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Facts about English Learners in California -CalEdFacts 
This content is part of California Department of Education's information and media guide about 
education in the State of California. For similar information on other topics, visit the full CalEdFacts. 

In the 2020–21 school year, there were approximately 1,062,290 English learners in California 
public schools, which is less than the year 2019–20. The CDE provides assistance to local schools 
and districts to achieve the following goals: 

• Ensure that English learners acquire full proficiency in English as rapidly and effectively as
possible and attain parity with native speakers of English.

• Ensure that English learners, within a reasonable period of time, achieve the same rigorous
grade-level academic standards that are expected of all students.

Meeting these two goals will help close the achievement gap that separates English learners from 
their native English-speaking peers. In order to accomplish these goals, all English learners are 
provided with designated and integrated English language development (ELD) instruction targeted 
to their English proficiency level and appropriate academic instruction in language acquisition 
program. 

Basic Facts—California Language Census: Fall 2020 
English learners are a significant portion of California public school students: 

• The 1,062,290 English learners constitute 17.7 percent of the total enrollment in California 
public schools.

• A total of 2,373,563 students (English Learners and Fluent English Proficient) speak a 
language other than English in their homes. This number represents about 39.5 percent 
of the state's public school enrollment.

• The majority of English learners (65.6 percent) are enrolled in the elementary
grades, kindergarten through grade six. The rest (34.4 percent) are enrolled in the 
secondary grades, seven through twelve, and in the ungraded category.

Although English learner data are collected for 78 language groups, 93 percent speak one of the 
top ten languages in the state: 

LANGUAGE PERCENT 
Spanish 81.97% 
Vietnamese 2.16% 
Mandarin 1.82% 
Filipino 1.15% 
Arabic 1.52% 
Cantonese 1.82% 
Korean 0.69% 
Punjabi 0.81% 
Russian 0.78% 
Hmong 0. 68%
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Initial Identification, 
Assessment, 
and Placement 

The Hacienda Unified School District 
(HLPUSD) process for initial identification 
and placement of students into an appropriate 
instructional program is shown in       
Table 1.1 and is explained in detail below. 
This process has been adopted to ensure that 
there is consistency in enrollment procedures, 
including assessment, information given to 
parents concerning program options, and 
placement of students in appropriate 
programs based on assessment results and 
parental choice. Student enrollment and 
assessment take place at the district’s 
Welcome Center, where bilingual staff 
members are available to meet with parents. 
The center serves all newly enrolling students. 

Procedures for Initial Identification 

1. Parents complete a Home Language
Survey (HLS) at time of first enrollment at
HLPUSD. This survey consists of four
questions pertaining to the home language
of the family.

As standard procedure, this form is to be 
included in the enrollment packet at all 
TK- 12 schools, and all four questions 
must be answered. 

2. All students (including migrant, special
education, and continuation school students)
with a language other than English on
questions 1, 2, or 3 of the Home Language
Survey must be assessed for English language
proficiency via the Initial English Language
Proficiency Assessment for California
(ELPAC) by the Welcome Center staff.

Question 4 does not trigger assessment, but 
provides additional language background 
information. 
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If the Home Language Survey indicates an 
English language proficiency assessment is 
required, the school informs parents via written 
notification that their student will be 
administered an initial English language 
proficiency assessment. The completed Home 
Language Survey in the parent’s primary 
language must be kept on file in the student’s 
permanent cumulative folder inside the Pink 
Cum Insert. 

2. Results of the Home Language Survey are
coded in the Aeries Student Information System
(Aeries SIS) on the Student Demographics >
Language Assessment entry screen.

English Language Proficiency Assessment 
for California (ELPAC) 

The ELPAC satisfies the federal law which 
requires a statewide English language proficiency 
(ELP) test that local educational agencies 
(LEAs) must administer to: (1) newly enrolled 
students whose primary language is not English, 
as an initia l assessment; and (2) students who 
are English learners (ELs) who have not been 
reclassified as fluent English proficient (RFEP), 
as a summative assessment. The initial ELPAC 
identifies students who are ELs, or initial fluent 
English proficient. The summative ELPAC 
assesses the progress of ELs in acquiring the 
skills of listening, speaking, reading, and writing 
in English.

ELPAC regulations require districts to 
administer the Initial ELPAC to all eligible 
students in kindergarten through grade twelve 
(K-12), whose primary language is a language 
other than English, to determine whether they 
are English learners (ELs), within 30 calendar 
days after they are first enrolled in a California 
public school or 60 calendar days prior to 
instruction, but not before July 1.   

Within 30 calendar days of initial enrollment, 
the District Welcome Center staff administers the 
Initial ELPAC assessment in the areas of 
listening, speaking, reading and writing to all 
students in grades TK-12 whose home language 
is other than English, as determined by the 
Home Language Survey. 

ELPAC Content and Format 

The ELPAC assesses public school students in 
K-12 in the following four domains in English:

• Listening
• Speaking
• Reading
• Writing

The ELPAC is aligned with the English language 
development (ELD) standards adopted by the 
State Board of Education (SBE). The task types 
included in the ELPAC are detailed in the 
ELPAC Initial and Summative Domain 
Information Sheets, located on the CDE ELPAC 
web page. 

The Initial and Summative ELPAC 
Performance Level Descriptors (PLDs), aligned 
with the ELD standards, are utilized to 
determine students’ English language 
proficiency level for program placement and 
instruction.  

Based on the Initial ELPAC results, parents will 
be notified that their child has been identified as: 

• English Learner (EL) – A student at the
Novice English Learner level  who has
Minimally Developed English skills, with
recommended placement in the Structured
English Immersion (SEI) program

• English Learner (EL)– A student at the
Intermediate English Learner level  who
has Somewhat Developed to
Moderately  Developed English skills, 
with recommended placement in the
Structured English Immersion (SEI)
program

• Initial Fluent English Proficient (IFEP) –
A student at the I-FEP level who has Well 
Developed English skills, with
recommended placement in the district’s
regular instructional program

• English Learners eligible for special
education services under Specific Learning
Disability- recommended placement based
on their Individualized Education Program
(IEP)
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ELPAC: Students with Disabilities 
(ELPAC Test Administration Manual, 2018) 

Students may need special testing resources in 
order to complete one or more domains of the 
ELPAC, such as universal tools, designated 
supports, accommodation(s), or an alternate 
assessment. Accommodations or alternate 
assessments should be noted in a student’s 
individualized education program (IEP) or 
Section 504 plan. A change in the testing 
situation that is considered an accommodation 
or disability exemption must be marked on the 
demographics page of the Answer Book for 
each appropriate domain. 

Accommodations 

A resource used in the testing situation that is 
considered an accommodation must be 
marked on the demographics page of the 
Answer Book for each appropriate domain. 
Test examiners who are accessing resources 
for test administration should refer to Matrix 
Four: Universal Tools, Designated Supports, 
and Accommodations for the English 
Language Proficiency Assessments for 
California (ELPAC), which is found on the 
CDE Assessment Information Web page. 
LEAs must contact the CDE ELPAC team 
for approval prior to providing an unlisted 
resource not included in Matrix Four. 

Alternate Assessments 

IEP teams may determine that a student is 
unable to participate in one or more domains 
of the ELPAC, even with accommodations, 
due to short- or long-term disabilities. In this 
instance, the student may be tested with an 
alternate assessment per the student’s IEP. 
Make sure to return an ELPAC secure, 
scannable Answer Book for the student and 
mark the Alternate Assessment circle (Field 
11) for each appropriate domain. Also note
that:

Additional information is available in the 
ELPAC Information Guide on the CDE’s 
ELPAC webpage. 

Parental Notifications 

Initial Parental Notification Letter 

Upon completion of the Initial ELPAC 
assessment process, parents or guardians of 
students identified as English learners (ELs) are 
provided with an Initial Parent Notification 
Letter that informs them of their child’s initial 
English Learner (EL) or Fluent English 
Proficient (FEP) status. The English language 
proficiency assessment results, student 
placement, program options, exit criteria, and 
expected rate of graduation from secondary 
school are outlined in the notification. 

School sites will also explain English Learner 
program options, specific to their site, at 
Annual EL and subsequent ELAC meetings. 
Parents must be informed of all school and 
district activities, procedures, and policies 
which directly affect their child. 

Annual Parental Notification Letter 

Parents are informed on an annual basis of 
t he i r  c h i l d ’ s  c on t i nu i ng  identification as 
an English Learner, until the student is 
reclassified Fluent English Proficient (RFEP). 
The English language proficiency assessment 
results, academic achievement results, 
identification as a Long-term English Learner 
(LTEL) or At-Risk of LTEL, language 
acquisition program options, exit criteria, and 
expected rate of graduation from secondary 
school are outlined in the notification. 

Within 30 days of initial enrollment, parents of 
English learners with an Individualized 
Education Program (IEP), will be informed by 
the school how the current program will meet 
the objectives of the IEP through a 30 day 
IEP meeting. 

In addition, parents are encouraged to 
participate in the school site English Learners 
Advisory Committee (ELAC) and District 
English Learners Advisory Committee 
(DELAC) meetings to continue to be informed 
of services being provided for English learners. 



   12 | H L P U S D  M a s t e r  P l a n  f o r  E n g l i s h  L e a r n e r s

Language Assistance Services for EL Students 

All public schools must meet their legal obligations 
for EL students. When EL students are identified 
based on a valid and reliable English language 
proficiency assessment, school districts must 
provide them with appropriate language assistance 
services.  Language assistance services or programs 
for EL students must be educationally sound in 
theory and effective in practice.  Student in EL 
programs must receive appropriate language 
assistance services until they are proficient in 
English and can participate meaningfully in the 
district’s education programs without language 
assistance services.  

EL programs must be designed to enable EL 
students to attain both English proficiency and 
parity of participation in the standard instructional 
program within a reasonable length of time. Each 
EL student’s English proficiency level, grade level, 
and educational background, as well as language 
background, must be considered to determine 
which EL program services are appropriate for EL 
students. (p.12 – Dear Colleague Letter, January 2015) 

Language Acquisition Program Options and 
Placement 

Language acquisition programs are educational 
programs designed for English learners to 
ensure English is acquired as rapidly and 
effectively as possible, that provide instruction 
to pupils on the academic content and English 
Language Development (ELD) standards, 
through Integrated and Designated ELD. 
Language acquisition programs shall be 
informed by research and shall lead to grade 
level proficiency and academic achievement in 
both English and another language.  (See Chapter 
Two) 

In California, school districts are required to 
offer, at a minimum, a Structured English 
Immersion (SEI) program option.  In addition 
to the SEI program, our district also offers the 
Dual-Language Immersion (DLI) program. 

Both program options for ELs are described 
below: 

Structured English Immersion (SEI) 
Program: 

A language acquisition program for English 
learners in which nearly all classroom 
instruction is provided in English, but with 
curriculum and a presentation designed for 
pupils who are learning English. At minimum, 
students are offered ELD and access to grade 
level academic subject matter content. 

Dual-Language Immersion (DI) Program: 

Also referred to as Two-Way Immersion. A 
language acquisition program that provides 
language learning and academic instruction for 
native speakers of English and native speakers 
of another language, with the goals of high 
academic achievement, first and second 
language proficiency, and cross-cultural 
understanding. This program begins in 
kindergarten and continues to eighth grade. 
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Parental Requests a Language Acquisition 
Program 

Parents may choose a language acquisition 
program that best suits their child. Schools 
in which the parents or legal guardians of 30 
students or more per school, or the parents 
or legal guardians of 20 students or more in 
any grade request a language acquisition 
program that is designed to provide 
language instruction, which will be offered 
at a school to the extent possible.  See 
HLPUSD Parental Requests for Language 
Acquisition Programs Protocol, and Parental 
Request for Language Acquisition Program form. 

Parental Rights to Opt Child Out of a 
School’s EL Program 

Although schools have an obligation to serve 
all EL students, parents or guardians of 
English learners have a right to decline or opt 
their children out of a school’s EL program or 
out of particular EL services within an EL 
program. If parents or guardians opt their 
children out of a school’s EL program or 
specific EL services, the children retain their 
status as English learners. The school remains 
obligated to take the affirmative steps required 
by Title VI of the Civil Rights Act of 1964 and 
the appropriate actions required by the Equal 
Education Opportunity Act of 1974 to provide 
EL students access to its educational 
programs.   

If a parent/guardian requests to opt their child 
out of EL program services, the Request for 
Eng lish Language Mainstream  Program  
form and procedures must be utilized to 
inform the parent of their child’s rights as an 
EL, the school and district’s obligation to EL 
students, and to document the parent’s 
decision to decline EL services for their child. 

Professional Development for Staff and 
Administrators on Initial Identification, 
Placement and Parental Rights/Informed 
Consent 

The district will provide ongoing professional 
development and/or training for 
administrators and staff, including special 
education teachers and staff, on legal  
requirements and district procedures relating  
to the implementation of this EL Master Plan 
including: 

• Initial identification
• Program options and procedures
• Parental rights and informed consent
• EL Roadmap

Those who participate in the training include,  
but are not limited to the following: district 
and site administrators, teaching staff, district 
staff, staff members who work with English 
learners’ student records, office staff members 
responsible for registration, English Learner 
program facilitators, special education teachers, 
and other support staff as necessary.  The 
training places special emphasis on sensitivity 
to parents, including how to make parents feel 
welcome, and how to ensure that they are truly 
informed and enabled to take an active role in 
the process of deciding on an appropriate 
program for their children. 



Hacienda La Puente Unified School District 
Multilingual Education Site Based Programs 

HOME LANGUAGE SURVEY 

Date: School:  

When a language other than English is noted on your child’s Home Language Survey, the law requires us to test your child’s English language proficiency. The 
results of these tests are used to decide the best program placement for your child. We are required to inform you of these test results, our program 
recommendation, and all the placement options available for your child. (20 United States Code 7012; California Education Code sections 52164.1[b] and [c]; 
and Title 5 of California Code of Regulation sections 11307[a] and 11511.) 

Your cooperation in helping us meet this important requirement is appreciated. Please answer the following questions: 

Student Legal Name 
Last First Middle Grade Age 

Attended Transitional Kinder: No Yes, at School. 

