I LEGAL REQUIREMENTS: The District will comply with current legal
requirements and BP/AR 6158 (“Independent Study”), copies of which are attached to

this MOU and incorporated by reference.

1. Negotiable i iti Not Covered by CB

A. Class Size/Grade Spans/Compensation

Crossroads Independent Study Program is considered an alternative program. As such,
consideration for class size limits and grade span limitations shall remain flexible.

A. 1. Class Size:

The district agrees to the following targets: 26:1 for elementary CISP teaching
staff, If the enroliment in a single elementary CISP classroom exceeds 29
students, an overage of $150 per student per month will be provided.
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If, after giving priority of assignments to these individuals, there are additional
Independent Study assignments available, the remaining assignments shall be
filled per Article 10 of the CBA.

This Agreement shall remain in place through June 2, 2023, uniess otherwise amended

For NUSD:

(ndha (Uat Pl27/22

illa D-T7-1L Catiresne Ingham-Watters

Mé.é_@/% Mn Mi— 1t]a3]ov2a—
David Herandez, CTA Gregory Dannis, DWK 8
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'I/M\*W'F\ we A WWM

NUSD to NTA on March 31, 2023 @ 9:29 am /1 Sy <
NTA to NUSD on March 31, 2023 @ 10:57 a.m. g "
N

SIDE LETTER BETWEEN
NEWARK UNIFIED SCHOOL DISTRICT AND
NEWARK TEACHERS ASSOCIATION

March 31, 2023

Prior to the start of the 2022-2023 school year, District and Association representatives
collaborated to create a flexibie schedule for sixth grade core classes at Newark Junior High
School (NJHS). Subsequently, the District and Association reached a tentative agreement on
Article 8 (Class Size) on October 11, 2022 during the course of successor contract
negotiations.

Both parties agree that circumstances have changed at NJHS since the foregoing
agreements were reached, and therefore agree to the following:

1. A subcommittee of District and NTA representatives shall meet for the purpose of
collaboratively exploring changes to Article 8 (Class Size) as it applies to sixth grade
core classes at NJHS to address issues that have arisen since the start of the
2022-2023 school year.

2. Teachers of core classes at NJHS shall be part of NTA’s team on the subcommittee or
will be involved as a resource to the subcommittee in order to provide direct input on
the subject at hand.

3. The subcommittee shall complete its work and make recommendations to the District
and Association prior to the end of the 2022-2023 school year in-sufficient-time for
implementation fer at the start of the 2023-2024 school year.

4, If the subcommittee agrees to the recommendations, they shall be deemed to have
been approved by the District and Association. If there is any disagreement, the
issues will be referred back to the leadership of both parties for resolution by the
deadline set forth in this paragraph.

5. Release time shall be provided to NTA committee members for the purpose of
completing the task.

77?”!( Te;c}‘lers A;socua‘hon For Newark Unified School District

N2, (lndac WOtk
M‘///_.//_, f/"sl 2% M} /,1 '
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Newark Unified School District

CLATM FORM

Please fill out and return to:
HUSD Business Services / 5715 Musick Avenue / Newark, CA 94560

Questions? Please call the Business Services
Administrative Assistant at (510) 818-4115.

Today's Date:

The undersigned hereby presents the following claim against the
Newark Unified School District 1n accordance with provisions of
Government Code Section 910.

Claimant Name:
Claimant Address:
Claimant Telephone:
Claimant Email:

Eddress to which notices from the District are to be directed:

Date of Incident:
Time of Incident:
Location of Incident:

Description of the incident or accident, including your reascon for
believing that the District is liable for your damages:

Page 1 of 2
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Newark Unified School District

CLATM FORM

Description of all damages wou believe ywou have incurred as a result
of the incident:

Hame or names of any public employee or employees causing the injury,
damage, or loss you are claiming:

The deollar amount of all damages yvou are claiming:
Please attach all estimates/invoices that are available.

If the dollar amount in item 7 exceeds $10,000.00 USD, is this a

Limited Civil Case?
FRimited Civi]l Case™ mesns the claim is for more than SI10,000.00 But less than J25,.000.00.
If the dollar amount Iin dtem 7 axceeds S25,000.00, it's an "Unlimdéed CIvil Case. ™

If this is a claim for indemnity, on what date were you served with
the underlying lawsuit?

Signature of Claimant:

Signature Date:

Page 2 of 2
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