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(ak Park and River Forest High School
201 N. Scoville
Oak Park, IL 60302
An Instruction Committee of the Whole Board
September 16, 2010

An Instruction Committee meeting was held on Thursday, September 16, 2010, in the Board Room.
Co-chair Finnegan opened the meeting at 7:35 am. Committee members present were Terry
Finnegan, Dr. Ralph H. Lee, Dr. Dietra D. Millard, Amy McCormack, and Sharon Patchak Layman.
Also present were Steven T. Isoye, Superintendent; Amy Hill, Director of Assessment and Research;
Philip M. Prale, Assistant Superintendent for Curriculum and Instruction; Nathaniel 1.. Rouse,
Principal; and Gail Kalmerton, Executive Assistant/Clerk of Board.

Visitors: Kay Foran, Communications and Community Relations Coordinator; James Paul Hunter,
Faculty Senate Executive Committee Chair; Kelly Weiman, Jessica Luttrell, Caroline Connelly,
Kyle Farley, Sara McCall, Owen Brady, and Andrew Bacalao, students; Cindy Milojevic, Director
of Student Activities, Kara Bohne, Allison Hennessey, OPRFHS Faculty members, and Cindy
Muirs, parent.

Approval of August 17, 2010 Instruction Committee Minutes
It was the consensus of the Instruction Committee members to accept the August 17, 2010 meeting
minutes, as presented.

Student Summer Experiences

Student Andrew Bacalao, a student enrolled in OPRFHS’s CITE program at Triton College
reported that the two Triton summer camps he had attended were about 1) baking and 2) health
careers. He talked about what he learned and his experience at both camps. Ms. Muir, his mother,
spoke very highly of the effort and communication that Amy Hill put forward in navigating these
camps for her son and stated that Triton offered many free opportunities for all OPRFHS students.

Ms. Milojevic reported that ten spring break and summer trips went abroad or within the United
States this past year. She was inspired by the teachers who took their time and effort to coordinate
these trips, many of them doing it every year or every other year. She wanted to thank them
publicly for their dedication.

Costa Rica

Owen Brady and Sarah McCall spoke about their experiences on the trip to Costa Rica. They were
appreciative of the personal connections they had made. Owen’s interests were with science and
the environment and this trip affirmed those interests. Their experiences included 1) spending
time on a totally self-contained ranch which raised its own food, 2) pursuing scientific research on
an unknown species of bats, and 3) exposure to a different culture and ecosystem. Sarah MeCall
reported on 1) having a family of monkeys swing past their windows as the students were cating
breakfast, 2) being at the base of an active volecano, and 3) going on a scavenger hunt which



emphasized the contrast between life in Costa Rica and the United States. Sarah had been inspired
to do something with her life other than what she had originally thought.

Tanzania Trip
Jessica Luttrell and Caroline Connelly participated in the twelve-day trip to Tanzania. The work

the participants of the trip focused on encompassed conservation biology and educating the locals
about the environment. Tanzanians had received over 10,000 trees to replace those that had been
used for survival, i.e., building homes, making the fires to cook the food, etc. Every part of the
tree, including its roots, is used, causing devastating soil erosion. Both students spoke about how
impressed they were with the positive attitude of the Tanzanians and how helpful they were.
Jessica had been inspired to study environmental studies. The students went on two safaris,
camped on top of a volcano crater, and traveled to the Serengeti where they saw many animals.
The trip was described as liberating.

Smoky Mountains Tennegsee

The reason student Kelly Weiman participated in the Smoky Mountains trip was because of her
interest in science. In preparation for this trip, class work was assigned and day trips were taken to
places such as the Indiana Dunes. Kelly continued that the group became familiar with
salamanders and that the staff at the Smoky Mountain camp was very welcoming. Kelly shared a
PowerPoint presentation depicting some of the highlights of the trip.

Students are exposed to these types of trips through 1) a showcase at the school, 2) Facebook, 3)
teachers, and 4) a booklet, started by Dr. Millard.

Mr. Isoye thanked the students for sharing the stories and the teachers for organizing the trips.

Discussion ensued about what the Board of Education could do to allocate resources for these
types of trips. It was suggested that the Board of Education should be open to different
organizational ideas, even partnering with other regional high schools on trips where OPRFHS
might not have enough participation on its own, as was the case with the trip to Tanzania. The cost
of these trips can be prohibited, however. Ms. Patchak-Layman noted that the music department’s
fundraisers give eighty-five (85) percent of the money raised to a special account for trips. Then,
when they travel to Spain, they have fundraised for a couple of years. She suggested that when the
District collects fees for plays, sporting events, etc., a percentage of the fee be placed mto a
personal account to accumulate dollars to use for a trip outside of Oak Park. Any fundraising that
they would do as an aside would be put into the individual student account as well. Music students
are able to use their accounts for music lessons or every other year trips.

Standardized Test Report

Ms. Hill stated that she was bringing data sets for two cohorts of students 1) PSAE for the
graduating class; and 2) for current seniors. The global view is good as this is the highest
composite score test in OPRFHS s history at 24.4. A ten-year trend line shows a steady increase in
OPRFHS’s ACT composite score during the same time at which the state and national data have
been flat. However, when the breakdown of the aggregate occurs, there are disparities in student
outcomes that differ by race, special education status, and income level, which are depicted in
Tables 3 and 4. This disparity does, however, mirror the data at the state and national levels.




OPRFHS seems to be doing better meeting the college-readiness benchmarks every year with the
percentage of students who meet the benchmarks in the four subject areas. And, there seems to be
a small upward trend in some subgroups, e.g., African-American students are achieving at a higher
rate than they did five (5) years ago. However, a disparity exists between Black and White
students.

Referring to Tables 9, 10, 11, and 12, Ms. Hill stated that for the class of 2010, 693 freshmen took
the PLAN test and then took the ACT in their junior and senior years. The District has been able
to pair their scores on both those tests and measure their growth from one test to the next. This
information represents the averages for students that are broken down by PLAN scoring range in
the freshman year by race. Amy Hill pointed out that one hundred twenty-five (125) White
students on average scored 17.6 in English and their growth was 7. Forty-eight (48) Black
students on average scored 17.2 in English and their growth was 2.7. The patterns were repeated
in the other three subject areas and in every scoring. The overall pattern is clear and startling; the
growth data last year had some unsettling and disturbing trends. Thirty-two (32) is the top PLAN
score.

Dr. Lee was happy with this presentation because it was healthy for the high school to move closer
to discovering its problems. In looking at the data, i.c., the trends of the PSAT and the ACT for
Black and White students, he questioned the big drop in scores for both Black and White students
in 2005. He also asked whether there was a blip with Black and White students’ scores in 2004.
Except for a significant blip, there seemed to be a flat curve across all for both Black and White
students, because the number of Black and White students is substantial. Information regarding
Asian and Hispanic students varies more because of the smaller number of those subgroups. He
felt that if one moved across the decade both parallel and horizontal, forgot about race, and
compared the average scores of the lower half and the upper half, it might not be surprising to find
two horizontal parallel lines, meaning no change. One might it disconcerting if the scores were
diverging, meaning the lower scores were getting lower for both Black and White students and the
higher scores were getting higher for both Black and White students. If converging, the District
would be happy. Presently, no information is available to show this because the District has been
looking at race and taking for granted that one has to have top and bottom halves. He has if the
District had the responsibility to look at this data. He believed that if the two were getting farther
apart as time move forward, the reports would continue to look the same and the District would not
know if the bottom half is getting worse or the top half is getting better. Ms. Hill plans to show the
growth of time to be able to see whether the gap was increasing or decreasing either by percentage
of where they were or by numerical. Ms. Hill added that one may also add other factors such as
the students in the 16 to 19 range on the PLAN may not be on target for the ACT’s college-
readiness benchmarks, In Math, a score of 17.6 is below the college readiness benchmarks. The
White students in that group who scored an average 17.6 got to 23.3, which is higher than the
college readiness benchmark. So their high school experience was a success path. For Black
students, the same statement cannot be made, Ultimately, the District must determine what
differed for them in their high school experience and what can be controlled. This data comprises
test scores from more than one test administration and the District looks for the highest score as a
measuring point. Another factor would be the type of test prep class in which they participated.
Finding out where these students are in the course of their four years will help the District narrow



the differential outcomes on these test scores and the experiences they have, including their test
prep experiences.

Ms. Patchak-Layman asked what was expected with a score in the 16 to 19 range. Ms. Hill
responded that it would be a 2 or 3 point growth from the PLAN to ACT score, if PLAN were
administered in the sophomore year. The growth from the freshman year to the junior year should
be a four-point growth. In many cases, White students are exceeding and Blacks are not. Ms.
Patchak-Layman responded that while some students are not increasing their scores, some are just
staying the same. So, while dealing with averages is good in some ways, these are individual
students. Are the students coming in at a high level and are either standing still or sliding
backwards being given the rigor or academic challenge to stay with their cohort?

Ms. Patchak-Layman asked 1) had the recommended changes made last year in the junior level
math class made a difference? 2) What follow-up had occurred with the previous
recommendations? 3) How fast can the District separate the data gathering and analysis and
implementation of what would help these students, especially those African-American students in
science who are showing low PSAE scores? 4) Are these students receiving added curriculum,
counseling, tutoring, etc. to help them move forward? Ms. Hill reported that parents and students
received these scores and the scores are inputted into Skyward. Teachers know of their
accessibility and Mr. Prale identified some areas in which changes have been made because of this
data, e.g., math revised the curriculum and instructional approach of one of its core courses,
science is developing and using common assessments for biology, chemistry and physics, teachers
are evaluating the data and being surveyed as to their own learning, and English has new
leadership.

Dr. Millard wondered if it were possible that teacher access to these scores could bias the teacher
to the expectation of that student. Ms. Hill responded that there is a tipping point and teachers
need to be aware of that fact. However, increasing the focus on students who struggle is good and
this is just one data point. When asked how good these scores were in predicting the success of the
students when they are 22 or 26 years of age, Mr. Prale said this test is an assessment of the
learning environment, not the student. The Administration is also exploring a program that would
collect longitudinal information about the students for five (5) years after graduating. Mr. Allen
observed that while in each of the categories White students were rising on average to the second
category, the exact opposite happened in each category of Black students. There was a disparity in
improvement even though students were coming in at the same level. To him this meant that
teachers were teaching only the students they want to teach. Ms. Hill affirmed his statement,
saying this was about the courses that these students take and that needs exploration. Do other
things correlate? Is it about course taking, co-curricular involvement, attendance, or discipline,
etc.? The students’ experiences at OPRFHS are different enough to produce this outcome. Mr.
Allen asked how the decision makers that affect the students’ lives directly make decisions that
benefit the students, as opposed to what they think should happen based on what they are seeing
rather than what they reading. '

Ms. Patchak-Layman felt the sorting began with the EXPLORE test. Previously, she had
suggested putting all freshmen in all honors classes and evaluating them after nine weeks. The
fluctuation occurs when the middle group is slotted based on what happened in eighth grade, as



more certainty occurs in the other lower and higher academic ranges. Eighth graders are poor
predictors of where they should be in terms of academics at the high school. The variable the
District has control over is what happens between 9 and 3 and students cannot score well unless
they are given the information.

Dr. Lee stated that testing, data collection, and analysis requires money, time and effort. He asked
Ms. Hill if there were enough available resources to do this now and in the future. Ms. Hill
responded that the District has the financial resources needed to do the testing because it is
accessing the state’s free EXPLORE and PLAN tests for the incoming freshman and it 1s not
expensive to give the practice ACT and PSAE testing, other than personnel. If the present testing
schedule were expanded, more resources would be needed. A large scale test runs $7,000 to
$8,000 per class. Other models to consider would be to test in subject areas, as opposed to taking
everyone out of class on a day for four hours. Ms. Hill and OPRFHS’s new data system analyst,
Christopher Thieme, are discussing the District’s needs. Professional development will continue
in order to do the analysis as effectively and as efficiently as possible. In response to a sense of
urgency, Ms. Hill stated that the District has begun to build the mechanisms to look at the students
with scores in the 16 to 19 range. The reports should be in place within a month and they will
know if the variables can be provided or if the reports cannot be compiled.

Ms. Patchak-Layman asked what opportunities would be provided to those twenty (20) students
who did not have an IEP to move them out of the warning level. Dr. Lee, referencing the twenty
(20) students, noted that they were identified by cut scores and he assumed if the score was moved
up or down the number of students could be more or less. He suggested finding out what these
students were doing when they arrived. What was known about them at the end of the first year?
Were they given a soft [EP? Mr. Isoye stated that a big part of this is Rtl, a program mandated by
the state, to address both Special Education and other students as well. The District is working on
this. On Tuesday, he attended a webinar with the State Board of Education for superintendents on
the District Improvement Plan. Single high school districts must have a District Improvement Plan
as well as a School Improvement Plan. He forewarned the Board of Education that some work
might have to be done quickly. West 40 will meet with superintendents next week. A new
software program is also being implemented for the SIP.

Mr. Rouse stated the administration will discuss the District’s status and respond to the
Committee’s question at the Ociober Instruction Committee meeting. The District needs to look at
its progress over a two- to three-year period to see what is effective and what is not. Mr. Isoye
reported that the state recognizes that is an issue for all schools and has implemented a Rising Star
software will allow for better progress monitoring.

The title of “recommendations” in this report will be changed to “next steps,” as that is more
descriptive. The recommendations do not require Board of Education approval. Because she had
expected to see changes in the scores, Ms. Patchak-Layman did not have confidence in the work
plan to move the District forward. She asked if reports would be given on these recommendations
in the future.



Additional Instructional Matters for Commitiee

The topic of the Committee having individual meetings with the Division will be discussed at the
October meeting.

Mr. Finnegan asked that “Long-term Adult Mentorship Program” be added to the docket.

Adjournment
The Instruction Committee meeting adjourned at 9:40 a.m. on Thursday, September 16, 2010,



Oak Park and River Forest High School

District 200
201 North Scoville Avenue « Qak Park, IL 60302-2296

TO: Board of Education

FROM: Nathaniel L. Rouse, Principal
DATE: 10/14/10

RE: SIP Undate
BACKGROUND

{Context from 2008-09 SIP)

The School Improvement Plan (SIP) committee has begun meeting to review the SIP.
Suggestions and changes have been made based on input from members of the SIP committee.
We are also in the process of soliciting feedback from West 40 consultants, and a peer review
team. The SIP Executive Summary draft attached to this memo covers the 08-09 and 09-10
school years and the data is taken directly from the 2008 e-plan template. In an effort to make
the SIP a document that stakcholders can understand more clearly, I have developed this
executive summary to clearly outline and identify where we did not meet NCLB benchmarks,
what objectives we have to address those specific areas of weakness, as well as a timeline for
implementation and fund sources.

