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£ W)
Norms

» Be respectful of one another

o Stay focused on meeting content and
objectives

o Electronics away unless it's an emergency
or for an activity

» Be a learner - actively participate in
readings, discussions and activities

» Please write your questions down and
submit any unanswered questions with your
evaluation at the end of the session



Hurricane Activit)'

Read and compare the two selections
about hurricanes.

* How do these two texts differ?
* What makes complex texts complex!?

* Why have students read complex text
when simple text is so much easier?



Presentation Objectives

 Share the development process of the Next
Generation ELD Standards

e Describe the key shifts in the new CA ELD
Standards

e Discuss the elements of the CA Next
Generation ELD Standards

* Familiarize ourselves with the Proficiency
Level Descriptors (PLDs)



ELD Standards
Development Process

October 2011
Assembly Bill 124 mandated revision of ELD standards
February 2012
Groups provided input on ELD Standards
March 2012-August 2012
Panel of experts appointed and developed the ELD Standards
Public review & comments
September 2012
ELD Standards presented to State Board of Education
November 2012
ELD Standards adopted by State Board of Education

- January 2013-2014

ELA/ELD Framework



Next Generation
English Language Development Standards

| FEWER Those standards that are necessary
| and essential for development and

SUCCESS;,

2. CLEARER A coherent body of standards that

have clear links to curriculum and
assessments; and

3. HIGHER Correspondence with the elevated
' standards in the CCSS.



Key Shifts

1999 CA ELD Standards
From...

Five English Language Proficiency
Levels

>

Listening, Speaking, Reading, Writing =>»

ELD Standards as “junior” ELA
Standards or as an “onramp” to
ELA Standards

>

2012 CA Next Generation ELD
Standards
To...

Three English Proficiency Levels: emerging,
expanding, bridging

Modes of Communication
Knowledge of Language Use

ELD Standards working in tandem with ELA
and other content standards and seen as
the “diamond lane” for acceleration



Key Shifts

1999 CA ELD Standards
From the idea of...

Language development focused on
accuracy and grammatical
correctness

Simplified texts and activities, often
separate from content knowledge

>

2012 CA Next Generation ELD
Standards
To understanding...

Language development focused on
interaction, collaboration, comprehension,
and communication with strategic
scaffolding to guide appropriate linguistic
choices

Complex texts and intellectually challenging
activities with content integral to language
learning



Big Idea

2012 CA Next Generation ELD
Standards
To understanding...

1999 CA ELD Standards
From the idea of...

Instruction in ELD that is separate  =» Dedicated instruction in ELD that builds
from and isolated from instruction into and from instruction in ELA and

in ELA OR that is indistinguishable literacy in the content areas
from ELA



Guiding Question #1: Key Shifts

* What Key Shift in the Next Generation
ELD Standards resonates with you!?



Walk-through the
Next Generation ELD
Proficiency Level Descriptors



Proficiency Level Descriptors Overview

e Describe student knowledge, skills, and abilities
across a continuum, identifying what ELs know and
can do

* Provide three proficiency levels:

- Emerging, Expanding, Bridging at early and
exit stages

* Guide targeted instruction in ELD, as well as
differentiated instruction in academic content areas

Pg. 8-9



Proficiency Level Descriptors Overview,
cont’d.

e Include:

> Overall Proficiency- A general
descriptor of EL’s abilities at:

* entry to/progress through, and exit from the
level

* Extent of linguistic support needed per
the linguistic and cognitive demands of
tasks, at early stages and as ELs develop

Pg. 8-9
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Student Capacities

Natree Language

EF'E'IEI" learness come to SChoo!
pomerrng 3 wide Inge of
carmpeteneies A thair Axtive
anguage sppropriate to their
ape. Thaty may have varying
svels of Pteracy in ther native
anguage depending on their
prior gxpemences in the home,
gammuniity, snd school. Az
armers of Englizh 35 & new
nEuage. Thay B3N
mEtICOETtve swareness of
what language is and how it s
used and spply this swareness
n their larguage learnng
strategies, inchuding drawng
upen knawledes of thair rative
AngUagE-

High Level Thinking with
Linguistic Support

Engish learre=s possess
cognitive abilitie: approgriste to
thiar 2ge and experience. In
onder to communicate sbout
thigir thinking a2 they lesrm
Erglizh, they may need varying
linguintic support depending on
the linguistic and cognitive
| demand of the tosk,

Overall Froficency

Err;ii:h l=arners anter the
Emeging level having Emited
receptive srd produetive Ergizh

sinlls.

&g they progress through the
Emerging lewed, they start to
rezpond to mone varied
EofmmLnicatan tacks using
lesrned words and phrases with
irCreating eate.

Ohwerall Proficiency

&= ewit From the ['11:"51:'5 R
studenis have bazsic English
eormemuneation skills in saeial
=nd academic cortets.

