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Chapter 1: HLPUSD Mission and Vision Statements

Partners in Your Child’s Future
Our Mission 

The Hacienda La Puente Unified School District is dedicated to maximizing the talents, interests,               
and abilities of all its students, enabling them to meet the challenges and opportunities of a changing                 
world. The district curriculum is based on the California State Frameworks. Classroom instruction is              
integrated, thematically applied, technologically integrated, and sensitive to the individual learning           
styles of students and the needs of the multicultural community we serve.

Our Guiding Principles 
Our commitment to partnerships exemplifies our Board’s Guiding Principles. Our Board believes 

students, parents, staff, and community have a shared responsibility:
● We believe students, parents, staff, and community have a shared responsibility for the

establishment of a professional culture built upon dedication, honesty, integrity, pride,
perseverance, collaboration, teamwork, mutual trust, and respect.

● We believe students, parents, staff, and community have a shared responsibility for
recognizing the diverse learning styles and individual needs of our students and ensuring all
students meet high learning standards.

● We believe students, parents, staff, and community have a shared responsibility to create a
learning environment reflecting our community's diversity that is safe, clean, supportive, and
responsive.

● We believe students, parents, staff, and community have a shared responsibility to protect and
preserve the short-and long-term financial well-being of the District.

The Dual Language Immersion Program in Hacienda La Puente Unified School District (HLPUSD) 
schools was first implemented in 2009 with the Mandarin Chinese Dual Immersion (DI) program at 
Wedgeworth Elementary School.  Spanish DI programs began at Los Altos Elementary and Valinda 
School of Academics in 2013-2014. In the 2016-2017 school year, Cedarlane Academy implemented 
the Korean Dual Immersion Program beginning with Kindergarten and middle school Mandarin DI 
Program beginning at the sixth grade. 

DI Program Goals and Models
The three major goals of Dual Immersion programs are for students to achieve:

● Bilingualism/bi-literacy in the target language (Korean, Mandarin, or Spanish) and English
● High academic achievement in two languages
● Cross-cultural competence
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The two main DI program models at the elementary level are known as the 90/10 and the 50/50                   
models. In the 90/10 model, the amount of time spent with each language varies depending upon the                 
grade level. Students at the Kindergarten and First grade spend 90% of their instructional time taught                
in the target language and 10% in English. English instruction increases by 10% each year beginning                
in grade one, to reach 50% target language and 50% English instruction by grade four. In the 50/50                  
model, students are taught half the time in the target language and the other half in English,                 
kindergarten through fifth grade. At the middle school level, the partial immersion model includes two               
class periods in the target language. The target language is maintained at the high school level with                 
advanced coursework in the target language.

Chapter 2: Dual Language Immersion Education Benefits and 
Research Findings 
A Dual Language Immersion Program is designed to maximize the benefits of second language 
learning for student participants based on the premise that the earlier a child is introduced to a 
language, the greater the likelihood that the child will become truly proficient. 

The program design is evidence-based. A significant body of research has established many benefits 
for learning a second language. These benefits are cognitive, academic, economic, and social in 
nature. Additionally, learning other languages encourages students to participate actively in an 
increasingly interdependent world and an international job market by offering students the opportunity 
to develop multilingual proficiencies.  California schools are facing rapidly changing demographics 
and working not to squander the linguistic capital that families and students possess.  Students who 
participate in Dual Language Immersion programs will be able to develop skills throughout their K-12 
experience that will serve them well in the local, western region, and Latin American and Asian 
countries. 

Research-based Benefits for all Students in TWBI/DL Programs

1.The “additive bilingual” immersion setting allows all students to learn two languages simultaneously
without losing one to learn another (Howard, Sugarman, Perdomo and �Adger, 2005).

2.Second-language learning enhances comprehension in the native language.  Second language
learners apply these reading and language analysis skills to their native language (Thomas and
Collier, �2002).

3.The mental discipline of learning a second-language system increases intellectual  �flexibility and
translates into higher achievement in all subject areas. The longer the exposure to the second
language, the more significant the cognitive advantages to the student (Genesee and
Lindholm-Leary, 2009).

4.Knowledge of more than one language enables people to communicate in a variety of cultures and
settings. A heightened level of multicultural awareness and communication skills foster intergroup
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contact and appreciation (Cummins, 1986; Ager 2005).

5.Second language course content naturally explores social studies, math, science, and the arts,
facilitating interdisciplinary perspectives and cross-cultural understanding (ACTFL 2006).

6.Proficiency in other languages enables learners to gain direct access to additional sources of
knowledge as well as understanding about the similarities and differences between the structures of
the languages they know (ACTFL 2006).

7. Immersion helps close the achievement gap between English Learners and their English Only
counterparts.  Research shows that English Learners �have a higher rate of success in Immersion
Education versus English mainstream. This is because students have maximum access to the
curriculum and the opportunity to develop literacy and academic skills in both their native language
and English in an instructional setting that values both languages and cultures (Genesee and
Lindholm-Leary, 2009).

8. Students studying two languages have a more positive self-concept and are more likely to remain
in school and attend college than English learners in mainstream English classes (Thomas and
Collier, 2002).

California State Seal of Bi-literacy

The State Seal of Bi-literacy (SSB), established by Assembly Bill ​ ​815 (Brownley, Chapter 618, and 
Statutes of 2011), became effective January 1, 2012, and provides recognition to high 
school students who have attained a high level of proficiency in speaking, reading, and writing in one 
or more languages in addition to English. Each school district or direct-funded charter 
school that confers with the SSB is required to maintain appropriate records in order to identify 
students who have met the established criteria for the award and to affix the SSB insignia to 
the diploma or transcript of each qualifying student. University and college credit in foreign language 
will be given. 
School districts in California offering Dual Language Immersion or Two-Way Immersion programs are 
encouraged to adopt a Seal of Bi-literacy Board Resolution that indicates a commitment to the 
preparation of their Dual Language program students. As a result of 8-9 years of study in two 
languages, students will be able to advance into the secondary programs fully prepared to participate 
in either advanced placement or honors coursework in the language they have been studying during 
elementary and intermediate school years. Dual Language students may be awarded “bi-literacy 
pathway awards” in accordance with the State Seal of Bi-literacy guidelines to motivate students to 
continue developing their first and second languages.  The awards can be presented after both 5th 

5 



Revised 12.18.2018 

and 8th grade as students work to meet the criteria set for each award (L. Olsen 2010). 

Research Review

The first TWBI programs, also known as Dual Language Immersion (DLI), in the U.S. began in the 
1960s and were based on well-researched French- English immersion models in Canada and 
successful Bilingual Maintenance Programs in the Southwest.  Since the mid-1980s, the number of 
TWBI/DL Programs in the United States has grown to over 850 programs.  As of May 2014, there 
were 47 in the State of Washington.  More than 95% of these programs throughout the United States 
offer Spanish as the target language. 

In order for a program to be a Two-Way Bilingual Immersion program, the program must possess the 
following critical features: 

1. The target language is used for a significant portion of the student's’ instructional day (from
50% to 90%).

2. The program involves periods of instruction during which only one language is used i.e., no
translation or language mixing by classroom teachers.

3. Approximately equal numbers of Native Spanish Speakers (NSS) and Native English Speakers
(NES) are enrolled.

4. The students are integrated for most or all of instruction.

Research Findings

The leading researcher in TWBI education is Dr. Kathryn Lindholm-Leary, Professor Emeritus, from 
San José State University in California who studied the longitudinal development of the first TWBI 
programs in California and has the largest research base on the development of TWBI programs 
dating back to the mid-70s.  Dr. Lindholm-Leary conducted numerous cohort analyses as the 
programs developed into the secondary level.  She documented these findings in her book, ​Dual 
Language Education: Bilingualism & Bilingual Education ​, in 2001 and it continues to serve as the 
seminal research base for Two-Way & Dual Language education in the United States. 

Dr. Virginia Collier and Dr. Wayne Thomas also conducted a comprehensive research analysis of 
programs in Maryland, Texas, Washington DC, and other states.  Their work is responsible for 
informing the field about the effectiveness of different program designs on the development of both 
target language (i.e., Spanish, Chinese, Korean, Russian) and English language proficiencies of the 
students over their K-12 schooling experiences.

The most pertinent research for HLPUSD focuses on three areas:

A. Oral language proficiency levels of both Native Spanish Speakers (NSS) and Native English
Speakers (NES)

B. Variances between 50/50 and 90/10 TWBI models
C. Academic achievement levels for both groups of students
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A. Oral Language Proficiency Levels of NSS and NES Students

The national research trends indicate that all English Speakers (referred to as Native English 
Speakers or NES in the studies) entering a TWBI program as a kindergartener fluent in English 
continued to be fluent in English.  There is no evidence in the research that participation of an NES in 
a TWBI program caused delay or interference in oral English proficiency. By the end of 1st grade, 
100% of the NES students continued to test orally fluent in English. Furthermore, Spanish Speakers 
(referred to as Native Spanish Speakers or NSS) also developed strong English oral skills.  Not only 
were NSS rated fluent by 3rd grade, but also showed no significant differences in oral English 
proficiency when compared to NSS students in English-only programs. 

In Spanish, the research found a significant variance in the oral language abilities of students who 
had been in 90/10 TWBI programs and those who in 50/50 TWBI programs.  In 50/50 TWBI first 
grade program classes, 88% of NSS students tested orally fluent in Spanish. In second grade and 
above, 100% of the NSS students tested orally fluent in Spanish but only 20% of NES students rated 
orally fluent in Spanish. By grades 4 and 5, 50% of the NES students rated orally fluent in both 
languages. By sixth grade, almost 70% of NES students gained Spanish fluency.  In 90/10 model 
programs, students develop higher levels of bilingual proficiency than students in 50/50 model 
programs (Lindholm-Leary 2001). 

B. Variances in the 50/50 and 90/10 Models

The primary distinction between a 50/50 TWBI model and a 90/10 TWBI model is the amount of time 
allocated to each language at each grade level. The first number refers to the percentage of time 
spent in the target language in kindergarten and the second number to the percentage of time in 
English. In the 90/10 model, the amount of English-language instruction increases as the student’s 
progress through the grades with the ratio reaching 50/50 generally by 4th through 6th grades.  In the 
United States more than 70% of TWBI programs implement a 90/10 model. 

The findings of these students show that both TWBI models, 90/10 and 50/50, promote proficiency 
and achievement in both languages, although not necessarily at the same time or to the same levels. 
Both are viable models for second language study. All 90/10 TWBI program models engage in a 
sequential literacy development while 50/50 programs engage in a simultaneous literacy effort.  The 
primary difference in these programmatic variances is the development and literacy level of students 
in the second language.  90/10 programs produce stronger proficiencies in the target language by the 
intermediate grades than do 50/50 programs. ​ (Dr. Kathryn Lindholm-Leary & Dr. Elizabeth R. Howard (CAL) 
“Language Development & Academic Achievement in Two Way Immersion Programs”). 

