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The New Change Dynamic

Clarity

« build common
understanding and
language

« build precision in ped : 4
« develop capacity with tools Hre precision I pecadnay SUStalnablllty

« increase engagementin
and processes

it i b collaborative inquiry
- participate in collaborative | 4o ovion ond e design |+ embed learning design

inquiry learning design « explicit leadership and cydes across the whole
cycles capacity building strategy school/system
articulated - accelerate precision in
pedagogy
- amplify shared leadership
and engagement

Fullan, Quinn, McEachen, Deep Learning, 2017



Today — Focusing, Desighing and Leading
*New Tools and Templates

* Learning Re-Design

* Learning Design

* Learning Design Coaching tool

* Teacher Self-Assessment tool
* 100-day Plans AC)ENDA




OUR PURPOSE

To foster deep learning so that all learners contribute to the common
good, address global challenges and flourish in a complex world.



Why....

“If we want learners who can
thrive in turbulent and complex
times, apply thinking to new
situations and change the world,
then we must re-imagine
learning.”

Fullan, Quinn & McEachen, Deep Learning p.13,2017




Whatever the status quo is,

~ changing it gives you
. ‘b the opportunity to be

remarkable.
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. i Building Capacity
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Deep Learning Tools

Building Capacity for

Global Competencies )
Deep Learning

Designing Deep Learning
Deep Learning Progressions
Character ¢ Citizenship ¢
Collaboration
Communication ¢ Creativity ¢
Critical Thinking

¢+ Learning Design Rubric
¢ Learning Design Planning Template ¢ Teacher Self-Assessment Tool

¢ Learning Design Coaching Tool

¢+ Simple Conversation Guide
Student Friendly Deep Learning
Progressions
Character ¢ Citizenship ¢
Collaboration
Communication ¢ Creativity ¢
Critical Thinking

¢ School Conditions Rubric
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¢+ District Conditions Rubric
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Tools for Engagement

Student Self-Assessment Tool




THE LEARNING DESIGN PLANNING TEMPLATE

E As5855. what do you already know about your students? (Strengths, Needs, Interests)
g

What are the students’ knowledge, skills, Interest and needs?
How might you capture this?

Learning Outcomes: what do we want students to learn?

Curriculum Standards Deep Leaming Competencles
Review you local currculum standands. List those you will Which of the Global Competencies (5Cs)
focus on In this Leaming Opportunity might you focus on?

Success Criteria Evidence of outcomes. How will we know they have leamed it?

LISt your SUCCess CTHena In simple, explicit language. Wl the learners have the spportunity to co-construct
the success critera?

LEarming Design overview

g Provide an cverviow of the leaming design.

= What activities will learners engage In?

= \What are some critical points, both instrectionsally and for the learners?
= What products will come out of the leaming?

= What processes will support the outcomes?

4 Elements of Leaming Deslgn

Pedagogical List some of the pedagogical stratogles you will use In this task.
Practices Consider how to meet the needs of all learmers In your class.

Leamning How might partnerships strengthen the task and deepen the learning?

Partnerships Consider partnership possibiities that imvolve other leamers, adults In the
sChool emironment, those outside the school and In the community.

Learning where will the leaming physically occur?

Emvironments How will you support leamers o take risks, try new ways of thinking, learning,
presenting and reflecting.

Leveraging Digltal How might technology amplify, accelerate and connect learmers and leaming?

Implement the Leaming Design:
Note any adaptations, observations and insights as you go

i Measure: what Assessments Will You use?

How will you and others’ assess learming ?
How will you use a vanety of assassment modes, both formative and summative?

Reflect and Change: Assessing Leaming
How well did the leamning design meet the intended leaming outcomes?

After: consider how the evidence collected met your leaming goals and design expectations.

o
£
8

Reflect and Change: Assessing Leaming Design
what parts of the leamning design worked well, what can be improved?

After: talk with colleagues. What worked well? What might you Improve? How might you do that?

aZueyd pue 3ayay

Co-creating a Learning Design

© In pairs, review the Learning Design
Template (p157)

Compare this to your existing
learning design plan. How is it
similar or different?

How might the Learning Design
Template help you add depth and
specificity to your learning
experience?




PROTOCOL

21 Backward Mapping Using the Learning

Design Planning Template

Read through the mini case study “Who’s Afraid of

Algebra?” (pp 158-159)

Review the “Making connections and identifying patterns”
dimension of the Critical Thinking Learning Progression (p 136)

Learners are

developing their ability to
seek, access, explore, and
learn from multiple sources
and diverse perspectives
and viewpoints to expand
thinking toward greater
understanding, coherence,
and appreciation. They are
starting to see patterns
and make connections,
seeing the whole, not just
the parts.

Learners are able

to see relatively
simple patterns and
connections when
they are pointed out.
They are unlikely to
realize interdisciplinary
connections, (that a
concept, a learning
process, or one
curriculum area is
connected to another).

Making
connections
and identifying
patterns

Learners can make
connections between
significant ideas, topics,
questions, issues, and thinking
and learning processes they
are working with. They are
also making some connections
across artificial boundaries,
such as classes, communities,
and cultures; time: past,
present, and future; and key
learming areas or disciplines.

Learners are able to articulate
the importance of identifying
patterns and connection-
making across artificial
boundaries, especially across
disciplines. They know that
this reflects and strengthens
their understanding of the
interconnected nature of
learning and of the world and
how it works.

Learners are skilled in
anticipating and analyzing
connections, patterns, and
relationships. Learners are
well equipped to draw from
diverse sources to construct
deep understanding in an
interconnected global world.



