Grades 2-6

LAURA CANDLER’S

GRAPHIC
ORGANIZERS
“* READING

TEACHING TOOLS ALIGNED
"u: COMMON CORE

} 4
‘ THE

INCLUDES
® Graphic organizers for EVERY Common

Core Standard, Grades 2-6
® Tips for creating mini-lessons
® Graphic organizers that support reading

in the content areas
® New ways to use multi-purpose graphic

" G-
@ 3
%,

. TN 1
<o

AR G
Rt AT )

organizers
® Dozens of unique graphic organizers for
Informational Text and Literature



LAURA CANDLER’S

GRAPHIC
ORGANIZERS

" READING

TEACHING TOOLS ALIGNED
"1 COMMON CORE

COMPASS

IIIIIIIIIIIIIIIIIIIIIIIIII



Copyright © 2012 by Laura Candler

Published by Compass, an imprint of Brigantine Media
211 North Avenue, Saint Johnsbury, Vermont 05819

Cover and book design by Jacob L. Grant
Printed in Canada
ISBN 978-0-9826644-9-0

All rights reserved.

Your individual purchase of this book entitles you to reproduce these pages as needed for
your own classroom use only. Otherwise, no part of this book may be reproduced or utilized
in any way or by any means, electronic or mechanical, including photocopying, recording,
or information storage or retrieval system, without prior written permission from the
publisher. Individual copies may not be distributed in any other form.

If you would like to use the book with multiple teachers, please have your school purchase a
site license for the downloadable version, or purchase multiple print copies.

For more information about site licenses or multiple copies,
visit the resource page online for this book:
www.lauracandler.com/gofr
or
Brigantine Media
211 North Avenue
Saint Johnsbury, Vermont 05819
Phone: 802-751-8802
E-mail: neil@brigantinemedia.com
Website: www.brigantinemedia.com


http://www.lauracandler.com/gofr
mailto:neil%40brigantinemedia.com?subject=
http://www.brigantinemedia.com

ABout THE DiGiTAL VERSION

You are reading the digital PDF version of Laura Candler’s Graphic Organizers for Read-
ing: Teaching Tools Aligned with the Common Core, which was created from the original
print version. To ensure that both the print and digital versions have the same page num-
bers, you will see several blank pages in the digital version. Readers who own both the
print and digital versions of the book will appreciate this consistency.

Some special features have been added to this digital version to make it even more
user-friendly. Clicking on any of the entries in the Table of Contents will automatically
move you to that specific page in the book. Likewise, clicking on any of the graphic orga-
nizers in the Common Core charts on pages 22 - 31 will automatically move you directly to
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INTRODUCTION

G raphic organizers come in all shapes and sizes, from poster-sized charts to folded
pieces of paper that tuck into your pocket. But whatever they look like, all graphic
organizers serve the same general purpose: to help organize and conceptualize informa-
tion. They are tools to help connect new ideas to previously-learned concepts, which
results in higher retention of information and leads to new insights.

In my experience as a classroom teacher, | have found graphic organizers to be
extremely powerful tools in all subject areas. They are particularly effective for teaching
reading strategies and for applying those skills in content areas like science, health, and
social studies. Students enjoy creating and completing graphic organizers, and often refer
to them during class discussions or when talking about their work with a partner or team.
Graphic organizers introduce an element of excitement and fun into any lesson!

Graphic organizers can be included in almost any reading program: the Reading
Workshop approach, Literature Circles, small groups and centers, or teaching from a basal
reader. They are especially useful for visual learners who need to see new information
organized and mapped out in ways that make sense to them.

Graphic organizers can be used to teach almost any reading strategy or skill. Some
graphic organizers, like the Character Trait Map, have a specific purpose and are used in
a certain way. Others, like the Venn diagram, are more generic and can be adapted for a
number of uses.

In Graphic Organizers for Reading: Teaching Tools Aligned with the Common Core, you’ll
find effective strategies for using graphic organizers to meet the Common Core Standards
for grades 2 through 6. Almost every state has adopted the Common Core Standards.
Every one of the Common Core Standards for Informational Text and Literature can be
taught using one or more of the graphic organizers in this book.

One of the best things about using graphic organizers is that they make lesson plan-
ning a breeze! Take a look at what you’ll learn:

Laura Candler’s Graphic Organizers for Reading ¢ www.lauracandler.com 9
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Chapter 1 - Teaching with Graphic Organizers — This chapter shows you
easy strategies for creating Common Core mini-lessons from nothing more
than a graphic organizer and a short reading selection. I’ll walk you through
this with an example using a well-known children’s book about the rain for-
est, Nature’s Green Umbrella. At the end of Chapter 1 are grade-level charts
that show the Common Core Reading Standards for Informational Text and
Literature, and the graphic organizers that can be used to help teach each
Standard. Every Common Core Reading Standard has at least one graphic
organizer you can use, and many have several you can choose.

Chapter 2 — Multi-purpose Graphic Organizers - Seven different multi-pur-
pose graphic organizers are included in this chapter, along with ways to use
them specifically for reading instruction. In Chapter 2, you’ll also learn how
to teach your students to select the best graphic organizer for a particular
text.

Chapter 3 - Graphic Organizers for Informational Text and Literature — This
chapter has a wealth of specific graphic organizers for teaching informational
texts and literature. You can select the graphic organizer that will serve as
the best tool for teaching a particular Common Core Reading Standard, or for
teaching many reading strategies. The Informational Text graphic organizers
can also be used with almost any content text, such as science, social studies,
or health.

Supplementary Online Resources — Visit www.lauracandler.com/gofr to
find online resources to supplement the text: professional development
opportunities, special announcements and offers, and information about
obtaining a site license for this book for your school or district.

/C\ONLINE

This book will give you one or more graphic organizers to help teach every Common
Core Standard for Reading. It will also guide you through all the steps for using each of the
organizers, so you can integrate them into your lesson planning. In no time at all, you and
your students will be tapping into the power of graphic organizers!

Laura Candler’s Graphic Organizers for Reading ¢ www.lauracandler.com 10
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Teaching with Graphic Organizers

‘ .I raphic organizers are powerful instructional aids that add an extra dimension to

your reading program. But they need to be introduced properly to your students to
be fully effective. Although graphic organizers may seem intuitive to adults, students need
specific instruction in how to use them. Once they are familiar with a graphic organizer,
you can utilize it as part of your reading lessons.

Graphic Organizers as Teaching Tools
for the Common Core Standards

The Common Core State Standards have been widely adopted in the U.S. As of early
2012, 45 states, the District of Columbia, and the U.S. Virgin Islands have adopted the
Standards. The Common Core Standards outline what to teach, but they don’t specify how
to meet those objectives. As stated on the Common Core State Standards Initiative web-
site, “By emphasizing required achievements, the Standards leave room.. . . to determine
how those goals should be reached. . . . Teachers are thus free to provide students with
whatever tools and knowledge their professional judgment and experience identify as
most helpful for meeting the goals set out in the Standards.”

The developers of the Common Core are to be applauded for limiting the Standards
to the “what” and not mandating the “how.” The classroom teacher will always be the
best judge of how to meet his or her students’ needs. But now that these Common Core
Standards have been accepted, there will naturally be a learning curve for teachers to
figure out how to use best practices in education to meet the new objectives.

Think of graphic organizers as your Common Core Standards superheroes that can
swoop in to save the day! Because of the adaptability of graphic organizers, you can take
any Standard, pair it with a reading selection, and create an effective lesson to meet that
objective. It’s easy to develop a top-notch reading lesson by choosing the right graphic
organizer for the strategy or skill being taught.

In this chapter, I'll walk you through the process of designing a reading lesson.
Then I'll explain how to use the graphic organizers in this book to meet Common Core
Standards. The chapter continues with a step-by-step example: a lesson for introducing
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the Know-Wonder-Learned Chart to your students. At the end of Chapter 1 are charts for
each grade, 2 - 6, that list the Common Core Reading Standards along with the graphic
organizers you can use to teach them. You might be tempted to skip this chapter to dig
into the graphic organizers in Chapters 2 and 3, but spending a few minutes reading this
information could save you hours of planning time later. Let’s get started!

Designing an Effective Reading Lesson

Creating an effective reading lesson is easier than you might think. My colleague Pat
Calfee introduced me to a simple three-part process that takes the mystery out of lesson
design. The entire process can be summarized in six words: “l Do, We Do, You Do.”

This lesson framework is based on ‘“gradual release of responsibility” and includes
three stages, moving from teacher-directed instruction to independent work.

Possible components of each one of these stages are listed in the chart below.
This three-stage progression can form the backbone of any reading lesson plan. It’s a
simple way for teachers to build reading lessons that will help their students learn and
meet the Common Core Standards. The Reading Strategy Lesson Plan form on page 15
is your tool to help you develop lessons for literacy using the many graphic organizers
in this book.

Lesson Phase Lesson Components

Teacher Input
Teacher introduces and explains the new strategy
Teacher reads the text aloud
Teacher “thinks aloud” to model how to apply the strategy
Teacher demonstrates how to record thinking on a class anchor
chart or with a graphic organizer

Do

Guided Practice
® Students work with the teacher or with other students to
WE practice the skill
DO ® May take place in a whole group or a small group setting
® May involve partner work or cooperative learning activities
® Often involves analysis and discussion among class members

Independent Practice
® Students read independently and apply the new reading skill
YOU ® Thereading text may be assigned by the teacher for a
Do particular purpose or may be self-selected
® May involve written response in the form of journal writing or
completion of a graphic organizer

Laura Candler’s Graphic Organizers for Reading ¢ www.lauracandler.com 14
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ReaDING STRATEGY LEssON PLAN

Targeted Strategies:

Lesson Text(s):

Lesson Time Frame:

Graphic Organizer and/or Anchor Chart:

Lesson Plan

Lesson Outline

1
DO

Teacher
Input

WE
Do

Guided
Practice

You
DO

Independent
Practice
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Chunking a Long Lesson into Mini-lessons

A complete reading lesson often lasts 45 minutes to an hour, especially when coopera-
tive learning strategies are used during the lesson. However, many teachers want to teach
reading “mini-lessons” that last no more than 20 minutes, to allow time for independent
reading or learning centers. Does this mean that you need to squeeze the entire 3-part
lesson into 20 minutes or less? Thankfully, the answer is a resounding “No!”

Learning to create mini-lessons simply means reevaluating lesson design. Instead of
thinking of a lesson as the information you teach on a given day, consider a lesson as a
sequence of instructional steps to teach a skill. Lessons aren’t time-specific; when you’re
attuned to your students’ needs and adapt your instruction accordingly, a lesson may take
anywhere from a day to a week.

To create a reading mini-lesson from any complete lesson, simply chunk the full lesson
into shorter segments. The “I Do, We Do, You Do” lesson sequence is the same, but it takes
place over several days. You might begin on Day 1 with the “I Do” portion by reading part of
your text aloud, explaining a strategy, and introducing a graphic organizer. Stop the lesson
after 20 minutes to allow time for independent reading, small group work, or centers. The
next day, pick the lesson back up with a quick review of the strategy followed by the “We
Do” phase, as the students work with a partner. Once again, stop after 20 minutes to allow
time for other reading activities. On the third day, wrap up the lesson by reviewing the strat-
egy and asking students to read on their own and look for examples in their texts.

How to Chunk a Full Lesson into Mini-lessons

DAY I Do

Read aloud the selected text and introduce the skill with the correspond-

1 ing graphic organizer. Ask your class for input as you work together to
(20 min.) | complete the graphic organizer. As you send your students off to read on
their own, ask them to think about how they could apply the strategy, but
don’t require a written response since the strategy is new.

DAY We Do

During the opening mini-lesson, ask your students to complete a blank

2 graphic organizer with a partner. Walk around assisting and monitoring
(20 min.) | their progress. Then give each student another graphic organizer to begin
using with an assigned text or their own self-selected book. They should
be expected to add some details, but not to finish it that day.

DAY You Do

During today’s mini-lesson, review the strategy and ask students to

3 share examples from their own books. Then send them off to read and
(20min.) [ allow plenty of class time for them to read independently and complete
their own graphic organizers. When you are conferring with students
individually, check their progress with the targeted skill.

Laura Candler’s Graphic Organizers for Reading ¢ www.lauracandler.com 16
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Using Graphic Organizers to Meet Common Core
Standards for Reading

Now you’re ready to create your own reading lessons based on the Common Core
Standards. These include 19 Reading Standards at each grade level: 10 for Informational
Text and 9 for Literature. For every Common Core Standard in grades 2 through 6, there
are one or more graphic organizers in this book to help you teach it. At the end of this
chapter, starting on page 22, you’ll find charts showing all of the Common Core Standards
by grade level and at least one graphic organizer suggestion for each Standard. You may
want to photocopy the chart for your grade level and keep it as a handy reference for les-
son planning. The charts can also be downloaded at www.lauracandler.com/gofr.

Keep in mind that a graphic organizer alone does not make a reading lesson. If you
remember the “l Do, We Do, You Do” lesson format, you’ll know that creating an effective
lesson involves much more than having students read a book and fill out a worksheet.
Students must do more than take notes and write responses to literature; they must be
given the opportunity to discuss the information, use what they’ve learned, make infer-
ences, and draw conclusions.

To examine this concept more closely, let’s look at how you can =
use a graphic organizer as a tool to teach a Standards-based lesson.  |= e T e
The third grade Informational Text Reading Standard RI 3.5 states: [
“Use text features and search tools (e.g., key words, sidebars, hyper-
links) to locate information relevant to a given topic efficiently.” Since
this Standard is clearly dealing with Informational Text, flip to the = ——
chart on page 25 to find graphic organizers that are applicable. One
choice for this Standard is the Informational Text Features Search
graphic organizer (p. 87). Choose an appropriate text such as an
encyclopedia or online article, duplicate a copy of the Informational
Text Features Search for each student, and launch into your lesson.
By the end of class, your students will be confidently finding and
recording a variety of text features onto their charts.

But has your graphic organizer lesson actually met Common Core Standard RI 3.5? If you
reread that Standard, you’ll see that students have to use those text features “to locate infor-
mation relevant to a given topic efficiently.” Because the Standard also mentions key words
and hyperlinks, you’ll need to teach your students how to find information on the Internet.
Luckily, there’s another graphic organizer that can assist you in continuing your instruction
on Rl 3.5. The Research and Record graphic organizer on page 99 is the perfect tool to help
students learn to research a favorite topic and record their findings.

Graphic organizers are teaching tools, and like any tool, they can be used and misused.
In order to fully meet any single Standard, you may need to use several different graphic
organizers and a variety of texts. Remember that developing these skills takes time, and
your students will need multiple opportunities to apply their new skills in order to become
proficient with each Standard.
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Putting it All Together: Teaching a Common Core
Standard Using a Graphic Organizer

Here is an example of a complete, step-by-step lesson plan for the Know-Wonder-
Learned (KWL) Chart. The lesson description has not been chunked into mini-lessons, so
you’ll have to adapt it to your own time frame.

® Common Core Standard: Rl 3.1 — Ask and answer questions to demonstrate
understanding of a text, referring explicitly to the text as the basis for the
answers.

® Text: Nature’s Green Umbrella by Gail Gibbons
® Graphic Organizer: Know-Wonder-Learned Chart (KWL)

The KWL chart is excellent for informational [kwL cnarr o
texts, and it can also be used with a literature e naewes green umbreta
selection if prior knowledge of a topic is key
to understanding the story. This three-column
graphic organizer requires students to list what  [|:50 00
they already know about a topic in the first col- ;;f'mjﬁlmgmm ot | T
umn, and then pose questions that they wonder || p— 2
about in the second column. Finally, after they Nature’s Green Umbrella | .
read or listen to the text, students return to the e Forests ¢ Gail Gibbons
graphic organizer to record what they learned ' |
in the third column. The KWL chart is specifi-
cally aligned with the third grade Common Core
Standard RI 3.1, but research has shown that
activating prior knowledge before reading is
important at any grade level.

WONDER LEARNED

Before or as you read, write what you While reading or after you finish, take
pic

of |+ 0 f

s of rain a
than 200

yea
days a year

* Thousands of species of
d insec

“lI DO”’: Whole Class Modeling

1 Display a copy of the KWL chart on page 108 or draw a similar one on
chart paper. If you wish, you can give your students their own copies
and ask them to record details as you work on it together. However, this
will slow the process considerably, so you may want to have them share
ideas and watch you complete the class chart. Explain that good readers
often think about what they already know about a topic, and then begin to
wonder about what they’ll learn while reading.

2 Ask your students what they know about tropical rain forests. To
actively engage them, have students write their suggestions on individual
dry-erase boards or slips of paper. As they offer ideas, record them in the
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Know column. If they suggest a fact that’s not correct, wait to see if anyone
challenges the detail. If someone does question it, transfer the “fact” to the
Wonder column. If no one challenges it, let the “fact” remain in the Know
column; you can always move it later.

3 Ask your students what they wonder about the rain forest. Have
students write their questions on dry-erase boards or on their own charts.
Add as many of their questions to the Wonder column as time allows.