​C. Academic Achievement

Thomas and Collier (1997, 2002) analyzed 700,000 student records from five school districts to track 
the long term educational benefit of NSS during their K-12 academic experience and found that when 
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programs are implemented well, there is a significant program effect that is apparent by late high 
school. 

The researchers also found the length of time in the program is crucial: 4-7 years minimum studying 
in both languages allowed these students to close the gap between their test scores and those of 
their English speaking peers. They also found that in the long-term data, fewer high school dropouts 
came from these programs. This is especially significant for English Learners whose graduation rate 
in the nation, in regular English-only language programs is about 50% lower than that of white middle 
class students. These studies indicate that in TWBI programs, NSS students tend to outperform 
English Learners in other programs as measured by their scores on Spanish achievement and 
English oral proficiency measures. English-speakers in TWBI programs also tend to score higher on 
English achievement tests than their English Only (EO) peers in regular monolingual programs. 
(English Learners Long Term K-12 Achievement on Standardized Tests in English Reading Compared Across Seven 
Program Models, Thomas *& Collier, 2000)  

Table 1:  English Learners Long Term K-12 Achievement on Standardized Tests in English Reading 
Compared Across Seven Program Models (Thomas *& Collier, 2000) 

Chapter 3: Program Structure
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Guidelines for K-12 TWBI Program Participation

Guidelines for the Dual Language Program Participation are required to develop classrooms that are              
linguistically balanced. Linguistically balancing the classrooms ensures that all students have peer            
models with which to practice academic and conversational language and thus build native-like             
proficiency in both languages. To ensure this balance, careful attention must be given to the               
enrollment procedures by district and site staff members for the Dual Language Immersion students.              
The ideal mix of 50% English Speakers and 50% Target Language Speakers is difficult to achieve,                
but can be controlled by forming two separate enrollment lists. In many TWBI/DL programs              
throughout California, the ratio of 30-30-30% is easier to attain and often preferable. Thirty percent               
(30%) of the students would be English speakers, 30% Bilingual students, and 30% Target              
Language-speaking students. 
The Dual Language Immersion program will be marketed to the local community to ensure that a                
balanced number of language models are recruited into the program each year. The Dual Language               
Immersion program staff will conduct marketing and outreach informational sessions in the spring and              
early fall each year at the local preschools. ​This recruitment effort will be a shared endeavor with                 
teachers, parents and administrators from the program. 

Since the Dual Language Immersion (DLI) Program is a Choice program for all families, parents are                
required to attend DLI Program Information Night and Parent Meetings about the DLI design and               
grade level requirements before enrolling their children into the program. Parents will need to agree to                
sign a DLI Parent Compact as part of the enrollment process into kindergarten expressing their               
commitment to the program and a clear understanding of the expected outcomes for their children. 
In addition, parents will need to sign a Parental Exception Waiver requesting an Alternative Program               
for their child and refusing the district recommended Structured English Immersion Program of             
Instruction. The Parental Exception Waiver states that while English Learners participate in an             
Alternative Program they must receive a minimum of 30 minutes of English Language Development              
(ELD) instruction. 

A. APPLICATION FOR ENROLLMENT ADMISSION
1. Open Application Period: Each year, applications will be accepted during a pre-designated time            
period. A series of informational meetings will be held during this period. Parents or guardians of               
prospective applicants must attend one of these meetings prior to submitting an application.            
Applications received beyond the official application period will be placed last on the waiting list.
2. Application: Application packets will include school/district contact information, basic information on          
TWBI programs, frequently asked questions, a Home Language Survey, and an application.           
Applications will be available at the informational meeting or through a meeting with the Dual              
Language Program Coordinator or designee.
3. Siblings: Siblings of current Dual Language Immersion students will be given first priority            
consideration subject to balance of the number of English and target language speakers needed in              
program.
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4. Lottery: If needed, the selection lottery will take place within one month following the closing date               
for applications to be received (determined by school site). In the case that there is not 50% native                 
speakers and 50% native English speakers, the application process will be held open until             
appropriate applications are received. Following the lottery selection, written notification will be           
mailed to the parents by the program building office along with information about the required parent               
meetings.
7. Placements made during the rest of the year, will be made by the principal in consultation with the                 
TWBI teachers and Dual Language Program Coordinator/Designee. The TWBI school office will notify            
parents by phone and written notification of placements made during the remainder of the year.
8. Students on the waiting list will be placed into the TWBI program as openings are available. The                
waiting lists will be maintained by the program building school office.

B. GRADE LEVELS FOR ENTRY
1. Kindergarten: Each year, to ensure a balanced class, a selection lottery will be held for students               
who are not automatically enrolled as siblings.
2. First Grade: students may be added in cases where the student has previous academic instruction              
in target language. All other placements after the first trimester, first grade will be based on previous                
academic instruction in the target language and entrance assessment.
3. Middle School: Native English speakers must begin the Dual Immersion program in elementary            
school to be eligible to participate. Native Speakers of the Target Language who do not attend an                
elementary Dual Immersion program, may begin middle school dual immersion program, contingent           
upon passing a language proficiency test in the target language.

II. ACCEPTANCE AND ENROLLMENT

A. NOTIFICATION: All applicants will be notified in writing within two weeks of the lottery drawing to               
inform them of acceptance or their placement on the waiting list.

B. ORIENTATION: Parents of students accepted into the program are required to attend an            
orientation meeting further describing the program model and providing question/answer sessions.          
Students whose parents do not attend an orientation meeting will not be enrolled.
1. At the the time of orientation, parents will be asked to:

1. Support the child’s second language development by stressing the value of TWBI program to             
the child’s future and encouraging the child in a positive manner;

2. Support the child’s first language development at home by reading to and with the child in their                
first language;

3. Set aside time for the child to read daily;
4. Ask questions to avoid misunderstandings about their child’s learning and the program;
5. Commit to attend the program building elementary Two-Way Bilingual Immersion Program          
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through 5th grade by signing the Parent Compact;
6. Notify the school office in advance prior to moving.
7. Notify the school in advance if they are considering withdrawing their child from the program              

prior to the end of the commitment period.
8. Participate in an Exit Interview with a Dual Language Coordinator/Designee in the event they             

withdraw their child from the TWBI Program prior to the end of the commitment period.

C. ENROLLMENT: Accepted students must submit an enrollment/registration form and signed Parent          
Compact within two weeks following their orientation meeting. Standard district forms will be used for              
registration and emergency contact information.

D. STUDENTS WITH SPECIAL NEEDS: Students with special learning needs such as learning           
disabilities or physical handicapping conditions will be afforded equal access to participate. Upon            
enrollment, students will receive the same level of service and support provided in all HLPUSD Public               
Schools. The program offers students the appropriate type and level of differentiation including            
language to ensure our students with IEPs are successful. If a child is unable to show reasonable                
progress in the second language to keep up with grade-level expectations, the Response To             
Instruction (RTI) Academic Team and/or IEP team, as required by law, will recommend the most              
educationally appropriate services/placement and support for that child.

K-12 TWBI Program Pathways/Articulation

Spanish Program

Elementary School Pathway Middle School Pathway High School Pathway 

TWBI Programs: 

● Los Altos Elementary
● Valinda School of Academics

Projected Middle Schools: 

● Newton Middle School
● Valinda School of Academics

Suggested  High School: 

● Los Altos High School
● William Workman High School

K– 90% in Sp; 10% in Academic 
English Language Development 
(AELD) 

1st – 80% in Sp; 20% in AELD 

2nd – 70% in Sp; 30% in ELA 

3rd – 60% in Sp; 40% in ELA 

4th - 5th – 50% in Sp; 50% in Eng 

Cross Cultural Studies at all Grade 
Levels 

Two required courses in the Target 
Language 

6​th ​Grade – Spanish LA, Spanish 
Social Studies, English LA, English 
Math, English Science, English PE, 
Spanish or English Elective  

7​th ​Grade - Spanish LA, Spanish 
Social Studies, English LA, English 
Math, English Science, English PE, 
Spanish or English Elective  

8​th ​Grade - Spanish LA, Spanish 

Two required courses in the Target 
Language (or meet AP/IB requirements) 

Pathway #1  
gr. 9: Spanish IB SL 
gr.10: AP Spanish Language and 
Culture 
gr.11: AP Spanish Literature and 
Culture 
gr. 12: Spanish IB HL 

Pathway #2 
gr. 9: AP Spanish Language and 
Culture 
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Social Studies, English LA, English 
Math, English Science, English PE, 
Spanish or English Elective  

Option ​: Students take the AP 
Spanish Language Test at the end 
of 8th grade 

gr. 10: AP Spanish Literature and 
Culture 

 gr.11: 
gr.12: 

Pathway to Biliteracy Award ​OR 

Dual Immersion Participation Award at 
the end of grade 5.  

Pathway to Biliteracy Award ​OR 

Dual Immersion Participation Award 
at the end of grade 8. 

Recognition* Seal of Biliteracy on the 
High School Diploma; college credit for 
coursework in the TWBI strand 

​Chinese/Korean Program

Elementary School Pathway Middle School Pathway High School Pathway 

Wedgeworth Elementary (Traditional 
Chinese) 

Cedarlane Academy (Korean) 

Middle School: Cedarlane Academy Projected High School: Glen A. Wilson 
High School C 

K-1​st ​– 50% in Target Language; 50% in
Academic English Language
Development (AELD)

2nd – 50% in Target Language; 50% in 
AELD 

3rd – 50% in  Target Language; 50% in 
ELA 

4th – 50% in  Target Language; 50% in 
ELA 

5th – 50% in  Target Language; 50% in 
ELA 

Cross Cultural Studies at all Grade 
Levels 

Two required courses in the Target 
Language 

6​th ​Grade –  Target Language LA, 
Target Language Social Studies, 
English LA, English Math, English 
Science, English PE, English 
Elective  

7​th ​Grade -  Target Language LA, 
Target Language Social Studies, 
English LA, English Math, English 
Science, English PE, English 
Elective 

8​th ​Grade -  Target Language LA, 
Target Language Social Studies, 
English LA, English Math, English 
Science, English PE, English 
Elective 

Two required courses in the Target 
Language (or meet AP/IB requirements) 

9​th ​Grade - 

1. Chinese: Chinese or Advanced
Placement Chinese

2. Korean: Korean 3

10​th ​Grade - 

1. Chinese: Advanced Placement
Chinese or

2. Korean: Korean IB I

11​th ​& 12​th ​Grade Program: 

1. Chinese: Chinese IB II or
2. Korean IB II)
3. TBD 3​rd ​Language Options and

other program offerings:
cross-age tutoring, internships,
program abroad, independent
studies for career preparation,
etc.
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Pathway to Biliteracy Award ​OR 

Dual Immersion Participation Award at 
the end of grade 5. 

