OAK PARK and RIVER FOREST HIGH SCHOOL
201 N. Scoville Ave., Oak Park, Illinois 60302

BOARD OF EDUCATION
INSTRUCTION COMMITTEE OF THE WHOLE MEETING
Thursday February 19, 2009
7:30 A.M.
Board Room

AGENDA
L. Call to Order Dr. Dietra ID. Millard
1L Update on Initiatives Phil Prale
e Learning Support Reading

CTM
e Reading Lab

1L SIP Update Nathaniel L. Rouse

IV. Additional Instructional Matters for Dr. Dietra . Millard
Committee Information/Deliberation

Copies to: Instruction Committee Members, Dr. Dietra D. Millard, Chair
Board Members
Administrators
Director of Community Relations and Communications



Oak Park and River Forest High Schoof - District 200
201 North Scoville Avenue « Cak Park, IL 60302-2296

TO: Board of Education

FROM: Phil Prale, with support from Colleen Biggins, Linda Cada, Bonnie Marks, Andrea
Neuman, and Pat Crane

DATE: February 19, 2009

RE: Update on Reading Lab

BACKGROUND

in the fall of 2007, members of the Special Education Division initiated the use of a reading lab
utilizing computer-assisted instruction as a primary method for improving student outcomes in
reading. Two software packages — Lexia and Reading Plus — are regularly used by teachers to
meet a range of student needs. Lexia targets core reading strategies including phonemic
awareness, word-attack and comprehension skills. Reading Plus is used to improve
comprehension, build fluency, and increase reading rate. Reading lab efforts were last reported
to the Board of Education in April 2008. This memo updates progress made through these
efforts. Teachers who work with the students in the reading lab will be available to present
information and answer questions regarding the program.

SUMMARY OF FINDINGS

» A total of 166 students had contact with the Reading Plus software during the first
semester of this school year.

s The data in this report reflect 26 students whose class schedules allowed for consistent
utilization of the reading lab, between four and five lab sessions each week. Positive
results have been shown for over 90% of these students.

= Among the 26 students who consistently used the reading lab, the rate of growth in
reading increased dramatically after they began using the reading fab as an instructional
intervention. _

= The improved rate of growth for these students is approximately twice that of a general
education student at the high school.

s A copy of the PowerPoint presentation is attached to this cover memo.

RECOMMENDATIONS

= Continue to monitor student progress in the reading lab.

= Expand use of the reading lab to more general education classes currently taught in
the English Division.

= Begin a drop in program for students in study hall or academic strategies.

= Target incoming freshmen to increase the number of students who would benefit
from the reading lab.

= Enhance articulation with associate districts in order to collaborate on methodology.

® incorporate reading fab interventions as part of Rt! Tier 2 options.




READING INITIATIVE UPDATE
F 2009

Andrea Nevmawn, Pat Crane, Bopnie Marks and
Colleen Bigging

WHAT HAS CHANGED SINCE LAST YEAR?

o Expanded records keeping

o Improved software to enable interventions
« Teacher interventions
» Structured interventions

o Systematic testing of student

o Two years of growth measured by LD
instructional English and Reading Classes
= Small number of students in class
¢ Targeted students

2/13/2009



How Wi MEASURE PROGRESS

o Gates Maginitie Standardized Reading Test

o Progress Reports provided by Reading Plus and
Lexia

o Progress embedded in student’s IEP
= Quarterly goal updates

PROGRESS OF STUDENTS WHO HAVE USED
THE PROGRAM FOR TWO YEARS

7 -
—~
56
=
% 5 =
= 4 & Summer 07
£3 # Fall 07
3 5 ] & Winter 08
r§ | = Fall 08
é 14 % Winter 09
0 ' 1 —p——
*y A ) % ° o AS
% O%T %7 % % & N
'é_éuo @Q '&ZIQ b@? @0 b’a’» b@Q
o Y o o o oY
S & o & g & B

2/13/2009



SOME THINGS T'O CONSIDER

o Due to scheduling, several students do not take
reading consistently.

o Outside Factors influencing reading progress.
o Students level of growth prior to reading program

PROGRESS OF FRESHMEN STUDENTS WHO
HAVE USED THE PROGRAM FOR ONE YEAR
(2008-2009)
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PROGRESS OF SOPHOMORE STUDENTS WHO
HAVE USED THE PROGRAM FOR ONE YEAR
(2008-2009)

# Total Fall
# Total Winter

Grade Level Equivalent
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IMPLICATIONS

o All but two students made progress from fall to
winter in 2008-2009 school year.

o The average rate of growth

o Students are using programs everyday, for at
least 50 minutes.

o All students who have used the program
consistently for 2 years have made some
Progress.

o Testing inconsistencies can be attributed to
testing environment and learning disabilities.

WHERE 70 GO NEXT

o Expand to general education student population
« 8 to 9 connection students

o Focus on Juniors who could use reading programs to
improve ACT gcores.
» Can be used for students at and above grade level.

< Begin “drop in” program for students in study hall or
academic strategies.

o Target incoming freshmen to identify all students
with reading deficits.

o Initiate articulation with feeder districts in order to
collaborate on methodology.

o Ability to use the programs at home.
o Tier 2 response to intervention usage.

2/13/2009



Oak Park and River Forest High School - District 200
201 North Scoville Avenue » Oak Park, IL 60302-2296

TO: Board of Education

FROM: Phil Prale

DATE: February 19, 2009

RE: ' Update on Freshman |nitiatives
BACKGROUND

For the 2008-2009 school year, specific academic efforts have been made to address schoot performance for ninth
grade students identified as likely to benefit from focused attention from teachers and staff. Identified students
were invalved in one or more programs including the 8 to 9 Connection, a summer program designed to improve
math and reading skilis and help students transition to the high school, the Collaborative Teaching Model (CTM}, a
multidisciplinary team of teachers who work with a core of students enrolied in classes at the basic or transition
level, and Learning Support Reading (LSR), a daily instructional study period during which a teacher and his/her
students focus on the skills and strategies necessary for success in high school. The goals of all three freshman-
based programs are o increase academic achievement and reduce the number of discipline referrals received by
students in the program. These programs were last reported to the Board of Education in June 2008.

For this update, we compared grade point averages and discipline referral information for students participating in
one or more of the three programs. A primary goal for these freshman programs is to support and accelerate the
achievement of struggling students to reach the level of most regular level students. Also, we compared the
progress of these students with the progress of freshman students in last schoal year to determine if program
changes that were impiemented for this school year resulted in improved outcomes.

SUMIMARY OF FINDINGS

e The first semester data show that the group of freshman students enrolled in regular level courses and
LSR (75 students) had a higher mean grade point average than the group of freshman students enrolied in
regular level courses and not enrolled in LSR {240 students). The increase in grade point average appears
for ali significant racial and ethnic subgroups of students.

e Comparing results to students in LSR a year ago, students in this program have shown improved academic
outcomes. Discipline-related outcomes wili be reviewed at a later time,

e Basic level students who participated in the CTM program (31 students) do not show significant
differences in grade point averages or discipline referrals when compared with basic level students who
did not participate in the CTM program {14 students).

¢ Semester mean grade point levels for all basic ievel students have risen this school year when compared
with last year. This rate of improvement has not been tested for statistical significance.

e Students who participated in the 8 to 9 Connection summer program and take basic level classes (32
students) do not show major differences in rates of discipline referrals or mean grade point average when
compared with other basic level students.

RECOMIMENDATION

e  The revisions made to the LSR program, aligning the course more closely with Engiish 1-2 and scheduling
SR students with the same teacher for 1SR and English 1-2, should continue.

e  The curriculum for LSR should be assessed to determine if students’ reading skills improve at a greater
rate than other regular levei ninth grade students.

s The expansion of the CTM to include more students should continue, but significant improvement will not
oceur without the commitment of social service and counseling resources to the program. Consultation
has begun with both the Assistant Principal for Student Services and the Assistant Principal for Student

Health and Safety to address this recommendation.




Oal Park and River Forest High School
District 200

207 North Seaville Avenne v Oal Park, (L 60302-2206

TO:! Board of Fducation

FROM: Nathaniel L. Rouse

DATE: February 19, 2009

RE: Executive Summary of The 2008 sip
BACKGROUND

Over the past several weeks the School iImprovement Plan {SIP) committee has met to
review the SiP. Suggestions and thanges have been made based on input from
members of the SIP committee. We are also in the process of soliciting feedback from
West 40 consultants, and a peer review team. The SIP Executive Summary draft
attached to this memo covers the 08-09 and 09-10 school years and the data is taken
directly from the 2008 e-plan template. In an effort to make the SIP a document that
stakeholders can understand more clearly, I have developed this executive summary to
clearly outline and identify where we did not meet NCLB benchmarks, what objectives
we have to address those specific areas of weakness, as well as a timeline for
implementation and fund sources.

As was indicated in last year's SIp report to the Board of Education, OPRFHS was
required to submit a two-year SIP plan, using the 2008 e-plan template. This was a
result of our current AYP status.

New Rtl Requirements: The lllinois State Board of Education {ISBE) believes that
increased student learning requires the consistent practice of providing high quality
instruction matched to student needs, Response to Intervention {Rtl) is a general
education initiative which requires coflaborative efforts from ali district staff, generai
educators, special educators and bitingual/ELL staff. In a quality educational
envirocnment student academic and behavioral needs must be identified and monitored
continuously with documented student performance data used to make instructional

decisions.