4 After you complete the Know and Wonder columns, read aloud Nature’s
Green Umbrella, being sure to show the illustrations as you read. Ask
students to raise their hands if they hear the answer to a question, and then
stop to record it on the chart. They can also record important information
they learned, even if it’s not the answer to a question. When introducing
the graphic organizer as a part of a mini-lesson, you may need to finish the
book the next day.

5 After you finish the book, ask [kwLcnam

the class to take a moment to review |rie sawes areen vimbreta

the chart. Are there any ‘“facts” that Know Wonper _ Learneo

need to be corrected? Are there any — - me’:u:\c j dk‘::wzbouuhempx(. no(eszbuufwhzlyuuleam?dv
. ¢ R foess e hot. e e e e oo

questions that have not been answered? || 500 | o vt utting | %0554 50

’ then dovn? « Thousands of species of
animals and plants. animals and inseets

If so, discuss how they might use other || roacceissonann | jfoboriieimderin 100 ey

* Rain forests are mostly lagers: emergent, canopy,

around the equator: + How wuch rain falls each | 100 ctory, and Hoor

sources such as the Internet or other R

* Products: fruits, nuts
f « What products do we get e
vain forest. from the vain forest? vegetables, and medicine

books to find the answers. However, let s beng it for o,
the students know that it’s fine to leave

some questions unanswered. If you
require them to find the answer to every
question, it may keep them from asking
questions freely the next time they use
the graphic organizer.

Lavra's TIPS

A document camera comes in handy when reading aloud books with
interesting illustrations and diagrams.
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“WE DO”: Partner Practice

1 Pair students and assign them a different informational text to read
together. Before they read, give them one blank KWL Chart to share
between them and ask them to take turns adding facts to the Know
column.

2 Ask them to write at least three or four questions in the Wonder column.

3 Ask them to read the book in whisper voices, taking turns on each
paragraph or page. When they find an answer, they should stop to record it
briefly. Remind them that they may record additional facts in that column,
even if those facts are not the answer to a question. If they need more
room to record notes, they can turn the paper over and continue writing
what they learned on the back of the graphic organizer. In some cases, the
partner practice step may take more than one day to complete.

“YOU DO”: Independent Application

Students complete the KWL chart on their own with a short nonfiction book that they
choose. If you are using the Reading Workshop approach, you may want them to use this

graphic organizer instead of completing their usual reading response activity.
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2nd Grade - Literature

CoMMON CORE STANDARDS

Key Ideas and Details

GRrRAPHIC ORcANIZERS TO USE

RL 2.1 Ask and answer such questions as
who, what, where, when, why, and how to
demonstrate understanding of key details in
a text.

News Hound Summary (p. 110)
T-chart (p. 40)

RL 2.2 Recount stories, including fables and
folktales from diverse cultures, and determine
their central message, lesson, or moral.

Literary Response Scroll (p. 144)
News Hound Summary (p. 110)

RL 2.3 Describe how characters in a story
respond to major events and challenges.

Cause and Effect Rockets (p. 115)
Character Feelings Flow Map (p. 132)

Craft and Structure

RL 2.4 Describe how words and phrases (e.g.,
regular beats, alliteration, rhymes, repeated
lines) supply rhythm and meaning in a story,
poem, or song.

Poetry Peace Map (p. 146)
Attribute Chart (p. 76)

RL 2.5 Describe the overall structure of a story,
including describing how the beginning
introduces the story and the ending
concludes the action.

Story Plot Map (p. 139)
Summarizing Sequencer (p. 134)
Multi-column Chart (p. 44)

RL 2.6 Acknowledge differences in the points
of view of characters, including by speaking
in a different voice for each character when
reading dialogue aloud.

T-chart (p. 40)
Multi-column Chart (p. 44)

Integration of Knowledge and Ideas

RL 2.7 Use information gained from the
illustrations and words in a print or digital
text to demonstrate understanding of its
characters, setting, or plot.

Story Map (p. 139)
Story Plot Map (p. 139)
Sequencing Strip (p. 66)

RL 2.8 (Not applicable to literature)

RL 2.9 Compare and contrast two or more
versions of the same story (e.g., Cinderella
stories) by different authors or from different
cultures.

Venn Diagram (p. 49)

Range of Reading and Level of Text Complexity

RL 2.10 By the end of the year, read and
comprehend literature, including stories and
poetry, in the grades 2-3 text complexity
band proficiently, with scaffolding as needed
at the high end of the range.

Laura Candler’s Graphic Organizers for Reading o

Literature Sharing Board (p. 70)
Poetry Peace Map (p. 146)

Poetic Reflections (p. 149)
Literature Discussion Flapper (p. 64)

www.lauracandler.com
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2nd Grade - Informational

CoMMON CORE STANDARDS

Key Ideas and Details

GRrRAPHICc ORcANIZERS TO USE

RI 2.1 Ask and answer such questions as
who, what, where, when, why, and how to
demonstrate understanding of key details in
a text.

News Hound Summary (p. 110)

RI 2.2 Identify the main topic of a
multiparagraph text as well as the focus of
specific paragraphs within the text.

Main Idea Neighborhood (p. 93)

RI 2.3 Describe the connection between a
series of historical events, scientific ideas or
concepts, or steps in technical procedures in
a text.

Cause and Effect Rockets (p. 115)
Sequencing Frames (p. 66)

Craft and Structure

RI 2.4 Determine the meaning of words and
phrases in a text relevant to a grade 2 topic
or subject area.

Vocabulary Flapper (p. 112)

RI 2.5 Know and use various text features (e.g.,
captions, bold print, subheadings, glossaries,
indexes, electronic menus, icons) to locate
key facts or information in a text efficiently.

Informational Text Features Search (p. 87)
Research and Record (p. 99)

RI 2.6 Identify the main purpose of a text,
including what the author wants to answer,
explain, or describe.

Main Idea Neighborhood (p. 93)

Integration of Knowledge and Ideas

RI 2.7 Explain how specific images (e.g., a
diagram showing how a machine works)
contribute to and clarify a text.

Seeing Is Believing (p. 120)

RI 2.8 Describe how reasons support specific
points the author makes in a text.

Folded Flapper (p. 58)

RI 2.9 Compare and contrast the most
important points presented by two texts on
the same topic.

Venn Diagram (p. 49)

Range of Reading and Level of Text Complexity

RI 2.10 By the end of the year, read and
comprehend informational texts, including
history/social studies, science, and technical
texts, in the grades 2-3 text complexity band
proficiently, with scaffolding as needed at the
high end of the range.

Laura Candler’s Graphic Organizers for Reading o

Informational Text Sharing Board (p. 70)
Informational Text Discussion Flapper (p. 63)
Research and Record (p. 99)

Biographical Bits (p. 95)

www.lauracandler.com

23


http://www.lauracandler.com

3rd Grade - Literature

CoMMON CORE STANDARDS

Key Ideas and Details

GRrRAPHICc ORcANIZERS TO USE

RL 3.1 Ask and answer questions to demonstrate
understanding of a text, referring explicitly to
the text as the basis for the answers.

KWL Chart (p. 107)
On Target Questions (p. 104)
T-chart (p. 40)

RL 3.2 Recount stories, including fables,
folktales, and myths from diverse cultures;
determine the central message, lesson, or
moral and explain how it is conveyed through
key details in the text.

Literary Response Scroll (p. 144)
Summarizing Sequencer (p. 134)
Sequencing Frames (p. 67)

RL 3.3 Describe characters in a story (e.g., their
traits, motivations, or feelings) and explain
how their actions contribute to the sequence
of events.

Character Trait Map (p. 123)
Character Feelings Flow Map (p. 132)
Cause and Effect Rockets (p. 115)
Stick Figure Character Map (p. 128)

Craft and Structure

RL 3.4 Determine the meaning of words
and phrases as they are used in a text,
distinguishing literal from nonliteral language.

Attribute Chart (p. 76)

RL 3.5 Refer to parts of stories, dramas, and
poems when writing or speaking about a
text, using terms such as chapter, scene, and
stanza; describe how each successive part
builds on earlier sections.

Story Plot Map (p. 139)
Poetic Reflections (p. 149)

RL 3.6 Distinguish their own point of view
from that of the narrator or those of the
characters.

Attribute Chart (p. 76)

Integration of Knowledge and Ideas

RL 3.7 Explain how specific aspects of a text’s
illustrations contribute to what is conveyed
by the words in a story (e.g., create mood,
emphasize aspects of a character or setting).

Seeing Is Believing (p. 120)

RL 3.8 (Not applicable to literature)

RL 3.9 Compare and contrast the themes,
settings, and plots of stories written by
the same author about the same or similar
characters (e.g., in books from a series).

Attribute Chart (p. 76)

Range of Reading and Complexity of Text

RL 3.10 By the end of the year, read and
comprehend literature, including stories,
dramas, and poetry, at the high end of
the grades 2-3 text complexity band
independently and proficiently.

Laura Candler’s Graphic Organizers for Reading o

Literature Sharing Board (p. 70)
Poetry Peace Map (p. 146)

Poetic Reflections (p. 149)
Literature Discussion Flapper (p. 64)
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3rd Grade - Informational

ComMmMON CORE STANDARDS

Key Ideas and Details

GRrRAPHIC ORGANIZERS TO USE

RI 3.1 Ask and answer questions to demonstrate
understanding of a text, referring explicitly to
the text as the basis for the answers.

On Target Questions (p. 104)

RI 3.2 Determine the main idea of a text; recount
the key details and explain how they support
the main idea.

Main Idea Neighborhood (p. 93)

RI 3.3 Describe the relationship between a
series of historical events, scientific ideas or
concepts, or steps in technical procedures in
a text, using language that pertains to time,
sequence, and cause/effect.

Cause and Effect Rockets (p. 115)
Sequencing Frames (p. 67)

Craft and Structure

RI 3.4 Determine the meaning of general
academic and domain-specific words and
phrases in a text relevant to a grade 3 topic or
subject area.

Vocabulary Flapper (p. 112)

RI 3.5 Use text features and search tools
(e.g., key words, sidebars, hyperlinks) to
locate information relevant to a given topic
efficiently.

Informational Text Features Search (p. 87)
Research and Record (p. 99)

RI 3.6 Distinguish their own point of view from
that of the author of a text.

Venn Diagram (p. 49)

Integration of Knowledge and Ideas

RI 3.7 Use information gained from illustrations
(e.g., maps, photographs) and the words in
a text to demonstrate understanding of the
text (e.g., where, when, why, and how key
events occur).

Seeing Is Believing (p. 120)
On Target Questions (p. 104)
News Hound Summary (p. 110)

RI 3.8 Describe the logical connection between
particular sentences and paragraphs in a text
(e.g., comparison, cause/effect, first/second/
third in a sequence).

Informational Text Structures (p. 89)
Cause and Effect Rockets (p. 115)
Sequencing Frames (p. 67)

RI 3.9 Compare and contrast the most important
points and key details presented in two texts
on the same topic.

Venn Diagram (p. 49)

Range of Reading and Level of Text Complexity

RI 3.10 By the end of the year, read and
comprehend informational texts, including
history/social studies, science, and technical
texts, at the high end of the grades 2-3 text
complexity band independently and proficiently.

Laura Candler’s Graphic Organizers for Reading o

Informational Text Sharing Board (p. 70)
Informational Text Discussion Flapper (p. 63)
Research and Record (p. 99)

Biographical Bits (p. 95)

www.lauracandler.com
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4th Grade - Literature

CoMMON CORE STANDARDS

Key Ideas and Details

GRrAPHIC ORcANIZERS TO UsE

RL 4.1 Refer to details and examples in a text
when explaining what the text says explicitly
and when drawing inferences from the text.

Step-by-Step Predictions (p. 142)
Stick Figure Character Map (p. 128)

RL 4.2 Determine a theme of a story, drama, or
poem from details in the text; summarize the
text.

Literary Response Scroll (p. 144)
Poetry Peace Map (p. 146)
Poetic Reflections (p. 149)
Summarizing Sequencer (p. 134)

RL 4.3 Describe in depth a character, setting,
or event in a story or drama, drawing on
specific details in the text (e.g., a character’s
thoughts, words, or actions).

Stick Figure Character Map (p. 128)
Character Trait Map (p. 123)
Multi-column Chart (p. 44)
Folded Flapper (p. 58)

Craft and Structure

RL 4.4 Determine the meaning of words and
phrases as they are used in a text, including
those that allude to significant characters
found in mythology (e.g., Herculean).

Vocabulary Flapper (p. 112)
Attribute Chart (p. 76)

RL 4.5 Explain major differences between
poems, drama, and prose, and refer to the
structural elements of poems (e.g., verse,
rhythm, meter) and drama (e.g., casts of
characters, settings, descriptions, dialogue,
stage directions) when writing or speaking
about a text.

Attribute Chart (p. 77)
Venn Diagram (p. 49)

RL 4.6 Compare and contrast the point of view
from which different stories are narrated,
including the difference between first- and
third-person narrations.

Attribute Chart (p. 77)

Integration of Knowledge and Ideas

RL 4.7 Make connections between the text of
a story or drama and a visual or oral presen-
tation of the text, identifying where each
version reflects specific descriptions and
directions in the text.

T-chart (p. 40)

RL 4.8 (Not applicable to literature)

RL 4.9 Compare and contrast the treatment of
similar themes and topics (e.g., opposition of
good and evil) and patterns of events (e.g.,
the quest) in stories, myths, and traditional
literature from different cultures.

Attribute Chart (p. 77)

Range of Reading and Complexity of Text

RL 4.10 By the end of the year, read and com-
prehend literature, including stories, dramas,
and poetry, in the grades 4-5 text complexity
band proficiently, with scaffolding as needed
at the high end of the range.

Laura Candler’s Graphic Organizers for Reading

Literature Sharing Board (p. 70)
Poetry Peace Map (p. 146)

Poetic Reflections (p. 149)
Literature Discussion Flapper (p. 64)
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4th Grade - Informational

ComMmMON CORE STANDARDS

Key Ideas and Details

GRrRAPHICc ORcANIZERS TO USE

RI 4.1 Refer to details and examples in a text
when explaining what the text says explicitly
and when drawing inferences from the text.

It All Adds Up (p. 117)
T-chart (p. 40)

RI 4.2 Determine the main idea of a text and
explain how it is supported by key details;
summarize the text.

Main Idea Neighborhood (p. 93)

RI 4.3 Explain events, procedures, ideas, or
concepts in a historical, scientific, or techni-
cal text, including what happened and why,
based on specific information in the text.

Sequencing Frames (p. 67)
News Hound Summary (p. 110)

Craft and Structure

RI 4.4 Determine the meaning of general aca-
demic and domain-specific words or phrases
in a text relevant to a grade 4 topic or subject
area.

Vocabulary Flapper (p. 112)

RI 4.5 Describe the overall structure (e.g., chro-
nology, comparison, cause/effect, problem/
solution) of events, ideas, concepts, or infor-
mation in a text or part of a text.

Informational Text Structures (p. 89)

RI 4.6 Compare and contrast a firsthand and
secondhand account of the same event or
topic; describe the differences in focus and
the information provided.

Venn Diagram (p. 49)

Integration of Knowledge and Ideas

Rl 4.7 Interpret information presented visually,
orally, or quantitatively (e.g., in charts, graphs,
diagrams, time lines, animations, or interac-
tive elements on Web pages) and explain how
the information contributes to an understand-
ing of the text in which it appears.

Seeing Is Believing (p. 120)

RI 4.8 Explain how an author uses reasons and
evidence to support particular points in a text.

Folded Flapper (p. 58)

RI 4.9 Integrate information from two texts
on the same topic in order to write or speak
about the subject knowledgeably.

Research and Record (p. 99)
Biographical Bits (p. 95)
T-chart (p. 40)

Range of Reading and Level of Text Complexity

RI 4.10 By the end of year, read and comprehend
informational texts, including history/social
studies, science, and technical texts, in the
grades 4-5 text complexity band proficiently,
with scaffolding as needed at the high end of
the range.

Laura Candler’s Graphic Organizers for Reading o

Informational Text Sharing Board (p. 70)
Informational Text Discussion Flapper (p. 63)
Research and Record (p. 99)

Biographical Bits (p. 95)
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5th Grade - Literature

CoMMON CORE STANDARDS

Key Ideas and Details

GRrRAPHICc ORcANIZERS TO USE

RL 5.1 Quote accurately from a text when
explaining what the text says explicitly and
when drawing inferences from the text.

Step-by-Step Predictions (p. 142)
It All Adds Up (p. 117)
T-chart (p. 40)

RL 5.2 Determine a theme of a story, drama,
or poem from details in the text, including
how characters in a story or drama respond
to challenges or how the speaker in a poem
reflects upon a topic; summarize the text.

Literary Response Scroll (p. 144)
Summarizing Sequencer (p. 134)
Poetry Peace Map (p. 146)
Poetic Reflections (p. 149)

RL 5.3 Compare and contrast two or more
characters, settings, or events in a story or
drama, drawing on specific details in the text
(e.g., how characters interact).

Venn Diagram (p. 50)

Craft and Structure

RL 5.4 Determine the meaning of words and
phrases as they are used in a text, including
figurative language such as metaphors and
similes.