Pathway to Biliteracy Award ​OR 

Dual Immersion Participation Award 
at the end of grade 8. 

Recognition* Seal of Biliteracy on the 
High School Diploma; college credit for 
coursework in the TWBI strand 

Chapter 4: Assessment and Accountability

HLPUSD Accountability System may include assessments that will appropriately measure the           
success of the DLI Program. Standardized tests, benchmark testing, writing samples, oral language             
proficiency assessments, and curriculum based assessments will make up the multiple measures            
required for the DLI program. The school’s data collection and reporting system will be instituted so                
that students, teachers, families, and the district can receive information about the progress of the DLI                
students in the program. All data will be disaggregated by program for analysis and trend data will be                  
collected to mark the progress of the students over the student’s participation in the program. 

The following chart outlines the assessments that will used in the program to measure both academic                
progress in both languages, Target Language development, and cross cultural attitudes and            
proficiencies. 

Standards, Assessment, and Accountability:

The program systematically collects and analyzes data to ensure compliance, assess program            
outcomes and measure students’ academic achievement, second language proficiency, and          
multicultural understanding. These data are communicated to all stakeholders and used for program             
planning and improvement.  

Program Goals Standards Assessments 

Academic Achievement Common Core Standards in all 
content areas 

Curriculum-based Assessments 
may include: 

● End of Unit tests and
quizzes

● Language Arts, Writing,
and Math Benchmark
Assessments in both
languages.

● CAASPP test

Second Language Proficiency English Learners: 
ELD Standards 

ELPAC and SOLOM: 
Immersion Program-wide 
district and state assessments 
monitoring target language and 
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English Speakers: 
ACTFL World Language 
Standards 

English Language 
Development in Listening, 
Speaking, Reading, and 
Writing.  

SOLOM 

Cross-Cultural Proficiencies California and National World 
Language Standards 

Grades 5th and 8th: 
 Cultural Attitudinal Surveys 
(Lindholm-Leary) 

http://www.healthystartpinellas.org/pdf/Self_Assess_5.pdf 

Chapter 5: Curriculum and Instruction
The Dual Language Immersion curriculum, through its alignment to content and World Language             
standards and to the program design, is interdisciplinary and standards-based and is fully articulated              
for all students. “A strong curriculum, implemented in a consistent and intensive way, appears most               
effective for student outcomes when high levels of alignment in curriculum and instruction are              
combined with the use of assessment data to monitor and evaluate teacher practices” (Levin, Haertel,               
Kirst, Williams, & Perry, 2006). The content language of specific curriculum elements is consistent              
with the program’s language of instruction chart and will prompt the purchasing of curriculum and               
textbooks in a specific language. (See Language of Instruction chart, Chapter 2.) Instruction and              
materials reflect the student population and promote cross-cultural appreciation.  

Program administrators and teachers will implement a systematic multi-year plan for curriculum            
development, program review and textbook adoption consistent with Dual Language Immersion           
guiding principles and goals. The program shall continue to address high academic standards that              
extend and expand student learning, using interesting and relevant textbooks, instructional materials            
and technology, consistent with program goals and with second language acquisition           
research.Teachers in successful research-based immersion programs have a common system of           
learning expectations and teaching strategies to articulate curriculum and instruction within and            
across grade levels. They use proven technological tools and instructional methodology to meet             
program goals and foster an equitable multilingual and multicultural learning environment. The            
HLPUSD DLI teachers and participants across both program sites will share a clear and consistent               
understanding of program curriculum, instructional practices, and content and objectives of the            
California Common Core Standards and ELD standards. This common understanding, along with            
appropriate planning and collaboration, ensures consistency of curricula, language of instruction and            
implementation program goals. Furthermore, teachers and administrators are prepared to apply the            
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program content knowledge and understanding confidently in the immersion classroom and to            
communicate the program components effectively to all stakeholders. 

Chapter 6: Staffing and Professional Development

Staffing/Hiring:
High quality and appropriately credentialed staff members are recruited, trained, assigned, and            
assisted to ensure the effectiveness and appeal of the program. Teaching staff will have both the                
grade-level knowledge and the language capabilities to teach both content and language at their              
grade level.  

Secondary DLI programs will design a Dual Language Immersion core program that offers students              
two to three courses as part of the program offerings. The secondary DLI program offerings are                
contingent on the following: 

1. Staffing: Hiring teachers with the appropriate credentials will determine the success of the Dual             
Immersion programs. This includes hiring highly-qualified and appropriately credentialed        
teachers.The program will be staffed by teachers who are appropriately credentialed and possess the             
linguistic capabilities of delivering the program in the Target Language. HLPUSD will hire teachers             
that possess either a (1) Multiple Subjects credential and a BCLAD to teach the core classes; and/or                
a (2) Single Subject BCLAD credential to teach single classes such as Target Language and Social               
Studies.

2. Student numbers: The enrollment of students that choose to continue in the Dual Immersion             
program will affect the configuration of course offerings. The Dual Language Immersion program            
must meet the credentialing requirements for teachers as outlined by the State and Federal             
requirements.

Professional Training Plan

DLI staff will participate in a focused professional development plan in an effort to continuously build                
both methodology and pedagogical understanding of instruction in two languages for each teacher’s             
respective grade level. The following training structure is a proposed training descriptor of the specific               
instructional components necessary for DLI teachers to successfully build their professional “toolkit”. 

● Tier One (first two years in the program) Dual Language/TWBI Program Components – An             
Overview Teaching Reading and Writing in the Target Language Using Grade Level Standards            
(Common Core Standards) for instruction in both languages Teaching ELD in a DL Classroom             
and Conversational Management Strategies Data Management Systems – EduSoft, Data         
Director, etc. Grade Level Collaboration Training Curriculum Trainings – New         
adoptions/curriculums.

● Tier Two (next three-four years in the program) Frontloading Strategies GLAD – Guided            
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Language Acquisition, Design Using Data to inform Instruction Response to Intervention (RTI)            
Literacy Strategies: Shared Reading, Guided Reading, Phonemic Awareness, etc. Continued          
ELD Training Grouping Strategies / Cooperative Learning Curriculum Mapping 

● Tier Three (after five years in the program) Thinking Maps, SIOP Strategies, Sheltered English             
Instruction Methodology (SDAIE)

Chapter 7: Support and Resources
The program cultivates knowledgeable and effective leaders, enables stakeholders to provide support            
and advocacy, and maintains structures and processes for decision-making and communication.           
Human, technological, and financial resources are allocated equitably and effectively. 

● Dual Immersion District Leadership Committee: Monthly committee comprised of school and          
district administrators and program specialist to plan and advise the program.

● Dual Immersion Parent Advisory Council: Meets three times a year comprised of TWBI school             
parent representatives to advise and share about the program.

● Dual Immersion Multilingual Supplemental Support: Provides ongoing support to TWBI schools          
and staff. DLI educators engage in state, regional and local trainings and professional            
development to build both their teaching methodology and their repertoire of skills needed to             
teach in a second language setting

Chapter 8: Family and Community Involvement
HLPUSD has an established system for marketing and parent outreach. In addition, it has developed               
a process for student recruitment, application, and enrollment into the Dual Language program. This              
process is described in the Dual Language By-Laws in Appendix A. The by-laws are amended as                
district and state policies change but the basis of these programmatic guidelines remains intact. The               
TWBI program will have ongoing outreach, education, and recruitment programs in the community,             
including the distribution of flyers and presentations at preschools, District elementary schools and             
local community organizations. The program will expand and improve its communications with            
families in the district community at large, including key information about the documented success of               
the TWBI programs. 

The active engagement of participants’ families is especially critical to the success of the Dual               
Immersion Program. The program encourages parents, guardians and/or other family members to            
help their children be successful in school. Families can directly and indirectly contribute their time               
and talents to the program in many ways including (1) assisting with homework, (2) volunteering at                
school, (3) accepting leadership positions, such as PTA/PTO and Site Council, DDIPAC, and (4 )               
fund-raising activities. Parents can also support the Program by serving on committees, serving as              
Room Parents, planning special cultural events, working on fundraising events, translating materials,            
chaperoning field trips and volunteering for specific classroom activities. 
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There are many opportunities for families from both linguistic and cultural backgrounds to participate              
in the ongoing administration and development of the program. It is the hope of the District that                 
hands-on involvement by families will facilitate communication and provide a better understanding of             
the program’s development. In addition, families can benefit from involvement in the program, as they               
learn how they can better assist in their child's own linguistic skills and gain new multicultural                
perspectives.

Conclusion

In conclusion, the HLPUSD Dual Language Immersion Master Plan will be a working document as               
the Dual Language Immersion Programs grow through the grade levels. This master plan will be               
expanded to guide the on-going implementation of the Dual Language Immersion programs as             
schools/program are added.

Appendices
Appendix A Program By-laws

Appendix B Dual Immersion 5th and 8th grade Awards

Appendix C Programs Brochure

Appendix D Cedarlane Academy Chinese Dual Immersion Program (6th grade) Interest Form

Appendix E Cedarlane Academy Korean Dual Immersion Program Interest Form

Appendix F Los Altos Elementary Dual Immersion Interest Form (English and Spanish versions)

Appendix G Los Altos Elementary Dual Immersion Parent Welcome Letter (English and Spanish           
versions)

Appendix H Los Altos Elementary Spanish Dual Immersion Parent Contract

Appendix I Los Altos Enrollment and Beyond Letter (English and Spanish versions)

Appendix J Los Altos Elementary Dual Immersion Parent Meeting template

Appendix K Valinda School of Academics Dual Immersion Program Interest Form (English and           
Spanish versions)

Appendix L Two-Way Immersion Education: The Basics​ from cal.org

Appendix M Wedgeworth Dual Immersion Interest Form Chinese

17 



1 

HACIENDA LA PUENTE UNIFIED SCHOOL DISTRICT 

District Dual Immersion Parent Advisory Committee 

Bylaws 

ARTICLE I 

Role of the Committee 

The District Dual Immersion Parent Advisory Committee shall serve as an advisory committee and 

shall meet a minimum of three times per year.  For the 2020 - 2021 school year, there will be three 
meetings. 