The process of such identification and continuous monitoring are the foundational
pleces of a successful system of early interventions. The success of all students toward
the lllinois Learning Standards is improved when instructional and behavioral goals are
frequently monitored. Data derived fram such monitoring should then inform
nstructional strategies gauged to enhance success, It is Important to note that it is
through the continuous use of progress monitoring and analysis of student academic
and behavioral growth that properinstructional and curricular responses may be made.




As districts develop their SIP Plans by January 2009, their plans shall support a fluid
model of response to interventions of varying intensity to meet the needs of all
students.

What is Rt|?

Response to Intervention (Rtl) is “the practice of providing 1} high-quality instruction/
intervention matched to student needs and 2) using learning rate over time and tevel of
performance to 3) make important educational decisions” (Batsche, et af, 2005), This
means using differentiated instructional strategies for all learners, providing all learners
with scientific, research-based interventions, continuously measuring student
performance using scientifically research-based progress monitoring instruments for all
tearners and making educational decisions based on a student’s response to
interventions.

Rtl has three essential components: 1) using a three tier model of school supports, 2}
utilizing a problem-solving method for decision-making, and 3) having an integrated
data system that informs instruction.

By the 2010-2011 schoof year, documentation of the Rt process shall be a part of the
evaluation process for students when a specific learning disability (SLD) is suspected.
After implementing an Rtl process, a district may use a severe discrepancy between
inteliectual ability and achievement as part of the evaluation process for determining
whether a child has a specific learning disabitity.

SUMMARY OF FINDINGS
The first 6 pages provided to you are from the 2008 Data and Analysis section of the SIp

which includes 2008 AYP Report Card Data, the four conditions required for making
adequate yearly progress, school information, student race/ethnicity statistics, the
educational environment statistics, enrollment trends, educator data, staff capacity and
professional development, in addition to assessment data for reading and math.

The proceeding SIP Executive summary draft covers a limited, specific number of areas
determined by the lllinois State Board of Education and presented in the template. The
draft is guided largely by the template and the data from the high school's report card
and is presented for review by the Board of Education. The draft also has amendments
for Rtl as required by the ISBE.

RECOMMENDATION
* No specific action is required of the Board of Education at this time.
* inMarch, the entire SIP document will be brought to the Board of Education for
action. However, comments and feedback on this draft from the Board of
Education are always welcome, '
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Oak Park and River Forest High School 2008-09
School Improvement Plan (SIP) Executive Summary

Section I-A Data & Analysis - Report Card Data

Data — What do the School Report Card data tell you about student performance in
vour school? What areas of weakness are indicated by these data?
What areas of strength are indicated?

Amendment for Rtl; .

PCAE data indicate that over the past five years, the proportion of our students who have met or exceeded state
ctandards in all subject areas has been well above the corresponding proportion of students statewide. On
average, the high school program succeeds for most students in the dist‘rigt.' Upon disaggregating the data,
nowever, performance gaps are evident amang our subgroups in Both PSAE reading and math, Specifically,
OPREHS students who are African American, who have disabjllties, or wha are economically disadvantaged meet
and exceed state standards at jower rates in both reading.-;a’hdmath than do our white, non-disabled;and non-
economically disadvantaged students. o o 1

in general, students’ performance on state assessments in the areas of rééd%ng and math are roughly the same,
However, in 2008, student scores in reading and ath improved marginally. An area in which the school has shown

strength is in the reading scores for students with disabilities. Program improvements:in that area have succeeded
in continuing student performance gains and meeting adequate.yearly progress_i_ﬁ:that area.

Staff continues to monitor the progress of all ethnic groups ?;ffgéﬂding the-high school whether or not the group
forms a subgroup as defined by state and federal guidelines.

Factors - What factors are likely to have contributed to these results? Consider both external and
internal factors to the school.

Amendment for RH:

students in each of our underperforming subgroups continue to enrolt in our most rigorous courses at lower rates
than students in groups that are making AYP, These students’ academic preparation in high schoc! may not include
sufficientteaching and learning in the content tested by the PSAE. We have made uneven efforts to uniformiy
document, identify, and assess state standards as they appear in our curricula.

Placement and standardized test data indicate that students who enroll as freshmen at our high school arrive with
vastly different skill sets in core academic areas such as math and reading. EXPLORE scores used as one source of
placement data display a range from 8 through 25, Discrepancies in entry-level academic preparedness {existing
skills, habits, and knowledae) inflilence the academic placement of students and therefore their exposure to
rigorous curricula.

An existing system of academic tracks at the high school creates a difference in the rigor of a student’s academic
program that varies widely from the basic/transition level to the regular/college preparatory tevel to the
honors/AP tevel, A student’s access to the higher academic levels also varies among content areas, with some core
academic divisions applying more rigid criteria than others. The tracking system produces a gate-keeping effect
that, along with student academic preparedness, limits many students’ access to rigerous courses and content.

Prior educational opportunities vary widely among students wheo enroll at OPRFHS. The majority of students new
to our high school arrive as freshmen and have attended one of three public middle schools in the two
communities served. Smaller numbers of incoming froshmen attend local private schools for thelr efementary



Section {-B Data & Analysis - Local Assessment Data {Optional)
Data - Briefly describe the relevant local assessment data used in this plan. What does this data
tell yvou? What areas of weakness are indicated by this data? What areas of strength are

apparent?

Amendment for Rti:

A universal screening system is in place and used by the district to assess the strengths and challenges of all
students in academic achievement and behavior. All students take EXPLORE, PLAN, and practice ACT tests to track
how well students perform in relation to college readiness benchmarks. Also, ninth grade students enralied in the
reguiar and basic levels of the curriculum are given a nationally normed reading test tolidentify areas of the
curricuium that need improvement. incoming ninth grade students also take locally prodd’ced math and science
placement tests, Data from these tests strongly predict student success in the math and science programs at the
high school.

Pupil Support Services Teams (PSST) analyze classroom data in structured, coliaborative, discussions designed to
inform instructional and student placement decisions. Data from continuGus progress monitaring drives
instructional decisions through the three-tier process. Pasitive Behavior Intervention Systems (PBIS) approaches
are used in specific areas of the building and SWIS data is provided to suggest program improvement areas,
Academic and behavioral progress is monitored with increasing frequency as students receive additional tiered
interventions. A data collection and management system, via Skyward and Mastety Manager, is in place for the
purposes of regular screening, diagnostics, and progress monitoring for academics and behaviors.

Overall averages of scores on ACT tests show an upwafd trend in recent years. However significant gaps appear
when the assessment scores are analyzed by subgroup. =

These assessments show that approximately half of the students enrolied in the reguiar level instructional program
do not score at acceptable levels to meet and exceed state standards in thetr;umor year of high school. Students
who take honors classes tend to meet or exceed state staﬂdards.

While these assessments show that African- American, special education, and economically disadvantaged students
score higher than state-averages for those student subgroups, they are more likely to not meet state AYP
guideiines.

Factors - What factdré"'bfe likely to have contributed to these results? Consider both external and
interriol factors to the school,

Amendment for Rti:

Some students come from middle school with skifls that place them at a disadvantage in the high school. Enough
students with reading and math deficits do not accelerate their learning sufficiently for ali subgroups to reach state
standards or college readiness by the time the students take college entrance exams.

Students respond positively to a rigorous and academically constructive classroom environment. At the honors
tevel classrooms are highly engaging and rigorous. Expectations for success are high. Some of the classrooms at the
reguiar level are rigorous and academically constructive. However, some classrooms are not fully engaging or
successful as learning envirenments, Those classrooms do not provide success streams for students to meet
standards.

Teacher qguality plays a ¢ritical role in studant success. Effactive teachers are at work in many classrooms, however,
with the range and disparity of abilities that appear in regular level classrooms; in some situations teachers do not
have the time, resources, or preparation to incorporate the instructionat differentiation needed to address the
fearning needs of those classrooms.



Years before NCLB reguired schools to disaggregate student assessment data, OPRFHS recognized in its own data
several patterns indicating achievement gaps predictable by race. Closing such gaps has been among the school’s
primary goals for cver ten years, though our efforts have not always been data-driven or systematic. in 1899, we
joined with fourteen other diverse suburban districts to form the Minority Student Achievement Network, a
consortium of districts dedicated to research-based efforts to close achievement gaps predictable by race or
ethnicity. We continue to work as active members of the network to identify and implement evidence-based
initiatives to improve student achievement.

In core subject areas, curriculurn guides may need to be rewritten and assessed for the degree of alignment and
compliance with state standards. Using a research based model, such as backward design or the use of formative
assessments to shape curriculum standards, each content area needs to reassass and redraft course goals and
assessments. Mastery Manager, now in its second year of implementation could be used to help measure
curricular and instructional effectiveness of classroom experiences. By the end of next school year, cur goal should
target the use of Mastery Manager a minimum of once per semester in all core academic classes. PBIS standards
and approaches could be incorporated in select classrooms o address |mprovement areds for teacher and student
behavior. - :

Factors - In what ways, if any, have these attributes and challenges contributed to student
performance results ?

Amendment for Rtl:

The strong educational orientation of the communstaes contributes to many indicators of student achievement. For
example, 473students took 1503 AP exams in May of 2008, with 84% earning’scores of 3, 4, or S, Qur ACT
composite for the graduating class of 2008 was 23.5, inclusive of students testing wnth accommodations, while the
average combined SAT score for OPRFHS students in 2008 was 1843, In each case, the performance of OPRFHS
students outpaces that of their peers in Hifinois and in the natign. The economic divers ity of the communities we
serve contributes to differences in the.number and quality of resources in the home as well as to students’
opportunities for stimulation and enrichment outside of formal schooling. These factors influence the range of
academic performance among OPRFHS students.