PROTOCOL

21 Backward Mapping Using the Learning
Design Planning Template .o

P | Assess: What do you already know about your students? (Strengths, Needs, Interests)
Learning Outcomes: What do we want students to learn?

Curriculum Standards Deep Learning Competencies

SS8SS

With a partner, identify relevant
information from the case study,
and record it in the appropriate
sections of the Learning Design
Planning Template

Success Criteria Evidence of outcomes: How will we know they have learned it?

Learning Design Overview

4 Elements of Learning Design

Pedagogical
Practices

Learning
Partnerships
Learning
Environments

Leveraging
Digital

Implement the Learning Design: Note any adaptations,
observations and insights as you go

Measure: What Assessments Will You Use?

Reflect and Change: Assessing Learning
How well did the learning design meet the intended learning outcomes?

What information was missing?
W h d t I n fo rma t I on d O yo unee d to I ]
infer?

Reprinted from Cive into Deep Learning: Tools for Engagement by Joanne Quinn, loanne McEachen, Michael Fullan, Mag Gardner and Max Drummy. Thousand
ks, CA: Corwin, hitp://www.corwin.com. Repraduction authorized only for the local school site or non profit rganization that has purchased this book.
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Backward Design

( )
1. Identify
Desired
Results.
i )
fni'gﬁﬂi (2. Determine

acceptable
evidence.
Culminati 7
ulminating (" )
Assessment 3. Plan learning
S experiences and
instruction.

Learning

Events

Wiggins, G. P, & McTighe, J. (2005). Understanding by design. Association for Supervision & Curriculum Development.




PROTOCOL

23 Comparing Learning Designs

© Choose two Learning Design Examples
(pp 176-185)

© Read them, using the Four Elements and
the 6 Global Competencies as a lens for
discussion




PROTOCOL

23 Comparing Learning Designs

© Identify what the two
examples have in common.

In the middle part of the Venn
diagram, record those
similarities.
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PROTOCOL

23 Comparing Learning Designs

What might

0 Identify what is different for each i
Learning Desigh and make notes in the ,
corresponding sections of the Venn o

. you build on
diagram

?

these designs?

What are you curious
about? What information
is missing for you?

In what ways are these
examples of Deep
Learning? How are these
experiences different than
traditional lesson design?

When you reflect on
one of these designs,
what might work
with your students?

?




PROTOCOL

23 Comparing Learning Designs

9 Share your thinking with others and discuss the
guestions below.

* In what ways are these examples of Deep Learning? How are
these experiences different than traditional lesson design?

* When you reflect on these designs, what might work with
your students?

 What are you curious about? What information is missing for
you?

* How might you build on these designs?

* What might you change? s



Learning Experiences that Foster the
‘Global Competencies

Involve higher-order cognitive processes to
reach a deep understanding of content and
issues in a contemporary world

Include immersion in addressing areas or
issues that are often cross disciplinary

Integrate academic and personal capabilities

Are active, authentic, challenging, and
student centered

Are often designed to impact the world,
locally or more widely

Take place in a range of settings and
increasingly use digital and connectivity 0161




* Select and read through some
of the other Learning Design
Examples (pages 176 — 185)

* How do these examples help
develop your understanding
of Deep Learning?

* You might like to use the
placemat to record your
observations




-
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PROTOCOL

24 Using the Learning Design Planning Template

o Q Think about your students, and identify their:
e Strengths

* Needs

* |Interests

9 Identify 2-3 curriculum outcomes that you will be
addressing in your class soon. ldentify Global
Competencies that would deepen the learning.

€©) Create a Deep Learning task using the Four Elements of
Learning Design as a reference



LEARNING DESIGN PLANNING TEMPLATE

g Assess: What do you already know about your students? (Strengths, Needs, Interests)

§ What are the students” knowledge, skills, interest and needs?

- How might you capture this?
Leaming Outcomes: What do we want students to leam?
Curriculum Standards Deep Leaming Competencies
Review you local curriculum standards. List those you will 'Which of the Global Competencies (6Cs)
focus on in this Learning Opportunity might you focus on?

Success Criteria Evidence of outcomes: How will we know they have leamed it?

List yowr success criteria in simple, explicit language. Will the leamers have the opportunity to co-construct
the success criteria?

Leaming Design Overview

Provide an overview of the leaming design.

= What activities will learners engage in?

= What are some critical points, both instructionally and for the learners?

= What products will come out of the leaming?

= What processes will support the cutcomes?

4 Elements of Leaming Design

Pedagﬂgica| List some of the pedagogical strategies you will use in this task.
Practices Consider how to meet the needs of all leamers in your class.

Leamin_q How might partnerships strengthen the task and deepen the learning?

Parmerships Consider partnership pessibilities that involve other leamers, adults in the
school environment, those outside the school and in the community.

Leaminq Where will the leaming physically occur?

Environments How will you support learners to take risks, try new ways of thinking, learning,
presenting and reflecting.

Leveragmg Digital How might technology amplify, accelerate and conneet leamers and learning?

Implement the Leaming Design:
Mote any adaptafions, observations and insights as you go

Measure: What Assessments Will You Use?

How will you and others’ assess learning?

How will you use a variety of assessment modes, both formative and summative?

Reflect and Change: Assessing Leaming
How well did the leaming design meet the intended leaming outcomes?

After: consider how the evidence collected met your leaming goals and design expectations.