The responsibilities of the District Dual Immersion Parent Advisory Committee are to: 

a. Learn ways in which to support their children’s education in a Dual Immersion Program

b. Participate in education designed to help understand, support, and advocate for the Dual

Immersion Program

c. Review and advise on the selection of primary language instructional materials

d. Advise on efforts to recruit students for the Dual Immersion Programs

e. Engaged in school site Dual Immersion Program, attend two school site meetings, and

share information about the Dual Immersion Program

ARTICLE II 

Members 

Section 1 – Methods of Selection 

Elections for membership on the District Dual Immersion Parent Advisory Committee (DDIPAC) will 

be held for the first time in February 2014, and every other year thereafter at the first DDIPAC meeting. 

1. Parents of students in the Dual Immersion Program are eligible to nominate and participate in the

District Dual Immersion Parent Advisory Committee.

2. Parents of students in the Dual Immersion Program will elect by ballots one parent and one alternate

to represent their school on the District Dual Immersion Parent Advisory Committee.

Section 2 – Term of Office 

The members elected to DDIPAC in February 2014 will serve terms as follows: 

a. One member to serve from February 2014 – August 2014

b. One member to serve from August 2014 – August 2015

All committee members thereafter shall serve a two-year term.  
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Section 3 – Termination of Membership 

A member shall no longer hold membership should he or she cease to have children in the dual 

immersion program, or no longer meets the membership requirements under which he or she was 

elected, (e.g. a parent becomes employed by the district).  Membership shall automatically terminate for 

any member who is absent from two consecutive meetings.  However, if the member sends an alternate 

to attend the meeting, the absence will not be counted. 

The committee, by affirmative vote of two-thirds of all members present at the meeting, can suspend or 

expel a member for actions that go beyond those responsibilities set in policy by the District Dual 

Immersion Parent Advisory Committee, if he or she does not comply with what is stipulated in Article 1 

“a to e”. 

Section 4 – Vacancy 

Vacancies on the District Dual Immersion Parent Advisory Committee will be filled by the school 

sending that representative.  The respective School Dual Immersion Parent will fill the position by a 

majority vote.  The substitute or alternate will assume the functions of representative for the rest of the 

term of that election where the vacancy took place.  In the event there is no substitute or alternate, the 

School Dual Immersion Parent Committee by election shall fill the vacancy with any parent as 

authorized above (see Article II). 

Section 5 – Alternates 

Alternates will be able to participate in the meetings in the absence of the elected representative. 

ARTICLE III 

Officers 

Section 1 – Officers 

The officers of the District Dual Immersion Parent Advisory Committee shall be one chairperson, one 

vice-chairperson, and one parliamentarian for meeting of the whole. The DDIPAC will have no more 

than one school site representative from any one of the Dual Immersion sites serving on the board at one 

time.  

Section 2 – Election and Term of Office 

The officers of the District Dual Immersion Parent Advisory Committee shall be members who adhere 

to Article 1, sections a-e and elected to represent school’s Dual Immersion Parent Advisory Committee.  

Officers shall be elected by the members of the District Dual Immersion Parent Advisory Committee 

and shall serve for a two year term.  Elections will be held during the first DDIPAC meeting. 

Officers shall be limited to two consecutive terms in any one position.  A DDIPAC member may serve 

no more than a total of six years for all elected positions.   
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Members whose children will be at a different school during the next year may have the option to 

continue in office provided the member is elected as the DDIPAC rep by the parents of the new school. 

Section 3 – Termination of Officers 

An officer shall no longer hold office should he or she cease to have children in the dual immersion 

program or no longer meets the membership requirements under which he or she was elected, (e.g. a 

parent becomes employed by the district).  The term of office shall automatically terminate for any 

officer who is absent from three consecutive meetings of the full membership. 

The committee, by affirmative vote of two-thirds of all the members, can suspend or expel a member for 

actions that go beyond those responsibilities set in policy by the District Dual Immersion Parent 

Advisory Committee. 

Section 4 – Vacancy 

A vacancy in any office because of death, resignation, removal, disqualification, or otherwise shall be 

filled by a special election of the District Dual Immersion Parent Advisory Committee for the unexpired 

portion of the term.  This unexpired portion of the term will not count towards the terms limits as set 

forth in Article III, Section 2. 

Section 5 – Chairperson 

The chairperson shall preside at all meetings of the District Dual Immersion Parent Advisory 

Committee.  The chairperson and vice-chairperson may sign all letters, reports, and other 

communications of the District Dual Immersion Parent Advisory Committee.  Duties are to plan the 

agenda with The Multilingual Education School Based Programs office staff and/or one or more 

principals at least two weeks before the DDIPAC meeting to plan and coordinate meetings.  In addition, 

the District Dual Immersion Parent Advisory Committee reports once a year to the district board.  Such 

communications shall have been approved in written form by the District Dual Immersion Parent 

Advisory Committee prior to presenting them to the Board as the opinion of that committee.  Such 

written form assures that the communication represents the opinion of the committee and not one or two 

people. 

Section 6 – Vice-Chairperson 

The duties of the vice-chairperson shall be to represent the chairperson in assigned duties and to 

substitute for the chairperson during his or her absence and the vice-chairperson shall perform such 

other duties as from time to time may be assigned by the chairperson or by the District Dual Immersion 

Parent Advisory Committee.  The chairperson and the vice-chairperson are subject to all articles and 

sections of these Bylaws. 

Section 7 – Secretary 

The Multilingual Education/School Based Executive Director shall appoint one secretary to serve the 

committee as a whole.  The secretary shall keep the minutes of the meetings, both regular and special.  

The District Dual Immersion Advisory Committee shall promptly transmit the minutes to each of the 

members, the board of education, superintendent, assistant superintendent of instruction, the 

Multilingual Office, and to such other persons as the District Dual Immersion Advisory Committee may 

deem appropriate.  Duties of the secretary will be to keep copies of the minutes of such meetings, 
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maintain committee records, and keep a record of the addresses and telephone number of each member 

and in general perform all duties incident to the office of secretary and such other duties as from time to 

time may be assigned to the secretary by the co-chairpersons or by the District Dual Immersion 

Advisory Committee. 

Section 8 – Parliamentarian 

The Parliamentarian shall advise the chairperson and all others when requested on parliamentary 

procedures. He/she will keep on hand current copies of District Dual Immersion Parent Advisory 

Committee bylaws for all representatives and ascertains that they have a copy; and shall perform such 

other duties as may be assigned by the chairperson or by the District Dual Immersion Parent Advisory 

Committee. 

ARTICLE IV 

Meetings of the District Dual Immersion Parent Advisory Committee 

Section 1 – Regular Meetings 

The District Dual Immersion Parent Advisory Committee normally has three meetings during the school 

year.  It is the responsibility of the Multilingual Education School Based Programs office to inform all 

eligible members and Dual Immersion Program site administrators/principals of all upcoming meetings. 

Section 2 – Additional Meetings 

An additional meeting can be called if necessary, by vote of the committee at the end of a regular 

meeting to complete agenda items that were not finished at that regular meeting.  The additional meeting 

will be held on a newly established meeting date.   

Section 3 – Special Meetings 

Special meetings may be called by the chairperson, the District or by majority vote of the District Dual 

Immersion Parent Advisory Committee, with notice sent to the parents 48 hours in advance of the 

meeting.   

Section 4 – Steering Committee Meetings 

A steering committee may be formed and members appointed by the chairperson and vice-chairperson.  

These members shall come from the District Dual Immersion Parent Advisory Committee membership.  

The size of the committee shall range from 2-4 members.  Authority will be given to the steering 

committee by the District Dual Immersion Parent Advisory Committee to meet and confer regarding 

specific issues/concerns for which the committee was formed.  The steering committee shall report to 

the District Dual Immersion Parent Advisory Committee any findings or suggestions.  Final approval of 

recommendations can only be made by a DDIPAC quorum. 

Section 5 – Place of Meetings 
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The District Dual Immersion Parent Advisory Committee shall hold as regular meetings and its special 

meetings in a facility provided by the school district and readily accessible by all members of the public, 

including handicapped persons.  Baby-sitting will be provided for the meetings. 

Meetings will be held at a district facility. 

Section 6 – Decisions of the 

District Dual Immersion Parent Advisory Committee 

All decisions of the District Dual Immersion Parent Advisory Committee shall be made only after an 

affirmative vote of a majority of its members in attendance provided a quorum is present. One 

(representative) vote per site, where the alternate shall vote when the representative is not present.  

In accordance with the Brown Act, decisions can only be made on items published on the agenda 48 

hours in advance and appropriately posted. 

Section 7 – Quorum 

In order for any official business to be conducted, a quorum must be met.  A quorum is considered to be 

met if at least 1 duly elected member from each school is present for the meeting. 

ARTICLE V 

Amendments 

An amendment of these bylaws may be made at any regular meeting of the District Dual Immersion 

Parent Advisory Committee by a vote of a majority of the members present.  Written notice of the 

proposed amendment must be submitted to District Dual Immersion Parent Advisory Committee 

members at least 14 days prior to the meeting at which the amendment is to be considered for adoption. 
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Hacienda La Puente Unified School 

District Dual Immersion Programs  

12.18.2018 

Students must meet the following criteria to qualify for the Pathway to Biliteracy Award or Dual 

Immersion Participation Award at the end of 5th grade and 8th grade: 

I. Pathway to Biliteracy Award

Measure Achievement 

 Fourth Grade Proficiency on

CAASPP Language Arts OR

ELA Interim

 Seventh Grade Proficiency on

CAASPP Language Arts OR

ELA Interim

 Score of Meeting or Exceeding Standard in

Language Arts OR Score of 70% on 5th grade Fall

or Winter ELA Interim

 Score of Meeting or Exceeding Standard in

Language Arts OR Score of 70% on 8th grade Fall

or Winter ELA Interim

English Learner Proficiency 
(only students identified as English Learners) 

 Reclassified with an Overall Summative ELPAC

score of 4 OR Score of 70% on 5th grade ELD

Benchmark Bridging Level in Fall or Winter

 Reclassified with an Overall Summative ELPAC

score of 4 OR Score of 70% on the 8th grade

APPEL 2.0 Level in the fall and/or winter

reporting period

          Target Language Project 

 Fifth Grade: Oral Presentation Rubric Score of 3

 Eighth Grade: Oral Presentation Rubric Score of 3

   AND 
Writing Task Rubric Score of 3 

Students with Disabilities For students with disabilities, refer to IEP goals and 

objectives 

II. Dual Immersion Participation Award

All dual immersion students qualify for this award at the completion of 

fifth grade and eight grade. 
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Hacienda La Puente Unified School District 
5th GRADE ELEMENTY SCHOOL DUAL IMMERSION STUDENT PROFILE 

Student Name: I.D: _School: 

In order to receive the Pathway to Biliteracy Award OR Dual Immersion Participation Award, 

All students must complete the eligibility requirements upon 5th grade completion. 