The achfevement initiatives undergo annual or bi-annual evafuation to determine their impact. The record is
mixed, with some programs showing more promise than cthers. We have seen success with two cohort programs
that support incoming freshman students who enm!l ina.n gher academic level than their prior educational record
would indicate:Initial resdlts show that a program tc support freshmen in Algebra | has also helped more students
achieve mastery than in previous years: Computer assisted reading instruction has shown positive results for many
5tudents in Enghsh classes and reading programs,

Conclusibn_i - What do these factors imply for next steps in improvement planning? These
conclusions will be carried forward to Part D {Key Factors}.

Amendment for Rti;

We should continue to useiearly indicators of performance (e.g,, 8th grade EXPLORE test, 8th grade final GPA,
Gates-McGinitie reading tests) to identify students who may struggle. We should continua to refine and | improve
the range of academic supports available to heip students succeed, These supports include the summer 8 tc 9
Connection Program, Learning Support Reading, Academic Strategies, ¢o taught classes, the collaborative teaching
model, and basic/transitions and regular/coilege preparatory level curricula in all academic divisions,

Section I-C Data & Analysis - Other Data {Optional)
Item 2 - Educator Quaglifications, Staff Capacity, and Professional Development




become oriented and comfortable in the school, Five board approved parent organizaticns operate and meet in
the school. The five parent groups are - African American Farents far Purposeful Leadership in Education (APPLE),
the Boosters, Citizen’s Council, the Concert Tour Association, and the Parent Teacher Organization (PTO). Each
parent group recruits membership on an annuaf basis. The PTO sponsors a liaison program which assigns a parent
lialsen to each division in the school to enhance coilaboration and communication, Ten evening meetings occur
sach year for the purpose of assisting families who may have a difficult transition to the high school. These
meelings begin in the summer before the ninth grade for students identified as faving greater needs in the
process of beginning their high school careers. The middle schools in Districts 97 and 90 identify the students for
this program. 5ix parent meetings are held in the summer and four foliow up meetings are held during the school
year. Attendance at these meetings runs hetween 10 and 20 families at each meeting.

The data suggest that the school must take deliberate proactive measures to engage parents in ways that support
student achievement, Parents are an asset and the schoo! needs additional effort to improve parent participation.
Collaboration with parents is essential to schoo! improvement and student succés_é:- )

Factors - In what ways, if any, has parent involvement contributed to student performance
results? T

Amendment for Rtl: L :
in the last three years the student information system has allowed for parents g view the electronic data
associated with their students. This includes attendance and classrodm achievement information, The response to
this access has been strongly supportive. Parents frequently access their students’ information and use e-mail to
reach out to teachers for additionat information: Counselors sponsor a series of evening programs on college
readiness that are well attended and evaluated. _

Four years ago available slots for parent teacher conferences were expanded to mégi:ft= a growing demand by
parents. The total number of conferences has doubled and the'humber of families attending conferences has
increased by 66% since the addition of conference oppbrtunit‘if_és. Additicnally; parent organizations support
classroom equipment and technpiogy efforts through fund-raising efforts, ~

Conclusions - What do these factors imply for next steps in improvement planning? These
conclusions will be carried forward to Part D {Key Factors).

Amendment for Rtl: ** .

Pasitive parent involvement in actively supporting student engagement and achievement in school is desired by
parentsand school faculty and staff. More opportunities for parents should be developed to address school
improveméhtiéoa?s. To aid us in this process,;we have earmarked rescurces to recruit and hire a parent and
cemimunity outreach coordinator to enhance and build upon the existing connections to the parent networks of
our African-American and Special Education parent networks and the SIP team in order to develop and strengthen
family-schacl connections, engage parents in their children's learning, and imgrove student and academic social

learning.

Section I-D Data & Analysis - Key Factors
Section I-D - Key Factors — From the preceding screens (I-A, I-B, I-C-1, 2, 3] identify key factors that
are within the school’s capacity to change or
control and which have contributed to Jow achievement. What conclusions about next steps have
you reached from reviewing available data and
infermation and about all the factors affecting student achievement?

Amendment for Rti:
Develop a focused program of staff development




Harbor fevels. For the 2009 PSAE, Safe Harbor levels are 38.8 % for Black students, and 43.9 % for students with
disabilities.

Objective 2 addresses the following areas of AYP deficiency:

1} African American students are deficient in Mathematics Meets and Exceeds
2) Students with special needs are deficient in Mathematics Meets and Exceeds

Section {i-B Action Plan - Student Strategies and Activities Timeline (Reading)

Qbjective 1 Title:
Improving reading scores for African American and economically disadvantaged:students.

Strategies and Activities #1:

Low achieving students in the area of reading will be assigned to a class thdt will have actess to a reading fab and
have access to web-based software that addresses the differentiated needs of these students. These differentiated
needs include fluency, vocabulary acquisition, phonemic awareness, and readmg comprehension. Scftware
packages include Reading Plus and Lexia. Student growth will éxceed more than one grade level per year.

Start Date: 9/2/2008; End Date: 6/11/2010; When: During School; Fund S_qjur.cé::_ Local Funds; Amount: $50,000.

Strategies and Activities #2:

identified ninth grade students will receive an additional period of instruction from their English teachers as part of
their schoot day. Students will earn above average grades in their English classes.

Start Date: 8/26/2008; End Date 6/11/2010 When: Durmg Scheol Fund Source Local Funds; Alocation:
$120,000,

Strategies and Activities #3: :
identified ninth grade studéﬁtS'wiR be assigned to additional study and tutorial instruction from classroom
teachers. Students who attend the program improve their attendance and grade point average {gpa} by the
end of each semaster:. SR

Start Date: 1/27/2009; End Date: 6/4/2010; When: After School; Fund Source: Title I; Allocation: $ 65,000,

Sect'iq_r_n iI-C Action Plan - Professional Development Strategies and Activities Timeline {Reading)

Objective 1 Titie?""
Improving reading scores for African’American and economically disadvantaged students.

Strategies and Activities #1

in each school year, farty teachers who work with low achieving readers will receive CRISS (CReating
independence through Student owned Strategies), a nationally-recognized research based approach to improving
content area literacy training in each school year. To date, nearly 55% of our full-time faculty has been CRISS

trained.

Start Date: 8/27/2008; End Date; 6/11/2010; When: During School; Fund Source: Title I; Allocation: $4,000,

Strategies and Activities #2
Teachers participate in collaboration teams that meet weekly to address teaching and learning areas of growth.




Maonitoring Persons - List the individuals and designate the role of each person (e.g., Karen Smith, assistant -
principal) overseeing the strategies and activities in the action plan to achieve each objective. '

Name Title

dathaniel L. Rouse Principal

Phil Prale Assistant Superintendent for C&d

Amy V. Hill Director of Assessment and Research

Section li-A Action Plan — Objectives, Descriptions, and Deficiencies [Math)

Ohjective: 2 Title:
Improving mathematics scores for African American and students with special needs

Objective 2 Description:
while our current achievement in mathematics for African American students is 34 1% and 34.3% for students

wath disabilities raspectively, these subgroups will meet and exceed state standards at the level of 70% in 2009 or

students with dlsablhtles.
Ohjective 2 addresses the following areas of AYP deficiency: :

1) African American students are deficient in Mathematics Meets andExceeds
2) Students with special needs are deficient in Mathematics Meets and Exceeds

Section {-B Action Plan - Sttikﬁ_ent Strategies and Activities Timeline {(Math

Objective 2 Title: _
Improving mathematics scores for African American and students with special needs.

Strategies and Activities #1: : i
Freshman students scoring bétween the 40th and 50th percentiie on tocal and standardized assessments will enroll
in an Algebra Block coursa.._m___=wh|ch instructionat time is mcreased by 50%.

Start Date: 8/22/20{}8 End Dateé: 6/11/2010 When Durmg Schocl Fund source: Local; Allocation $50,000.

Strategies and. Actnntles #2: :
Students will use Agile Mind {a web- based program} in Algebra Block and Algebra 1-2 to increase student

engagement and performance. Agile Mind i$ an.interactive, visually oriented program that helps studenis solve
algebra problems and maonitor their own progress. It teaches students te think conceptually and ook at aigebra
problems using the rule of four: verbally, numerically, graphically and algebraically.

Start Date: 8/22/2008; End Date: _§Z11/2010; When: During School; Fund source: Local; AHlocation $14,000.

Strategies and Activities #3:

Students will engage a more positive classroom culture within: the Algebra 1-2 program and thereby positively
influence student achievement in Algebra. Students will participate in the Academic Youth Development (AYD)
program to enfist incoming freshman Algebra and Algebra Block students as “allies” of their teachers.

Attention will be paid to navigating the multicultural environments of these classrooms. Teachers will engage in
activities to build cultural competencies in order to improve instruction for all students.

Start Date; 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Allocation $5,000.

Strategies and Activities #4:

i1



Objective 2 Title
Improving mathematics scores for African American and students with special needs.

Strategies and Activities #1.
Parents will attend the Math Division’s annual “Math Night” which provides detalled information about homework

and success coportunities in math classes,

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Allocation: N/A.

Strategies and Activities #2. T
parents will receive mail and phone contact invitations to attend each of four Tltle 1 meetmgs during the school

vear. These meetings have a curriculum designed to address the major questions that arise at different points in
each academic year as well provide helpful tips for academic success. Parenis will'be surveyed to determine the
effectiveness of each meeting.

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Title 1; Allgeation $1,000.

