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Instructional Evaluation System

Purpose

The purpose of this document is to provide the district with a template for its instructional
personnel evaluation system that addresses the requirements of Section 1012.34, Florida Statutes
(F.S.), and Rule 6A-5.030, Florida Administrative Code (F.A.C.). This template, Form IEST
2023, is incorporated by reference in Rule 6A-5.030, F.A.C., effective November 2023.

Instructions

Each of the sections within the evaluation system template provides specific directions, but does
not limit the amount of space or information that can be added to fit the needs of the district.
Where documentation or evidence is required, copies of the source documents (e.g.,

rubrics, policies and procedures, observation instruments) shall be provided at the end of the
document as appendices in accordance with the Table of Contents.

Before submitting, ensure the document is titled and paginated.

Submission

Upon completion, the district shall email this form and any required supporting documentation as
a Microsoft Word document for submission to DistrictEvalSysEQ@/fldoe.org.

Modifications to an approved evaluation system may be made
by the district at any time. Substantial revisions shall be
submitted for approval, in accordance with Rule 6A-5.030(3),
F.A.C. The entire template shall be sent for the approval
process.
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Instructional Evaluation System

Part I: Evaluation System Overview

This evaluation system establishes procedures for assessing the performance of all instructional
personnel. Furthermore, this evaluation system is designed to develop a mechanism for
evaluating the effective use of assessment criteria and evaluation procedures by administrators
who are assigned responsibility for evaluating the performance of instructional personnel. The
primary purpose of this redeveloped evaluation system is to increase student learning growth by
improving the quality of instructional, administrative, and supervisory service.

The evaluation system is designed based on research-backed educational principles and
practices, with a focus on aligning with the Florida Educator Accomplished Practices (FEAP)
established by State Board of Education Rule, 6A-5.065, F.A.C., and most recently in 2023,
serve as Florida’s expectations for effective educators, providing guidance on what educators are
expected to know and be able to do. The evaluation system also employs the Charlotte Danielson
Model, a widely recognized framework for teacher evaluation, to guide the assessment process in
alignment with the FEAPs.

These practices form the foundation for instructional personnel evaluation and professional
learning systems, educator preparation programs and educator certification requirements.
Effective educators apply these foundational principles through six practices. Each of the
practices is clearly defined to promote a common language and statewide understanding of the
expectations for the quality of instruction and professional responsibility.

Part II: Evaluation System Requirements

The instructional personnel evaluation system described meets the requirements established in
section 1012.34, F.S., by ensuring alignment with educational principles, incorporating FEAP,
providing feedback for professional growth, and employing the Charlotte Danielson Model for
assessment.

System Framework

The evaluation system framework is based on sound educational principles and
contemporary research in effective educational practices.

The observation instrument(s) to be used for classroom teachers include indicators based on
each of the Florida Educator Accomplished Practices (FEAP) adopted by the State Board of
Education.

The observation instrument(s) to be used for non-classroom instructional personnel include
indicators based on the FEAP, and may include specific job expectations related to student
support.

Training
The district provides training programs and has processes that ensure

[l Employees subject to an evaluation system are informed of the evaluation criteria, data
sources, methodologies, and procedures associated with the evaluation before the
evaluation takes place; and
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Instructional Evaluation System

'l Individuals with evaluation responsibilities and those who provide input toward
evaluations understand the proper use of the evaluation criteria and procedures.

Data and Reporting

The district provides instructional personnel the opportunity to review their class rosters for
accuracy and to correct any mistakes.

The district school superintendent annually reports accurate class rosters for the purpose of
calculating district and statewide student performance, and the evaluation results of
instructional personnel.

The district may provide opportunities for parents to provide input into performance
evaluations, when the district determines such input is appropriate.

The district acknowledges that its established evaluation procedures set the standards of
service to be offered to the public within the meaning of section 447.209, F.S., and are not
subject to mandatory collective bargaining.

The district’s system ensures all instructional personnel, classroom and non-classroom, are
evaluated at least once a year.

The district’s system ensures all newly hired classroom teachers are observed and evaluated
at least twice in the first year of teaching in the district. Each evaluation must include
indicators of student performance; instructional practice; and any other indicators of
performance, if applicable.

The district acknowledges that the instructional practice evaluation procedures and criteria
under section 1012.34, F.S., do not preclude a school administrator from visiting and
observing classroom teachers throughout the school year for the purposes of providing
mentorship, training, instructional feedback, or professional learning.

The district’s system identifies teaching fields for which special evaluation procedures or
criteria are necessary, if applicable.

The district’s evaluation procedures comply with the following statutory requirements in
accordance with section 1012.34, F.S.

0 The evaluator must be the individual responsible for supervising the employee; the

evaluator may consider input from other personnel trained on the evaluation system.

0 The evaluator must provide timely feedback to the employee that supports the

improvement of professional skills.

0 The evaluator must submit a written report to the employee no later than 10 days after

the evaluation takes place.

0 The evaluator must discuss the written evaluation report with the employee.
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Instructional Evaluation System

0 The employee shall have the right to initiate a written response to the evaluation and the

response shall become a permanent attachment to his or her personnel file.

0 The evaluator must submit a written report of the evaluation to the district school

superintendent for the purpose of reviewing the employee’s contract.

0 The evaluator may amend an evaluation based upon assessment data from the current

school year if the data becomes available within 90 days of the end of the school year.

Use of Results

The district has procedures for how evaluation results will be used to inform the

0 Planning of professional learning; and

0 Development of school and district improvement plans.

The district’s system ensures instructional personnel who have been evaluated as less than
effective are required to participate in specific professional learning programs, pursuant to

section 1012.98(11), F.S.
Notifications

The district has procedures for the notification of unsatisfactory performance that comply
with the requirements outlined in section 1012.34(4), F.S.

The district school superintendent shall annually notify the Department of Education of any
instructional personnel who

0 Receive two consecutive unsatisfactory evaluation ratings; or

0 Are given written notice by the district of intent to terminate or not renew their
employment, as outlined in section 1012.34(5), F.S.

District Self-Monitoring
The district has a process for monitoring implementation of its evaluation system that enables
it to determine the following:
0 Compliance with the requirements of section 1012.34, F.S., and Rule 6A-5.030, F.A.C.;
0 Evaluators’ understanding of the proper use of evaluation criteria and procedures,
including evaluator accuracy and inter-rater reliability;
0 Evaluators provide necessary and timely feedback to employees being evaluated,
0 Evaluators follow district policies and procedures in the implementation of evaluation
system(s);

0 Use of evaluation data to identify individual professional learning; and,
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o Use of evaluation data to inform school and district improvement plans.
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Part II1: Evaluation Procedures

STEP BY STEP FORMAL EVALUATION PROCEDURES

STEP 1: ADMINISTRATOR INFORMS TEACHER ABOUT EVALUATION PROCESS

e School administrators meet with instructional staff during pre-planning week to
orient and to inform them of evaluation criteria and procedures. (Attendance at
this meeting is mandatory. Teachers must sign an attendance roster.)

e Online access to the Flagler County Teacher Evaluation Handbook is distributed
at this meeting or within the first ten (10) days of employment. As additional
staff are employed, administrators review the criteria and procedures of the
assessment system within the first ten (10) days of each teacher’s employment.

STEP 2: ADMINISTRATOR MEETS WITH TEACHER TO ASSIST IN DEVELOPMENT OF
TEACHER’S INDIVIDUAL PROFESSIONAL LEARNING PLAN (IPLP)

e No later than October 15", administrators collaborate with teachers to develop
Individual Professional Learning Plans. The plan must clearly relate to specific
performance data for the students to whom the teacher is assigned.

e The plan must include clearly defined training objectives and specific and
measurable improvements in extent to which each training activity did
accomplish the performance gains that were predicted to result from the
training.

STEP 3: ADMINISTRATOR SCHEDULES OBSERVATION AND OPTIONAL
PRE-OBSERVATION CONFERENCE
e Administrator sets an observation date and time with the teacher. The teacher must be
given at least a one week notice prior to the announced classroom observation.
e If a Pre-Observation Conference is requested by either the teacher or the assessor, the
administrator schedules the Pre-Observation conference preferably 1-5 school days
before the observation.

STEP 4: ADMINISTRATOR HOLDS PRE-OBSERVATION CONFERENCE (If Applicable)
e Administrator uses the Pre-Observation Conference notes section to guide the
conversation and to organize notes as he/she records evidence.
o Administrator discusses the lesson to be observed. The teacher should do most of the
talking, but the administrator should ask questions and offer suggestions for
improvement for the lesson.

STEP 5: ADMINISTRATOR OBSERVES TEACHER

e Administrator gathers evidence of teacher’s and students’ actions, statements,
and questions using the observation form.

o The length of the announced formal observation lasting 30 — 45 minutes or up
to one class period in secondary schools; is followed by a post-observation
conference; the post-observation conference will occur within 10 days of the
observation; data will be included in the summative evaluation score.

STEP 6: ADMINISTRATOR SCHEDULES POST-OBSERVATION CONFERENCE

e Administrator schedules the post-observation conference for no later than
ten (10) teacher working days after the observation takes place.
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STEP 7: ADMINISTRATOR ALIGNS EVIDENCE USING THE FRAMEWORK

e After the observation, the administrator identifies the relevant
component(s) for each piece of evidence.

o Administrator compares the evidence listed under each component to the
level of performance descriptions and chooses the level of performance for
each component that most closely aligns to the evidence.

e Administrators complete the summative evaluation form for the teacher’s
appropriate job classification, i.e., classroom teacher, school counselor, etc.

STEP 8: ADMINISTRATOR HOLDS POST-OBSERVATION CONFERENCE — PART I

o Administrator asks the teacher to reflect on the lesson using the
post-observation section of the formal observation form. Administrator
discusses the evidence collected and the levels of performance chosen on
the summative evaluation form.

o Administrator and teacher sign formal observation form. The teacher will have the
right to initiate a written response to the assessment, the principal reviews and
responds to within five (5) days. The response shall become a permanent attachment
to the assessment instrument placed in the individual teacher’s personnel file.

STEP 9: ADMINISTRATOR FINALIZES TEACHER STUDENT PERFORMANCE
INDICATOR (SPI) FORM
e Administrator adds the student performance indicator data as provided by
the Florida Department of Education to the Teacher SPI form upon
availability of data, within 90 days after the close of the school year.

STEP 10: ADMINISTRATOR NOTIFIES TEACHER OF FINAL OVERALL RATING and
HOLDS ADDITIONAL POST CONFERENCE
For teachers receiving an overall rating of effective of highly effective:
e Administrator notifies teacher of over final rating and schedules an additional post
conference after the receipt of student performance data prior to September 15™.
o Administrator holds additional post conference with the teacher and
presents student performance data and the finalized summative form.
(Conference if needed.)
e Administrator and teacher sign summative form. The teacher will have the
right to review the student performance data and initiate a written response
to the evaluation, and the response shall become a permanent attachment to
the evaluation instrument placed in the
individual teacher’s personnel file.
o Administrator and teacher may also review student data to finalize the
teacher’s Individual Professional Learning Plan (IPLP).

For teachers receiving an overall rating of needs improvement or unsatisfactory:
e Administrator notifies teacher in writing of overall final rating.
e Administrator schedules the post conference with teacher as soon as
practical but no later than September 15™.
e Administrator holds additional post conference with the teacher and
presents student performance data and the finalized summative form.
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e Administrator and teacher sign summative form. The teacher will have the
right to review the student performance data and initiate a written response
to the evaluation, and the response shall become a permanent attachment to
the evaluation instrument placed in the individual teacher’s personnel file.

TEACHER SUCCESS PLAN OF ASSISTANCE (TSP):

e In the case of a teacher who is “Unsatisfactory”, a notice will be given to
the teacher in writing which will include areas requiring improvement.

e Teacher and administrator will develop a TSP (Teacher Success Plan for
Intensive Assistance). This plan will include a plan of action recommended
for corrective action and list evidence of sufficient improvement.

e After the plan of assistance has been completed, a recommendation by the
administrator will be noted on the form.

The superintendent shall notify the Florida Department of Education of any
instructional personnel who receives two consecutive unsatisfactory annual
evaluations and who has been given written notice by the district that his/her
employment is being terminated or is not being renewed or that the school board
intends to terminate, or not renew, his/her employment.

Teacher Observation Cycle

New to the District:

e 2 Informal Observations
e  Shall include components from Domains 2 & 3
Pre-conference if either party requested
Feedback provided to the teacher within 3 workdays
Post conference if deficiencies are noted
(An informal observation should precede a formal observation when possible)

e 2 Formal Observations
®  Pre-conference prior to both
e Domains 1, 2, 3 & 4 in their entirety
e  Post conference

e Summative Evaluation (2 per year for new teachers)

1 or more years in the District:

e 2 Informal Observations
e  Shall include components from Domains 2 & 3
®  Pre-conference if either party requested
e  Feedback provided to the teacher within 3 workdays
e  Post conference if deficiencies are noted

o 1 Formal Observation
®  Pre-conference prior to both
o Domains 1, 2, 3 & 4 in their entirety
e  Post conference

e Summative Evaluation

A teacher placed on a Success Plan may have additional informal observations, as
stipulated in the development of said Success Plan.
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Any teacher, placed on a TSP, who fails to show improvement as indicated on the
summative observation, and given the appropriate time to show improvement can; A) have
an extension of the TSP if given the principal’s authority or B) be placed on a 90-day
probation (as recommended by the Superintendent or designee).

Note: a TSP is not required in the cases of significant violations of law,
contract or School Board policy which calls for documentation and
immediate and appropriate disciplinary action. In these situations, the
assistance of district administrators should be requested.

The Teacher Success Plan procedure is the district’s commitment to
provide direction and support to instructional personnel who are
experiencing difficulty in meeting professional performance standards.
The program calls together professionals to provide assistance in helping
an individual be successful as a teacher. The highest level of success is
realized when a teacher ceases to rely upon external support and direction
and, instead, becomes self-motivated in a personal program of professional
growth.

1. Pursuant to section 1012.34(3)(a), F.S., an observation must be conducted for each
employee at least once a year, except that a classroom teacher who is newly hired by the district
school board must be observed at least twice in the first year of teaching in the school district.
In the table below, describe when and how many observations take place for the following.

Instructional Number of
Personnel Observation
Group S

When Observation Results are

e (e T (D Communicated to Personnel

Classroom and Non-Classroom Teachers — Category II

FCS Teacher with | 3 Total One Informal observation must be | Within 10 work days of the
at least one full | 2 Informal completed by the end of Semester | observation.
year teaching in the| 1 Formal 1. All observations completed no

district prior to the
beginning of the
school year

later than 3 weeks prior to the end
of school. There must be at least
two weeks between observations.