Folded Flapper (p. 58)

RL 5.5 Explain how a series of chapters, scenes,
or stanzas fits together to provide the overall
structure of a particular story, drama, or
poem.

Story Plot Map (p. 139)
Attribute Chart (p. 77)

RL 5.6 Describe how a narrator’s or speaker’s
point of view influences how events are
described.

Attribute Chart (p. 78)

Integration of Knowledge and Ideas

RL 5.7 Analyze how visual and multimedia
elements contribute to the meaning, tone,
or beauty of a text (e.g., graphic novel,
multimedia presentation of fiction, folktale,
myth, poem).

Seeing Is Believing (p. 120)

RL 5.8 (Not applicable to literature)

RL 5.9 Compare and contrast stories in the same
genre (e.g., mysteries and adventure stories)
on their approaches to similar themes and
topics.

Attribute Chart (p. 78)

Range of Reading and Complexity of Text

Laura Candler’s Graphic Organizers for Reading

RL 5.10 By the end of the year, read and
comprehend literature, including stories,
dramas, and poetry, at the high end of
the grades 4-5 text complexity band
independently and proficiently.

Literature Sharing Board (p. 70)
Poetry Peace Map (p. 146)

Poetic Reflections (p. 149)
Literature Discussion Flapper (p. 64)
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5th Grade - Informational

CoMMON CORE STANDARDS

Key Ideas and Details

GRrRAPHIC ORGANIZERS TO USE

RI 5.1 Quote accurately from a text when explaining
what the text says explicitly and when drawing
inferences from the text.

It All Adds Up (p. 117)

RI 5.2 Determine two or more main ideas of a text
and explain how they are supported by key details;
summarize the text.

Main Idea Neighborhood (p. 93)

RI 5.3 Explain the relationships or interactions
between two or more individuals, events, ideas, or
concepts in a historical, scientific, or technical text
based on specific information in the text.

Research and Record (p. 99)
Biographical Bits (p. 95)
Cause and Effect Rockets (p. 115)

Craft and Structure

RI 5.4 Determine the meaning of general academic
and domain-specific words and phrases in a text
relevant to a grade 5 topic or subject area.

Vocabulary Flapper (p. 112)

RI 5.5 Compare and contrast the overall structure
(e.g., chronology, comparison, cause/effect,
problem/solution) of events, ideas, concepts, or
information in two or more texts.

Informational Text Structures (p. 89)

RI 5.6 Analyze multiple accounts of the same event or
topic, noting important similarities and differences
in the point of view they represent.

Venn Diagram (p. 50)

Integration of Knowledge and Ideas

RI5.7 Draw on information from multiple print or
digital sources, demonstrating the ability to locate
an answer to a question quickly or to solve a
problem efficiently.

KWL Chart (p. 107)

On Target Questions (p. 104)
Research and Record (p. 99)
Multi-column Chart (p. 44)

RI 5.8 Explain how an author uses reasons and
evidence to support particular points in a text,
identifying which reasons and evidence support
which point(s).

Multi-column Chart (p. 44)

RI 5.9 Integrate information from several texts on
the same topic in order to write or speak about the
subject knowledgeably.

Research and Record (p. 99)
Biographical Bits (p. 95)
Multi-column Chart (p. 44)

Range of Reading and Level of Text Complexity

RI 5.10 By the end of the year, read and comprehend
informational texts, including history/social studies,
science, and technical texts, at the high end of the
grades 4-5 text complexity band independently and
proficiently.

Laura Candler’s Graphic Organizers for Reading ¢ www.lauracandler.com

Informational Text Sharing Board (p. 70)
Informational Text Discussion Flapper (p. 63)
Research and Record (p. 99)

Biographical Bits (p. 95)
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6th Grade - Literature

CoMMON CORE STANDARDS

Key Ideas and Details

GRAPHICc ORcANIZERS TO USE

RL 6.1 Cite textual evidence to support analysis of
what the text says explicitly as well as inferences
drawn from the text.

Step-by-Step Predictions (p. 142)
T-chart (p. 40)
Attribute Chart (p. 78)

RL 6.2 Determine a theme or central idea of a text
and how it is conveyed through particular details;
provide a summary of the text distinct from
personal opinions or judgments.

Literary Response Scroll (p. 144)
Summarizing Sequencer (p. 134)

RL 6.3 Describe how a particular story’s or drama’s
plot unfolds in a series of episodes as well as how
the characters respond or change as the plot moves
toward a resolution.

Sequencing Frames (p. 67)
Story Plot Map (p. 139)

Craft and Structure

RL 6.4 Determine the meaning of words and phrases
as they are used in a text, including figurative and
connotative meanings; analyze the impact of a
specific word choice on meaning and tone.

Attribute Chart (p. 78)

RL 6.5 Analyze how a particular sentence, chapter,
scene, or stanza fits into the overall structure of
a text and contributes to the development of the
theme, setting, or plot.

Folded Flapper (p. 58)
Attribute Chart (p. 78)

RL 6.6 Explain how an author develops the point of
view of the narrator or speaker in a text.

Sequencing Frames (p. 67)

Integration of Knowledge and Ideas

RL 6.7 Compare and contrast the experience of
reading a story, drama, or poem to listening to or
viewing an audio, video, or live version of the text,
including contrasting what they “see” and “hear”
when reading the text to what they perceive when
they listen or watch.

Venn Diagram (p. 50)

RL 6.8 (Not applicable to literature)

RL 6.9 Compare and contrast texts in different forms
or genres (e.g., stories and poems; historical novels
and fantasy stories) in terms of their approaches to
similar themes and topics.

Attribute Chart (p. 78)

Range of Reading and Level of Text Complexity

Laura Candler’s Graphic Organizers for Reading o

RL 6.10 By the end of the year, read and comprehend
literature, including stories, dramas, and poems, in the
grades 6-8 text complexity band proficiently, with
scaffolding as needed at the high end of the range.

www.lauracandler.com

Literature Sharing Board (p. 70)
Poetry Peace Map (p. 146)

Poetic Reflections (p. 149)
Literature Discussion Flapper (p. 64)
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6th Grade - Informational

CoMMON CORE STANDARDS

Key Ideas and Details

GRrRAPHICc ORcANIZERS TO USE

RI 6.1 Cite textual evidence to support analysis
of what the text says explicitly as well as
inferences drawn from the text.

Step-by-Step Predictions (p. 142)
It All Adds Up (p. 117)
T-chart (p. 40)

RI 6.2 Determine a central idea of a text and
how it is conveyed through particular details;
provide a summary of the text distinct from
personal opinions or judgments.

Main Idea Neighborhood (p. 93)

RI 6.3 Analyze in detail how a key individual, event,
orideais introduced, illustrated, and elaborated
in a text (e.g., through examples or anecdotes).

Sequencing Frames (p. 67)

Craft and Structure

RI 6.4 Determine the meaning of words and
phrases as they are used in a text, including
figurative, connotative, and technical meanings.

Vocabulary Flapper (p. 112)

RI 6.5 Analyze how a particular sentence,
paragraph, chapter, or section fits into the
overall structure of a text and contributes to
the development of the ideas.

Informational Text Structures (p. 89)

Rl 6.6 Determine an author’s point of view
or purpose in a text and explain how it is
conveyed in the text.

Sequencing Frames (p. 67)

Integration of Knowledge and Ideas

RI 6.7 Integrate information presented in
different media or formats (e.g., visually,
quantitatively) as well as in words to develop
a coherent understanding of a topic or issue.

Research and Record (p. 99)
Multi-column Chart (p. 44)

RI 6.8 Trace and evaluate the argument and
specific claims in a text, distinguishing claims
that are supported by reasons and evidence
from claims that are not.

Sequencing Frames (p. 67)

Rl 6.9 Compare and contrast one author’s
presentation of events with that of another
(e.g., a memoir written by and a biography on
the same person).

Venn Diagram (p. 50)

Range of Reading and Level of Text Complexity

RI 6.10 By the end of the year, read and comprehend
literary nonfiction in the grades 6-8 text
complexity band proficiently, with scaffolding as
needed at the high end of the range.

Laura Candler’s Graphic Organizers for Reading o

Informational Text Sharing Board (p. 70)
Informational Text Discussion Flapper (p. 63)
Research and Record (p. 99)

Biographical Bits (p. 95)
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CHAPTER 2
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Multi-purpose
Graphic Organizers







Multi-purpose Graphic Organizers

M ulti-purpose graphic organizers are incredibly versatile teaching tools. The number
of ways you can use them is limited only by your imagination. After you understand

how they work, it’s easy to decide which graphic organizer is best for any type of text. Most
of them can be used with both informational text and literature, and quite a few of them are
appropriate for a wide range of content areas. This chapter has seven multi-purpose graphic
organizers with directions for how to use each one, including a sample lesson.

Each graphic organizer includes its “Common Core Connections,” a section that shows
how to use the graphic organizer to teach a variety of specific Common Core Standards.

Multi-purpose Graphic Organizers:

The seven multi-purpose graphic organizers in this chapter are presented in a logical
sequence from the simplest to the most complex. You may introduce them in any order you
prefer, but if your students have not had any prior experience with these graphic organizers,
you may want to follow the sequence below.

® T-charts

® Multi-column Charts
® Venn Diagrams

® Folded Flappers

® Sequencing Frames

® Sharing Boards

® Attribute Charts

Laura Candler’s Graphic Organizers for Reading ¢ www.lauracandler.com 35
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Introducing New Graphic Organizers

When you first introduce a new graphic organizer to your students, | recommend
applying it to a non-academic concept or something personally relevant. | call these “fun”
introductions. For example, when you first introduce a Venn diagram, you could have your
students compare two popular movies or two comic book characters. These activities
serve as great team builders while teaching your students the essential elements of the
graphic organizer.

As you use different graphic organizers throughout the year, explain to your students
why you have chosen each one and ask them for their ideas. For example, some organizers
are more suited to comparison while others may be better for sequencing events. Try to
use the graphic organizers with both literature and informational text selections so that
students can see how the same one can be used in many ways.

LAURA’STi pS

Be sure to save graphic organizer examples throughout the year. You
can ask students to donate their graphic organizers to your collection
after each lesson or photograph their work with a digital camera. Later,
you can refer to these examples when teaching students how to choose
the best organizer for a particular text.

Teaching Students to Choose
the Best Graphic Organizer

When you feel your students are ready to begin choosing their own graphic organizers,
you can use the lesson below. You may want to give them a copy of the Multi-purpose
Graphic Organizer chart on page 38 to keep in their notebooks to use as a reference when
they are trying to figure out which multi-purpose graphic organizer will work best.

1 DISPLAY AND DiIscUss GRAPHIC ORGANIZERS @ Prior to this
lesson, you should have introduced your students to all of the multi-purpose
graphic organizers. Display the examples you have saved from previous
lessons, and review why each graphic organizer was selected for a particular
text type.
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2 DiscUuss DIFFERENCES IN TEXT TYPES ® Introducing the
Informational Text Structures graphic organizer on page

89 pr‘iOI‘ to thIS leSSOI‘l is helpful because that lesson gives INFORMATIONAL TEXT STRUCTURES

students a basic understanding of the different types i e o
of informational texts. Ask them to think about how '

informational text structures are different from literary

text structures: Comporemd | &

® Literature selections usually involve characters, rovenns | ERSET

setting, and plot. The events usually take place in
chronological order.

® |Informational texts may be organized in other ways,

such as by main idea and details, cause and effect,

sequence of events, question and answer, and so on.

3 MATCH GRAPHIC ORGANIZERS WITH TEXTS ® Ask students
to look at the multi-purpose graphic organizer examples on page 38 and
determine which of them would work best with informational texts, and which
would work best with literature. Some of them can easily be used with both.

4 LET STUDENTS CHOOSE ® \When possible, from this point forward,
allow students to choose the folded or flat graphic organizer that best meets
their needs. Ask them to justify their choices to a partner or small group before
starting to work on their graphic organizer. You might even choose to have
them turn over their graphic organizer and write their reason for choosing it
on the back.

Laura Candler’s Graphic Organizers for Reading ¢ www.lauracandler.com
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MuULTI-PURPOSE GRAPHIC ORGANIZERS

Graphic organizers help you organize information. You can create 2D flat graphic
organizers on a sheet of paper, or you can cut and fold paper to create 3D graphic
organizers. These often have flaps that can be lifted to display information.

These folded variations can be used to replace the flat graphic organizers. For example,
the 2-flap organizer can be used instead of the T-chart, and the long folded strip of paper
can be used in place of Sequencing Frames. Be creative!

T-chart Venn Diagram Sequencing Frames

bt

Multi-column Chart Attribute Chart Sharing Board

Folded Flappers

Sequencing Strip
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T-charts

The T-chart is the simplest graphic organizer: Purposes
two columns labeled with topic headers.
T-charts are used to organize information as it

. two categories
is recorded. Teachers frequently use T-charts &

® Sort and classify concepts into

to create “anchor charts” during reading mini- ® Identify two sides of an issue

lessons. As they read and discuss a particular text
with the class, they record details on an anchor
chart that can be saved and used as a reference

during a future lesson.

Homework

Fun Introduction: Pros

Cons

List the pros and cons of homework

Ask your students to think about the pros and cons of doing
homework. Create a large class T-chart to use during your
discussion. Ask students to write each pro or con of homework
on a sticky note and post them on the chart. Challenge your
students to find an equal number of pros and cons.

Sample Lesson: Fact and Opinion

A T-chart makes an easy way to list facts and opinions found in a reading selection.

1 Display the chart on page 41 or draw a T-chart on the board.

2 Ask students to draw a similar chart on their own paper.

3 Read aloud from an informational article, a book, or a website that includes
clear examples of facts and opinions. As you read aloud, ask students to raise their
hands when they hear a fact or an opinion. Discuss each statement before having
students jot it down on their own charts or before writing it on the class chart.

4 Remind students that facts can be verified by measuring, counting,
or using reliable sources of data. Opinions tell what someone thinks and
frequently include evaluative words like “should,” “best,” or “worst.” The
example on page 42 is based on the rain forest, a topic with an abundance
of facts and opinions.

5 After they practice the skill as a class, give them another text to practice

with a partner. Ask students to take turns writing facts and opinions on
their chart and provide time for sharing their results with the class at the
end of the lesson.

Laura Candler’s Graphic Organizers for Reading ¢ www.lauracandler.com
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Common Core Connections

RL 2.1, RL 3.1- Use a T-chart to help students ask and answer questions to demonstrate
understanding of key details in a text. List questions before reading a book on the
left side, and record answers or information learned on the right side.

RL 2.6 - To analyze character point of view, write two character names at the top
of the T-chart as headings. Then list details that give the reader clues about their
points of view in the columns under their names.

RL 4.7 — Create a T-chart to compare a written text with a visual, dramatic, or oral
version of the same text. Title one column Written Text and the other Presentation,
and list details showing the connections between the two. Identify where each
version reflects specific descriptions and directions in the text.

RI 4.1, RL 5.1, RI 6.1, RL 6.1 — Use a T-chart to note where a text states something
explicitly and where inferences must be drawn. For the column headings, write
Stated in the Text, and My Inferences. List details from the text and inferences from
the text accordingly.

Rl 4.9 — Use a T-chart to integrate information from two texts on the same topic in
order to write or speak about the subject knowledgeably. Select two texts that are
on the same topic, write the titles as column headings, and take notes under each
heading. Use the notes as the basis for a written and/or oral report.
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Fact AND OPINION T-cHART

Top\c
=

Facts Opinions
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Fact AND OPINION

Top\¢
=

Tropical Rain Forests

Facts

Opinions

* Rain forests receive over 240
inches of rain a year.

* [t rains more than 200 days
every year.

* Thousands of species of
animals and insects live in the
rain forest.

* The tropical rain forest
has many layers, such as
the emergent layer, canopy,
understory, and forest floor.

e Products from the rain forest
include fruits, nuts, vegetables,
and medicine.

* Trees are being cut down for
roads, lumber, farming, and
mining.

* Astronauts in space can see
smoke from rain forest fires.

Laura Candler’s Graphic Organizers for Reading o

* The Amazon Rain Forest is the
most beautiful place on earth.

* People who live in the rain
forests shouldn’t cut down the
trees to clear land for roads and
homes.

* Hunting animals to sell for
their fur is wrong.

* Destruction of tropical rain
forests is one of our biggest
environmental challenges.

* The sweetest pineapples come
from the tropical rain forest.

* Big companies are greedy
when they cut down the trees
to make room for cattle farms.
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Multi-column Charts

After you’ve introduced the T-chart, it's  Purposes

simple to create a multi-column chart by
adding a column or two. There’s no need

to print out this graphic organizer because ® Classify concepts under multiple

® Take notes or list details

it’s so easy to draw, but a blank template is subtopics or categories

provided for you to display for the class or
duplicate if desired. If students are drawing

them on letter-sized paper, you probably don’t want more than three columns
because the columns become very narrow. If you need more columns, use legal-

sized paper or posterboard.

Fun Introduction:
What’s Your Favorite Food?