I have met the following eligibility requirements: 

1. I am demonstrating progress in English by (one of the following):

a. Attaining Standards Met/Exceeded on the 4th grade English Language Arts section of the
Smarter Balance Assessment Consortium (SBAC), OR,

b. Attaining 70% on the 5th grade district ELA interim administered in the fall and/or winter
reporting period

2. ______ English Learner Proficiency (NOTE: This criteria applies only to students who were initially
identified as English Learners)

a. _____ Reclassified with an Overall Summative ELPAC score of 4, OR

b. _____ Attaining 70% on the 5th grade ELD Benchmark Bridging Level in the fall and/or winter
reporting period 

3. I am demonstrating progress in a language other than English by:

a. _____: Present an oral presentation and receive a rubric score of 3 or higher delivered
in Spanish, Mandarin, or Korean.

4. _____ I am completing 5th grade enrolled in a Dual Immersion program in the Hacienda La Puente
Unified School District (Note: This criteria applies to the Dual Immersion Participation Award criteria).

SCHOOL’S VERIFICATION SIGNATURES 

Student’s Signature (Date) 

The candidate has: 
 Successfully met the eligibility requirements for the 

Elementary School Biliteracy Attainment Award. 

Parent’s Signature (Date) 

Principal’s Signature (Date) 

Teacher’s Signature (Date) 

District Office Use Only 

Student meets all criteria and is eligible for the Pathway to Biliteracy Award 

Students meets all criteria and is eligible for the Dual Immersion Participation Award 

Student does not meet the following criteria: 

Please forward a list of all eligible students from your 
school site to the Multilingual Education School 
Based Progr Based Office of Language Acquisition,
Ed
Based Programs on or before May 5th. Attention: 
Mercedes Michael, District Program Specialist. 
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Hacienda La Puente Unified School District 
8th GRADE ELEMENTY SCHOOL DUAL IMMERSION STUDENT PROFILE 

Student Name: I.D: _School: 

In order to receive the Pathway to Biliteracy Award OR Dual Immersion Participation Award, 

All students must complete the eligibility requirements upon 8th grade completion. 

I have met the following eligibility requirements: 

1. I am demonstrating progress in English by (one of the following):

a. Attaining Standards Met/Exceeded on the 7th grade English Language Arts section of the
Smarter Balance Assessment Consortium (SBAC), OR,

b. Attaining 70% on the 8th grade district ELA interim administered in the fall and/or winter
reporting period

2. ______ English Learner Proficiency (NOTE: This criteria applies only to students who were initially
identified as English Learners)

a. _____ Reclassified with an Overall Summative ELPAC score of 4, OR

b. _____ Attaining 70% on the 8th grade APPEL 2.0 Level in the fall and/or winter reporting period

3. I am demonstrating progress in a language other than English by completing an oral
presentation and writing task in Spanish, Mandarin, or Korean and received a rubric score of 3 or
higher.

a. _____: Present an oral presentation and receive a rubric score of 3 or higher.

b. ______: Write a personal narrative describing a personal experience where being
bilingual was beneficial and explaining importance of being multilingual and multicultural.

4. _____ I am completing 8th grade enrolled in a Dual Immersion program in the Hacienda La Puente
Unified School District (Note: This criteria applies to the Dual Immersion Participation Award criteria).

SCHOOL’S VERIFICATION SIGNATURES 

Student’s Signature (Date) 

The candidate has: 
 Successfully met the eligibility requirements for the 

Middle School Biliteracy Attainment Award. 

Parent’s Signature (Date) 

Principal’s Signature (Date) 

Teacher’s Signature (Date) 

Student meets all criteria and is eligible for the Pathway to Biliteracy Award 
Student meets the criteria and is eligible for the Dual Immersion Participation Award 
Student does not meet the following criteria: 

Please forward a list of all eligible students from your 
school site to the Multilingual Education School 
Based Progr Based Office of Language Acquisition,
Ed
Based Programs on or before May 5th. Attention: 
Mercedes Michael, District Program Specialist. 

District Office Use Only 
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Writing Prompt – 8th Grade 

Write an Essay in a language other than English on the following topic: 

“Why are bilingualism and biliteracy important to a work of study or career you 

may be considering?”” 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________ 
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4-Point
Informative-Explanatory 

Performance Task Writing Rubric (Grades 3-5) 

Score 4 3 2 1 NS 
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The response has a clear and 
effective organizational structure, 
creating a sense of unity and 
completeness. The response is 
fully sustained, and consistently 
and purposefully focused: 

 controlling or main idea of a
topic is clearly
communicated, and the focus
is strongly maintained for the
purpose, audience, and task

 consistent use of a variety of
transitional strategies to
clarify the relationships
between and among ideas

 effective introduction and
conclusion

 logical progression of ideas
from beginning to end; strong
connections between and
among ideas with some
syntactic variety

The response has an evident 
organizational structure and a 
sense of completeness, though 
there may be minor flaws and 
some ideas may be loosely 
connected. The response is 
adequately sustained and 
generally focused: 

 controlling or main idea of a
topic is clear, and the focus
is mostly maintained for the
purpose, audience, and task

 adequate use of transitional
strategies with some variety
to clarify the relationships
between and among ideas

 adequate introduction and
conclusion

 adequate progression of
ideas from beginning to end;
adequate connections
between and among ideas

The response has an inconsistent 
organizational structure, and 
flaws are evident. The response 
is somewhat sustained and may 
have a minor drift in focus: 

 controlling or main idea of a
topic may be somewhat
unclear, or the focus may be
insufficiently sustained for
the purpose, audience, and
task

 inconsistent use of
transitional strategies and/or
little variety

 introduction or conclusion, if
present, may be weak

 uneven progression of ideas
from beginning to end;
and/or formulaic;
inconsistent  or unclear
connections between and
among ideas

The response has little or no 
discernible organizational 
structure. The response may be 
related to the topic but may 
provide little or no focus: 

 controlling or main idea may
be confusing or ambiguous;
response may be too brief or
the focus may drift from the
purpose, audience, or task

 few or no transitional
strategies are evident

 introduction and/or
conclusion may be missing

 frequent extraneous ideas
may be evident;  ideas may
be randomly ordered or have
an unclear progression

 Unintelligible

 In a language
other than
English

 Off-topic

 Copied text

 Off-purpose
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4-Point
Informative-Explanatory 

Performance Task Writing Rubric (Grades 3–5) 

Score 4 3 2 1 NS 
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The response provides thorough 
and convincing support/evidence 
for the controlling idea and 
supporting idea(s) that includes 
the effective use of sources, facts, 
and details. The response clearly 
and effectively elaborates ideas, 
using precise language: 

 comprehensive evidence
from sources is integrated;
references are relevant and
specific

 effective use of a variety of
elaborative techniques*

 vocabulary is clearly
appropriate for the audience
and purpose

 effective, appropriate style
enhances content

The response provides adequate 
support/evidence for the 
controlling idea and supporting 
idea(s) that includes the use of 
sources, facts, and details. The 
response adequately elaborates 
ideas, employing a mix of precise 
and more general language:  

 adequate evidence from
sources is integrated; some
references may be general

 adequate use of some
elaborative techniques

 vocabulary is generally
appropriate for the audience
and purpose

 generally appropriate style is
evident

The response provides uneven, 
cursory support/evidence for the 
controlling idea and supporting 
idea(s) that includes uneven or 
limited use of sources, facts, and 
details. The response elaborates 
ideas unevenly, using simplistic 
language: 

 some evidence from sources
may be weakly integrated,
imprecise, or repetitive;
references may be vague

 weak or uneven use of
elaborative techniques;
development may consist
primarily of source summary

 vocabulary use is uneven or
somewhat ineffective for the
audience and purpose

 inconsistent or weak attempt
to create appropriate style

The response provides minimal 
support/evidence for the 
controlling idea and supporting 
idea(s) that includes little or no 
use of sources, facts, and details. 
The response is vague, lacks 
clarity, or is confusing:  

 evidence from the source
material is minimal or
irrelevant; references may be
absent or incorrectly used

 minimal, if any, use of
elaborative techniques

 vocabulary is limited or
ineffective for the audience
and purpose

 little or no evidence of

appropriate style

 Unintelligible

 In a language
other than
English

 Off-topic

 Copied text

 Off-purpose

*Elaborative techniques may include the use of personal experiences that support the controlling idea.
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2-Point
Informative-Explanatory 

Performance Task Writing Rubric (Grades 3–5) 

Score 2 1 0 NS 
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The response demonstrates an adequate 
command of conventions:  

 adequate use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates a partial command 
of conventions: 

 limited use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

The response demonstrates little or no 
command of conventions: 

 infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

 Unintelligible

 In a language
other than
English

 Off-topic

 Copied text

(Off-purpose 
responses will still 
receive a score in 
Conventions.) 

Holistic Scoring: 

 Variety: A range of errors includes formation, punctuation, capitalization, grammar usage, and spelling

 Severity: Basic errors are more heavily weighted than higher-level errors.

 Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.
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Opinion

Performance Task Writing Rubric (Grades 3-5) 

Score 4 3 2 1 NS 
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The response has a clear and 
effective organizational structure, 
creating a sense of unity and 
completeness. The response is 
fully sustained and consistently 
and purposefully focused: 

 opinion is introduced, clearly
communicated, and the focus
is strongly maintained for the
purpose, audience, and task

 consistent use of a variety of
transitional strategies to
clarify the relationships
between and among ideas

 effective introduction and
conclusion

 logical progression of ideas
from beginning to end; strong
connections between and
among ideas with some
syntactic variety

The response has an evident 
organizational structure and a 
sense of completeness, though 
there may be minor flaws and 
some ideas may be loosely 
connected. The response is 
adequately sustained and 
generally focused: 

 opinion is clear, and the
focus is mostly maintained
for the purpose, audience,
and task

 adequate use of transitional
strategies with some variety
to clarify relationships
between and among ideas

 adequate introduction and
conclusion

 adequate progression of
ideas from beginning to end;
adequate connections
between and among ideas

The response has an inconsistent 
organizational structure, and 
flaws are evident. The response 
is somewhat sustained and may 
have a minor drift in focus: 

 opinion may be somewhat
unclear, or the focus may be
insufficiently sustained for
the purpose, audience, and
task

 inconsistent use of
transitional strategies and/or
little variety

 introduction or conclusion, if
present, may be weak

 uneven progression of ideas
from beginning to end;
and/or formulaic; inconsistent
or unclear connections
between and among ideas

The response has little or no 
discernible organizational 
structure. The response may be 
related to the opinion but may 
provide little or no focus: 

 opinion may be confusing or
ambiguous; response may be
too brief or the focus may
drift from the purpose,
audience, or task

 few or no transitional
strategies are evident

 introduction and/or
conclusion may be missing

 frequent extraneous ideas
may be evident;  ideas may
be randomly ordered or  have
an unclear progression

 Unintelligible

 In a language
other than
English

 Off-topic

 Copied text

 Off-purpose
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4-Point
Opinion

Performance Task Writing Rubric (Grades 3–5) 

Score 4 3 2 1 NS 
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The response provides thorough 
and convincing support/evidence 
for the opinion and supporting 
idea(s) that includes the effective 
use of sources, facts, and details. 
The response clearly and 
effectively expresses ideas, using 
precise language: 

 comprehensive evidence
from sources is integrated;
references are relevant and
specific

 effective use of a variety of
elaborative techniques*

 vocabulary is clearly
appropriate for the audience
and purpose

 effective, appropriate style
enhances content

The response provides adequate 
support/evidence for the opinion 
and supporting idea(s) that 
includes the use of sources, facts, 
and details. The response 
adequately expresses ideas, 
employing a mix of precise with 
more general language:  

 adequate evidence from
sources is integrated; some
references may be general

 adequate use of some
elaborative techniques

 vocabulary is generally
appropriate for the
audience and purpose

 generally appropriate style is
evident

The response provides uneven, 
cursory support/evidence for the 
opinion and supporting idea(s) 
that includes partial or uneven 
use of sources, facts, and details. 
The response expresses ideas 
unevenly, using simplistic 
language: 

 some evidence from sources
may be weakly integrated,
imprecise, or repetitive;
references may  be vague

 weak or uneven use of
elaborative techniques;
development may consist
primarily of source summary

 vocabulary use is uneven or
somewhat ineffective for the
audience and purpose

 inconsistent or weak attempt
to create appropriate style

The response provides minimal 
support/evidence for the opinion 
and supporting idea(s) that 
includes little or no use of 
sources, facts, and details. The 
response’s expression of ideas is 
vague, lacks clarity, or is 
confusing:  

 evidence from the source
material is minimal or
irrelevant; references may be
absent or incorrectly used

 minimal, if any, use of
elaborative techniques

 vocabulary is limited or
ineffective for the audience
and purpose

 little or no evidence of
appropriate style

 Unintelligible

 In a language
other than
English

 Off-topic

 Copied text

 Off-purpose

*Elaborative techniques may include the use of personal experiences that support the opinion.

APPENDIX B:DUAL IMMERSION 5TH AND 8TH GRADE AWARDS



2-Point
Opinion

Performance Task Writing Rubric (Grades 3–5) 

Score 2 1 0 NS 

C
o

n
ve

n
ti

o
n

s 

The response demonstrates an adequate 
command of conventions:  

 adequate use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates a partial command 
of conventions: 

 limited use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

The response demonstrates little or no 
command of conventions: 

 infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

 Unintelligible

 In a language
other than
English

 Off-topic

 Copied text

(Off-purpose 
responses will still 
receive a score in 
Conventions.) 

Holistic Scoring: 

 Variety: A range of errors includes formation, punctuation, capitalization, grammar usage, and spelling

 Severity: Basic errors are more heavily weighted than higher-level errors.

 Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

APPENDIX B:DUAL IMMERSION 5TH AND 8TH GRADE AWARDS



4-Point
Narrative  

Performance Task Writing Rubric (Grades 3–8) 

Score 4 3 2 1 NS 

P
u

rp
o

se
/O

rg
an

iz
at
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n

 

The organization of the narrative, 
real or imagined, is fully sustained 
and the focus is clear and 
maintained throughout:  

 an effective plot helps to create a
sense of unity and completeness

 effectively establishes and 
maintains setting, develops 
narrator/characters, and maintains 
point of view* 

 consistent use of a variety of
transitional strategies to clarify the 
relationships between and among 
ideas; strong connection between 
and among ideas

 natural, logical sequence of events 
from beginning to end

 effective opening and closure for
audience and purpose

The organization of the narrative, 
real or imagined, is adequately 
sustained, and the focus is adequate 
and generally maintained: 

 an evident plot helps to create a
sense of unity and completeness,
though there may be minor flaws
and some ideas may be loosely
connected

 adequately maintains a setting,
develops narrator/characters,
and/or maintains point of view*

 adequate use of a variety of
transitional strategies to clarify the 
relationships between and among 
ideas

 adequate sequence of events from
beginning to end

 adequate opening and closure for
audience and purpose

The organization of the narrative, 
real or imagined, is somewhat 
sustained and may have an uneven 
focus: 

 there may be an inconsistent plot,
and/or flaws may be evident

 unevenly or minimally maintains a
setting, develops narrator and/or
characters, and/or maintains point
of view* 

 uneven use of appropriate 
transitional strategies and/or little 
variety

 weak or uneven sequence of events

 opening and closure, if present, are 
weak

The organization of the narrative, 
real or imagined, may be maintained 
but may provide little or no focus: 

 there is little or no discernible plot
or there may just be a series of
events

 may be brief or there is little to no
attempt to establish a setting,
narrator and/or characters, and/or
point of view*

 few or no appropriate transitional
strategies may be evident

 little or no organization of an event
sequence; frequent extraneous 
ideas and/or a major drift may be
evident

 opening and/or closure may be 
missing

 Unintelligible

 In a language
other than
English

 Off-topic

 Copied text

 Off-purpose

*point of view begins at grade 7

APPENDIX B:DUAL IMMERSION 5TH AND 8TH GRADE AWARDS



4-Point
Narrative  

Performance Task Writing Rubric (Grades 3–8) 

Score 4 3 2 1 NS 

D
ev
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o
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t/
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o

n
 

The narrative, real or imagined, 
provides thorough, effective 
elaboration using relevant 
details, dialogue, and 
description: 

 experiences, characters, setting
and events are clearly
developed

 connections to source materials
may enhance the narrative

 effective use of a variety of
narrative techniques that
advance the story or illustrate
the experience

 effective use of sensory,
concrete, and figurative
language that clearly advances
the purpose

 effective, appropriate style
enhances the narration

The narrative, real or imagined, 
provides adequate elaboration 
using details, dialogue, and 
description: 

 experiences, characters,
setting, and events are
adequately developed

 connections to source materials
may contribute to the narrative

 adequate use of a variety of
narrative techniques that
generally advance the story or
illustrate the experience

 adequate use of sensory,
concrete, and figurative
language that generally
advances the purpose

generally appropriate style is 

evident 

The narrative, real or 
imagined, provides uneven, 
cursory elaboration using 
partial and uneven details, 
dialogue, and description: 

 experiences, characters,
setting, and events are
unevenly developed

 connections to source
materials may be ineffective,
awkward or vague but do not
interfere with the narrative

 narrative techniques are
uneven and inconsistent

 partial or weak use of
sensory, concrete, and
figurative language that may
not advance the purpose

 inconsistent or weak attempt
to create appropriate style

The narrative, real or imagined, 
provides minimal elaboration 
using few or no details, dialogue, 
and/or description: 

 experiences, characters,
setting, and events may be
vague, lack clarity, or confusing

 connections to source
materials, if evident, may
detract from the narrative

 use of narrative techniques
may be minimal, absent,
incorrect, or irrelevant

 may have little or no use of
sensory, concrete, or figurative
language; language does not
advance and may interfere
with the purpose

 little or no evidence of
appropriate style

 Unintelligible

 In a language
other than
English

 Off-topic

 Copied text

 Off-purpose

APPENDIX B:DUAL IMMERSION 5TH AND 8TH GRADE AWARDS



2-Point
Narrative 

Performance Task Writing Rubric (Grades 3-11) 

Score 2 1 0 NS 

C
o

n
ve

n
ti

o
n

s 

The response demonstrates an adequate 
command of conventions:  

 adequate use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates a partial command 
of conventions: 

 limited use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

The response demonstrates little or no 
command of conventions: 

 infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

 Unintelligible

 In a language
other than
English

 Off-topic

 Copied text

(Off-purpose 
responses will 
still receive a 
score in 
Conventions.) 

Holistic Scoring: 

 Variety: A range of errors includes formation, punctuation, capitalization, grammar usage, and spelling

 Severity: Basic errors are more heavily weighted than higher-level errors.

 Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

APPENDIX B:DUAL IMMERSION 5TH AND 8TH GRADE AWARDS



4-Point
Informative-Explanatory 

Performance Task Writing Rubric (Grades 6-11) 

Score 4 3 2 1 NS 
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u
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The response has a clear and 
effective organizational structure, 
creating a sense of unity and 
completeness. The response is 
fully sustained, and consistently 
and purposefully focused: 

 controlling or main idea of a
topic is clearly
communicated, and the focus
is strongly maintained for the
purpose, audience, and task

 consistent use of a variety of
transitional strategies to
clarify the relationships
between and among ideas

 effective introduction and
conclusion

 logical progression of ideas
from beginning to end; strong
connections between and
among ideas with some
syntactic variety

The response has an evident 
organizational structure and a 
sense of completeness, though 
there may be minor flaws and 
some ideas may be loosely 
connected. The response is 
adequately sustained and 
generally focused: 

 controlling or main idea of a
topic is clear, and the focus
is mostly maintained for the
purpose, audience, and task

 adequate use of transitional
strategies with some variety
to clarify the relationships
between and among ideas

 adequate introduction and
conclusion

 adequate progression of
ideas from beginning to end;
adequate connections
between and among ideas

The response has an inconsistent 
organizational structure, and 
flaws are evident. The response 
is somewhat sustained and may 
have a minor drift in focus: 

 controlling or main idea of a
topic may be somewhat
unclear, or the focus may be
insufficiently sustained for
the purpose, audience, and
task

 inconsistent use of
transitional strategies and/or
little variety

 introduction or conclusion, if
present, may be weak

 uneven progression of ideas
from beginning to end;
and/or formulaic;
inconsistent or unclear
connections between and
among ideas

The response has little or no 
discernible organizational 
structure. The response may be 
related to the topic but may 
provide little or no focus: 

 controlling or main idea may
be confusing or ambiguous;
response may be too brief or
the focus may drift from the
purpose, audience, or task

 few or no transitional
strategies are evident

 introduction and/or
conclusion may be missing

 frequent extraneous ideas
may be evident;  ideas may
be randomly ordered or have
an unclear progression