Newly Hired Classroom Teachers

— Category I

4 Total At least one formal observation Within 10 work days of the
. 2 Informal during Semester 1. All observation.
Hired before the .
.. 2 Formal observations completed no later
beginning of the .
hool vear than 3 weeks prior to the end of
S Y school. There must be at least two
weeks between observations.
4 Total At least one formal observation Within 10 work days of the
. 2 Informal during Semester hired. All observation.
Hired after the .
. 2 Formal observations completed no later
beginning of the

school year

than 3 weeks prior to the end of
school. There must be at least two

weeks between observations.
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2. Pursuant to section 1012.34(3)(a), F.S., a performance evaluation must be conducted for
each employee at least once a year, except that a classroom teacher who is newly hired by the
district school board must be evaluated at least twice in the first year of teaching in the school
district. In the table below, describe when and how many summative evaluations are conducted
for the following instructional personnel groups: classroom teachers, non-classroom teachers,
newly hired classroom teachers, and teachers hired after the beginning of the school year.

Lieas G (0 e Number of When Evaluation Results are

Personnel When Evaluations Occur

Evaluations Communicated to Personnel

Group

Classroom and Non-Classroom Teachers

1 Within 10 work days of the When all components are
formal observation. completed, no later than
September 15 of the following
school vear.

1 Within 10 work days of the When all components are
formal observation. completed, no later than
September 15 of the following
school year.

Hired before the
beginning of the
school year

Hired after the
beginning of the
school year

Newly Hired Classroom Teachers

2 Within 10 work days of each When all components are
formal observation. completed, no later than
September 15 of the following
school vyear.

2 Within 10 work days of each When all components are
formal observation. completed, no later than
September 15 of the following
school year.

Hired before the
beginning of the
school year

Hired after the
beginning of the
school year
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Part I'V: Evaluation Criteria
A. Instructional Practice

1. Pursuant to section 1012.34(3)(a)2., F.S., at least one-third of the evaluation must be based
upon instructional practice. In Flagler County, instructional practice accounts for 60% of the
instructional personnel performance evaluation.

2. 60% of the teacher’s overall evaluation score, shall be the Instruction Practice piece (i.e.,
observation). The four Domains built within the instructional practice rubric each contains a
weighting from one to four. Unsatisfactory = 1 point, Needs Improvement = 2 points,
Effective = 3 points, Highly Effective = 4 points. Along with each domain are areas of
indicators with different weights totaling 496 points.

3. The evaluation system is designed based on research-backed educational principles and
practices, with a focus on aligning with the Florida Educator Accomplished Practices (FEAP)
adopted by the State Board of Education. The evaluation system employs the Charlotte
Danielson Model, a widely recognized framework for teacher evaluation, to guide the
assessment process. The Danielson’s framework for teaching, identifies aspects of a
teacher’s responsibilities that empirical studies have demonstrated as promoting improved
student learning. Because teaching is an extremely complex activity, this framework is useful
in laying out the various areas of competence in which professional teachers need to develop
expertise. Danielson divides the complex activity of teaching into twenty-two components
clustered into four domains of teaching responsibility: (1) planning and preparation, (2) the
classroom environment, (3) instruction, and (4) professional responsibilities.

B. Other Indicators of Performance

1. Pursuant to section 1012.34(3)(a)4., F.S., up to one-third of the evaluation may be based
upon other indicators of performance. In Flagler County, other indicators of performance
account for 5% of the instructional personnel performance evaluation.

2. Flagler County Schools uses its Individual Professional Learning Plan (IPLP) as 5% of the
total evaluation (40 points). This is Flagler County’s official “third metric” of its evaluation
system. All goals set in the IPLP must be measurable, manageable, and attainable.

3. The IPLP constitutes 5% (40 points) of the evaluation system. Teachers set measurable goals
which are then approved by their evaluation administrator for appropriateness. At the close of
the school year, teachers return their IPLP with supporting data to score their outcomes on a
1.0-4.0 range. If a teacher scores a 1.0, they earn 10 points. If they score a 1.5, they earn 15
points. 2.0 earns 20 points. 2.5 earns 25 points. 3.0 earns 30 points. 3.5 earns 35 points. 4.0
earns the full 40 points.
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Individual Professional Learning Plan Guidelines (IPLP)
Meet with your Principal or AP to discuss your IPLP.
A. Target Group
Select a specific group of students to monitor. Strategies may be utilized for all students;
however, the data for this target group will be used for your plan (e.g., Level 1 and 2 Reading
Students, Algebra I Students).
B. Areas of Focus
Choose the area of focus for your professional growth objective based on the needs of your
students, the school improvement plan, your certification needs, and on the discussions, you
have with your administrator. Areas to consider:
1. Teaching Strategies

2. Subject Content

3. Technology

4. Assessment

5. Classroom Management (recommended for all
beginning teachers)

6. Integrating Writing Strategies

7. School Safety
8. Family Involvement

C. Desired Measurable Outcome based on Student Data

Review available data for students and the School Improvement Plan (SIP). Indicate your goal
for the end of the year and how you plan to measure success. Evaluation may be based on
standardized achievement tests when available; however, district achievement tests,
teacher-constructed tests, portfolios, and checklists of performance may also be used when
appropriate.

C. Performance of Students

1. Pursuant to section 1012.34(3)(a)1., F.S., at least-one third of the performance evaluation
must be based upon data and indicators of student performance, as determined by each
school district. This portion of the evaluation must include growth or achievement data of the
teacher’s students over the course of at least three years. If less than three years of data are
available, the years for which data are available must be used. Additionally, this proportion
may be determined by instructional assignment. In Flagler County, performance of students
accounts for 35% of the instructional personnel performance evaluation.

2. Description of the step-by-step calculation for determining the student performance rating for
classroom and non-classroom instructional personnel, including performance standards for
differentiating performance.

Three years of data will still be used (if available), with each year counting equally at 11% per
year. If three years of data is unavailable, two years of data will be used, each year counting
equally at 16.5% per year towards the total evaluation (of 50% of the total SPI points possible).
If two years of data are unavailable, one year of data will be used, with that year comprising 33%
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of the total evaluation (or 100% of the total SPI points possible). Each year of data will be
itemized on its own line when using the student performance calculator.

1. Description of the step-by-step calculation for determining the summative rating for
classroom and non-classroom instructional personnel, including performance standards for
differentiating performance.

1. Calculate the achievement and growth percentiles for each student, district wide.
2. Teachers verify their rosters for survey 2 and survey 3 during the FLDOE “Roster
Verification” periods.

3. Determine the class average for these two measures for each teacher.
4. Compare the class average to a rubric.
5. Assign an SPI rating for use in the teacher’s student data piece of the evaluation cycle.

Student performance metrics are derived from state, local, and vendor data as outlined in
Appendix D.

D. Summative Rating Calculation

With the exception of the VAM 3-year aggregate ELA and/or Math scores, Flagler County will
implement an “itemized approach” to its evaluation system involving student performance.

2. Pursuant to section 1012.34(2)(e), F.S., the evaluation system for instructional personnel must
differentiate across four levels of performance.

Highly Effective: Refers to professional teaching that innovatively involves students in the
learning process and creates a true community of learners. Teachers performing at this level
are master teachers and leaders in the field, both inside and outside of their school.

Effective: Refers to successful, professional teaching that is consistently at a high level.

Needs Improvement or Developing: Refers to teaching that reflects the necessary
knowledge and skills to be effective, but its application is inconsistent. “Needs
Improvement” will be used for teachers with 3+ years of experience. “Developing” will be
used for teachers with 3 years or less experience and for experienced teachers new to the
district.

Unsatisfactory: Refers to teaching that does not convey understanding of the concepts
underlying the component. This level of performance is doing harm in the classroom.

3. Using the district’s calculation methods and cut scores described above in sections A — C,
illustrate how a second-grade teacher and a ninth grade English language arts teacher can earn a
highly effective and an unsatisfactory summative performance rating respectively.
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Summative Form Example for Grade 2 ELA Teacher, Highly Effect

ﬁ flaglerschod

Engage. Educate. Empower.

S Instructional Evaluation Form

Employee Name 2nd Grade ELA Teacher Current School -
Employee Email Contract Type -
Position / Grade Years in District -
Evaluator School Year
Formal Observation #1 Date 5/8/23
Unsat = 124-216; NifDev = 217-309; Eff = 310-402; HF = 403-496 Time 9:05 AM
Observation #1 Points Rating
Instructional Practice Domain
Earned Possible
No Data
Domain 1, Planning and Preparation Mo Data 48
Domain 2, Classroom Environment Mo Data 178 Formal / DOE Code
Domain 3, Instruction No Data 222
No Data
Domain 4, Professional Responsibilities No Data 48
Formal Observation Score #1 No Data 496
Teacher Signature Date
Teacher Comments
Teac indicates receipt of this document and does not imp
Administrator
Signature
Formal Observation #2 Date 4/8/23
Unsat = 124-216; Nif/Dev = 217-309; Eff = 310-402; HF = 403-456 Time 9:05 AM
‘Observation #2 Points Rating
Instructional Practice Domain
Earned Possible
No Data
Domain 1, Planning and Preparation 48 48
Domain 2, Classroom Environment 178 178 Formal / DOE Code
Domain 3, Instruction 222 222
No Data
Domain 4, Professional Responsibilities 48 48
Formal Observation Score #2 496 496
Teacher Signature Date
Teacher Comments
Teacher signature indicates receipt of this document and does not imply the reciy
Administrator
Signature
Overall Evaluation Points Final Rating
Evaluation Component
Earned Possible Highly Effective
Formal Observation #2 496.0 496 5LG Code
Individual Professional Learning Plan (IPLP} 40.0 40 H
Student Performance Indicator (SPI) / DOE VAM 264.0 264 Final / DOE Code
Total Points Earned 800.0 800 C
Teacher Signature Date

Teacher Comments

ature indicates receip

f this document and does not imply the recit

Administrator
Signature
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Summative Form Example for Grade 2 ELA Teacher, Needs Improvement

o = 3 1
g ﬂagler@mcus Instructional Evaluation Form
Engage. Educate. Empawer.
Employee Name 2nd Grade ELA Teacher Current School -
Employee Email Contract Type -
Position / Grade Years in District -
Evaluator School Year
Formal Observation #1 Date 5/8/23
Unsat = 124-216; NI/Dev = 217-309; Eff = 310-402; HF = 403-496 Time 9:05 AM
Observation #1 Points Rating
Instructional Practice Domain
Earned Possible
No Data
Dorain 1, Planning and Preparation 24 48
Domain 2, Classroom Environment 100 178 Formal / DOE Code
Domain 3, Instruction 111 222
No Data
Domain 4, Professional Responsibilities 24 43
Formal Observation Score #1 259 496
Teacher Signature Date
Teacher Comments
signature indicates receipt of this document and does not i
Administrator
Signature
Formal Observation #2 Date 4/8f23
unsat = 124-216; NI/Dev = 217-309; £ff = 310-402; HF = 403-496 Time 9:05 AM
Observation #2 Points Rating
Instructional Practice Domain
Earned Possible
No Data
Dorain 1, Planning and Preparation 24 48
Domain 2, Classroom Environment 100 178 Formal / DOE Code
Domain 3, Instruction 111 222
No Data
Domain 4, Professional Responsibilities 24 43
Formal Observation Score #2 259 496
Teacher Signature Date
Teacher Comments
5 receipt of this document and does not im
Administrator
Signature
Overall Evaluation Points Final Rating
Evaluation Component
Earned Possible Unsatisfactory
Formal Observation #2 259.0 496 5LG Code
Individual Professional Learning Plan (IPLP) 0.0 40 H
Student Parformance Indicator (SPI) / DOE VAM 50.0 264 Final / DOE Code
Total Points Earned 309.0 800 G
Teacher Signature Date
Teacher Comments
5 receipt of this document and does not im
Administrator
Signature
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Summative Form Example for Grade 9 ELA Teacher, Highly Effecti

g ﬂagler CNOOIS Instructional Evaluation Form
Engage. Educate. Empower.
Employee Name Grade 9 ELA Teacher Current School -
Employee Email Contract Type -
Position / Grade Years in District -
Evaluator School Year
Formal Observation #1 Date 5/8/23
Unsat = 124-216; Ni/Dev = 217-309; Eff = 310-402; HF = 403-496 Time 9:05 AM
Observation #1 Points Rating
Instructional Practice Domain
Earned Possible
No Data
Domain 1, Planning and Preparation 48 48
Domain 2, Classroom Environment 178 178 Formal / DOE Code
Domain 3, Instruction 222 222
No Data
Domain 4, Professional Responsibilities 43 43
Formal Observation Score #1 496 496
Teacher Signature Date
Teacher Comments
indicates receipt
Administrator
Signature
Formal Observation #2 Date 4/8/23
Unsat = 124-216; Ni/Dev = 217-309; Eff = 310-402; HF = 403-456 Time 9:05 AM
Observation #2 Points Rating
Instructional Practice Domain
Earned Possible
No Data
Domain 1, Planning and Preparation 418 418
Domain 2, Classroom Environment 178 178 Formal / DOE Code
Domain 3, Instruction 222 222
No Data
Domain 4, Professional Responsibilities 43 43
Formal Observation Score #2 496 496
Teacher Signature Date
Teacher Comments
reement with its con
Administrator
Signature
Overall Evaluation Points Final Rating
Evaluation Component
Earned Possible Highly Effective
Formal Observation #2 436.0 496 SLG Code
Individual Professional Learning Plan (IPLP) 40.0 40 H
Student Perfarmance Indicator (SP1) / DOE VAM 264.0 264 Final / DOE Code
Total Points Earned 800.0 800 C
Teacher Signature Date
Teacher Comments
indicates receipt of this document and does not imply th s in agreement with its content.
Administrator
Signature
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Summative Form Example for Grade 9 ELA Teacher, Needs Improvement

& flaglerschoo

Engage. Educate. Empower.