 
Please provide two phone numbers. #1 #2 

1. Which language did your son or daughter learn when he/she first began to speak?  ________________________________________________________

2. What language does your son or daughter most frequently use at home?  ________________________________________________________________

3. What language do you use more frequently to speak to your son or daughter?  ____________________________________________________________

4. Name the language most often spoken by the adults at home:__________________________________________________________________________

Signature of Parent/Guardian   
Rev. 08/2020 

Date First Attended a California Public School _____________ 

Birthdate__________________     Gender    F   M (Circle one) 

I acknowledge that I have read and answered each question to the best of my knowledge and I understand when a language other than English is noted on my child’s Home Language 
Survey, the law requires the school district to test my child’s English language proficiency. The results of this assessment are used to decide the best program placement for my child. 20 
United States Code 7012; California Education Code sections 52164.1[b] and [c]; and Title 5 of California Code of Regulation sections 11307[a] and 11511.) 
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Hacienda La Puente Unified School District 
Multilingual Education/School Based Programs 

INITIAL PARENT NOTIFICATION LETTER 
Federal Title I or Title III and State Requirements 

 
To the parent(s)/guardian(s) of:___________________________          School:____________________ Date: ______ 
 

Student ID #: ______________ Date of Birth: ____________ Grade: ________ Primary language: __________ 
 

Dear Parent(s) or Guardian(s): A language other than English was noted on your child’s Home Language Survey when your child first 
enrolled in our school. State and federal laws require us to assess your child and notify you of your child’s proficiency level in English. 
We are required to inform you of the language acquisition program options available. From these options, you may choose the one that 
best suits your child (California Education Code [EC] Section 310). This letter also explains the criteria for a student to exit the English 
learner (EL) status (20 United States Code [U.S.C.] Section 6312[e][3][A][i],[vi]). 
 

Language Assessment Results 
(20 U.S.C Section 6312[e][3][A][ii]) 

Composite Domains English Language Proficiency Assessment (ELPAC) 

Initial Assessment Performance Level 

Overall  Status: <Overall_Performance_Level> 

Score: <Overall_Score> 

Oral Language (Speaking and Listening) <Oral_Level> 

Written Language (Reading and Writing) <Written_ Level> 

Based on results of the English language proficiency assessment, your child has been identified as an [Insert Calculated_ELAS] student. 

Your child is participating in an Individualized Education Program (IEP), which is on file: [Insert Yes or No] 

A description of how your child’s program placement will contribute to meeting the objectives of the IEP is contained in the current IEP 
(20 U.S.C Section 6312[e][3][A][vii]). 
 

Exit (Reclassification) Criteria 
(20 U.S.C Section 6312[e][3][A][vi]) 

The goal of language acquisition programs is for students to become proficient in English as rapidly as possible and to meet state 
academic achievement measures. The Hacienda La Puente USD exit (reclassification) criteria are listed below. 
 

Required Criteria 

(EC Section 313[f]) 

HLPUSD Reclassification Criteria 

Grades K-12 

English Language 
Proficiency Assessment 

ELPAC: Overall Score of Level 4/Well Developed  

Teacher Evaluation 

Grades K-2 Progress Report Card: No more than one (2); no (1)s  

Grades 3-5: Overall Achievement Marks for all 5 ELA Grades - At least 4 out of 5 marks A’s and B’s; No 
more than 1 C; No D’s or F’s 

Grades 6-12:  C or better in ELA on progress report. 

Parental Opinion and 
Consultation 

Parents are notified and given an opportunity to consult with school staff during the reclassification process. 

Comparison of Performance 
in Basic Skills 

Grades 3-12: Standard Met or Exceeded for ELA on CAASPP 

District ELA Interim Assessments: 

Grades K-2: 75% or better on the most recent ELA Interim Assessment 

Grades 3-12:  Met or Exceeded the District Core ELA Benchmark level. 

OR Alternative Criteria: 

Met or exceeded the mean percent correct on ELA Interim Assessment scored by same grade English Only 
students 

 *SWD – For students with disabilities, refer to the IEP. 
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Graduation Rate for English Learners 
(20 U.S.C. Section 6312[e][3][A][vi]) 

The expected rate of graduation for students in this program is 79.7 percent or higher. 
Graduation rates displayed on the Graduate Data report, is available on the Local Educational Agency (LEA) California Department of 
Education DataQuest web page at https://dq.cde.ca.gov/dataquest/. 

Choosing a Language Acquisition Program 

Parents or guardians may choose a language acquisition program that best suits their child (EC Section 310). Language acquisition 
programs are educational programs designed to ensure English acquisition occurs as rapidly and effectively as possible. They provide 
instruction to English learners based on the state-adopted academic content standards, including English language development (ELD) 
standards (20 U.S.C. Section 6312[e][3][A][iii],[v]); EC Section 306[c]). 

 
Language Acquisition Programs Offered 

 
We are required to offer, at minimum, a Structured English Immersion (SEI) program option (EC Section 305[a][2]). We also offer the 
following language acquisition programs: 

Structured English Immersion Program: A language acquisition program for English learners in which nearly all classroom instruction 
is provided in English, but with curriculum and a presentation designed for students who are learning English. At minimum, students are 
offered Designated ELD and provided access to grade level academic subject matter content with Integrated ELD. 

Dual-Language Immersion (DLI) Program: Also referred to as Two-Way Immersion. A language acquisition program that provides 
language learning and academic instruction for native speakers of English and native speakers of another language, with the goals of 
high academic achievement, first and second language proficiency, and cross-cultural understanding. This program begins in 
Transitional Kindergarten/Kindergarten (TK/K) and continues to sixth grade. 

Parents or guardians may choose a language acquisition program that best suits their child. Schools in which the parents or guardians of 
30 students or more per school or the parents or guardians of 20 students or more in any grade request a language acquisition program 
that is designed to provide language instruction shall be required to offer such a program to the extent possible (20 U.S.C. Section 
6312[e][3][A][viii][III]); EC Section 310[a]). 

Parents or guardians may provide input regarding language acquisition programs during the development of the Local Control 
Accountability Plan (EC Section 52062). If interested in a different program from those listed above, please contact Blanca Risco, 
Executive Director, Multilingual Education/School Based Programs at (626) 933-4340 to ask about the process. 

Although schools have an obligation to serve all EL students, parents or guardians of English learners have a right to decline or opt their 
children out of a school’s EL program or out of particular EL services within an EL program. If parents or guardians opt their children out 
of a school’s EL program or specific EL services, the children retain their status as English learners. The school remains obligated to take 
the affirmative steps required by Title VI of the Civil Rights Act of 1964 and the appropriate actions required by the Equal Educational 
Opportunity Act of 1974 to provide EL students access to its educational programs (20 U.S.C. sections 1703[f], 6312[e][3][A][viii]). 
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Hacienda La Puente Unified School District 
Multilingual Education/Site Based Programs 

ANNUAL PARENT NOTIFICATION LETTER 
Federal Title I or Title III Requirements 

 
 
To the parent(s)/guardian(s) of:      School:      Date:    
 
Student ID #    Date of Birth:       Grade:      Primary language:    
 

Dear Parent(s) or Guardian(s):  Your child continues to be identified as an English learner. Each year, we are required 
to assess your child and notify you of your child’s proficiency level in English. We must inform you of the language 
acquisition program options available. From these options you may choose the one that best suits your child (California 
Education Code (EC) Section 310). This letter also contains the criteria for a student to exit the English learner (EL) 
status (20 United States Code [U.S.C.] Section 6312[e][3][A][i],[vi]).  Your child’s most recent assessment results are 
shown below. 

Language Assessment Results 
(20 U.S.C Section 6312[e][3][A][ii]) 

Composite Scale Score Performance Level 
Overall [insert overall scale score] [insert overall performance level] 
Oral Language [insert oral language scale score] [insert oral language performance level] 
Written Language [insert written language scale score] [insert written language performance level] 

 
Domain ELPAC Performance Level 
Listening [insert listening performance level] 
Speaking [insert speaking performance level] 
Reading [insert reading performance level] 
Writing [insert writing performance level] 

 
Your child is participating in an Individualized Education Program (IEP), which is on file: [Insert Yes or No] 
 
A description of how your child’s program placement will contribute to meeting the objectives of the IEP is contained in 
the current IEP (20 U.S.C. Section 6312[e][3][A][vii]). 

 
Exit (Reclassification) Criteria 

(20 U.S.C. Section 6312[e][3][A][vi]) 
 

The goal of language acquisition programs is for EL students to become proficient in English as rapidly as possible and 
to meet state academic achievement measures. This district’s exit (reclassification) criteria are listed below. 
 

Required Criteria 

(EC Section 313[f]) 

HLPUSD Reclassification Criteria 

Grades K-12 

English Language Proficiency 
Assessment 

ELPAC: Overall Score of Level 4 / Well Developed 

Teacher Evaluation 

Grades K-2 Progress Report Card: No more than one (2); No 1s  

Grades 3-5: Overall Achievement Marks for all 5 ELA Grades - At least 4 out of 5 marks A’s 
and B’s; No more than 1 C; No D’s or F’s 

Grades 6-12:  C or better in ELA on progress report. 

Parental Opinion and 
Consultation   

Parents are notified and given an opportunity to consult with school staff during the 
reclassification process. 

Comparison of Performance in 
Basic Skills 

Grades 3-12: Standard Met or Exceeded for ELA on CAASPP 

District ELA Interim Assessments: 

Grades K-2: 75% or better on the most recent ELA Interim Assessment 

Grades 3-12:  Met or Exceeded the District Core ELA Benchmark level. 
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OR Alternative Criteria: 

Met or exceeded the mean percent correct on ELA Interim Assessment scored by same grade 
English Only students 

 *SWD – For students with disabilities, refer to the IEP. 

 

Academic Achievement Results 
(20 U.S.C. Section 6312[e][3][A][ii]) 

 
 
 
 
 
 

 
Graduation Rate for English Learners 

(20 U.S.C. Section 6312[e][3][A][vi]) 

The expected rate of graduation for students in this program is 79.7 percent or higher. Local educational agency (LEA) 
graduation rates are displayed on the Graduate Data report, which is available on the California Department of 
Education DataQuest web page at http://dq.cde.ca.gov/dataquest/. 

Choosing a Language Acquisition Program 

Parents or guardians may choose a language acquisition program that best suits their child (EC Section 310). Language 
acquisition programs are educational programs designed to ensure English acquisition occurs as rapidly and effectively 
as possible. They provide instruction to English learners based on the state-adopted academic content standards, 
including English language development (ELD) standards (20 U.S.C. Section 6312[e][3][A][iii],[v]); EC Section 306[c]). 
 

Language Acquisition Programs 

We are required to offer, at a minimum, a Structured English Immersion (SEI) program option (EC Section 305[a][2]). 
We offer the following language acquisition programs: 
 

 Structured English Immersion (SEI) Program: A language acquisition program for English learners in which 
nearly all classroom instruction is provided in English, but with curriculum and a presentation designed for 
students who are learning English. At minimum, students are offered Designated ELD and provided access to 
grade level academic subject matter content with Integrated ELD. 

 Dual-Language Immersion (DLI) Program: A language acquisition program also referred to as Two-Way 
Immersion that provides language learning and academic instruction for native speakers of English and native 
speakers of another language with the goals of high academic achievement, first and second language 
proficiency, and cross-cultural understanding. This program begins in Kindergarten and continues to eighth 
grade. 

 
Parents/Guardians may choose a language acquisition program that best suits their child. Schools in which the parents 
or legal guardians of 30 pupils or more per school or the parents or legal guardians of 20 pupils or more in any grade 
request a language acquisition program that is designed to provide language instruction shall be required to offer such a 
program to the extent possible. (20 U.S.C. Section 6312[e][3][A][viii][III]); (EC Section 310[a]) 
 
Parents or guardians may provide input regarding language acquisition programs during the development of the Local 
Control Accountability Plan. (EC Section 52062) If interested in a different program from those listed above, please 
contact Blanca Risco, Executive Director, Multilingual Education/School Based Programs at (626) 933-4342 to ask 
about the process. 

Although schools have an obligation to serve all EL students, parents or guardians of English learners have a right to 
decline or opt their children out of a school’s EL program or out of particular EL services within an EL program. If parents 
or guardians opt their children out of a school’s EL program or specific EL services, the children retain their status as 
English learners. The school remains obligated to take the affirmative steps required by Title VI of the Civil Rights Act of 
1964 and the appropriate actions required by the Equal Education Opportunity Act of 1974 to provide EL students 
access to its educational programs (20 U.S.C. sections 1703[f], 6312[e][3][A][viii]). 

Skill Area Smarter Balanced Assessment 
Consortium (SBAC) or Local Measures  

Other Measure 

English Language Arts  [insert English language arts results] [insert English language arts 
results] 

Mathematics [insert mathematics results] [insert mathematics results] 
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Instructional Program 
Descriptions for English 
Learners (TK-12) 

Structured English Immersion (SEI) 
Program 

As outlined in Chapter I, school districts are 
required to offer, at a minimum, a Structured 
English Immersion (SEI) program option. 

Students at the Emerging, Expanding, 
Bridging levels are placed in a Structured 
English Immersion (SEI) Program (Table 2.1). 
SEI is the English language acquisition 
program focused on students acquiring 
English as rapidly and effectively as possible in 
order to meet grade level standards in the 
content areas while they are learning English. 

The SEI program is designed to develop the 
student’s abilities in English as quickly as 
possible and may include primary language 
support in the content areas as part of the 
“plan to overcome academic deficits.” 

SEI Program Requirements 

The SEI program must include: 
• Daily Designated English Language

Development (ELD) instruction,
which is core for English Learners
(Minimum 30 minutes of ELD
instruction required; 45 minutes to 1
hour recommended)

• Program materials that are
district adopted texts and grade level
standard material (Tables 2.2 and 2.3)

• Integrated ELD in core content
delivered through Specially Designed
Academic Instruction in English
(SDAIE)* and may include support
in the student’s primary language

• A plan to overcome any “academic
deficits” incurred while the student is
acquiring English proficiency

*SDAIE:  Specially Designed Academic
Instruction in English - An instructional
methodology designed to make content lessons
comprehensible.
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Board of Education (SBE) recognizes that 
English learners require specialized instruction 
as they develop academic English. English 
learners receive academic language development 
support in core classes through Integrated 
English Language Development (I-ELD). In 
addition, specialized support is provided during 
Designated English Language Development (D-
ELD) based on English learners’ identified level 
of English language proficiency. 

Comprehensive English Language 
Development (ELD) is defined by California’s 
English Language Arts/English Language 
Development Framework as an instructional 
program that consists of both Integrated ELD 
and Designated ELD. 

Integrated ELD is taught throughout the day 
and across the disciplines in which all teachers 
use the CA ELD Standards in tandem with the 
focal CA academic standards for ELA/Literacy 
and other content standards to support their 
ELs’ linguistic and academic progress. 

Integrated ELD must include these essential 
features. (See Figure 2.23.) 
• Interactive and Engaging
• Meaningful and Relevant
• Intellectually-Rich and Challenging
• Build on Prior Knowledge
• Scaffolding
• Focus on Content Knowledge
• Value Primary Language

Designated ELD is provided by skilled teachers 
during a protected time during the regular school 
day.   Teachers use the CA ELD Standards as the 
focal standards in ways that build into and from 
content instruction to develop the critical language 
ELs need for content learning in English.  This 
means that Designated ELD is not separate and 
isolated from ELA and other content areas.  
Instead, Designated ELD is an opportunity for 
protected time during the regular school day to 
support ELs to develop discourse practices, 
grammatical structures, and vocabulary necessary 
for successful participation in academic tasks. 