Reflect and Change: Assessing Learning Design
What parts of the leaming design worked well, what can be improved?

After: talk with colleagues. What worked well? What might you improve? How might you do that?

Sharing your formative
planning
* Find another pair/group

 Take 3 minutes each to
share your plans

* Presume positive intentions: this is my best thinking
at this time—my ideas can change as | learn and
grow

 Demonstrate mutual respect for everyone’s
perspective, pace and journey

* Let’s be hard on ideas and soft on people
* Employ skillful listening

* As we share, trust matters



Designing Deep Learning

1 The journey to Deep
Learning Is just that—a journey.
There IS no one pathway. 55

—DEEP LEARNING: ENGAGE THE WORLD
CHANGE THE WORLD, P. 55



PROTOCOL

22 The (new!) Learning Design Rubric

o In groups of four, each select one of the four
elements. Read through your element and
highlight the most important ideas

© Describe in your own words the main ideas
within the Element and how it becomes more

advanced.

TOOL

Learning Design Rubric

Learning
Partnerships

Limited Evidence

The learning design does not
yet actively promote stu-
dents and teachers working
In a learning partnership.

The teacher may assume a
directing role. student voice,
choice and agency are limited
and this may impact students’
sense of belonging. There

is limited demonstration of
equity between students,
teachers and others; there

Is no clear shared goal(s)
across the leaming partners
and the learning outcomes
are not transparent to all; the
measures for success are not
explicit to students.

Emergi

The learning design includes
elements of students, teachers
and others working in a leam-
ing partnership to ensure Deep
Leamning outcomes. Teachers
are starting to facilitate student
voice, choice and agency. There
are shared goal(s) for the learn-
ing that students support; there
is growing equity in the learning
partnership relationships; learm-
INg OUtCOMes are transparent
10 Students with an increasing
understanding of how it will be
measured.

Accelerating

The learning design has a clear
strategy for students, teachers and
other partners to achieve Deep
Learning outcomes for all students.
students have a sense of belonging.
student voice, choice and agency and
contribution to learning design has
been integral; there is equity in the
relationships between students, and
teachers; learning outcomes, process-
5 and expectations are transparent;
and there Is consensus about what
success looks like and how it will be
measured.

Advanced

The learning design is a collaborative
partnership between students and
teachers and others, with a clear focus
on achieving Deep Learning outcomes
for all students. Student voice, choice,
agency and contribution have been crit-
ical to improving the leaming design.

All students have a genuine sense of
belonging. The learning partnership is
driven by high levels of partner equity,
transparency and mutual benefit/ac-
countability. There are clear collabora-
tive processes and measures to enable
students to persevere and encounter
success.

Learning
Environments

The learning design does

not yet take advantage of
Interaction or student voice. It
Is unclear how students can
contribute to the leaming.
Opportunities to optimize

the physical or virtual envi-
ronment have not yet been
employed.

The learning design states how
an interactive learning environ-
ment establishes a climate and
culture for leaming. In doing.
50 the leamning design includes
strategles to engage most
students but does not yet have
clear approaches to ensure
equity or to generate student
influence. The physical and vir-
tual environments provide new
contexts for learning.

The learning design includes an inter-
active and equitable learning envi-
ronment to enable deep leaming for
all students. It includes strategies to
develop collaborative processes with
and between students and Incorpo-
rates student voice to influence the
ways we work together. Physical and
virtual environments provide diverse
contexts for learning.

An equitable and interactive learning
environment permeates the learning
design; all students are deeply engaged
and committed to collaborative pro-
cesses. Thelr voice drives leaming and
improvement.

The physical and virtual environments
within and beyond the classroom
provide rich, authentic contexts for
learning




DEEP LEARNING FRAMEWORK PLACEMAT

Character Clizenship

Collabaration

¥

Communication Critical Thinking




Redesignhing Deep Learning

* Watch the Project Root Video

 Notice how the teachers used the
Four Elements and Global
Competencies

* Record your observations on the
large placemat at your tables




Troy Schools Project root
video



Redesigning Deep Learning

Referto t

How wou

* Record your thoughts in a different color
marker and be prepared to share back

ne learning Design

d you strengthen t

_earning experience?

your thoughts

Learning
Partnerships

Rubric

Learning
Environm

nis Deep

.
Learning Design Rubric
I

Limited Evidence

he learning design does not
/et actively promote stu-
dents and teachers working
in a learning partnership.
hie teacher may assume a
directing role. Student voice,
choice and agency are limited
nd this may impact students’
ense of belonging. There
s limited demonstration of
equity between students,
eachers and others; there
s o clear shared goal(s)
learning partners
nd the leaming outcomes
‘€ N0t ransparent to al; the

measures for success are not

xplicit to Students.

he learning design does

not yet take acvantage of
nteraction or student voice. It
s unclear how students can
contribute to the leaming.

onment have not yet been
employed.

Emerging

The learning design includes
elements of students, teachers
and others working in a learn-
ing partnership to ensure Deep
Learning outcomes. Teachers
are starting to facilitate student
voice, choice and agency. There
are shared goal(s) for the learn-
ing that students support; there
is growing equity in the learning
partnership relationships; learn-
ing outcomes are transparent
10 students with an increasing
understanding of how it will be
measured.

The learning design states how
an interactive leaming environ-
ment establishes a climate and
culture for learning. In doing
50 the learning design includes
strategies to engage most
students but does not yet have
clear approaches to erstre
equity or to generate student
influence. The physical and vir-
tual environments provide new
contexts for leaming.