- Instructional Evaluation Form

Employee Name Grade 9 ELA Teacher Current School
Employee Email Contract Type
Position / Grade Years in District
Evaluator school Year
Formal Observation #1 Date 5/8/23
Unsat = 124-216; Ni/Dev = 217-309; Eff = 310-402; HF = 403-496 Time 9:05 AM
Observation #1 Points Rating
Instructional Practice Domain
Earned Possible
No Data
Domain 1, Planning and Preparation 24 43
Domain 2, Classroom Environment 100 178 Formal / DOE Code
Domain 3, Instruction 111 222
No Data
Domain 4, Professional Responsibilities 24 43
Formal Observation Score #1 259 496
Teacher Signature Date
Teacher Comments
ture indicates receipt of this document and does not ir is in ogreement with its content.
Administrator
Signature
Formal Observation #2 Date 4/8/23
Unsat = 124-216; NifDev = 217-309; Eff = 310-402; HF = 403-436 Time 9:05 AM
Observation #2 Points Rating
Instructional Practice Domain
Earned Possible
No Data
Domain 1, Planning and Preparation 24 43
Domain 2, Classroom Environment 100 178 Formal / DOE Code
Domain 3, Instruction 111 222
No Data
Domain 4, Professional Responsibilities 24 48
Formal Observation Score #2 259 496
Teacher Signature Date
Teacher Comments
it is in agreement with its content.
Administrator
Signature
Overall Evaluation Points Final Rating
Evaluation Component
Earned Possible Unsatisfactory
Formal Observation #2 259.0 496 5LG Code
Individual Professional Learning Plan (IPLP) 0.0 40 H
Student Performance Indicator (SP1) / DOE VAM 50.0 264 Final / DOE Code
Total Points Earned 309.0 800 G
Teacher Signature Date

Teacher Comments

Teacher his documer

agreement v

Administrator
Signature
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Appendix A — Evaluation Framework Standards

Alignment to the Florida Educator Accomplished Practices

Foundational Principles

The Florida Educator Accomplished Practices are based upon and further describe the below four (4) essential principles.

and each student’s capacity for academic achievement.

1. The effective educator creates a culture of high expectations for all students by promoting the importance of education

2. The effective educator demonstrates deep and comprehensive knowledge of the subject taught.

3. The effective educator exemplifies the standards of the profession.

4.  The effective educator acknowledges that all persons are equal before the law and have inalienable rights, and provides
instruction that is consistent with the principles of individual freedom as outlined in s. 1003.42(3), F.S.

Practice

Evaluation Indicators

1. Instructional Design and Lesson Planning

Applying concepts from human development and learning theories, the effective educator consistently:

a. Aligns instruction with state-adopted standards taking into consideration varying

outlined in Rule 6A-1.09401, F.A.C., and is consistent with s. 1001.42(8)(c)3., E.S.

aspects of rigor and complexity; lo
b. Sequences lessons and concepts to ensure coherence and required prior knowledge; la, 1c, le
c. Designs instruction for students to achieve mastery; 1b, le
d. Selects appropriate formative assessments to monitor learning; 1f
e. Uses diagnostic student data to plan lessons; 1b
f. Develops learning experiences that require students to demonstrate a variety of
. . . Ic, 1d, If
applicable skills and competencies; and
g. Provides classroom instruction to students in prekindergarten through grade 12 that is
age and developmentally appropriate and aligned to the state academic standards as 1b, 1c

2. The Learning Environment

the effective educator consistently:

To maintain a student-centered learning environment that is safe, organized, equitable, flexible, inclusive, and collaborative,

outlined in Rule 6A-1.094124, F.A.C.

a. Organizes, allocates, and manages the resources of time, space, and attention; 1d, 2c, 2¢

b. Manages individual and class behaviors through a well-planned management system; 2d

c. Conveys high expectations to all students; 2b

d. Respects students’ cultural linguistic and family background; 1b, 2a

e. Models clear, acceptable oral and written communication skills; 3a

f. Maintains a climate of openness, inquiry, fairness and support; 2b

g. Integrates current information and communication technologies; la, 1d, 2¢, 3¢

h. Adapts the learning environment to accommodate the differing needs and diversity of 1b, 3¢, 3e
students while ensuring that the learning environment is consistent with s. 1000.071,
E.S.:

i. Utilizes current and emerging assistive technologies that enable students to participate | la, 3b, 3¢
in high-quality communication interactions and achieve their educational goals; and

j- Creates a classroom environment where students are able to demonstrate resiliency as 2b, 2f
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3. Instructional Delivery and Facilitation

The effective educator consistently utilizes a deep and comprehensive knowledge of the subject taught to:

a. Deliver engaging and challenging lessons; 3c

b. Deepen and enrich students’ understanding through content area literacy strategies, 3a, 3b, 3¢
verbalization of thought, and application of the subject matter;

c. Identify gaps in students’ subject matter knowledge; la, 3d

d. Modity instruction to respond to preconceptions or misconceptions; 1b, 3a, 3e

e. Relate and integrate the subject matter with other disciplines and life experiences; 3a, 3¢, 3d

f. Employ questioning that promotes critical thinking; 3b

g. Apply varied instructional strategies and resources, including appropriate technology, 3a, 3b, 3¢, 3d, 3e
to provide comprehensible instruction, and to teach for student understanding;

h. Differentiate instruction based on an assessment of student learning needs and 1b, 3b, 3c, 3¢
recognition of individual differences in students;

i. Support, encourage, and provide immediate and specific feedback to students to 3a, 3b, 3d
promote student achievement; and,

j- Utilize student feedback to monitor instructional needs and to adjust instruction. 3b, 3d, 3e

4. Assessment

The effective educator consistently:

a. Analyzes and applies data from multiple assessments and measures to diagnose 1b, 1f, 3d
students’ learning needs, informs instruction based on those needs, and drives the
learning process;

b. Designs and aligns formative and summative assessments that match learning 1b, 1f, 3d
objectives and lead to mastery;

c. Uses a variety of assessment tools to monitor student progress, achievement and 1b, 1f, 3d
learning gains;

d. Modifies assessments and testing conditions to accommodate learning styles and 1b, 1f, 3d, 3e
varying levels of knowledge;

e. Shares the importance and outcomes of student assessment data with the student and 2b, 4c

the student’s parent/caregiver(s); and.

f. Applies technology to organize and integrate assessment information. 1d, 4b, 4e

5. Continuous Professional Improvement

The effective educator consistently:

a. Designs purposeful professional goals to strengthen the effectiveness of instruction 4a, 4e
based on students’ needs;

b. Examines and uses data-informed research to improve instruction and student la, 1d, 4e
achievement;

c. Uses a variety of data, independently, and in collaboration with colleagues, to evaluate | 4d
learning outcomes, adjust planning and continuously improve the effectiveness of the
lessons;

d. Collaborates with the home, school and larger communities to foster communication 4c, 4d, 4e
and to support student learning and continuous improvement;

e. Engages in targeted professional growth opportunities and reflective practices; and, 4d, 4e, 4f

Implements knowledge and skills learned in professional development in the teaching 4e
and learning process.

6. Professional Responsibility and Ethical Conduct

Understanding that educators are held to a high moral standard in a community, the effective educator fulfills the
expected obligations to students, the public and the education profession and adheres to:

a. Guidelines for student welfare adopted pursuant to s. 1001.42(8), F.S., including the P 68t

requirement to refrain from discouraging or prohibiting parental notification of and
involvement in critical decisions affecting a student’s mental, emotional, or physical
health or well-being, unless a reasonably prudent person would believe that
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disclosure would result in abuse or neglect as defined in s. 39.01, F.S.;

b. The rights of students and parents enumerated in ss. 1002.20 and 1014.04, E.S.; and

2a, 4c, 4f

c. The Principles of Professional Conduct of the Education Profession of
Florida, pursuant to Rule 6A-10.081, F.A.C.

4b, 4e, 4f
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Appendix B — Observation Instruments for Classroom Teachers

.
Classroom Teachers Observation flaglerschools
(LN | )
Engage. Educate. Empowar.
i Y | Needs ! | Effective Highly Effective | earnen
1 [ 2 [ E] [ | mating
amticn
In planring Bnd practice, ths tescher makes content | The teacher iz famisar with the importsnt ptsin | The tascher disp of the The t=acher gisplays axtanzive knowledge of the
errors or does nat comect errors made by shudents. | the discipine but displeys 8 lack of swareness of how |imporiant concepts in the discipline and how these  |impartant concepts in the distpine and haw thess
Content and The teacher displays ttle understanding of these concegts relate to one ancther. The teacher | relate to one another. The teacher cemonstrates relate both to one another and to other disdalines.
Pedagogy prerequisite knowledgs Emportant to student inticates some awarneness of prerequisite learning,  |accumte nderstanding of prereguisite ¢ The teacher es of
Iearning of the content. The t=acher displays litthe or | afthough such knowledge may be inacosmts or BMONE Wopics. The teacher's plns and practice prerequisits relstionships amonz topics and concepts
no understanding of the mnge of pedagogios imcomplets. The temcher's pans and practics refiect a |refiect familiarity with 2 wide rangs of effective and uncerstants the ink to necessary cognitive
approaches suitable to student learning of the Emited range of pedagogicsl approsches to the pedagngical apprasches in the subject. structures that ensure shedent understanding. The o
content. discipling or to the students, teacher's plans and practice refiect familiarity with 2
wide range of effective pecago gical spproeaches in
the discipline and the aciity to anticipate
misconceptions.
[m] =] m] u]
ib  Demonstrating  [The tescher displeys minimal Lnoerstanding of how | The teacher gisplays genersily accurate knowledge of |The teacher understands the active nature of student | The teacher Lnderstands the active nature of student
Knowledge of  [students kearm—and Gitle knowledge of their varied | how students learn and of their varied approaches to |learming and sttsins information about levels of Jeamning and acquires information about lewels of
Students approaches i learning, knowledge and skills, specisl | lesmming, knowledge and skills, special needs, and | dewelopm ent for groups of shudents. The teacher aiso | development for individual students. The tzacher
ne=ds, and interests and cuftursl heritages—and imterests and cuttural heritages, yet may apply this | purposefully aoguires knowledge from seversl alsn systematically scquires knowledge from several
does ot indicate that such knowledge is valiable. | knowlesge not to individual stucents but to the class |sources shout groups of students’ varied approaches | sources sbout individual students” varied approaches L
a5 8 wioie. o learning, knowledge and skills, special needs, and | to learning, knowledge and skills, special neecs, and
interests and cultural heritsges. imberests and culbural heritages.
[u] =] 0 o
1r  Setting [The outcomes represant ow far o P modarstely high sxpectstions | MoSt oUfTOMES rEprasent fgorous and important | AN putomes represent high-evel leaming in the
Instrusctional students and lack of riger, and not ol of these and rigos. Some refiect important leaming in the Iearning in the discpline and are clesr, are written in | discipline. They are ciear, are written in the form of
important lzarning in the disdipline. | disdipline and consist of & comaination of outcomes  |the form of stucent learning, and suggest visdle stugent kearning, and permit wiakle methods of
They are stated as stusent activities, mther thanas | and activities. Outcomes reflect several types of methods of . Oute t several Outcomes refiect several different types
Dutcomes for leaming. Gutcomes refiect only one | lesming. but the teacher has made no efort st different types of learning and apportunities for of bewrming and, whars appropriste, represent both -
type of learning snd anty one distipline or strand and | cardination or integration. Cutcomes, based on Coorination and they ane ditferentisted. in whatever |coardinstion and int=gration. Outcomes ans
are suitnble for anky some students. [iobal asseszments of student learning, are suitsbls | way is nesded, for Sifferent groups of students. differentinted, in whatever way is needed, for
for most of the students in the dass. E
O d ] ]
1d Demenstrating  [The teacher is unaware of resources to assist student | The teacher displays some swareness of reseurces | The teacher displays wareness of resources beyond | The teacher's Enowlesge of rescurces for classroom
Knowiedge of  [iearning beyond materials provided by the schoolor | beyond those provided by the school o districtfor | those prowiden by the school or district, induging | use and for extending one's professional skill is
Resparces: district, nor is the teacher sware of resources for cinssroom use and for extending one's professionsal  |those on the Intsrmet, for dassroom wse and for extensive, inCluging those avsitsnle through the
Expanding sne's mam professional skl K bt Aoz Rt sk bo avpand this inowisdge. extending one's professionai sxill, and sexks out such | school or district, in the community, through o
resources. arofeszicnal coganizations and universities, and on
the Intemet.
] ] ] a
iz  Designing Leaming activities are poorty aligned with the Some of the learning activities and materials are Mast of the leaming activities are aligned with the The sequence of learning activities follows a
Coherent instructional outcomes, do not follow an organized | adgned with the instrisctional outcomes and instrsctional outcomes and follow an orEanized coherent sequence, is aligned to instructional goats,
Instruction progression, are not designed to engage students | represent moderate cognitive challenze, DUt with no. | progression suitsble to Erowps of sedents. The and is designed to engegs students in high-level
inactive i ivity BN have i time | differentistion for sifferent stusents. inztructions| | l=arning activities have raszonanis time sbocations: | cognitive activity. These sre sppropristely
ians. Instructionsl groups are not suitable ta | groups parkially support the activities, with some they reprasent significant cognitive challengs, with | differentiated for individual leamers. Instructional -
the acthities and offer no variety. wariety. The lesson or unit has  recognizshle some differentiation for different groups of shedents | groups are varied appropristely, with some
structure; but the progression of activities is uneven, [and varied use of instructional groups. opportunity for student choioe
with oniy some reasonabie time allocations.
] [m] ] u]
1t Designing Assessment procedures are not with partially congruent with | A1l the instructionsl outcomes may be assessed by | AN the instructional outcomes may e assessed by
Student inztrusctionsl outeomes and lack criteris by which imstructional sutcames. Azseszmant criteris ang the propased assezzment plan; azsessment the proposed azsessment plan, with ciear criteris for
Aszeszments stugdent performance wil be aozessed, The tescher | standards have hesn Seveloped, but thay sre nat methodologies mey heve basn sdagted far sroups of |assessing studant work. The plan contsing svidenos
has ne plan to incorporate formative assessmentin | clear. The tescher's approach to using formative students. Assessment criteria and standards are af Aion to its pe
the lesson or wnit. s rudil including enly of chear. The teacher has 8 wel- strategy for have
the instrsctional outcomes. using formative assessment and has sesigned individual stuents ns the nesd has arisen. The L
particular approaches to be used. =pproach to using formative assassment i well
designed and inclusdes shudent as well 52 tescher ue
of the ass=ssment information.
O O O O
Domain 2, The Cla: i
Zn  Creating an Fattems of classroom interactions, both between Patterns of CASrOOM interactions, both betwesn  |Tescher-ctudent interactions are frisndly and Claszronm interactions batween tescher sng
Environmentof [teschersnd students and among stusents, are teacher snd students and amang shudents, are demonsirate s=neral caring and respect. Such students and amang students are highly respecthul,
Respect and mastly nazative, inapproprists, or insenzitive to Eenersily spproprists but may refisct 2 interucti imte to the ages, culures,  |refiscting genuine warmh, cring, and sensitivity b
Rapport students” ages, cultural backgrounds, and imconsistencies, faworitizm, and cisregand for and developmental levels of the students. stugents a5 individuals, Stugents exhibit respect for
developmental levels. Student interactions are Sudents’ ages, cultures, and levels. = £ students polite and | the tzacher and contribute to high levels of dvility
characterized by sarcasm, put- downs, or confiict. | Students ranety demonstrte disrespect for ane respectful, and students’ exhibit respect for the among all members of the cass. The net resuit is an
The teacher does not deal with disrespectful another. The teacher sttempts to respond to tencher The tascher responds successtully to enviranment where all students feel valued and are =
bemmviar disrezpectfil behavior, with Uneven results, The net | disrespectful hehaviar smang students. The net comfarts bie taking intellectual risks.
result of the interactions is neutrs), conveying neither |result of the interactions iz polite, respectful, and
‘warmth rer conflict. i i g may be
cautiows about taking inteliectusl risks.
] a ] a
20 Establishing s The classroom culture is chamcterized by @ bk of The classroom culture is characterized by littie The classrocm culture is @ place where learning is The clssreom culture is 8 cognitively busy place,
Cutture for temcher or student commitm ent to lesrming, and/or | commitment to lesming oy the teacher or students. | valued by sl high expectations for both lesrming and | characterizad oy & shared belief in the importance of
Learning littie O o imvestment of Stugent enerzy in the task | The teacher appears to be only “going through the | hard wark are the porm for most students. Stusents | ksamning. The teacher conveys high expectstions for
5t hNand. Hard wark and the precise ue of lsngusge | motions.” and sudents indicats that thay ars thir roe =z i seamning for ail stusents and ingists on hard wark;
are not expected or valued. Medium to low imterested in the completion of s task rather than the |expend efort to keam. Classroom interections students azume respansibility for high guality oy
expectations for fudent achievement ane the norm, | quality of the work. The tescher conveys that swdent |supgort kearning, hard work, and the precise use of | initisting improvements, making revisions, sdding
with high expectations for learning reserved for only | success is the result of natursl ability rather than language. detail, andy/or assisting peers in their precise use of L
o Or two students. IArD Wk, and refers ondy in passing to the precice tanguaze.
uze of IanguagE. High expectstions for l=aring sne
reserved far those stisdents thought to have & natursi
aptitude for the subject.
] d O o
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I Managing Much instructional time is Iost due to inefficent Some instructional time iz lost due to partisily Thene is littie loss of instructional time due to inctructional time i maximized dus to sfficient and
Chassroom Ciassroom routines and procedures, There is littie or | sffective cassroom routines and procedures. The Effective Classoom rutines and The classronm routis procedures.
Procedres NG Evidence of the tescher's managing i i teacher's manag; of i ional groupzand  |teschers managament of instructionsl groups and | Stsdents take initistive in the mansgement of