Strategies and Activities #3;
During the summer before ninth grade parents witl receive phone calls inviting them to attend six parent/student

evening programs/socials. These events are for all of the students enrolted in our 8 to 9 summer bridge program.
Six of these meetings are scheduled for each summer and follow a proscribed curriculum that addresses the
parents and students needs and concerns over the course of the summer leatling up to their first semester in the
huilding. Parents will be surveyed to determine the effectiveness of each meeting.

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Allocation $2,000,

Strategies and Activities #4: -
parents will be invited to attend parent education programs Cfeated by cellaboration between school staff and

representatives from up to flve parent organizations in the'community. Parent education areas will include
Skyward family access, homework support, academic programs; college selection, and school support options,
Parent education programs will address parent issues.across grade levels.

Start Date: 8[;2?%0 ; End Date: 6/'11/‘;2010; When: Duri'ng School; Fund source: Local; Allocation $5,000.

Section 1i-E Action Plan — Monitoring {Math)

Objective 2 Title
improving mathematics scores for African American and students with special needs.

Monitoring - Describe the bi'océ:é's and measures of success for the identified objective, [How will district perscnnel
- monitor the effectiveness of the strategies and activities?)

In june of each year, we will examine the grades assigned to all students in Algebra 1-2 courses to defermine the
proportion of each class that earned a grade of C or better, EXPLORE, PLAN, and ACT Math subscores will also be
used to track program effectiveness and student achievement.

Monitoring Persons - List the individuals and designate the role of each persenfe.g., Karen Smith, assistant
orincipgli cverseeing the strategies and activities in the action plan to achieve each objective.

Name Title

13



3 Amy V Hili Director of Assessment and Research
3 John Costopoulos Science

saction il - Plan Development, Review and Implementation
Part C. Peer Review Process

peer Review - Describe the district’s peer review and gpproval process. Peer review teams should inciude teachers
and administrators from schools and districts similar to the one in improvement, but significantly more successful in
meeting the learning needs of their students. As gppropriale, peer reviewers may be teachers from other schools,
personnel from other districts, Regional Office of Education staff, intermediate Service Center staff, RESPRO staff,
university faculty, consultants, et ot or combinations thereof. RESPRO staff serving on giSchool Support Team
<hould not serve on g peer review team in the same district. Peer review and stbsequent local board approval must
be completed within 45 days of receiving the school improvement plan. o

Describe the peer review process including participants and date(s) of peer review.

in February of 2009, three individuals will review the SIP and provizéé camnfnant and feedback. Kevin Pobst,
principal of Hinsdale Central High school, Dave Ripley, Assist 't Principal of Glenhard South High schooE, and Hillyn
sennhoitz, Consultant - West 40 intermediate Service Centerss 3

Section i - Plan Development, Review and Implementation
part D. Teacher Mentoring Process

Teacher Mentoring Process - Describe the teacher mentoring progroim, Mentorihg progqrams pair novice teachers
with more experienced professionals who serve as role models and provide practical support and encoyrggement.
schools have complete discretion in deciding what glse the teacher mentaring program shoyld provide,

in collaboration with the teacher/d@ssociation, a faculty mentoring program was created three years ago. Each
teacher new to the school is:assigned a mentor teacher from his or her division. The program calls for the mentor
teacher to meet weekly W._i_ih_-the teacher new to the sc?molfa__{xd accomplish a series of tasks to orient the teacher
to the school. The new feachers also attend a short orientat%b‘h__to'the cchool before the start of the school year
and are invited 1o a series of sessions orienting them to the schooi. Mentors are also asked to visit and observe the
new teacher twice during the teacher’s first year in the schibol. Mentors are assigned to new teachers for a period
of two years. SRR L '

Section 1 - Plan Deygiopment, Review and implementation
Part E, District Responsibilities

District Respons'ibiligies - Specify the services and resources that the district has provided to revise the plan and
other services tlmt'th:e district will provide toward implementation of strategies and activities, District technical
assistance should include data analysis, identification of the school’s challenges in implementing professional
development requirements, the resulting need-related technicol gssistance and professional development to effect
changes in instruction, and aralysis and revision of the school’s budget (NCLE, Section 11165, If applicable, identify
corrective octions or restructuring options taken by the district,

The District has created and maintains a School Improvement team for several years. This team meets to review
and recommend changes to the SIP. The 5P addresses key areas of improvement, specifically reading and math

instruction and student performance. The $iP team has reviewed school performarnce data and provided input in
the current plan.

In December 2005, the Board of Education approved additional local funding to support efforts to improve student
achievement and teacher performance. Achievement and professional development Inttiatives are reviewed and
reported 1o the school community on @ regular basis. Their have been two areas where corrective action has been

15



Oak Park and River Forest High School 2008-09
School iImprovement Plan (SIP) Executive Summary

Section {-A Data & Analysis - Report Card Data

Data - What do the School Report Card data tell vou about student performance in
your school? What areas of weakness are indicated by these data?
What areas of strength are indicated? :

Amendment for Rti: S
PSAE data indicate that over the past five years, the propartion of our stud{éhts whe-have met or exceeded state
ctandards in alf subject areas has been well above the corresponding prob’értioa of studénis statewide. On
average, the high school program succeeds for most students in the : C“Upon disaég'geg-ating the data,
however, performance gaps are evident among our subgroups jmboth PSAE reading and m'aéh;_.Speciﬁcallv,
OPREMS students who are African American, who have disa iities, or who are economically disadvantaged meet
and exceed state standards at fower rates in both reading:a ith than do our white, non-disable ;- and non-
economically disadvantaged students. :

In general, students’ performance on state assessments in the areas of réading and math are roughly the same.
However, in 2008, student scores in reading and math improved margina area in which the school has shown
strength is in the reading scores for students with disabilities. Program improvenientsin that area have succeeded

in continuing student performance gains and meetiz‘igad G early progressgi_ } that area.

i school whether or not the group

staff continues to monitor the progress of all ethnic gré"r._l 5 gtﬁéndin’g
farms a subgroup as defined by, ¢ federat guidelifes.

e likely to.have contributed to these results? Consider both external and

Factars - What factor: d to.
internal factors tothe school.

Amendment for Ril e

Students inﬂ'}ge-é"ch of our under .Jr\forming'_" roups continue to enrolt in our most rigorous courses at lower rates
than students in groups that are'm_aking AYPiThese students’ academic preparation in high school may not include
sufficienttedehing and learning inithe contentfested by the PSAE. We have made uneven efforts to uniformiy
document, idehtiﬁy, and assess sta-té{standard's as they appear in our curricula.

Placement and sta‘t}dardized test dal indicate that students who enroli as freshmen at our high school arrive with
vastly different ski!i‘ééft-s in core acaﬁémic areas such as math and reading. EXPLORE scores used as one source of
olacement data d‘:splay-"a‘ range fror'%’i g through 25. Discrepancies in entry-ievel academic preparedness (existing
skiils, habits, and knowledge) influence the academic placement of students and therefore their exposure to
rigorous curricula.

An existing system of academic tracks at the high schooi creates a difference in the rigor of a student’s academic
program that varies widely from the basie/transition level to the reguiar/ceoiiege preparatory level to the
honors/AP level, A student’s access to the higher academic levels also varies among content areas, with some core
academic divisions applying more rigid criteria than others. The tracking system produces a gate-keeping effect
that, along with student academic areparedness, limits many students’ access to rigorous courses and content.

prior educational opportunities vary widely among students whe enroll at OPRFHS. The majority of students new
to our high schooi arrive as freshmen and have attended one of three public middle schools in the two

communities served. Smaller numbers of incaming freshmen attend jocal private sehools for their elementary

1




years. Roughly 10% of our students in any given school year matricuiate from districts outside our two
communities. Uneven articulation efforts te align high school curricula with K-8 curricula from sending elementary
districts contribute to students’ disparate levels of academic preparedness upon entry to the high school.

Reaching and engaging parents to invalve them appropriately and In a way that contributes to success for all
students, in particutar underachieving students, is a challenge for the schoal. Ongeing efforts to successiully
engage these parents have been uneven.

Research into student achievement gaps indicates that factors such as family income, parents’ level of education,
parents’ involvement in a student’s education, available health care, nutrition, access:to educational resources in
and outside of the home, teacher expectations, teacher practices, and peer pressyre; i ong other factors, may

contribute to students’ tevels of achievement. It is likely that some of these factors have influenced our students’

PSAE performance.

What do these facto

rs imply for next steps in im rovement plannmq? These‘ conclusrons will be
carried forward to Part D (Kev Factors). '

Amendment for Rth: L .
The school needs to offer effective academic support for students who enro%i in our high school Eackmg criticat
reading skills, and other essential knowledge, and/or habits necessary fo academic success. Effective support
programs need to focus on improving the skills cnt'cal for success in core academzc areas ang establishing a school
climate/iearning environment that fosters a comm Mm nt to education, successiand achievement by continuing to
expand access 1o rigorous courses and content, and %mp% ounseling and tga_z;_h ng strategies that improve

student success rates,

There has been on going discussionwith division Ieadefsmp surroundzng allgnmg core curricula with state
standards, as well as continuing’ effortsl "o:_kbu Ida professmnai teaching ahd learning community through the use of
teacher collaboration teams; In addition, asking teachers £o examine relevant student performance data, such as
Mastery Manager, to inform’ mstructzonal pract ce and response to intervention measures may also lead to
improved instruction and acmevement

inthe process of hiring a commumty outreach coordinator to organize, implement, and
arents, insparticular the parents of underachieving students, and consider ways io
on and evemng parent education programs.

As of this lanyary, We are
evaluate efforts to suppo
expand that support with after

We need tocéntinue efforts to alsgn high scbooi cumcula and expectations with K-8 curricula in an effort to aide
our district in accompitshlng the goai of more students transitioning into high school with the requisite skifls,
knowledge, organization, and habits’ for successful learning. We had our flrst articulation with our feader
elementary and middl sr.hoais thisilanuary.