General Extent of Support: Substantial

Students a2 the eorly stages of the Emerging level can engage n
cormples, cogritvely demanding social and academic sctvities
FEQUIFfE I:rgu:;l: whEn |:r1:|-'|'|'r.'l:|!| substantel IIF‘E’.J;S'.‘IE support, a5
they develop more Tamilanty and ease with urderstanding and

utirg Englizk, suppart may be moderate or light for familiar tizks or

fOQiCE.

Orverall Proficency

[ En;‘"sh lesrners progress
through the Exparding level,
they rave fram being shle ta
refashion learmed phrases and
mentences in Englizh to meet
their immediate eormmurication
and lesrming needs towands
being able to increasinply
Engase in uzing the Englsh
lamguage in more complex,
eogritively demanding
atustons.

Overall Proficency

Az et from the Eitpi"ﬂ"lﬁ' level,
siudherds n vse English to leam
5ridl enerrRUnicats SBoUT 3 FIRSE
o =ooics and scademic consent

ANEEL

General Extent of Support: Moderate

Students at the sarly stoges of the Expanding bevel can engape in
complex, cognitively demanding social and sadernic actities
r:qul'rin; afguase whin prowded moderate hnguste supgort. 52
they develop inceasng e3se with understarding and wpng Englizh
im 3 variety of eontests suspert may be lght for faeniliae taske o

topics.
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Proficiency Level Descriptors for California English Language Development Standards

Lifelcng Languags L=aming

Owerall Proficiency Owerall Preficiency

Az Englich ‘earners progress At ewit from the Bridging level, || Student who have reached “pronciency” in the Englah Bnpuage a
through the Bridgng level, they | sudent ean communicate desermined by sate and/or local crteras continue to build

move from beirg able to effectvely wih vanous increasing breacsh, depth, and compiexty in comprehending snd
COMMUNCIte in wWays autiences on 3 wide range of communicating = English in 2 wide vanety of cortexts.

sporoofiate to different sasks. | famidar and new topics to mest

purpases, and audiences n 3 academic demands in 3 variety

varety of soodl and academic | of discinlines.

cortess toward: being able o
refe and enhance their English
INEUIEE COTISEALAS N 3

aroader range of cortexts.

Geners| Extent of Suppart: Light General Extent of Support: Occasional

Studenss 3t the early stoges of the Bridging level cam engage in Sudents who have exited the Bridgng leve! beneft from occasional
complex, cosnitively demanding social 3nd scademic sctivities linguistic support in their ongoing lessning of Englch.

requinng 'anguape when proviced light linguistic support. a5 they

develng increazing eate with underianding and uaing high'y

techmcal English, suppot may not be neceszary for familier sks o

topics using everyday English




Proficiency Level Descriptors

» Take a few minutes to silently, review the
Proficiency Level Descriptors. Highlight/Underline
key words and phrases that will help you better
understand them.

e With a partner or table group discuss:
What is new and different?

Key linguistic characteristics of students at
each proficiency level

The amount of linguistic support needed for
higher-level thinking at each proficiency level

) Take 10 minutes



Next Generation
English Language Development Standards

Part I: Interacting in Meaningful Ways

Part ll: Learning About How English VWorks

Part lll: Using Foundational Literacy Skills



Part |: Interacting in Meaningful Vays

Include:

Descriptors for early stages of and exit from each
proficiency level, using ELD standard structure:
Three Modes of Communication

-Collaborative (engagement in dialogue with
others)

-Interpretive (comprehension and analysis of
written and spoken texts)

-Productive (creation of oral presentations and
written texts)

Pg. 10-11



Proficiency Level Descriptors for California English Language Development Standards

Communication

At the early stages of the Emerging
level, students are able to:

occurring words and basic
phrazes in immediate physics!
surroundings;

*  resd very bref grade-
3paroprizte text with simple
zentences and familiar
vocabulary, supported 5y
Eraphics or pictures;

o comprehend famliar words,
phrazes, and questions drawn
from content areas;

o produce learned words and
phrazes and use gestures o
communicate bazic information,

»  express dess using visuals such
33 drawings or charts, or graphic
organizers, and

* write or uze famiar words and
phrases related to everyday and
scademic topics.