sroups and transitions and/or hendiing of materals | transitions, o handiing of materials and supplies, or  [transitions, or handling of materials and supplies, or | instructionsl groups and transitions, and/or the
and supplies effectively There is lithe svidence that | both, is inconsistent, leading to some disruption of | bath, i i ¥ With minimal handling of materals and supplies. Routines ane well
students Enow or follow estadlished routines. kearning. With regular guidance and premating, |guigance and prompting, students follow estadlished |understocd and may te initisted by students.
students follow established rutines. classroom moutines.
O O O O

2a Th to be no stangards of Standards of condwct appear to have been Stugent behavior is generily spproariste. The Student behavier is entirely sppropriate. Stucents
Student conguct, or stugents chalienge them. There is fittie or | established, but their implementstion is inconsistent. [tescher monitors stucent behawior against take an active role in monitaring their own behavior
Behavior N0 teacher monitoring of stusent behmiar and The teacher tries, With uneven results, to monitor | estabished standards of conduct. Teacher response | and/ior that of other students agminst standards of

Tespanse to stidents’ mishehaior is repressive or | student behavior and respond to stusent to stisdent misbehavior is consistent, proportionate, | conduct. Tescher maritoring of student behavior is
dizrespectful of stusent dignity. mizsehaior. ENd respecttul to students and iz sffective. subtis and preventive, The tacher's rezpanze to
student mishehaiar is sensitive to individual student
needs and respects students’ dignity.
] [m] ]
2= Owgamizing The clazsroom emvironment is nzafe, or leamning iz | The classroom is safe, and essentisl keaming is The classracm is safe, and students have equal The clussroom envirgnment is safe, and kaming is
Physical Space | not sccessiole to many. There is poor alignment acoessible to mast sudents. The teacher makes BCCESS B0 lemrming Bctivities; the tescher ensures that | scoessitle to all students, including thoss with

between the armangement of fumitures and resources, | medest wse of physical resources, including computer (the furniture armangement is approgriste to the special nesds. The teacher makes effe ctive use of

including computer technology and the lessan technology. The teacher attemipts to adjust the Iearning activities and uses physioal resources, physical resounces, induding computer technalogy.

sctivities. classroom furniture for a lesson or, if necessary, to [incluging computer technology, effectively. The teacher ensures that the piysical arrangement is
adjust the beszon to the famiture, but with imitsd sppropriste to the leaming activities. Students
affectivenazs. comtrinute tn the Uzs or sdaptstion of the physics!

environment i sdvance learning.
] ] ] O

Domain 3, =

38 o The i purpose of the clearto | The teacher's attempt to expinin the instructional | The instructional purpose of the lesson is clearly The teacher links the instructional purpose of the
with Students | students, and the directions and procedures are purpase has only limited success, andfor directions | communicated to students, incuding where it is lesson to the larger CurTiculum; the directions and

confusing. The teacher's sxpianation of the content | and procedures must e ciarified sfter inftial student | situated within brosder eaming: directions and Drocedures are Ciesr and anticipate possibie student
contsinz majar arrars and does ot incluse any comfusion. The tescher's sxplanation of the content | procedures are sxpisines clearly and may be mizungerstancing. The teacher's sxpianation of
explanation of strategies students might use. The may conksin minr errors; some portions are clear, [ modeled. The teacher's sxplanation of content is combent iz therough and clear, developing conceptusl
teacher’s spoken or written Rngusg: L ifficuk to follow. The teacher’s explanation  |scaffald, clear, and acourate and connests with understanding through clear scaffolding and
of grammar or syntax. The teacher's academic does not imite students to engage intelisctuaily or to |students” knowledge and experience. During the comnecting with students’ interests. Students
voratutary is inappropriate, vague, or used understand strateies they might use when working | explanation of content, the tescher foruses, as contrioute to extending the comtent by explaining
incorrectty, lemving stugents confused. independently. The teachers spoken language i Bporapriste, on sirstegies students R usewhen | comcets to their classmates and suggesting
COMTECt DUt uses vocabulsry that is sither imited or | working independentiy and invites student strategies that might b used. The tescher's spoken
ot fully appropriats to the students ages ar intellactual angagemant The teacher's spoken and | snd written [anguags i sxpressive, and the teacher
backgrounds. The teacher rarely takes opportunities  |written Ianguage is clear and correct and iz suitable | finds opparturities to extend shedents’ vocsbularies,
0 explsin scademic vocabulary. to stisdents ages and interests. The teachers use of | both within the disSipline and for more genersiuse.
academic vorabulary is precise and serves to extend | Stwdents contrioute to the cormect use of scademic
student ungerstanding. vocabalary.
] [m] O O

3B using The teactsers questions are of iow cognitive The teacher's questions lead stisdents throuzh While the teacher may use some low-ievel questions, | The teacher ses a variety or series of questions or
‘OQuestioning and | challenge, with singie comect respanses, and are single path of inquiry, with answers seemingly he poses guestions cesigned to promate student Drompts to challenge students cogmitivery, stvance
Discussion nzked in rapid succession. Intersction betwesn the | determined in sdvance. Alternatively, the tescher | thinking and understaning. The tescher qestess | nigh-level thinking and discourse, and promote
Techmigues taschersnd stusents is predominantly recitation stt=mpts tn ask some questions dasigned to engsze | g=nuine dizcussian ameng stsdents, providing mistacogrition. Stusents formulats many questions,

style, With the teacher madisting sl quectionz andl | studentsin thinking, but onty a few stusents are Efequst time for stusents ko respond and stepping | initists topics, challengs one another's thinking, snd
answers; the tracher acospts al contributions imealved. The beacher sttempis to engage al eside when doing 5o is appropriate. The teacher maks i ibutions.
without asking shdents to explsin their ressoning. | studentsin iscussi age them ta students to justify their thinking and ensure that all woices are heard in the discussion.
Only 2 few stisdents partitpate in the discussion. respon to one another, and to explain their sCCEsHully Engages most students in the disoussion,
thinking, with uneven resuits. employing & range of strategies to ensure that most
students are heard.
] O O ]

3 Engaging The leaming tmsks/activities, materials, and resources | The learning tasks and activities ore partially aligned  [The kearning tnsks and actiities are fully aligned with | Virtually all students are inteliectually engaged in
Studentsin sre poorty sligned with the instructional cutromes, | with the instructions! outeomes but reguire only the inctructional sutro mes and sre designes o content through igned leaming
Lenrning or requirs only rote respanzes, with oniy one minimal thirking by litie opy ity inking inviting stusents to make |tacks snd sctivities that raquine comples thinking by

approach passiale. The groupings of students are for them to explsin their thinking, allowing most [their thinking visible. This technique results in active | sbudemts. The teacher provides suitsble scaffolding
unsuitabie to the activities. The lesson has no clearly | studentsto be passive or mersly compliant. The intellectual engagement by mast students with and challenges stwdents to explain their thinking.
defined structure, or the pa<e of the ksson is too Ereupings of students are moderately suitabie to the  |important and challenging content and with teacher | There is evicence of some student initistion of
slow or rushed. activities. The lesson has & recognimble structure; | scaffalding to support that engagement. The inquiry and student comtrioutions to the exploration
howewes, the pacing of the lesson may not provide | rounings of stusents are suitsnle to the sctivities. | of important content; students may serve a5
students the time nesded to be intslectuaiy The beszan has = ciearty cefined sinuctne, and the | nesources for one anothes. The laszon has 2 cleardy
=ngaged or may be 5o siow that many students have  |pacing of the leszon i appropriste, proviging most | defined structure, and the pacing of the leszan
= considershie smount of “downtime © students the time nessed to. be intsllactually Drovides stugents the time nessed nat anly ko
engaged. imbeBectually engage with and reflect upon their
lzarning but alse to consolidate their uncerstanding.
O d O m]

3d  Using Stugents ¢o net appear to be aware of the Students sppear to be only partially swane of the Stugents appear to be aware of the iz hully imte g into i ion,
Assessmentin ass=ssment criteria, and there is litte ar no assessment oriteria, and the teacher monitors riteria, and the teacher monitors stedent learning | through extensive use of formative assessment.
Instruction monitoring of student learning; feedbadk is absent or | student- learning for the class as o whale/ Questions  (for groups of students. Questions and assessments | Stwdents appear to be aware of, and there is some

of poor quality. Students Bo not engegs in seif-or | and assessments are rarely used to dagnoss Bre regulary used to disgnose evidence of learning. | evidence that they have contrioutss to, the
pesraszazsment. =vidence of learning. Feeds ck to students is genaral, [Teacher feedback to groups of students isaccurate | assessment criterin. Questions and sszessments are
and few students azsess thair own work. snd spedfic; some students engage in self- used regularly to diagnase svidence of leaming by
Bszeszment. individusl students. A varisty of farms of feedback,
from both tescher and peers, isaccurate and spedfic
and advances learning, Students seif-assess and
monitor their own progress. The teacher successtully
differentiates instruction to address ingivicual
students’ misunderstandings.
] ) 1 O

E ing | The tescher i * questions: when The teacher accents responsibility for the success of | The teacher succassfully sccommodates students” | The teacher seizes an opportunity to anhance
Fiexibility snd | students heve difficutty lesming. the tescher biameas | =il studants but hes only s Smitss repertoire of questions and interectz. Drawing on = broad Jesming builsing on & spantsnsous svent or
Responsiveness |tham or their home anvironment for their lack of strategies to use. Adjustmant of the lszon in rEpartnire of strategies, the taacher parsists in shudents’ interasts, or successhily adjusts and

success. The teacher makes no sttempt to adjust the | responze to iz minimal or i i secking app for students i dif imtes i ion to address individual
leszon even when students don't understand the learning. If improm@atu meazures are needed, the student mizunderstandings. Using an extensive
content. tescher makes & minor acfustment to the kesson and | repertoire of instructional stratsgies and soliciting
toes s smoathiy additional resources from the schoal or commanity,
the tencher persists in sesking efective approaches
for students who nesd heip.
] ] ] ]
Domain 4, i
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43 Refectingom | The tescher does not koW wWhether s lesson was | The teacher has 8 zenemily scorate of @ lesson’s | The tascher makes an sccurate assessmant of & The teacher makes 8 thoughtful and scourats
Tesching effective or achieved its instructional outcomes, or | effectivensss and the extent to which instructional | lesson’s sffectivensss and the extent to which it aszassment 0f 8 leszon's effectiveness and the extant
the teacher profoundly misjucges the success ofs | outeomes wers met. The tascher E i i i und can cite o which it achieved its instructionsl outcomes, diting
leszon. The tzacher has no suggestions for how suggestions sbout how a lesson could be improved. | genersl references to suppert the judgment. The many specific emmples from the leszon and
leszon could be improved. tescher makes & few specific suggestions of what weighing the refative srengths of sach. Drawing on
£ould be tried another time the kesson is tawght. an extensive repertoine of skills, the teacher offers
specific altarnative actions, complete with the
probale success of different courses of action.
] d ] ]

a Th teachers system for maintaining information on | The teachars system for maintsining information on [ The tescher's system for maintaining infarmation on | The teachar's system for maintsining information on
student comiplation of assignments and student student completion of assignmeants and student pietion of sz student prograss pletian of azsig , shumEnk progress
progress in leaming is nonexistent ar in disarray, The | progress in learning is rudimentsry and only partially |in leaming, and non- instructional neconds is fully in learning, and non-instructionsl necords is fully
teachers records for non- instructional activities are | effective. The teacher's records for non-instructional  |efective. effective. Students contribute infarmation and
in Gisarry, the result Deing emars and confusion. ‘activities ar= adequate but inefficient and, uniess sarticipate in maintaining the recoeds.