DEEP LEARNING FRAMEWORK PLACEMAT

Accelerating

The learning design has a clear
strategy for students, teachers and
other partners to achieve Deep
Learning outcomes for all students.
Students have a sense of belonging.
Student voice, choice and agency and
contribution to learning design has
been integral; there is equity in the
relationships between students, and
teachers; learning outcomes, process
es and expectations are transparen
and there is consensus about what
success looks lie and how it will be
measured.

The learning design includes an inter-
active and equitable learning envi-
ronment to enable deep leaming for
all students. It includes strategies to
develop collaborative processes with
and between students and incorpo-
rates student voice to influence the
ways we work together. Physical and
virtual environments provide diverse
contexts for learning.

Advanced

he learning design is a collaborative

artnership between students and

reachers and others, with a clear focus

N achieving Deep Learning outcomes

for all students. Student voice, choict

gency and contribution have been crit-
I to Improving the learning desig

I students have a gentine sense of
belonging The learning partnership is
riven by high levels of partner equity,
ransparency and mutual benefit/ac-
ountability. There are clear collabora-
ive processes and measures to enable
tudents to persevere and encounter

ble and interactive learning
nvironment permeates the learming
lesign; all students are deeply engaged
nd committed to collaborative pro-
esses. Their voice drives learning and
improvement

he physical and virtual environments
‘within and beyond the classroom

rovide rich, authentic contexts for
learning




Lunch break
45 minutes!
...resume at 12:25







Building Capacity
for Deep Learning

£ £ Making this kind of
learning the norm for all
schools and classrooms
doesn’t happen by chance. ,,

—DEEP LEARNING: ENGAGE THE WORLD
CHANGE THE WORLD, P. 132






* Presume positive intentions: this is my best thinking at
this time—my ideas can change as | learn and grow

 Demonstrate mutual respect for everyone’s
perspective, pace and journey

e Let’s be hard on ideas and
soft on people

 Employ skillful listening
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* As we share, trust matters




PROTOCOL

23 Using the Learning Design
Coaching Tool

Review the Deep Learning Design Coaching Tool.

Which questions do you think are the most
helpful in coaching peers (or yourself) aroun
their learning designs?

Learning Design Coaching Tool

Stage of the

Collaborative
Inquiry Cycle

Assess—use the Deep
Learning Competency
Framework to identify
student progress,
strengths, and needs.
Combine with student
achievement and
interests to establish
learning goals.

Questions/Input to Consider

Deep Learning Competencies
« Where are students on the Deep Leaming Progressions? What evidence
are you using to make good professional judgments?

Achievement and Interest Data
+ What are students’ knowledge, skills, interests, and needs?
« How are you capturing this information?

Links to National/Local Curriculum
= What national/local curriculum goals and
standards should be incorporated?

Notes, Documents, and Links

Design—work with
peers, students, and
families to use the Deep
Learning Progressions

to design Deep Learning
Tasks steeped ina
real-world problem or
challenge of relevance to
the learners.

Deep Learning Competencies and Content Areas
=+ Which Deep Learning Competencies are you
targeting for this learning task?
+ What content areas will provide the problem/challenge context?

Deep Learning Task Design
* Whatis the driving question?
+ How will students and others be engaged in designing the leamning task?

Deep Learning Success Criteria

+ How will students be engaged in designing/understanding
the learning criteria and assessment methods?

+ Is their role clear?

Learning Design Elements

How will you create a learning partnership with students and others?
Is the learning design steeped in a real-world

problem of relevance to the leamers?

How will you focus on development of Deep Learning Competencies?
How will you leverage digital to accelerate and deepen the learning?

.




Learning Design Coaching Tool

Stage of the Questions/Input to Consider Notes, Documents, and Links

Collaborative
Inquiry Cycle
Assess—use the Deep Deep Learning Competencies

Learning Competency i » Where are students on the Deep Learning Progressions? What evidence
Framework to identify are you using to make good professional judgments?

student progress, ‘ Achievement and Interest Data
strengths, and needs. : » What are students’ knowledge, skills, interests, and needs?

[XET L]

C(}ml]ine with student + How are you capturing this information?
achievement and

FEAFARTEFA AR A FRE R R

AP TR ETETA T A YUY T PUR AU TEPY R AT PV

interests to establish : Links to National/Local Curriculum
learning goals. : = What national/local curriculum goals and
: standards should be incorporated?

LRELLLLE LI LI RISl AL I LI IE Il Ll iy L) ii.li bl B bk B Rk Bk ko B o Sl ok Rkl bk ok bl ook o kb ok loho bl kool okl okl ok bl Bk R bk R Iil‘liiifii LLL LI LR L LI A Ll LRI LI LAl SRl Il L L LI Al L IRl e Il ] 1t] iii

Design—work with : Deep Learning Competencies and Content Areas
peers, students, and « Which Deep Learning Competencies are you

families to use the Deep ! targeting for this learning task?
Learning Progressions = What content areas will provide the problem/challenge context?

to design Deep Learning
Tasks steeped in a

EraEE
PR RN F AR R

Deep Learning Task Design
* What is the driving question?

L e e b Ll

ETETIRTETAPNETEEU PP TPV N

NP FTEFAFNETERS
(LTI ERA TN PP R P

real-world problem or « How will students and others be engaged in designing the learning task?
challenge of relevance to ) o
the learners. : Deep Learning Success Criteria :

* How will students be engaged in designing/understanding
the learning criteria and assessment methods?
* |5 their role clear?