Designated ELD is further described as: 
• A core subject for all ELs at the Emerging,

Expanding, and Bridging levels
• A protected time during the regular school

day
• A separate time outside of Language Arts

instruction
• Instruction is provided daily for a minimum

of 30 minutes; 45 minutes to 1 hour is
recommended

• An intentionally planned, deliberate, and
strategic component of a comprehensive
instructional program for ELs

• Alignment of CA ELD Standards with ELA
and Content Standards

Designated ELD instruction must include these 
essential features.  (See Figure 2.23) 
• Intellectual Quality
• Academic English Focus
• Extended Language Interaction
• Focus on Meaning
• Focus on Forms
• Planned and Sequenced Events
• Scaffolding
• Clear Lesson Objectives
• Corrective Feedback
• Formative Assessment Practice

All English Learners receive daily ELD instruction 
through Integrated and Designated ELD in the 
both the Structured English Immersion (SEI) 
program, and the Dual Language Immersion 
program models. 

Comprehensive ELD for ELs with Disabilities 
The District is obligated to ensure that any student 
with disabilities who is also an EL becomes 
proficient in English and has meaningful access to 
core content.  As with All ELs, ELs with an IEP 
are expected to make progress in English language 
proficiency and academic content mastery.  To 
attain this, instructional programs for ELs with 
IEPs should include ELD as a key component of 
instruction to ensure access to core content. 
Integrated and Designated ELD instruction 
should be implemented to promote proficiency in 
English and academic progress for ELs with IEPs. 
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Whenever possible, ELs with disabilities should 
receive ELD instruction in the least restricted 
environment in the mainstream classroom with 
student of like age/grade and language 
proficiency. The IEP team will decide 
placement of ELs with special needs and 
determine if they will participate in a 
comprehensive ELD program with general 
education like peers or in a special education 
classroom setting, based on individual student 
needs. The IEP team additionally will discuss 
monitoring the student’s progress in ELD. 

Programming and Instruction for ELs 

There are several factors for educators to consider  
when designing programming and instruction for  
ELs.  A key factor is determining the EL  
typologies that make up a school site’s EL  
population.  Factors to consider are EL’s age and 
English proficiency levels, as well as the size of the 
EL population.  EL typologies include the  
following: 
• ELs on Track: ELs who have been enrolled in 

U.S. schools for less than four years and are 
meeting minimum progress expectations

• EL Newcomers: ELs who have been enrolled 
in  U.S. schools for less than two years

• EL students with limited or interrupted 
formal education: Newcomer students who 
have had limited or interrupted schooling

• At-Risk of Long Term EL:  ELs who have 
been in third through 12th grade for four to 5.9 
years

• Long Term English Learners (LTELs): 
ELs in sixth through 12th grad who have 
completed six full years in U.S. schools (i.e., 
beginning their seventh year and beyond) 
without meeting the criteria for reclassification

• EL Students with Disabilities:  ELs who have 
been identified as both ELs, as well as in need 
of Special Education supports

• ELs identified as Gifted and Talented
(GATE):  ELs identified as GATE and 
receiving GATE differentiated instructional 
strategies

• Reclassified Fluent English Proficient
(RFEP):  ELs who have met the criteria 
demonstrate proficiency in English

• Ever English Learners (Ever-ELs):
Currently classified ELs and RFEPS.

Scheduling for English Learner Education 

After establishing an understanding of the 
school’s EL population, and considering the 
language instruction programs (SEI and/or DI) 
currently offered at the school, next steps for 
schools involves determining the classroom 
and/or course placement of ELs for Designated 
and Integrated ELD instruction. 

Scheduling ELs for Designated and Integrated 
ELD should maximize resources and serve EL 
students effectively.  In general, ELs should have 
access to the required time per day for all contents 
areas, with the required amount of Designated 
ELD by students’ EL proficiency level.  
Scheduling decisions may also include adjustments 
in schools based on small, moderate, or large EL 
populations, EL population typologies, teacher 
certification including full EL authorization. (See 
SupportEd at www.GetSupportEd.net) 

Elementary (TK-5) ELD Course of Study 

In the elementary grades, Integrated ELD is 
embedded in all lessons conducted in English and 
incorporated through differentiated instructional 
practices with the content areas.  In addition, for a 
portion of the day, students participate in 
Designated ELD, which targets each student’s 
language proficiency level.  This Designated ELD 
time generally occurs as an extension of the 
literacy block and it is directly linked to the topics 
and content of literacy and other content-area 
lessons.  ELD instruction for EL students in grade 
6 self-contained classrooms additionally utilize this 
model. 

The Designated ELD program is designed to lead 
and guide students through the levels of English 
language proficiency:  Emerging, Expanding and 
Bridging.  Students are expected to progress 
through one or more levels every year. The 
District-adopted core curriculum is utilized to 
provide grade level ELA/ELD instruction. (See 
Table 2.2, TK-5 Program Scheduling and Materials for 
ELs) 
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Secondary (6-12) ELD Course of Study 

In secondary-level grade 6-12, ELs are placed in 
ELD courses designed to help them develop 
full proficiency in English.  Schools should 
consider EL years classified as an EL in U.S. 
schools and overall assessment scores on the 
ELPAC and the CAASPP English Language 
Arts, as the primary indicators when 
determining a student’s ELD course placement. 
(See Table 2.3A, HLPUSD Adopted Curriculum, 
and 2.3B 9-12 Program Scheduling and Materials for 
ELs) 

Other data sources may be used to inform 
placement when an EL student’s scores indicate 
higher or lower proficiency levels than the ELD 
level indicated by the number of years in the EL 
program, such as District ELA Assessment 
results, current grades, or other indicator(s). 
Individual cases may be evaluated by designated 
school staff to assist in the most appropriate 
placement as needed.  

Secondary students are placed in the following 
categories of courses: 

• Designated ELD courses: For students at
the earlier stages of English proficiency, from
Initial ELPAC novice or intermediate, and
Summative ELPAC minimally developed,
somewhat developed, or moderately
developed.

•

•

English Language Arts courses with 
Integrated and Designated ELD:  For 
students who are at the later stages of English 
proficiency, from Summative ELPAC 
moderately to well-developed.

Differentiated instruction is provided 
within Designated and Integrated ELD 
courses for LTELs (students enrolled as EL 
for 5 or more years, and At Risk of LTEL
(students enrolled as EL for 4 or more years) 
who are performing below grade-level 
expectations on standardized test and who 
have not demonstrated proficiency on the 
Summative ELPAC.  Concurrent enrollment 
in the student’s grade level English Language 
Arts course is required.

Integrated ELD for Content Instruction 

The term Integrated ELD is used to refer to 
ELD taught throughout the day and across the  
disciplines. All teachers with ELs in their classrooms 
should use the CA ELD Standards in addition to the  
CSS corresponding to respective content areas for  
ELA/Literacy to support ELs’ linguistic and  
academic progress. The goal statement for each set  
of grade-level and grade-span CA ELD Standards 
indicates that all ELs in California schools should 
read, analyze, interpret, discuss, and create a variety  
of literary and informational text types. Through 
these experiences, ELs develop an understanding of 
language as a complex and dynamic resource for 
making meaning, and they develop language 
awareness.  They demonstrate knowledge of content 
through oral presentations, writing, collaborative 
conversations, and multi-media, and they develop 
proficiency in shifting language use based on task, 
purpose, audience, and text type. 

The intent of Integrated ELD is to increase student 
disciplinary literacy in English language arts, math, 
social science, science, and arts as measured by the 
CSS, including the CA ELD Standards.  All 
teachers with ELs in their classrooms use Part I 
and Part II of the CA ELD Standards throughout 
the day and in tandem with the CSS for 
ELA/Literacy and other content area standards to 
support their ELs linguistic and academic 
development and achievement. Teachers in each, 
for example: 

• Routinely examine the texts and tasks used for
instruction to identify language that may be
challenging for ELs.

• Identify opportunities to highlight and discuss
particular language resources (e.g., powerful
or precise vocabulary, different ways of
combining ideas in sentences, ways of starting
paragraphs to emphasize key ideas).

• Observe students to determine how they are
using the targeted language.

• Adjust whole group instruction, work in small
groups, and/or with individuals to provide
adequate and appropriate support.

(CDE ELA/ELD Framework, Chapter 2, p 108-112) 
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Flexibly Grouping Students for Integrated ELD 
Instruction 

Grouping ELs for Integrated ELD instruction  
should be flexible based on the results of formative 
assessment that identifies students’ needs in a  
subject area. Flexible grouping should be fluid and  
change on an ongoing basis, based on the results  
of formative assessment in each content area. 

Considerations for Grouping for Integrated ELD 
at the Elementary Level  

• When small group instruction or student
work time (not whole group instruction of
the core content) is provided during the
ELA block, ELs can also be flexibly grouped
in small groups for Integrated ELD
instruction by the classroom teacher.
However, it is imperative that they not be
pulled out for Integrated ELD instruction (by
any teacher) during ELA whole group
instruction when new lessons or concepts are
being introduced.

• Ensure ELs’ schedules allow for mathematics
instruction for the daily required amount of
time.

• When small group instruction or student work
time is provided during the mathematics
block, ELs can also be flexibly grouped small
groups for Integrated ELD in mathematics by
the classroom teacher. However, ELs should
not be pulled out for Integrated ELD during
the delivery of core instruction when new
lessons or concepts are being introduced.

• Provide science, social studies, and health
instruction (with Integrated ELD) to ELs for
at least the same amount of instructional time
as other students. These content areas can be
provided to ELs as described above for
language arts and mathematics.

• Ensure ELs have access to art, music, and physical
education for at least the same amount of
instructional time as other students. It is important
for ELs to also have access to this type of
instruction as they are developing their English
skills, therefore pulling ELs out for Designated
ELD during other instruction is not
recommended.

Flexibly Grouping Students for Designated 
ELD 

For small group instruction, students can, 
and should, be flexibly grouped based on 
results of formative assessment indicating 
areas of student needs. It is essential to use 
the results of ongoing, formative 
assessment to guide and tailor instruction 
for each individual student, and to 
understand students’ background 
knowledge for the purpose of flexibly 
grouping EL students with common needs 
together for targeted small group 
Designated ELD instruction.  For example, 
LTELs within or across classrooms could 
be flexibly grouped in small groups to work 
on common needed skills in literacy for 
part of the day. Students can, and should, be 
regrouped based on formative assessment 
results in each content area, to work on 
common areas of need; for example, a 
student might be at the Expanding level in 
science and at the Bridging level in math. 
Flexible grouping should be fluid and 
change on an ongoing basis. 

It is important to note that Designated 
ELD instruction time is not intended to 
isolate or segregate ELs. Rather, 
Designated ELD instruction is for use as a 
protected time, during which ELs receive 
the type of instruction that accelerates 
their English language and literacy 
development (CA ELA/ELD Framework, 
Chapter 2, p 188). 
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Essential Features of Integrated ELD Instruction 
1. Interactive and Engaging: Provide opportunities to learn by collaborating with

peers to read texts, talk about texts, and engage in  meaningful interactions with
texts, such as locating interesting information together. (p. 63)

2. Meaningful and Relevant: Make literary experiences more relevant to students’
interests, everyday life, and important current events. (p. 63)

3. Intellectually-Rich and Challenging: Promote higher order thinking skills and
interdisciplinary approaches that integrate the use of technologies, inquiry, and
problem-based learning. (p. 60)

4. Build on Prior Knowledge: Linking what a student is learning or saying to previous
or prior knowledge to learning to come (preview). (p. 101)

5. Scaffolding: Teachers contextualize language instruction, build on background
knowledge and provide the appropriate levels of scaffolding based on individual
differences and needs. Scaffolding is both planned in advance and provided just in
time. (p. 117)

6. Focus on Content Knowledge and Academic English: Content teachers with ELs in
their classrooms use the CA ELD Standards in tandem with the focal CA CCSS for
ELA/Literacy and their own content standards. (p. 106)

7. Value Primary Language: Primary language is a valuable resource that enhances
learning of English through cross-language transfer of language and literacy skills.
(p. 105)
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Grades TK- Wonders ELD 
Level Up Rubric 

Student Name: ___________________________________ Date: ____________ 
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Access to Grade Level Core Content-
Integrated ELD/Designated ELD 
English Learners are provided with access to well-
articulated, standards-based core curriculum. In 
Structured English Immersion settings, the core 
instruction occurs in language arts through the 
Essential Features of Designated and Integrated 
ELD, evidence-based practices that are effective 
for language development, and primary language 
support as needed. In Dual Language Immersion 
(DI) Programs, access to the core curriculum is
achieved through direct instruction in the target
language as well as in English.

In Dual Language Immersion Programs, literacy 
development in both languages is available to all 
participating students – EO, IFEP and RFEP, as 
well as English Learners. In order to ensure that 
core content instruction is presented in a manner 
that is comprehensible to English Learners, a variety 
of strategies are incorporated into classroom 
instruction.  

Both of the language instruction program options, 
SEI and DI Program areas outlined below make use 
of the following features to help make instruction 
comprehensible and meaningful to students. 

• Clear Lesson and Language Purpose -
Lesson purpose identifies students’ learning
at the end of a lesson. Teachers must also
incorporate the language purpose in their
lesson planning activities that support
students’ academic language development to
build knowledge and express understanding
in the content areas. The language purpose
addresses a specific language structure,
vocabulary, or function. Additionally, based
upon the students’ language proficiency
level, the language purposes should address
any one of the four domains: listening,
speaking, reading or writing.

• Intellectually-Rich and Challenging
lessons are critical to promote higher
order skills inquiry and problem-
based learning.

• Differentiated Instruction is necessary to
accommodate all language proficiency
levels - small group instruction, and/or
instruction explicitly modeled through
think-alouds, modeling of skills,
strategies, and/or concepts.

• Scaffolds include the liberal use of non- 
verbal language, visual support materials,
realia, graphic organizers, and oral/verbal
amplification, in order to provide
students with a variety of resources in
the environment that they can use to
construct meaning.

• Interactive and engaging opportunities
encourage student language production
by collaborating with peers.

• Incorporate strategies that adapt
content and language instruction such
as wait time, questioning, pacing,
sentence frames, gestures and
highlighting.

• Include structured opportunities for
students to practice and consolidate
skills, strategies, and concepts through
dramatization, drawing, poetry, song,
chant, letter writing, journals, graphic
organizers, etc.

• Classroom management routines
and procedures that are predictable
and consistent.

• Value primary language support to
enhance learning of English.

• Frequently check for understanding.
• Integrate assessment and instruction on an

ongoing basis through observations,
portfolios, journals, and analysis of student
work

• Provide access to large collections of age-
level appropriate literature within the
student’s assessed Zone of Proximal
Development, available in classroom and
school libraries
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SEI and DI language instruction program 
placement options incorporate evidence-
based practices to make instruction 
comprehensible and meaningful to 
students. 