As was indicated in last year’s SIP report to the Board of Education, OPRFHS was required to
submit a two-year SIP plan, using the 2008 e-plan template. This was a result of our current
AYP status.

New Rt Requirements: The [llinois State Board of Education (ISBE} believes that increased
student learning requires the consistent practice of providing high quality instruction matched to
student needs. Response to Intervention (Rtl) is a general education initiative which requires
collaborative efforts from all district staff, general educators, special educators and
bilingual/ELL staff. In a quality educational environment student academic and behavioral needs
must be identified and monitored continuously with documented student performance data used
to make instructional decisions.

The process of such identification and continuous monitoring are the foundational pieces of a
successful system of early interventions. The success of all students toward the Illinois Leamning
Standards is improved when instructional and behavioral goals are frequently monitored. Data
derived from such monitoring should then inform instructional strategies gauged to enhance
success. It is important to note that it is through the continuous use of progress monitoring and
analysis of student academic and behavioral growth that proper instructional and curricular
responses may be made.



As districts develop their SIP Plans by January 2009, their plans shall support a fluid model of
response to interventions of varying infensity to meet the needs of all students.

What is Rtl?

Response to Intervention (Rtl) is “the practice of providing 1) high-quality instruction/
intervention matched to student needs and 2) using learning rate over time and level of
performance to 3) make important educational decistons” (Batsche, et al.,, 2005). This means
using differentiated instructional strategies for all learners, providing all learners with scientific,
research-based interventions, continuously measuring student performance using scientifically
research-based progress monitoring instruments for all learners and making educational
decisions based on a student’s response to interventions.

Rl has three essential components: 1) using a three tier model of school supports, 2) utilizing a
problem-solving method for decision-making, and 3) having an integrated data system that
informs instruction.

By the 2010-2011 school year, documentation of the Rtl process shall be a part of the evaluation
process for students when a specific learning disability (SLD) is suspected. After implementing
an RtI process, a district may use a severe discrepancy between intellectual ability and
achievement as part of the evaluation process for determining whether a child has a specific
learning disability.

The proceeding SIP Executive Summary draft covers a limited, specific number of areas
determined by the Illinois State Board of Education and presented in the template. The draft 1s
guided largely by the template and the data from the high school’s report card and is presented
for review by the Board of Education. The draft also has amendments for Rtl as required by the
ISBE.

See Attached 2008-09 SIP Executive Summary

SUMMARY OF FINDINGS

As we begin SIP planning for the 2010-11 School year, there are several changes in the way i
which we are required to fulfill this requirement. First and foremost, the template for submitting
our SIP is significantly different. ISBE has given us a “mandated opportunity” to use a reporting
system entitled Rising Star, which requires us to include strategies and activities that support the
implementation of the lllinois Learning Standards and ensures alignment of curriculum,
instruction, and assessment with the Ilinois Learning Standards (See Local Action Required
Report). 1have attached our current list of Committee members, the invitation letter they
received, as well as the dates and times of our meetings. Our goal is to continuously update the
BOE in our subsequent Instruction Committee Meetings of our progress.



RECOMMENDATION

Information only at this time.



Oak Park and River Forest High School 2008-09
School Improvement Plan {SIP) Executive Summary

Section i-A Data & Analvsis - Report Card Data

Data — What do the School Report Card data tell vou about student performance in
your school? What areas of weakness are indicated by these data?
What greas of strength are indicated?

Amendment for Ril:

PSAE data indicate that over the past five years, the proportion of our students who have met or exceeded state
standards in all subject areas has been well above the corresponding proportion of students statewide. On
average, the high school program succeeds for most students in the district. Upon disaggregating the data,
however, performance gaps are evident among our subgroups in both PSAE reading and math. Specifically,
OPRFHS students who are African American, who have disabilities, or who are economically disadvantaged meet
and exceed state standards at Jower rates in both reading and math than do our white, non-disabled, and non-
economically disadvaniaged students.

in general, students’ performance on state assessments in the areas of reading and math are roughiy the same.
However, in 2008, student scores in reading and math improved marginally. An area in which the school has shown
strength is in the reading scores for students with disabilities. Program improvements in that area have succeeded
in continuing student performance gains and meeting adequate yearly progress in that area.

Staff continues to monitor the progress of all ethnic groups attending the high school whether or not the group
forms a subgroup as defined by state and federal guidelines.

Factors - What factors are likely to have contributed to these results? Consider both external and
internal fuctors to the school.

Amendment for Rti:

Students in each of our underperforming subgroups continue to enrcH in our most rigorous courses at lower rates
than students in groups that are making AYP. These students’ academic preparation in high school may not include
sufficient teaching and learning in the content tested by the PSAE. We have made uneven efforts to uniformly
document, identify, and assess state standards as they appear in our curricula.

Placement and standardized test data indicate that students who enroll as freshmen at our high school arrive with
vastly different skill sets in core academic areas such as math and reading. EXPLORE scores used as one source of
placement data display a range from 8 through 25. Discrepancies in entry-level academic preparedness {existing
skills, habits, and knowledge} influence the academic placement of students and therefore their exposure to
rigorous curricula.

An existing system of academic tracks at the high school creates a difference in the rigor of a student’s academic
program that varies widely from the basic/transition level to the regular/college preparatory level to the
honors/AP level. A student’s access to the higher academic levels also varies among content areas, with some core
academic divisions applying more rigid criteria than others. The tracking system produces a gate-keeping effect
that, along with student academic preparedness, limits many students’ access to rigorous courses and content.

Prior educational opportunities vary widely among students who enroll at OPRFHS, The majority of students new

to our high school arrive as freshmen and have attended one of three public middle schools in the two
communities served. Smaller numbers of incoming freshmen aitend local private schools for their elementary

1



years. Roughly 10% of our students in any given school year matriculate from districts outside our two
communities. Uneven articulation efforts to align high scheol curricula with K-8 curricuda from sending elementary
districts contribute to students’ disparate levels of academic preparedness upon eniry to the high school.

Reaching and engaging parents to involve them appropriately and in a way that contributes to success for all
students, in particular underachieving students, is a chalienge for the school. Ongoing efforts to successfully
engage these parents have been uneven,.

Research into student achievement gaps indicates that factors such as family income, parents’ level of education,
parents’ involvement in a student’s education, available health care, nutrition, access to educational resources in
and outside of the home, teacher expectations, teacher practices, and peer pressure, among other factors, may
contribute to students’ levels of achievement. It is likely that some of these factors have influenced our students’
PSAE performance.

What do these factors imply for next steps in improvement planning? These conclusions will be
carried forward to Part D (Key Factors).

Amendment for Ril:

The school needs to offer effective academic support for students who enroll in our high school lacking eritical
reading skills, and other essential knowledge, and/or habits necessary for academic success. Effective support
programs need to focus on improving the skills critical for success in core academic areas and establishing a schood
climate/learning environment that fosters a commitment to education, success and achievement by continuing to
expand access to rigorous courses and content, and implement counseling and teaching strategies that improve
student success rates.

There has heen on going discussion with division leadership surrounding aligning core curricula with state
standards, as well as continuing efforts to build a professional teaching and learning community through the use of
reacher collaboration teams. In addition, asking teachers to examine relevant student performance data, such as
Mastery Manager, to inform instructional practice and response to intervention measures may also lead to
improved instruction and achievement.

As of this January, we are in the process of hiring a community outreach coordinator to organize, implement, and
evaluate efforts to support all parents, in particular the parents of underachieving students, and consider ways to
expand that support with afternoon and evening parent education programs.

We need to continue efforts to align high school curricula and expectations with K-8 curricula in an effort to aide
our district in accomplishing the goal of more students transitioning inte high school with the requisite skills,
knowledge, organization, and habits for successful learning. We had our first articulation with our feeder
elementary and middle schools this January.

There is a continuing need for us to research and provide professional development on race and its impact on
student achievement to address the needs of our African American students; in particular, those who are not
meeting or exceeding standards.

The professional development and technical assistance under [llinols ASPIRE focuses on designing and
implementing a multi-tiered early intervening services model including Rtl. ISBE mitiatives such as the former
Flexible Service Delivery Project {problem solving and Rtl) Standards-Aligned Ciassrooms and Hiinois Reading First
helped provide the foundation for the content of the training and technical assistance provided by each llinois
ASPIRE region.



In addition to the initiatives listed above, in June 2008 lilinois was selected as one of four states participating in the
U.S. Department of Education, Office of Special Education Programs’ national technical assistance grant to
“promote student academic achievement and behavioral health by supporting implementation and scaling-up of
evidence-based practices in education settings.” The State implementation and Scaling-up of Evidence-based
Practices (SISEP} Center “will work with the selected states to increase their capacity to carry out implementation,
organizational change, and systems transformation strategies to maximize achievement outcomes of all students
in each state.” illinois ASPIRE will be an integratl component of llinois’ SISEP activities, and the primary focus of
SISEP will be on:

1. Full integration of all ISBE-supporied general and special education training and technical assistance
projects to ensure a cohesive approach to implementing effective practices, -

2. Establishing a statewide coaching network that will support the implementation of evidence-based
practices in schools across the state and

3. Data-based decision making founded on outcomes measurements,

lllinols ASPIRE is also an integral part of ISBE’s efforts to ramp up implementation of Rt! across the state. While Rtl
is connected to the state special education regulations that went into effect in June 2007, as conceived by ISBE, Ril
is more than part of the process to determine eligibility for specific learning disabilities. Rtl is an overall school
improvement process. This school improvement process is designed to provide scientifically based, appropriate
instruction to off students in a multi-tiered early intervening services model. Dr. Nikki Paplacezyk, our OPRFHS
Program Director for Support Services, has been identified as our ASPIRE North Coach that will help facilitate the
implementation of Rti.

Section I-B Data & Analysis - Local Assessment Data (Optional}
Data - Briefly describe the relevant local assessment data used in this plan. What does this data
telf you? What areas of weakness are indicated by this data? What aregs of strength are

apparent?

Amendment for Rti:

A universal screening system is in place and used by the district to assess the strengths and challenges of all
students in academic achievement and behavior. All students take EXPLORE, PLAN, and practice ACT tests to track
how well students perform in relation to college readiness benchmarks. Also, ninth grade students enrolied in the
regular and basic fevels of the curriculum are given a nationally normed reading test to identify areas of the
curriculum that need improvement. incoming ninth grade students also take locally produced math and science
placement tests. Data from these tesis strongly predict student success in the math and science programs at the
high school.

Pupil Support Services Teams {PSST) analyze classroom data in structured, collaborative, discussions designed to
inform instructional and siudent placement decisions. Data from continuous progress monitoring drives
instructional decisions through the three-tier process. Positive Behavior Intervention Systems (PBIS) approaches
are used in specific areas of the building and SWIS data is provided to suggest program improvement areas.
Academic and behavioral progress is monitored with increasing frequency as students receive additional tiered
interventions. A data collection and management system, via Skyward and Mastery Manager, is in place for the
purposes of regular screening, diagnostics, and progress monitoring for academics and behaviors.

3



Overall averages of scores on ACT tests show an upward trend in recent years. However, significant gaps appear
when the assessment scores are analyzed by subgroup.

These assessments show that approximately half of the students enrolled in the regular level instructional program
do not score at acceptable levels to meet and exceed state standards in their junior year of high school. Students
who take honors classes tend to meet or exceed state standards.

While these assessments show that African American, special education, and economically disadvantaged students
score higher than state averages for those student subgroups, they are more likely to not meet state AYP
guidelines.

Factors - What factors are likely to have contributed to these results? Consider both external and
internal factors to the school.

Amendment for Rtl:

Some students come from middie school with skills that place them at a disadvantage in the high school. Enough
students with reading and math deficits do not accelerate their learning sufficiently for all subgroups to reach state
standards or college readiness by the time the students take college entrance exams.

Students respond positively to a rigorous and academically constructive classroom environment. At the honors
level classrooms are highly engaging and rigorous. Expectations for success are high. Some of the classrooms at the
regular level are rigorous and academically constructive. However, some classrooms are not fully engaging or
successful as learning environments. Those classrooms do not provide success streams for students to meet
standards.

Teacher guality plays a critical role in student success. Effective teachers are at work in many classrooms, however,
with the range and disparity of abilities that appear in regular level classrooms; in some situations teachers do not
have the time, resources, or preparation to incorporate the instructional differentiation needed 1o address the
iearning needs of those classrooms.

In the perceptions of some students, a school environment and the overall pupil support services area of a school
may feel restrictive and make attending school uncomfortable. There is a continuing need for us to research and
provide professional development on race and its impact on student achievement to address the needs of our
African American students, in particular, those who are not meeting or exceeding standards.

Conclusions - What do these factors imply for next steps in improvement planning? These
conclusions will be carried forward to Part D (Key Factors).

We need to improve articulation efforts with all feeder schools and districts in an effort to increase academically
prepared students who are achieving at the 9th grade level or above. This includes monthly contacts between
teachers in the content areas.

Regarding creating a rigorous curriculum across all levels of the school, we should provide professional
development and coliaborative opportunities for the administration and facuity leadership to help foster aligned
curriculum 1o provide rigor, engagement, and excellence at every level of the program.

Regarding improving teacher guality and all teachers’ ability to address instructional differentiation, more
professional development is needed so teachers may meet the learning needs of all students.



Regarding school environment and overall pupil support services, consistent support services that encourage
student success and keep students out of the discipline system are needed to provide students with the
opportunity for success. The school climate for students and for parents should be positive and welcoming, and
the counseling and guidance models for students and parents should build toward-student success,

Section I-C Data & Analysis - Other Data {Optional}
ltem 1 - Atiributes and Challenges

Data - Briefly describe attributes and challenges of the school and community that have affected
student performonce. What do these data and/or
information tell you?

Amendment for Rtl:

OPRFHS is a large suburban comprehensive high school with a student population of approximately 3,100. The
school's rich academic program includes over 200 course offerings and has a long history of overall success in
preparing students for college. OPRFMS serves and is supported by twe communities whose residents place a high
value on education, and we are fortunate to have a solid financial foundation with which to pursue the common
educational goals of the school and the communities. Beginning in 2005-2006, we have made significant increases
in spending for initiatives designed to provide additional academic support for struggling students.

The ethnic, racial, and socioeconomic diversity of the community facilitates the development of mutual respect as
well as social and persanal responsibility among Oak Park and River Forest High School students. The student body
is roughly 62% White, 25% African American, 5% Hispanic, 3% Asian/Pacific Islander, and 5% Muitiracial/Ethnic,
with a tenth of one percent identifying themselves as Native American.

While the majority of our students experience relative affluence, with the median community income at $88,713,
12.5% of our students come from low-income families. In addition, Special Education students comprise roughly
16% of the student body. These factors influence the skills and academic preparedness of GPRFHS students. The
accompanying chalienge for the high school is ta meet strugghing students at their point of readiness and balance a
tailored approach to academic support with appropriate acceleration toward grade level performance.