There is a continuing need for-us to research and provide professional development on race and its impact on
student achievement to address the needs of our African American students; in particular, those whe are not
meeting or exceeding standards.




Section [-B Data & Analysis - Local Assessment Data (Optional)
Data - Briefly describe the relevant local assessment data used in this plan. What does this data
tell vou? What areas of weakness are indicated by this data? What areas of strength are

gpparent?

Amendment for Rtl;
A universal screening system is in place and used by the district to assess the strengths and challenges of all
students in academic achievement and behavior. All students take EXPLORE, PLAN, and practice ACT tests o track
how well students perform in relation to college readiness benchmarks. Also, ninth grade students enrolled in the
regular and basic levels of the curricujum are given a nationaily normed reading test o identify areas of the
curricufum that need improvement. Incoming ninth grade students also take Iocally prodiced math and science
placement tests. Data from these tests strongly predict student success in the math and science programs at the
high school. 3t '

Pupil Support Services Teams (PSST) analyze classroom data in stru ;{ coliaborative
inform instructional and student placement decisions. Data from.¢ nuSus progress mo
instructionai decisions through the three-tier process. Positive Behavior Intervention Systems (PBiS) approaches
are used in specific areas of the building and SWi5 data is provi d to suggest program improvemeht areas.
Academic and behavioral progress is monitored with increasing uency as students receive additional tiered
interventions. A data collection and management system, via Skywartdiand’ Mastery Manager, is in place for the
purposes of regular screening, diagnostics, and pregress monitoring for gcadamics and behaviors.

Overall averages of scores on ACT tesis show an u'ﬁw'éifd trend in recent yea'r .
when the assessment scores are analyzed by subgroup
These assessments show that approximately half of the students ehr
do not score at acceptabie levels to meet and exceed state standard:
whao take honors classes tend to.meetor exceed state s‘cangjérds.

owev.er, significant gaps appear

led in the! reguiar level instructional program
_,thelrjumor year of high school. Students

While these assessments sh S that Afritar:American, special education, and economically disadvantaged studentis
score higher than state: averages for those student subgroups, they are maore likely to not meet state AYP
guidetines. :

ave contributed to these results? Consider both external and
actors to the school,

Factors - What factors arelikely to. ia
internal

Amendment for Rti:

Some students come from middle school with skills that place them at a disadvantage in the high school. Enough
students with reading and math def‘mts do not accelerate their learning sufficlently for ail subgroups to reach state
standards or college reatii ¢the time the students take college entrance exams.

Students respond positively 1o a rigorous and academically constructive classroom environment. At the honors
tevel ciassrooms are highly engaging and rigorous. Expectations for success are high. Some of the classrooms at the
regular level are rigorous and academically constructive. However, some classrooms are not fully engaging or
successful as iearning environments. Those classrooms do not provide success streams for students to meet
standards.

Teacher quality plays a critical role in student success, Effective teachers are at work in many classrooms, however,
with the range and disparity of abilities that appear in regular level classrooms; in some situations teachers do not
have the time, resources, or preparation to incorporate the instructional differentiation needed to address the
learning needs of those classrooms.




In the perceptions of scme students, a school environment and the overall pupil support services area of a school
may feel restrictive and make attending school uncomfortable. There is a continuing need for us to research and
provide professional development on race and its impact on student achievement to address the needs of our
African American students, in particular, those who are not meeting or exceeding standards.

Conclusions - What do these factors imply for next steps in improvement planning? These
conclusions will be carried forward to Part D {Key Factors).

We need to improve articulation efforts with all feeder schools and districts in an effort to increase academically
prepared students who are achieving at the Sth grade level or above. This| inct udes monthéy contacts between
teachers in the content areas. i

Regarding creating a rigorous curriculum across all levels of the school, we shouid provide professional
development and coliaborative opportunities for the administration.and faculty leaders Nigito help foster aligned
curricuium to provide rigor, engagement, and excellence at every ievel of'the program. R

Regarding improving teacher quality and all teachers’ ability: ‘m address instructiona! differentiation, more
professional development is needed so teachers may meet the Iea i of all students. '

Regarding schocl environment and overall pupil support services, consistent support services that encourage
student success and keep students out of the discipiine system are needed ta,prowde students with the
opportunity for success. The school climate for students and for parents shol; e positive and welcoming, and
the counseling and guidance models for students amzi pare

Section I-€ Data &Anaivsus Other '.ata fﬂbtsonai)
Item 1 - Attr:butes ‘and Chaiiengm

Data - Briefly descnbe attnbutes and challenges of the school and community that have affected
student performance. What:do these data and/or
iformation.tell you?

Amendment for Rtl:
OPRFHS is a large suburban comprehenswe hlgh_ﬁchool with a student population of approximately 3,100. The
school's rich academic program includes over 20{) course offerings and has a long histery of overall success in
preparing stutents for college, O?RFHS serves and is supported by two communities whose residents place a high
vaiue on education;-and we are fortunate to have a solid financial foundation with which to pursue the common
educational goals of the school and the communities. Beginning in 2005-2006, we have made significant increases
in spending for initiatives designed to provide additional academic support for struggling students.

The ethnic, racial, and socioeconomic diversity of the community facititates the development of mutisal respect as
well as social and personalbresponsibility amaong Qak Park and River Forest High School students, The student body
is roughly 62% White, 25% African American, 5% Hispanic, 3% Asian/Pacific islander, and 5% Multiracial/Ethnic,
with a tenth of one percent identifying themselves as Native American,

White the majority of our students experience relative affluence, with the median community income at 588,713,
12.5% of our students come from fow-income families. In addition, Special Education students comprise roughiy
16% of the student body. These factors influence the skills and academic preparedness of OPRFHS students, The
accompanying chailenge for the high school is {0 meet struggling students at their point of readiness and balance a
railored approach to academic support with appropriate acceleration toward grade level performance.




Years before NCLB required schools to disaggregate student assessment data, OPRFHS recognized in its own data
several patterns indicating achievement gaps predictable by race. Closing such gaps has been among the school's
primary goals for over ten years, though our efforts have not always been data-driven or systematic, In 1999, we
joined with fourteen ather diverse suburban districts to form the Minority Student Achievement Network, a
consortium of districts dedicated to research-based efforts to close achievement gaps predictable by race or
ethnicity. We continue to work as active members of the network to identify and implement evidence-based
initiatives to improve student achievement,

In core subject areas, curriculum guides may need to ke rewritten and assessed for the degree of alignment and
compliance with state standards. Using a research based model, such as backward design or the use of formative
assessments to shape curricuium standards, each content area needs to reassess and redraft course goals and
assessments. Mastery Manager, now in its second year of implementation could be used to help measure
curricutar and instructional effectiveness of classroom experiences. By the end of next school year, our goal should
target the use of Mastery Manager a minimum of once per semester in all, core academic classes. PBIS standards
and approaches could be incorporated in select classrooms to address ;mprovement areas for teacher and student

behavior.

Factors - In what ways, if any, have these attributes and challenges contr:buted_to student
performance results? i

Amendment for Rtl: .

The strong educational orientation of the communities contributes to many.indicators of student achievement. For
example, 473students took 1503 AP exams in May of 008, with 84% earningScores of 3, 4, or 5. Our ACT
compasite for the graduating class of 2008 was 23.5; |nclus,_ jesof students testing with accommodations, white the
average combined SAT score for GPRFHS students in 2008 was 1843 In each case, the performance of OPRFHS
students cutpaces that of their peers in lilinois and in the nation. The eonamic diversity of the communities we
serve contributes to differences in the number and guality of resources in the home as well as to students’
opportunities for stimulation and enr:chmeﬁt outside of forma§ schooling. These factors influence the range of
academic performance among OPRFHS students :

The achievement initiatives undergo annual or bi-annual evaluation to determine their impact. The record is
mixad, with some programs showing more-promise than others. We have seen success with twoe cohort programs
that support incoming freshman students who'enroltin a higher academic level than their prior educational recerd
would indicate. Initial restilts show that a program to support freshmen in Algebra { has also heiped more students
achieve mastery than in pr'e\;f'ib_us years: Co’mputer assisted reading instruction has shown positive results for many
students in English classes and reading programs.

Conclusions - What do theéé factors imply for next steps in improvement planning? These
_conclusions will be carried forward to Part D {Key Factors).

Amendment for Ril:

We shouid continue to use.garly indicators of perfermance (e.g., 8th grade EXPLORE test, 8th grade final GPA,
Gates-McGinitie reading tests) to identify students who may struggle. We should continue te refine and improve
the range of academic supporis available to help students succeed. These supports include the summer 8 to 9
Connection Program, Learning Support Reading, Academic Strategies, co taught classes, the cellaborative teaching
model, and basic/transitions and regular/college preparatory level curricula in all academic divisions.

Section I-C Data & Analysis - Other Data {Optional}
Item 2 - Educator Qualifications, Staff Capacity, and Professional Development




Data - Briefly describe data on educator gualifications and data and/or information about staff
capacity and professional development opportunities
related to areas of weakness and strength. What do these data tell you?

At Oal Park and River Forest High School 84% of the faculty of 247 have earned an M.A, degree, white 50% have
earned 30 or more hours beyond the MA, The typical teacher has been at Oak Park and River Forest High School
for 7 years and has been in the profession for 11years, kvery teacher in the high school is highly gualified for his or
her classroom teaching assignment. For purposes of professional development, teachers have been organized into
small divisionally-based collaboration teams as part of an effort to create a professional learning environment.
Twenty-nine |ate-arrival schedules have been incorporated into the school calendar to gliow teachers to work on
specific projects, program development, and/or action research in support of sch:t_j'érl improvement,

Factors - In what ways, if any, have educator quaﬁfications_,:;stbff'E&}?_q;ity, and professional
development contributed to student performance results?