Draw a 3-column chart on your blackboard or on

Breakfast

Favorite Foops

Lunch Dinner

chart paper, and title it Favorite Foods. Call on at least
10 volunteers to each add one favorite food to the chart
in the appropriate column of breakfast, lunch, or dinner,
creating bulleted lists of foods in the columns. Remind
students that they don’t have to write in complete
sentences when they are listing items or taking notes.

Sample Lesson: News Review

The News Review graphic organizer (p. 46) is an effective way to use a three-column
chart. The example on page 47 was based on an article about an emu on the loose.

1 Find an interesting local news article or use

the emu articleifit’s available online (http://www.
fayobserver.com/articles/2012/01/05/1147597).

Nome: Sally Jones
Title: -foot tall Emu Roaming Harnett. County Countryside. Source:

Facts & Details

News Review

Article Date: _January S. 2012
Fayettaille Observer Newspaper.

Why I

Personal Response

2 Display the blank graphic organizer and ask
students to help you find the important facts and
details (the who, what, where, when, why, and
how of the news story). As they identify relevant
details, list them on the chart.

* Last emu cay
died in captivity

ap emu
ptured in NC

3 Ask students why the information in the

article is newsworthy. Why is it important? List their ideas in the middle

column.
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4 Ask volunteers to share their personal responses, which might include
unanswered questions, their feelings about the topic, connections,
inferences, or even predictions about how the story will turn out.

5 After they understand how to use the graphic organizer, have
students read a different article with a partner and complete another
News Review together.

Common Core Connections

RL 2.5 — Create a multi-column chart with the headings Beginning, Middle, and End. As
you read a story, list the important details under each heading.

RL 2.6 - To analyze character point of view, write several character names at the top of
a multi-column chart as headings. Then list details that give the readers clues about
their points of view in the columns under their names.

RL 4.3 — To describe a character in depth, create a multi-column chart with the
headings Character Thoughts, Character Words, and Character Actions. List specific
supporting details from the story or drama in the columns under each heading.

Rl 5.7 - To demonstrate the ability to locate and answer a question or solve a problem
from multiple sources, create a multi-column chart on a single topic with the digital
or print sources listed at the top of each column. Under the column headings,
list the types of information that are available in that source. Use the chart as a
resource when attempting to find an answer or solve a problem about that topic.

RI 5.8 — To identify the reasons and evidence that an author uses to support particular
points in a text, create a multi-column chart. For headings at the top of the chart,
write brief statements summarizing various points that the author is making in the
text. Under each statement, write details that include reasons and evidence the
author cites to support that point. Refer to the chart when explaining how an
author uses reasons and evidence to support particular points in a text.

RI5.9 - Tointegrate information from several texts on the same topic, create amulti-column
chart on one topic. Select several texts related to that topic and write their titles as the
column headers. While reading each text, take notes under the appropriate column
header. Use the chart as a reference to write or speak about the subject knowledgably.

RI 6.7 - To integrate information from several media or formats, create a multi-column
chart and title it with the topic or issue. Select several sources that present the
information in different media or formats, and write the title of each source as
column headers. Directly under each header, notate the type of media or format.
While reading and researching, take notes under the appropriate column header.
Use the chart as a reference to develop a coherent understanding of the topic.
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Venn Diagrams

A Venn diagram offers a way to compare  Pyrpose
two or more topics that have both similarities
and differences. Venn diagrams are the next
logical step after introducing T-charts and multi-
column charts because they require students to
consider the relationships between ideas rather than simply listing details for each topic
individually. Almost any Common Core Standard that includes the words “compare and
contrast” can be taught by using a Venn diagram to organize information prior to a
discussion or writing assignment. After students become proficient with using a two-
circle Venn diagram, you can introduce them to the three-circle Venn diagram.

® Compare and contrast related
topics

Fun Introduction: Skittles MézMs

Characteristics of Skittles and M&Ms

Draw two large circles that don’t overlap and
write “Skittles” above one circle and “M&Ms”
above the other. Give each student a few pieces
of each type of candy and ask them to name
characteristics of these candies. As they do
so, write the details on sticky notes and place
them in the two circles. Soon they will begin
naming characteristics that both candies have
in common, such as being colorful and sweet.
Show your students that if you move the circles Skittles Mé&Ms
together and overlap them, they only need
to write those characteristics once and place
them in the overlapping area. When students
are ready, you can add a third candy with a
third overlapping circle to illustrate how a Venn
diagram can compare more than two things.

Skrttles M&Ms

Jelly beans

LAURA’STi pS

If you have two or three large Hula-Hoops, you can place them on the
floor and ask students to sit in a circle around them.
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Sample Lesson: Comparing Text Types

A Venn diagram is an excellent tool to use when comparing and contrasting
informational texts and literature.

1 Gather a collection of both informational ConraneTorrTors
texts and literature, and ask students to look
through them to find examples of text structures
and features that differentiate the two genres.

2 Have students work with a partner on a
shared Venn diagram and then add details to
create a class chart such as the one on page
52. Remind them that these details are general
characteristics and don’t hold true for every
informational text or literature selection.

Common Core Connections

RI 2.9, RL 2.9 — Compare and contrast two or more versions of the same story or two
books on the same topic.

RI 3.6 — Create a Point of View Venn diagram based on an informational selection about
a topic. Write My Point of View at the top of the right circle and Author’s Point of
View at the top of the left circle. In the right circle, list details to describe your own
point of view. In the left circle, include both the author’s point of view and the text
or visual details that provide clues to determining his or her point of view.

RI 3.9 — When researching a topic, read two informational texts on a single topic and
create a topic-specific Venn diagram to compare and contrast the information.
Each circle will be titled with the name of one text; record facts and details in the
appropriate places on the graphic organizer.

RL 4.5 - Create alarge, three-circle Venn diagram to explore major differences between
poems, drama, and prose. Head each circle with Drama, Poetry, and Prose. As you
review the characteristics of each, refer to their structural elements (e.g., verse,
rhythm, meter, characters, settings, descriptions, dialogue, stage directions) and
list details accordingly.

Rl 4.6 — When reading about an event, compare and contrast a firsthand and
secondhand account of the same event or topic. Create a Venn diagram with two
circles titled Firsthand Account and Secondhand Account; in each circle, list details
that describe the differences in focus and the information provided.
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RL5.3 - Use a Venn diagram to compare and contrast two or more characters, settings,
or events in a story or drama, listing specific details in the text in each circle.

Rl 5.6 — Use a two- or three-circle Venn diagram to analyze multiple accounts of the
same event or topic. Be sure to note important similarities and differences in
the point of view they represent.

RL 6.7 — Create a Venn diagram to compare and contrast the experience of reading a
story, drama, or poem to listening to or viewing an audio, video, or live version of
the text. Label the two circles Written Text and Performance. In each circle, include
details contrasting what they “see” and “hear” when reading the text to what
they see and hear when they listen or watch the performance.

RI 6.9 — Create a Venn diagram to compare and contrast one author’s presentation
of events with that of another (e.g., a memoir written by and a biography on
the same person).
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Folded Flappers

Folded flappers (or just ‘“flappers”) are
folded graphic organizers with flaps. Kids love
to cut and fold paper, and having them create
flappersis a great way to tap into their creativity.

Flat organizers or flappers? They’re often

Purposes
® Take notes
® Record literature responses

® Organize information into

interchangeable. Two-flap graphic organizers
can easily replace T-charts, and long skinny
flappers can be created instead of using multi-
column charts.

The KWL chart (page 108) is a flat graphic
organizer that can be replaced with a folded
one. Since the chart has three columns, it’s
easy to substitute a three-flap folded graphic
organizer. Notice how each column heading
becomes a heading on the corresponding flap.

Flappers have several advantages over flat
ones. They don’t require photocopying, and the
flapper can easily be folded and tucked inside
a book to save for later. Creating the folded
version also gives students practice in following
directions and engages the kinesthetic learner.

How can you decide whether to use a flat
graphic organizer or a folded one? Part of your
decision may be based on the amount of time
you have for the activity. Flappers do take more
time to create than flat graphic organizers, but

categories

® Compare and contrast concepts

KWL CHART

Title:

Date:

Know

WONDER

LEARNED

Before you read, write what you
think you know about the topic.

youread, write what
kno

about the topic.

While reading or after you fin-
ish, ta bout what you

learned.

* Rain forests are hot.
* Rain forests are wet.

« They have interesting
animals and plants.

« People are cutting them down.
* Rain forests are mostly
around the equator.

* Bananas come from the
rain forest.

+ How many different types
of animals live in the rain
forest?

+ Why are people cutting
them down?

+ How hot is it in the rain
forest?

* How much rain falls each
year?

* What products do we get
from the rain forest?

+ Over 240 inches of rain
a year—rains wore than
200 days a year

« Thousands of species of
animals and insects

« Rain forest has many
layers: emergent, canopy,
understory, and floor

+ Products: fruits, nuts,
vegetables, and wedicine
« Trees being cut for roads,
lumber, clearing land for
farming and mining

What |
Know

What | | What |
Wonder | Learned

they can be more fun for kids. At first, use a pattern that shows them where to fold and
cut the page. Eventually your students will be able to create their own flappers from plain

paper in a matter of minutes.

Lavras KPS

At first, it’s more time-consuming to have students create folded
graphic organizers. But after students learn how to make them, they
delight in quickly folding and cutting a piece of paper to use in a lesson.

Laura Candler’s Graphic Organizers for Reading o
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Two-Part Flappers

This simple two-flap graphic organizer is an easy way to introduce your students to
flappers. Begin by having your students use the pattern on page 56 the first time. After
that, they can use the directions on page 55 to create one from blank paper.

Fun Introduction:
Comparing School Calendars

Start by choosing a somewhat controversial topic
that interests your class. For example, many school Year—
systems have debated the benefits of a year-round Round [| Traditional
calendar versus the traditional calendar with summers
off. Have students create a two-part flapper called School
Calendars. As your class discusses the pros and cons of School Calendars
each type of calendar, list the details in the space under
each flap, labeled Year-Round and Traditional.

Sample Lesson - Research and
Note-Taking

The two-part graphic organizer makes a great note-
taking flapper that students can tuck into a book.

One topic that fascinates many students is how
people traveled in wagon trains during the 1800s. The ;
Wagon Train by Bobbie Kalman includes illustrations and Wagom Trains
factsaboutlife onawagontrain, and it makes an excellent
nonfiction read-aloud selection for upper-elementary or
middle-school students.

Questions f[| Answers

1 Ask your students if they have ever traveled more than 1,000 miles and how
long the trip took. If they went on an airplane, it probably only took a few hours.
Tell them that back in the 1800s, people traveled in covered wagons and it took
many weeks to go 1,000 miles. Show some of the illustrations in the book and
explain that a typical wagon was only 10 feet by 4 feet in size!

2 Measure off a 10’ x 4’ rectangle on the floor and have them imagine traveling
thousands of miles in a covered wagon of that size.

3 Have each student create a two-flap graphic organizer and list at least five
questions under the left flap (Questions) about how people traveled west in
covered wagons.

4 Read the book aloud, stopping regularly so students can record their answers
under the right flap (Answers).
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Directions — Two-Part Flappers
From the Pattern:

1 Duplicate the pattern on page 56 or download the
printer-friendly version at www.lauracandler.com/gofr.

2 Orient the page in the “portrait” direction as shown.

3 Fold the top part down to meet the solid horizontal |~
line near the bottom edge of the paper.

4 Use scissors to cut on the solid line stopping at the
fold, to create two flaps.

5 Write in the topic at the bottom edge of the flapper.

6 Write the category titles on top of each flap.

7 To use the flapper for taking notes or recording details, lift up the flaps
and write the information underneath.

From Blank Paper:

1 Fold a blank sheet of paper in half lengthwise and open it up.
2 Orient the page in the “portrait” direction.

3 Use a ruler to draw a horizontal line

about one inch from the bottom edge. Write
your main topic under the line.

4 Fold the top part down to meet the line. Facts OP“’VOV\S

5 Use scissors to cut the top flap in

half, creating two smaller flaps. Write the - -
category titles on top of each flap. Tropical Rain Forest

6 Open the flaps and draw a line on
the fold to divide the inside area into two
sections.

7 To use the flapper for taking notes or recording details, lift up the flaps
and write the information underneath.
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Long Flappers

After students master the two-part flapper, you canintroduce
a slight variation—the long folded graphic organizer with three or
four flaps. These long flappers can be turned either horizontally
with the flaps opening upwards or vertically with the flaps opening
sideways. The directions below feature a three-part flapper, but
the same directions will work when creating one with four flaps.

Texrvo Worwp

SNOILYINNO) AUVHILIY
Texrvo Texr

similar or another book by ths author?
%

Sample Lesson: Literary Connections

Teaching students to make connections while reading is an
effective way to help them improve comprehension. This graphic
organizer helps students make three types of connections:

Texrvo S
GJ

TEXT TO SELF ® How can you connect this text to
something you have experienced yourself?

TEXT TO TEXT ® How can you connect this text to another you have
read? Have you read something similar or another book by this author?

TEXT TO WORLD ® How can you connect the events in this text to
something in the real world?

The printable on page 60 is a pattern for a three-flap foldable, and the flaps include the
types of connections and the guiding questions. You can duplicate the page or download
a printer-friendly version of the Literary Connections flapper at www.lauracandler.com/
gofr. The first time you use this, introduce it to the whole class over the period of several
days. Read aloud a realistic fiction chapter book like Jake Drake, Bully Buster, and stop
every few pages to discuss and record connections.

Sample Lesson: Discussion Flappers

Literature circles are a great way to engage students in
discussing books, but if students don’t prepare for their meetings,
those discussions can fall flat. One solution is to have each student
create a Discussion Flapper (page 64) before the meeting. Then
during the meeting, they can take turns sharing what they’ve
written. Discussion Flappers can also be completed in literacy
centers and used as preparation for a guided reading group
discussion. You can duplicate the pages or download printer-
friendly versions of the Informational Text Discussion Flapper and
Literature Discussion Flapper at www.lauracandler.com/gofr.

My Favorite Part | My RerLections

o
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v QuEsTIONS
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Common Core Connections for Folded Flappers

RI 2.8, Rl 4.8 — To describe how reasons support specific points the author makes in
a text, write the specific points on the outside of each flap and record supporting
details under each flap.

RL 4.3 -To describe asettingin a story or dramain depth, create a 2-part flapper. On the
top of the left flap write Time and on the right flap write Place. Draw illustrations
on the flaps that show how you visualize the setting. Under each flap write details
from the text that provide clues and information about the setting.

RL 5.4 — Create a folded flapper with four or five flaps. On the outside of each flap,
write a word or phrase from the reading selection. Write the meaning of the word
or phrase under each flap.

RL 6.5 — Create a flapper based on one literary text to analyze how a particular
sentence, chapter, scene, or stanza fits into the overall structure and contributes
to the development of the theme, setting, or plot. On the outside of each flap,
write a sentence, chapter title, or stanza. Under each flap, write details that explain
the importance of that part to the whole selection. Consider how removing or
changing that part might impact the overall story, how it serves as foreshadowing
for future events, why the author chose to include that part, etc.

RL 2.10, RL 3.10, RL 4.10, RL 5.10, RL 6.10, RI 2.10, Rl 3.10, Rl 4.10, RI 5.10, Rl 6.10 — The
last standard for each grade level for both Informational Text and Literature states
that by the end of the year, students should read and comprehend in their grade
band proficiently with scaffolding as needed at the high end of the range. To meet
this standard, you can use a variety of folded flappers throughout the year that
include standard-specific flaps.

LAURA’STi pS

For additional topic suggestions for folded flappers, refer to the
suggestions for T-charts and multi-column charts. Those graphic
organizers can easily be converted into flappers with the number of
flaps corresponding to the number of columns.
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Directions — Three- and Four-Part Flappers
From a Pattern:

1 Duplicate the patterns on page 60 or 62, or download
printer-friendly versions at www.lauracandler.com/gofr.

2 Fold the paper in half lengthwise.

3 Cut the top flap on the solid lines stopping at the fold,
to create equal flaps.

4 Open the flaps and draw a vertical line below each cut

to divide the inside area into three sections.

5 Write the category titles on top of each flap.

6 When taking notes or recording details, lift up the
flaps and write the information underneath.

From Blank Paper:

1 To make a flapper with three parts, fold a blank sheet of paper into
three equal parts as you would fold a letter. Then fold it in half lengthwise.
(To make a flapper with four parts, fold your paper into four sections and
then continue with the directions as shown below for three parts.)

2 Open the paper flat to see all the fold lines.

3 Fold paper in half lengthwise. Cut the top fold lines down to the middle
of the page to create equal flaps.

4 Open the flaps and draw a vertical line below each cut, on the fold lines,
to divide the inside area into three sections. Write the category titles on top
of each flap.