More program resources are listed below: 
• U.S. Department of Education English

Learner Tool Kit
https://www2.ed.gov/about/offices/list/o
ela/english-learner-toolkit/eltoolkit.pdf

• English Language Arts/English Language
Development Framework for California
Public Schools TK through Grade Twelve

https://www.cde.ca.gov/ci/rl/cf/elaeldfrmwrksbe
adopted.asp 

Dual Language Immersion 
Programs 
HLPUSD offers Dual Language Immersion 
(DI) programs for the following target
languages: Spanish, Mandarin, and Korean.
Dual Language Immersion is a unique
educational model where children learn to
think, read, write, and communicate naturally
in English and a target language. DI program
schools and contact information are located
on the District web page:
http://www.hlpschools.org/dual

DI Program Goals and Models 

The three major goals of DI programs are for 
students to achieve: 
• Bilingualism/bi-literacy in the target

language (Korean, Mandarin, or
Spanish) and English

• High academic achievement in two
languages

• Cross-cultural competence
The two main DI program models at the 
elementary level:  
The 90/10 and the 50/50 models. In the 90/10 
model, the amount of time spent with each 
language varies depending upon the grade level. 
Students are taught 90% of the day in the target 
language and 10% in English beginning in 
kindergarten, and progress to 50% target 

language and 50% English instruction by 
grade five. 

In the 50/50 model, students are taught half 
the time in the target language and half in 
English, in kindergarten through fifth grade. 
At the middle school level, the partial 
immersion model includes two class periods in 
the target language. The target language is 
maintained at the high school level with two 
class periods devoted to the target language. 
Each program placement option, SEI and 
Dual Immersion, incorporate evidenced-
based practices to make instruction 
comprehensible and meaningful to students. 

DI Programs Structure Guidelines 

Dual Language Programs are required to 
develop classrooms that are linguistically 
balanced. 
Linguistically balancing the classrooms 
ensures that all students have peer models 
with which to practice academic and 
conversational language to build native-like 
proficiency in both languages. To ensure this 
balance, careful attention must be given to the 
enrollment procedures by district and site 
staff members for the DI students. The ideal 
mix of 50% 
English speakers and 50% target language 
speakers is difficult to achieve, but can be 
controlled by forming two separate 
enrollment lists. In many Two Way Dual 
Language Immersion programs throughout 
California, the ratio of 30-30-30% is easier to 
attain and often preferable. Thirty percent 
(30%) of the students would be English 
speakers, 30% bilingual students, and 30% 
target language-speaking students. 

Master Plan for Dual Language Immersion 
Programs 

HLPUSD’s Master Plan for Dual Language 
Immersion Programs provides detailed program 
information, guidelines and resources to 
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support effective program implementation. 
The plan is posted on the District web page: 
http://www.hlpschools.org/dual 

Understanding Secondary 
English Learners 
Adolescent English Learners enrolled in secondary 
schools bring a variety of educational and cultural 
experiences to their classes. In order to develop 
and implement an effective program, it is critical to 
identify the levels of language proficiency, both in 
English and in their native language. A variety of 
types of ELs are enrolled in the Hacienda 
La Puente Unified School District at the 
secondary level. These include, but are not 
limited to: 

• Newcomer ELs  with formal schooling
• Newcomer ELs with limited formal schooling
• At-Risk-of Long Term English Learners (At-

Risk of LTELs) with 4-5.9 years in any U.S.
EL program, and;

• Long Term English Learners (LTELs) with 6
or more years in any U.S. EL program

Because adolescent EL students are a diverse 
group of learners in terms of their educational 
backgrounds, native language literacy, and 
socioeconomic status, acquiring English 
proficiency requires the use of a variety of 
strategies. According to findings of Short and 
Fitzsimmons, Double the Work, 2007, effective 
instructional practices for developing academic 
language and content knowledge include the 
following eight areas: 

1. Integrating all four language skills 
(listening, speaking, reading, and
writing) into instruction

ELs benefit from the integration of explicit 
instruction in listening, speaking, reading, 
and writing across the curriculum, regardless 
of English proficiency level. Oral language 
practice should not be sacrificed to increase 
reading and writing time. 

2. Teaching the components and
processes of reading and writing

It is important to teach ELs the components 
of reading: phonemic awareness, phonics and 
vocabulary, text comprehension, and fluency. 
After acquiring these basic skills, ELs need to 
become active readers and writers who use 
reading and writing processes. Instruction in 
these components of reading must, however, 
be appropriate for teens. Materials for primary 
grades are not suitable. 

3. Focusing on vocabulary development

Knowledge of words, word parts, and word 
relationships is critical if students are to 
understand topics in a content area. Teachers 
must teach multiple meanings of words and 
help students incorporate these words into 
their expressive vocabularies. 

4. Teaching reading comprehension
strategies

ELs need to receive explicit instruction about 
reading comprehension strategies. 
Comprehension instruction can provide them 
with skills they can apply to all texts. 

5. Building and activating background
knowledge

Connect instruction to what learners know and 
then explicitly discuss how that knowledge 
applies to a topic. 
6. Teaching language through content

and themes

Providing content or theme based 
instruction gives ELs a framework for 
assimilating new information and applying 
language skills learned across the 
curriculum. 
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7. Using primary language strategically

Maximize students’ knowledge of their 
primary language by clarifying concepts and 
information through primary language 
support, bilingual dictionaries, glossaries, or 
other resources. 

8. Providing choice in learning activities

ELs are more motivated and successful when 
they have the opportunity to choose a text, 
task, or partner. 

Newcomer ELs with Formal 
Schooling 

Characteristics of these students may include: 

• Recent arrival in the U.S. (2 years or less)
• Little or no English fluency
• Adequate formal schooling in native country,

at grade level or beyond in primary language
• Bilingual and bicultural
• Often highly motivated, may seek additional

support and resources
• Easily transfers academic concepts with

language support
• Low performance on standardized tests

when administered in English

These students face the challenge of 
mastering English quickly in order to meet 
district and state content and performance 
standards, as well as completing all district 
high school graduation and a-g college 
entrance requirements. Time is the critical 
factor for these students. They need an 
accelerated ELD program that is rigorous 
yet flexible and allows students to progress 
at their own rate. Opportunities to move 
between levels must be frequent (at quarter 
or semester if appropriate). 

Attention to content instruction is also essential 
so that students successfully complete the high 
school course of study. In some cases, they 
require an additional year of high school, or the 
opportunity to transition to other programs such 
as the HLPUSD Adult School. 

In all cases, it is important that these students are 
counseled correctly, made aware of the 
challenges ahead of them, and given a defined 
learning plan that enables them to successfully 
complete high school and post-graduate studies. 

Instructional Recommendations 
• Minimum 2 periods of Designated ELD
• Integrated ELD in content classes and high

school requirements with adequate primary
language support when available

• Enrollment in courses and electives required
for graduation

Extended Learning and Enrichment 
• Extended Day (enrollment in 0 or 7th period)
• Targeted counseling, mentoring, tutoring

(in primary language when available)
• Adult school ELD classes
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Newcomer ELs with Limited 
Formal Schooling 

Characteristics of these students may include: 
• Recent arrivals to U.S. (2 years or less)
• Schooling in native country inadequate

or interrupted
• Minimal literacy skills in primary

language
• Require additional time to become

accustomed to school routines and
educational expectations in United
States

• Strong survival and life skills, intuitive 
learners, cooperative workers 

• Low performance on proficiency exams 
and standardized tests 

Adolescent ELs who enter at the secondary level 
with limited formal schooling face a daunting 
challenge and require additional support to 
complete all high school graduation requirements. 
These students frequently have significant gaps in 
their schooling that result in literacy levels at the 
beginning stages. 

These students may benefit from a minimum of 
two periods of ELD and an intensive initial literacy 
development period. An English learner with 
limited formal schooling who enrolls for the first 
time at the high school level must have additional 
support in order to develop English proficiency and 
complete all requirements for high school 
graduation. Careful counseling, development of a 
long-range learning plan, and articulation between 
school levels, including HLPUSD Adult School, are 
essential. 

For U.S. Department of Education Newcomer 
Tool Kit visit the US Department of Education 
web at 
https://www2.ed.gov/about/offices/list/oela/new 
comers-toolkit/index.html 

Instructional Recommendations 
• Minimum 2 periods of Designated

ELD
• Targeted instruction in literacy

development
• SDAIE content courses for

secondary course work, with
adequate primary language support
when available

• Enrollment in non-English language
dependent electives required for
graduation

Extended Learning and Enrichment 
• Extended Day (enrollment in 0 or 7th

period) 
• Targeted counseling, mentoring,

tutoring (in primary language when 
available) 

• Adult school ELD classes

At-Risk of Long Term English 
Learners & Long Term 
English Learners (At-Risk 
of LTELs & LTELs) 
District identification criteria and Characteristics 
of these students include: 

• LTELs-Enrolled in any of grades 3-12
inclusive, and  US school for 6 or more
years

• At-Risk of LTEL-enrolled in grades 3-12,
and  has been enrolled in a US School 4 or
5 years

• Overall score of a level 1-2 on ELPAC
or does not maintain status

• CAASPP –ELA Scores at standard not
met

• District Interim Assessment- does not
meet the district core ELA benchmark
level or mean percent correct on ELA
Interim Assessment scored by the same
grade English only students

• Struggle academically (low grade point
average and score of Standard Nearly Met
or Standard Not Met on SBAC English
assessments)
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• High functioning social language (strong
oral English skills)

• Limited academic background and
academic language

• General and imprecise vocabulary
• Significant deficits in reading and writing

skills
• Difficulty with content classes and

academically challenging text
• Mixture of primary language and English

spoken in the home
According to Olsen in Reparable Harm, 2010, 
Long Term English Learners (LTELs) are often 
not immigrants, but rather students who were 
born in the United States and attended U.S. 
schools more than 5 years. They can be 
categorized into three groups: Transnational 
Student, Inconsistent U.S. Schooling and 
Consistent Subtractive Schooling. 

• Transnational students move back and
forth between the U.S. and their family’s
country of origin (though primarily U.S.
educated)

• Inconsistent U.S. Schooling students
attend U.S. schools but have moved in
and out of bilingual education, ELD and
mainstream classrooms with minimal or
no language development

• Consistent Subtractive Schooling students
attend either an ELD or “weak” bilingual
program that failed to build upon their
native language skills and develop literacy
in their primary language

LTELs often demonstrate strong oral English 
skills but lack academic language and vocabulary. 
In order to engage with the academic demands of 
the secondary school curriculum, they need 
explicit instruction in academic uses of English 
with a focus on comprehension, vocabulary 
development and the advanced grammatical 
structures needed to comprehend and produce 
academic language in all content classes. 

For these students the traditional sequence of 
classes in ELM does not apply. “They no longer 

have the luxury of years remaining in school to 
close academic gaps and develop language 
proficiency and literacy” (Olsen, 2010). An 
LTEL student is placed in a mainstream language 
arts class and requires an additional period of a 
targeted intervention in accelerated literacy. 

Instructional Recommendations 

• Daily language development instruction
delivered through the core in language arts
class with SDAIE Integrated ELD

• Explicit direct instruction in language
development in all four domains (listening,
speaking, reading, and writing) for multiple
functions and contexts

• Explicit direct instruction in academic
vocabulary must occur in all core courses

• Explicit direct instruction in
comprehension

• Explicit direct instruction in study skills,
meta-cognition, and learning strategies

• ELPAC and CAASPP and/or Grades Data
Chats (2 times a year
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Overcoming Academic Deficits – The EL 
Catch-Up Plan 
English Learners in Hacienda La Puente Unified 
School District are expected to meet the district’s 
content and performance standards for their 
respective grades in core curricular areas and in 
acquiring English. To overcome academic 
deficits in core content while acquiring English, 
schools adhere to adopted state standards. ELs 
are assessed annually using ELPAC, CAASPP 
assessments, and district multiple measures: 

• K-5 Wonders ELD Unit Assessment or 6-
12 APPEL 2.0

• District interim assessments
• Report card grades

Using the above assessments, LTEL and Potential 
LTEL students in grades 3-12 are monitored for 
progress and identified for interventions before 
academic deficits become irreparable.  Additional 
supports are required when monitoring shows that 
a student did not make sufficient progress in two 
or more of the following areas: 
• ELPAC: “Overall” score (Level 1 – Level 2)

OR did not maintain status
• CAASPP: ELA (scored “Standard Not Met”)
• District Interim Assessments – ELA:  Did not

meet the district core ELA Benchmark level
OR mean percent correct on ELA Interim
Assessment

• Final Report Card Grades for ELA:  Gr. 3-5:
D’s or lower; and Gr. 6-12:  D or lower

• ISPEL Process/Intervention

The identification and progress monitoring 
process is conducted via the ISPEL (InSufficient 
Progress for English Learners) process. In early 
September, the site administrator or designee 
reviews the Potential At-Risk of ISPEL and ISPEL 
List for English Learners. The Potential At-Risk 
of ISPEL and ISPEL List contains ELPAC, 
CAASPP, and/or district interim data. This review 
also includes a review of ELs recently enrolled to 
the site. Once the site administrator or designee 
finalizes the At-Risk of ISPEL and ISPEL list, 
he/she identifies At-Risk of ISPEL and ISPEL 
year 1, 2, 3, 4, or 4+, and creates or renews an 
intervention plan to target instructional needs. 
Long Term English Learners who have not met 
the reclassification criteria will be monitored 2 

times a year by the site administrator or designee: 
• Fall –  Using ELPAC, CAASPP, district interim

assessment data, and grades
• Spring – Monitoring the effectiveness of the

selected interventions

Fall ISPEL monitoring includes review of the At-
Risk of LTEL and LTEL Monitoring Report 
from the district’s data system. The reports 
contain students’ initial EL identification date 
(U.S enrollment date), ELPAC Summative 
overall score, CAASPP ELA score, grade level 
spring District Interim Assessments from prior 
year.  Additional data includes students’ spring 
ELA grade. 

At-Risk of Long Term English Learners or Long 
Term English Learners who do not meet the 
expected proficiency growth in English are 
identified through the Potential At Risk of ISPEL 
or ISPEL List on the LTEL Monitoring Report. 
These students will receive a notification of  
Insufficient Progress for English Learners (ISPEL) 
or At-Risk of ISPEL. Site administrator or 
designee, classroom teacher(s), and parent(s) will 
meet to implement the most appropriate evidence 
based intervention(s). (See Interventions for English 
Learners – Evidence-Based Interventions/Strategies 
chart).   

If an At-Risk of LTEL or LTEL has received an 
ISPEL for 3 consecutive years, the school’s 
Response to Intervention or MTSS Team needs 
to recommend further intervention. Once each 
struggling EL is identified and evaluated, the 
expectation is that targeted interventions are 
prescribed, progress is periodically evaluated, and 
dates for follow-up review are established.  
For more information, see ISPEL Process Chart. See 
also, “Monitoring of Student Progress and  
Reclassification,” Chapter 3. 