Eiven frequent aversight by the teacher, prone to
=rrarz.
] ] O O

4c  Communicating | The tescher provides littie information about the The teacher makes sporadic stempts o The tascher provides frequent anc appropriste The teacher com municatas frequently with familiss

with Families | inztrisctional program o fmilies: the teachars communicate with families about the instructional  [information to samilias sbout the instructional in & cukurslly sansitive manner, with students
communicstion about students’ progress is minimal. | program and sbout the progress of individust program and conveys information sbout individusl | combributing to the communicstion. The tescher
The teacher does net respond, or responds students but doss not attempt to engage families in | student progress in @ culturally sensitive manner, The | responds to family concerns with professional and
inzensitively, to parental concems. the instrctional program. Meoreover, the tescher makes some attempts to engage families in | culturad sensitivity. The teacher's efforts to engage
communication that does take plsce may not be the instructional program. famiiies in the instructional program are freguent
cuttursily sensitive to those familiss. and successtul.
] ] ] ]
s Tha teachers ips with ure The t=acher maintsi i ionships with The tascher's reistionships with collesgues sre The teachar's retationships with coliesgues ane
negative or zei- serving. The tescher mvaids codemzues to fulill duties thet the schonl or district | charscterized by miustusl Support and cooperstion: ized oy mustual i
icipation in a professi 1re of inquiry, requires. The teacher participates in the schoofs the teacher actively participates in s cufture of with the teacher taking initistive in assuming
resisting opportunities to beceme involved. The culture of professicnal inquiry when invited to do so. |p i inguiry. The teacher ta Bmong the faculty. The teacher takes a
tescher avaids becoming imvoived in school ewents or | The teacher participates in schoal events and school | participate in schont events and in school and district | kesdership e in promoting a cufture of professional
schoal and district projects. and district projects when specifically ashed. projects, making 2 substantia| contrioution. inquiry. The teacher voluntesrs to participate in
school events and district projects, makinga
substantisl contrinution and sszuming & leasership
role in ot least one aspect of school or district life.
] ] ] O
4= Growingand | The teacher engages in no professional development | The teacher participates to @ Gmited extent in The tescher seeks oppartunities for professional The teacher seeks out apportunities develapment
Deweloping activities to enhance knowledge or skill. The tzacher | professicnal activities when they ars convenient. The dewelopment to enhance content knowledge and and makes 8 Fystematic effort to conduct sction
Professionally resists feediback on teaching performance from teacher engages in & Emited way with colleagues and |pedagogical skill. The teacher actively engages with | ressarch. The teacher solicits feedback on practice
either superisors or more smperienced milesgues. | supenisors in professional o inn about isors in professionsl from bath supervisors and colesgues. The taacher
The teacher makes no effort to share knowledgs with | oractice, inclusing some fessback on teaching conversation about practice, including feesoack initistes important activities to contrioute to the
Dthers or o azsume professionsl rezpansibiities. performance. The tascher finds limited ways to aczict |shout prctics. The teacher particip ivaly in ion.
ather kzachers and confribute to the prafession. Bssisting other educabors and loaks for weys to
contributs to the profession.
] ] O ]
4ar  Showing The teacher displays dishonesty in interactions with | The teacher is honest in interactions with colieagues, [The teacher displays high standards of honesty, The teacher can be counted on to hokd the highest
Professionadism | colleagues, students, and the public. The teacher is | students, and the pubdic. The teacher'sattempts to  [integrity, and confidentiality in interactions with standards of honesty, integrity, and confidentiality
not slert to students’ needs and contrioutes to serve students are inconsistent, and unknawingty  [colleagues, students, and the public. The teacher is | and takes @ lencership role with colleagues. The
sehoal practices thst result in same stusents being ill | comtrisuts to some students beingill sarved by the  |sctive in serving students, warking o anzure that ail | tascher iz highty prosctive in serving students,
served by the school The tescher makes decizions | school The teacher's decisions and students receive & fair opportunity to suctesd, The | sesking out resources when nesded. The teschar
and recommendations that are based on sef-serving | recommendstions are based on limit=d though tescher maintsins an open mind in team ar makes & concerted effart to challengs negative
interests. The teacher does not comply with school | genuinely rofessional considerations. The teacher  (departmental decision making, The teacher complies | attituges or practices to ensure that all udents,
and district regulstions. mMust be reminged by supervisors about compling  [fully with schoal and district regutstions. particustarty those traditionally underserved, are
with school and district regulstions. honored in the school The teacher takes a
ip roke in tsam or deper i
misking and heips enzsre that such decisions sre
based on the highest professionsl standards, The
teacher complies fully with school and district
reguiations, taking 2 keatership rode with colleagues.
] d O O
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Appendix C — Observation Instruments for Non-Classroom Instructional

Personnel

Non-Classroom Instructional Observation

Athletic Director, Behavior Specialist, Dean, Reading Coach,
Stafting Specinlist, and other non-dassroom instructionsal

o

the degree to which the Goals have besn met.

]

- Unsatisfactory Il Effective Highly Effective | Exmea
1 2 3 ] | FRating
par
1n = ittle theory and Demomstrates basic uncerstanding of theary and Demonstrates understanding of theory and P BN tharal g of
knowledge of theory | techmiques. technigues. technigues. theory and techniques.
and technigues =
0 DO a a
10 Dememstmting Displays littie o no knawledge of child and Disnlays pertinl knawledge of child and adolescent. | Displays acoumte undersianding of the typicl In nedition to accurate knowledge of the typical
child and topment. develngment. developmental characteristics Of the sge groun, 85 | developmental chamcteristics of the age group and
adolescent ‘weil a5 exceptions to the genersl patterns. exceptions to the general pattems, dispiays
development Inowlecge of the extent to which individual students o
[ fomiorw the general pattemns.
O U ] ]
ic  Establishing Goalzfor | Hes no cear Gosls for the pragram, or they are Gonls for the program are rusimentary and are Goals far the program are Clear and Bpproaniate to | Goals for the arogram are Nignly apAroprists o the
the program inaparapriste to either the theage of the imlly suitssle to the Ststion and the age of the | the situation in the SCNOG! and to the 2ge of the situatian in the schoal and ta the aze of the stugents
appropriste to the students. shudents. students. and hawe been developed following consultations
setting and the students with students, parents and colleagues. L
served
0 D ] ]
1d  Demonstrating Demonsirates Eitle ar no knowledge of - of g Displays E - E it of
state and | i of resources for of resources for students available through the of resources for students aumitagle through the resourzes for students is extensive, including those
fedeml reguiations and | stucents svailable throwgh the school or district. school or district, but no knawledge of resources school or district, and some familiarity with resources | available through the school or district and in the
of the resources both =vzitanie more broadly. external ta the school. community. °
within and beyond the
school and district
0 D a a
le  Planning the progmm, | Frogram consists of 8 random collection of unreisted | Pian has 8 guiding princple andincluces 2 numDer of | A plan has been developed that inCludes the Flan is highly conerent and zerves to sUPport NGt
integrated with the activities, lacking coherence or an owerall strscture. | worthwhile activities, but some of them San't fit with [important aspects of the pragram in the specific Onity the stugents individually and in groups, Dut aiso
reguiar school program the broader Goals. setting.  the broacer educational program which is based
o meet the nesds of upan data. -
&he individual students,
=school and district
) 0 [m] [m]
If Developingaplanto  |Has o pian to evaluste the program or resists ¥as a rdimentary plan to evalusts the program. Plan to mvaluste the program i crganizec around Evaluation plan iz highly sophisticated, with
cwnluate the program | suzzpestions that such an evalustion is imporiant. ciear Goals and the collection of evidence toingicate |imaginative sources of evidence and a ciear path

| towand im proving the program on an ongping Dasis. L

]

Domain 2, The Environment

inaporopriste tn the planned activities.

]

phyzical emirnmient are partisiry sucresshul.

comducive to the planned activities.

]

2n  Crestingan Int=ractions with these served = poative and regative: the [ Interactions with thoss served ane pesitive and [These served szek out the approariste persanned,
Environment of Respect |inappropriste, and the employee does not promote | efforts at encouraging positive i ions among , and the employes actively promotes reflecting & high Segree of comfort and trust in the
and Rapport pasitive interactions. thase served are partially successhal pasitive imeractions. relationship. Models for thase served how to engage -
in pesitive interactions.
] O a a
20 Estabfishing & cultre | Makes no attempt to estaslish & cuture far Aftempts ta promote  culture for productive BNG. | Promates 2 culture for productive BN respectful [The catture for procuctive and respectna
for. ® pr ive commmnicati =whale, either smong | respectrul communication between and among communication between and among students, staff | communication between and among stucents, staf,
commanication stucents or among teachers, or between students, students, staff, teachers and parents are partially teachers and parents. teachers and parents while guided by the
staft, tenchers and parents. successful. sppropriats personnel, is maintained by both L]
techers, siaft, stsdents and panents.
0 D ] ]
2c  Mannging routines and | Routines for the program or dassroom work are Has y and partially Routines for the program or classroom wark Rowtines for the program or Ciassrocm are seamisss,
pr i dstert or i . the progrmm or dassroam. eftectively. Bnd those served aszizt in maintaining them.
aligned to the school
amd districts policies L
and procedures.
o D ] ]
2d jing standards ot students | Eforts to estanlish stancards of cancuct for szssions | Has estailished clear standards of conduct far Has established clear standards of condut for
or i i no to are partisiy successtul. Atbempts, with Emited sessions and makes @ sigificant contrioution tothe  [sessians, and students contributs ta maintaining
ing to the intsiring an snvir civility in the program | success, to contrioute to the level of dvifty inthe | =mircnment of civility in the program or classrocem.  [them. Takes = leacershia rale in maintsining the
culture for stusent or schoal. Bragram or schoct as 8 whole. enviranment of chility in the program or school. -
behavicr throughout
the school
0 D ] ]
2e  Organizing Physical The physical emvirenment is in disarmay or is Afttempts to rests an imviting and well arganized Program or Cazsroom arrangements are inwiting and | Program or classroom arrangements are inviting and

conducive to the plannas activities. Students or
other stakeholders have contributed ideas to the @
physical arrangement.

E™) Does nat neeis, or the of sudent needs are perfunctory. Assesses susdent needs and knows the range of Comuscts detailed and inghicusized assessments of
resultin inaccurate conclusions. student nesds in the school. student nesds to contribute to program pl‘unﬁ'l\a'. 0
0 O a [m]
an Program iz independent of identifia student nesgs. | Aempts to help StUdents Snd teachers formulste | Heips Students and teschars formulste academic, | Helps indhicus| students and teachers formulats
academic, personal/sodal, and career plans are personalsocial, and canesr plans for groups of amdemic, persanal/social, and career plans.
:ﬂ'ﬁ!ll"mncﬂﬂl. students.
career plans, based on ]
Knowlenge of student
needs (For personnel
where appiicabie]
0 O a [m]
3 Using technigues im Has few teChnigues to help stugents aoquire skillsin | Displeys a narmow range of techniques to help Usesn range of technigues to help students aopuire | Uses an extensive rangs of technigues to help
individual and gecision making and proolem sohving flor both stsdents acquire skills in decision making and skillz i ciecision making and proalem sohing for both | stusents acquire skills in decision making and
cimssroom programs interactions with other stisdents and future planning. | problem salving for both intersctions with other i With other stu future planning. |probiem soling for both inberactions with other e
students and future planning. stugents and future planning.
) 0 ] ]
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30 Collaborsteswithall | Does not make connections with other Drograms in | EMorts to codaborste with other programs in the Collaborstes with Other programs within the schoal | Colaborstes with other programs and sgencies both
respurces both internal | orser ko mest studsnt nasds. sehool sre pertially succeszhul. ar district to mest shudent nesds. within snd beyond the schoed or district to mest
and externsl to meet indévidussl stucent nesds_
needs

3= Demonstrating Aheres to the pian o program, in spite of evidence | Makes modest changes in the program when Mzkes revisionsz in the program when they are Iz continually sesking ways to improve the program
Mexibility and of its insdeguacy. confronted with evidencs of the need for change. neeged. ees i w
FESpOnSvEnEss stugent, parent, or teacher input.

Domain 4, Professional Responsibilibes.

Does not reflect on practice, or the refisctions are
inaccurate ar sef- serving.

a

Reflection on practice is moderstsly scoursts ang
objective without dting specific axampdes and witn
anly zinnal sugzestions Az ko how it might be
improved.

Refiection provides an accurste and oojective
description af practice, citing specific positive ana
negetive chamctariztics. Makes some spacific
sUEEEstions 25 tn haw the prozrem might be

improvec.
]

Reflaction iz Fighty accursts and percentive, cting
specific axamales that were not fully successhul for st
I=nst some students. Draws on an sxtenzive
r=partaire to sugzest skernatie dtrategies

]

stucents, and the public; vicwtes principles of
confidentiaiity.

a

15 honest in interactions with colleagues, Sucents,

Dispiays high standards of honesty, integrity, and
iality in interactions with colleagues,

2nd the public; dees

students, and the pubdic; sdvocates for students:
‘when nesded.