 Unintelligible

 In a language
other than
English

 Off-topic

 Copied text

 Off-purpose

APPENDIX B:DUAL IMMERSION 5TH AND 8TH GRADE AWARDS



4-Point
Informative-Explanatory 

Performance Task Writing Rubric (Grades 6-11) 

Score 4 3 2 1 NS 

Ev
id

en
ce

/E
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b
o
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o
n

 

The response provides thorough 
and convincing support/evidence 
for the controlling idea and 
supporting idea(s) that includes 
the effective use of sources, facts, 
and details. The response clearly 
and effectively elaborates ideas, 
using precise language: 

 comprehensive evidence
from sources is integrated;
references are relevant and
specific

 effective use of a variety of
elaborative techniques*

 vocabulary is clearly
appropriate for the audience
and purpose

 effective, appropriate style
enhances content

The response provides adequate 
support/evidence for the 
controlling idea and supporting 
idea(s) that includes the use of 
sources, facts, and details. The 
response adequately elaborates 
ideas, employing a mix of precise 
and more general language:  

 adequate evidence from
sources is integrated; some
references may be general

 adequate use of some
elaborative techniques*

 vocabulary is generally
appropriate for the audience
and purpose

 generally appropriate style is
evident

The response provides uneven, 
cursory support/evidence for the 
controlling idea and supporting 
idea(s) that includes uneven or 
limited use of sources, facts, and 
details. The response elaborates 
ideas unevenly, using simplistic 
language: 

 some evidence from sources
may be weakly integrated,
imprecise, or repetitive;
references may be vague

 weak or uneven use of
elaborative techniques*;
development may consist
primarily of source summary

 vocabulary use is uneven or
somewhat ineffective for the
audience and purpose

 inconsistent or weak attempt
to create appropriate style

The response provides minimal 
support/evidence for the 
controlling idea and supporting 
idea(s) that includes little or no 
use of sources, facts, and details. 
The response is vague, lacks 
clarity, or is confusing:  

 evidence from the source
material is minimal or
irrelevant; references may be
absent or incorrectly used

 minimal, if any, use of
elaborative techniques*

 vocabulary is limited or
ineffective for the audience
and purpose

 little or no evidence of
appropriate style

 Unintelligible

 In a language
other than
English

 Off-topic

 Copied text

 Off-purpose

*Elaborative techniques may include the use of personal experiences that support the controlling idea.

APPENDIX B:DUAL IMMERSION 5TH AND 8TH GRADE AWARDS



2-Point
Informative-Explanatory 

Performance Task Writing Rubric (Grades 6-11) 

Score 2 1 0 NS 

C
o

n
ve

n
ti

o
n

s 

The response demonstrates an adequate 
command of conventions:  

 adequate use of correct sentence
formation, punctuation,
capitalization, grammar usage, and
spelling

The response demonstrates a partial command 
of conventions: 

 limited use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

The response demonstrates little or no 
command of conventions: 

 infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

 Unintelligible

 In a language
other than
English

 Off-topic

 Copied text

(Off-purpose 
responses will still 
receive a score in 
Conventions.) 

Holistic Scoring: 

 Variety: A range of errors includes formation, punctuation, capitalization, grammar usage, and spelling.

 Severity: Basic errors are more heavily weighted than higher-level errors.

 Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

APPENDIX B:DUAL IMMERSION 5TH AND 8TH GRADE AWARDS



4-Point
Argumentative 

Performance Task Writing Rubric (Grades 6-11) 

Score 4 3 2 1 NS 
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u
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o
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/O
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The response has a clear and 
effective organizational structure, 
creating a sense of unity and 
completeness. The response is 
fully sustained and consistently 
and purposefully focused: 

 claim is introduced, clearly
communicated, and the focus
is strongly maintained for the
purpose, audience, and task

 consistent use of a variety of
transitional strategies to clarify
the relationships between and
among ideas

 effective introduction and
conclusion

 logical progression of ideas
from beginning to end; strong
connections between and
among ideas with some
syntactic variety

 alternate and opposing
argument(s) are clearly
acknowledged or addressed*

The response has an evident 
organizational structure and a 
sense of completeness, though 
there may be minor flaws and 
some ideas may be loosely 
connected. The response is 
adequately sustained and 
generally focused: 

 claim is clear, and the focus
is mostly maintained for the
purpose, audience, and task

 adequate use of transitional
strategies with some variety to
clarify relationships between
and among ideas

 adequate introduction and
conclusion

 adequate progression of ideas
from beginning to end;
adequate connections
between and among ideas

 alternate and opposing
argument(s)  are adequately
acknowledged or addressed*

The response has an inconsistent 
organizational structure, and 
flaws are evident. The response 
is somewhat sustained and may 
have a minor drift in focus: 

 claim may be somewhat
unclear, or the focus may be
insufficiently sustained for the
purpose, audience, and task

 inconsistent use of transitional
strategies and/or little variety

 introduction or conclusion, if
present, may be weak

 uneven progression of ideas
from beginning to end; and/or
formulaic; inconsistent  or
unclear connections among
ideas

 alternate and opposing
argument(s)  may be confusing
or not acknowledged *

The response has little or no 
discernible organizational 
structure. The response may be 
related to the claim but may 
provide little or no focus: 

 claim may be confusing or
ambiguous; response may be
too brief or the focus may
drift from the purpose,
audience, or task

 few or no transitional
strategies are evident

 introduction and/or
conclusion may be missing

 frequent extraneous ideas
may be evident;  ideas may
be randomly ordered or  have
an unclear progression

 alternate and opposing
argument(s)  may not be
acknowledged *

 Unintelligible

 In a language
other than
English

 Off-topic

 Copied text

 Off-purpose

* acknowledging and/or addressing the opposing point of view begins at grade 7

APPENDIX B:DUAL IMMERSION 5TH AND 8TH GRADE AWARDS



4-Point
Argumentative 

Performance Task Writing Rubric (Grades 6-11) 

Score 4 3 2 1 NS 
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/E
la

b
o

ra
ti

o
n

 

The response provides thorough 
and convincing support/evidence 
for the argument(s) and claim 
that includes the effective use of 
sources (facts and details). The 
response clearly and effectively 
expresses ideas, using precise 
language: 

 comprehensive evidence from
sources is integrated; references
are relevant and specific

 effective use of a variety of
elaborative techniques*

 vocabulary is clearly appropriate
for the audience and purpose

 effective, appropriate style
enhances content

The response provides adequate 
support/evidence for the 
argument(s) and claim that 
includes the use of sources (facts 
and details). The response 
adequately expresses ideas, 
employing a mix of precise with 
more general language:  

 adequate evidence from
sources is integrated; some
references may be general

 adequate use of some
elaborative techniques

 vocabulary is generally
appropriate for the audience
and purpose

 generally appropriate style is
evident

The response provides uneven, 
cursory support/evidence for the 
argument(s) and claim that 
includes partial or uneven use of 
sources: (facts and details). The 
response expresses ideas 
unevenly, using simplistic 
language: 

 some evidence from sources
may be weakly integrated,
imprecise, or repetitive;
references may  be vague

 weak or uneven use of
elaborative techniques;
development may consist
primarily of source summary
or may rely on emotional
appeal

 vocabulary use is uneven or
somewhat ineffective for the
audience and purpose

 inconsistent or weak attempt
to create appropriate style

The response provides minimal 
support/evidence for the 
argument(s) and claim that 
includes little or no use of 
sources: (facts and details). The 
response’s expression of ideas is 
vague, lacks clarity, or is 
confusing:  

 evidence from the source
material is minimal or
irrelevant; references may be
absent or incorrectly used

 minimal, if any, use of
elaborative techniques;
emotional appeal may
dominate

 vocabulary is limited or
ineffective for the audience
and purpose

 little or no evidence of
appropriate style

 Unintelligible

 In a language
other than
English

 Off-topic

 Copied text

 Off-purpose

*Elaborative techniques may include the use of personal experiences that support the argument(s).

APPENDIX B:DUAL IMMERSION 5TH AND 8TH GRADE AWARDS



2-Point
Argumentative 

Performance Task Writing Rubric (Grades 6-11) 

Score 2 1 0 NS 

C
o

n
ve

n
ti

o
n

s 

The response demonstrates an adequate 
command of conventions:  

 adequate use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates a partial command 
of conventions: 

 limited use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

The response demonstrates little or no 
command of conventions: 

 infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

 Unintelligible

 In a language
other than
English

 Off-topic

 Copied text

(Off-purpose 
responses will still 
receive a score in 
Conventions.) 

Holistic Scoring: 

 Variety: A range of errors includes formation, punctuation, capitalization, grammar usage, and spelling

 Severity: Basic errors are more heavily weighted than higher-level errors.

 Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

APPENDIX B:DUAL IMMERSION 5TH AND 8TH GRADE AWARDS



Hacienda La Puente Unified School District 

Grades 5 and 8 Pathway Presentation Rubric 

Student Name: 

Rater Name:    
Oral Presentation Date: 

Note: Student must receive an average overall score of “3” or above and no single score is at “2” or below to achieve proficiency. 

1 2 3 4 Total 

Content 

Requirements for the 
presentation were met at a 
minimum level. Information 
is surface only, general or 
incomplete. 

The presentation attempts 
some explanation for the 
student’s topic. 
Some relevant details 
included. 

The presentation attempts 
some explanation for the 
student’s topic. The student 
has developed the 
presentation with attention to 
the topic. 
The presentation includes 
details and/or reasons to 
support the student’s 
thinking. 

The presentation makes it 
clear the student has 
engaged in an in-depth study 
of the topic. 
Specific evidence and 
relevant details are used to 
support the student’s 
thinking. 

Organization 

Organization is hard to 
follow. 

Organization is functional. The presentation is well 
organized. 

The presentation is logically 
developed and well 
organized with transitions. 

Vocal Delivery 

Delivery was ineffective 
Rate was too rapid or too 
slow. 

Articulates inadequately 
Rate is appropriate. 

Articulates appropriately 
Rate varies at appropriate 
times. 

Vocal expressiveness 
enhances the 
presentation, articulation 
contributes to the clarity of 
the delivery. 
Rate adds to effectiveness. 

Nonverbal 
Expression 

Very limited eye contact 
Nervousness became a 
distraction. 

Attempts eye contact 
Maintains physical poise. 

Use of gestures or facial 
expression contributes to the 
presentation. 
Appears calm and in control. 
Makes eye contact with the 
audience. 

Enhances presentation 
through animated gestures. 
Facial expression contributes 
to the delivery. 
Exudes confidence through 
posture and direct eye 
contact. 