NOTE:  For English Learner Students With 
Disabilities (SWD), refer to IEP goals and 
objectives.  Teachers of SWD ELs not making 
adequate progress will be required to: 
• Schedule an IEP meeting to discuss further

interventions
• Refer to ISPEL documents to guide IEP

meeting discussion.
• Document next steps on IEP and attach ISPEL
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   Evidence-Based Interventions/Strategies 
Behavior/Attendance Academic

• Alternative seating
• Individual work space
• Stand while working
• Positive calls/emails/notes home
• Frequent home contact
• Flexible groups
• Breaks
• Daily planner
• Organize materials daily
• Non-verbal cues
• Reward and recognize improved attendance
• Clearly established behavior expectations and

consequences
• When a student is absent, immediately talk to

the parent/guardian.
• When a student is absent, immediately talk

with them about why they were gone. Let them
know you are aware.

• Ensure your classroom is a place where
students feel safe and respected

• Positive class culture and classroom
environment

• Positive Behavior Interventions and Supports
(PBIS)

• Check-In/Check-Out
• Social skills instruction (getting along with

peers, response to adults)
• Behavior Report Card/Self-Checklist
• Positive class culture and classroom

environment

• Explicit Instruction (First, best instruction)
o Connecting new content to prior knowledge
o Establishing and maintaining clear learning

goals and expectations for each lesson
o Modeling concepts and processes clearly in 

a step-by-step fashion
o Varying instruction in response to

immediate and reflective feedback
o Asking questions to continually monitor

understanding and inform immediate
feedback

o Scaffolding learning experiences for
students to practice, synthesize,
consolidate learning

• Guided instruction in small groups (includes
examples in “Explicit Instruction”)

o Prompting to spur cognitive and
metacognitive thinking (background
knowledge prompts, procedural or process
prompts, heuristic knowledge prompts,
reflective knowledge prompts)

o Scaffold instruction
o Cues (physical, verbal, visual)

• Frontloading
o Background knowledge
o Vocabulary
o Language structures (stems)

• Feeding forward (frontloading and re-teaching)
• Alternative modes of completing assignments
• Increase opportunities to respond
• Small group tutoring (12-15)
• Extra help courses to address knowledge gaps

(AVID)
• Provide explicit performance feedback (rubrics)
• Assign a buddy or partner to student with

homework
• Tutoring



Notification of InSufficient Progress for English Learners (ISPEL)      
Response to Intervention (RtI2) for English Learners 

 

Fall:______Spring:_____            Fall:______Spring:_____           Fall:______Spring:_____              Fall:______Spring:_____  
     Parent/Guardian Initial                           Teacher Initial                      Counselor/Designee Initial                  Administrator Initial 
 
                  File Completed and Parent Initialed in Pink Cum Insert in May                     REVISED 8/15/2022 

At – Risk of LTEL: EL enrolled 4 or 5 years                                 Last Name _______________________  First Name____________________________ 
LTEL: EL enrolled 6 or more years                                                At- Risk of LTEL         Long-Term EL (LTEL)     
                                                                         School __________________________________     EL Identification Date _________        

Grade_________Date______Teacher/Counselor____________________________ 
 

Your child DID NOT make sufficient progress in two or more of the following areas; additional supports are required. 
According to most current academic records: 
____ 2022 ELPAC – Overall score (Level 1 – Level 2) OR did not maintain status  
____ 2022 CAASPP – English Language Arts (scored Standard Not Met) ____ District Interim Assessment - English Language Arts:  Did not meet the district core ELA  
Benchmark level OR mean percent correct on ELA Interim Assessment scored by same grade English Only students 
____ Report Card Grades- English Language Arts:  Grades 3-5 spring2022:  Ds or lower.    Grades 6-12 spring2022: D or lower.  

*For students with disabilities, refer to IEP goals and objectives. 
                      Interventions provided by the school:  
                   For students not making adequate progress, document RtI2 support below. 
ISPEL Year   Yr. 1   Yr. 2   Yr. 3 Yr. 4+   

Provided by the parent(s)/guardian(s) 
 

A.  The student’s learning need is: 
_______________________________________________________________ 
_______________________________________________________________ 
_______________________________________________________________ 
B.  The following targeted supports/intervention will be implemented:   
_______________________________________________________________ 
_______________________________________________________________ 
_______________________________________________________________ 
C.  The student’s progress will be monitored by:       
_______________________________________________________________ 
_______________________________________________________________ 

____  Assure that the student is in school every day and on time 
____  Provide a distraction-free environment and the supervision necessary for the  
          student to complete homework assignments on time 
____  Practice basic skills with the student 

• Sight words, spelling words, vocabulary words 
• Reading (informational text and literature) for 30 minutes/day 

____  Help the student organize schoolwork, supplies, binder, and backpack 
____  Work with student to correct any discipline problems 
____  Set academic goals with the student and monitor progress toward goals 
____  Other ______________________________________________________ 
           _________________________________________________________________ 

Record Results of Intervention(s): 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 

If unable to schedule a parent conference, document attempts to  
contact parent:    Date     Initials    
  Date    Initials   
  Date    Initials   
 

*Parent/Guardian Conferences required in the fall/spring of the calendar year. 
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Monitoring of Student 
Progress 

Student progress is monitored and based 
on a set of district-adopted and state- 
mandated assessments. These assessments 
are used to determine English language 
proficiency and evaluate students’ academic 
performance. 

Assessment results are maintained in 
electronic form in the Aeries student 
information system and the IO/Illuminate 
database. This allows for rapid access to 
results in a variety of formats. This 
information issued for a variety of 
purposes, including (but not limited to) 
information that relates to transition from 
one program to another, reclassification, 
and identification of students in need to 
overcome content academic barriers before 
the deficits become irreparable. 

District-adopted formative assessments are 
given during the year to monitor students’ 
progress in English language development 
(listening, speaking, reading and writing), and 
language arts. Curriculum embedded 
assessments in language arts are taken in 
English by English Learners in the Structured 
English Immersion (SEI) and Dual 
Immersion (DI) programs, and in the target 
language (Mandarin, Spanish, Korean) by 
students being instructed in the Dual 
Immersion program classrooms. If a target 
language other than Spanish, Mandarin, or 
Korean increases in size to the point where 
additional target language DI, and/or 
transitional or developmental language 
programs are requested and/or feasible, then 
assessments in that language will be adopted. 

State-mandated Smarter Balanced 
Assessment Consortium (SBAC) assessments 
are taken by all students regardless of their 
language classification. 
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A third group of assessments, including the 
state’s English language proficiency assessment, 
are for English Learners only and are taken as 
annual assessments. Students with 
Individualized Education Programs (IEPs) may 
be given an alternative assessment in place of 
the CAASPP SBAC assessments. The current 
state-approved alternative assessment is the 
California Alternative Assessment. (Tables of 
Assessments Given to English Learners, 3.1-3.2.) 

Use of Assessment Data for Student 
Placement and Instructional Planning 

Teachers use the language arts and mathematics 
curriculum embedded assessments to analyze 
student progress every 6 to 8 weeks, for 
planning differentiated instruction and to 
provide classroom interventions as appropriate. 
The state English language proficiency 
assessment results (supplemented by curriculum 
embedded assessment results) are used for 
instructional grouping in ELD at the 
elementary level, and student placement in 
appropriate ELD courses in the middle and 
high schools. Teachers use formative 
assessments in ELD to identify areas of 
progress and of continuing need for individual 
students and for groups of students, and for 
modification of instruction to meet the needs 
that are revealed by the analysis of these data. 

State Academic Assessment Results 

State academic achievement assessments results 
are used in conjunction with diagnostic tests in 
the language arts and mathematics curricula to 
identify students in need of Tier I, Tier II or 
Tier III interventions, and to assign them to 
appropriate instructional schedules. 
Students who meet or exceed grade level 
benchmarks for growth on these assessments 
will be encouraged to accelerate or move to 
more advanced groups/classes. Ongoing 
monitoring of student progress takes place at 
two levels: 

• Grade level and/or department teams
regularly meet at least monthly to examine
student data, determine short- term needs,
and plan instruction accordingly. These
meetings may include assignment of
English Learners to appropriate
interventions.

• EL Program Facilitators meet with
teachers of English Learners to review
performances, develop ISPEL and At-
Risk-of ISPEL (Notification of
Insufficient Student Progress for English
Learner) plans as necessary and
recommend reclassification as appropriate.

Reclassification Process and 
Criteria 

An English Learner (EL) is eligible for 
reclassification when he/she has met the district 
and state established criteria (20 U.S.C Section 
6312[e][3][A][vi]).  The reclassification criteria 
include the use of multiple measures to ensure 
both proficiency in the English language and 
success in academic content area achievement. 
Site designee, teacher, and parent must 
participate in the reclassification process. 

The site administrator or designee collects and 
reviews the SBAC assessment and/or District 
Interim Assessment results, the English 
language proficiency assessment scores, other 
assessment data, student grades, and teachers’ 
recommendations, for all English Learners. On 
the basis of this review, students who are 
eligible for reclassification are identified. The 
district’s criteria are shown in Tables 3.3-3.6. 
These criteria include multiple measures of: 

• English language proficiency (listening,
speaking, reading and writing)

• Academic achievement in language arts
and literacy

• Teacher evaluation, along with
supporting documentation

• Parent opinion
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The site administrator or designee notifies parents 
and guardians of their right to participate, and 
encourages their participation in the 
reclassification process, providing an opportunity 
for the parent or guardian to attend the 
reclassification meeting and provide their 
input/opinion. The meeting is scheduled at a time 
convenient for the parent/guardian. If unable to 
attend, the parent may communicate his/her 
opinion in writing or via phone call. 
 
The site may elect to take the following additional 
steps for involving parents in the reclassification 
process. 
 

• Meet with parents of English Learners 
who are close to meeting reclassification 
criteria, to explain the process and steps 
needed to reach the goal 

• Invite parents to a group meeting to 
explain that their child has met all the 
criteria to be reclassified, celebrate the 
accomplishment, and explain that staff 
will monitor their student’s academic 
performance for at least four additional 
years. Students are also included in this 
meeting/celebration. 

 
Provisions for Students with Disabilities 
IF a student has an Individualized Education 
Program (IEP) and has been receiving 
services/instruction in ELD, reclassification must 
been addressed through an annual IEP or 
Addendum meeting, following the district 
procedures for reclassifying Students with 
Disabilities. 
 
Refer to Table 3.6 for the district’s process to 
reclassify Students with Disabilities (SWD)  
 
District and School Site 
Responsibilities for Reclassification 
Evaluation and Assessment Services 
 

District and School Site Responsibilities for 
Reclassification 
 

Evaluation and Assessment Services: 
The District Program Specialist, Assessment 
provides each school with a list of students 

eligible for reclassification each school year: 
• August/September-based on most 

recent CAASPP/SBAC and English 
Language Proficiency Assessment 
(ELPAC) scores 

• The calendared District Interim and 
ELD Unit Assessment results are made 
available in IO/Illuminate to further 
identify student for reclassification 
throughout the school year 

 
MESBP Office Responsibilities: 

 
1. Train site designees on reclassification 

procedures. 
2. Approve or deny documentation 

submitted. 
3. Return approved reclassifications to 

school site with the following 
documents: 

• Signed Reclassification Form 
• D-2 Letter: Parent Notification 

of Reclassification 
4. Changes made in Aeries (MESBP office 

only): 
• Student code from EL to 

Reclassified FEP 
• Date of reclassification in 

Language Assessment window 
5. Reclassifications not approved* are 

returned to school site with the 
following documents: 

• Letter of Explanation: students 
not meeting reclassification 
criteria will have attached notice 

• D-2 Letter: Parent Notification 
that Reclassification is not 
approved 

 
School Site Responsibilities (See Chart – 
“Reclassification Next Steps”): 
 

1. Identify students in grades  K-12 who 
are eligible for reclassification 

2. Send D-1 Letter: Notification of 
Intent to Reclassify, to parents of 
identified students 

3 .  Follow reclassification procedures 

 
 

4. Schedule conferences with parents of 
students with approved reclassification 
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documentation and ensure parent 
signature on paperwork 

5. Send D-2 Letter: Results of
Reclassification Process, to parents of
students who were not approved for
reclassification

6. Post Reclassification - Four-year
monitoring. Students must be
monitored for four years following
reclassification

• If the student has not
maintained the same
achievement levels attained
at time of reclassification,
the site must design and
implement an action plan
to assist the student

Reclassified Fluent English Proficient  
(RFEP) Monitoring Procedures 
Students who have been reclassified as Fluent 
English proficient (RFEP) receive follow-up 
monitoring for a minimum of four years after 
reclassification. The site administrator or 
designee utilizes student reports generated from 
the district’s data system. The reports utilized 
for monitoring should contain RFEP students’ 
academic progress including state 
CAASPP/SBAC results in English Language 
Arts and/or ELA District Interim Assessment 
results; and the Language Arts semester grades.  

During the four years following reclassification, 
the administrator or designee records students’ 
grades on the R-FEP Progress Monitoring 
Report. If the student is not maintaining grades 
consistent with reclassification criteria, Response 
to Intervention (RtI2) support must be 
documented on the form. The person completing 
the monitoring portion must initial and date thee 
R-FEP Progress Monitoring Report.

The Multilingual Department monitors sites to 
ensure proper RFEP monitoring procedures are 
followed. Annually, sites submit their RFEP 
Progress Monitoring Report to document site 
monitoring of all RFEP students; including 
interventions provided for those not maintaining 
progress.  











 

 Revised 8.29.2022 

HACIENDA LA PUENTE UNIFIED SCHOOL DISTRICT 
MULTILINGUAL EDUCATION

15959 E. GALE AVE.  •  HACIENDA HEIGHTS, CA 91745  •  (626) 933-4340 •  (626)933-4379

Reclassification Criteria 
Grades K-2 

Required Criteria 
(California Education Code 

Section 313[d]) 

Hacienda La Puente Unified Reclassification Criteria 
Grades K-2 

English Language Proficiency 
Assessments for California (ELPAC) 

ELPAC   
Overall Score of Level 4 

 2022 scores only 

Comparison of Performance in 
Basic Skills 
“Comparison of the performance of the pupil in 
basic skills against an empirically established 
range of performance in basic skills based upon 
the performance of English proficient pupils of 
the same age that demonstrates whether the 
pupil is sufficiently proficient in English to 
participate effectively in a curriculum designed 
for pupils of the same age whose native 
language is English.” (Education Code section 
313 {f}{4} 

District ELA Interim (Students must meet ONE criteria 
in this section) 

 District ELA Interim Assessment: 75% or better on the 
most recent ELA Interim  

OR Most Current Alternate Criteria: 
Met or exceeded the mean percent correct on ELA Interim 

Assessment scored by same grade English Only students (see 
District IFA Mean EO Score Comparison Chart). 