(LISINLELL]
ETETEETET

[TTYTRY

i Learning Design Elements

+ How will you create a learning partnership with students and others?
i » |5 the learmning design steeped in a real-world

problem of relevance to the learners?

s How will you focus on development of Deep Learning Competencies?
i e How will you leverage digital to accelerate and deepen the learning?

--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

FYRYR PR ETN ARSRA T FRREY VAN
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Stage of the Questions/Input to Consider Notes, Documents, and Links

Collaborative
Inquiry Cycle

LLELL LIRIT ST LI AT I I L LI IRIL Ty LY} #i.:i LLIAIRILILELL LRI ITI T L LI LI AT TSI LIl I RI LTIt L LI I RL LI L LI EIL IRt LI YL ITI T I LY LIRTIL I L. LL} ii.:i LILLIEIT IR TR L LI LR I IRt I LT LIRIT It LY LI I IR L L L I LIl L LI ELE ]

Implement the + How will you build meaningful collaboration

Learﬂiﬂg—implement through Iearning_pgr‘_cnerships? _ _

the Deep Learning Task, + How are you npi_:lmlzm_g the learning environment for success?
leveraging digital to . Hnww_lll you build rapid cycles of student self;’peer
accelerate and deepen formative assessment to accelerate the learning?

learning.

rarusrn [IETITR LR LEY

Measure, Reflect,
and Change—use

a range of evidence to
measure the outcomes
of the learning and
effectiveness of the
design so that you

can reflect on what
works and what can be
improved.

LR IRy L e P R L e LR Py L e e R L P L e L e Py L P PR L e Ry LR P I P PR L O LN L P IR P L PN LN BN L Y oY

Measure the Learning Outcomes
s How will products and performances be assessed?
« How will you provide summative feedback and to whom?

LRI R I I e P L P R R Ry L P P LR Y L L P I R R L R L P I e R L P L L e LR P Y L

Reflection & Improvement

+« What structures and processes will you use to reflect on the learning
task implementation and outcomes—individually and with peers?

s How will you collaboratively go about changing
and improving this learning task?

TR T AT T AT AT PN AT AT R TR T CT AU CF AT ATATA PR PR AT ST ETRTATACACNEY PV PRLAT
L TR ey e R e e P E L T e E P P P R ey ey P R R R R E R PR Y Y
AP PN P AT NP PR PN TP PNV FU P AT FE PRV VAV A PP P YRR

LE R ey ey ey L P Py Y P P PR Ry Py P T R R R R R PR PR R R L Y
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(TTIET L] (LR IT PR I E T L RN LN P I Ry L Py L ey LN Py I e Ty LR Ry I e Y e ey L e P PRIy Ly E I ey P P Ly Ey LN F I RN L L P L Y P N Py L IR EY L Ry RN RN L P P L P Y N LR EY I R EY I S P R R L P P L PN LN P Ty I T

Source: Quinn, 1, & Gardner, M. Copyright & 201% by Education In Motlon (Mew Pedagogles for Deep Learning™). All rights reserved. Reproduction authonzed for educational use by educators, local school stes, and/far
Nancommerclal ar nonprofit entties that nave purchasad the book.



PROTOCOL

23 Using the Learning Design
Coaching Tool

As a simulation, watch the video Grovedale West PS
Library Malaysia.

Jot your notes in the right-hand column of the tool.

What are the three questions that you would like to
ask the teacher?

What questions from the coaching tool would you
use to prompt them to strengthen their learning
design?




Mini Library in Malaysia Grovedale video
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PROTOCOL

31 The Teacher Self-Assessment tool

| o 9 Complete the Teacher Self- Assessment Tool
B individually.

@ Reflect on your results and Complete Part One of
the Deep Listening Exchange Organizer.

Form groups of four.

€© Share one area of confidence and describe the
practices used regularly.

Repeat for each group member. (10 minutes)




Deep Listening Exchange Organizer

Part One: Exploring our confidence

What is something | fieel
: confident about?

Teacher Self-Assessment Tool Conent  Confess  Conmdent  Detorp

In Others

at do | do in my practice that
i exemplifies this?

Learning Craate mmlmt Imrnlnggoals and wpucmlons in par‘tnwshlp with students
: Partnerships

Part Two: Exploring where we want more confidence
i Prompts t0 support the deep listening exchange:
what | heard her or him say was . ..
One assumption | hear him or her makingis . . .
f = Aquestionthat could be askedis . ..
» I'mwondering if he or she has ever tried . . .
+ What she or he hasnt menticned is . . .

Facllltam cpportunltns fcr swdmts 1:: Inam frcm a rang;n of Imrnlngparmnm : : : :

u;a coll&bu’atw pro::usms to |nc||.|dn par‘tnars |n smdmtlmmlng

 Build and facilitate relat mshlps 'Ihat dwulop mlf-mg:.l lation, purmmrancn, b-nlmg;lng : : : :
Learning Eraatua Iaamlng mmrmmmtthat |s |n1nra-:11w, s‘tudnnt -:untumd produ-::twu
{ Environments £

AL NS SN S
v s T Sl B
iy A R
s o N R N

| Protocol: Person A Rest of the Group

: USE physl cal and \rlm.lal envi mnmentswn:hln und ba\rmdthe classmom as rlch cmtmvts for }earnlng :

Person A shares: (2 minutes) Area and why is this a challenge Listening and taking notes

+ Area for confidence building
i« Why is this a challenge

- that scaﬂddthm kmg ;mj |m|3 d cm]p}m(w

: I srgn I:Jaap Laamlng
uxan hrmd rapan:mra nfs as tn dmralnp tha Deap Laﬂrmng l::nrnpatan c|as
Usa stmtslglas ta ar@ga, mutﬂata, and anahlaall studants tu cnntrlhuta tn tha cammon guud
uxaa vannfy oflmmmgr and assassrnant stmtnmas tn nld and parsomhza thn Iaamu'g procass

Prmru:la studant d1u|ca tn incraase ar@lgamantand mntnrﬂhun

Em‘a st:u dants ||-| rapm cyclas nfsaﬂand pgarfagdtmck tn prnmnm mm:ngnmnn
T i Rest of group: (5 minutes) ¢ Listening and taking notes ¢ What is the challengs?