Visual Aides 

can include: ppt, 
photos, video, 

artifacts, props. 

Visual aides are not 
organized or easy to follow or 
not used at all. 

Has clear and mostly 
supportive visual aides. 

Creates interesting, 
supportive and clear visual 
aides. 

Creates engaging, original, 
provocative, clear visual 
aides. 

Average Score 

APPENDIX B:DUAL IMMERSION 5TH AND 8TH GRADE AWARDS



APPENDIX C:PROGRAMS BROCHURE



CC EE DD AA RR LL AA NN EE   AA CC AA DD EE MM YY     

GG OO LL DD EE NN -- BB EE LL LL   AA WW AA RR DD -- WW II NN NN II NN GG   

CC HH II NN EE SS EE   DD uu aa ll   ii mm mm ee rr ss ii oo nn   pp rr oo gg rr aa mm 

II nn tt ee rr ee ss tt   FF oo rr mm   

The HLPUSD offers a Middle School Chinese (Traditional) Dual Immersion program at Cedarlane Academy.

Additional zero period is added for our DI students to ensure that the students have an opportunity to add an 

elective class (such as STEAM, Tech, Band, Guitar, Spanish, Associated Student Body, Chinese Culture, etc.), too.  

This program is open to current Dual Immersion students and new enrollees who demonstrate fluency   

in English and the target language at the 6th, 7th or 8th grade level.  If a student is a new enrollee,         

he/she will need testing in Mandarin language to qualify for the program.   

Please complete below if you wish to enroll your child in our dual immersion program at Cedarlane Academy: 

PARENT/GUARDIAN INFORMATION 

NAME/S: 

ADDRESS : CITY : 

HOME NUMBER: MOBILE NUMBER: 

EMAIL: 

STUDENT INFORMATION 

NAME : BIRTHDATE: 

HOME SCHOOL: Home Language: 

I plan to enroll my grade child in the Dual Immersion Program at Cedarlane Academy:

Parent Signature:____________________________________ Date :______________ 

Come and see! Please feel free to contact Mrs. Ellen Park, Principal, at 
(626)933-8001,2 or eypark@hlpusd.k12.ca.us to hear more about the

CDIP, observe the CDIP classrooms, and/or take a tour of the school!

------------------------------------------------------------------------------- 

Please forward to Cedarlane Academy school office.  For office use only:  

□ Approved

□ Denied because _______________________________________________________________

Principal’s Signature:___________________________________________ Date_______________ 

mailto:eypark@hlpusd.k12.ca.us


Korean Dual immersion program

Interest Form 

한국어  이중언어  프로그램  신청서

PARENT/GUARDIAN INFORMATION 학부모 정보 

NAME/S: 

ADDRESS : CITY : 

HOME NUMBER: MOBILE NUMBER: 

EMAIL: 

STUDENT INFORMATION 학생 정보 

NAME : BIRTHDATE: 

HOME SCHOOL: Home Language: 

I plan to enroll my Kinder/1st/2nd/3rd grade child in the Korean Dual Immersion Program 

at Cedarlane Academy to begin in August 2019: 

본인의 자녀를 Cedarlane 공립학교의 한국어 이중언어 프로그램의 유치원/1/2/3 학년반에 등록하기 

원합니다.  

Parent Signature 학부모 서명:____________________________________  Date :______________ 

Please read the description of our KDLP on the back! 

Pre-registration is available also at http://bit.do/cedarlaneKDLP or contact
Mrs. Ellen Park, Principal, at (626)933-8001,2 or eypark@hlpusd.k12.ca.us.  

------------------------------------------------------------------------------- 

For office use only: 

Please forward to Cedarlane Academy school office. 

□ Approved

□ Denied because _______________________________________________________________

Principal’s Signature:___________________________________________ Date_______________ 
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Dual language programs use two languages 
for literacy and content instruction for all 
students. In the United States, programs 

use English and a partner language, often Spanish. 
The programs provide the same academic content 
and address the same standards as other educa-
tional programs. They provide instruction in the 
two languages over an extended period of time, 
from kindergarten through at least fifth grade. In-
struction is in the partner language at least 50% of 
the time.

Two-way immersion, a kind of dual language edu-
cation that combines students from two language 
groups for instruction in both of their languages, 
has been in existence for nearly 40 years, and its 
popularity has grown. During the first 20 years, 
the number of new programs remained relatively 
low. Only 30 programs were known to exist in the 
mid-1980s (Lindholm, 1987). Over the past 15 
years, however, the number of programs has risen 
rapidly. Recently, 315 programs were documented 
(Center for Applied Linguistics, 2005). The major-
ity of them are Spanish/English programs in public 
elementary schools. 

Features of Two-Way Immersion Programs 
High quality two-way immersion programs share 
certain features.

The programs include fairly equal numbers 
of two groups of students: native English 
speakers and English language learners 
(native speakers of another language, such 
as Spanish, Korean, or Chinese). Two-way 
immersion is a unique kind of language education 
because it involves two languages in two ways: 
Two languages are used for instruction, and two 
groups of students are involved—students who 
are native English speakers and students from an-
other language background, most often Spanish.

The programs are integrated. The native Eng-
lish speakers and English language learners are 
grouped together for core academic instruction 
(i.e., math, social studies, and science), not just 
physical education and music, for all or most of the 
day.

The programs provide both groups of stu-
dents with core academic instruction in 
both languages. There are two main program 
models in two-way immersion education that are 
generally referred to as “90/10” and “50/50.” In a 
90/10 model, 90% of instruction in the first year or 
two is in the partner language and 10% in English. 
Over the course of the primary grades, the per-
centage of instruction in the minority language de-
creases, while the percentage of instruction in Eng-
lish gradually increases. By about fourth or fifth 
grade, instructional time in each language reaches a 
50/50 ratio. In the 50/50 model, instruction in Eng-
lish and the partner language is divided evenly at all 
grades.

Goals of Two-Way Immersion Programs 
Programs typically aim for these general goals: 

Students will develop high levels of profi-
ciency in their first language. This goal means 
that native English speakers will develop high levels 
of listening, speaking, reading, and writing ability in 
English, and English language learners will develop 
these same abilities in their native language (e.g., 
Spanish). Neither group of students will have to 
forego development in the native language as sec-
ond language proficiency improves.

All students will develop high levels of profi-
ciency in a second language. Native English 
speakers will have the opportunity to develop high 
levels of oral and written proficiency in a second 
language. English language learners will have the 
opportunity to develop high levels of oral and 
written proficiency in English. The English language 
development of English language learners will not 
be diminished because they are also receiving in-
struction in their native language. Two-way immer-
sion programs are called additive bilingual programs 
for both groups of students: they give all students 
the opportunity to maintain and develop oral and 
written skills in their first language while they si-
multaneously acquire oral and written skills in a 
second language.

Academic performance for both groups of 
students will be at or above grade level. Dual 
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language programs maintain the same academic 
standards and curricula that are in place for other 
students in a school district. Academic require-
ments are not diluted for dual language students, 
and the same levels of academic performance are 
expected for them as for other students in the 
district. Evidence that this goal is attainable has 
been documented in empirical studies (Cazabon, 
Nicoladis, & Lambert, 1998; Lindholm-Leary, 2001; 
Thomas & Collier, 2002).

All students will demonstrate positive cross-
cultural attitudes and behaviors. Because TWI 
classrooms bring together students from different 
language, racial, ethnic, and socioeconomic back-
grounds, they allow students to learn first hand 
about cultures that are different from their own. 
Research has shown evidence of positive cross-
cultural attitudes being developed through TWI 
programs (Cazabon, Lambert, & Hall, 1993; Free-
man, 1998). Other studies point to the dominance 
of the English language and the native English 
speakers in the TWI classroom (Amrein & Peña, 
2000; Carrigo, 2000; McCollum, 1999), suggesting 
that particular attention may need to be paid to 
this goal. 

Well-implemented two-way immersion programs 
are among the most impressive forms of education 
available in the United States. Students who partici-
pate in these programs gain grade level academic 
ability, well-developed language and literacy skills in 
two languages, and cross-cultural competence.

For more details about the basics of two-way im-
mersion, read Two-Way Immerison101: Designing 
and Implementing a TWI Education Program at the 
Elementary School Level, an Educational Practice Re-
port published by the Center for Research on Edu-
cation, Diversity & Excellence (CREDE). For the 
full text of Two-Way Immersion 101, visit http://
www.cal.org/twi.

This document is part of the Two-Way Immersion 
Toolkit, edited by Elizabeth R. Howard, Julie 
Sugarman, Marleny Perdomo, and Carolyn T. 
Adger (2005, The Northeast and Islands Regional 
Educational Laboratory at Brown University —
Education Alliance).
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HACIENDA LA PUENTE UNIFIED SCHOOL DISTRICT 

WEDGEWORTH ELEMENTARY SCHOOL 
16949 WEDGEWORTH DRIVE • HACIENDA HEIGHTS, CA 91745 • (626) 933-8101 

MANDARIN CHINESE DUAL IMMERSION PROGRAM 

INTEREST FORM 

*��ar�m�A�t¥�i�w�

PARENT/GUARDIAN INFORMATION �ffi:/EIJf)dlH 

Dr. Paulina Cho, Princial 
Veronica Dennis, SOM 

NAME(S) �*: ________________________ _

ADDRESS ±-t!!±J!::
-------------------------------

HOME NUMBER �ffi ffl'.§/5: CELL NUMBER -=f,tj) 

EM A IL � -=f �1l:

-------- ------------

-------------------------------

STUDENT INFORMATION *:i.�3¥4 

NAME(S) �*: _________ BIRTH DATE tll� El 1Jl: ________ _ 

HOME SCHOOL at!:tfu.,f:t?x:: HOME LANGUAGE a* i:p{tJ=IHf/l§: 
------- -------

I plan to enroll my kinder child in the Mandarin Chinese Dual Immersion Program at Wedgeworth 
Elementary for the fall program in August 2015. 

tJt tr •ittJt B''J ft-=f ffl� w JJQ Wedgeworth 1J,* J½' 2015 � 8 fa! l:k *YI B{] !!rn:avui A�ti o 

Parent Signature �-&�16 ____________ Date El JJj: _________ _ 

For office use only 

Please forward Wedgeworth Elementary School office or doc send to SOM or principal. 

o Approved
o Denied

Principal Signature _______________ Date __________ _ 

Vision Statement: 
1IT" he Hacienda La Puente Unified School District is a community committed to developing lifelong learners who value 1/renrselves and tire diversity of all people; 
� apply decision-making skills leading to responsible actions; and use creativity, critical thinking, and problem solving in meeting the challenges of a changing 
soaety. 
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