Teacher Evaluation Progress Report:  Most Recent Overall Achievement Marks 
for ELA 

• No 1s (Not Making Progress)

Parental Opinion and Consultation Parents are notified and given an opportunity to consult 
with school staff during the reclassification process 

SWD – For students with disabilities, refer to the IEP 
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Reclassification Criteria 
Grades 3rd- 5th  

Required Criteria 
(California Education Code 

Section 313[d]) 

Hacienda La Puente Unified Reclassification Criteria  
Grades 3-5 

English Language Proficiency 
Assessments for California (ELPAC)  

1.1 ELPAC   
Overall Score of Level 4  

• 2022 scores only  
 
Comparison of Performance in 
Basic Skills 
 
“Comparison of the performance of the pupil in 
basic skills against an empirically established 
range of performance in basic skills based upon 
the performance of English proficient pupils of 
the same age that demonstrates whether the 
pupil is sufficiently proficient in English to 
participate effectively in a curriculum designed 
for pupils of the same age whose native 
language is English.” (Education Code section 
313 {f}{4} 
 

 
ELA (Students must meet ONE criterion in this section) 
 
2.1     2022 Current CAASPP- Standard Met or Exceeded 

OR 
 
2.2      District ELA Interim Assessment: Most recent 

Met or Exceeded the District Core ELA Benchmark Level. 
OR Most Current Alternate Criteria: 

Met or exceeded the mean percent correct on ELA Interim 
Assessment scored by same grade English Only students (see 

District IFA Mean EO Score Comparison Chart).  
 
Teacher Evaluation 

3.1      Report Card: Most recent 
Overall Achievement Marks for all 5 ELA Grades 
• No D’s or F’s (Below or Insufficient Grade Level Standards 
 

Parental Opinion and Consultation 
Parents are notified and given an opportunity to consult with 
school staff during the reclassification process 
 

 SWD – For students with disabilities, refer to the IEP. 
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HACIENDA LA PUENTE UNIFIED SCHOOL DISTRICT 
MULTILINGUAL EDUCATION 

15959 E. GALE AVE.  • HACIENDA HEIGHTS, CA 91745 • (626) 933-4340 • (626) 933-4379 

Reclassification Criteria 
Grades 6th- 12th 

Required Criteria 
(California Education Code 

Section 313[d]) 

Hacienda La Puente Unified Reclassification Criteria  
Grades 6-12 

English Language Proficiency 
Assessments for California (ELPAC) 

1.1 ELPAC:   
Overall Score of Level 4  

• 2022 scores only 
  

 
Comparison of Performance in 
Basic Skills 
 
“Comparison of the performance of the 
pupil in basic skills against an empirically 
established range of performance in basic 
skills based upon the performance of 
English proficient pupils of the same age 
that demonstrates whether the pupil is 
sufficiently proficient in English to 
participate effectively in a curriculum 
designed for pupils of the same age whose 
native language is English.” (Education 
Code section 313 {f}{4} 

 
ELA (Students must meet ONE criterion in this 
section) 
 
2.1 2022 Current ELA CAASPP Score 

• Standard Met or Exceeded 
OR 

2.2 District S-MAP Reading  
Achievement Percentile 41% or higher  

OR 
 
Most Current Alternate Criteria: Met or exceeded the mean 
percent correct on ELA Interim Assessment scored by same 
grade English Only students (see District IFA Mean EO 
Score Comparison Chart).  

  
 
Teacher Evaluation  

 
Report Card: Most recent Grades 

• C or better in ELA on the report card.  
  

Parental Opinion and Consultation 

 
Parents are notified and given an opportunity to consult 
with school staff during the reclassification process. 
  

 
SWD – For students with disabilities, refer to the 

IEP. 
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Table 3.6 - Reclassification Procedures for Students with Disabilities (SWD) 

The following steps are to reclassify EL students with disabilities through an IEP* meeting. 

Criteria Required to Reclassify Student with Disabilities: 
1. The student must have been receiving ELD instruction

2. ELD Instruction must be documented in the IEP via goals or other monitoring tools
• Reclassification Sample IEP Language: [Student name] has been receiving ELD instruction by a

teacher certified to teach English Learners and linguistically appropriate goals and objectives
have been included in [his/her] IEP. Their English Language Proficiency Assessment scores
are: [Include ELPAC scores.] [Student’s] Language proficiency levels according to the ELPAC
are: [ ]. This IEP team has considered the language needs of [student] and his/her
academic progress. [Student’s name] academic progress is a result of his/her disability. For these
reasons, this IEP team recommends that [student name] be reclassified as Fluent English
Proficient.

3. The IEP must have a written explanation/discussion in the English Language (EL) section (special
factors page) of the IEP to include:

• ELPAC* scores,
• Language proficiency, and
• Indicate how student’s English language needs are being addressed through the IEP.

Steps to Reclassify 
1. IEP and Addendum is completed by the special education teacher or case carrier.
2. IEP team gives a copy of the IEP with the above criteria documented to the school site reclassification

designee.
3. The site designee completes the necessary paperwork and submits to the MESBP* office for review for

final approval (see Table 3.6-3.8 for MESBP reclassification procedures).
4. MESBP office approves or denies the reclassification and sends D2, Parent Notification Letter of

Results, to site.
5. Site designee contacts parent to share Notification of Results (D2).
6. Parent signs the reclassification form.

* IEP: Individualized Education Plan
*ELPAC: English Language Proficiency Assessment 
*MESBP: Multilingual Education/Site-Based Programs 
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 Reclassification Next Steps 
 

Approved Not Approved  
 
 

1. Principal signs D-2 Letter and mails / emails parent a copy. 
 
2. Parent notification and date must be updated on the Approved 

Reclassification Form. 
 
3. Secondary student’s schedule must be changed immediately 

to reflect RFEP (Redesignated) status. 
 
4. Inform student’s teachers and counselors that the student has 

been reclassified.          
  
5. Staple and file all reclassification paperwork in student’s Pink 

CUM Insert. 
 
6. Record reclassification date on the outside of the Pink CUM 

Insert. 
 
7. Print the letter “R”, in black, next to student’s name on the top 

of CUM folder.  
 
8. Begin the 4-year RFEP monitoring. (CDE-EL 10)  

 
 

Maintain any previous  
APPEL documentation in the CUM 

 

 
 

1. Principal signs D-2 Letter and mails parent a copy. 
 
2. Create a Possible Reclassification Folder if non-approval was 

due to grades, Interim, or CAASPP. Insert all reclassification 
paperwork. 

  
3. Staple school copy of MESBP not approved form to all 

reclassification paperwork and file in student’s Pink CUM 
Insert.  

 
4. When resubmitting students for reclassification, new forms 

must be completed (DO NOT resend forms previously 
submitted). 
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RECLASSIFICATION FORM 
Name____________________________________________________________ 

School________________________ Grade__________  DOB_____________ 

Initial Identification Date_________________________________________ 

Primary Language________________________________________________ 

Hacienda La Puente Unified School District 
MESBP 

 

SECONDARY (6-12) 
 

Submit Electronic Documentation Only 
 

Reclassification Team 
 

Date Reclassification Process Initiated    ______________________________________________ 
                                                                            Month                       Day                      Year 
 
___________________________________             _____________________________________  
School Administrator                                                   Counselor/Certificated Designee 
 
_________________________________             _____________________________________ 
ELA Classroom Teacher                                              District/MESBP Staff Designee 

For MESBP Office Use Only 
 

R    □ Meets Reclassification Criteria  
 
NR □ Not Recommended for Reclassification 

                    
          ___________________________________________ 

                              Date Reviewed 

 

Students must meet ONE criterion in each of the three sections. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 

 
 

 
 
 
 
 
 
 
 

Parent Opinion and Consultation 
 
Notification of Possible Reclassification (D1 Letter)_______ 
                                                                                               (Initials) 
                           Date sent:_________________ 

(Must be sent to parents prior to submitting reclassification 
request to MESBP office) 
 
 

Notification of Results (D2 Letter) ___________ 
                                                          (Initials) 

Date sent:_________________ 

 
I have been notified of my child’s reclassification. 
 
_________________________________________________ 
  Parent/Guardian Signature                                    Date 

 
 

If unable to obtain parent signature,  
document the attempts to contact parent below: 

 
Date_______________________ Initials______________ 
 
Date_______________________ Initials______________ 
 
Date_______________________ Initials______________ 
 
 
(Parent signature not required if student was not reclassified) 

 
Post Reclassification 4-Year Student Monitoring 

Progress monitored annually on RFEP Progress Monitoring Data Form (Fall/Winter) 
 

EL 10.2 Each LEA must monitor the progress of reclassified pupils for a minimum of four years to ensure correct classification, placement, and additional academic support, as needed 
(20 U.S.C. Section 6841 [a][4][5]; 5 CCR Section 11304) 

Place in Pink Cum Insert After Parent Signature Obtained       REV 10.10.2022 

Section 1 – English Language Proficiency 
1.1 2022 ELPAC                                                      Date___________ 
        Overall Score at Level 4  

 

 Overall 
Score 

Scale Score  

Level  

 

Section 2 – Comparison of Performance in Basic Skills 
2022 CAASPP OR S-MAP  

 
2.1 2022 CAASPP -Standard Met/Exceeded or  
                                               

 Date Overall Score Performance Level 

English Language Arts    

     
2.2 District S-MAP Reading –  
                 Achievement Percentile 41% or higher 
 

 Date Score Percentage 

ELA District Interim     

 

For Student with Disabilities (SWD), 
complete this box. 
 

Date IEP team met and discussed the language 
needs of the student: _______________ 
 

□ Complete IEP attached 

 
 
 
 
 
 

 
 

 

Section 3 – Teacher Evaluation 
3.1 Grades  Date: ________ 
  
ELA Grade: Grade of “C” or above 
 

DATE Grade 
  

 
 
 
 
 

 
 
 



 
 

RECLASSIFICATION FORM 
Name____________________________________________________________ 

School________________________ Grade__________  DOB_____________ 

Initial Identification Date_________________________________________ 

Primary Language________________________________________________ 

Hacienda La Puente Unified School District 
MESBP 

Elementary (Grades 3-5) 
Submit Electronic Documentation Only 

 
Reclassification Team 

 

Date Reclassification Process Initiated    ______________________________________________ 
                                                                            Month                       Day                      Year 
 
___________________________________             _____________________________________  
School Administrator                                                   Counselor/Certificated Designee 
 
_________________________________             _____________________________________ 
ELA Classroom Teacher                                              District/MESBP Staff Designee 

For MESBP Office Use Only 
 

R    □ Meets Reclassification Criteria  
 
NR □ Not Recommended for Reclassification 

                    
          ___________________________________________ 

                              Date Reviewed 

 

Students must meet ONE criterion in each of the three sections. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 

 
 

 
 
 
 
 
 
 
 

Parent Opinion and Consultation 
 
Notification of Possible Reclassification (D1 Letter)_______ 
                                                                                               (Initials) 
                           Date sent:_________________ 

(Must be sent to parents prior to submitting reclassification 
request to MESBP office) 
 
 

Notification of Results (D2 Letter) ___________ 
                                                          (Initials) 

Date sent:_________________ 

 
Following Los Angeles DPH recommendation, site 
representative made parent/guardian consultation via 
phone. 
 
_________________________________________________ 
  Site Representative  Signature                                    Date 

If unable to obtain parent signature,  
document the attempts to contact parent below: 

 
Date_______________________ Initials______________ 
 
Date_______________________ Initials______________ 
 
Date_______________________ Initials______________ 
 
 
(Parent signature not required if student was not reclassified) 

 
Post Reclassification 4-Year Student Monitoring 

Progress monitored annually on RFEP Progress Monitoring Data Form (Fall/Winter) 
 

EL 10.2 Each LEA must monitor the progress of reclassified pupils for a minimum of four years to ensure correct classification, 
placement, and additional academic support, as needed 

(20 U.S.C. Section 6841 [a][4][5]; 5 CCR Section 11304) 
Place in Pink Cum Insert After Parent Signature Obtained       REV 8.29.2022 

Section 1 – English Language Proficiency 
1.1 2022 ELPAC                                                      Date___________ 
        Overall Score at Level 4  

 

 Overall 
Score 

Scale Score  

Level  

 

Section 2 – Comparison of Performance in Basic Skills 
2022 CAASPP or ELA Interim Assessment 

 
2.1 2022CAASPP -Standard Met/Exceeded   

 Date Overall Score Performance Level 

English Language Arts    

     
2.2 ELA District Interim Assessment – Met or Exceeded Benchmark Level 

 Date Score Percentage 

ELA District Interim     

 

For Student with Disabilities (SWD), 
complete this box. 
 

Date IEP team met and discussed the language 
needs of the student: _______________ 
 

□ Complete IEP attached 

 
 
 
 
 
 

 
 

 

Section 3 – Teacher Evaluation 
3.1 Report Card  Date:________ 
Gr. 3-5: No D’s or F’s.  

Subject 
Total # of 

Emphasized 
Standards 

Excels 
(A) 

Meets 
(B) 

Approaching 
(C) 

English 
Language Arts 

(All) 

 
 
 
 

   

 
 
 



Name         
 
School     Grade   DOB   
 
Initial Identification Date      
 
Primary Language         

RECLASSIFICATION FORM 
Hacienda La Puente Unified School District 

MESBP 
 

Elementary (Grades K-2) 
Submit Electronic Documentation Only 

 

Reclassification Team 
Date Reclassification Process Initiated       
    Month                      Day                        Year 
 
________________________________         _____________________________________  
School Administrator                                                        Counselor/Certificated Designee 
 
________________________________         _____________________________________ 
ELA Classroom Teacher                                                    District/MESBP Staff Designee 

For MESBP Office Use Only 
 

R    □ Meets Reclassification Criteria  
 

NR □ Not Recommended for Reclassification 
  
           
                                        Date Reviewed 

Students must meet ONE criterion in each of the three sections.  

Section 1 – English Language Proficiency For Student with Disabilities (SWD), 
complete this box. 

1.1 2022 ELPAC         Date:   
Overall Score at Level 4 

 
Date IEP team met and discussed the language 
needs of the student:     
 

□ Complete IEP attached 

 Overall 
Score 

Scale Score  
Level  

  
Section 2 – Comparison of Performance in Basic Skills 

ELA Interim 
2.1 2022DIA#2 – Level 3 or 4 
2.2ELA District Interim Assessment – 75% or Better 

Parent Opinion and Consultation 
 
Notification of Possible Reclassification (D1 Letter)   
                             (Initials) 

Date sent:     

ELA District Interim 

Date Score Percentage 

   
(Must be sent to parents prior to submitting reclassification 
request to MESBP office) 

 
Section 3 – Teacher Evaluation 

 
      Date:   
 
3.1 Gr. K-2: No 1’s 
 

 

Notification of Results (D2 Letter)    
         (Initials) 

Date sent:     
_________________________________________________ 
 
Following Los Angeles DPH recommendation, site 
representative made parent/guardian consultation via 
phone. 