Years before NCLB reguired schools to disaggregate student assessment data, OPRFHS recognized in its own data
several patterns indicating achievement gaps predictable by race. Closing such gaps has been among the school’s
primary goals for over ten years, though our efforts have not always been data-driven or systematic. In 1955, we
joined with fourteen other diverse suburban districts to form the Minority Student Achievement Network, a
consortium of districts dedicated to research-based efforts to close achievement gaps predictable by race or
ethnicity. We continue to work as active members of the network to identify and implement evidence-based
initiatives o improve student achievement.

In core subject areas, curriculum guides may need to be rewritten and assessed for the degree of alighment and
compliance with state standards. Using a research based model, such as backward design or the use of formative
assessments to shape curricubum standards, each content area needs to reassess and redraft course goals and
assessments. Mastery Manager, now in its second year of implementation could be used to help measure
curricular and instructional effectiveness of classroom experiences. By the end of next school year, our goal should
target the use of Mastery Manager a minimum of once per semester in all core academic classes. PBIS standards
and approaches could be incorporated in select classrooms to address improvement areas for teacher and student
behavior.

Factors - In what ways, if any, have these attributes and chollenges contributed to student
performance resulis?



Amendment for Rti:

The strong educational orientation of the communities contributes to many indicators of student achievement. For
example, 473students took 1503 AP exams in May of 2008, with 84% earning scores of 3, 4, or 5. Our ACT
composite for the graduating class of 2008 was 23.5, inclusive of students testing with accommodations, while the
average combined SAT score for OPRFHS students in 2008 was 1843. In each case, the performance of OPRFHS
students outpaces that of their peers in lllinois and in the nation. The economic diversity of the communities we
serve contributes to differences in the number and quality of resources in the home as well as to students’
opportunities for stimulation and enrichment outside of formal schooling. These factors influence the range of
academic performance among OPRFHS students.

The achievement initiatives undergo annual or bi-annual evaluation to determine their impact. The record is
mixed, with some programs showing more promise than others. We have seen success with two cohort programs
that support incoming freshman students who enrofi in a higher academic level than their prior educational record
would indicate. Initia results show that a program to support freshmen in Algebra | has also helped more students
achieve mastery than in previous years. Computer assisted reading instruction has shown positive results for many
students in English ciasses and reading programs.

Conclusions - What do these factors imply for next steps in improvement planning? These
conclusions will be carried forward to Part D (Key Factors).

Amendment for Ril:

We should continue to use early indicators of performance (e.g., 8th grade EXPLORE test, 8th grade final GPA,
Gates-McGinitie reading iests) to identify students who may struggle. We should continue to refine and improve
the range of academic supports availabie to help students succeed. These supports include the summer 8to 8
Connection Program, Learning Support Reading, Academic Strategies, co taught classes, the collaborative teaching
model, and basic/transitions and regular/college preparatory level curricula in all academic divisions.

Section |-C Data & Analysis - Other Data (Optional}
ftem 2 - Educator Quualifications, Stoff Capacity, and Professional Development
Data - Briefly describe dota on educator gualifications and data and/or information about staff
capacity and professional development opportunities
related to areas of weakness and strength. What do these data tell you?

At Ozk Park and River Forest High School 84% of the faculty of 247 have earned an M.A. degree, while 50% have
earned 30 or more hours beyond the MA. The typical teacher has been at Oak Park and River Forest High School
for 7 years and has been in the profession for 11years. Every teacher in the high school is highly qualified for his or
her classroom teaching assignment. For purposes of professional development, teachers have been organized into
small divisicnaliy-based collaboration teams as part of an effort to create a professional learning environment.
Twenty-nine late-arrival schedules have been incorporated into the school calendar to allow teachers to work on
specific projects, program development, and/or action research in support of school improvement.

Factors - In what ways, if any, have educator qualifications, staff capacity, and professional
development contributed to student performance results?

Amendment for Rl

Currently, staffing and teacher qualifications are not essential growth areas for the district. Therefore, we have
turned to the area of professional development as a critical way to improve school performance. Teacher quality
strongly influences student achievement. Teachers who engage in regular, self-directed, relevant professional
development activities can address and improve their classroom practice and help students reach their academic




potential. Teachers participate in a Professional Development Commitiee that plans and coordinates programs
and activities, Teacher led collaboration teams are focused on divisional efforts to improve school performantce
and student achievement.

Teachers have begun developing data management skills at the classroom level using Mastery Manager, a testing
and assessment program that allows for item analysis and easier alignment of tests to content standards.

Conclusions - What do these factors imply for next steps in improvement planning? These
conclusions will be carried forward to Part D (Key Factors).

Each year the Office of Human Resources monitors the qualification of faculty in order to maintain compliance
with NCLBA standards. At the close of every school year, each facuity learning team issues a report, a summary of
which is presented to the Board of Education and the schoot community. Those reports should inform the
decisions, priorities, and plans for the next school year.
The faculty could benefit from a program that helps teachers develop expertise and effectiveness in working with
students from a variety of backgrounds. This could include preparation in understanding socio-cultural adolescent
development as it relates to achievement. The structure and implementation of a program will be considered for
the coming year. To address this need, this school year we plan to host a mini-conference on fostering schoot
based conversations about race and achievement in order to address this need.
The Office of Human Resources has developed a program for recruiting a more diverse faculty balancing the needs
of maintaining and improving the academic performance of the schoo! and building a diverse, multi-talented
faculty.

Section |I-C Data & Analysis - Other Data {Optional}
item 3 - Parent Invelvement

Data - Briefly describe data on parent involvement. What do these data tell you?

Amendment for Rtl:

Parent involvement has always been a critical element of the school improvement process. Twice each year the
school hosts a parent visitation day, once in the fall and once in the spring. Approximately 160 parents take
advantage of this opportunity to visit the school, observe in classrooms, meet counselors and administrators, and
hecome oriented and comiortable in the school. Five board approved parent arganizations operate and meet in
the school. The five parent groups are - African American Parents for Purposeful Leadership in Education {APPLE},
the Boosters, Citizen’s Council, the Concert Tour Association, and the Parent Teacher Organization (PTO). Each
parent group recruits membership on an annual basis. The PTO sponsors a fiaison program which assigns a parent
liaison 1o each division in the schoo! to enhance collaboration and communication. Ten evening meetings occur
each year for the purpose of assisting families who may have a difficult transition to the high school. These
meetings begin in the summer before the ninth grade for students identified as having greater needs in the
process of beginning their high schooi careers. The middle schools in Districts $7 and 90 identify the students for
this program. Six parent meetings are heid in the summer and four follow up meetings are held during the school
year. Attendance at these meetings runs between 10 and 20 families at each meeting.

The data suggest that the school must take deliberate proactive measures to engage parents in ways that support
student achievement. Parenis are an asset and the school needs additicnal effort to improve parent participation.
Collaboration with parents is essential to school improvement and student success.

Eactors - In what wavys, if any, has porent involvement contributed to student performance
resulis?

Amendment for Rtl:

In the last three years the student information system has allowed for parents to view the electronic data
associated with their students. This includes attendance and classroom achievement information. The response to
this access has been strongly supportive. Parents frequently access their students’ information and use e-mail to
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reach out to teachers for additional information. Counselors sponsor a series of evening programs on college
readiness that are well attended and evaluated.

Four years ago available slots for parent teacher conferences were expanded tc meet a growing demand by
parents. The total number of conferences has doubled and the number of families attending conferences has
increased by 66% since the addition of conference opportunities. Additionally, parent organizations support
classroom eguipment and technology efforts through fund raising efforts.

Conclusions - What do these factors imply for next steps in improvement planning? These
conclusions will be carried forword to Part D (Key Factors).

Amendment for Rtl:

Positive parent involvement in actively supporting student engagement and achievement in school is desired by
parents and school faculty and staff. More opportunities for parents should be developed to address school
improvement goals. To aid us in this process, we have earmarked resources to recruit and hire a parent and
community outreach coordinator to enhance and build upon the existing connections to the parent networks of
our African-American and Special Education parent networks and the SIP team in order to develop and strengthen
family-school connections, engage parents in their children’s learning, and improve student and academic social
learning.

Section i-D Data & Anolysis - Key Factors
Section I-D - Key Factors — From the preceding screens {I-A, I-B, 1-C-1, 2, 3] identifv key factors that
gre within the school’s capacity to change or
control and which have contributed to low achievement. What conclusions about next steps have
vou reached from reviewing available data and
information and about ail the factors affecting student achievement?

Amendment for Rtl:

Develop a focused program of staff development

Using data 1o review and improve programs and make decisions

Use individual student data to monitor progress for all students, but especiaily for those studenis not meeting or
exceeding state standards

Better dissemination of staff development across divisions and district-wide

Align staff development with District Goals

Better training for ali staff in Plan, and for new hires with respect to CRISS, Rtl, and mentoring program

Teacher expertise

Student academic preparedness

Access to rigorous courses and content

Academic support for students lacking skills, knowledge, and/or habiis necessary for success

Alignment of curricula with state standards

Articulation of K-12 {and particularly 6-12) curricula

Parent outreach and support

Implement Mastery Manager in core areas to assist teachers in assessing student progress towards achievement
benchmarks

Provide for reading and math teaching and learning in foundational skill areas identified in educational research
Apply PBIS principles and systems to establish expectations and positive reinforcements for improved student
behavior

2008 Section HlA-Action Plan Obijectives, Descriptions and Deficiencies



Deficiencles
The following deficiencies [not objectives} have been identified frem the most recent AYP Report for our school,

1} African American students are deficient in Reading Meets and Exceeds

2} African American students are deficient in Mathematics Meets and Exceeds

3} Students with special needs are deficient in Mathematics Meets and Exceeds

4) Economically Disadvantaged students are deficient in Reading Meets and Exceeds

Objectives To Address Deficiencies Deficiency #
1) Improve reading scores for African American and economically disadvantaged students {1,4}
2} Improving math scores for African American and students with special needs. {2,3,}

Objective 1 Title:
tmproving reading scores for African American and economically disadvaniaged students.

Objective 1 Description:
African American and economically disadvantaged students will meet and exceed state standards at the levels of at

least 70% in 2009 or attain Safe Harbor levels.

Objective 1 addresses the following areas of AYP deficiency:

1} African American students are deficient in Reading Meets and Exceeds
2) Economically Disadvantaged students are deficient in Reading Meets and Exceeds

Objective 2 Titla:
Improving mathematics scores for African American and students with special needs

Objective 2 Description:

While our current achievement in mathematics for Black students is 34.1% and 34.3% for students with disabilities
respectively, these subgroups will meet and exceed state standards at the level of 70% in 2009 or attain Safe
Harbor levels. For the 2009 PSAE, Safe Harbor levels are 38.8 % for Black students, and 43.9 % for students with
disabilities.

Objective 2 addresses the following areas of AYP deficiency:

1) African American students are deficient in Mathematics Meets and Exceeds
2} Students with special needs are deficient in Mathematics Meets and Exceeds

Section II-B Action Plan - Student Strategies and Activities Timeline {Reading)

Objective 1 Title:
Improving reading scores for African American and economically disadvantaged students.

Strategies and Activities #1:

Low achieving students in the area of reading will be assigned to a class that will have access to a reading lab and
have access to web-based software that addresses the differentiated needs of these students. These differeniiated
needs include fluency, vocabulary acguisition, phonemic awareness, and reading comprehension. Software
packages include Reading Plus and Lexia. Student growth will exceed more than one grade level per year.

Start Date: 9/2/2008; End Date: §/11/2010; When: During School; Fund Source: Local Funds; Amount: $50,000.



Strategies and Activities #2:

Identified ninth grade students will receive an additional period of instruction from their English teachers as part of
their school day. Students will earn above average grades in their English classes.

Start Date: 8/26/2008; End Date: 6/11/2010; When: During School; Fund Source: Local Funds; Allocation:
$120,000.

Strategies and Activities #3:
identified ninth grade students will be assigned to additional study and tutorial instruction from classroom

teachers. Students who attend the program will improve their attendance and grade point average {gpa) by the
end of each semester.

Start Date: 1/27/2009; End Date: 6/4/2010; When: After School; Fund Source: Title | Allocation: $ 65,000.

Section I-C Action Plan - Professional Development Strategies and Activities Timeline {Reading)

Objective 1 Title:
Improving reading scores for African American and economically disadvantaged students.

Strategies and Activities #1

In each school year, forty teachers who work with low achieving readers will receive CRISS (CReating
Independence through Student owned Strategies), a nationally-recognized research based approach to improving
content area literacy training in each school year. To date, nearly 55% of our full-time facuity has been CRISS
trained.

Start Date: 8/27/2008; End Date; 6/11/2010; When: During School; Fund Source: Title I; Allocation: 54,000.

" Strategies and Activities #2
Teachers participate in collaboration teams that meet weekly to address teaching and learning areas of growth.

Start Date: 8/27/2008; End Date: 6/4/2010; When: During School; fund Source: Local Funds; Allocation: N/A.

Stratepies and Actlivities #3
Teachers will receive direct information about Rtl approaches and structures during professional developmentin

cross-divisional and full faculty sessions.
Start Date: 8/27/2008; End Date: 6/4/2010; When: During School; Fund Source: Local Funds; Allocation: $
1,000.

Section |{-D Action Plan - Parent Involvement Strategies and Activities Timeline (Reading)

Objective 1 Title: Improving reading scores for African American and economically disadvantaged students.

Strategies and Activities #1
Parents will receive mail and phone contact invitations to attend Title 1 meetings during the school year.

These meetings have a curricuium designed to address the major questions that arise at different points in each
academic year as welt provide helpful tips for academic success. Parents will be surveyed to determine the
effectiveness of each meeting.

Start Date: 8/27/2008; End Date: 6/4/2010; When: After School; Fund Source: Title I; Allocation: $1,000.

10



Strategies and Activities #2
During the summer before ninth grade parents will receive phone calls inviting them to attend six parent/student

evening programs/socials. These events are for all of the students enrolled on our 8 to 9 summer bridge program.
Six of these meetings are scheduled for each summer and follow a proscribed curriculum that addresses the
parents and students needs and concerns over the course of the summer leading up to their first semester in the
building. Parents will be surveyed to determine the effectiveness of each meeting.

Start Date: 8/27/2008; End Date: 6/4/2010; When: Summer School; Fund Source: Title 1; Allocation: $1,000.

Strategies and Activities #3

A parent outreach coordinator will be hired and whose duties will include the creation of a parent education and
involvement program. The effort will include an evening program for school staff and representatives from up to
five parent organizations in the community to collaborate on topics including

skyward family access, homework support, academic programs, college selection, and school support options.
Parent education programs will address parent issues across grade levels.