+ What is the challenge? What might support Person A?

i+ What might support Person A? :

Leveraging Fustar studantlnnuu'ﬂhnn ta use dlgﬂal tn :Iaepan Immlng crmta knuuﬂadgq, and ap pry' :Itgﬂﬂl in |nn|:\'|.|'ﬂt|'|n;|1.||'¢1'g|I
! Digital

usa uwl m ||-| am“ 9 mand mwmmn anu amplfy |m|-|-|||-g e

Scaﬁok:l lua mlng pmcnssns l.slng dﬂltﬁl

i Emhb mnnuctlrg and cclhboratlng bcalhrand gbhally

Fosmrd Itﬂl crhmnshlp and parsonalsafnt;r

sources Quinn, L Copyright®@ 2019 by Education in Motion (New Pedagogies for Deep Learning™). Allrights reserved. Reproduction 8 uthorized for educational use by educators, local schod sites, a ndfor noncommercial
or monprofit entities that heve punchesed the book.

* Form groups of four.

: Person A: (2 minutes) Key points and next step Listening only

What are key points?
What strategies might help?
i = What is one next step?

* Share one area of confidence and describe the practices _ _ _ :
used regularly. Repeat for each group member. S ————

by educators, local schial sites, andéar nancommercial or nenprofit entities that have purchased the book.




PROTOCOL

31 The Teacher Self-Assessment tool

o Select an area where you want to develop more confidence or expertise.
Person A shares the area and why it is a challenge. The other three
members of the group listen, take notes and do not interrupt. (2 minutes)
The other group members talk among themselves to discuss what they
have heard Person A say, how they understand the challenge, and what
might be helpful. The prompts support the discussion. Person A takes
notes and listens without interjecting. (5 minutes)

Person A then responds to what has been discussed/ suggested and
identifies key points or strategies that may help to build confidence in the
area. Person A also identifies one next step. (3 minutes)

If time allows, someone else assumes the role of Person A to share their
challenge, and the protocol is repeated




PROTOCOL

32 The Teacher Self-Assessment tool in

Teacher Action Plan Organizer: Example

action

Identify three areas on the
Teacher Self-Assessment Tool
where you noticed the need
for more confidence.

Choose one of the three areas
you would like to focus on.
Read the Teacher Action Plan
example.

Fill in the blank Teacher Action
Plan Organizer.

{ Of those descriptions, pick one th
¢ you would like to work on.

{ What is the one teacher action from : “yse wudent vaice ay a driver or learwing design and. improversent™”
i the Teacher Self-Assessment that |
¢ choose to focus on? H

whatdoesmatlmkllhe|M.+,..“5.1.m,h
: specifically? (3 descriptions) 11 ki 1 { questions

£5. eacher talking les
Feacher talking leys i

T T R
: behavior look Ike/Sound lie inthe . perspectve, experfise aesiment g for support
: classroom? (3-5 descriptions) P+ wore vitual cust around the room

;- mﬂhmm{rvmbni*hrquﬂmmlmﬂmﬂﬂ :
- qﬂm-in!ﬂlmw wore fudents to owtribute lmfnmf intervenes

i Of those descriptions, pick one o it time
: small action that youwould ke to

; focus on. i i
What would success of that small - waiting § gecomds lu;{m; Juraping in fo anpwer dudent quertiong i
action look like? = lews emply praise: ot affirming right or wrong but probing students to

H elaborate on their Huﬂun’
£+ shudend itening to aw retpecting each other

 What would be your plan for two . gare with the studenty my intestion fo use more wait fime and how it
¢ weeks? (Limit your plan to 3-5 contributes fo their learming H
strategies.) = wo-oeate what rﬁlfnrtfll] |i'.hnin1 n{. each other looks like

= aik udents for help—to remind me to wait wiing vitual aes
;- M‘tEor{»uMmii-wnjwhmllmmMmh :
i+ atk a peer fo come in and watch me Jor 20 min. Magbe wllect data and
Mrﬁmtkhmf

colleague | will check in with is Alee  onidate) ]-’alumqr, 19

e eI T e T

i+ My own Thinking and questions are dearer when | use wait fime

I+ The qualify of the studant angwers iy improving

:- Two studenty who have ot particpated much this semester are mow putting up hands to anwer
i Students are beginming to give each other wait fime when they collaborate

il !llqtm‘ﬁomlMu\l\eﬂ!.qmMhul.mr‘H\vacMo{.hlmnw!h@h’hw‘lmm&lmﬂuﬂlhnﬂ
: respect wait time.

io Alex refers to waif time ay “Hhink time” and i explict with fudenty

£ Alex looks at her feet and touches her forchead fo Signal o students that they need time o think




Teacher Action Plan Organizer

i What is the one teacher

i action from the Teacher

! self-Assessment that |

i choose to focus on? i i
i What does that look like

: specifically? (3 descriptions)

Dflhosedescr |pt|onsp|cknne
i that you would like to work on

 that behavior look like/

{ sound fike in the classroom?