Amendment for Rti: ' S

Currently, staffing and teacher qualifications are not essential growth areas for the district, The’réf‘c}re, we have
turned to the area of professional development as a critical way improve schooi performance. Té_ather quality
strongly influences student achievement. Teachers who engage in ég:uria{;-.;gél'fidi_rected, refevant-professional
development activities can address and improve their classrcom prac iceand help students reach their academic
potential. Teachers participatein a professional Development Committe;efl_that plans and coordinates programs
and activities. Teacher led collaboration teams are ocused on divisional e to tmprove school performance
and student achievement. ' g

Teachers have begun developing data management skills at the ' e_g_gai*hsing Mastery Manager, a testing

and assessment program that aliows for item analysis and e_asfér ali‘gnmer}_'_( of tests to content standards.

Conclusions - What do these factors imply for next steps in improvement planning? These
lisions will be carried forward to Part D (Key Factors).

Each year the Office of Human Re ‘monitors the qualific_'at'ion of faculty in order to maintain compliance
with NCLBA standards, At the closg of ear, each faculty learning team issues a report, a summary of
which is presented to'the Board of Edugation and the scho

ion and the school community. Those reports should inform the
decisions, pricrities, and plans for the n . )

The faculty could benefit from a program that helps teachers develop expertise and effectiveness in working with
students from a variety of backgrotinds. This could include preparation in understanding sccio-cultural adolescent
development as:it relates to achievement, The structure and implementation of a program will be considered for
the coming year: Te address this ﬂegﬂ, this schoo! year we plan to host a mini-conference on fostering school
hased conversations about race and achievemnent in order to address this need.

The Office of Human Resources has developed a program for recruiting a more diverse faculty balancing the needs
of maintaining and improving the academic performance of the school and building a diverse, multi-falented
faculty.

Section 1-C Data & Analysis - Other Data {Optional}
ftem 3 - Parent Involvement
Data - Briefly describe data on parent involvement, What do these data tell vou?

Amendment for Rtl:

parent involvement has always been a critical element of the school improvement process. Twice each year the
school hosts a parent visitation day, once in the fall and once in the spring. Approximately 160 parents take
advantage of this opportunity {o visit the schoot, chserve in ciassrooms, meet counseiors and administratars, and




become oriented and comfortable in the school. Five board approved parent organizations operate and meet in
the scheol. The five parent groups are - African American Parents for Purposeful Leadership in Education (APPLE),
the Beosters, Citizen's Council, the Concert Tour Assaciation, and the Parent Teacher Organization (PTO). Fach
parent group recruits membership on an annual basis. The PTO sponsors a Haison program which assigns a parent
liatsen to each division in the school to enhance colfaboration and communication. Ten evening meetings occur
each year for the purpose of assisting families who may have a difficult transition to the high school. These
meetings begin in the summer before the ninth grade for students identified as having greater needs in the
process of beginning their high school careers. The middle schools in Districts 97 and 90 identify the students for
this program. Six parent meetings are held in the summer and four follow up meetings are heid during the school
year. Attendance at these meetings runs between 10 and 20 families at each meetings,

The data suggest that the school must take deliberate proactive measures to engage parents in ways that support
student achievement, Parents are an asset and the school needs additional effort to improve parent participation.
Collaboration with parents is essential to school improvement and student success:

Factors - In what ways, if any, has parent mvo!vement ontnbuted to student performance
results?

Amendment for Rtl: Gl
in the last three years the student information system has allowe _for pare
associated with their students. This includes attendance and classrooh
this access has been strongly supportive. Parents frequently access the
reach out to teachers for additional information::Counselors sponsor a sen
readiness that are weil attended and evaluated. = ..

Four years ago available slots for parent teacher conferences were expanded to me'ét a growing demand by
parents. The total number of conferences has doubled and the' number of familigs attending conferences has
increased by 66% since the addition of conference opportumtres Addlt:onally, parent organizations su pport
classroom equipment and techn fforts through fund raising efforts;

 view the electronic data

vement information, The response to
ents’ information and use e-mail to
-0f evening programs on college

Conclusions - What do these factors imply for next steps in improvement plannina? These
conclusrons i carried forward to Part D {Key Factors).

Amendment for Rtl:
Positive parent inveivement in actwe!y sapportmg student engagement and achievement in school | is desired by
parents: and school faculty and staff, More oppor‘zun fties for parents should be developed to address school
improvement. goals. To aid us in this,process “we have earmarked resources to recruit and hire a parent and
community outreach coordinator toenhance and build upon the existing cornections to the parent networks of
our African- Amer!can and Special Educanon parent networks and the SIP team in order to develop and strengthen
famnily-schoot connectiohs, engage parents in their children's learning, and improve student and academic social

learning.

Section I-D Data & Analysis - Key Factors
Section I-D - Key Factors From the preceding screens (I-A, [-B, I-C-1, 2, 3] identify key factors that
are within the school’s capacity to change or
control and which have contributed to low achievement. What conclusions about next steps have
you reached from reviewinag gvailable data and
information and about all the factors affecting student achievement?

Amendment for Rti;
Develop a focused program of staff development




Using data to review and improve programs and make decisions

Use individual student data to moniter progress for all students, but especially for those students not meeting or
ex ceeding state standards

Beztter dissemination of staff development across divisions and district-wide

Align staff development{ with District Goals

Bertter training for all staff in Plan, and for new hires with respect to CRISS, RYl, and mentaoring program

Teracher expertise

Student acadernic preparedness

Arcess to rigorous courses and content

Academic support for students lacking skills, knowledge, and/or habits necessary for syccess

Alignment of curricula with state standards

Articulation of K-12 (and particularly 6-12) curricula

Parent outreach and support

Im plement Mastery Manager in core areas to assist teachers in assessing student

bernchmarks g

Provide for reading and math teaching and learning in foundational:sk

Ap ply PBIS principles and systems to establish expectations and posat:ve reinforcements for i {

behavior b

i ress towards achievement

areas identified _n educational research
proved student

2008 Section HA-Action Plan Obiectives, Des

ons and Deficiencies

Deficiencies
The following deficiencies [not objectives] have bee

'fied from the most ecent AYP Report for our school.

1} African American students are deficient in Readi ng
2} African American students are deficient in Mathemat jes
3} Students with special needs: W :
4} Economicaily Disadvantaged 1udents are defacaent in Readmg Meets and Exceeds

Deficlency #
1} improve readmg sc:ores fmr Afrlc‘ i 'mefican and.economically disadvantaged students {1, 4,}
2} Emp _\.fl B'math scores for Afrccan Amencan and students with special needs. {2, 3}

Objective 1 Tit!e: N
improvingreading scores for African American and economicaily disadvantaged students.

Objective 1 D‘esié?itgtion:

African Americah"aﬁd economically disadvantaged students will meet and exceed state standards at the levels of at
least 70% in 2009 or attain Safe Harbor levels.

Obiective 1 addresses thé following areas of AYP deficiency:

1) African Amerécan';étudents are deficlent in Reading Meets and Exceeds
2} Economically Disadvantaged students are deficient in Reading Meets and Exceeds

Objective 2 Title:

Improving mathematics scores for African American and students with special needs

Objective 2 Description:
While our current achievement in mathematics for Black students is 34.1% and 24.2% for students with disabiiities
respectively, these subgroups will meet and exceed state standards at the level of 70% in 2009 or attain Safe




Harbor levels. For the 2008 PSAE, Safe Harbor leveis are 38.8 % for Black students, and 43.9 % for students with
disabilities. '
Objective 2 addresses the following areas of AYP deficiency:

1) African American students are deficient in Mathematics Meets and Exceeds
2} Students with special needs are deficient in Mathematics Meets and Exceeds

Section [i-B Action Plan - Student Strategies and Activities Timeline (Reading)

Obiective 1 Title: : .
Improving reading scores for African American and econemically disadvantaged students

Strategies and Activities #1. o
Low achieving students in the area of reading wilt be assigned to a class that will havedgtess to a reading fab and

have access to web-hased software that addresses the differentia ds of these students. These differentiated
needs include fluency, vocabulary acquisition, phonemic awareness and readmg comprehen_ on. Software
packages inciude Reading Plus and Lexia. Student growth wril exceed more than one grade levef per year.

Start Date: 9/2/2008; End Date: 6/11/2010; When: During School: } ¢: Local Funds; A:m’ount: $50,000.

Strategies and Activities #2:

identified ninth grade students will receive an addlt;onai ‘period of mstructlon fmm thelr English teachers as part of
their schooi day. Students wil earn above average grades m‘the Enghsh classes -

Start Date: 8/26/2008; End Date: 6/ 1/2010; When: Durmg School .Fund Source Local Funds; Allocation:
$120,000. : -

Strategies and Activities #3: -
(dentified ninth grade students will be asszgned to additional study and tutorial instruction from classroom
teachers. Students who attend the"progra:= Twill.improve their-attendance and grade point average (gpa) by the
end of each semester; T

Start Date: 1/27/2009 End’ Date 5/4/2010 ‘WhHen: After School; Fund Source: Title {; Allacation: $ 65,000,

Section II-C Action Plan - Profession_al-Develonment Strategies and Activities Timeline (Reading)

Objective 1 Title¥ ™
Improving reading scores for Africark American and economicaily disadvantaged students,

Strategies and Activities #1

in each: school year, forty teachers who work with low achieving readers will receive CRISS (CReating
Independence through Student owned Strategies), a naticnally-recognized research based approach to improving
content area literacy training in each school year. To date, nearly 55% of our full-time faculty has been CRISS

trained.