Start: 1/28/2009; End Date: 6/4/2010; When: During School; Fund Source: Local Funds; Aflocation: $ 50,000

Section lI-E Action Plan — Monitoring (Reading)

Objective 1 Title:
Improving reading scores for African American and economically disadvantaged students,

Monitoring - Describe the process and measures of success for the identified objective. (How will district personnel
monitor the effectiveness of the strategies and activities?)

In June of each year, we will examine the standardized test scores for students enrolied in English 1-2 and English
Literature 1-2 to determine student achievement patterns. EXPLORE, PLAN, and ACT Reading subscores will also be
used to track program effectiveness and student achievement.

Monitoring Persons - List the individuals and designate the rofe of each person (e.qg., Karen Smith, assistant
principal} overseeing the strategies and activities in the action plan to achieve each objective.

Name Title

Nathaniel L. Rouse Principal

Phil Prale Assistant Superintendent for C&I

Amy V. Hill Director of Assessment and Research

Section lI-A Action Plan — Objectives, Descriptions, and Deficiencies {Math}
Obiective: 2 Title:
improving mathematics scores for African American and students with special needs.
Obijective 2 Description:
While our current achievement in mathematics for African American students s 34.1% and 34.3% for studenis
with disabilities respectively, these subgroups will meet and exceed state standards at the level of 70% in 2009 or
attain Safe Harbor levels. For the 2009 PSAE, Safe arbor Jevels are 38.8 % for Black students, and 43.9 % for
students with disabiiities.
Obijective 2 addresses the following areas of AYP deficiency:

1) African American students are deficient in Mathematics Meets and Exceeds
2} Students with special needs are deficient in Mathematics Meets and Exceeds
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Section H-B Action Plan - Student Strategies and Activities Timeline {Math)

Objective 2 Title:
tmproving mathematics scores for African American and students with special needs.

Strategies and Activities #1:
Freshman students scoring between the 40th and 60th percentile on local and standardized assessments will enroll

in an Algebra Block course in which instructional time is increased by 50%.

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Allocation $50,000.

Strategies and Activities #2:
Students will use Agile Mind (a web-based program} in Algebra Block and Algebra 1-2 to increase student

engagement and performance. Agile Mind is an interactive, visually oriented program that helps students solve
algebra problems and manitor their own progress. It teaches students to think conceptually and look at algebra
problems using the rule of four: verbally, numerically, graphically and algebraically.

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Aliocation $14,000.

Strategies and Activities #3:
Students will engage a more positive classroom culture within the Algebra 1-2 program and thereby positively

influence student achievement in Algebra. Students will participate in the Academic Youth Development (AYD)
program to enlist incoming freshman Algebra and Algebra Block students as “allies” of their teachers.

Attention will be paid to navigating the multicuitural environments of these classrooms. Teachers wilt engage in
activities to build cultural competencies in order to improve instruction for all students,

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Aliocation $5,000.

Strategies and Activities #4:
. :Full time members of the mathematics department will be available as tutors to every student in the buiiding

every period of the day. For freshmen students they are actually located in their respective study halls for easy
access.

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Allocation $30,000.

Strategies and Activities #5:
Special Education teachers will develop and implement specialized PSAE mathematics review materials as part of
the Academic Strategies curriculum.

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Allocation N/A,

Section H-C Action Plan - Professional Development Strategies and Activities Timeline {Math]

Obiective 2 Title;
Improving mathematics scores for African American and students with special needs.

Strategies and Activities #1:
Teachers of the Aigebra Block classes will spend up 1o five days during the school year learning te maximize the

instructionai value of Agile Mind and the additional instructional minutes allotted for their course,
Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Allocation $3,000.
Strategies and Activities #2:
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Teacher learning teams comprised of algebra teachers will meet during eight late arrival days during the school
year to examine their course content, instructional practices, and student performance results. Teams will focus on
increasing the rigor and scope of their math courses to provide that students enrolled in all junior year math
courses are exposed to and become proficient in necessary advanced algebra and geometry skills.

Start Date: 8/22/2008; End Date: 6/11/2010; When: During Schoo}; Fund source: Local; Allocation N/A.

Strategies and Activities #3:

Math teachers will he trained in the use of Mastery Manager, a web-based tool for analyzing student assessment
performance, all Algebra teachers will use Mastery Manager to score and analyze the results of common semester
exams. Results will determine changes to course assessments and content,

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Allocation $500.

Strategies and Activities #4:
Math teachers from the high school will meet and work with teachers from the sender schools and districts to

ansure that more students should take an algebra course before they enroli in the high school. This work includes
improved curriculum alignment and teaching summer step up math courses.

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Allocation $5,000.

Strategies and Activities #5:
Teachers of Special Education math courses will revise curricula to include more outcomes that provide students
with advanced algebra and geometry skills.

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Allocation $2,000.

Section {I-D Action Plan - Parent Involvement Strategles, Activities, and Timeline {Math)

Objective 2 Title
Improving mathematics scores for African American and students with special needs.

Strategies and Activities #1:
Parents will attend the Math Division’s annual “Math Night” which provides detailed information about homework
and success opportunities in math classes.

Start Date: 8/22/2008; End Date: 6/11/2010; When: Puring School; Fund source: Local; Allocation: N/A.

Strategies and Activities #2:
Parents will receive mail and phone contact invitations to attend each of four Title 1 meetings during the school

vear. These meetings have a curriculum designed to address the major questions that arise at different points in
each academic year as well provide helpful tips for academic success. Parents will be surveyed to determine the
effectiveness of each meeting.

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Title 1; Allocation $1,000.

Strategies and Activities #3:
During the summer before ninth grade parents will receive phone calls inviting them to attend six parent/student

evening programs/socials, These events are for all of the students enrolied in our 8 to 9 summer bridge program.
Six of these meetings are scheduled for each summer and follow a proscribed curriculum that addresses the
parenis and students needs and concerns over the course of the summer leading up to their first semester in the
building. Parents will be surveyed to determine the effectiveness of each meeting.
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Start Date: 8/22/2008; End Date: 6/11/2010; When: During Schoo}; Fund source: Local; Allocation $2,000.

Strategies and Activities #4:
Parents will be invited to attend parent education programs created by coliaboration between school staff and

representatives from up to five parent organizations in the community. Parent education areas will include
Skyward family access, homework support, academic programs, college selection, and school support options.
Parent education programs wili address parent issues across grade levels.

Start Date: 8/22/2008; End Date: 6/11/2010; When: During School; Fund source: Local; Allocation $5,000.

Section II-E Action Plan — Monitoring {Math

Objective 2 Title
Improving mathematics scores for African American and students with special needs.

Maonitoring - Describe the process and measures of success for the identified objective, (How will district personnel
monitor the effectiveness of the strategies and activities?}

In June of each year, we will examine the grades assigned to all students in Algebra 1-2 courses to determine the
proportion of each class that earned a grade of C or better. EXPLORE, PLAN, and ACT Math subscores will also be
used to track program effectiveness and student achievement.

Monitoring Persons - List the individuals and designate the role of each person(e.g., Karen Smith, assistant
principol} overseeing the strategies and activities in the action plan to achieve each objective.

Name Title
Phil Prale, Assistant Superintendent of C &1
Amy V. Hill, Director of Assessment and Research

Section {ll - Plan Development, Review and Implementation
Part A. Parent Notification*

This section describes how the plan has been developed and reviewed and identifies the support in ploce to ensure
implementation.

Parent Netification - Describe how the school has provided written notice about the school’s academic status
identification to parents of each student in @ format and, to the extent practicable, in a language that the porents
can understand. {*Requirement for Title [ Schools only.)

in November 2008 a letter was sent to the parent of every student in the district. The letter specified the status of
the school with reiation to NCLBA and detailed the reasons for the school status. The letter also provided
prefiminary information about the school improvement planning process and included contact information for
interested persons. The appropriate ISBE administrator approved the letter before it was sent to every parent in
the district.

Section Il - Plan Development, Review and Implementation
Part B. Stakeholder Invoivement

Stakeholder Involvement - Describe specifically how stakeholders (including parents, school staff, and outside
exerts) have been consulted in the development of the plon. The names and titles of the school improvement team
or plan developers must be identified here.

14



The SIP planning team was first assembled six years ago. A member of each division was included on the team
along with a non-certified staff member, a representative from each board approved parent group, members of
the administrations, student representatives, and two community members who do not have children at the high
school. Since then some of the membership has changed, but the representation has retained a similar
organization.

The members of the current school improvement plan team are:

George Bailey - Community Cary Mclean - Citizen's Council

Colleen Biggins - Special Ed Richard Mertz- History Divisional

Bili Boulware- Fine & Applied Arts Divisional Debbie Neuman- Math Divisional

Linda Cada - Special Education Divisional Phil Prale - Asst. Supt. C&l

Dale Craft- PE Divisional Nathaniel Rouse - Principal

John Costopoulos - Science Don Vogel - Bus Ed/Library/Tech Divisional
Terri Dixon — PTO Kathy Haney - Citizens' Council

Steve Gevinson- English Divisional Nikki Paplaczyk - Special Education

Bill Grosser — Science Divisional Claudia Sahagun- World Language Divisional
Fred Galiuzzo - Guidance Wiley Samuels - Community

Amy Hill - Dir. Assessment and Research Abby Schmelling - Community

Anita North-Hamil - History John Stelzer - Athietic Director

Burcy Hines - Community Sandy Wilkams - Concert Tour Assoc.

Ron Lawless - Community

Names and tities of school improvement team or plan developers:

Name Title

1 Nathaniel Rouse Principal

2 Phil Prale Asst. Supt, C&!

3 Amy V Hill Director of Assessment and Research
3 John Costopouios Science

Section il - Plan Development, Review and Implementation
Part C. Peer Review Process

Peer Review - Describe the district’s peer review and approval process. Peer review teams should include teachers
and administrators from schools and districts similar to the one in improvement, but significantly more successful in
meeting the learning needs of their students. As appropriate, peer reviewers may be teachers from other schools,
personnel from other districts, Regional Office of Education staff, intermediate Service Center staff, RESPRO staff,
university faculty, consultants, et al., or combinations thereof. RESPRO stoff serving on u School Support Team
should not serve on a peer review team in the same district. Peer review and subsequent local board approval must
be completed within 45 days of receiving the school improvement plan.

Describe the peer review process including participants and date(s) of peer review.
In February of 2009, two individuals will review the SIP and provide comment and feedback. Dr. Jack Denny,
Assistant Superintendent of C & | of Leyden District 212, and Dr. Scott Eggerding, Assistant Superintendent of

Curriculum and Instruction for Lyons Township school district. We will then submit our SIP to Hillyn Sennholtz,
Consultant - West 40 Intermediate Service Center.
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Section lil - Plan Development, Review and Implementation
Part D. Teacher Mentoring Process

Teacher Mentoring Process - Describe the teacher mentoring program. Mentoring programs pair novice teachers
with more experienced professionals who serve as role models and provide practical support and encouragement.
Schools have complete discretion in deciding what else the teacher mentoring program should provide.

In collaboration with the teacher association, a faculty mentoring program was created three years ago. Each
teacher new to the school is assigned a mentor teacher from his or her division. The program calls for the mentor
teacher to meet weekly with the teacher new to the school and accomplish a series of tasks to orient the teacher
to the school. The new teachers also attend a short orientation to the school before the start of the school year
and are invited to a series of sessions orienting them to the school. Mentors are also asked to visit and observe the
new teacher twice during the teacher’s first year in the school. Mentors are assigned 1o new teachers for a period
of two years.

Section 1l - Plan Development, Review and Implementation
Part E. District Responsibilities

District Responsibilities - Specify the services gnd resources that the district has provided to revise the plan and
other services that the district will provide toward implementation of strateagies and activities, District technical
assistance should include data analysis, identification of the school’s challenges in implementing professional
development requirements, the resulting need-related technical assistance and professional development to effect
changes in instruction, and analysis and revision of the schoo!’s budget {NCLB, Section 1116). If applicable, identify
corrective actions or restructuring options taken by the district.

The District has created and maintains a School Improvement team for several years. This team meels to review
and recommend changes to the SIP. The SIP addresses key areas of improvement, specifically reading and math
instruction and student performance. The SIP team has reviewed school performance data and provided input in
the current plan.

In December 2005, the Board of Education approved additional local funding to support efforts to improve student
achievement and teacher performance. Achievement and professional development initiatives are reviewed and
reported to the school community on a regular basis. Their have been two areas where corrective action has been
taken by the school district in recent years. First, the school has been restructured significantly with the addition
of the position of Principal. Prior to the 2007-2008 school year District 200 had a combined
Superintendent/Principal position. The separation for this school year has allowed a building level administrator to
concentrate on building operations and improving school and classroom climate and achievement. Three Assistant
Principal positions were created to support the day-to-day operational needs of the high school. The role of
Director of Assessment and Research continues to support the ongoing and growing data needs of the school.

The second corrective action taken by the school district has been to institute and implement a new curriculum,
including providing appropriate professional development for all relevant staff. in the area of mathematics, the
Algebra program is being revised to incorporate Agile Mind a web based program that allows for student practice
and program assessment. Agile Mind has a research basis from the Dana Center at the University of Texas and
offers substantial promise of improving educational achievement for low-achieving students and enabling the
school to make AYP in the area of mathematics.

in the area of reading, the ninth grade program for struggling readers will incorporate the following software
packages — Lexia, Scliloguy, and Reading First in order to assist the development of key reading skills by the
students who can benefit the most form these programs. We have continued to offer CRISS training to all staff to
improve literacy instruction across the entire school.
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Section H! - Plan Development, Review and implementation
Part F. State Responsibilities

State Responsibilities - Specify the services and resources that {58E, RESPRQS, and other service providers have
provided the school during the development and review of this plan and other services that will be provided during
the implementation of the plan. ISBE shall provide technical assistance to the school if district fails to do so.

Waest 40, the RESPRO consultant and support for Oak Park and River Forest High School, has provided money for
CRISS training. By the end of the 2008-2009 school year, approximately 60% of ail faculty at the high school will
have CRISS Level | training. West 40 has encouraged and supported PBIS {Positive Behavior Interventions Systems)
training for teachers and administrators. Administrator Academies in the areas of focused walks, improving
professional development, PBIS, reading across content areas, and administrative leadership in diverse schools
have been approved and funded by West 40. OPRFHS attends system of support meetings at West 40 on a regular
basis. State support of RESPRO and liRC data uploads also support school improvement efforts.

Section lil - Plan Development, Review and Implementation
Part G. School Support Team

State Responsibilities — List the names and identify the roles {e.g., distinguished educator, district curriculum
coardinator, university partner, or RESPROconsultant) of the School Support Team. If applicable, School Support
Teams are assigned to schools in corrective action to provide sustained and intensive support for those schools to
make adeguote yearly progress. Note: School Support Teams are not the sume as school improvement teams or the
school planning team. 5chools in academic watch, restructuring, or restructuring implementation status should
have School Support Teams. Some schools in Choice, SES, or academic eorly warning status also have School
Support Teams.