 

       
Site Representative  Signature  Date 

 
If unable to obtain parent signature, 

Document the attempts to contact parent below 
Date     Initials   

 

Subject 
Total # of 

Emphasized 
Standards 

Excels 
(4) 

Meets 
(3) 

Approaching 
(2) 

English 
Language Arts 

(All) 

    

 Date     Initials   
 
Date     Initials   
 
(Parent signature not required if student was not reclassified) 

 
 

Post Reclassification 4-year Student Monitoring 
Progress monitored annually on RFEP Progress Monitoring Data Form (Fall/Winter) 

EL 10.2 Each LEA must monitor the progress of reclassified pupils for a minimum of four years to ensure correct classification, placement, and additional academic support, as needed 
(20 U.S.C. Section 6841 [a][4][5]; 5 CCR Section 11304) 

Place in Pink Cum Insert After Parent Signature Obtained     REV 8.29.2022 
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Staffing and Certification 
Appropriate Teacher Authorization 

Teachers assigned to instruct English Learners 
are required to be appropriately authorized. 
When the district has identified a shortage of 
such teachers, it has adopted and implemented 
measures to remedy such a shortage. The 
district also provides appropriate professional 
development for staff responsible for the 
education of English Learners. 

Recruitment of Bilingual Cross-cultural 
Language and Academic Development 
(BCLAD) and Cross-cultural, Language and 
Academic Development (CLAD) Teachers: 

1. Dissemination of Job Announcements
When the Hacienda La Puente Unified
School District (HLPUSD) determines the
number of new teaching positions estimated
to be available during the next school year;
job announcements are sent to:
• EDJOIN web site
• Educational placement centers at private,

UC and CSU campuses with teacher
training programs

• When appropriate they are also sent out
regularly to the listed school site until the
vacancy is filled

All announcements of teacher positions indicate 
that HLPUSD is seeking BCLAD/CLAD or 
other English Learner authorization 
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2. Advertisements
Announcements of openings are placed in
organizational newsletters and the internet.

3. Career Day
The district sends representatives to local
colleges and universities to participate in
“Career Day” activities.

The district provides information
concerning district needs for teachers with
CLAD and/or BLAD Certificate and
employment opportunities.

4. Interviews and Hiring
NONDISCRIMINATION IN
EMPLOYMENT (BP 4030)
The Governing Board prohibits unlawful
discrimination against and/or harassment
of district employees and job applicants on
the basis of actual or perceived race, color,
national origin, ancestry, religion, age,
marital status, pregnancy, physical or
mental disability, medical condition,
veteran status, gender, sex or sexual
orientation at any district site and/or
activity. The Board also prohibits
retaliation against any district employee or
job applicant who complains, testifies or in
any way participates in the district’s
complaint procedures instituted pursuant
to this policy.

Job applications, eligibility interviews, and
processing procedures are handled at the
district office. Included in the procedures
are means to identify qualified
paraprofessionals. Job interviews are held
at the local school site.

The following procedures are followed to fill 
classified employee paraprofessional openings: 

• Authorizations sent by site to
Human Resources as openings
occur

• Human Resources provides list of
candidates to be interviewed to the
sites

• As eligibility lists are depleted, the
Human Resources office informs
Personnel Commission of the need
for new testing

• Approved substitutes or
provisional paraprofessionals may
be placed in classrooms while the
site is waiting for a list of
interviewees
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Staffing 

1. Teachers who provide instruction to 
English Learners must have one of the
following credentials:

a. Bilingual Cross-Cultural (BCC) or
Bilingual Cross-Cultural Language and
Academic Development (BCLAD)

b. Language Development Specialist
LDS or Cross–Cultural Language and
Academic Development (CLAD)

c. SB 1969 authorized

d. SB 395 Specially Designed
Academic Instruction in English
(SDAIE), English Language
Development (ELD)

e. SB 2042 credential with English and
SDAIE (Specially Designed Academic
Instruction in English) embedded in
the program

2. Teachers who provide instruction in
English Language Development (ELD), or to
EL students in Mainstream English, must be
certified Bilingual Cross-Cultural teachers
(BCC/BCLAD), LDS/CLAD certified. If in a
self-contained setting, SB 1969/395 is also
appropriate.

3. Teachers who provide SDAIE instruction
in content areas must be certified Bilingual
Cross-Cultural teachers (BCC/BCLAD),
LDS/CLAD certified, or SB 1969/395.
Content teachers must also be credentialed by
the California Commission on Teacher
Credentialing (CTC) in their subject area.

4. Teachers who do not meet the above
criteria will not be assigned to work with EL
students unless withdrawn from specific
requirements at parent request.

Overall Procedures for Assuring Sufficient 
Qualified Staff 

In the spring of each year, based on the annual 
language census and annual analysis of EL 
needs, the following steps must take place: 

Elementary Site 
• Projects/estimates need for Structured

English Immersion and/or DI
classrooms

• Projects/estimates need for classrooms
with authorized teachers

• Tentatively staffs classrooms/sections
with certified staff, or anticipates
vacancies

• Assigns bilingual paraprofessional to
teachers as identified through needs
assessment and School Plan for
Student Achievement (SPSA)

Secondary Site 
• Projects/estimates need for ELD

Language Arts classrooms or ELD
sections

• Projects/estimates need for English
Language Arts classrooms or
Integrated ELD (SDAIE) sections

• Tentatively staffs classrooms/sections
with certified staff, or anticipates
vacancies

• Assigns bilingual paraprofessional to
teachers as identified through needs
assessment and School Plan for
Student Achievement (SPSA)

Human Resources 
• Reviews projections of certificated and

classified staff for compliance with
timelines in negotiated contracts

• Reviews anticipated vacancies
• Requests appropriate authorizations
• Monitors completion of required

university courses towards initial
certification

• Monitors timelines on hiring of
bilingual instructional aides
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Professional Development for 
All Staff Who Work with 
English Learners 
The English Learner Master Plan is reviewed 
with district and site staff through a carefully 
planned professional development process. 
Key features of the plan and procedures to be 
adopted by all sites are emphasized. Training 
is given to all district and site administrators 
and all general education teachers of ELs. 
Professional development sessions at each site 
for faculty and staff are implemented by the 
site instructional leaders in collaboration with 
the Multilingual Education School-Based 
Program (MESBP) department. 

Annual training on the English Learner Master 
Plan is provided for all site staff members who 
have responsibility for implementing the plan. 
This ensures that there is a widespread 
understanding of the contents of the Master 
Plan and commitment to faithful and high 
quality implementation. 

Focus Areas for District Professional 
Development 

The district provides high quality research- 
based professional development that is 
designed to improve instruction and 
assessment results. Training efforts related to 
English Learners focus on the following areas: 

• Knowledge and use of effective
pedagogy

• ELA/ELD Framework
• Essential features of Designated and

Integrated ELD
• Language development and content
• Methods for implementing

instructional strategies that ensure
meaning making in content areas

• Data and Assessment
• Master Plan Goals & Objectives
• Program/Curriculum &

Assessment Implementation

These trainings provide professional 
development opportunities (academic language 
development, evidence-based instructional 
strategies, differentiation of instruction for 
English Learners) which include workshops 
followed by support and n. 

MESBP SUPPORT 
All schools 

• Supplemental support for ELPAC
training and certification of examiners

• Initial ELPAC testing of all students
new to HLPUSD/creation of cum
insert

• Curriculum and program implementation
with classroom support

• Ongoing email/phone calls from site
personnel with EL questions

• Principal consultation and support
• Individual teacher conferences
• Assistance with and review of School

Plan for Student Achievement – EL
• I-SPEL forms to monitor progress of

ELs not making sufficient annual growth
• RFEP Monitoring
• School site PD and trainings as requested
• Site Governance Facilitator meetings
• DELAC meetings
• Facilitating and supporting Annual EL,

Annual Title I, and ELAC meetings
• In-class teacher support/modeling of

lessons
• EL Facilitator’s meetings - FPM

compliance
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• Reclassification training and review of
all reclassification paperwork
submitted, K-12

• Aeries student data support
• School office managers meetings
• Fiscal oversight for sites Title I,

Title III, LCFF budgets
• Data analysis support for site and

department pieces of Consolidated
Application

• Translations, both written and oral, of
district communications to
parents/families, including as requested
by other departments and district office
personnel

Elementary Schools 

• K-5 EL Program Facilitator meetings
• Support with EL, At-Risk of

LTEL, and LTEL data reports
and progress monitoring

• 4 year RFEP Monitoring
• ELD Monitoring Walks
• EL Program Reviews
• GLAD Training

(Institute or workshop
by special arrangement)

• Assistance with IO/Illuminate data
reports

• Consultation and support to site
Resource Teachers/Literacy
Coaches/TOSAs

• Big Day and Wonders ELD
implementation

• Push-in PD, trainings for staff, PLC
support

Middle Schools and High Schools 
• 6-12 EL Facilitator meetings
• Academic Performance Profile

for English Learners (APPEL
2.0)

• GLAD training
(Institute or workshop
by special arrangement)

• Site training as needed for using
APPEL 2.0 (Institute or
workshop by special arrangement)

• Counselor orientation for working
with ELs and the district EL Master
Plan

• APPEL 2..0 Walks
• ELD Diagnostic for ELs at the

Beginning - Intermediate levels
• Study Sync ELD implementation
• Push-in PD, trainings for staff, PLC

support

Monitoring of Professional 
Development and Support 
The site principal and the executive director 
monitor teacher professional development 
related to English Learner support to ensure 
that all staff members working with English 
Learners receive relevant professional 
development and support. The Assistant 
Superintendent for Human Resources 
monitors teacher credentialing requirements 
for all teachers of ELs. 
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The Hacienda La Puente Unified School 
District outreach to parents of English 
Learners includes the following actions: 

• Sends notices and holds regular 
meetings of each school’s School Site 
Council (SSC)Shared Decision Making 
SDM),  English Learners Advisory 
Committee (ELAC), District Advisory 
Committee (DAC) and District English 
Learners Advisory Committee
(DELAC). These meetings allow 
parents the opportunity to provide input 
and make recommendations to the 
HLPUSD Board of Education.

• Parent workshops are held at school sites 
and district facilities to assist parents in 
learning ways to help their children 
attain English proficiency, achieve 
academically, and meet state standards.

• When 15 percent of students
enrolled in a public school speak a
single primary language other than
English, as determined by the
previous year’s language census data,
all notices, reports, statements, and
records sent to parents of such
students are written in the primary
language and in English.

English Learner Advisory Committee
(ELAC)
Whenever there are 21 or more EL
students at a school site, there will be an
active English Learners Advisory
Committee (ELAC).
The purpose of the ELAC is to
provide opportunities for parents of
English Learners to advise and assist
the district and school in making
decisions that concern programs for
English Learner (EL) students.
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The parents of children enrolled in English 
Learner these should be encouraged to 
have an active part of the decision making 
process affecting their children, and be 
provided with the opportunity to make 
recommendations on issues addressing 
their children’s English language 
acquisition and academic learning needs. 

Parents of English Learners shall 
constitute membership in at least the 
same percentage as English Learners in 
the total school enrollment (EC 52176 b). 
In practice, the majority of ELAC 
membership is composed of English 
Learner parents. 

Responsibilities 

The ELAC advises the principal and staff 
on the following: 
• Assisting in the development of the

schoolwide needs assessment and ways
to make parents aware of the
importance of regular school
attendance.

• Advise the principal and staff in the
development of a site plan for ELs and
submit the plan to the school site
council for consideration for inclusion
in the School Plan for Student
Achievement (SPSA).

Selection and Composition of ELAC 
members: 
The ELAC members must be elected 
by parents or guardians of EL students 
at the school site. There must be an 
election of members in which all 
parents of EL students have an 
opportunity to vote. In addition, 
ELAC must elect a DELAC 
representative. A constituted English 
Learners Advisory Committee 
(ELAC) will serve as an advisory 
committee to the School Site 
Council/Shared Decision Making 
(SSC/SDM). 

District English Learners Advisory 
Committee (DELAC) 
Whenever there are 51 or more English  
Learners in the district, there will be an active 
District English Learners Advisory 
Committee (DELAC). The DELAC will 
establish and adhere to the bylaws as 
approved by the DELAC membership. The 
majority of members should be parents of EL 
students. 

Responsibilities: The DELAC advises the 
school district governing board on all of the 
following tasks: 

• Development of an LEA master plan,
including policies, per the State
Board of Education (SBE) EL Roadmap
Policy, guiding consistent
implementation of EL educational
programs and services, that takes into
consideration the SPSAs

• Conducting of an LEA-wide needs
assessment on a school-by-school basis.

• Establishment of LEA program, goals, and
objectives for programs and
services for ELs per the SBE adopted EL
Roadmap Policy.

• Development of a plan to ensure
compliance with any applicable teacher and
instructional aide requirements.

• Review and comment on the LEA’s
reclassification procedures.

• Review and comment on the written
notifications required to be sent to parents
and guardians. (5 CCR Section 11308)

• DELAC must carry out specific
responsibilities related to the LCAP. If the
DELAC acts as the ELAC under EC
sections 52063(b)(1) and 52062(a)(2), the
DELAC shall also review and comment on
the development or annual update of the
Local Control and Accountability Plan
(LCAP). (  CC  Section 11301)

Training 

The LEA must provide training materials and 
training, planned in full consultation with 
committee members, appropriate to assist 
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members in carrying out their legal 
advisory responsibilities. The training 
and materials will be available in the 
primary languages of the members, or 
translation provided as needed. 

Parent Notification of EL Placement 
& Programs 

Parents and guardians of English 
Learners are informed of the language 
acquisition program options for their 
children in a Structured English 
Immersion or, if selected, the Dual 
Language Immersion (DI) classroom. 

Annually, parents receive written 
description in the District Handbook, of 
the language instruction programs 
offered in the district, which currently 
include Structured English Immersion,  
o r  Dual Language Immersion (DI)
Program.

CA Education for a Global 
Economy Initiative 
(Proposition 58) 

Per passage of the CA Education for a 
Global Economy Initiative (Proposition 
58), as of July 1, 2017, Parental 
Exception Waivers for student 
participation in an Alternative Program 
are no longer required. 

Upon enrollment or as part of the 
annual parent notification, 
parents/guardians receive notification 
that describes the types of language 
acquisition programs for both native 
and non- native English speakers 
available to district students. 

As part of the parent and community 
engagement process required for the 
development of the  Local Control and 
Accountability Plan (LCAP), the 
district solicits input from EL parents, 
including DELAC and ELAC, on  
implementation of district and school 

EL programs, including but not limited to 
establishing language acquisition programs. 

Parents/guardians may choose a 
language acquisition program that best 
suits their child. Schools in which the 
parents/guardians of 30 students or 
more per school or 20 students or 
program that is designed to provide 
language instruction shall be required to 
offer such a program to the extent 
possible. (See Chapter 1, Requests for Program 
Placement) 
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English Learner Progress 
Monitoring & Program Evaluation 

The Hacienda La Puente Unified School  
District (HLPUSD) is committed to providing 
effective regularly evaluated instructional 
programs for English Learners (ELs). Through 
this process, school and individual student 
programs are modified to expeditiously remedy 
academic deficits incurred by students. ELs 
receive support through instruction, assessment, 
monitoring, and evaluation. Through 
monitoring and analysis of student achievement 
data, academic needs are addressed, instructional 
strategies are prescribed and implemented, and 
program effectiveness is continually evaluated. 