 (3-5 descriptions) :
B
: one small action that you

; would ke to focus on. : £ £ school leaders model being learners
Ewhatwoyld success of that themselves by actively participating in

. smallaction fook fke? tackling new approaches. They don't

: : simply send teachers to workshops but

: What would be your plan learn alongside them, and this immersion
i for two weeks? (Limit your . . .

| plan to 3-5 strategies) in learning has the added benefit of

| : ’ building trust and relationships. § 9

Colleaguel e
: on (date)

—DEEP LEARNING: ENGAGE THE WORLD
CHANGE THE WORLD, P. 70

i check in: Personal reflection on my progress: H

! Reflection: Discussion points with colleague: i




FIGURE 11.1
Five Learning Conditions That Impact the Diffusion of Deep Learning
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TOOL

School Conditions Rubric

Dimensions

: Deepening
| the Leamning

| Measures
: and
| Evaluation

Limited

Emerging

I The relationship between

I'school curriculum and deep

1 leaming competencies is
unspecified.

| A framework for deep learnin
| is beginning to develop butis
1 hot understood by all or used
| consistently

I to guide leaming. Individual

I teachers and leaders are

I innovating independently.

I Few coaches and personnel
are dedicated to supporting
deep leamning. Collaborative
practices such as
collaborative inquiry and
moderation are not well
understood and are used

| infrequently.

Accelerating

The relationship between Deep
learning and local curriculum is
beginning to be articulated.

Some goals to improve precision
in pedagogy have been
identified but the strategy for
improvement may be unclear or
implemented inconsistently.

Deep collaborative practices
such as collaborative inquiry
and protocols for examining
student work may be used by
some teachers but there is
not consistency of practice or
support.

I Evaluation of student success
| and achievement continues
I'to rely on a narmrow range
of indicators (e.g. tests and
a small number of work
products) to measure and
I track success.

| Teachers and school leaders

| may be using the New

I Measures to develop a shared
I language and understanding

I of Deep Leamning, but Deep

I Learning conditions, design

I and outcomes are not yet

I measured or assessed.

L ———

Advanced

Learning and pedagogical goals are
articulated and the link between
deep learning competencies and core
curriculum standards is visible. A
comprehensive framework for deep
leamning is used widely to design and
assess deep learning experiences.

Resources and expertise for creating
collaborative leaming structures are
becoming more consistent across

the school, as are deep collaborative
practices such as collaborative inquiry
and protocols for examining student
work.

Mixed-method assessment
praciice is beginning to develop,
as a wider and more diverse
range of evidence sources is
used to measure and track
progress and SUCCess.

Capacity building supports for
using the New Measures and
designing meaningful
assessments are beginning to
develop.

Some teachers and leaders are
beginning to use the New
Measures to design deep
learning experiences, measure
student outcomes, and measure
conditions for deep learning.

Source: Quinn, J, & McEachen, J. Copyright@2017 by New Pedagogies for Deep Leamning TM (NPDL)

'Illl NN N NN A NN NN AN NN N A

Leamning goals for deep learning
competencies, goals to improve
precision in pedagogy, and
requirements of core curriculum
standards are clearly articulated and
integrated consistently with visible
impact.

A comprehensive framework for deep
learning is understood by all and
used consistently across the school
to design and assess effective deep
learning experiences.

Collaborative inquiry is used to monitor

progress in impacting leaming at all
levels, and protocols for examining
student work are used consistently
across the school.

Teachers and leaders demonstrate
the capacity to assess, develop and
measure;

Student growth on the Deep
Leaming Progressions

Conditions that enable deep
learning to occur

The effectiveness of deep learning
design in facilitating deep learning
outcomes

Local/national priorities and

curriculum are linked to and
accelerated by deep learning
experiences, which are moderated
through a structured process.
Teachers are beginning to design

new assessments for deep leamning
that more clearly demonstrate deep
leamning as it occurs.

The development and measurement of
deep leamning is pervasive throughout
the school, and used to focus

capacity building efforts. Measures
are compared across years and time
periods and demonstrate consistent
growth.

Deep learning experiences
demonstrate clear alignment between
curriculum and deep leamning goals,
and are formally moderated both
within and between schools to

establish reliability. Feedback is shared i

and leveraged to deepen learning
design.

Assessment practice reflects a deep
knowledge of students’ interests

and needs and uses a wide range of
evidence to determine progress and
learning.




School Conditions Rubric: Key Ideas Organizer

Dimension Key Ideas

: Vision/Goals

Read your assigned dimension of the School
Conditions Rubric.

e Person 2 Leadership

: Collaborative ‘

e Person 3 Collaborative Cultures e

e Person 4 Deepening the Learning

{ Deepening

e Person 5 New Measures and Evaluation the Leaming

Formulate the key ideas from your dimension
share with your group. |



Planning for
Deep Learning




The Coherence Framework

Focusing Gultivating
Direction Gollaborative

Gultures

Leadership

O
O
-
®
-
®
-
2,
(>

The Right Drivers in Action for
Schools, Districts, and Systems

Securing Deepening
Accountability Learning

QTS CORWIN

Fullan & Quinn. Coherence: The Right Drivers in Action for Schools, Districts and Systems, Corwin, 2015
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Fullan & Quinn. Cohere he Right Drivers in Action for Schools, Districts

iy

» and Systems, Corwin, 2015




The Cocherence FTrameworhk

Focus is not just a matter of having Collaborating is not about just
uplifting goals. It is a process creating a place where poeple feel
involving initial and continuous good but rather about cultivating

engagement. the expertise of everyone to be
focused on a collective purpose.