Name Title
1 Hillyn Sennholtz, Lead RESPRO Consultant
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Dear Colleagues:

Congratulations! You are receiving this invitation because you have been identified as an individual that
we believe has an integral role in the planning and implementation process for The Oak Park and River
Forest High School 2010-11 School Improvement Plan (SiP). Although state and federal guidelines
determine some of the framework for developing a School Improvement Plan, we have had a long
commitment to the process of schoo! improvement planning which provides direction and focus for the
work of the faculty and staff at the high school. The Board of Education reviews and approves SIP
documents. The current SIP for Oak Park and River Forest High School was approved by the Board of
Education in June 2009. in the next several weeks the SiP team will meet 1o review, edit and propose a
revised SIP that is both practical and forward thinking. [ hope that you will be an active participantin
this process. CPDU Credits will be awarded to those who participate in the process.

The first meeting of the School Improvement Planning Team will be next Thursday September 30" from
3:15 PM - 4:45 PM in the Board Room (Room 213). We envision having 7 planning meetings of 90
minutes each.

Please RSVP to Deloris Collins at 434.3505, or via e-mail to dacollins@oprfhs.crg to let us know if you
can attend. If you have any questions regarding this or any other aspect of the SIP process, feel free to
contact me directly at 434.3205 or via e-mail at nrouse@oprfhs.org and | will respond to your question
immediately. | hope to see you on September 30" in the Board Room.

Sincerely,

Nate

Meeting Dates:

Thursday, September 30
e Thursday, October 14"

¢ Thursday, October 28"

e Thursday, November 11"
e Thursday, November 18"
¢ Thursday, December 2™
¢ Thursday, December 16%
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Lacal Board Action Required R_;epo.(t_
Print and provide to Board for opprovak

e For school: Rising Star - School Indicator Reports {(Comprehensive Plan Report), SIP Report,
School Improvement Plan Objectives Report.

e For district; Rising Star — District Indicator Report (Comprehensive Plan Report), District
Improvement Plan Objectives Report, and Corrective Action Schools Report.

Once you have received Board approval, go to your Rising Star dashboard under Required Reports, click
on the SUBMIT button for the Local Board Action Required Report, and enter the date of your Board’s
approval. This will then be reported to ISBE. (You may file the signed paper copy of this form with your
records. It does not need to be sent to ISBE.)

A. ASSURANCES

1. Strategies and activities have been founded in scientifically based research as required by NCLB
Section 1116(b})(3)(A}{i) and as defined in NCLB, Section 9101(37).

2. Technical assistance provided by the district serving its school is founded on scientifically based
research [NCLB, Section 1116{b}{4}{C)] as defined in NCLB, Section 9101(37).

3. The plan includes strategies and activities that support the implementation of the lllinois
Learning Standards and ensures alignment of curriculum, instruction, and assessment with the
llinois Learning Standards.

4. The district will spend at least 10 percent of the funds made available under Title I, Part A,
Subpart 2 of NCLB, for the purpose of providing high-quality professional development. (Title |

districts only.)

B. SUPERINTENDENT'S CERTIFICATION

By submitting the plan on behalf of the district/school, the district superintenc{ent certifies to {SBE that
aiE_ the assurances and information provided in the plan are true and correct and that the improvement
plan has been duly approved by the local school board. By submitting this form of plan completion and
local board approval, this plan shall be deemed to be executed by the superintendent on behalf of the

district.

Principal Signature {school only): Date:

Superintendent Signature: Date:

Board President Signature: Date:
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Wise Ways® / Center on Innovation & Improvement

Indicator: The district ensures that key pieces of user-friendly data are available in
a timely fashion at the district, school, and classroom levels. (1127)

Evidence Review:
Data-based decision making has been discussed so often by educators in recent years it

seems almost unnecessary to name it as one of the ten principles discussed here. However, it
was identified across studies as a key element of reform efforts, with the districts embedding data
use in improvement efforts and used as an important lever for change. Decisions were no longer
made on instinct, and data was required to justify decisions about programs and resources.

in addition, data was used to monitor progress and ensure attention stayed on instructional goals.
In the words of a superintendent from a studied district, “If we don't maintain the focus by using
the assessment data, the events of the day will take precedence over school improverment
issues” (Donicht, in Cawelti & Protheroe, 2001, p. 46). In the high-achieving districts, effective use
of data contributed to improvement efforts at the district, schoal, and classroom levels.

Districts working to increase productive use of data should take into account three important
elements. First, data use should focus primarily on issues of student learning. Second, systems
must be developed to ensure key pieces of user-friendly data are available in a timely fashion at
the district, school, and classroom levels. Third, staff members will need training in how {o use
data as well as time to analyze if, discuss it, and use it on a routine basis to adjust instruction to
better meet studenis’ needs.

A district’s use of data — if done well — will become gualitatively different and more
sophisticated aver time. While a typical first step is use of data from annual assessments, districts
should move toward use of interim and diagnostic mini-assessments to monitor student progress
on a continuing basis. These assessments might be developed by teacher teams at the district or
school level, or obtained through an external source. The key to their value is use at the teacher,
school, and district levels to identify needs of individual students, weak areas of the curricuium or
instruction, or strategic efforts requiring additional resources.

Although the initial focus will be on achievement measures, additional indicators — such as
attendance rates and parent satisfaction - should alsc become part of the data package. Districts
should also consider defining data more broadly than simply numbers coliected through
assessments or surveys. For example, Learning Walks — in which a team of teachers, principals,
and central office staff visits classrooms and then discuss observations — could be used to
maenitor use of curriculum guides by teachers. Finally, districts working to increase their use of
data wili find they need to develop an infrastructure to collect, analyze, and ensure effective use

of data.
Source: Gordon Cawelti & Nancy Protheroe, Handbook on Restructuring and Substantial School

Improvernent

References and other resources:
Cawslti, G., & Protheroe, N. {2001). High student achievement: How six school districts changed info high-performance

systems. Arington, VA: Educationai Research Sarvice.
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TA11l SMART-The district ensures that key pieces of user-friendly data are available in a timely fashion
school, and classroom levels. (1127)

1. Choose your level of Development or Implementation for this Indicator.

e —

W . . i .
No development or Implementation : Limited Develcpment or Implementation Full Implementation *

s

2. Priority Score: * required field
3 - highest pricrity
2 - medium priority

1 - lowest priority
3. Opportunity Score: * required field
3 - relatively easy to address
Fa

2 - accomplished within current policy and budget conditions

5

1 - requires changes in current policy and budget conditions
4. Please describe the current level of development or implementation. * required fieid

Save this Indicator [

We are currently pushing the Building Leadership Team to ook at data to inform our practice. This
school year, we implemented an annual data retreat with our West 40 affiliates to look at our PSAE data
for 2010. We invited our division head leadership to this retreat to model the way in which data could
be broken down and made available for teachers to inform our practice. Additionally, we need 10
continue the professional development training to allow people the opportunity to get comfortable with
the use of data to drive instruction, While a typical first step is use of data from annual assessments,
districts should move toward use of interim and diagnostic mini-assessments to monitor student
progress on a continuing basis. We are currently training our faculty on the use of formative assessment
that will be developed through course-alike teams, with the intent of aligning our curriculum to common
core standards. In the future, focus walk -throughs need become part of the culture of our school.



Wise Ways” / Center on Innovation & Improvement

Indicator: A team structure is officially incorporated into the school improvement
plan and school governance policy. (1152)

Evidence Review:
The literature on school change (e.g., Hassel et al., 2008; ADI, n.d.; Reinventing Education,

2002) suggests that the following are necessary for needed changes to be successful:

e A clear vision. What will the school look like when the restructuring process is compieted?

« Anempowered leader, a change agent, who can maintain a focus on the vision, motivate
members of the school community, pian, comimunicate, and persist in keeping the change
process on track. Getting the right leader in each school and the right oversight by the
district are critical.

»  Improvement teams, generally at both the district and school level. These teams, which
should have no more than seven or eight members, work with the team leader to create
improvement plans and abtain input from and communicate with all members of the school
community. District teams’ decisions can be informed by input from the school teams.

Source: Carole Perlman, Handbook on Restructuring and Substantial School Improvement

Evidence Review:

Marzano {2003) points out that leadership should not reside with one individual; a team
approach to planning and decision making allows for distributive leadership. Planning and
decision making within the restructured school require teams, time, and access o imely
information. That is, decision-making groups must be organized and given time to plan and
monitor the paris of the system for which they are responsible. This is an immense chatienge in
most schools, where teachers are available for very littie time beyond the hours for which they are
responsible for teaching and supervising students. Finding time for a group of teachers to meet is
not easy, but essential. Different groups or teams of scheol personnel have different needs for the
amount and distribution of time required for them to attend to their responsibilities. Additional time
is needed for professional development; professional development shouid be directly tied to
classroom observations and analysis of student iearning data,

A basic structure for team planning, work, and decision making includes a Leadership Team,
instructional Teams, and a team focused on the family-schoo! connection {such as a School
Community Counci). The Leadership Team is headed by the principal and includes teachers and
other key staff. In order to facilitate communication and coordination among the grade levels and
departments of the school, a typical Leadership Team is comprised of the principat and team
leaders from the Instructional Teams (grade level or subject area teams). The Leadership Team
may also function as the School Improvement Team, with parent members attending mestings
scheduled for purposes of reviewing and amending the school improvement plan. Instructional
Teams are manageable groupings of teachers by grade level or subject area who meet to
develop instructional strategies aligned to the standards-based curricutum and to monitor the
progress of the students in the grade levels or subject area for which the team is responsible. A
School Community Council is comprised of the principal, counselor, social worker, teachers, and
parents (fypical configuration), with parents constituting the majority of the membership. The
School Community Council advises, plans, and assists with mafters refated to the school-home
compact, homework, open houses, parent-teacher conferences, schooi-home communication,



and parent education (including fraining and information about learning standards and the
parents’ role in supporting children's learning at home}.
Source: Sam Redding, Handbook on Restructuring and Substantial School Improvement

References and other resources:

Academic Development Institute. (n.d.) Managing change. Lincoln, IL: Author.

Hassel, E. A, Hassel, B. C., Arkin, M. [, Kowal, J. M., & Stainer, L. M. (2008). Schoof restructuring under No Child Left
Behind: What works when? A guide for education leaders. Washington, DC: Learning Point Associates. Retrieved
Falt 2006 from hito:iwww centerforcsri orgffiles/RestructuringGuide .pdf

Marzano, k. (2003). What works in schools: Translating research info action. Alexandria, VA: Association for Supervision
and Curriculum Development.

Reinventing Fducation. (n.d.). Change fooilit. Retrieved Fali 2008 from http:/Avvew reinventingeducation.org/RE3VWeb/

@2010 Academic Development Institute



[ 152 UDATE | O 0 o
i 1 :

Wise Wayvs ®
IDO1 SMART-A team structure is officially incorporated into the school improvement plan and school g
(1152)

1. Choose your level of Development or Implementation for this Indicator.

No development or Implementation P Limited Development or Implementation v Full Implementation *
3 - highest priority

2 - medium priority

1 - lowest priority

3 - relatively easy to address

2 - accomplished within current palicy and budget conditions

1 - requires changes in current policy and budget conditions
2. Please provide evidence that this indicator has been fully and effectivety implemented.

Also, describe the continued work that will be necessary to sustain your efforts. * required field
Qur Schaol Improverru_!

'
S—

# Please complete Fgguired fields

Save this indicater i

Our School Improvement Planning Committee has been strategically structured this year to put the
necessary key stakeholders in the room to facilitate the cultural shift needed to drive instruction. We
are hopeful that the process manager, through the direction of the District Leadership Team, can serve
the role as the empowered leader, a change agent, who can maintain a focus on the big picture;
motivate members of the school community, plan, communicate, and persist in keeping the change
process on track. The SIP Team has now been constructed and consists of parents, teachers, support

staff, administration, and students.



Oak Park and River Forest High School
District 200

201 North Scoville Avenue  Oak Park, IL 603062-2296

TO: Board of Education

FROM: Dale Craft, Summer School Director
DATE: October 14, 2010 :
RI: Summer School 2010 Report
BACKGROUND

Each fall a report on Summer Schoo is presented to the Board of Education. The report reviews program
activities and provides additional information requested by the Board or administration as a summary of the
Summer Schoo! program.

SUMMARY

The Ozk Park and River Forest High School’s Summer School 2010 program provided 1,207 students with
1,651 academic and enrichment opportunities over the span of 27 days. The Summer School curriculum
included 13 sections of Health Education, 6 of Art Foundations, 5 of Consumer Education, and 4 of Applied
Keyboarding. The English Division offered 9 courses to help students improve their academic performance.
The History Division offered 2 general classes and 4 credit-recovery classes. The Mathematics Division ran 16
sections allowing students to fulfill a credit due to a failure or to advance their mathematics course work.
Driver Education continues to be a popular offering and experienced near-capacity registrations. We continued
1o offer enrichment courses in pottery, computer animation, and musical theater. The Science Division offered
4 field study opportunities in Africa, Costa Rica, Tennessee and Florida.

This summer we focused on continuing to develop classes for students who would benefit by extending the
academic year into the summer. Last year, the District provided an opportunity for rising sophomores to
experience a bridge program designed to help them maintain an educational focus during the summer months.
The students attended a study skills class during one period and were granted a regular or enrichment course
for the second period. This vear, the District extended the same opportunity to rising juniors. We provided
tuition funding for 20 students to attend this program. To assist students with financial needs, we supplied
each counselor with four $90 grants for Summer School tuition, and 32 students utilized these grants. Through
its Work/Study Volunteer Program, the Oak Park Youth Township Service provided $2,900.00 for students
needing financial assistance. Twenty-nine students participated in the program to subsidize the cost of either
academic classes or sports camps. Altogether, these students performed 580 hours of volunteer service for the
benefit of the Qak Park and River Forest communities. In total, the Summer School program provided over
$9,380.00 in financial assistance to our students.

As of this reporting, the Summer School is experiencing a surplus of $23,441.00. 'the summer musical Damn
Yankees ended with a $2,277.00 surplus. We worked diligently to hold down expenses and cancelled classes
when enroliment fell below a reasonable level, Even with no increase in tuition (which beld at $180 per
course), a marginal increase in salary for Summer School teachers, and the financial assistance we provided
many of our students, the Summer School program experienced another healthy revenue surplus.

We experienced another successful Summer Schoo! thanks to the efforts of the administration, teachers, and
support staff who sustained a positive atmosphere for teaching and learning. Many thanks go to Summer '
School Secretary, Linda Hayes, for taking care of the many detaiis, especially those concerning the course
registration process.

RECOMMENDATION

For information only.