Englizh Language Development: Proficiency Level Continuum

Az exit from the Emerging level
studers are able to:

presentec through stories and
conversations;

o read brief grade-appropriste

text with simple sentences and
maztly famiiar vocabulary,
supported by graphic: or
pictures;

o demonztrate undesstanding of

words 3nd phrazes from
previous'y learred content

* produce Dasc statements and

azk guestions in direct
informational exchanges on
familiar 3nd rovtine subjects;

o express idea: uzing information

3nd short rezponzes within
structured contexts; and

* write or uze learred votabulary

drawn from academic content

s

At the eanly stages of the Expanding

mdlulnz.andwuand
respond to questions Lsing short

* initiate simple conversations on

* comprehend information on

familiar topics and on zome
unfamiiar topics n
liced satt

* independently read 3 variety of

grade-appropriate text with
simple sentences ;

o read more complex text

supported by graphics or
pictures;

* comprehend Dazc concepts in

conent Jreas;

¢ produce sustsined nfarmationsl

exchange: with others on an
expandng variety of topics,

* expreszidess in hignly

struciured and scafoded
academic interactions; and

* write or use expandec

vocabulary to provide
irformation and extended
responses in contextualized
settings.

Dxpanding-

Az ewit from the Expanding level,

students are sbie to

level, students are able to s ts

*  express more Comg
Mdmawwm
extended oral and written
production; respond to
questions using extended
discourse

* partiopate actively in

collaboratve corversations n all

content aress wth moderste to
light support 3: sppropriate;

* comprehend detailed

information with fewer
contextus! clues on urfamilar

Togics;
o read increazingly complex grade-

level text while re‘ying on
context ard prior knowledge 0
obtain meaning from pring;

« read technica! text on familiar

tonics supaortad by pictures or
graohcs

* produce. initiate, 3nE sustamn

3PONIINEOUS INEraCtions on 3
vanety of sopics, and

* write and express ideas 10 meet

most socal and academic need:
through the recombination of
learned vocabulary and
structures with supoort.




Proficiency Level Descriptors for California English Language Development Standards

3
At the early stoges of the Bridging

* expressincreasingly complex
feelings, needs, idess, and
odirvons in 3 variety of settings;
rezpond to questions Lsing
extended, more elzborated
discourse

* invate and sustain dislogue on 3
variety of grade-level scademic
and zocis| topies;

* comprehend corcrete and many
abstract topics 3nd begn to
recognize language subtleties in
3 variety of communicative
settings;

o read increazing’y complex text at
grade level;

* read technica’ text supported by
petures or graphics;

* produce, intiate, and sustan
interactions with increazing
awarenes: of talloring languaze
%o specific purposes and
audiences, and

* write 3nd express ideas 1o meet
increasing’y complex acacemic
demands for specific purposes
and audiences.

English Language Development: Proficency Level Continuum

2>
Az exit from the Bridgng leve’,

* particpste fuly inall
co'z0rative conversations in 3l
content areaz 3t grade level with
octasional support 32 necessary,

* particpate fuly in both
seademic and ron-academc

+ comprehend concrate and
39ziract topics and recognize
language subtieties in 3 variety
of communicative settingz,;

» read, with limited
comarehenzion dfficulty, 3
vanety of grade-level and
techrical texts, in all content

* produce. mitiate, and sustain
extended nteractions tallored to
specific purposes and audiences,
and

o write and express idess to meet
3 varety of social needs and
academic demands for specific
purpozes and audiences.

20



Modes of Communication

* With a partner, read and discuss the three
modes of communication: collaborative,
interpretive and productive

* How do the modes of communication
progress across the proficiency levels!?

/Or-u N\ Take 10 minutes



Part Il: Learning About How English
Works

Two dimensions of Knowledge of
Language:

-Metalinguistic Awareness (language
awareness & self-monitoring)

-Accuracy of Production
Pg. 12-13



Proficiency Level Descriptors for California English Language Development Standards

Enowledge of
Larguage

Apply to their leaming of English an

EFMETENE SwatEress shout:

»  differences snd smisrites
betveeen their native lanpuape
ard Englizh:

= vy in which dferent onds of
lsreuzge sre sppropniate for
different tacks, purposzes, and
audiences;

arsd how b2

= irtentionally snd purposefully
use 3 lirmited range of sverpday
vocabulsry, phrases, and
memorized stRtements and
gquestiars in English;

* e comprehensible when usng
memeszed or cogied wesds ar
phrases; and

#® gy exhibit freguent errors in
prorunEazion, grammss, and
writing conventions that often
impede mearing.

+
E
=,
&

English Language Development: Proficiency Level Continuum

—

L

4z exit from the Err-e-; ng |
bl 2

Apply W their learning of English an

swareress sbout

»  gdifferences and fmilarities
betweer their natve languape
and Englich;

® ways in which diferent kinds of
lsnzusze sre sapropriste for
different sz, purposes, and
Juderces:

sndd haw boc

= intertionaly snd purposefully
uze marly evenyday, and 3
lirnited rarse of general
sczdemic vocabulary and
damain-zpecfic vocabulary,
phrazes, ard memorzed
statemnenis ard guestions in

Englicn relamed moztly ta famiar | »

topecs,

* be comprerensible when uzing
simale or learmed phrases and
serterces: and

* pray eshibit frequent errors in
premuncistion, Srammar, and
writing conventions that
sometimes impede meaning.