Progress Monitoring at the School Site Level 

Teachers are at the core of student monitoring 
at the school site level.  Teachers will assess their 
EL student outcomes formatively and 
summatively, modifying instructional 
approaches as needed. Teachers, along with site 
administrators, will review outcomes of EL  

student performance in relation to expected 
English proficiency and academic progress 
indicators. In grade level or subject level teams, 
teaches will identify areas of instructional practice 
that need strengthening based on student 
performance evidence.  Priorities for training 
and/or for professional development will be 
identified, with district program support requested 
as needed. 

The MTSS Team and/or Student Focus Team 
(SFT) at the school level is another key 
component of the EL progress monitoring 
process.  The school site teams monitor ELs, 
including LTELs, At-Risk of LTEL, RFEP 
student needs to provide supports and/or 
intervention as needed. Examples of monitoring 
tools utilized at the school site level include: 

• ELPAC and CAASPP results
• California School Dashboard reports
• District Interim Assessment results
• K-5 ELD unit assessments
• 6-12 APPEL 2.0
• Formative assessments
• Progress reports/grades
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School Site Responsibilities 

1. Deliver a high quality standards-based
course of study adhering to state ELD
and content standards

2. Establish achievement targets for
English Learners in the School Plan for
Student Achievement and monitor
progress

3. Follow monthly categorical
program timeline as provided by
MESBP

4. Establish language proficiency and
academic goals using K-5 Wonders
Unit ELD Assessments, 6-12 Study
Sync Unit ELD Assessments, and 6-
12 Academic Performance Profile for
English Learners 2.0 (APPEL 2.0)

5. Analyze and use data generated (see
Table
6.3 Evaluation and Accountability Matrix)

District Level Support for EL Progress 
Monitoring 

Schools receive monitoring oversight and 
support from district level support staff.  
Examples include support to school sites to 
monitor the progress of ELs for 
reclassification, LTELs and At-Risk of LTEL 
for the ISPEL process, and four-year RFEP 
monitoring, and additional support to help 
schools determine EL services appropriate to 
meet the needs of ELs. 

Multilingual Education School Based 
Programs Office (MESBP) 
Responsibilities 

1. Assist in the establishment of
achievement targets as needed

2. Describe district programs for English
Learners in the Master Plan

3. Support planning and implementation
of changes in instructional programs as
determined by data analysis

4. Provide State and Federal Programs
– School Checklist to guide school
sites in sustaining high quality,
compliant programs.

5. Annually evaluate the district EL program
with key stakeholders.

Program Monitoring Supports 

District and site staff will monitor 
implementation of EL programs.  MESBP’s 
primary goal is to ensure that every school in 
HLPUSD has a sustainable program for English 
Learners that is both effective and compliant. To 
support monitoring, all schools are required to 
have representation at the following meetings: 

• Site Governance Facilitators: Site
assistance in protocols for School Site
Council/Shared Decision Making
(SSC/SDM) and English Learner
Advisory Committee (ELAC) meeting
minutes and agendas

• Site EL Facilitators: Provide support
to sites in the implementation of
research-validated best practices for an
effective English Learner program,
including assessment and monitoring
of EL English language proficiency
and academic performance.

• Federal Program Monitoring
(FPM): Key documents and
compliance information
disseminated:
- Site Governance & EL

meetings
- Annual Administrator Training

Sign-in sheets will be used to
verify attendance at all
meetings.

EL Program Effectiveness 

ELD Benchmarks: Individual Monitoring 

The Summative ELPAC is the current state 
instrument used in monitoring English Learner 
progress. Table 6.1 describes what students at 
each level on the ELPAC can typically do in 
English.  

Table 6.2 shows how the Summative ELPAC 
levels relate to the three proficiency levels 
described in the ELD Standards.  
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• Level 1-Beginning Stage to Level 2-
Somewhat Developed

• Level 2-Somewhat Developed to Level
3-Moderately Developed

• Level 3-Moderately Developed to Level
4- Well Developed

• Level 4-Well Developed to Reclassified

Individual student Summative ELPAC 
results will be utilized as one of the 
instruments to measure and monitor 
English Learners’ individual progress in 
acquiring English. 

Summative ELPAC results: 

• Are one measure of English
proficiency that should be viewed
with other available information, such
as classroom tests, assignments, and
grades

• Can be used to help talk to the child’s
parent about the child’s progress in
English language development

• Is used as one of four criteria to
determine if a student is ready to be
reclassified as fluent English
proficient (RFEP)

Individual Student Monitoring 
In addition to Summative ELPAC scores, 
HLPUSD uses the K-5 Wonders ELD Unit 
Assessments, 6-12 Study Sync ELD 
Assessments and 6-12 APPEL 2.0, District 
Interim Assessments, and CAASPP SBAC 
assessment results to provide ongoing 
assessment data to drive instruction and 
measure student progress. 

The Individual Student Profile is a report 
that provides an overview of student 
assessment results over time on numerous 
state and local assessments.  This individual 
student report is available via the district’s on-
line data management system to provide 
teachers and school administrators with a 

comprehensive progress report on 
assessment results, including CAASPP, 
ELPAC, ELD unit assessments, APPEL 2.0, 
and District Interim Assessments.  (See the K-5 
and 6-12 examples that follow) 

The monitoring of ELs Students with Disabilities 
takes place as part of an Individualized Education 
Plan (IEP) meeting.  Appropriate Designated and 
Integrated ELD services are discussed to address 
to meet both the student’s disability and language 
needs. 

Monitoring Requirements at the State Level 

California Dashboard 

All California school districts are required to report 
the progress of English Learners and other student 
groups, via the California Dashboard, which includes 
both growth and equity measures.  The Dashboard is 
an online tool that shows school districts and 
schools are performing on the state and local 
indicators included in California’s school 
accountability system.  The Dashboard is a key part 
of major shifts in California schools, with changes 
toward increasing student learning, transforming 
testing, and placing focus on equity for all students.  
(See Table 6.3 for example) 

The Dashboard is made up of reports that show 
districtwide or school performance on the following 
six state indicators and four local indicators: 

State Indicators 
1. High School Graduation Rate
2. Academic Performance in ELA and Math
3. Suspension Rate
4. EL Progress
5. College and Career Readiness
6. Chronic Absenteeism

   Local Indicators 
1. Basic Conditions
2. Implementation of Academic Standards
3. Parent/Guardian Engagement
4. Local Climate Survey
5. Course Access
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Table 6.1 

Table 6.2 

Table 6.3 
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The California Dashboard provides users the 
ability to search for and view a variety of 
reports for any district or school, showing the 
data in different configurations.  Find the 
Dashboard reports at: 
www.caschooldashboard.org 

English learner progress toward language 
proficiency is measured on the Dashboard 
Using two indicators: 

• Number/percent of ELs who make
progress from year from year on
standardized tests of English
proficiency

• Number/percent of ELs who make
progress from year to year on tests of
English Academic Achievement

In addition to measuring progress in English 
proficiency, EL student group progress is 
reported in the Dashboard in each of the six 
state indicators.  

The Dashboard reports are utilized at the 
district and school site levels to monitor EL 
progress in the six state indicators, and to assist 
in the evaluation of EL program effectiveness 
at the school and districtwide levels. 

Monitoring Requirements at the Federal 
Level 

Every Student Succeeds Act (ESSA) 

The State monitoring requirements are 
informed by federal requirements. ESSA of 
2015 is the federal education policy that 
provides funding for ELs and redefines the 
goals of the program Under ESSA, the 
programmatic goals are: 

• To ensure English proficiency and
develop high levels of academic
achievement in English for ELs

• To assist ELs in meeting the same
challenging state academic standards as all
student

• To assist teachers and schools in
establishing and sustaining effective
language instruction programs to
teach ELs

• To assist teachers and school
leaders in providing effective
programs to prepare ELs to
enter all English instructional
settings

• To promote parental and community
participation in language instructional
programs for parents/guardians,
families and, communities of ELs

Under ESSA, Title III annual reporting 
requirements for ELs include the following: 

• Number and percentage of ELs making
progress toward English language
proficiency

• Number and percentage of ELs who attain
proficiency and exit EL programs

• Number and percentage of former ELs
who meet academic content standards
for four years after they exit EL
programs

• Number and percent of ELs who have not
exited EL programs after five years as an 
EL 

• Number and percentage of ELs with
disabilities making progress toward
English language proficiency

• Number and percentage of
former ELs with disabilities
who meet academic content
standards for four years after
they exit EL programs

The data related to the above reporting 
requirements may be found on the CDE’s 
Data Quest web page at: 
http://data1.cde.ca.gov 

HLPUSD will additionally utilize these data 
as a part of the evaluation of EL program 
effectiveness, as broad indicators of what is 
working and where the district need to seek 
improvements or provide additional 
supports. 

The Evaluation and Accountability Matrix, Table 
6.4, illustrates key goals, measures, analysis and 
school responsibilities in the evaluation of EL 
program effectiveness.
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K-5 Student Profile Example– EADMS Report
Pages 1-2 
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6-12 Student Profile Example– EADMS Report pages 1-3
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Funding 

The district is committed to allocating 
sufficient funds to fully implement the English 
Learner Master Plan. Funds are allocated 
following the mandates prescribed by the 
Education Code, state regulations and district 
policies. Title I, Title III, and other categorical 
funds are used to supplement the base 
educational program and not to supplant 
general fund monies. The core program is 
supported by the general fund. Expenditures 
are audited annually by the district’s Business 
Office and external auditors. 

Funding for EL Core and Supplemental 
Instruction 

• General fund resources provide an
appropriate core curriculum for each
EL student. Resources include staff,
curriculum materials, instructional
supplies, and other district services
available to students

• The school budgets correspond to the
district allocation plan for English
Learners

• The district and sites provide adequate
and appropriate resources from local,
state, and other funds to support
academic success in the core
curriculum including English Language
Development (ELD)
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• English Learners use the same core
curricular materials for each content
area at each grade level as all other
district students

• District resources provide adequate
services in Designated and Integrated
ELD, SDAIE, and instruction to
promote each student’s self-image and
cross-cultural understanding

• Instructional supplies and appropriate
curriculum materials are provided for
each EL student including, when
appropriate, primary-language materials
used to implement the districts Dual
Language Immersion programs

• Ongoing monitoring of budgets for
compliance

Appropriate Use of Federal Supplemental 
Funds 

Title I and Title III funds appropriated for 
English Learners must supplement and not 
supplant local general funds or other 
categorical funds allocated from other local or 
state resources to meet the needs of EL 
students. 

• District general funds are used for
staff, curriculum materials, supplies,
etc. District Title I and Title III funds
earmarked for EL students are used to
supplement, not supplant base funds.

• The total school site budgets
correspond to the total amounts
described in the district’s allocation
plan for LCFF base, LCFF
Supplemental & Concentration (S & C)
and Title I funding

• School site Title I funds are spent for
supplemental services and materials
including but not limited to the
following:

- Supplemental teachers
- Paraprofessionals
- Supplemental instructional

materials & services
- Professional development
- Parent involvement

Appropriate Use of LCFF Supplemental 
and Concentration (S & C) Funds 

California’s Local Control Funding Formula 
(LCFF) implementation began in 2013-14. 
LCFF consists of LCFF Base, and LCFF S & C 
funds. LCFF S & C funds are calculated above 
and beyond the district’s base LCFF funding, 
based on the district’s percentage of 
unduplicated low income, English learner, and 
foster youth students. The S & C funds must 
be utilized to increase or improve services for 
these unduplicated students. 

The Local Control and Accountability Plan 

The LCAP is an important component of the 
LCFF. Under the LCFF all districts are 
required to prepare an LCAP, which describes 
how they intend to meet annual goals for all 
students, with specific activities to address state 
and local priorities. 

The LCAP includes planned actions, services 
and expenditures to meet the district goals. In 
the LCAP, the district must explain how they 
will expend supplemental and concentration 
funds in the LCAP year, and how any proposed 
district-wide or school-wide uses of S & C 
funding will support services that “are 
principally directed toward, and are effective 
in, meeting the district’s goals for 
unduplicated pupils (low income, English 
learner, foster youth) in the state or local 
priority areas.” 

HLPUSD’s LCAP includes specific district- 
wide, school-wide, and targeted actions, 
services and expenditures to support ELs in 
meeting district goals for English Learners. 
Specific actions included in the LCAP are 
consistent with the strategies included in the 
schools’ School Plan for Student Achievement 
(SPSA)
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School Site Supplemental Funding 
Allocations 

 
The Director of the Multilingual 
Education/School Based Programs Office 
(MESBP) oversees the annual allocation of 
Supplemental Title I and LCFF S & C funds to 
school sites, based on Business Services and 
funding guidelines. 

 
Step 1. Site level administrators approve 
and submit requisitions to MESBP Office 
for approval based on the Single Plan for 
Student Achievement and budget 
allocations. 

 
Step 2. MESBP Director approves 
expenditures using Title I and/or LCFF S & C 
funds according to federal and state guidelines. 

 
Step 3. MESBP Director approves 
expenditures using Title I and/or LCFF S 
& C funds if the requisitions are in 
alignment with the goals and/or  activities 
written in the School Plan for Student 
Achievement (approved by SSC) and with 
state and/or federal guidelines. 

 
Inventory Procedures 

 
For all categorical programs, the District must 
maintain an inventory record for each piece of 
equipment with an acquisition cost of $500 or 
more. The record must describe the equipment 
by: 
• Type 
• Model 
• Serial number 
• Funding source 
• Purchase date 
• Cost 
• Location 
• Current condition 
• Transfer, replacement, or disposition 

of obsolete or unusable equipment 
A physical check of the inventory must be  
conducted every two years

Each fall, the Executive Director of MESBP 
programs will provide school sites and 
department heads with an inventory report 
generated by the District’s fiscal monitoring 
system for each location. 

 
Each school site and department head will 
conduct a physical check of inventory and 
return the report with required information to 
the MESBP department by December 1st of 
the current year. 

 
Time & Effort Accounting Procedures 

 
All employees paid with federal funds must 
adhere to the following procedures to complete 
the appropriate time and effort records. 

 
An employee who works on a single cost 
objective must complete a semi-annual 
certification (SAC) that indicates the employee 
worked solely on that cost objective for the 
period covered by the certification. The 
certification must be prepared at least every six 
months. Either the employee or a supervisor 
with first-hand knowledge of the work 
performed by the employee must sign the 
semi-annual certification. 

 
Employees working on multiple cost objectives 
must maintain Personnel Activity Reports 
(PARs) or equivalent documentation indicating 
the amount of time spent on each cost objective 
for the period covered by the PAR or equivalent 
documentation. 
The PAR or equivalent documentation must 
be prepared at least every month. The 
employee must sign the PAR or equivalent 
documentation. 

 
Complete time accounting procedures and 
forms are available in the Time and Effort 
Reporting and Approval Process, posted in the 
Multilingual Organization on the District’s 
Blackboard. 
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