TEL: (708) 383-0700  WEB: www.oprfhs.org  TTY/TDD: (708) 524-5500  FAX: (708) 434-3910
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Oak Park and River Forest High School
District 200

201 North Scoville Avenue o Oak Pavk, IL 60302-2296

TO: Instruction Committee of the Board of Education

FROM: Amy Hill, Director of Assessment and Research

DATE: Qctober 14,2010

RE: Preview of Course Proposals for 2011-2012 School Year

As we prepare to publish the 2011-2012 Academic Catalog, the process for reviewing course proposals
begins with the Instruction Committee. The attached set of 32 proposals includes 20 requests to revise
existing courses, eight proposed course additions, and four proposed course deletions.

SUMMARY OF PROPOSALS

English Division
e REVISE the course Women's Voices, Women's Literature to offer an honors option within the
course
s ADD a one-semester Freshman Composition course for identified students who need more
intensive writing instruction to be successful in their high school courses

Fine and Applied Arts Division
Visual Arts :
e REVISE Fundamentals of Photography 1-2 to update the course description
e REVISE the course description for Fundamentals of Photography 2 to more accurately reflect the
current curriculum :
s REVISE the course description for Advanced Photography to more accurately reflect the current
curriculum and to clarify that the course is offered only in the fall semester
s REVISE Introduction to Digital Imaging by expanding the courses that satisfy the prerequisites
e REVISE Graphic Design by expanding the courses that satisfy the prerequisites

Theatre/Broadcasting
¢ REVISE Acting Foundations by changing the course title to Acting 1
e REVISE Acting Workshop by changing the course title to Acting 2

Music

REVISE Concert Orchestra I by changing the course title to String Orchestra
ADD Digital Music/Class Piano I, a year-long study and practice of piano literature through the
use of an electronic keyboard lab/digital music studio.

&
L4

Business Education: REVISE Sports and Entertainment Marketing by changing the course title to Sports
and Music Entertainment Marketing to more accurately reflect the curriculum

History Division: Proposals to sequence elective courses more strategically for students who are
developing essential reading, writing, and social science skills

e REVISE Social Problems to offer it in fall semester only

e REVISE Human Behavior to offer it in spring semester only

o REVISE Community Law to offer it in fall semester only

e REVISE Government to offer it in spring semester only

TEL: (708) 383-4700 WEB: www.oprfhs.org TIY/TDD: (708) 524-5500 FAX: (708) 434-3910



Qak Park and River Forest High School
District 200

201 North Scoville Avenue o Oak Park, IL 60302-22%0

Math Division: ADD Advanced Calculus 1-2, a year-long course for students who complete the AP
Calculus BC course in their junior year

- Physical Education

- REVISE Group Exercise by changing the title to Fitness Fusion

ADD World Dance, a one quarter course, to provide an opportunity for students to explore
historical and cultural backgrounds in African, Spanish, Latin, Eastern European, and American
dance forms.

DELETE Dance of the Decades, which is replaced with World Dance

DELETE Boys” and Girls’ Advanced Swim, which is no longer taught due to a decrease in the
number of swim requirements in the PE curriculum

DELETE Pilates/Yoga, which is replaced by the curriculum of Fitness Fusion

DELETE Step Aerobics, which is replaced by the curriculum of Fitness Fusion

Science/Technology Bivision

REVISE Anthropology by adjusting the prerequisites to remove possible obstacles to enrollment
REVISE Anatomy and Physiology of the Human Body 1-2 by adjusting the prerequisites to remove
possible obstacles to enrollment

REVISE Electricity/Electronics and Advanced Electrrczg//Eiectronlcs by combining the courses
into a single, full-year course called Digital Electronics, which will incorporate the new Pm]ect
Lead the Way {(PLTW) pre-engineering curriculum

REVISE Exploring Technology 1 and Exploring Technology 2 by combining the courses, changing
the course title to Introduction to Engineering, and incorporating the new PLTW curriculum
REVISE Introduction to Architecture-CAD and Advanced Architecture/Engineering-CAD by
combining the courses into a single, full-year course called Civil Engineering and Architecture-
CAD, which will incorporate the new PLTW curriculum '

ADD Principles of Engineering, a full-year course that is part of the PLTW sequence of pre-
engineering courses

ADD Investigative Research in Biomedical Innovation 1-24, a year-long honors course for seniors
who wish to formulate an original research question and pursue biomedical research

Special Education Division
Social Emotional Continuum: ADD African American Studies, a one-semester course devoted to the study

of the history, cuiture, and politics of African Americans

World Languages Division: ADD Chinese 7-84, a year-long honors course for fourth-year Chinese
students

RECOMMENDATIONS
The 2011-2012 course proposals are presented for review. No action is necessary at this time.

Cc

District Leadership Team B.0.SS. Concert Tour Association
Instructional Council PTO

Counselors APPLE

Faculty Senate Executive Committee Boosters

Student Council Citizen's Council

TEL: (708) 383-0700 WEB: www.oprfhs.org TTY/THD: (708) 524-5500 FAX: (708) 434-3%10
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Proposal for REVISION to Existing Course;
Honors Option for Women's Visions; Women’s Voices

Description of the Course Revision

1 would like to add an honors option to the Women's Visions; Wormen’s Voices senior elective. Students
would have the option to take the course as a college preparatory course or do additional work and
study to receive honors credit, This work could include but is not limited to:

&

#.

The reading of anadditional novei and the completion of an accompanying essay or project:

o This work could be done concurrently with other work inthe course or over the winter

 or spring break,

o Students would meet with me several times outside of class (lunch, after school etc.} to
discuss and support the novel and assessment.

The reading of additional literary theory and criticism:

o This material would be used to supplement and further contextualize the core works of
the coutse,

o This work is especially useful for a course addressing the canon of women's literature as
non-fiction compbnents of the field can be too dense or iong for a college preparatory
courses '

o The additional material could be synthesized by students into the existing core
assignments and writing. '

The attendance to one performance or coliege lecture that relates to the material of the
course{e g. shadowing a sibling or peer or attending an open lacture or tatk on a college
campus): '

o Like the additional non-fiction material, these experiences could be synthesized into the
courses existing assignments and writing.

The following would be added to the course description:

@

Note: Women's Visions; Women’s Voices can be taken with an HONORS OPTION; in return for
supplemental course work {e.g. an extra novel, slightly fonger writing assignmenits, and
additional independent study of the theoretical framework of Women’s Literature] students
taking the honors option would receive honors credit for the course.

Reasons for the Course Revision

The addition.of'an honors option would provide more individualized instruction based on learning
targets and formative assessments, benefitting the class as a whole as well as bothrcollege preparatory
and honors students respectively:

@

Benefits for entire class:

o The class meeting would be untracked and therein turn move closer to-mirror the
diversity of the school as:a-whole and also attempt to address 2040-2011 Board of
Education goals on-enhanced literacy development and college readiness for coliege
preparatory students,-especially students of color.

o Students could engage in @ class thatis rich in background, experience, and perspective
which in turn leads fo advanced learning because of that diversity {Lopez}.

o Classroom ciimate in heterogeneous classes tends to reflect the climate in “upper-
tracked classes” (Tye 32).

senefits for college preparatory students;



Perspectives and approaches of honors students would model higher fevel analysis and
engagement for the entire class; students placed in higher ability groupings are less
likely to become distracted and will have more opportunities to learn (Johnston and
Markle}.

An honots option {rather than an honors or AP course) provides a less intimidating
choice for students who have not taken an honors course but have done weil in college
preparatory classes. Within this rationale is the hope that there would be an enhanced
equity of opportunity for students of color who have not taken an honors class or would
like to continue honors-level study within a particular field. This alse works toward the
2010 Board of Education Goal to “eliminate systemic inhibitors of success” for students
of color.

in the AVID program implemented in San Diego high schools, where lower achieving
students are placed in-high tracks while being given support, there has been an increase
in‘the college enroliment rates of biack and Latino students; the untracked Women's
Literature elective would hope to produce simitar effects {http:// www.avid.org ; Mehan
et all,

e Benefits Tor honorsstudents:

)

o

o

o

The de-tracked class would provide students who have anly taken honors classes a
hroader range of perspective and Ideas; again, the class would more closely mirror the
farger diversity of the school,

An honors option provides a chance to explore the course material with increased depth
and breadth.

The additional material would extend a survey course towards a more nuanced
understanding of the field of study.

Students would experience coliege level material and activities with the support of a
high school teacher and scaffolding.

While there is plenty-of research supporting de-tracked classes, as with most pedagogical issues, thereis
also ample research opposing de-tracked classes. While | fully stand behind the ideclogy of this
proposal, in reality | don't know what the outcomes will be until the option is offered. | intend this to be
a pilot class to apply the theory, implement effective structures and then reevaluate the proposal after

the first year.

| alse acknowledge that this type of double class would reguire different types of registration processes
and regulationsi(i.e. how longinto the semester could students register for the honors option, when
wautd students have to drop the optionwithout penalty etcjias | am not totally privy to what the
registration process normally is, it would be presumptucus for me o suggest a process for this course. |
am willing however, to worktowards finding methods that would work.
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httpy/fwww.avid.org
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OAK PARK AND RIVER FOREST BIGH SCHOOL
PROPOSAL FOR ADDITION OF A NEW COURSE

DATA {Piense Type All Informetion)
Division: Bnglish “Textoook Titler
Diepartment (i pertinent): Textbook Cost:
 Course Title: Ereshman Compgsition Additional Eguipment Costs:
:'Lengzh of Course: Semester X Year Additional Supphies Costs:
-Credit Barned: i Course will first be offered:
Courge Student Fee (i any): Mone Semester X Year
Figld Trips? We: X Ves, Number Anticipated: '

DESCRIPTION

Formal Course Description for Academic Catalog:

This course is designed to-help incoming freshmen reach the appropriate writing proficiency in high school. ¥ is-an intensive,
semester-long course that focuses on basic composition skills such as crafiing thesis statements, organization and structire, word
cholee and sentence fluency, and understanding audience and purpose. Students of this class will learn to create written arguments
supported by refevant evidence and will take part in the writing process (brainstorming, prewriting, drafting, revising, editing) every
single day.  Students will practice expository weiting for vavicus occasions and subjects. This class 1g iden] for struggling writers and

those students who scored below the 30% in the Explore Test in English.

UNITS

Course TUnits:
1 Unit

HEELD
See Attached



Reason For Course Proposal:

Students af the freshman transition and college preparatory levels often begin their high school career at OPRF lacking the basic skills
reguired to adequately and affécﬁ&*.a}y oraft & written response in an arademic setfing, In a study of the growth betwsen PLAN scores
and ACT scores, the data speaks for itself African-American students, when compared to their Caucasian counterparts, are grossly
‘nderperforming. I's no seoret that'the very students who struggle the moest with writing are those of the minority populations. Ifwe
tarpet these students and scaffold interventions for them early in their hi_gb schoo! career, they will have a higher success rate-across the
board. This type of class would act as a means to shrink the achievement gap and would target the upper lovel basic sfuéents-_as weil a8
the lower leve! CF students, with or without IEP’s determined by one or more of the following: Explore scores in English, 8% grade

teacher recommendations, and early 9% grade interventions.

Testing growth was measured for the class of 2010 and looked specifically at the growih from the freshman yéar PLAN test to the ACT
exam, adminisiered junior year, The ACT Englich component includes the combined English and writing scores. The total growth of
all African-American students measured, regardless of where they initially tested at, was 11.9%. Compare that to the 35.7% of ail
Caucasian students measured and the disparity becomes even clearer (Table 7, Standardized Test Report, 9-23-2010). Had these
students been targsted for focused writing instruction, there is 2 very strong Hkelihood that the gap would be significantly reduced, if
not elimindgted. This problem Is not only seen amongst the African-American gtrdents in this school, either. Tnregards to college
readiness benchmarks, of which writing Is an intsgral component, the-data shows that Qzﬁy “15% of Speciai Education students

achieved or surpassed alf four CRBs, compared to 50% of General Education.”

While students were also tested in reading and math, the data shows that “In most of the comparison groups, White students’ average
growth exceeded expected growth rates (of roughly two points per school year) while Black students’ average growth fell below
expected rates: Twao noteble exceptions to this pattern were for Black students with the lowest initial BLAN scores in Reading and _
Math, where growth averaged 5 and 4.4 points, respectively”. Perhaps this is the case because of the reading interventions and focused :
instruction that have taken place in recent years. While these programs have made great strides, what has not been on the table is

specialized writing instruction.

Having taught students at this level for three years, T see that the only way 1o fruly improve 2 student’s writing capabilities is to focus
solely on writing in response to reading, isolated from the rest of a language aris curricuion:.  These students nesd daily, formulaie
writing instruction based on clear targets, one-on-one confersnces with thelr teachers, descriptive feedback and multiple opportunities
to ravise their writing until they get it right. Students must internalize the criteria of what good writing is in order to self monitor and
seif assens. Unfortunately, the standard English class structure-makes this endeavor nearly impossible. In a perfect world, we would
have small.classes outfitted with alf of the pedagogical tools we desired, an unlimited amount of time 1o teach, immediate zssessment
and virtually unlimited practice until a student mastered the skill. In the real- world, we have students squeezed into outdated
classrooms, 48 minutes of mstruction on 2 good day, & class that must immediately move on to the next lesson so the papers are
sollected and stacked on the desk, and a final test that we do not retirn to, sven ifthe students strufigled, because it is a new gimrter or

semester. Until our reality looks more like & chalkboard fantasy, something nesds:to be done about the students who are not getting it

The solution for making students better writers is to simply write, and rewrite, every single day. This class would base ifs writing

| instruction on the current content of the ofher 9% grade coliege preparatory and transitional level courses; however, simply assigning
writing is not enough. That writing must be evaluated, deficiencies diagnosed-and then formatively assessed. These students are in
dire need of explicit, prescribed writing instruction. All studies done on student writing pofnts to one main commonality: in orderto

' get better at writing 2 student must practice writing olf of the fime. Some schools even go so far to teach and demand writing in every

single class offered. Brockion High School in Brockton, Massachusetts, initiated “a school wide campaign that involved reading and
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HUMAN DIGRITY .
Cultural Pluralism ané Title IX Consideration:

Cultural Pluralism
o African-American students did not meet AYP in Reading in the 2009-2010 school year. Smdents who cannot process what

they are reading can and will benefit from writing instrection in wihich they reflect upoh what they are reading and will thus
_ develop a deeper understanding. of the material.

Title IX

e The selection process will promote gender equality as the criferion Is based on scores in reading and writing.