4b  Msintsiningrecords | Reports, records, and Gocsmentation ane missing, | Reports, recards, and cooumesiation are generally | Reports, records, and documentation ane accurate | Anproach to record keeping is highty systematic and
and submitting them in | late, or inscourste, resulting in confusion. mcourmte butsre ocoasionally late. and are submitted in = timaly manner: efficient and serves 2z @ moded for colleagues in
a timely fashion other schoals.
ac icating with to famiilies, either sbout the limited though accurate infarmation to Provides thorough and accurets informstion to s proactive in providing infarmation to families
tamilies program as 2 whale or 2bout individkuel students. #amilies about the program s a whole and about | families about the program az 2 whale and sbout about the program and about indiidual students
indinidual students. individual students. through & veriety of means.
ad i ir ips with colleagues g arsef- , and ic; hy in school i Makes = 5 siom to school and
protessi serin) ids being i in schacd and participetes in school and district events and projects | projects and maintains pasitive and productive diztrict events and projects and assumes leadership
gistrict events and projects. wihen specifically requestec. relationships with colleagues. with colleagues.
42 Engagingin G Do nat inpr i i P ivities i P e for Activesy pursues profeszional evelooment
development activities even when such activities ane clearly imited to thase that are or o based on an i opportunities and makes & substantisl conkribution
needed for the development of skills. need. to the profession through such activities as offering
[ warkshogs to colleagues.
ar Displays di sty in i = Can be counted on to hold the highest standards of

hemesty, inbegrity, and confidentiality and to
advocate for stisdents, taking a leadership rode with

olienges,
]
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» . . .
Media Specialist Observation weespecies
= | nsatistactory I | Effective Highly Et=ctive | esmmea
| 1 z | 3 ] | Rating
Domain 1, Planning and Preparation
is  Demenstrating Thee library mecia spedalist demonstrates imiteg The liorary media spedalist is knowledgeabie about  [The liorary media sp The liorary in specialist is knowiedgeatie sbout
Encwicdge of awareness of CRSSrOOM curticukum and instructi CurTic i i Nt i i content in dassreom curriculum and instructional content in
Cssroom Curriculum | content. The library media specialist rmrely meets ‘ane or two disdipines. The library media spedalist mutiple ﬁsaplm:s The l'mr\- media specaliz meast disd plines. The liorary media speciaist meets
with o culum spedislists or school-besed may meet with curricuiem specialists or aurrioul e el sch ‘with curriculum spedialists and school-besed
Ccommittees and/or rarety sttends trainings to learn | committess and/or may attend trainings to learn [committees and inings to Comimith muitipie trainings to lesm
about cTiculum standards and requirements. The | about ouiculum standands and reguirements. cusTiculim stmndards and requirements. Awareness | about curriosum standanss and requirements. °
library media specialist poorts dassmoom of classronm curriculum aliows the library |of classroom ourviculum slivws the ibrry meria Awareness of ciassroom curmiculism alkows the Ebrary
curriculum. mecin specinlist to support leaming inone ortwn | specialist to suppart leaming in mukipie disdpines. | medi falist to SUPpOrt bemming in most
discipiines. discinlines.
O 0 ] O
i  Demenstrating Thee library i The lorary i Jalizt pr The liorary media sps e ples of The library i specialist wses multiple specfic
Encwicdge of Students | accurately cescribe Stucents ot the school, & information about stucent mmn:nmc ang [ students” situsti descrioes ity | emmpies mmn:ms'smm and gescrines
' i st the |demographics. A connection between stucent [and family characteristics. The library media ity y char istics. The
miedia program isnet clear. charscteristics and the media program may ot be i clear i ligrary i ang
clear. -cmnmznmu and the 'n:ﬂ'al pfngllm.'m:llinm"f Complex ll:m.m:mu between m.mm ) o
ciear 204 the media program. The ibrary
petween student cata and ome aspects of program | media spedalist provides evidence of how student
Dlanning. dats puides most elements of liprary prozrameming.
O D ] ]
1c Goals for | The ibeary media specakist does ot specfy media | The Eorary media speclist reviews media goaks [The liorary media specisist i inistration | The ibrary media specakst includes sdministration
e Library Medis cenber goals, or goaks are general innatursand do | annually. A connection betwesn media canker goals  [when annuslly reviewing media goals. The fbrary [ and facuity when annuslfy cresting and reviewing
pprope ot refiect bazed an ide data. and ide dabs and goals, or cassroom miedia specialist adjusts goals based on shudent meedin gomis. The liarany medis specislizt routinely
Ehe Setting and the initintives may not be dear. [neecis using mmilable schoakwide dats. The fibrary | adjusts goaks 8z needed based on student nesds and
Students Served; mediz specalist identifies what date sources were | mutiple zources of avsitable schookwide data, The
Swpporting the Total usea and outlines the rode of the media program in [ liorary media specilist identifies what cata sources
School Program response to thet cats. Goals go beyond droulstion | wens used and outlines the role of the media o
etz and genersl programming. Goats support Program in rezponze to that datz. Soals g2 beyond
schagt-wide and/or clzssrocen goals, daszeam dirculation data to thomughly suppart programs and
initiatives, and,/or themes. connect to schoolwide goals, clssroom initiatives,
and themes.
O D ] ]
1d  Demonsirating The lbrary media specinlist demanstrates imited | The birary media specalist demonstrates 2 omic | The liarary media sp =n The library media speciakst regularly
‘Sicils and | g of best pra including a af some best practi g of best practics including = g of mutipie best practices, trends in
Respansibilities of the | resenrch model, digital itzracy, andfor knowlerige of | including & reszarch model, digital litemey, andfor |research made, digital iteracy, and knawisdze af leseun:l\,d'sihl iteracy, and knawledge of
ibrary Med iali priste iersture LWAS may not knawiedge of papulstion-approprists libersture. LS populstion limrmture. LM5 propeiate Ferabure. The lirary media
=m:nu=rfmnmct patrons with appropriste may hawe & rudimentsry understanding of how ks [how ba connect patrons with approprists materials. sp-ecluiﬁupnfﬁ best practice knowiedge when
misterials. LWS may not sty current in best practics | connect patrons with approprists materials. (M5 LMS actively seeks to sty cument inareas of best | developing programs, ardering materials, and L]
elements. may attend mandatory meetings and trainings to stay (practics elements, providing the
current in best practice elements. The library media specalist actively seeks to stay
carent in multiple areas of best practice elements.
O D [H] [H]
1= Collection Development | Linrary medis specisist may szess and wesd the Library meedia specisist may aszess and weedthe | Library media specislist consistently astezsessng | Libeary masis specialist consisbentry Uzes 8
and Maintenance colisction on & §mitad basiz or mey fail to sdhens to | collection Ut does nok foliow Tystematic procedures (wesds the colection, and sdheres to district ang Tystematic snalysis to asecs Bnd wesd the collection
i 2 ion guidelines When | for doing sa. The library media specisist mey not professinnal selection guidelines The liorary medis 5N acheres to district and professionl seiection
purchasing matesials, the library media specialist adhere ta district and professionsl selectian i ety g guidelines. Multiple needs assessments are gven tn
seidom considers input from stabeholders. The Esclelines. The ibrary i y 3t input from whern the purchase of
coll=ction iz not balsnosd or does not support the Sders input from before p ing respurces for the collection. Community | materisks. D)'nmumry members’ input is soicited.
curricular nesds or reading interesis of many users. | resources for the collection. The collection i members’ input may be solicked, The collectionis | The collection is baianced, well maintained, and L]
The collection nesds maint=nance. samewhet belanced and supports the currculer valanced, mainisined, and supports the cuicular | supports the curricular needs and reading interests
needs and resding inbenesiz of some users. The necis and resding inberests of most users. The Sbrary | of most users. The lisrary media specisist
callection may need maintenance. mediz specalist may advorate for sdditional funds to | successtully sdvocates for sdditional funds te
purchase resounces for the collection. purchase rescurces for the collection.
] D ] ]
1t mPlantn | The ibeary masis specialist does not sdminictar 8 | The linrary medis specislict snnusily sdministersa | The lisrany medis spec 5 [Thei in specisist annually seministers 8
Evnluate the Library prozram survey o s ather dats methering [E=raTsl program survey of Ues othar dats-gathering (eneral program survey to muttiple snbgnun: of =ners| program survey and comtinucusty collects
methoss. methods. Efforts may only acdress one subgroup of | stskehoiders and slso collects cata about spacific dats regarding spacific pragram slsmants. Sthudents,
Stmkehoigers. it may he LnCiear how survey dats program slzmants or avents The liorary media ctat, and commnity are inguded in the process.
impacts planning. Circulstion dats is used for genersl [specisist analyzes results and uses this information [ The ibrary media speciakst anabyzes results and uses
Enadyzis. [when pianning the iorary media program. Library | this information when planning the medis program. o
midia program dats is examined in subgrougs of Library metia program dsta is exsmined in
[students to help monitor progness boward gosk. subgroups of studsnts to help manitor progress
borward ol
] D ] ]
Domain 2, The Envir
28  Crestingan Interactions betwesn the lirary media speciaist, interactions, both bebwesn the Farary medin inberactions between the library media spedalist, | Inkeractions betwesn the Sbrary media specalist,
Emvironment of Respect | students, and adults ane generally negetive, specialist, shudents, and adults are respectful, ndividual students, and adufts are pokte and incividusl students, and acults ans pakte and
and Repport inappropriat, or insensitive to students’ cufuml Eenerslly ake, and fres i ik, but , reflecting genuine wasmth and caring snd | nespectful, refiscting genaine warmth and caring and
- may be characterized by ccosional displays of [sensitivity to students” cultures and levels of sensitivity to students’ cultures and levels of
characterized by SANCASM, PUL-GIWNS, OF CONMiCE. ir ivity, harshiness, or ick of respans’ The library media sp:aufarumnsm development. The library meia specialist fasters an o
cultural or developmental cifferen<es amang i of civility amang the library. of civility among stugents in the Fararg
students. Students themsehves ensure a high level of civility
amang students in the library.
O D ] ]
b Establishing an The ibrary medés specakist has not established The Eorary medis specialist has som ewhat [The liarary media sp The y media speciakst g
Emviranment for appropriste expectations for produckhity. Students | established expecistions that students use the liarary ions that stdents ar engaged. ians that students are productively engaged.
Learning are not using the media center resources produsctively. Same students may nat be using the | Many students are using the media center resources (St poear o have i thess
appropristesy. The librany media specalist haz an mecin center resources appropriately. The liorary  (appropiately. The library media speci  salid The majority of
presence in the i or dees not | mecia specialist is accessiole to students. Presence in the % room with using the resources
ackiress student needs. o indivicuals and growns using the media center. appropriately. The imry meis spedalist has a o
dymarmic presence in the mein reading room,
Grculeting amang & varisty of activities and groups to
assizt, instruct, and provide guidance.
O D u] [u]
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Zc  Establishing and Liorry guidelines and procedunes are inconsistent or | Library puicelines and procedures are somewhat Library puidelines and procesures have been Librmry gy pr * sophisticated
Maintzining Media Iacking and donot effectively provice sccess tothe | estabiished in the areas of drouiation and imthe ares of circ wd scheduling  |and oonsistent in the areas of cirosstion and
Center Procedures resgurces, the library, snd the expertise of the lbrary | s allowabie within the school but sometimes 25 alicwabiz within the school to provide for scheduling 25 alicwabds within the school to provics

miedin specislist, and ganerl confusion is the result. | function inconsistently resulting in unreliable access  |edequats pooess to the resources, equipment, the | for cptimal access o the resources, equigment, the
Avnilable assistants are not used effectively. o the resources, equipment, the facility, and the encility, and the expertise of the lbrary media tncility, and the expertise of the lorary media
expertise of the Eorery media specialist. Avilable  [specislist, and function smochly. Avnitable assistants | specinlist. The operation is seamiess with students
mssistants may ot be used effectively. [help: programs run smoothiy. assuming considerable responsitilty. The procedures
are communicated effectively to sl stakehokoers.
Awmilable aczistants help programs run smoothiy.
O O ] O
2d  Mannging Student The library media spedalist has not established dear | The krery media specialis: has made ancfortto | The lisrary media specisiist and The library media specalist wl
Bechawior standards of conciuct or does not monitor student | estnblish standards of conduct. sttempts to monitor  |communicated standards of conduct, monitors communicated standands of conduct, monitors
benavicr The iarary medis speciaiizt rezponze to student behavior, and responds to student and appropristely responds to ior, and ap i p
stugent mi for is repressive, , ar i ior. The ey i 3t i ior toring of stugient behavior | stugent misbehaior. Monitoring of student behavior
megativaly impacts the lesming environment. The sppnoprigtely reinforces positive behavior. The iz subtie and preventive, and response to stugent iz subtie and preventive, snd response to student
ligrary media specialist does nat appropriately library media spedalist addresses some afftack, misbehaviar is sensitive to inivicunl shodent needs. | misbehavior is sensitive to indivicual student needs.
reinfarce positive behavior. The ibmry media inapproprinte, or challenging behmior efficiently. The liorary media specialist approgristely reinforces | Students take an active mole in advocating for
spedialist does Rot address off-task, inappropriate, o (nappropriate and off-bask student behavior has positive behaviar. The library media specialist sppropriate concuct in the mesdia center. The library
ing behavior effidently. Inappropriateand | some negative impact on student leaming. [acidresmes most offtack, inappropriste, or e 2 i i positive
off-task stucent Dehavior has significant negative Dehavior efficiently. Inaparapriste and off-task behavior and thene iz sigrificant evidence that
imipsck on student lzsming. behavior has little negative impsct on student stugients reinforce 8 pasitive culture. The Borany
learning. i 3t icientty allofr-
sk inapproprints, or challenging behaviar.
Inappropriats 2nd of-task behavior has no negative
impact on stucent leaming.
O O ] O

Ze  Orgamizing Physical The library is not organized for sadety or has poor The liarary is organized for safety and case of traffic [ The liarary is inviting and organized for safetyand | The library is inviting and very effectively organized

Space traffic flow. The lirary is Clottered and uninviting. | flow but mey not be inviting to stakeholders. Books  |ense of traffic fiow. Ances ane designated and for sadety and exse of traffic flow. The library ensily
Shelves are in disarray and ongoing projects or other | and other materials lack onder and accessidility i equipped for variouws functions including leisure sCcomem odates & variety of daily and specal event:
misterials clutter the resding room or impacted by ization. Some SEnage is reading, dassroom activities, and computer use. functions. ANl books and other materiaks are
to the caliection. Signage i confusing ar provided ta identify ians, direct traffic, ancl Bcaks and gther materisls are orderly and accessiole. | exiremely ondery and accessiole. Significant signage
Dispiays may be nonexistent. Medis workrooms and | estabiish procsdures. Some simale displays ane Signage for colle ction subdivisions promotes iz provided to sundivide colizctions, highlight
SOrEgE areas may be cluttered or have insccessibie | present. Media workrooms and storsge aneas migy be (seMdrected use. Other signage may incluce traffic i materisks, i ics and
areas. clutbered or have inaccessidle areas. direction and proczdural explanations. Displays of | authors of interest, and sunport sei-direcied wse.

materiaks are timely and thematic in nature and Other signage may inchude traffic dinection and

designed to market the ooliection. Dispisys engaze | procedual expianations. Multiple dispiays of

the stakeholders. Media workrooms and storage materiaks are timety, thematicin nature anc

[areas are organizec and ail aress are accessible. designed to market the collection. Displays engage

Signaze may be included to anhance sccessiciity.  |the stakemalders. A connection iz clesr Detween
dispéays and clessroom schivities or curriculam.
Media worknoom:s snd storsge sreas are nest snd
organized, and materiak are accessible. Signage is
inchuded to enhance snkehelder accessinility.

0 a a
Domain 3, Delivery of Service

35  Engaging Studentsin
Infznmaticn Literscy

Littie or no evidence is observed that the library
miedia specislist works with groups to tesch reszarch
and by skl

d

The liorary medis spedalist conducts seszions with
[Eroups of students to tesch ressarch and/or licrary
skills with print and,or online tools, but 2 dear
connection to a curricular essignment may nok be
apparent.