5 When taking notes or recording details, lift up the flaps and write the
information underneath.
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Topic or Title:

My Name:
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LITERARY CONNECTIONS

Text:

My Name:
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Title:

My Name:
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LITERATURE DiscussioN FLAPPER

Title:

My Name:
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Sequencing Strips
and Frames

Sequencing Frames Purposes
Sequencing frames are a series of boxes ® |dentify and record the stepsin a
and arrows that are used to record the process

steps in a process or the order of events.
Sequencing frames are very adaptable and
easy to use because students aren’t required
to fill up a set number of boxes on a prepared
worksheet. Instead, they begin by drawing a
box in the top left corner of a blank page and
adding frames and arrows across the paper,
adding rows as needed.

® Show a sequence of events

o

Sequencing Strips

Sequencing strips are the folded variation of Sequencing Frames. You can use the
printable on page 68 the first time you do the activity, and later your students can cut,
fold, and tape strips of paper without a pattern.

Fun Introduction:
All About Me

Students create a four-part timeline showing four
important events in their own lives.

1 Duplicate the blank pattern on page 68 for each student or download
the printer-friendly version at www.lauracandler.com/gofr.

2 Students cut the page horizontally in half on the dotted line across the middle to
form two long strips. Then they fold each strip in half. They place the edges of the long
strips together without overlapping them, and fasten with a small piece of clear tape.

3 In each of the four sections, ask each student to draw a picture of an
important event in his or her life. Events could include their birth, the first
day of school, a special vacation, etc. For each event, have them write an
approximate date and a short descriptive title or caption.

4 After students finish their sequencing strips, give them time to share
their work with their team or a partner.

5 To store the foldable, fold it accordion-style to create a small packet.
Each student should write his or her name on the blank side of the front flap.
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Sample Lesson: Main Event

After students are comfortable creating and using sequencing frames and sequencing
strips, you can have them apply the concept to a story they are currently reading or one
that you are reading aloud. Use the pattern on page 68 or download the printer-friendly
version at www.lauracandler.com/gofr.

1 Have students begin by cutting, folding, and taping the graphic
organizer as described in the Fun Introduction on page 65.

2 Then have them fold it into a packet and write the title and author of
the book on the front. Be sure to have them flip their graphic organizers
over and write their own names on the backs.

3 As students read or listen to the book, they complete the inside
by sketching an illustration of a main event in the story on each section.
Students should write a short caption below each picture to describe the
main event they have illustrated. Each page provides room for four events
in the book, so be sure to have extras on hand for students who are reading
long books. An example based on a student’s work is shown below.

4 Before youbeginanew read-aloud book, have students create the strips
and save them in a safe place. As you read the book on subsequent days,
have them complete one frame each day. Discuss the main idea together as
a class and ask them to write a one-sentence summary and sketch a picture
of the main event.

and Tinedh,
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Common Core Connections

RL 2.7 — To demonstrate understanding of plot, use information gained from the
illustrations and words in a print or digital text to create a plot sequence strip.

RI2.3, Rl 3.3 - Create sequencing frames or a sequencing strip based on a series of historical
events, the steps in a technical procedure, or a scientific concept as it was developed
over time. Use the sequencing frames as a reference when writing or discussing the
connections between those events or steps. Use language that pertains to time,
sequence, and cause/effect.
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RL 3.2 — Use the events in a story, fable, folktale, or myth to create a plot sequencing
strip. Determine the central message, lesson, or moral and refer to the sequencing
strip as you explain how it is conveyed through key details in the text.

RI3.8 — Create a series of sequencing frames using key sentences and paragraphs froma
text. Use the sequencing frames as a reference when writing or discussing the logical
connections (e.g., comparison, cause and effect, first/second/third in a sequence).

RI 4.3 - Create sequencing frames or a sequencing strip based on a series of historical
events, the steps in a technical procedure, or a scientific concept as it was
developed over time. Use the sequencing frames as a reference when explaining
what happened and why, based on specific information in the text.

RL 6.3 — Create two sequencing strips and place one above the other as shown to
describe how a particular story’s or drama’s plot unfolds in a series of episodes
as well as how the characters respond or change as the plot moves toward a
resolution. Record key events in the story’s plot in the top strip, and write details
about how the characters change and respond in the frames below each event.

—— ¥ ; . PUS——E S
Story
plot
e e s— - | a— ; '- PUS——E S
Character’s
response

RI 6.3 — To analyze how a key individual, event, or idea is developed in a text, create
a series of sequencing frames that show how a single character, event, or idea is
introduced, illustrated, and elaborated.

RL 6.6 — Create a series of sequencing frames to explain how an author develops the
point of view of the narrator or speaker in a text.

RI 6.6 — Determine an author’s point of view or purpose in a text, and create a series of
sequencing frames to explain how it is conveyed in the text.

RI 6.8 — Create a series of sequencing frames to trace and evaluate the argument and
specific claims made in a text. Outline each frame in either blue or red to distinguish
between claims that are supported by reason (blue) and claims that are not (red).
In the blue boxes, briefly summarize the reasons and evidence that support those
claims.
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Sharing Boards

Sharing boards allow students to Purpose
present information in a creative way.
They can be used with both informational
text and literature and they can easily be
customized to include elements specific
to the Common Core Standards for your
grade level.

Fun Introduction:
Friendship Sharing Boards

® Take notes or record responses to
literature for the purpose of sharing
them with others

1 To begin this activity, assign partners

FrieEnDsHIP SHARING BoARD

who don’t know each other well but who are Name
likely to work comfortably together. Give each
student a blank copy of the Sharing Board on

Famiy SpeciaL Prace
B

FavoriTe
A

iend’s family inc
ing any pets.

page 710r alarge piece of white drawing paper. Hossies
If they use drawing paper, they’ll need to fold it
into eighths and draw bold lines on the folds to
separate the blocks.

CONNECTIONS SPECIAL FUTURE PLANS

s

2 Display the directions shown on page 72.

3 Ask students to take turns interviewing each other about the categories on
the board and completing the sections. Give them a set time for working on each
block—I suggest no more than five minutes per block. Tell students that stick

figures and simple drawings are fine.

4 After the students
complete their boards,
create groups of
four students by
combining two sets
of pairs. Give them
time to introduce their
partner to the others
in the group and to
briefly share the most
important elements on
their boards.
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Sample Lesson: Informational Text and Literature
Sharing Boards

After students understand how to create Sharing Boards, they will be able to use them
to display information about books they’re reading. The Literature Sharing Board is a little
easier for students, so you might want to begin with that one.

1 Have each student fold a large sheet of construction paper into eighths
and display the directions (page 73 or 74).

2 Explain exactly what you expect students to do in each section. The
first time you use the Sharing Board, you may want have them complete
each section, one at a time, after you explain the directions. It will probably
take several days for them to complete the graphic organizer the first
time you introduce it. Before they begin working, clearly set forth your
expectations for the quality of their work. If you want detailed drawings,
complete sentences, and correct spelling, be sure students are aware of
those expectations before they begin.

3 As students are completing their O3

graphic organizers, monitor their work to ey
be sure they are meeting the standards 18 o
you have set forth. ﬁfm
4 The blank Sharing Board pattern on H;[(;T\;%
page 71 is provided if you would like to e

create your own set of directions. fes

Common Core Connections

RL 2.10, RL 3.10, RL 4.10, RL 5.10, RL 6.10, Rl 2.10, RI 3.10, Rl 4.10, Rl 5.10, Rl 6.10 — The
most advanced Literature Standard for each grade level states that by the end
of the year, students should read and comprehend literature in their grade band
proficiently with scaffolding as needed at the high end of the range. In the same
way, the most advanced Informational Text Standard states students should read
and comprehend informational texts proficiently, including history, social studies,
science, and technical texts. To meet these Standards, you can customize the
blank sharing board on page 71 by adding different labels and directions to each
section. If you use the sharing board graphic organizer with different types of
informational and literary texts throughout the year, your students will develop
reading proficiency over time.
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SHARING BOARD
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Attribute Charts

An attribute chart consists of a matrix of Purposes
columns and rows that can be used to compare
the features of related texts. Many of the more
complex Common Core Standards can be taught
with attribute charts that compare and contrast ® Compare and contrast features
literary elements across texts from different and information in related texts
authors, different cultures, or different sources.
Because these charts are more complex and
often require students to reference multiple
texts, they frequently require more than one
day to complete.

® Organize concepts according to
their attributes

In The Text Inferences

Fun Introduction:
Compare attributes of students in your classroom

On chart paper or a white board, create a blank
chart with at least three columns and four rows.
Write headings such as Name, Hair Color, and
Favorite Book at the top of each column. Including
one physical attribute and one non-physical attribute Sterts n i St s
will demonstrate that attributes don’t have to be ==
tangible. Ask student volunteers to come forward,
one at a time, to write their names in the left column
and the appropriate details in the other columns.
Then ask interpretive questions from the chart such
as, “Who has brown hair?” or “Whose favorite book
is Stone Fox?”

Sample Lesson: Comparing Fiction Genres

Students frequently have difficulty distinguishing the various fiction book genres. An
attribute chart can help them see relationships between different types of literature.

1 Use the chart on page 79 or create your own Companing Frerion Ganns
chart with genres your class will be studying. The e )
example on page 80 shows how to complete a
genre chart focused entirely on fiction. Genre
charts should be completed over a period of
days or even weeks so students don’t become || =
confused and overwhelmed.

rrrrrrr
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2 Before you introduce each genre and add it to the chart, gather an
assortment of books to use as examples in the lesson.

3 Show the books to the class and explain the characteristics of that
genre.

4 Have students record the details across the row next to the genre title
and brainstorm other examples. Students should keep these charts in a
reading log or folder as a reference.

5 In addition to the Fiction Genre Chart, you may want to do one for
various types of informational texts or one that helps them distinguish
between types of folklore such as myths, legends, fairy tales, and fables.

Common Core Connections

RL 2.4 - Create a two-column attribute chart to describe how words and phrases (e.g.,
regular beats, alliteration, rhymes, repeated lines) supply rhythm and meaningin a
story, poem, or song. Title the left column Words and Phrases and the right column
Rhythm and Meaning. In the left column list words and phrases from one story,
song or poem. In the right column, write information about how those phrases
add to the rhythm and meaning in the story, song, or poem.

RL 3. 4, RL 4.4 - To determine the meaning of words and phrases as they are used in
a text, create a three-column attribute chart. From left to right, label the columns
Words and Phrases, Literal Meanings, and Nonliteral Meanings. For each word
written in the left column, write a definition in the second column, and figurative
or connotative meanings in the third column.
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RL 3.6 — To help distinguish between various points of view in literary selections, create
a four-column attribute chart. Use the column labels from left to right: Selection
Title, Author’s Point of View, Character’s Point of View, My Point of View. As you
read each selection, write in the title and use clues to determine and record each
point of view.

RL 3.9 — Use a four-column attribute chart to compare and contrast the themes,
settings, and plots of stories written by the same author about the same or similar
characters (e.g., in books from a series). Label the columns from left to right:
Title, Setting, Plot, Theme. Read several selections by one author about the same
characters and record the details for each book in one row.

RL 4.5 — Use a three-column attribute chart to explain major differences between
poems, drama, and prose, and to refer to the structural elements of poems and
drama. Title the far left column Genre and label the boxes below the title with the
words, Poetry, Prose, and Drama. Title the next column, Examples, and the far
right column, Structural Elements. After reading several examples of poetry, prose,
and plays, list examples of each in the second column and distinguishing structural
characteristics like verse, rhythm, stanzas, paragraphs, casts of characters,
dialogue, scripts, etc.

RL 4.6 - Create a two-column attribute chart to compare and contrast the point of
view from which different stories are narrated, including the difference between
first- and third-person narrations. Label the columns Story Title and Narrator’s
Point of View. As you read each story, record the title on the left and details about
the narrator’s point of view on the right.

RL 4.9 — To compare and contrast the treatment a similar topic in literature from
different cultures, create a three-column attribute chart. Choose one topic to
explore and locate stories from different cultures that deal with that topic. In the
farleft column, list the story titles. Title the next column Culture and list information
relevant to each culture. Title the far right column Treatment of Topic and include
information about story elements like character traits, setting, and plot, as well as
similarities and differences in how the stories treat the topic.

RL 5.5 — Create a two-column attribute chart based on one literary text to analyze
how a particular sentence, chapter, scene, or stanza fits together to provide the
overall structure of a particular story, drama, or poem. Label the left column
Selection from Text and the right column Importance to Overall Structure. In the
left column, write a sentence, chapter title, or stanza. In the right column, write
details that explain the importance of that part to the whole selection. Consider
how removing or changing that part might impact the overall story, how it serves
as foreshadowing for future events, why the author chose to include that part, etc.
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RL 5.6 — To describe how a narrator’s or speaker’s point of view influences how events
are described, create a two-column attribute chart with headings Actual Events
and Narrator’s Description. In the first column, write specific events that happened
in the story and describe them in objective or factual terms. In the second column,
write details about the narrator’s description of that same event, and notate how
the narrator’s point of view may have impacted the way the event was described.

RL 5.9 — To compare and contrast stories in the same genre on their approaches to
similar topics, create an attribute chart based on texts from one genre. Locate
several stories from that genre that deal with similar topics, and list the story titles
in the far left column. Label the other columns with story elements like Characters,
Setting, Plot, and Theme. As you read each text, complete the corresponding row by
writing details in the columns.

RL 6.1 - To cite textual evidence to support analysis of what the text says explicitly as
well as inferences drawn from the text, create an attribute chart for one text that
has two columns. Label the left column In the Text and the right column Inferences
Drawn from Text. In the left column, list specific details from the text. In the box to
the right of each detail, write inferences that can be drawn from what was stated
in the text.

RL 6.4 — Create a four-column attribute chart based on one text to help determine
the meanings of words and phrases used in the text and to analyze the impact of
specific word choice on meaning and tone. From left to right, label the columns
Words and Phrases, Literal Meanings, Nonliteral Meanings, Impact. For each word
or phrase or written in the left column, write a definition in the second column, the
figurative or connotative meanings in the third column, and the impact on meaning
and tone in the fourth column.

RL 6.5 — Create a three-column attribute chart to analyze how a particular sentence
fits into the overall structure and contributes to the development of the theme,
setting, or plot. From left to right, title the columns Sentence, What the Sentence
Means, How It Relates to the Text. When considering how the sentence relates to
the text, imagine how the story would be different if you removed the sentence,
how it provides clues about future events, what we can infer from the sentence,
why the author chose to include it, etc.

RL 6.9 - To compare and contrast texts in different genres in terms of their approaches
to similar topics, create a three-column attribute chart on one topic or theme.
Label the columns from left to right with these headings: Text, Genre, Treatment
of Theme/Topic. As you read a variety of texts on this topic, record the text title, its
genre, and details regarding how the text approaches that particular topic.
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for Informational Text
and Literature






Graphic Organizers
for Informational Text and Literature

The 23 graphic organizers in this chapter have specific uses for informational text
and literature. The first five can be used for informational text. The next eight
graphic organizers work well with both informational text and literature. The last ten
apply to literature.

I’'ve included the following information for each graphic organizer:

® Common Core Standards met by using the organizer

® Whether the organizer is for informational text, literature, or both
® Targeted reading strategies

® Suggested texts that work well with the graphic organizer

® General description and overview

® Step-by-step techniques for teaching the graphic organizer

If your students have never used a particular graphic organizer,
it’s best to introduce it to your whole class first. Then have students
work with a partner to complete one after reading a selection to-
gether. Finally, assign the graphic organizer for independent prac-
tice. Refer to Chapter 1 for more detailed information on the “I Do,
We Do, You Do” technique for introducing graphic organizers to
your class (p. 14). Spending a minimum of several days on each
graphic organizer will ensure that your students understand
how to use the graphic organizer, as well as learn the reading
strategy and meet the Common Core Standard. All the suggest-
ed texts in this chapter are listed in the Bibliography of Suggested
Texts on page 152.

The following list shows all the graphic organizers in this chap-
ter, and indicates whether they are appropriate for informational
text, literature, or both.
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Informational Text

® Informational Text Features Search
® Informational Text Structures

® Main Idea Neighborhood

® Biographical Bits

® Research and Record

® On Target Questions

® KWL and KWLS Charts

® News Hound Summary

® Vocabulary Flapper

® Cause and Effect Rockets
® |t All Adds Up

® Seeing Is Believing

Literature
® Character Trait Map

® Stick Figure Character Map
® Character Feelings Flow Map
® Summarizing Sequencer

® Story Map Variations

® Step-by-Step Predictions

® |iterary Response Scroll

® Poetry Peace Map

® Poetic Reflections

Laura Candler’s Graphic Organizers for Reading
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Informational Text

Common Core Standards:

Informational Text RI 2.5, Rl 3.5
Features Search

Reading Strategies Suggested Texts

. L Gravity: Forces and Motion
® |dentify text features within

e National Geographic Kids Ultimate

Dinopedia: The Most Complete

® Deepen understanding of how Dinosaur Reference Ever

various text features aid in reading
comprehension

Informational texts are organized differently from literary ™ o«

texts in order to make the information easier to read and =

understand. Theses selections often include “features” such B
as subheadings, maps, sidebars, diagrams, captions, and
illustrations to help convey the meaning of the text clearly.
Digital text often includes hypertext and other interactive
elements. The Informational Text Features Search serves as
a place to record those features, and it also helps students
identify the author’s purpose for using them. This graphic
organizer will help your students explore how text features
help their reading comprehension.