?{ou}. does the new course directly address: (A) Board goals for the current school year; {B) Sehool Improvement Plan {81P] or
{C) Sehool Restructuring Plan:

(4} Beard geals for the carrent school year
« By identifying these underperforming students, the course would support the board goal of racial eguity. Asstated “The
Board of Education will provide an inclusive education for afl students and take action to sliminate prediciability and
disproportionality in student achiovement and reducing systemic inhibitors to success for students and staff of color.”
¢ Using interventions and formative assessment; the course would supportthe board poal of student achievement. As stated
“The Board of Education will raise student achievement as measured by standardized testing and other measures 1o be
approved by the Board.” : '

(3) Schoot Irsprovement Plan :
«  Isolatedwiiting instruction wilt complement the existing SIP. Asstated, “In the-area of reading, the ninth grade program for
straggling readers will incorporate the following software packages — Lexie, Solfloquy,and Reading First in order to assist the
development.of key reading skills by the students who can benefit the most form these programs. We have continued fo offer

CRISS wraining to all staffio kmprove literacy instruction across the entire school™

{C) Schen! Restructuring Plan
«  implementation of RTY legislation requives that classes work toward specific jeamning targets. This course wotld pfomote
practice and mastery of skill-based writing targets, Structured formative assessment will result in progress monitoring.
©  As Learning Support Reading (LSR) classes are being restructured, this writing class would complement that reorganization.
o This class could also work in conpunciion with # school-wide reading program.
o While it is not certain how this class would b incorporated into a typical schedule there ars several options:
o Students enrolled in LSR or Acedemic Strategies will takethe writing class for one quarter-and retuen to their regular
LBR/AS classroom for theremainder of the semester
o Students enrolled in LSR or.Academic Strategies will meet atotal oftfive-days every two weeks {three days week
one, two-days week two}
o Students will tske this class In lice of a study hall for one semester
& Stadents enrplied will receive slective credit for the course

Cither Pertinent-Information:

Endorsing Signatures:
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THE FINE & APPLIED ARTS
DIVISION



OAK PARK AND RIVER FOREST HIGH SCEOOL
PROPOSAL FOR REVISION o 5isTING COURSE

DATA (Please Type All nformation)
Division: Fire & Applied Arts _ Texthook Title: | . NIA
Department {if pertinent): FingArts Tewthook Cost Photo Materials Kit
Course Tifle:  Tundamentals of Photosraphy 1 & 2 Additional Equipment Costs: _ Camera
‘Length of Course: Semester _ Yeur X Additional Supplies Costs: Film & Paper
Credit Earned: A 3.Vear Course Enrollment:  “Fe ¥a= 275
Course Student Fee (if any): . Revision to take effect: st
Field Trips? No: _ Ves, Number Anticipated: Z/sem Semester MﬁSprin.gﬁ%_%.; Yeaar
REVISION

This is a suggested year-long course. Fund. of Photo 1~ Semester 1; Fund. of Photo 2 — Semester 2

Pue to the order of information presented, Fundamentals of Photo 1 18 notoffered 2 Semester. Students will learn
how to use a fully manual 35mm SLR camera, bow to develop black and white film and how to process blackand
witiie prints. [n the first semester emphasis 15 placed on learning photo basics and composition: The second
somester is an advancement of those techiniques and creative expression. Students must provide their own fully
manual 35mm SLR camera, film and paper.

NEED

Reason for Course Revigion

The course is 1o longer offered as Fundamentals of Photography. 1 in the Spring semester, and additional clanification of the course agan

oplional vesr-long class,

ENDORSEMENTS
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OAK PARK AND RIVER FOREST HIGH SCHOOL

RVISION 10 EXISTING COURSE

PROPOSAL FOR |
DATA : (Please Type Al Information)
Division: _ Fine & Applied Atfs Texthook Tifle: N/A
Department (if pertinent): ____ Fine Arts : Teitbook Cost: N/A
Course Title:  Fundamentals of Photography 2 Additional Equipment Costs: Camera
Length of Course: Semester 1 Yoar Additional Supplies Costs: Film & Paper
Credit Earned: L 3. Year Course Fnrollment: &% F3 = g8
Course Student Fee (if any): Revision to take effect:
Field Trips? Now _____ VYes, Number Anticipated: 2 : Samestczr'mﬁSpgj;}&é% Year

REVISION

Describe the Course Revision:
This is a confinuation course of the Summer Fundamentals of Photography 1 or Fall F undamentals of Photography.

1 offerings. Bmphasis is placed on the advancement of technigues learned in Photo 1. New techniques include

special effects imagery, studio lighting, panoramic imagery, and Adobe programs as a photographic fool, in

a,ddmon 1o discussions about creating 4 visual style or telling a visu a1 storv through Tesearch, discussion and

exposure to contemporary photogr anhicworks, Studesnts must provide the:;r own 35mm fully manual SER camera,

film and paper.

Prerequisite: Fundamentals of Photoeraphy 1 (summér or fall term) or instructor/division approval

NEED

Reason for Course Revision

Additional elarification of the course:and correoiion of typos from the previpus yeat,

ENDORSEMENTS
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OAK PARK AND RIVER FOREST HIGH SCHOOL,
rrorosar For REVISION 1o BXISTING COURSE

DATA (Please Type All Information)
Division Fine & Applied Arts Textbook Tifle: N/A

Department {if pertinent): Fine Arts . Texthock Cost: NIA

Course Title: Advanced Photography Additional Equipment Costs: ___(Camera

Tength of Course: Semester FALL Only Year | Additional Supplies Costs: Film & Paper

Credit Bamed: _ 1 3-Year Course Enrollment: _£0 %4 = (oD

Course Studént Fee (if any): Revision to take effect:

Field Trips? No:  Yes, Number Anticipated: 2 Semester  Spring DU Year

REVISION

| Deseribe the Course Revision: ' . -
This course s a continuation and advancement of skills and techniaues learned in Fundamentals of Photography 1

& 9. as well as a general introduction fo developing communication skills throueh the arfistry of photography.

‘Photoaraphic tools fraditonal film and digital}, cameras, advanced darkzoom tachnigues and Adobe programs are

used to'bring out the expressive qualities of an image. Emphasis is placed on preparing @ coilege ready postfolio

through communication and creative expression {visually and varbally), research and exposuredo contemporary

thotography, and the creation of g collection of imagery based ou their own personal aesthetic, Advanced

photographic processes will be exnlored: toning, advanced studio Lehtine technigues, digital imagety, and

| alternate film tvpes. Students must provide their own fully manual 35mm SLR camera. 35mm film and paper.

Prerequisites: Fundamentals of Photography 1 & 7 or divisional consent

NEED

Reason for Course Revision

Addivonal clanfication of the covrse anil the sotrection of fypos from tHe previdus veal.

The alass smphasis hias changed to include digital imagery and portfolio building for college admitiance. in addition to raditione] analog

Him shotegraphy technioues, The course is onlv.offered in the fall {sémester] only). nof 85 1 credit: 1 semester.

ENDORSEMENTS T
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OAK PARK AND RIVER FOREST HIGH SCHOOL
prorosal FOrR REVISION 1o EXISTING COURSE

DATA ' {Please Type Al Information)
Division: Fine gnd. Applied Arts Texthook Title: N/A
Department {if pertinent). Vigual Arts Textbook Cost: N/A

1 Course Title:  Introduction to Digital Imaging | Additional Equipmen Costs: __ N/A
Length of Course: Semester X Year Additional Supplies Costs: N/A
Credit HEarned: 1 2-Year Course Enroflment: 225 (25/class x 9 classes over 3 yrs)
Course Student Fee (if any): ___art kit ($24.00) Revision to take effect:
Field Trips? No: X_____ Yes, Number Anticipated:0___ Semesier ;’%ﬁé Lhs Year X 2047
REVISION

Deseribe the:Course Revision: _
Prerequisite is listed as Art Foundations presently. REVISION would be to have “Prerequisite be listed as Axt

Foundations OR Photographv E

NEED

Reason for Course Revision

Digital Imaging incorporates a lot of the same teclhmiques for image manipuldtion that we begin teaching int the photography classes.

Sradents are required.to use their own imagery from photographs they have taken. either manuallv or dismally witli a camera for

manipulation purposes in Adobe lustrator and Adobe Photoshop. The kiowledge that they gain in a phota graphy class aboutproper

“rietre tnking™ techniques. compositional elements and camera understanding would preatly aid thern in the understanding of how to use

{he nrograms in Digital hmaging, This vevision would allow a wider range of students to take the Dipital Tmaging class with the same

“ouse knowledee™ of deaion elemenis and art terms that they also Tearn in Art Foundations,

ENDORSEMENTS
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OAK PARK AND RIVER FOREST HIGH SCHOOL
REVISION 10 gxISTING COURSE

PROPOSAL FOR 1%

DATA (Please Type All Information)

Division: Fine and Applied Arts | Textbook Title: N/A

Department {if pertinent): Visual Arts Textbook Cost: N/A
_ Course Title:___ Graphic Design 672/2 Additional Equipment Costs: __ N/A

Length of Course: Semester ___ X  Year_______ | Additional Supplics Costs: N/A
J Credit Barned: ] 2-¥ear Course Enrollment: 168 (28/class x 6 classes over 3 yrs}
]3 Course Student Fee (if any): ___art kit (824.00) Revision to take effect:

Field Trips? No: X_____ Yes, Number Anticipated: 0___ Semester ’:r{;i%u» Vear X 0]

REVISION

Describe the Course Revision;
Prerequisite is listed as Art Foundations presently, REVISION would be to have “Prerequzsue be listed as Axt

Foundations OR Phetography I

NEED

Reason for Course Revision

Graphic Desion incarporates a lot of the compositional elements that we teach in the vhotosmaphy clastes. Students are often asked (o use

their own imagery from photographs they have taken either manualiy or digitally with a camera oy graphic-design. Thig revision would

allowe a wider ranee of students totake the Graphic Desian clasg with the same “base imowledpee” of design elements and art tepms that

thev also learn in Azt Fonndations.

ENDORSEMENTS

T Division Head:
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OAK PARK AND RIVER FOREST HIGH SCHOOL
PROPOSAL FOR REVISION TO EXISTING COURSE
DATA {Please Type Ail Information)

DATE: _ September 29, 2010
DIVISION: _ Fine Arts
| DEPARTMENT: _ Theatre/Broadcasting
| COURSE TITLE: ___ Acting Foundations

NATURE OF PROPOSAL

CHANGE(S) REQUESTED:

Change the title of the course from Acting Foundations to Acting [ or Acting 1.

REASCN

REASONS FOR REQUESTED CHANGE(SY: :
__Itisimportant for acting students to start at the beginning, just like art students. The theatre department tried to

' emulate the art department by making the first level acting class called Acting Foundations. However, much
confusion remains and many students who have never taken acting before are getting put into advanced level
| acting classes. It will be very clear that students must start with Acting 1, if that is the course title. Students will

- then progress to Acting 2 and se on.

IMPLEMENTATION

DATE FOR REQUESTED CHANGE(S) TO TAKE EFFECT: 2011-2012 school year

ENBORSEMENTS

ENDORSING SIGNATURES:
DIVISION CURRICULUM COMMITTEL:

MW% _
= J;:j; i o : /)A{. . .
DIVISION HEAD ,?///;a( /4//@-@@? DATE f;ﬁ,/@i{/%
Revized 09703
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OAK PARK AND RIVER FOREST HIGH SCHOOL
PROPOSAL FOR REVISION TO EXISTING COURSE
DATA {Piease Type All Information)

B DATE:  September 29, 2010
DIVISION: _ Fine Arts
DEPARTMENT: _ Theatre/Broadeasting
COURSE TITLE: _ Acting Workshop

NATURE OF PROPOSAL

CHANGE(S) REQUESTED: ]
Change the title of the course from Acting Workshop to Acting 2. Also, give the clags two course numbers o

students can take this class more than once, The titles could be Acting 2a and Acting 2b.

REASON

REASONS FOR REQUESTED CHANGE(S):

For the past few years there has been confusion over which acting classes students should take. Students with no-acting
experience were being put into Acting Workshiop along with students who had already taken Acting Foundations and were
ready to move on, By changing the acting courses to Acting 1, 2, etc., the progression of classes will be very clear to the
students and counselors,

Acting, like music and art, is never the same class twice. We allow students.to-take music and art every semester of their

| high schoot career; however, right now acting students can only take acting far 4 semesters (maybe 5 if Mustcal Theatre
runs). Almostevery year GPRF honors an actor or perfermer during our Tradition of Excellence assembly. We shouid
continue 16 nurture our future Tradition of Excellence nominees by giving them every opportunily to continve to leamn and
grow through acting. By giving Acting 2 more than one course mumber, students will be able to take acting for at least one
more semester of acting.

IMPLEMENTATION

2011-2012 Schog] Yaar

ENDORSEMENTS

ENDORSING SIGNATURES:
DIVISION CURRICULUM COMMITTED:
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OAK PARK AND RIVER FOREST HIGH SCHOGL
prOPOSAL FOR. REVISTON 1o 2X18TING COURSE

DATA (Please Type Al Information)
Division: Finel/Applied Arts/Business Texthook Title: Mone
- Department (if pertinent): Music Textbook Cost. VA
Course Title:Soncert Orchestra L. Additional Equipment Costs: None
Length of Course: Semester Year X Additional Supplies Costa:NeNe
Credit Yamed: £ & 3-Year Cougse Ensoliment: 3PProx. 100
Course Student Fee (if any): Non¢ Revision to take effoct;
Field Trips? No: i(__m _Yes, Number Anticipated; Semester | Vear 2011
REVISION

“Deseribe the Course Revision:

. 3
Course Title Change FROM Congert Orchesira 2 TO String Orchestra’

NEED

Reason for Course Revision
The current fitie, ConcertOrchestra 2, is too confusing for students, parents, and counselors. Siring Crchestra is 1he

entry fevel/ non-auditioned orchestra. The file is also descriptive of the instrumentation. Only siring players pe;’form in

thiz ensemble.

ENDORSEMENTS
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OAK PARK AND RIVER FOREST HIGH SCHOOL
PROPOSAL FOR ADDITION OF ANEW COURSE

DATA (Please Type All Information)

TDhvision: _Fine-& Applied Asts Textbook Title: _Music Saftware

Department {if pertinent):Mysic Texthook Costs 30 Purchased licenses $1399.06%
Course Title: Digital Music/Class Piano 1 Additional Eqguipment Costs: see attached
Length of Coupse: Semester Year _ X ' Additional Supplics Costs: see attached

Credit BEarmed: 2 Course will first be offered: Fall 2011

Course Student Fee (if any): Nore Semestér ____ . Year X

Fleld Trips? No: _X Yes, Number Anficipated: .

DESCRIPTION
Formal Course Description for Academic Catalog:

Prereguisite: None

Opento: All students with an expectation of piano/keyboard practice cutside of class time.

The study and practice of plano literature that includes various styles and periods in history through the use of an
electronic keyboard lab/digital music studio. Students will demonstrate understanding of symbols, scales, chord
‘qualities, chord progressions and note reading, This technology based music instruction will include leamning
experiences in music literacy, ear training, music theory, music notation software and basic compeosition/MIDI
sequencing.

NEED
- Reason For Course Proposal:

o«  To provide a digital music class addressing plano skills, ear training, music lteracy, music theory and

composition for non-music students as well as music students.