The liorary meedis specislist conducts sessions with
[Eroups of stugents to teach resesrch and)or forry
skillz with print and/or anfine tocs in the context of
cumiculer assignments. These sessions are provided
to @ variety of groups and are regular elements of the
meia center program.

0

In partnership with the classrocm tescher, the library
medis spedalist systematically and sctively develops
and teaches research//arary skill lessons and units.
Lexsons and units are in the conbext of currislar
assignments. These sessions are provided to 8 waricty
Of groups on a consistent and frequent basis.

O

Bocommodats stakshoiders.

O

reguests/ feedback are Emited.

mcco: and

requests on = reguisr basis.

0

odata:

3b  Cooperating and The library media spedalist does not effectively assist | The Earery media specialist asists stakeholders with | The lisrary media specislis yamists | The library media specalist and meets
ing with ith mesdia center resources. megin conter rescaurces at 8 basic level of in 8 cursory stakeholders with medin center rescurces. The the curricular neecs of stakeholders. The bmary
may be limited to signage, manres The liorary media speciaist may be willing  (orary medis specialist assists teschers in onganizing | medis spedadist introduces stakehalders to new or
brochures, or raferring siakenoicers to other sources | o assist but is hesitant or LnCeriain about resources | materiais for shudent assignments and activities. ndcitional rezources and assists teachers in
for assirtance. mwaikanle. information is shared using & variety of Infermatian is shared using & variety of madis and arganizing materials for studant sssignments and
megia such a5 signage, brochures, websites, emails,  (inciwdes individual and group hands-on instructional | activities in varied and complex ways. informstion is
announcements, stc. seszions. shared using a variety of media. Sessions for
stekehakiers are systematically planned and based
on needs assessment data,
O O ] O
3c  Engeging Stedentsin | It is not evident that the ibrary media spedalist The liarary media specalist provides liberature The linrary medin specialist provides literature The library media specialist works with ciassroom
Literature Activitics engnges students in literature apprecistion activities | activities for limited groups of students: Activities  |activities differentinted for student developmental | beachers to systematically and activety develop
beyond locating books. may be static, inefMective, or lack connection ta bevels, interests, and abilities. Connections may be | literoturebased lessons and activities acrass the
currisar or schookwide themes. Activities mey be  (mace to clssroom osviculum or schoolwide themes. | =rade kevels. The brary mecs specialist teaches.
promoted through posters and displays etc. in the [ Activitias ane promoted through a variety of media | mutipls lessons that vany throughout the yesr
megia canter. incuding posters, displeys, moming show, etC. Activities are promiotzd through a variety of media
including postars, cispleys, morning show, etc.
O O [u]
A The library techralogy use is The liorary medis specializt’s technalogy use is (The linrary medis speciaizt uses technalogy The liorary media specialist uses cutting-edge
i the Use of itec. When nesded, the libmry media specialist limites. Assistance provided to stakehoiders iz proficientty and models svailsbiz technology during | tzchnologies in the medis oenter and during lessons.
inthe iy i i with svailsble limited to basic technology procedures. lezsons, The library media i it The library i specislist s i
Library Micdia Center | technologies ar does so ineffectively. insiractional and the ional applications, the use of technalagy for
use of technalogy for acdemic productivity. amdemic productivity, and new technology took in
the context of the classroom o oulum.
O O ] O
3 Demonstrating The library media spedalist adheres toa Eorary The liarary media specialis: makes limited changes in [ The lisrary media specialist makes necessary The: library media makes necessary nevisions to the
Flexibiliy and miedin program in spite of evidence of its inadequacy. | the librry media program in response to detn. The  |rewisions b the Korary media program o needed in | liarary mesdin program based on muttiple data
Responsiveness The ibeary mecia spedalist does not appropriately | ibrary mecis specialist responses to stakehcider recponse to data. The library mexia specalist sources. The ibrary medis spedalist fings crestie

'ways to sdapt the program and continue services at
B high level under chalenging cirmsmstances.

0
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3 Dedivering Instrction

Theere is Iittie inteliectsal engagement. instructional
activities, materiai, snd groupings of students ane
inaparapriate. The structure and/ar pacing of the
lessan is inappropriabe. The instructional cutcome of
the leszon mavy be unciear to students. The Eorany
miedia specisiists guestions 0o not give am acourste
[pulse of the class's understanding. Questions are
Iowi-izel or inaparopriste, elidting redtation rether
than disosssion. Assessment may not be used during
instrisction. Students msy be unaware of the
Assessment criteria used to svaluste their work.

O

There is mocerate intebectual engagement.
Instructional activities, materals, and groupings of
students are partislly sppropriate. The leszon hasa
recognizabie structune, But pacing may be
inappropriate. The library media speciaiist attempts
o expiain the instructionsl outcome but kas Emited

[Stusdents ane engaged in a high level of igoe
Instructional activities, materisk, and proupings of
[students are fully approgriste. The lesson is
approprintely paced. The Erary medis spe calist
efectively communicates the stated objectives in
comtext for oviculum support. The Eorary medis

‘success. The lbary it

quastions for

|
thak check for L ing and slicit =
responses some of the time, but mast are low- level
=ndfor posed in mpid succession. The liorry media
specialist sttemgts to engage students in the
disoussion but may only be partisily successhl.
Assessment involves the library mecia spacislist
monitoring of student progress. Feedback to
StsdEnts is uneven. Students ane aware of only some
of the assessmant criteria used to evaluate their
work.

ling and lidt 1
of the time. The farary mesdia specialist probes for
higher level of understanding. Students pasticpate in
discussion. Students” seif-assassment iz wsed. High-
| quality fe=dback iz given to students. Stucents are
fully waare of the sssessment oiteris used to
evnluszte their work.

O

Throwghout the lesson, students ane highly
inteBectually engamed in significant learning and
make material and relevant contribtions to the
lesson, The structure and pacing allow for shadent
reflection and clasure. The library mecia specialist
Effectively develops the students’ understanding of
the stated objectives in context for curmiculam
support. The library media specialist asks guestions
that check for undersinnding of content and reflect
high expectations. Questions probe fora higher level
of understancing. Students formulabe high-bevel
questions. Assessment i used in 8 sophisticstad
manner. Highguality fesgbsck is given to students
from @ variety of sources. Students are fully aware of
the assessment criteria used o evaluabe their work.

]

Domain 4,

4a  Refiecting on practics

The ibeary mecia spedalist rarely reflects on the
effectiveness of services, resources, and instructional
srategies.

a

The liorary media specialist sometimes refiscts on
thee effectiveness Of serdces, resources, instructions|
strategies, and faciities to enzure that they are
meeting the goak of the lbrary media program.
Refection is moderately acourste and objective,
without citing specific examples and with only gloosl
suggestions az ko how it might be improved.

[The lisrary media speciaiist often reflects on the
effectivensss of services, resources, instructional
strategies, and faciities to ensure that they ane
mesting the goals of the Farary medis program.
Refiection is accurate, citing specific positive ang
nepative characteristics. Some spexific sugpestions
e minde 2z to how the media program migt be

improves.
o

The iorary media spedaks iz ca y renecting om
the effectiveness of services, resources, instructional
strakegies, and facilities to ensure that they are
mesiing the goals of the liarary media program. The
linrary media specialist regularty consicers changes
neceszary to ensure that future pesds are met for an
expanding cynamic program.

0

attendance and punctusity. The libmry media
specinlist fails to comply with copyright Bws and
schoal and district regulstions. The library media
spedinlist has diffinfty demonstrating respect,
responsibiity, honesty and integrity; nequires
frequent spport supenision; resists feedback from

and dess not wark
Cooparmtively with students, staff, administrators or
the comemunity.

attendance and punctuskty. The brary media
specialist complies minimally with copyright kaws and
schaol and district regulstions; doing just encugh ta
et by The library media spedalist strives ta
demonstrate behaviors that model the values of
respect, responsibility, honesty and integrity.
Howewer, he O she requires soms suppart

[attencanoe and punctuslity. The liorary media

45  Maintsining Accurate | The library media spedalist does not maintsin The liorary medis spedalist maintaing records [The linrary medis sps , fairty | The library in speescinlist maintains sccurste,
Reconds and Mediz nocurate o current reconds. including £ of resources, circulat currert, iole records including: acurrent | current, and eesily accessiole records including: 2
Budget records, ry of media center catsing of resources; circulation records; an o of resources; droulstion records: an

and statistics of library media use. imventory of media center equipment; and statistics | inventory of media center equipment; and statistics
of library mecin 1= These records are reported ot | of ibrary medis use. Thess records are assembled,
the 2na of the year. effectively interpreted, and reported in 8 timaly
manner throughaut the year when nequested snd at
the end of the year.
0 O a O
4c  Communicstingwith | The §beary media spedalist does not communicate | The orery media specialist inconsiztently [The liarary media speciaist communicates with the | The library media speciakst effectively and
Stakeholders with the schocl comemunity about the library media | communicates with the school staff and commanity  [school staff and community to keep them informed | consistently communicates with the school staff and
program and services. o keep them infeemed and to promote the use of  [and to promate the use of the liorary medis community. They communicate the cevelopment of
the library media program, new resources, and Brogram, new resources, and services. the liorary media program, new rescurces and
sEndices. services. The Ebrary medis specialist sctively solicits
feccdback and input from the school staff and
community to improve instruction, pragram, and
services.
O 0 m] [m]
ad  Participating in s The ibeary mecia spedalists’ relationships with The liorary media specalist participates in schocl and (The lisrary media speciaiist contributes to the schocl | The library media specalist makes substantisl
Frofessional collemmues are frequentty negatie or seifserving and | district events and projects when specifically [and to the district by woluntarily participating in contributions to the schoal and to the district by
the library i specinlist avoids or refusesto be reguested. The library media spcialist usually schoo! events snd serving on school snd district voluntarity particpating in schood events, zardng on
imvolved in schood and district events and projects. maintain & posith i K ip with . SUppR cooperstion i schoal istriz ing 3
colleagues. reintionships with colieagues. Ieadership rode. Support and cooperation
chamcterize relstionships with colleagues.
a O a g

4c  Growing and The library media specalist makss no akempt ta go ecialist participates in [The liorary media speciaist seeks cut opportunities | The library media speciakist s2=ks out oppartunities
Dewstoping beyond what s required for maintaining certification. ities when converdent. The orary  |for professiconal deveiopment to enhance for pr i through i
Frofessionally The library mecia spedalist nesists feedback on mecia specialist accepts, with some reluctance, professional practice. The Eorary media speciais reading, memberships, conferences, and action

parformance from either SUDENISars or more feedback on from pervi: feadbsck from colleaguses when msde by | nesesrch. The lorary medis spedialist seeks out
experienced collsagues. The ibrarg media speceist | professional colieagues. The liorary media specialist | supervizors or when opportunities arise through femcsck from both supervisors and colleagues. The
miskes R0 Effort to share knowlsdze with others of to  contributes to the profession to s limited extent. professional coliaboration. The library media liorary media specialist initistes important activities
aszums professional responsibilities. specisiist participates sctively in assisting cther sixch B tesching workshops, wiiting articies, and
=ducators. making presantations to contribute to the profession
on a district, state, and national level.
o O u] [m]
&t Showing Thet library magis spedalist inconsistzntly sheres to | The orary medis spedalist strives to sdhers o The liorary medis spech mdheresto | The library in specislist y sdheres to
i for pr i ct, librarianship, and for i ibrarianship, and far Gonal conduct, ianship, and (sng for pr
overall performance requirements, including averall performance requirements, induding awerall perfarmance requirements, including rari and averall p =3

inciuding attendance and punctuality. The library

fully and iy with
comyright lews and schocd and district regulations.
The linrary media specialist demonstrates high
stansdards of respect, responsitiity, honesty and
itezrity: performs with minimum supervision,
rezoonds well to and scts upan feedback from

pervision. ke or she resp il
acts upen feedback from mlleagues and
acministrators and works cooperstively with
students, staff, sdministrators and the commaunity
mostof the time.

and works
cooperstively with students, staff, administrators and
the community.

Galist compilies fully and W With
comyright laws and school and diskrict regulstions.
The library media specialist helgs members of the
schooi comemunity uRderstand and adhere to these
profassi ians. The liorary madis ecali:

g} of respect,
respensibility, horesty, snd integrity; perfarms with
minimal supervision, responds well to and acks upon

m collemgies and 1oz woeks
Cooperatively with students, staft, sdministrators
&N the community Snd actively snooursges
colisagees to do 5.

]
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Counselor Observation

ﬂ flag

lerschoo

Engage. Educate. Empowar,

fa)
]