At the enrf:,." stoges of the ExP:'dirE

Laply to their learping of Englizh an
expanding swafenss 3ot

diffemences and similarities
beTween their natve languape
and English

ways inwhich lanpuape may be
diferant based an tazh,
su-poze, and sodiEroe:

and how o

Atertoralby 3nd purspasefully
wse mostly everpday worsbulary,
wnd an exparding range of
pereral seademic and demain-
speofic vocabulany in English
related mmastly to familiar wopies;
evtend discourse in Fmited ways
" 3 range of conversations;
recogmnize |ansusse differences
and engage in some sel-
ranAtaring:

be comprehenzible when using
simpie and some expanded
sentences and discourse ar
tewts; and

sy mxkobit fairly fFreguent
EITars in proinno s,
Erarmemar, and writing
corvertions that may
sometimes impede mEarng,

E‘P'.Hd-.‘r'" S ——

Apaly te their leaming of English
SwErEnets shout

s differences and Smilarites
beteeen their native language
and Engizh:

= ways in which lenpuape may be
ditfarent based an task,
purpase. ard audience;

ard o b

& intentionally srd purpasefully
use both everydsy voosbulary
and 5 range of peneral seademic
and domair-specife vecsbulasy
n Englizh relsted to familar and
Al TOPEE;

= extend discoiurse in 5 varniety of
WaYE in @ range of
eoryersatinng.

= recognize language diferences.
enzage in self-manitaring 3nd
sdjust oral and writtern

SNpUagE;

* be comorehenmble when using
expanced saptences, dizeourse
or texts; and

¢ ey ehibit feirly freouent
EFFOrS iR profuncisthen,
gramimar, and writing
caryventions that ususlly de not

mnudernt-:l'ﬂ'ng.

b copame i Ml "N S

L Tsl



Proficiency Level Descriptors for California English Language Development Standards

* extend grade-level scademic
dizcourse in 3 vanety of ways in 2
range of conversations and
written textz of varying lengths
and complextes;

o recognize anpuage differences,
engage in self-montoring. and
adjust oral and written language
in 3 range of contexts;

Apply 10 their learning of Englizh 3

sophisticated awareness sbout

» differences and similarities
between their native language
and Englizh to learning English;

* ways in which language may be
differant bazed on tazk purnose,
and sudience;

and how to:

* intentionsiy 3nd purpasefully
use 3 range of precize and varied
grade-leve penersal scademic and
domain-specfic vocabulary in
Englizh related to new topics
scross the dacolines,

* exiend grade-level ademic
dizcourze in 3 variety of ways in 2
range of converzations 3nd
written texts of varying lengths
and complexities acrozs the
fiscioli

= el i
engage in selff-monitering, and
sdjust o3 and written language
in 2 range of contexts acros: the
dizciplines,

* be comprehensible when using 2
variety of grade-level expanded
dizcourse or texts on 3 varety of
topics, and

* M3y exhibit some mInor errors in
pronuncaton, grammar, and
writing comventions that do not

24



Knowledge of Language

e With a partner, read and discuss the two
dimensions of the knowledge of language:
Metalinguistic Awareness and
Accuracy of Production

* How do they develop throughout the
course of all three proficiency levels!?

P IR

D[N Take 5 minutes
(( > J )l



CA Next Generation ELD Standards:
Elements

Additional Resources to Support
Understanding and Implementation:

Appendices:

A. Foundational Literacy Skills for ELs
B. Part ll: Learning About How English Works
C. Theoretical Foundations and Research Base

D. Context, Development, and Validation

- Glossary



Hurricane Activity g

Read and compare the two selections
about hurricanes.

* What instructional supports will ELLs
(and other students) need!?



Next Steps for California

* ELD Professional development materials
produced (201 3-14)

e ELA/ELD Curriculum Framework
developed (2013-14)

* Next-generation ELD assessment
developed (2015-16)

* ELA/ELD Adoption of K-8 Instructional
Materials (2016)



Resources

California Department of Education-
http://www.cde.ca.gov/sp/el/er/eldstandards.asp

HUSD- http://www.husd.us/ell2

Santa Clara County office of Education-
http://www.sccoe.org/depts/ell/accountability/ali | 3thannual.asp

Colorin Colorado- http://www.colorincolorado.org/

Understanding Language- http://ell.stanford.edu/

Lily Wong-Filmore-
http://assets.pearsonpd.com/asset_mgr/current/2012 1 |/CCSS%20E

L7%20&%20Language%20Minority%20Students?%20Maui.pdf

CCSS implications for ELL's-
http://www.nassp.org/Content/158/pl_febl2 goldenberg.pdf

High School ELA CurriculumVideo:The Gettysburg Address

http://engageny.org/resource/high-school-ela-curriculum-video-the-
gettysburg-address

29
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