Start Date: 8/27/2008; End Date; 6/11/2010; When: During School; Fund Source: Title I; Allocation; $4,000.

Strategies and Activities #2
Teachers participate in collaboration teams that meet weekiy to address teaching and iearning areas of growth.




Start Date: 8/27/2008; End Date: 6/4/2010; When: During School; Fund Source: lLocal Funds; Allocation: N/A.

Strategies and Activities #3
Teachers will receive direct information about Rti approaches and structures during professional development in

cross-divisional and full faculty sessions.

start Date: 8/27/2008; End Date: 6/4/2010; When: During School; Fund Source: Local Funds; Allocation: $
1,000.

Section H-D Action Plan - Parent Invelvement Strategies and Activities Timeline {Reading}

Objective 1 Title; Improving reading scores for African American and economicaily disadvantaged students.

Strategies and Activities #1 “
Parents will receive mail and phone contact invitations to attend Tit :eetmgs durmg the school year.

These meetings have a curriculum designed to address the ma}or quest:oh’s that arise at different points in each
academic year as well provide helpful tips for academic succgss . Parents will be surveyed to determine the
effectiveness of each meeting. T

Start Date: 8/27/2008; End Date: 6/4/2010; When: After School; Fund:Source: Title I; Allocation: $1,000.

Strategies and Activities #2
During the summer befare ninth grade parents W|!1 receive, phone calls invitin m fo attend six parent/student

evening programs/soctals. These events are for all ofthe’ Students enrolled on 0 0 9 summer bridge program.
Six of these meetings are scheduled for each summer-and fo!low_a -proscribed cufriculum that addresses the
parents and students needs and concerns over the course of the summer leading up to thelr first semester in the
buitding. Parents will be surveyed{o djﬁtermine the effectiveness of each meeting.

Start Date: 8/27/2008; End'Date: 6/4/21}1@; When: Summeér School; Fund Source: Title 1; Allocation: $1,000.

Strategies and Activi es 3
A parent outreach o

or will be H:'f*ed and whose diities wil include the creation of a parent education and

* involvement program. The effort will incllide.an evening program for school staff and representatives from up to

five parent organizations in the ccmmumty to-collaborate an topics including
Skyward famliy access, homework support, academic programs, college selection, and school support options.
Parent educatlcn programs will ad f*ess parént issues across grade levels.

Start: 1/28/2009 End Date 6/4/2010 When: During School; Fund Source: Local Funds; Allocation: § 50,000

Section li-E Action Plan - Moenitoring (Reading)

Obijective 1 Title:
Improving reading scores for African American and economically disadvantaged students.

Monitoring - Describe the process and measures of success for the identified objective. {How will district perscnnel
meonitor the effectiveness of the strategies and activities?)

in June of each year, we will examine the standardized test scores for students enrolled in English 1-2 and English
Literature 1-2 to determine student achievement patterns. EXPLORE, PLAN, and ACT Reading subsceres will aiso be
used to track grogram effectiveness and student achievement.
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Monitoring Persons - List the individuals and designate the role of each person (e.g., Karen Smith, assistant -
principol} cverseeing the strotegies and activities in the action plan to achieve each objective,

Name Title

nNathaniel L. Rouse Principal

phil Prale Assistant Superintendent for C&l

Amy V. Hill Director of Assessment and Research

Section I1-A Action Plan — Objectives, Descriptions, and Deficiencies {Math)
Objective: 2 Title: e
Irnproving mathematics scares for African American and students with specéai needs.
Objective 2 Description:
While our current achievement in mathematics for African American students is 34 1% and 34.3% for students
with disabilities respectively, these subgroups will meet and exceed state st-andards at;-.th_g_ level of 70% in 2008 or
attain Safe Harbor levels. For the 2009 PSAE, Safe arbor levels are 38:8:% for.8lack studenis;and 43.9 % for
students with disabilities. . " -
Ohiective 2 addresses the following areas of AYP deficiency:-

1) African American students are deficient in Mathematics Méets and:Exceeds
2) students with special needs are deficient in Mathematics Meets and Exceeds

Section II-B Action Plan - Stdd:e:nt Strategies and Activities Timeline (Math)

Obhjective 2 Title: : o
Improving mathematics scores for African American and siudents

Strategies and Activities #1: :
Freshman students scoring between the 40th and 60th percentile on local and standardized assessments will enroll
in an Algebra Block coursedinawhich instructional time is incieased by 50%.

Start Date: 8/22/2008; End Date: 6/11/2010; When: During Séhoo!; Fund source: Local; Allocation 550,000,

Strategies and Actlwties # -
students will use Agile Mind {a'web-based program} in Algebra Block and Algebra 1-2 to increase student

engagement and performance. Ag;le Mind is ah interactive, visually oriented program that helps students solve
algebra pfoblems and moniter thew pwn progress. it teaches students to think conceptually and look at algebra
problems using the rule of four: verbai!y, nuferically, graphically and algebraically.

Start Date: 8/22/2008; End Date: p‘[il/ZBiO; When: During School; Fund source: Local; Allocation $14,000.

Strategies and Activities #3:.

Students will engage a morepositive classroom culture within the Algebra 1-2 program and thereby positively
influence student achievement in Algebra. Students will participate in the Academic Youth Development (AYD)
program to enlist incoming freshman Algebra and Algebra Block students as “allies” of their teachers.
Attention will be paid to navigating the multicultural environments of these classrooms. Teachers will engage in
activities to build cultural competencies in order to improve instruction for all students,

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Allocation $5,000.

Strategies and Activities #4:
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Full time members of the mathematics department will be availabie as tutors to every student in the building
every period of the day. For freshmen students they are actuaily located in their respective study halls for easy
access.

Start Date: 8/22/2008; £nd Date: 6/11/2010; When: During School; Fund source: Local; Allocation $30,000.

Strategies and Activities #5.
Special Education teachers will develop and implement specialized PSAE mathematics review materiais as part of
the Academic Strategies curriculum,

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source:_i.'('i:éf'él; Alocation N/A,

Section lI-C Action Plan - Professional Development Strategies and Activities Timeline {Miath)

Objective 2 Title:
Improving mathematics scores for African American and students wnth spec:ai needs.

Strategies and Activities #1: i e
Teachers of the Algebra Block classes will spend up to five days'during the school year learning tomaximize the

instructionat value of Agile Mind and the additional instructional minutes g_l_lb{téq for their coursed®

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund.source: Local; Allocation $3,000.
Strategies and Activities #2:
Teacher jearning teams comprised of algebra teachers wxf! meet during eight fat val days during the schoal
year to examine their course content, instructional practices, andstudent performance results. Teams will focus on
increasing the rigor and scope of their math courses o provi ide that students enrolled in all junior year math
courses are exposed to and becam -§3roﬂuent in necessary advanced algebira and geometry skills.

Start Date: 8/22/2008 En bate 6/11/2(}1{1 When: During School; Fund source: Local; Allocation N/A.

Strategies and Activities #3:
Math teachers will-be trained inth iger, a web-based tool for analyzing student assessment

performance, all'A gebra teachers wil:use Mastery Ma ager to score and analyze the results of common semester
exams. Restlts will determine changes tp'edurse assessments and content.”

Start Date: 8/22/2008; End Date::_ﬁ[ll/ZOl. ____Wﬁen: During School; Fund source: Local; Allocation 5500

Strategies and Activities #4:

Math teachers from the high school will meet and work with teachers from the sender schools and districts to
snsure that more students.should take an algebra course before they enroli in the high school. This work includes
improved curriculum aligrimentand teaching summer step up math courses,

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Alfecation $5,000.

Strategies and Activities #5:
Teachers of Special Education math courses will revise curricuia to include more outcomes that provide students

with advanced algebra and geometry skills,

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Allocation $2,000.

Saction 1I-D Action Plan - Parent Involvement Strategies, Activities, and Timeline (Math]

iz




Obiective 2 Title
Improving mathematics scores for African American and students with special needs.

Strategies and Activities #1;
parents will attend the Math Divislon’s annual “Math Night” which provides detailed infoermation about homewaork

and success opportunities in math dasses.

start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Allocation: NfA.

Stratepies and Activities #2:

Parents wil receive mail and phone contact invitations to attend each of four Title 1 meetings during the school
year. These meetings have a curriculum designed to address the major questions that arise at different points in
each academic year as well provide helpful tips for academic sucecess. Parents will be‘surveyed to determine the

effectiveness of each meeting.

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Title 1; Allotation $1,000.

Strategies and Activities #3: ;
During the summer before ninth grade parents wili receive phon‘e _al‘ls mvmng ‘them to attend six parent/student

evening programs/socials. These events are for all of the students enralled in our 8 to 9 summer bridge program.
Six of these meetings are scheduled for each summer and follow a pro's'cr'ibed curriculum that addresses the
parents and students neads and concerns over the: ‘course of the summer leadmg up to their first semester in the
building. Parents will be surveyed to determine the effe iveness of each meeting, .

Start Date: 8/22/2008; End Date: 6/11/2010; When: p_uring Schoot: Fund source: Local; Allocation $2,000.

Strategies and Activities #4;
Parents will be invited to atterid parenteducation programs created by col!aboratlon between school staff and

representatives from up to five parent organizations in the commumty Parent education areas will include
Skyward family access, homework support, academic programs, college selection, and scheof support options.
Parent education programs will address parent issues across grade levels.