O

[ Unsatistactory Meeds iImprovement [ Developing EMfective Highly Effective | Eamnen
| 1 F 3 4 | Rating
Domsin 1, P
iz  Demenstrating The school counssior displays ittle or no knowiedge | The school counselor displays limited knowledge of | The schaol counssior display. e Of students’ (The Bctively ispimy
of stugants 5  Cultures, skills, leaming students’ backgrounss, Cultures, skills, lzaming becigrounds, cukures, skills, lesrning levels, langusge (Enowledge of students’ backgrounds, ouftures, ills,
and School levels, language proficicndes, interests and special  lewels, language proficendies, interests and special | proficiencies, inkerests and special needs, and attains |leaming levels, language proficences, interests and
Demegraphics mesds, and does ot seck uncerstanding. [neecs, and attains this knowiedge for groups of this knowiedge for groups of students. Sail ez, and attains this for groups L
students. [and incividusi shsgents.
O O O 0
ib  Ectablishing Goals for | The school counssdor has no clear data criven goals | The schood counselors cata driven moals ane The school counseion's data criven goals are dear The school courselors individual goai are the resul
thee School Counseling | for the school counseling program anc/or the goals  |rudimentary and partially suitadie to the Stusstionin | and spproprists to the school and the age of the of anatyzing cats anc are highly aopropriste to the
Program Appropriste to | are inapproprists to either the situation in the scheol |the school Bnd the sge of the stugents. sugents. situstion in the schood and/or the age of the
thz Setting and and/or the agz of the students. students. The gosis have been developed following a
Students Served consultation with stmbeholders.
O [m] O O
ic  Aligning Schiool The school counsior's plan Consists of & mndom The schood counselors pian hes & guiding prindiple [ The school counseior has developsd & plan that [The schood counselor's plan is highty coherentand
g Activities i [ vities, lacking and includes 3 numoer of worthwhile activities, out | includes worthnshile sctivities that all slign with [serves to suppart the students ingividuslly or in
with the Schood and o owverall structure. [some of them do not fit with the program gosls program goaks and,for schoolfdistrict initiatives. rooups. The counselors pian completely aligns and
Distriict Initiatives. [and,for schoolfeistrict initiatives. supports program goals and,for school/district Ll
initintives.
O ] ] ]
1d Developinga Planto | The school counsslor has no process or plan to The school counselor has B rucimentary plan to The school counseion’s plan to evaluate the program  (The school courselors evalustion plan is highiy
Evmluate the School evaluxte the counseling program goals and/or resists |evaluate the oounseing program gosls. is crgmnized around chear poals and the collection of  (sophisticated, with relevant sources of evicence and
i rogr ions thatt such &n evalsation is important. evidence to indicate the gegree towhich the = clesr peth toward i mproving the program goals on
Gosls counseing program goals are being met. [an ongoing basis; all stakehoiders provide input into Ll
the plan.
] ]
1c g counzziar little or no The schoel counszlar demanstrates seme knowledge: | The school counselor i fully zware of resources The g of
Encwiedge of knowiedge of resources available for students of resources avnitable for students through the awailabie for students through the schocl and district. |resources awailable for students within and beyond
Resources Ethrowgh the school and district. school ang district. The counselor conpects students to resources based  (the school and district and connects students to
pon the situation and stucent peed. aopropriate resources based on the situstion and the
student nexd, The counsskor seeks out professionsl L]
P ities in &n effort
knawledge and practice.
] ]
Domain 2, The Environment
28 ing counseior With stugdents are |The schood counselors interactions are inconsistent. The school counseior's interactions with students are |Students seek out the school counselor, reflecting s
Emvironment of Respect | negative or inznpropriate. The counselor doesnot [ The counsedor's efforts at encourmging pesitive pasitive and respectful and the counselor actively  |high degree of comifortand frust in the relationshin.
and Rapport promode pasitive interactions among shudents. intzractions smang students ane partially successtul. | prometes pasitive student-student and student- [ The counsedar teaches students how to engage in o
tencher interactions. positive interactions.
0 O 0 0
2b  Establishing and The school counsslor makes no attempt to establiish | The schoed counselors attempts to establish and The 5chool counssior establizhes and promaotes [The school counselor actively establishes, promates,
Fromaoting & Culture for |a cultune for procuctive communication betwesn and |promate s culture throughout the school for culture thrcaghout the school for productive and [and supports the cutture in the schocd for s
Froductive amang students and teachers in the school. prodisctive and respectful communication between | respecthsl communication =mang i hie, P
Commaniction and among stusents, Sudents snd teschers, | commanication betwesn and among stucents and Ll
teachers.
O [u] O O
2c  Maneging Routines and | The school counssior's routines for the guidsnce The schood counselor has redimentary and partislly  The school counseior's routines for the guidance [The schoed counselor's routines for the guidance
Frocedures office and accessing the counselor's services are successhal routines for the puidance office and office wark effectively. The procedures established [ affios and accessing the counselor's services are
monexistent o in disanmay. [accessing the counsetor's services. for accessing the counselor's services are dearty | seamiess. AN stakeholders assist in msinbsining them. 0
comemunicated and implementsd consistently.
0 O O 0
2d  Establishing Standards | The school counsator has estanlished no standarcs of [The school counselors efforts to estanlish standards | The school counseior has estadlished clear standards (The school counselor has established Ciear standarcs
of Conduct and conguct for stsdents and makes no contrioutionto  |of conduct are partislly sucoesshl. The counseior of condusct and makes & significant to T col student: ibute to maintaining
ibuting to the: intaining an i of dvility in the school.  [sttempts, with limited success, ko contrioute to the | the enwironment of civility in the school. them. The counseior takes & leadership role in
Culture for Student level of dvility in the school. maintsining the nvironment of cvility in the schaool. 0
Behawior Throughout
the School
0 O 0 0
Zc  Orgamizing Physical The physical environment i in disarray or is The schoel counselors attempts to create an inviting | The school counselor is successful in creating an The schocl counselor's space is student oriented,
Space inappnopriste to the plnned actiities. [and well-organized physical space are partially environment that iz inviting and congucive to imwiting, ana conducive to interactions and planred
successhul interactions and planned sctivities [activitins. Stakmhoiders contribute to an inviting anc 0
informistion rich environment.
O O O 0
The school counsedor does pot assess siudent neecs | The school counselor’s asassments of student neecs | The school counseior asseszes shudert needsand | The school courselor conducts detailed and
o the azzezsmants result in inaccurste conclusions.  |are parfunctory: knows the range of student nesds in the schoal. individualized azzeszments of student needs to
contribats to the school counseling program. The
counselor's involvement directly impacts student o
performance.
O d O O
3b  Assisting Stugents in The school counseior does not BMEMpt to help [The schoed counselors sttemipts to help students The school counssior helps students snd/or teachers (The schood counselor helps individual stugents and
Ehe an of students i, p aland  [for i, perzomal/social, and farmuizte academic, personal/zodal, and <ollaborates with tzachers and parents to formalate:
Academic, coliegs/career goals. colege/caneer pians are partially successful. college,/career plans for groups of stucents. [acndemic, perzonalfsocial, and colege canser plans.
ParsonalSacisl, snd
Collage/Carear Plans. 0
Based on Knowledge of
Student Needs
O d O O
3¢ Imteracting with The school counssior has no Specfic counseling The schood counselor displeys & narow rangs of Thet schoo! Counzssior uses a rangs of The USES 3N Extensive range of
Students Using i acquire skills in decis: ing strategies to help students acquire skills in | siretegies to help students acquire skillsin decsion  |counseling strategies to help students acquire skills
Counseling Strategies | making and probiem seving for both inberactions decision makirg and problem soiving for both rreaking and probiem solving for both interactions in decision making and probiem soiving for both
Appropriste to the with otherz and future pianning. interactions with others and future planning. with others and future pianning. interactions with others and future planning. °
Setting and Students
Serwed
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3d  Communicating with

The school counselor provides no indformation to

[The school counselor provides imited, thaugh

The school counselor provides thorough and accurate

[The school caurselor is proaciive in providing,

Familizs. familizs, about the school, the counzeling program,  |scrurate information to families, about the school,  |information to families, aboart the school, the information to families, soout the school, the
or about individuwal students. el ing program, ar ingivei g Program, or indivi: students. counceling program, or about ingividusl students
nezas through & varisty of means.
Domain 4, i

4 Refiecting on Practice

The school counselor does nat reflect on practice, o
the refiections are inaccurate o self-serving.

[The schol counselor’s reflection on practice is
moderstely acourste and objective without dting
specific exampies and with anly giobal suggestions &
1o hows it might e im proved.

]

The school counselor's reflection provides an
accurmts and abjective description of practice, dting
specific positive and negative characteristics. The
CouRselor makes some specific SUEEEStions s to how
the courseling program might be improved.

[The school counselors reflection is highly acourste
[and perozptive, citing specific examples thak were:
ot fully sucoessful for at lenst some students. The
counselior craws om an extensive repertoire to
[sugpest anternative strategies.

The: school counsedor's reports, neconds, and

The school counssdor displays dishonesty in
i ions with stugents, and the

pubiic; violate: the principles of confisentiality.

colengues, students, and the pubilic; does not violebe
comtizentiality.

]

hanesty, integrity, and conficentiaity, in interactions
with Coflesgises, stuantz, snd the public. Aduncstes
for students when nesded,

ab  Maintsining and The schoel counselor’s reperts, records, and The school counselor's reports, records, and The schocl counselor's approach to record keeping is
Submitting Accurate cocumentation are missing, lete, or inacoumte, [documentation are generily acourste but are coosmentotion are scourste and are submitted ina - (highly systematic and efficient. The counselor serves
Reconds resuiting in confusion. occasionaty late. timedy manmer. as @ mode| for colieagues.
O O O O
4c  Participatingin = The school counselor's relationships with mollesgues [ The school counselor’s relationships with collesgues | The school mounselor particpates actively in school | The schood counselor makes a substantial
Frofessional Bre negative or seif-serving, and the counselor svoids [are cordial and the counselor participates in district | and district events and projects and maintains contribution to the schood and district events and
ing i im district projects. events and projects when specificalry requested. pasitive and productine relationships with colleagues. (projects and assumes 8 lesdership role with
collengues.
O O 0 O
4d  Growing and The school counselor does not participate in [The school counselor participates in professional The school counselor seeks out opportunities for [The school counselor actively pursues professional
i pr i activities, even Bctivities that ane conwenient or are professional development based on an inhvicual development oppartunities and initibe s activities to
Frofessionally activities are Cleary needed for the enhancement of  |required and makes §mited contributions to the aspessment of peed and actively shares expertios comtribute to the profession. The counselor
skills. The courselor makes no efMort to share profession. The counseior accepts, with some with others. The counselor welcomes fesdback from  stratexically seeks and establishes 8 system for
knoiecige with collesguss and is resistant to retsctance, fesdback stakenoiders. stkehoiders. e cvmck: from stakehoiders to ensble the counsslor
feedback from stakeholcers. to develop professicnally.
O ] ] m]
4s  Showing The school counselor is honest in interactions with [ The school counselor displays high standards of [ The school courselor hoikds the highest stancard of

[homesty, integrity, and confident iality anc advocetes
#or stusents by taking = kesdership role with
collzagues.
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Appendix D — Student Performance Measures

|Student Performance Indicators, Metrics, and Operationalization (Modified in Blue, 2023-02-09)

List of Courses with a CDF, PAA, ICE. or State Test

Hold-harmless clause: A teacher who exhibits a catastrophic negative impact by including the 2022-23 student data piece, as calculated below, may
request a one-time exclusion of the 2022-23 data and only use two most recent years’ data instead. If a teacher does not have prior year Flagler data, they
cannot use this one-time option. The option must be executed in writing to and approved by the evaluating administrator.

o Grades KG - 10 (ELA)

K-2 Star Math

Student Grade, Course Associated Teacher Evaluation

Enrollment, or Triager Instrument Metric or Operationalization
A course or grade-level that triggers | Statewide standardized Achieverment:
a statewide standardized assessments & K-2, average Percentile Rank from Star (or could calculate locally)
assessment: K-2 Star Reading / EL e 3-10, average Percentile Rank from State (or could calculate locally)

Growth:

e Grades KG - 8 (Math) 3-10 FAST ELA e K-2, average Student Growth Percentile Rank from Star (or locally)
s Intensive reading courses 3-8 FAST Math s 2-10 average Growth Percentile Rank, calculated locally.
A course or grade-level that triggers | Statewide standardized Achieverment:
a statewide standardized assessments s Non-VAM Achievement Rubric
assessment: * EOCs e For 2022-23, % on grade or higher
=« Algebra 1, Geometry, o B.E.ST. Growth:
s US History, Biology, Civics, o NGSSS & Non-VAM Growth Rubric
* Grade 5/8 Science ® SSA e Linear regression of highest earned prior scale score (ELA/Math) to

current year score (scale score or percent score)
=« Not available for 11/12 Algebra or 12 Geometry

Junior and Senior English Courses
# English 3, Honors, ESOL
English 4, Honors, ESOL
English 4 College Prep
Intensive Reading

PERT Reading (see notes)

Achieverment:

» Modified PAA Rubric

» % of students earning a 66 scale score or higher
Growth:

» Not available

A course not defined above that has
a Common District Final (CDF)

Common District Final (CDF)
« Use CDF Score to

Achieverment:
¢ Non-VAM Achievement Rubric

A course not already captured

Principal-Approved Final (PAA) or

Gradebook conversion % of students on-grade or higher on course CDF
Growth:
+ Non-VAM Growth Rubric
# Linear regression of highest earned prior scale score (ELA/Math) to
current year score (scale score or percent score)
o Math prior year scores use the highest of last three year EOC’s
performance.
Student Grade, Course Associated Teacher Evaluation
Enrollment, or Triaaer Instrument Metric or Operationalization
A third-party affiliate course, + Associated affiliate or vendor | Achieverment
including AP, IB, or AICE exam » PAA Rubric
o Use CDF Score to Gradebook conversion
A course that has been identified as + Industry Certification Exam | Success:
having an associated industry + CDF or PAA (if not taking ¢ SLO Rubric
certification alignment ICE) + teacher/evaluator defined cut scores
Growth:

=« Not available

e K-2 Star Reading / EL
s K-2 Star Math

+ 3-10 FAST ELA

+ 3-8 FAST Math

above another principal-approved
instrument
School Score (default to school Statewide standardized Achievement:
score) assessments e K-2, average Percentile Rank from Star (or could calculate locally)

e 3-10, average Percentile Rank from State (or could calculate locally)
Growth:

e K-2, average Student Growth Percentile Rank from Star (or locally)

s 2-10 average Growth Percentile Rank, calculated locally.
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Appendix E — Summative Evaluation Forms

| g Engage. Ec

Instructional Evaluation Form

Employee Name Current School -
Employee Email Contract Type -
Position [/ Grade Years in District -
Evaluator School Year
Formal Observation #1 Date 5/8/23
Unsat = 124-216; NifDev = 217-308; Eff = 310-402; HF = 403-456 Time 9:05 AM
Observation #1 Points Rating
Instructional Practice Domain
Earned Possible
No Data
Damain 1, Planning and Preparation No Data 48
Domain 2, Classroom Envircnment Mo Data 178 Formal / DOE Code
Domain 3, Instruction No Data 222
No Data
Damain 4, Professional Responsibilities Mo Data 48
Formal Observation Score #1 No Data 496
Teacher Signature Date
Teacher Comments
Teacher signature i of this document and does not imply the recipier in ogreement w
Administrator
Signature
Formal Observation #2 Date aaf23
Unsat = 124-216; NifDev = 217-308; Eff = 310-402; HF = 403-456 Time 9:05 AM
Observation #2 Points Rating
Instructional Practice Domain
Earned Possible
No Data
Domain 1, Planning and Preparation No Data 48
Damain 2, Classroom Envircnment Mo Data 178 Formal / DOE Code
Domain 3, Instruction No Data 222
No Data
Damain 4, Professional Responsibilities Mo Data 48
Formal Observation Score #2 No Data 496
Teacher Signature Date
Teacher Comments
Teacher signature ind eceipt of this document and does not imply the recipient is in ogreement with
Administrator
Signature
Overall Evaluation Points Final Rating
Evaluation Component
Earned Possible No Data
Formal Observation #2 No Data 496 5LG Code
Individual Professional Learning Plan (IPLP) Mo Data 40 H
Student Perfaormance Indicator (SPI) / DOE VAM Mo Data 264 Final / DOE Code
Total Points Earned No Data 800 No Data

Teacher Signature Date
Teacher Comments
Teacher signature i of this document and does not imply the recipient is in agreement w its content.
Administrator
Signature
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