Purpose Driven ® Culture of Growth
Goals That Impact ® | earning Leadership
Clarity of Strategy ® Capacity Building
Change Leadership ® Collaborative Work

Leadership

We must shift to a deeper
understanding of the process of
learning and how we can influence it.
This requires knowledge building
partnerships for everyone engaged.

The best approach for securing
accountability is to develop conditions
that maximize ‘internal accountability’
and reinforce internal accountability
with external accountability.

® Clarity of Learning Goals
® Precision in Pedagogy

® Shift Practices Through
Capacity Building

® |nternal Accountability
® External Accountability

There has never been a (Leadel‘ohip

more important time to be

your own leader. Be a
coherence maker in chaotic times! ® Develop Leaders at All Levels

® Master the Framework




Taking Action Assignment

1. Complete your 180-day—42 day
plan. Include steps to:

* Share Deep Learning with your
school/colleagues

* Design/teach a Deep Learning
experience

Bring plans and artifacts to our
next session

2. Complete the School Conditions
Rubric



The New Change Dynamic

Clarity

« build common
understanding and
language

« build precision in ped : 4
« develop capacity with tools Hre precision I pecadnay SUStalnablllty

« increase engagementin
and processes

it i b collaborative inquiry
- participate in collaborative | 4o ovion ond e design |+ embed learning design

inquiry learning design « explicit leadership and cydes across the whole
cycles capacity building strategy school/system
articulated - accelerate precision in
pedagogy
- amplify shared leadership
and engagement

Fullan, Quinn, McEachen, Deep Learning, 2017



100 Day school Deep Learning Plan

100-Day
42 day ©

School

Deep Learning
Plan




btaf‘f Capacity Building Planning Template

Questions to Prompt Planning Ouwr Initial Thinking

* What do we know about how our staff engage
in learning?

* How does our staff engage collaboratively?

+ What does the School Conditions Rubric tell us
about their strengths and needs?

® What aspects of the Framework are the staff
already familiar with—how might that provide
an entry into the learning?

® What is the biggest need in order to nurture a
deep learning culture among staff?

® What 3 key learnings would you expect them to
“take-away” from the day?

® How will you engage the staff, so they are deep
learners?

» How will you engage their
voice/agency/collaboration?

« How will you model the 4 Elements of Learning
Design?

+ What might be a good entry point?

» What strategies were used during the 2 Day QIT
Capacity Building -Institute that worked well for
us and might work well for them?

+ What protocols and tips are in the book that
could support our staff-learners?

*  What next steps/expectations will come out of
the day's learning?

=

(]
‘®

[}
o

»  Who will do what to get the day ready from
beginning to end?

+ What resources, technologies and logistics need
to be prepared?

* What will we look for as evidence that the day
has provided meaningful learning?

* How will you know if the staff have learned and
engaged with Deep Learning?

*  What might be a variety of ways to collect staff
voice?

o What parts of the day worked well? What might
you improve for next time?

*  What might be the next step in this learning we

should consider and when should we facilitate

this?

Measure, Reflect
Change



Reflect.....

Over the last 12

| months...what got you
excited about Deep
Learning?




What will excite and
engage your Teachers?



Bryan video
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GLOBAL DEEP LEARNIN

good at learning
good at lifé™™ ™"

2019

Imagine a world where
students are good at

" learning and good at life.

Now imagine you can
make it a reality.

We invite you on a journey to the powerfully possible.
Join the global deep learning network as we meet to
share transformative solutions for creating a world where
all kids cultivate meaning, well-being, and relevance

) the classroom and beyond. Awaken your ideals,

tore your hope, gather strategies and meet front-line

champions from Australia, Canada, Finland, Hong Kong,

etherlands, New Zealand, United States, and Uruguay

who are reshaping learning and taking kids deeper.

TORONTO,
NOVEMBER 11-12, 2019

o
@

New Pedagogies for |
Deep Learning

A GLOBAL PARTNERSHIP




Agenda

MONDAY, NOVEMBER 11, 8:30 AM-6:00PM

Day 1

AM Opening Ceremonies
Students with Purpose

Insight Session 1
Remembrance Day Observation
PM Deep Disrupters
Insight Session 2

Thought Leader: Jal Mehta
Michael Fullan and Jal Mehta in conversation
Networking Reception

TUESDAY, NOVEMBER 12, 8:30 AM-4:30PM

AM  Opening Session
Thought Leader: Dr. Jean Clinton

Insight Session 3

P Meet the Mobilizers

Insight Session 4

Thought Leaders: Michael Fullan & Joanne Quinn

NPDL Non-member
US$995

NPDL Members
US$895

Members Early Bird

US$795 until June 30

Fairmont Royal York
100 Front St W, Toronto M5J 1E3

p . New Pedagogies for
A h Deep Learning

A GLOBAL PARTNERSHIP

New Pedagogies for Deep Learning:

We are fostering deep learning so that
all learners contribute to the common
good, address challenges and flourish in
a complex world.

ation and registration here: https:/npdl-events.eventsmart.com/

-




-engage the world |
change the world Py

‘ .

No

Thankyou fo all your work,

Up until today,
And moving forward....

Don’t hesitate to get in touch...
max