Start Date: 8/22/2008, EHB’.[:)_gte: 6/11]2010; When: During School; Fund source; Local; Aliocation $5,000.

:;“:.‘.section II-E Action Pian — Monitoring {Math}

Ohjective 2 Title.: i
Improving mathematlcs scores for Afrlcan American and students with special needs.

Monitoring - Describe the-broceés and measures of syccess for the identified objective. (How will district personne!
“monitor the effectiveness of the strategies and activities?)

In June of each year, we will examine the grades assigned to all students in Algebra 1-2 courses to determine the
proportion of each class that earned a grade of C or better. EXPLORE, PLAN, and ACT Math subscores will also be
used to track program effectiveness and student achievernent,

Monitoring Persons - List the individuals and designate the role of each personfe.g., Koren Smith, assistant
principal) overseeing the strategies and activities in the action plan to achieve each objective,

Name Title
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phil Prale, Assistant Superintendent of C & |
Amvy V. Hill, Director of Assessment and Research

Section Il! - Plan Development, Review and Implementation
Part A. Parent Notification®

This section describes how the plan has been developed and reviewed and identifies the support in place to ensure
implementation.

parent Notification - Describe how the school has provided written notice about the school’s academic status
identification to parents of each student in a format and, to the extent practicable, in g language that the parents
can understand. (*Reguirement for Title | Schools anly. ] A

in November 2008 a letter was sent to the parent of every student in the distr E.‘T-he letter specified the status of
the school with reiation to NCLBA and detailed the reasons for the schooistatus. Theletter aiso provided
preliminary information about the scheol improvement planning proc_ess'é’rf)_d included contact information for
interested persons, The appropriate ISBE administrator approved the fétter before it was sent ta every parent in
the district. v

Section lil - Plan Development, Review and Impiementation
Part B. Stakeholder involvement ..~

Stakeholder invalvement - Describe specifically how stakeholders (inc!ué’}'hg_ parents, school staff, and cutside
exerts) have been consulted in the development r‘Jf_ e plan. The names und"tltigs of the school improvement team
or plan developers must be dentified here. :

The SIP planning team was first assembled six years ago. A member. f.each dividion was included on the team
along with a non-certified staff member, a represeataﬁ\'ae from'each b i apiproved parent group, members of
the administrations, student represenitatives, and two commumtv membBigrs who do not have children at the high
school. Since then some of thie membership has changed, but the represéntation has retained a similar
organization. -

The members of the current school improvement pian team are:

George Bailey =Commi Cary McLean - Citizen's Council

Colleen Biggins - Special B . Richard Mertz- History Divisional

Bill Boulware- Fine & Applied Arts Divisional Debbie Neumarn- Math Divisional

Linda Cada- Special Education Div gnal phil Prale - Asst. Supt. C&!

Dale Craft- PE Divisional ' Nathaniel Rouse - Principal

john Costopoulos -'Sgience Don Vogel - Bus Ed/Library/Tech Divisional
Terri Dixon ~ PTO 5 Kathy Haney - Citizens' Council

Steve Gevinson- English Divisional Nikki Paplaczyk - Special Education

Bifl Grosser — Science Divisioh Claudia Sahagun- World Ltanguage Divisional

Fred Galluzzo - Guidance @ Wiley Samuels - Community

Amy Hilf - Dir. Assessment’and Research Abby Schmetling - Community

Anita North-Hamit - History john Stelzer - Athletic Director
Burcy Hines - Community Sandy Williams - Concert Tour Assoc.

Rof Lawless - Community

Names and tities of school improvement team or plan developers:

Name Title
1 Nathaniel Rouse Principal
2 Phil Praie Asst. Supt. C&l
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3 Amy V Hill Director of Assessment and Research
3 john Costopoulos Science

section !l - Plan Development, Review and Implementation
Part C. Peer Review Process

peer Review - Describe the district’s peer review and approval process. Peer review teams should include teachers
and administrators from schools and districts similer to the one in improvement, but significantly more successful in
meeting the learning needs of their students. As appropriate, peer reviewers may be teachers from other schools,
personnel from other districts, Regional Office of Education staff, intermediate Service Center staff, RESPRO staff,
university fuculty, consultants, et al, or combinations thereof. RESPRO staff serving on d:$chool Support Team
should not serve on o peer review team in the same district. Peer review and subsequent local board approval must
be completed within 45 days of receiving the school improvement plarn.

Describe the peer review process including participants anid date(s} of peer review.

in February of 2009, three individuals will review the SIP and srovide comment and feedback:Kevin Pobst,
Principal of Hinsdale Central High school, Dave Ripley, Assistant Principal of Glenbard South High'schaol, and Hillyn
sennholtz, Consultant - West 40 Intermediate Service Center. : :

Section il - Plan Development, Review and Implementation
Part D. Teacher Mentaring Process

Teacher Mentoring Process - Describe the teacher mehi(::rinq program. Mentdﬁn_q rograms pair novice teachers
with more experienced professionals who serve as role models and provide practic “support and encouragement.
cehools have complete discretion in deciding what else the tedeherentoring prégram should provide,

in collaboration with the teach
teacher new to the schooi isd
teacher to meet weekly wi

iation, a faculty mentoring programwas created three years ago. Each

ntor teacher from his or her division. The program calls for the mentor
ew to the school and accomptish a series of tasks to orient the teacher

to the school. The new teac ersraiso-attend a short orientation to the schoo! before the start of the school year

and are invited to a series of séssions orienting them to the school. Mentors are also asked to visit and observe the

new teacher twice during the teacher's first year.inthé school. Mentors are assigned to new teachers for a period

of two years. ' ' o

Section Hi - P!an.iﬁ_é\{elopment. Review and Implementation
Part E. District Responsibilities

District Responsibifities - Specify the.services and resources that the district has provided to revise the plan and
ather services that the district will provide roward implementation of strateaies gnd activities, District technical
assistance should include.data analysis, identification of the school’s challenges in implementing professional
development reguirements, thefesulting need-related technical assistance and professional development to effect
changes in instruction, and analvsis and revision of the school’s budget (NCLB, Section 1116} If applicable, identify
corrective actions or restructuring gptions taken by the district.

The District has created and maintains a Schoo! Improvement team for several years. This team meets 10 review
and recommend changes to the SIP. The SIP addresses key areas of improvement, specifically reading and math
instruction and student performance. The SiF team has reviewed school performance data and provided inputin
the current plan.

in December 2005, the Board of Education approved additional local funding to support efforts to improve student
achievement and teacher performance. Achievement and professional development initiatives are reviewed and
reported to the school community on 2 reguiar basis. Their have been two areas where corrective action has been
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taken by the school district in recent years. First, the schoo! has been restructured significantly with the addition
of the position of Principal. Prior to the 2007-2008 school year District 200 had a combined
Superintendent/Principal position. The separation for this schoa! year has allowed a building level administrator to
concentrate on building operations and improving school and classroem climate and achievement. Three Assistant
Principal positions were created to support the day-to-day operational needs of the high school, The role of
Director of Assessment and Research continues to support the ongoing and growing data needs of the schoal,

The secand corrective action taken by the school district has been to institute and implement a new curriculum,
including providing appropriate professional development for all relevant staff. in the area of mathematics, the
Algebra program is being revised to incorporate Agile Mind a web hased program that allows for student practice
and program assessment. Agile Mind has a research basis from the Dana Center atthe Umversxty of Texas and
offers substantial promise of improving educational achievement for low- achlevmg students and enabling the
school to make AYP in the area of mathematics.

In the area of reading, the ninth grade program for struggling readers wm incorporate the following software

packages — Lexia, Soliloguy, and Reading First in order to assist the development of key readmg skills by the
students whao can benefit the mast form these programs. We havé'continued to offer CRISS trammg to all staff to
improve literacy instruction across the entire school.

Section !l - Plan Development, Review and Implémentation
Part F. State Responsibi!iﬁes-:::-f

State Responsibilities - Specify the services and resources that ISBE, RESPROS und other service providers have
provided the school during the development and rewew‘of this plan and orherserwces that will be provided during
the implementation of the plan. 1SBE shall provide techmca 5.'5tcmce to the schodl if district fails to do so.

West 40, the RESPRO consuitant and support for Dak Park and River orest:High School, has provided money for
CRISS training. By the end of the 2008 2009 school year, approx:mately 60% of ali facuity at the high schoo! will
have CRISS Leve! | training. West 40 has' encouraged and supported PBIS (Positive Behavior interventions Systems)
training for teachers and administrators. Administrator Academies in the areas of focused walks, improving
professional development, PBIS, reading across content areas; antl administrative leadership in diverse schools
have been approved and funded by West 40, OPRFHS attends’ system of support meetings at West 4C on a regular
basis. State sapport of. RESPRO and. HRC data uploads also support school improvement efforts.

SEcﬁ'_q_n Il - Plan Development, Review and implementation
- Pa rt G. Schoo! Support Team

State RESpOﬁS!bi ities ~ List the names and identify the roles fe. g.. distinguished educator, district curriculum
coordinator, unfversrfy partner, or RESPROcansu!tant] of the School Support Team. If applicable, School Support
Teams are assigned to schools in corrective action to provide sustained and intensive support for those schools to
make adequate year.’y pr ress. Note School Support Teoms are not the sarme as school jmprovement teams or the
school planning team. Schi 0ls: if academic watch, restructuring, or restructuring implementation status should
have School Support Teams Some schools in Choice, SES, or academic early warning status also have School

Support Teams.

Name Title
1 Hiltyn Sennholtz, Lead RESPRQ Consultant
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