Step by Step:

1 Choose one selection from a basal text, news article, or nonfiction book
that has a variety of informational text features. Give each student a copy of
the graphic organizer on page 88. Ask your students to help you search for
the informational text features in the selection.

2 As you record those features on the class chart, have students record
them on their own charts.

3 Ask your students how each feature helps them comprehend the text
by imagining what the text would look like without that feature. Sample
questions include:

® Does an image help you visualize the way something looks?
® Does a diagram or chart help you understand a process?

® Do boldfaced words help you identify key vocabulary?

4 Repeat with additional informational text selections.
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Title: Date:

INFORMATIONAL TEXT FEATURES SEARCH

Title:

Page # Text Feature How It Helps Comprehension
Title:

Page # Text Feature How It Helps Comprehension

S —
bibliography glossary Internet link subheading
bold print graph italic print table of contents
bullet points heading map timeline
caption illustration photograph use of color
diagram index sidebar website interactive element
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Informational Text

Common Core Standards:

Informational Text Rl 3.8, Rl 4.5, Rl 5.5, Rl 6.5
Structures

Reading Strategies Suggested Texts

Multiple informational texts
® |dentify the overall text structure of an ple inf

informational selection

® Recognize that some informational
selections may include more than one
text structure

Text structures are different from text features, and students InFoRmaTioNAL TexT StaucTuRss
often confuse the two. “Features” are contained within the text, | oo |
and “structures” refer to how the entire selection is organized.
Informational texts may be organized in many ways. Some are
in chronological order, but more commonly they’re presented in
chunks like main topics and subtopics, questions and answers,
problems and solutions, or causes and effects. Luckily, each type of [z
structure is characterized by certain clues within the text (refer to |
page 92 for examples of clue words). A long selection may contain
several different organizational structures within the full text.

Due to the complexity of this topic, you may want to spread
this instruction out over several weeks and introduce just one or
two new text structures per week.

aaaaaaaaaaaaa

sssssssss

ooooo
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Step by Step:

1 Give each student a copy of the blank chart on page 91 to store in his or
her reading log.

2 Introduce each text structure using a text that is a clear example of that
structure. Have students look for clue words that might help identify the
structure and add those to the chart. Refer to the sample chart on page 92
for the types of clues that go with each text structure. In the column on the
far right, ask students to write the title of the text you used as your example.
They should write small and leave room to add at least one more title.

3 Later in the week, try to share at least one more example of a text
that’s organized in the same way, and ask students to try to find their own
examples as they read. Then ask students to list one or two examples for
that text structure. The examples may be news articles, short nonfiction
books, or selections from their basal reader.

4 After you have introduced the major text structures, ask students to
begin analyzing the text structures of any nonfiction selections they read.

LAURA’sTi ps

Good sources of informational text include print and online news
magazines, basal readers, content-area textbooks, newspaper articles,
editorials, and short nonfiction books.
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INFORMATIONAL TEXT STRUCTURES

Structure Clues Examples

Description
or List

Cause and Effect

Compare and
Contrast

Problem and
Solution

Chronological or
Sequential Order

Question and
Answer

Topics and
Subtopics

Other
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INFORMATIONAL TEXT STRUCTURE CLUES

Structure Clues Examples
adjectives, descriptive
Description language, lack
or List of action, lists

of attributes or
characteristics

Cause and Effect

reasons, results,
causes, because,
reason why, effect,
affect

Compare and
Contrast

similar, like, different,
differences, however,
but, another, both

Problem and
Solution

problem, difficulty,
answer, solution

Chronological or
Sequential Order

times, dates, first,
next, last, then, after
that, before

Question and

who, what, where,
when, why, how,

Answer wonder, question
marks
long text divided
Topics and into sections with
Subtopics separate headings,
bold and regular fonts
Other
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Informational Text

Common Core Standards:
Rl 2.2, Rl 2.6, Rl 3.2,

Main Idea Neighborhood RI 4.2, Rl 5.2, Rl 6.2

Reading Strategies Suggested Texts
Martin’s Big Words

® Find the topic and main idea of a text
The Important Book

® Recount the key details and explain how
they support the main idea

Distinguishing between the main idea and its
supporting details is a necessary informational text
comprehension skill. This graphic organizer helps o
students clarify their understanding of these terms by
comparing them to a neighborhood (topic), streets (main
idea), and houses (details).

Step by Step:

1 The Main Idea Neighborhood graphic organizer is best introduced with
a paragraph or short informational text selection that has one clear topic, a
main idea, and a few supporting details.

2 Give each student a copy of the graphic organizer (p. 94) and read your
chosen selection aloud.

3 Explain that the topic is a word or short phrase that states what the
selection is about, and ask them to help you name the topic.

4 To find the mainidea, they should ask what the selection is telling about
that topic and express it in a sentence. The main idea might be a sentence
they can copy directly from the text or they might create it on their own. For
example, the topic might be “Pet Care,” and a main idea sentence might be,
“Caring for a pet requires time and effort.”

5 Have them look for supporting details such as, “Many dogs need to be
taken outside for exercise several times a day.”

6 Share the neighborhood analogy by asking them to imagine a
neighborhood with streets and homes. If the neighborhood is the topic, each
street is a main idea, and the houses on each street represent the details.

7 Extend the lesson by analyzing a multi-paragraph selection that has one
topic for the entire selection and a different set of main ideas and details for
each paragraph.
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Informational Text

Common Core Standards:
Rl 2.10, Rl 3.10, RI 4.9, Rl 4.10,

Biographical Bits Rl 5.3, Rl 5.9, Rl 5.10, Rl 6.10

Reading Strategies Suggested Texts
Who Was Dr. Seuss?

Jackie Robinson: Strong Inside and Out

® Comprehend biographical texts
® |dentify and classify important details

® Conduct research using multiple sources

Students are often expected to research a famous person )
prior to writing a report, but frequently their notes are nothing
more than sentences copied from the source. Biographical Bits
requires students to think about what’s most important and
classify the information into categories. Because space is limited,
they learn to take notes using bulleted lists and simple phrases. | ——
I’'ve included three variations of the form on the following pages; |~
the third variation (page 98) is blank so you can add your own |- —

headings.

| ‘

Step by Step:

1 Choose one of the three Biographical Bits graphic organizers, read
aloud a short biography, and ask students to jot down important details on
individual dry-erase boards or in journals.

2 Then call on one student at a time to share a detail and tell where they
think it belongs on the graphic organizer. After all the notes are recorded,
have a student draw or paste a picture of the person in the center.

3 To give students more experience with reading biographical texts, ask

them to use at least two sources of information for this research activity.
The graphic organizer on page 97 includes a place for them to list their
sources in whatever format you require. If they are using a different graphic
organizer, they can list their sources on the back.

4 You can extend this research activity by having your students use their
notes as the basis for writing a short essay about the famous person. If they
write one paragraph for each category, it should be easy for them to write
a well-organized essay.
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BiocraPHICAL BiTs Name:

Date:
Subject of Biography:
( . .
Early Life Adult Life
Accomplishments Impact on Society
\
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BiocrapHIcAL BiTs Name:

Date:
Subject of Biography:
( . .
Personal Life Accomplishments
Impact on Society Information Sources
\.
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BiocraPHICAL BiTs Name:
Date:

Subject of Biography:

r

Laura Candler’s Graphic Organizers for Reading ¢ www.lauracandler.com


http://www.lauracandler.com

Informational Text

Common Core Standards:
Rl 2.5, Rl 2.10, Rl 3.5, Rl 3.10,

Research and Record RI 4.9, Rl 4.10, Rl 5.3, Rl 5.7,

Rl 5.9, RI 5.10, Rl 6.7, Rl 6.10
Reading Strategies Suggested Texts

Multiple texts on a single topic in
both print and digital formats

® Read and comprehend informational
texts

® Conduct research using multiple texts
and types of sources

® Integrate information obtained from
multiple texts and sources

The Research and Record graphic or- [

ganizer is a two-page form to use when [t _

. . . . How Invented ’/C-l/—\m
researching a specific topic and recording
information from multiple sources. Many
grade levels include a Common Core Stan-
dard about integrating information from
several texts and sources on the same
topic in order to write or speak about the
subject knowledgeably. To help students
meet this Standard, the second page of the
graphic organizer includes a list of possible
information sources as well as a place to
list the actual sources used. The Research '
and Record graphic organizer is also use- Impact on Our Lives
ful when teaching students how to narrow
the research topic. Because there are only
three sections for taking notes, students
will need to identify three subtopics within
the main topic and record their notes in the
appropriate sections. This space limitation
requires your students to use bulleted or
abbreviated note-taking form rather than
copying entire sentences and paragraphs
from their sources. After students com-
plete the research and note-taking process,
they can integrate the information to write
an essay or speech on that topic.

ResearcH AND Recorp
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Step by Step:

1 Introduce the graphic organizer a day or two
before you assign a research project for students
to complete independently. For your demonstra-
tion lesson, choose a topic that’s similar to the
types of topics you will be assigning. For this
example, if your students will be expected to re-
search an invention, select the light bulb as the
topic of your introductory research lesson. Be-
fore starting to teach the lesson, locate several
different types of digital and print sources of in-
formation on that topic.

2 Display both pages of the Research and Re-
cord graphic organizer (pages 102 and 103) and
tell students that they will be using this form to
take notes when researching their own topics. Tell
them that you want to share some tips for using
the form to take notes.

3 Write Invention of the Light Bulb at the top of the first page and then ask

them to think about the kinds of information they might find when research-
ing this topic. Brainstorm a list of ideas on the board, such as: inventor, year
invented, how it was invented, how it works, how the invention has changed
over time, how it has impacted people’s lives, the future of the invention,
etc. Then explain that there’s so much information available on this topic that
they need to focus on just three subtopics. For the purposes of this lesson,
we’ll use How Invented, Changes Over Time, and Impact on Our Lives.

4 Demonstrate how to write each of the three subtopics at top of the
note-taking sections.

5 Point out the list of possible sources on the second page. Ask your stu-
dents which sources they would consult when looking up information about
the invention of the light bulb. They should think about the three subtopics
they have selected when considering their sources. For example, a book, arti-
cle, or website might give information about how the light bulb was invented
or changed over time, but they may want to conduct interviews to find out
how it has impacted our lives. Point out that the area below the list of sources
is where they will record the title of each source and/or the name of the per-
son they interview.

6 Use a document camera or projector to display one of the digital or print
sources of information you found prior to the lesson. Locate a section of text
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that has relevant information and read it aloud. Ask students to raise their
hands when they hear something that should be added to the graphic organiz-
er. Show them how to write the information from the text in their own words
in bulleted note form rather than copying the entire sentence or paragraph.
Continue to model the note-taking process using several more selections. To
actively engage your students, have them use individual dry-erase boards to
practice writing notes in bulleted or abbreviated form.

7 After your students practice writing notes from one selection, turn to
the back of the graphic organizer and show them how to record that source
on the lines under Information Sources. The format you use will depend on
your students’ grade level and your expectations for them. Some teachers
may find a list of titles to be sufficient, while others may prefer a more tradi-
tional bibliographic format.

8 To fully meet the Common Core Standards for research, your students
will need to use the information in the graphic organizer as the basis for
writing a short essay or speech on the given topic. If they write one para-
graph for each category, it should be easy for them to write a well-orga-
nized essay that integrates information from multiple sources.

LAURA’STi pS

If you want to know which notes came from each source, have students
color-code their notes and sources. For example, put a blue dot next to
each note obtained from a book, a green dot next to notes taken from
an article, etc. They would put a corresponding color-coded dot next to
each title in their bibliography.
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On Target Questions

Reading Strategies Suggested Texts

The Best Book of Volcanoes

® Ask and answer questions to

demonstrate understanding of a text, Eyewonder: Weather

referring explicitly to the text as the
basis for the answers

The On Target Questions graphic organizer is
designed to help students practice asking and
answering questions while reading. Learning to ask
specific questions is an important critical thinking skill
that is often overlooked in reading instruction. Being
able to ask the right questions allows the reader to dig
deeply into the text, look for details, and extract the full
meaning of the selection. When introducing this graphic
organizer, locate articles and texts that are organized

Common Core Standards:
Informational: Rl 3.1, Rl 3.7, Rl 5.7
Literature: RL 3.1

ON TARGET QUESTIONS

sethe sub

Date:

with headings and subheadings. With those types of reading selections, it’s often easy
to turn the subheadings into questions. For example, if an article about snakes has a
subheading of “Helpful Critters,” you might ask, “How are snakes helpful critters?”
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Step by Step:

1 Start by giving each student the same article and practicing together
as a class. Choose a text that includes clear headings and subheadings. Ask
them to write the name of the article in the middle of the “target” on the
graphic organizer (p. 106).

2 Ask students to skim through the article to see how the text is
organized and to think of questions that could probably be answered from
the selection.

3 Have the students write one question in each of the four sections inside
the middle oval. Discuss their choices as a class and allow all students to use
the same four questions.

4 As they read, ask them to look for the answers and jot them down in
the outer sections of the target using bulleted lists or short phrases.

Lavras TIPS

Creating questions from subheadings is a challenging task for many
students. You may want to repeat the whole class lesson several times
with different texts before students are ready to work with a partner
or on their own.
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Common Core Standards:
Informational: Rl 5.7

KWI_ and KWI_S Chal’tS Literature: RL 3.1

Reading Strategies Suggested Texts
The Wagon Train

® Examine prior knowledge before reading
Nature’s Green Umbrella: Tropical

® Ask questions to set purposes for Rain Forests

reading
® Read nonfiction texts for understanding
® Record facts and details

® Determine where to search for more
information WL G

Date:

ritle: Nature’s Green Umbrella

LEARNED

The KWL (Know-Wonder-Learned) Chart was ex-
plained in Chapter 1, but the graphic organizer is includ-
ed here because it works with both informational texts
and literature. Use it before reading a story that requires
knowledge of a particular scientific or historical concept.
For example, before reading a historical fiction book,
have the class complete a collaborative KWL chart based
on the particular time period in which the story is set. The —
four-column KWLS (Know-Wonder-Learned-Search) Chart [
is a variation of the KWL chart. When students are reading  |eicoas mmns e men
informational texts, they are often interested in learning | '
more. The “Search” column prompts students to list the

places where they can search for more information.

Step by Step (KWLS Chart):

1 Introduce the KWL chart as described on page 18 before introducing
the KWLS Chart.

2 After students are familiar with the KWL chart, read aloud a short selec-
tion that references a topic that students might want to explore further.

3 After you complete the “L” column with what they learned, add the
fourth column and ask them where they could search for more information.
For example, they might search on the Internet, in a particular magazine,
or in other nonfiction books on related topics. They might also interview an
expert or plan to visit a local museum.
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Common Core Standards:
Informational: Rl 2.1, Rl 3.7, Rl 4.3

NeWS Hound Summary Literature: RL 2.1, RL 2.2

Reading Strategies Suggested Texts
The Mary Celeste: An Unsolved

® |dentify the facts and details in a news ]
Mystery from History

article
Magic Tree House Fact Tracker #7:

® Summarize important facts in a Titanic: A Nonfiction Companion

informational text selection

Learning to write a concise summary that includes only the rel-
evant details is a difficult skill for most students. The News Hound  |scer
Summary makes the process easier by providing a place for stu- - Y
dents to first list the details, and then use those facts to write a e
short summary. Students can find appropriate articles in the lo-
cal newspaper, in print magazines like Scholastic News or Time for
Kids, or online at websites like ScienceNewsforKids.org. The News
Hound Summary can also be used with literary texts; ask students
to pretend they are news reporters trying to find all the important
facts about what happened in the reading selection.

Step by Step:

1 Model the News Hound Summary in a whole-group setting with class
participation. Give each student a blank copy of the organizer (p. 111) and a
copy of the same news article or story.

2 Ask them to read the article carefully and become “news hounds,”
looking for who, what, when, where, why, and how the events happened.
They should highlight those details and then share them with the class as
you fill in the chart together.

3 Demonstrate how to use that information to write a brief summary of
the most important events in the article. As they write, they can imagine
themselves as reporters writing a news report about the main events in the
story.

4 You may have to model this skill several times in a whole-group or
small-group setting before your students will be ready to complete it on
their own.
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News HOouND SUMMARY Name:

Selection Title:

Question Facts from the Selection

Who?

What?

Where?

When?

Why?

How?

SUPER SLEUTH SUMMARY

Use the facts you uncovered and listed above to write a one-paragraph
summary of the selection.
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Common Core Standards:
Informational: Rl 2.4, Rl 3.4,

Vocabulary Flapper RI 4.4, Rl 5.4, Rl 6.4

Literature: RL 4.4
Reading Strategies Suggested Texts

Sweet Clara and the Freedom Quilt

® Understand vocabulary needed to
comprehend informational text Sylvester and the Magic Pebble

® Generate symbols and write sentences
for topic-specific vocabulary

Learning new vocabulary before reading a story, poem, orinformational
text will help students with comprehension. The Vocabulary Flapper
assists in this process by having students create visual symbols
for new words, in addition to using them in sentences.

Step by Step:

1 The first time your students create a Vocabulary Flapper, give them the
template on page 114. You can also download a printer-friendly version at
www.lauracandler.com/gofr. After your students know what to do, all they
need is a plain sheet of paper. Have students fold their papers in half length-
wise and cut down to the fold four times to form five flaps.

2 Choose five vocabulary words from the selection they will be read-
ing, and ask them to write one word on the outside of each flap in the
top triangle.

3 Use a variety of strategies to teach the words to your students. You
can assign each team one word to look up and teach to the class, or you can
teach the words yourself. Give examples of definitions and how to use each
word in a sentence.

4 After you have introduced each word, give students time to complete
the other three sections related to that word. In the bottom triangle of the
top flap, under the word, have students draw a symbol or picture that will
help them remember the word. Then have them open the flap and write the
definition and a sentence.

5 When all the flaps are completed, allow time for students to share their
pictures and sentences with their team or with the class.

Laura Candler’s Graphic Organizers for Reading ¢ www.lauracandler.com 112


http://www.lauracandler.com

20UV JUIND hvpor %0¢
v Jo poovijad)) 243 bui s1 v Jo hal)1gvgoid 2v3
-ss24dX2 A2gwnu pios 35160]040239W 2V
.................... &
[
- %
pus| 51 “INbIvVN puY JUNYIP -V
Jo avio A)vo ay3 buiag 51 2fvlymouis Aaang M
.................... ™
>
ESVIMZ |0213U2D] &
Jonba puv 1) h)300Xx3 5|16 0M3 250\3 24 M
IIIIIIIIIIIIIIIIIIII U
42y30vv 03 299)d 2v0 =
wio4) spoob 40 2)doad '592NUIM 0M3 <
saxv7 20v3 BunzIWMOS vl A 2A04p S2)212A A4 “
v ..
a)iadas v a3 “PUNoAb 2v3 sS04V E 2
bvo)v 2api)s 40 2p1)6 oL pa42\3l|s 2>(ovs 9V L 42Y21)S z B
suonIuYag pue sadUNUIS sjoquiAs pue spIop\
d43ddVi4 40 1dIsSN| d3iddvi4 40 iaisinQ

I1dWVXJ 83ddV1{ AUVINEVIOA

113

www.lauracandler.com

Laura Candler’s Graphic Organizers for Reading


http://www.lauracandler.com

VocABULARY FLAPPER

Name:

Date:
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Common Core Standards:
Informational: Rl 2.3, Rl 3.3,

Cause and Effect Rockets RI 3.8, Rl 5.3

Literature: RL 2.3, RL 3.3

Reading Strategies Suggested Texts
The Teacher from the Black Lagoon

® |dentify cause and effect relationships

Nothing Ever Happens on 9oth Street
® Recognize that a single event may have & i i

multiple causes and effects

When we name two events, how can we tell the cause from  [eweemmeromys
the effect? We know that the cause comes first and the effectisthe |~ =
result of what happened. However, sometimes the effect is stated

in a selection before we find out its cause. One way to teach this 0
concept is to ask your students to think about what happens when ,

a rocket takes off. First, the fuel is ignited and begins burning, and ‘M‘
then the rocket blasts off. Most narratives include many cause and

effect relationships as the plot develops. This graphic organizer i~

also works well with news articles where the reader can often find m‘

multiple causes and effects.

Step by Step:

1 The first time you introduce Cause and Effect Rockets, use a text that
has at least three fairly clear cause and effect relationships. Read the text
aloud and ask the students to help you find the cause and effect relation-
ships as you record them.

2 Later, model how to use it with texts that include an event with one
cause and many effects, or one effect and many causes.

3 Use this graphic organizer on a regular basis to give students an oppor-
tunity to explore the complexity of cause and effect relationships.

LAURA’STi pS

Sometimes an effect becomes the cause of another event taking place,
so it’s fine for students to rewrite the effect from one rocket in the
flame of the next rocket. Also, remember that causes and effects aren’t
always one-to-one relationships; sometimes a single cause will have
multiple effects or a single effect may have multiple causes.
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CAause AND EFFect Rockers Name:
Date:

Selection Title:

b [
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Common Core Standards:
Informational: RI 4.1, Rl 5.1, Rl 6.1

It All Adds Up Literature: RL 5.1

Reading Strategies Suggested Texts
® nferring and predicting by using Crickwing
details from the story paired with prior The Wretched Stone

knowledge

® Understanding the difference between
inferences and predictions

Thestrategiesofinferringand predictingare oftenconfusing [———
to students. Both of them involve noticing important details in o, IrAudeosUr
a selection and adding information that you already know to |" _
“read between the lines,” or figure out something that is not é&x J)
directly stated in the text. The difference between themis that |2
inferring involves events that have already happened or are é&%/=
currently taking place, and predicting is making an informed |;/™*
guess about what you think will happen in the future. It All jj:
Adds Up can be used when teaching students about inferences | o /W
alone, predictions alone, or both concepts together. The lesson \
below is specifically designed for teaching the difference

between inferring and predicting; refer to the T-chart Common
Core Connections on page 40 for suggestions about how to
teach each skill independently.

Step by Step:

1 Read a short selection that includes opportunities to infer and predict.

2 Stop reading at the first point where the reader needs to make an
inference in order to understand what’s happening.

3 Ask students to talk with a partner about what they think is taking place
in the story and then share their ideas with the class.

4 Display a copy of It All Adds Up (p. 119) and explain that they were able
to understand what was happening because they noticed important details
in the story and added information from their brains to infer meaning.

5 Show them how to complete the sections of the graphic organizer and
record the actual inference on the far right. Circle the word “Inference”
above the inference statement.
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6 Read alittle more and stop where students can easily make a prediction.
Explain the difference between inferring and predicting and ask them to
make a prediction about what will happen next. Record the details and
ideas as well as a prediction statement. Circle the word “Prediction” above
the prediction.

7 As you continue reading, stop in two more places and ask students
to make an inference or a prediction and record their details and prior
knowledge accordingly.

8 Later, students should practice this graphic organizer again with a
partner or in a learning center.

LAURA’STi pS

When using It All Adds Up with informational text, the “answer” to each
equation will almost always be an inference rather than a prediction.
However, analyzing news articles may result in predictions; students
may want to predict what will happen in the future based on the events
in the article.
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Name:

Date:

Title:

Details from the Text

Details from the Text

Details from the Text

Details from the Text

It ALL Abps Up

Ideas from My Brain

&

Ideas from My Brain

&

Ideas from My Brain

&

Ideas from My Brain

&
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Inference or Prediction

Inference or Prediction

Inference or Prediction

Inference or Prediction
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Common Core Standards:
Informational: RI 2.7, Rl 3.7, Rl 4.7

Sﬂeing IS Belie‘Ii“g Literature: RL 3.7, RL 5.7

Reading Strategies Suggested Texts

® Understand how images that MRS
accompany a text contribute to the The Magic School Bus and the Electric
meaning of that text Field Trip

® [nterpret information presented
visually, orally, or quantitatively

The advent of the computer age has transformed  [srnciBavine o =
the way our students read. For thousands of years, :
the act of reading meant looking at black text on a
static white page. Today, reading has evolved. Books
often include visual elements, from fancy fonts to
color photographs to intricate charts and diagrams.
Information presented digitally may include sound, [ :
animation, and interactive elements. Because the way Lo SRS R S—— :
we read has changed, we need to adapt our reading
instruction to address these changes. This new awareness is reflected in the Common
Core Standards for both Informational Text and Literature. Most grade levels include at
least one Standard regarding the sometimes complex interactions between a text and
its visual elements.

Step by Step:

1 Prior to beginning the lesson, locate a variety of short texts or
websites in which the visual or interactive elements contribute to or
clarify the meaning of the text. Science websites that include animation
work well for this lesson. Choose one or two of these selections to use in
your demonstration lesson, and make the others available to students for
independent work or partner practice.

2 Without showing the text or web page, read aloud a short selection
that would be difficult to understand without seeing the accompanying
illustrations or animations. Ask students if they found any part of what you
read to be confusing. What questions come to mind that aren’t answered
by the words alone? What seems to be missing from the text? Ask students
what they might do if they were the author and were trying to help the
reader understand the text. Hopefully, they will suggest drawing a picture
or making a chart to show the information in another way.
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3 Show them the page or website you read from and reread the selection
while they look at the visual elements. If a website includes animation, play
the animation several times. What visual elements do they see on the page?
How do the visual elements or animation help the reader gain a deeper
understanding of the words on the page? In the case of literature, do the
illustrations contribute to the mood, tone, or beauty of the story? Do they
help emphasize important aspects of the characters or the setting?

4 Display a copy of the Seeing Is Believing graphic organizer (p. 122).
Demonstrate how to describe one visual element in each box across the top
row. Below each visual element, describe the effects of that element on the
reader’s understanding of the text. Keep your students actively engaged by
having them complete each part of the graphic organizer on individual dry-
erase boards as you walk them through the lesson.

5 GiveeachstudentablankSeeinglsBelievinggraphicorganizertocomplete

alone or with a partner. For younger students, provide an assortment of
appropriate texts and online selections for students from which students can
choose for this assignment. Older students can choose their own selections if
they are taught to look for books and websites in which the visual elements
are necessary for a complete understanding of the text.

LAURA’STi pS

Because this lesson requires students to examine visual elements on a
page, it’s almost essential to use a document camera to display a print
text or a computer with a projector to display a website or e-book
version of a text. If those technologies are not available, teach the
lesson to small groups of students so they can gather around your
book or computer.
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Common Core Standards:
RL 3.3, RL 4.3

Character Trait Map

Reading Strategies Suggested Texts
Wilma Unlimited: How Wilma Rudolph
Became the World’s Fastest Woman

The Rough-Face Girl

® |dentify character traits

® Justify responses with details from the text

Learning toinfer charactertraits fromstory details  [cumern Trarmar
is an important skill that develops over time. Authors —,
generally do not state character traits explicitly in | :
text; instead, they demonstrate those traits through ;
the character’s thoughts, words, and actions, as
well as by what other characters say about them.
Character trait terms often have layers of meaning
that aren’t conveyed through simple definitions, so
it is critical that sufficient time be given to discuss
nuances of meaning.

Step by Step:

1 Duplicate one copy of the two character trait lists (page 126 or 127) for
each student and laminate it for students to keep as a reference.

2 Give each student a copy of a blank Character Trait Map (p. 125) to
use during your whole-group lesson. Start by explaining that a “trait” is
a word that describes the personal qualities of the character, and refer
to their list for examples.

3 Read aloud a short book and ask your students to identify the main
character’s traits. Have each student write one trait and its supporting
detail on an individual dry-erase board or scrap paper and hold it up for
review. Select one trait to add to the chart and explain what that trait
means, to be sure all students understand.

4 Ask your class to help you identify details from the story that support
this character trait. After sufficient class discussion, each student should
record the details on his or her own chart.

5 If this is a part of a mini-lesson, add just one or two traits to the chart on
the first day and complete it the next day.
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6 Later in the week, read another short text aloud and ask students to work with
apartner to fill out another Character Trait Map. Collect their work and review
it for accuracy.

7 By the end of the week, your students should be ready to complete a
Character Trait Map on their own. Be sure to revisit this skill several times
throughout the year with a wide variety of characters.

Lavra's TIPS

Developing an understanding of key character traits is a skill that takes
time; asyouteachthislesson, you’lldiscover many gapsinyour students’
understanding of these words. Rather than trying to finish the chart all
at once, it’s better to spend class time thoroughly discussing each trait
and complete the chart over several days
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CHARACTER TRAITS I

active
afraid
angry
pabyish
bored
DOSSY
brave
oI
calm
careful
caring
cheerful
clumsy
curious
eager
fair

Laura Candler’s Graphic Organizers for Reading o

foolish
friendly
funny
gentle
giving
grouchy
nelpful
nonest
joyful
azy
oving
oyal
ucky
mean
messy
neat

nervous
Dicky
holite
broud
quiet
rude
sad
selfish
shy
silly
smart
sneaky
stubborn
sweet
wild
wise

www.lauracandler.com
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absent-minded
adventurous
ambitious
anxious
argumentative
bashful

bold

bossy

brave
careless
caring
cautious
cheerful
clever
clumsy
conceited
confident
considerate
content
courageous
cranky
creative
critical

cruel

curious
dainty
daring
dedicated
defiant
demanding
determined
devious
dishonest
disrespectful

dreamer
energetic
even-tempered
friendly
fun-loving
generous
gentle
greedy
gullible
handsome
happy
hard-working
helpful
heroic
honest
humble
humorous
imaginative
impatient
impulsive
independent
innocent
intelligent
inventive
joyful

lazy

leader
logical
lovable
loving

loyal
mannerly
messy
methodical

CHARACTER TRAITS

mischievous
obedient
open-minded
optimistic
outgoing
outspoken
patient
patriotic
persistent
pessimistic
polite
proud
reckless
resourceful
respectful
rude
selfish
serious

shy

sly

sneaky
spendthrift
spoiled
stingy
stubborn
studious
successful
suspicious
thoughtful
timid
unruly
unselfish
wasteful
witty
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Common Core Standards:
RL 3.3, RL 4.1, RL 4.3

Stick Figure Character Map

Reading Strategies Suggested Texts

® (reate a visual image of a character UL O
based on details from the story Train to Somewhere

® [nfer a character’s thoughts and motives
from his or her actions

The Stick Figure Character Map gives students the opportunity to visualize what a
character might look like and to bring the character to life by adding details to a stick
figure outline. In order to complete the assignment, students also have to infer what
the character might be thinking or feeling. Developing a deeper understanding of each
character will help students comprehend the story and infer a character’s motives.
When evaluating student work, consider how well they followed the directions rather
than their artistic ability.

Step by Step:

1 The week before you plan to do this activity, let the
students know that they will be drawing a book character
and adding details to represent the character’s thoughts,
feelings, and actions. Ask them to read a short book or
story with an interesting character and bring it to class on
the given day.

2 Prepare an example of a completed Stick Figure
Character Map in advance. Model this activity with the
class using a character in a well-known story or movie, or
a character in a book your class has read together. You
could also use the sample on page 131, which is based on
the book No More Dead Dogs. If you are using a document camera to show
your work, you’ll need to switch back and forth between the directions on
page 129 and your example. Read the directions aloud, show them your
completed graphic organizer and explain why you chose to add each detail.

3 An alternative way to model the graphic organizer is to create the
example while the students watch. Ask your students to provide details
that you quickly sketch. Then post the directions and give them their own
copy of the Stick Figure Character Map (p. 130) to complete.

Laura Candler’s Graphic Organizers for Reading ¢ www.lauracandler.com 128


http://www.lauracandler.com

STicK FiICURE CHARACTER MAP
DIRECTIONS

1 At the bottom of the page, write the
selection title, the character’s name and
your name.

2 Add facial features, hair, clothing, and
other details to show how the character
might appear in real life.

3 Near each body part, neatly draw and color the
details below:

® Head—Draw a thought bubble near the
head and write what the character might
be thinking. SO

® Mouth—Draw a speech bubble near

the mouth and write what the character
might say. O

® Heart—Near the heart, draw a picture of
something or someone the character loves, or write words
to describe the character’s feelings.

® Hands—Near one of the hands, draw something the
character might hold or use.

® Feet—Near one of the feet, draw or write a sentence to
describe where the character might have been or might like
to go.

N J
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/

Title:
Character:

My Name:
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Character \ l [ d{Pj
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Common Core Standards:

Character Feelings RL 2.3, RL 3.3
Flow Map

Reading Strategies Suggested Texts
® |dentify characters’ feelings and justify Enemy Pie '
choices with details from the selection A Bad Case of Stripes

® Observe how characters’ feelings may
change throughout a text

One reason many students love to read fiction is that they can

Title: Character:

identify with the characters’ feelings. However, they may have
difficulty verbalizing those feelings and seeing that the story’s | == Plem Poee
characters, like real people, often experience different feelings

from one moment to the next. Use this graphic organizer with | -—— —__

your class to foster rich discussions about these topics.

Step by Step:

1 Choose a short text in which the character’s feelings
change at least three times.

2 Distribute copies of the Character Feelings Flow Map (p. 133) to your students
and show them that the graphic organizer has two separate flow maps for two
different selections; you’ll complete the first one together and they will do the
second one with a partner or alone.

3 Ask them to look at the “feeling words” in the word bank at the bottom of the
page. Explain the meanings of any unfamiliar words and share details from your
own experience as examples.

4 Discuss the differences between feelings and traits: feelings can change from
moment to moment, but character traits are more permanent and describe the
overall qualities of the person. For example, someone may feel angry because of a
particular event, but that doesn’t mean he or she is an angry person.

5 Read the selection aloud and ask your students to help you identify how the
character feels at the beginning, middle, and end of the story. Below each “feeling
word,” jot down the supporting details from the story.

6 Later, have students read another literature selection alone or with a partner
and complete the second flow map on the page.
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Name: Date:
CHARACTER FEELINGS FLOW M AP
Title: Character:
Beginning Middle End

Character’s Feelings

Character’s Feelings

Explanation or Details

Explanation or Details

Character’s Feelings

Explanation or Details

Title:

Beginning

Middle

Character:

End

Character’s Feelings

Character’s Feelings

Explanation or Details

Explanation or Details

Character’s Feelings

Explanation or Details

angry depressed frightened lonely shocked

annoyed determined frustrated nervous shy

ashamed disappointed furious panicky sorrowful

cheerful disgusted helpless proud thrilled

confident embarrassed horrified puzzled unhappy

delighted excited irritated scared worried
R ——
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Common Core Standards:
RL 2.5, RL 3.2, RL 4.2,

Summarizing Sequencer RL 5.2, RL 6.2

Reading Strategies Suggested Texts

® |dentify the main eventsin a literary UL AT

selection and summarize themin a sentence The Great Kapok Tree: A Tale of the
Amazon Rain Forest

Summarizing seems easy for adults, but it's a

How 1o WRiTE A PLOT SuMMARY
challenge for many students. Figuring out which T it o |
details make up the essence of the story can be tricky. o o o et
Therefore, teachers often teach the “Someone/Wanted/ R
So/But/Finally” framework to help students identify L“L something o et
those important elements. When introducing the lesson, m\/ R,
use the vertical graphic organizer on page 137; the %
blocks are large enough for all students to see when it’s L_ th i otarted i
displayed for the class. To save paper, the form on page
138 can be duplicated to use with students. This variation L;/ i
provides room for two short books or two chapters in a sumrySce_The b bod ol waned somthing
long book. Students can record the example from your - EEEE—
demonstration lesson in the first set of boxes and still  mrmmcsmme —
have room for their own book. Mk - e

> > > 4
Step by Step: T
> > > 4

1 Choose a short story or fairy tale with a clear
sequence of events that follow the “Someone/
Wanted/So/But/Finally” framework.

2 Display the chart, How to Write a Plot Summary (p. 135). Explain that it’s
easy to write a summary if you think about these five key elements. Explain
the five parts and show the example from The Three Little Pigs on page 136.

3 Give students a blank Summarizing Sequencer graphic organizer (page

138) and read your selection aloud. Work together to complete the top
set of frames and the summary sentence. If the summary is a long, run-on
sentence, have them break it into two shorter sentences.

4 The next day, read another story and have students work with a partner
or alone to follow the same steps and complete the bottom section.

Laura Candler’s Graphic Organizers for Reading ¢ www.lauracandler.com 134


http://www.lauracandler.com

How 1o WRITE A PLOT SUMMARY

A good plot summary tells the most important events without including unnecessary
details. To figure out which details are important, remember
the key words Someone/Wanted/So/But/Finally. Ask

yourself the questions below and use the answers to write

a sentence or two that summarizes the story’s plot.

é )

Who is the main character in this
SOMEONE story or part of the story?
What is the character’s goal? What
WANTED is he or she trying to accomplish?
SO What did he or she do to try
accomplish that goal?
What problem does the
BUT character face along the way?
What happened? How did the
FINALLY story end?
- /
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How 10 WRITE A PLOT SUMMARY
Someone/Wanted/So/But/Finally

Title: _The Three Little Pigs Pages: Al to:

SOMEONE  The big bad wolf

¢

WANTED something to eat

he tried to capture the three little pigs

<e

BUT the pigs outsmarted him

¢

FINALLY he ended up in their cooking pot

¢

Summary Sentence: _ The big bad wolf wanted something
to eat so he tried to capture the three little pigs,
but the pigs outsmarted him. Finally, he ended up in
their cooking pot.
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How 10 WRITE A PLOT SUMMARY
Someone/Wanted/So/But/Finally

Title: Pages: to:

SOMEONE

¢

WANTED

GG

BUT

¢

FINALLY

¢

Summary Sentence:
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Common Core Standards:
RL 2.5, RL 2.7, RL 3.5,

Story Map Variations RL 5.5, RL 6.3

Reading Strategies Suggested Texts

® |dentify a story’s characters, setting, and Jack and the Beanstalk (Kellogg)
plot elements The Pumpkin Runner

Learning to identify the elements of a story is a [eowme
component of most reading programs. Because different [ ™
grade levels address this reading strategy in different [ ™™ e
ways, |include two variations of the Story Map. The first
Story Map graphic organizer asks students to identify
all story elements, including character, setting, and the
basic plot sequence. The second Story Plot Map graphic
organizer focuses only on the plot and takes students
beyond the basic “beginning, middle, and end” generally
taught in elementary school.

Step by Step:

i
1]
H ¢ .
&

1 Begin with the basic Story Map (p. 140). Read
aloud a short story with a simple plot, and teach
your students how to determine which events are
found in the beginning, middle, and end. Explain
that the beginning is where the author introduces
the characters, and the reader then learns about what the character wants to
do or accomplish. The middle is where the character often encounters a series
of problems or obstacles. The conclusion or end is where the reader finds out
what happens.

2 After students understand basic plot elements, read aloud another story
with a more complex plot. Use the Story Plot Map on page 141 to introduce
them to story “climax,” the turning point of the action. The climax occurs
between the middle and the conclusion, and it’s the point just before the reader
finds out how the story ends. The frames of the Story Plot Map are arranged
to signify the rising and falling action of the story, and the illustrations provide
additional clues about the types of events that occur in each part of the plot.

3 Both of these graphic organizers should be introduced in the usual way by
teaching them in a whole-group lesson, then having students complete them
with a partner, and finally, assigning them for independent practice.
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Common Core Standards:
RL 4.1, RL 5.1, RL 6.1

Step-by-Step Predictions

Reading Strategies Suggested Texts

® Making predictions based on details in a UL IATIS

literature selection Pink and Say

® Revising predictions while reading to reflect
new information

Good readers continually make predictions as they read.
They usually don’t stop to verbalize their predictions, but their
thoughts are always reaching ahead to anticipate what’s going
to happen next. But many students think making predictions is
an isolated event. They make one prediction and then read to
find out if they’re right or wrong. Step-by-Step Predictions guides
them through the act of making a series of predictions as they
constantly revise their initial predictions based on new evidence.
This graphic organizer is a great one to use when reading any
literature selection with an element of mystery or suspense.

STEP-BY-STEP PREDICTIONS

Step by Step:

1 Select a short mystery story or play to read with your students. Give
each student a blank copy of Step-by-Step Predictions (p. 143). Explain that
good readers make predictions throughout the story based on the clues or
hints that the author leaves about what’s going to happen next. Ask them
to read a page or two and have everyone stop at a given location.

2 Call on volunteers to share what they think is going to happen and record
at least one detail or “clue” on which they based their predictions. Everyone
completes the first part of the form with their own clues and predictions.

3 Read several more pages or an entire chapter, and have the students
record more clues and another prediction based on this section. Explain
that it’s fine to change predictions based on new clues they have read. If
they want to keep the same prediction, they should record additional clues
that confirm their first prediction.

4 Ask students to read a little farther but not to the end of the story.
Have them stop on a given page and make a third and final prediction, also
recording the clues that led to that prediction. Have them finish the story and
record what happened.
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Name: Date:

STEP-BY-STEP PREDICTIONS

Important Clues 1st Prediction

From
Page #

to
Page #

Important Clues 2nd Prediction

From
Page #

to
Page #

Important Clues 3rd Prediction

From
Page #

to
Page #

What Happened?
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Common Core Standards:
RL 2.2, RL 3.2,

Literary Response Scroll RL 4.2, RL 5.2, RL 6.2

Reading Strategies Suggested Texts
® Recount stories, including fables and Fables
folktales from diverse cultures, and The Leprechaun’s Gold
determine the central message, lesson,
or moral

LiTerARY RESPONSE ScROLL

® Reflect on lesson or moral and write
personal response

The Literary Response Scroll is a simple graphic organizer
that can be used with any short story or folktale that has a
theme, moral, or lesson. The form includes a place for students
to summarize the events and identify at least one lesson or moral
being conveyed by the story.

Step by Step:

1 Introduce the Literary Response Scroll by reading aloud a fable or
folktale that has a fairly obvious moral or lesson.

2 Give each student a copy of the graphic organizer (p. 145) to complete as
you work through it together. Ask them to help you summarize the folktale’s
events by referring to the Summarizing Sequencer graphic organizer (p.
134). Flesh out the resulting summary sentence with additional details to
end up with a paragraph about what happened in the folktale.

3 Ask your students if they think there was a moral or lesson to the story.

Have them discuss possible morals and lessons along with details about
how those lessons are conveyed through the text. Write at least one moral
or lesson in the middle of the graphic organizer.

4 Then ask your students how they feel personally about the folktale and
its moral or message. Can they connect in any way with the message? Do
they agree with the moral? If they had written the folktale, would they have
written the ending the same way?

5 After they understand how to use this graphic organizer, have them
read another folktale and complete it with a partner or on their own.
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Name: Date:

LITERARY RESPONSE SCROLL

Title:
Summary
Theme, Moral, or Lesson
My Personal Response 4

» 4
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Common Core Standards:
RL 2.4, RL 2.10, RL 3.10, RL 4.2,

Poetry Peace Map RL 4.10, RL 5.2, RL 5.10, RL 6.10

Reading Strategies Suggested Texts
A Writing Kind of Day: Poems for

® Understand the literal and figurative
Young Poets

meanings in poems
Knock at a Star: An Introduction to

® |dentify techniques used by the poet to Children’s Poetry

convey meaning and emotion

PoETRY PEACE MAP

Many students struggle with poetry because they don’t
understand that even the shortest poems are often packed with
meaning and symbolism. Whether poems are light-hearted or
thought-provoking, the reader seldom unravels all of the shades
of meaning with one reading. The Poetry Peace Map helps
students extract more meaning from poetry.

Step by Step:

1 Display a poem that has many layers of meaning.

2 Give each student a copy of the Poetry Peace Map (p. 148) and then talk
them through the directions on page 147. Ask everyone to read the poem
just one time and write what they think it means in the first section. If they
have no idea, it’s okay to write no idea.

3 Have them read the poem again more carefully and complete the
second section.

4 Ask them to read it as many times as needed to grasp not only the
meaning, but to locate and record poetic techniques used such as imagery,
personification, or alliteration. Discuss and share these findings as a class.

LAURA’STi pS

Students can sketch a peace symbol in their reading
journals instead of duplicating the graphic organizer.

Laura Candler’s Graphic Organizers for Reading ¢ www.lauracandler.com 146


http://www.lauracandler.com

PoeTrRY PEACE MAP

What are your thoughts after each reading?

1st Reading - Read the poem
one time slowly and carefully.
What do you think the poem is
about? Record your thoughts.

2nd Reading - Read the
poem again and really think
about what it means. Do you see
anything you missed the first time? Look
for symbolism and figurative language. Is there
a deeper meaning? If you haven’t changed your
opinion from your first reading, record examples of
figurative language and imagery.

3rd+ Reading - Read it again, as many times as
needed to understand the poem fully. Record any
additional thoughts or feelings about the poem.
What techniques did the poet use to convey his or
her message?
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Name: Date:

PoeTrRY PEACE MAP

Title:

What are your thoughts after each reading?

3rd+Reading
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Common Core Standards:
RL 2.10, RL 3.5, RL 3.10, RL 4.2,

Poetic Reflections RL 4.10, RL 5.2, RL 5.10, RL 6.10

Reading Strategies Suggested Texts
® Understand the literal and figurative Cieer
meanings in poems Poetry for Young People:
Maya Angelou

® |dentify techniques used by the poet to
convey meaning and emotion

® Examine and record personal responses

The Poetic Reflections graphic organizer offers a way for [ = PemcRuumons
students to go beyond basic poetry analysis to share their own
personal responses. This graphic organizer works best after
introducing the Poetry Peace Map (p. 146) because students
need to understand how to read a poem multiple times, looking
for deeper meaning. Because they are asked for a personal
response, students should be allowed to choose their own
poems for this activity.

Step by Step:

1 Before the lesson, check out a selection of poetry

books from your media center for students to use when selecting their
poems. Introduce Poetic Reflections by modeling the graphic organizer
(p. 150) with one of your favorite poems. Show them how to record what
the poem is about in the top bubble.

2 Analyze the techniques the poet uses to convey that meaning and write
those details in the second bubble.

3 Describe your own personal response, including feelings and
connections, and model how to record those details. Ask questions to
prompt the students: Are they able to make any connections? Does the
poem make them wonder about something or feel a particular emotion?

4 Have the students use the Poetic Reflections graphic organizer with a
poem each has selected individually.
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PoOETIC REFLECTIONS

Name: Date:

Poem: Poet:

N :
= N 77N

~/ What is the poem about?
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Laura Candler’s

POWER READING WORKSHOP

A STEP-BY-STEP GUIDE

Reading opens up the world for your students.

Laura Candler’s Power Reading Workshop: A Step-by-Step Guide will
help you teach your students to love reading. Designed by award-winning
teacher Laura Candler, this book walks you through the first ten days to
implement a basic Reading Workshop with your students. Then Laura
shows you how to add twelve proven “Power Reading Tools” to the

LAURA CANDLER’S

program to make your Reading Workshop the most effective reading POWER
instruction you will ever use. Students and teachers alike love the READING
simplicity, fun, and excitement of Laura’s Power Reading Workshop WORKS

program.

Everything you need, including reproducible worksheets, charts,
and forms, are included to help you implement a Power Reading
Workshop in your classroom today. Teachers around the world have
used Laura’s straightforward approach with fantastic results—that’s
what makes her program “field tested and teacher approved.”

N A STEP-BYSTEP GUIDE

@ Getting Started—
first ten days Al

®  Power taois t
z o im|
reading nl!r’nrma:’c.;“

®  Ready-to-u; i
Paadyto-use activity

®  Customiz
tarq™Zable ortine

For more information, go to:
www.powerreadingworkshop.com

“Thank you, Laura, for giving us this life-changing
teaching resource.”

—Sue McKernan

Rochester, New York, 5th grade

“l am thrilled with the test score results!”
—Jenny Owens,
Cumming, Georgia, 4th grade

“l have seen enormous growth in my students—
hundreds of Lexile points in just four months. More

importantly, they are hooked on literature.”
—Rebecca Barta,
Killeen, Texas, 3rd grade ELL

“Every student showed growth, some as much as 1.5

to 2 years in only five months.”
—Linda Schuman,
West Palm Beach, Florida, 4th/5th grade inclusion
(over 50% special needs)

Laura Candler’s Graphic Organizers for Reading o
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“Students have brought in their pillows and
blankets, and beg me daily for reading time! | never
thought | would hear fifth graders tell me that they

want to read.”
—Francie Kugelman,
Los Angeles, California, 5th grade

“l love all of the simple forms that accompany the

program and the easy-to-implement approach.”
—KTristi Swartz, Loveland, Ohio
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€¢So please, oh PLEASE, we beg, we pray,
go throw your TV set away.

And in its place you can install,
a lovely bookshelf on the wall!??

—Roald Dahl, Charlie and the Chocolate Factory

“Wow! This is such a wonderful
resource for teachers. It is very read-
’_aura Candler’s Graphic Organizers for Reading: Teaching Tools 1o SR TR 10 | [IARTI TS g1 e o)y 10
Aligned with the Common Core is your guide to using graphic orga- BN e NGBS E1 T BT T R T
nizers to teach Common Core Reading Standards. Award-winning BEU=CHELRTIL R T E:-ETd Fo{r oyl {do =5
teacher Laura Candler has not only created a wealth of new graph- BECEIEEF:IEEE I I EL LTS

ic organizers, she gives step-by-step instructions on how to use RRECANCSEUCIEERELEITSELERLTIT
each one. bies’ will find this a great resource.”

—Saundra McDonald

Salt Lake City, Utah, Third Grade Teacher

Both brand-new teachers and experienced educators will benefit

from the teaching tools and tips in Graphic Organizers for Reading. BEIRIR: Y olere) o ST a e =L
This book is the best guide for using graphic organizers to incorpo- B EIT IR T e)501)) 1ol el 7300 W EATS

rate the Common Core Standards for Reading in your classroom. been teaching for 42 years - you help

me to put the sparkle in my lessons!”
—=Christine Provenzano

Everything you need—reproducible graphic organizers, charts, Smithtown, New York, Fifth Grade Teacher

and even suggested books and texts—are included to help you
get started right away. Teachers around the world have used | o et job provid-
Laura’s techniques with impressive results. That’s what makes her ing the best resources along with specific

programs “field tested and teacher approved.” suggestions for modeling strategies. You
give teachers exactly what they need to
THE AUTHOR TR deliver these lessons effectively!”’
E —Sue Roberts
Laura Candler is a teacher with 30 years of class- o Chicago, lllinois, Reading Specialist

room experience. She has a Master’s Degree
in Elementary Education, National Board
Certification as a Middle Childhood Generalist,
and was a Milken Family Foundation Award
winner in 2000.

“Using these graphic organizers with
struggling readers enables them to be
independent while responding to what
they have read. Your instructions and
suggestions for using the organizers
are clear and make them adaptable to

use in all subject areas.”
—Jo-Ann Mumford
Nova Scotia, Program Support Teacher