»  To provide a continuation of the keyboard labs offered at District 97.

s« To provide opportunities for self-expression and personal growth through participation in music and music
technology.

s To address the technology standards as mandated by the State of Illinois.

»  To provide access by the music department staff for use during established courses such as AP Music
Theory and for addressing gaps in music experience and preparedness in sectional rehesarsals.

«  To be utilized in integrated projects within the Fine Arts Department such as film/composition and sound
art.

= To be utilized in coliaborative projects with academic areas such asmusic/math and music/reading
literacy with instructional technologies and software that supports such mnovative models of instruction.

s To be utilized during the school year and during summer school.

»  To be utilized for professional development of staff, podeasts, video podeasts and exiended learning

opportunities for the school community.




i Course Units: :
The course will be differentiated with groups working alternatively on piano skills and music technology skifls where muliple levels of

learning and application are taking place.

Piano Units Include:

L.

2,

Seales — five-finger pattern, all keys, major and minor, hands together, Majorscales, 2l keys, one octave tetra scales.

Chords — Arpeggios, all keys major and minor. Block chords, major and minor all keys, hands together, &nd all inversions of

thetriad.

Progression ~ IV 1 all keys major and minor, hands together.

Harmonization — Harmonize melodies in {ive-finger position using I & V chords, in all major and minor keys, showing chord

svmbols and/or chord names.

Transposition — Transpose simple melodies and harmonies

Sight-reading - Demonstrate ability to sight read music in five-finger positions.

Repertoire — Learn and perform pieces assigned or approved by the instructor. The number and difficulty of pieces performed

will be differentiated and weighted by level. Minimums of five performance pieces are reguired.

Music Technolosy Units Include Instruction, Assessment, Application. Exploration. Composition, Game Based Learning And Activities

i
1. Avrally and visually discriminating and matching pirches,
2. Ditoh identification and-discrimaination of the grand staff and ledger lines.
3. Melodic recognition; contour and structore.
4. Iniroduction to intervals.
5. Introduction to harmony.
6. tinderstanding Beat, Tempo and Mater.
7. Aurally echoing rhythm,
8, Agrally and visually discriminating and matching rhythms.
9. Rhuythmicnotation of quarter notes, eighth notes, lalf notes, whole notes, dotted notes, sixieenth notes, syncopaiicns and ties,
10. Rhythmic notation of whole, half, quarter and eighth rests,
11. Performance and composition of the rhythms listed above.
12. Raythmit dictation of the thythms listed abovs,
13. Dynamics and timbre,
14, Expioration of personal oreativity through composition and arranging applying skills in reading, notating, and listening using
natation sgfiware and basic sequencing technology.
HUMAN DIGNITY
Cultural Pluratism and Title IX Consideration:

This course wonld be open tounderserved students and is designed to increase and expand the student’s ability to listen, to expantd.
individual creativity and cultural awareness and develop an appreciation for both the fine arts.and music technology.

Career ang Technical Education

This course can become part of a career and technical education sequence because it includes competency-based applied learning that
contributes to student’s academic knowledge, higher-order reasoning and problem-solving skills, as wel! as technical skitis and
occupation-specific skills in music technology. Certification, associate and bachelor degrees are awarded in music technology. a

sequenice is estabiished, this lab could be eligible for Perking Grant monies and/or dual college credit at Triton,

i7




How does the new course directly address: (A) Board goals for the current school year; (B) School Improvement Plan [SIP] or
(€} School Restructuring Plan: .

Racial Bgeity ~ This iab can be part of collaborative projects with academic areas such as music/math and music/reading liferacy using
instructional technologiés and software, The lab would support innovative models of instruction that would set out to reduce systemic
inhibitars to success for studerts of color.

Student Achjévement — This-dourse sets out to Increase musical intelligence for students and could support targeted instrectional
technology in dreas méasured Dy standardized testing.

Other Pertinent Information:

Thiz course would be tansht by the Division Head so there is no need for staffine monies, The division head has extensive experience

in clase niano.and digital music,

There would be no need for additional FTE as Vocal Jazz, which is currentiv-iaught by the Division Head would return to 2 stipend

nosition thzoueh Music Activities,

Endorsing Signatures:

Division Cusrriculum Commitiees” A

o
THvision Head: glj%«zbfi Date:__/ 15/ < r/ )

Revised (#8/09 COURSE PROPOSALS DUE TO ROOM 373 NGO LATER THAN FRIDAY, OCTOBER 4, 2018
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This dual-purpose room would contain bath full size keyboards, an instructor’s keybonrd with visualizer for class piano as well as
IMac digital music stations on the outside walls of the room.

Counter size tables are already-installed in the room 101 located within the music department as well as & iMac digial music stations

with MID] kevboard controllers. The proposal begins with 8 class plano keyboards and an instructor’s keyboard {as pictured below},
which can be expanded in the firture and 14 additional iMac digital music stations, :

fistimated costs of Keyboard Teaching Lab § student and one teacher - $8275.00%
The Visualizer digital music display - $1895.00%
Digital Mausic Instructional Software - 30 licenses - $1389.00%

This includes fhe Yamaha LO3 Master Teaching Controllerand 9 headsets; 9 Full size ?}GB{) Digital Pranos; 9 C567 Stands and 9
KT7800 PLUS Benches. It does NOT inelude the grand piano pictured here.

The lab will be utitizing notation/sequencing software, as well as practice software that is currently owned and-updated by the
OPRFHS Music Department. :

“Does not include educator’s discount

19



at $1199 per unit™

OPRFHS already owns the midi-controflers as seen here.. The proposal asks for the 14 additional iMac stations

#Tnternet pricing — lower prices may-be available through the Educational Technology Depariment at OPRFHS.

20



OAK PARK AND RIVER FOREST HIGH SCHOOL

PROPOSAL FOR COURSE
DATA {Please Type All Information)
Division:  Fine, - Ao ?}-{ ad Peas Textbook Title: Sports and Entertainment Marketing, Glencoe
Department (if pertinent): Business Education Textbook Cost: $42
Course Title: Sports and Entertainment Marketing Additional Equipment Costs: nong
Length of Course: Semester Additional Supplies Cosis: nons
Credit BEarned: 1 Course will first be offered:
Course Student Fee (if anv): Semester; Fall  Yearm 2011-2012
DESCRIPTION

Formal Course Description for Academic Catdlog:

: - . . . 4 " . , .
Name Change ONLY  Sports and Entertainment Marketing will be renamed, Sports and Music Entertainment Marketing

UNITS

Course Unifs:
Unchanged

NEED

Reason For Course Proposal:
The students have demanded over the vears to spend 40% of the Entertainment Marketing of the class on Music Entertainment. This
is u growing interest-for the students.

HUMAN DEGNITY

Cultizral Pluralism and Title IX Consideration:

The course 1s open to all students and promotes teamwork, which is essential to all races and genders.

(Other Pertinent Tnformation:

£

Eﬁdorsing Signatures: P [ b {
Thvision Curri'cuiugn Committee, W’ M o @ / s
i N Cyas /
i ;r ; I/ . - ] ]
Division Head: _{ YL%A ,{,El{’,{}{ /4‘57’3’0 Date: __") / SO

{

Revised 09/03
COURSE PROPOSALS DUE TO ROOM 373 NO LATER THAN THURSDAY, OCTOBER 4, 2018
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THE HISTORY DIVISION



OAK PARK AND RIVER FOREST HIGH SCHOOL
rroposal For REVISION 10 EXISTING COURSE

DATA (Please Type All Information)
Division: History “Texthook Title:
Department (if pertinent): Textbook Cost:

Course Title: Social Problems

Length of Course: Semester X Year

Credit Earned: ]

Course Student Fee (if any):

Field Trips? No: Yes, Number Anticipated:

Additional Equipment Costs:

Additional Supplies Costs;

3. ¥ear Course Enrollment:

Revision 1o take effect:

Semester 55;'5\ LA Year 03535 ;

REVISION

Deseribe the Course Reviston:

We will offer Social Problems First Semester,

NEED

Reason for Course Revision

By limiting when we offer Human Behavior and Social Problems we can credte a sequence of electives that aliows

the Division to build on essential skills for low achieving students.

ENDORSEMENTS

Division Curriculum Comﬁmi&* N
‘f’,.,-'-"” [l ,‘;
i ;/U) Ty a—ran

6%@@0@) Snpeniiee -

/=

A/s
RNy

ngazk/ﬁ\'

{ Division Head: !

e

/ i
l :"M\/ﬁ J/G}{\ /

i

i

Date:

7
f@V%y}b

Revised 09/08
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OAK PARK AND RIVER FOREST HIGH SCHOOL
rrorosaL For REVISION 10 BXISTING COURSE

DATA

{Please Type All Information)

Dyivision: History

Department (if pertinent}:

Course Title:

Human Behavior
Length of Course: Semester X Year
Credit Earned: !

' Course Student Fee (if any):
Field Trips? No:

— Yes, Number Anticipated:

Textbook Title:

Texthook Cost:

Additional Equipment Costs:

Additionat Supplies Costs:

2. Year Course Enrollment;

Revision to take effect;

Year {30} Ef?{

Semester &D fial O

REVISION

Deseribe (he Course Revision:

We will offer Human Behavior Secong Semester,

NEED

Reason for Course Revision

Ry limiting when we offer Human Behavior and Social Problems we can create a sequence of electives that allows

the:Division (0 build on essential skills.for low achieving students,

ENDORSEMENTS

1 Division Cusricul um Cﬂmrﬂ;tzew“"’ 5
/7WM __4,/&; g f_,_..,.w/h

£ z’f’(/ﬁ/’z/uw_,,g{//‘gj ,MU 2n Q\Jj%,f

//w M L s .
A L"'E’M MM

|7 [j s \
Division Head: _ 7/ /Et/ L /

A,%
b1

wﬂ T AA /AM/ {\v/

Vo

pe: 19/ ‘)/;/ /b

Revised (9708

PROPOSED REVISTONS TO EXISTING COURSES DUE TO ROOM 373 NO LATER THAN FRIDAY, OUTOBER 4, 203
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OAK PARK AND RIVER FOREST HIGH SCHOOL
prOPOSAL FOR RIEVISION To EXISTING COURSE

DATA Please Type Al Infermation)
Division History Textbook Title:
Department (i pertinent), _ Textbook Cost:
Course Title: Cofnmunity Law Additional Equipment Costs:
Length of Course: Semester X Year Additional Supplies Costs:
Credit Earned: . I 3-Year Course Enrollment;
Course Student Fee (if any): Revision to take effect:
4 £
Field Trips¥ No; Yes., Number Anticipated: Semesier ?L/ bt ﬁu Year CQ&" ! /
REVISION

Describe the Coursa Revision:

we will offer Community Law First Semester,

NEED

Reason for Course Revision

By limiting when we offer Community Law and Government we can create & sequence of electives that allows the

Division to huild on essential skills for low achieving students.

ENDORSEMENTS
Division Curriculum Committee: -
f L ;E H
LT Cﬁw*‘%/\ﬁﬁ?@
ﬂ/,mz R} Muz@/mw -
7 i
i

\J : g

Divigion Head

Revised (09/08

PROPOSED REVISIONS TO EXISTING COURSES DUE TO ROOM 373 NO LATER THAN FRIDAY, GCTOBER 4, 2010
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OAK PARK AND RIVER FOREST HIGH SCHOOL
proPOSAL FOR REVISION 1O EXISTING COURSE

DATA {Please Type All Information)
Divisiomn History Texthook Title:
1 Department (if pertinent}: Textbook Costt
Course Title: Government Additional Equipment Costs:
Length of Course: Semester ___X Year | Additional Supplies Costs:
Credit Earned: I 3-Year Course Enroliment:
Course Student Fee (if any) Revision 10 take effect:
: Field Trips? No: _____ Yes, Number Anticipated: ____ Semester \fi 3%;'%9 Ba fj“;“ Year a@ I &
REVISION

Describe the Course Revision:

We will offer Government Second Semester.

NEED

Reason for Ceurse Revision

By limiting when we offer Community Law and Government we ¢an Create a seguence of electives that allows the

Division to build on essential skills for low achieving students.

ENDORSEMENTS

Divigion - Cuoiriculum Committee; .
i ,,1/

e {b/ W, (/f e
d//’w _w)mw{ﬂ MM} J

o7
i . ) f
/ % AL S

Division. Head:

Revised 09/08

PROPOSED REVISIONS TO EXISTING COURSES DUE TO ROOM 373 NO LATER THAN FREBAB{_’_;@'{ZTOBER-& 2010
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THE MATH DIVISION



OAK PARK AND RIVER FOREST HIGH SCHOOL
prorosaLFor ADDITION oF anew course

DATA {Please Type &l information}
| Division: _Math Division _ Textbook Fitle: ___ Same as Caloulus 8O
Department {[f pertinent): NA Texthosk Cost ___ No additional gost, This course wil use sams
Course Title: 285 Advanced Caicults texihook as Caiculus BC
tength of Coursa: Semester Year X Additional Egtipment Costs: Nene
Credi Eamed: 2 Semesters, 2 Credlis Additioral Supplies Costs: __Nong
. Course Student Fee (if anyj: Course wil first be offered:
Flald Trips? Na: Yes, Number Anticipated: Semester Fail Yegr 2011
DESCRIPTION

Formal Course Descrigiion for Academic Calalog
Advenced Galoulug/Calouius 1l is he third of three courses in the basio caloulus sequence, Topics insiude vecior funciions, functions of two

I or more vedsbles, partial darivatives, quadratic surfaces mulinle interpretafion. surface infecrals, oreen theorem, and stokes theorem,,
Prerecuisite AP Calotlis BC (9634 ard teacher recommendation. This course willuse'the same textbook ag Caloulus BC and thergfore will be no

additional cost

UNITS

Course Units; )
Yactors in the Plan & Polar Functions, Yectors and Motlon in Space, Multivariable Functions and their Derivatives,

Multiple integrals, Integration in Vector Fields.

NEED

Reason For Courge Proposal: .

The Hoard of Education Goal 2 is Student Achieverment. It states; The Board of Education wifl 1aise studen! achigvement as measurad by
stancardized tesling and other measuros fo be approved by the Board. This course will ingreass seeres by giving studen's a higher ievel of matn than
previous taken at OPRF, This course will hopefully increase enroliment into its prersauisite course AP Caleulus 8¢, which will also increass lest
S0OTES,

HUMAN DIGRITY

Cufitural Pluralism and Title X Consideration:

Othar Pertinent information:

Endorsing Signatures! .
/)
i

Division Currlouium Commities [

3

N e o N
Division Head:___ gy »50 07 *Wﬁ‘;f Date; [ ) - & - [

Revised 03/08 '
COURSE FROPOSALS. DUE TOROON 373 N0 LATER THAN MONDAY, OCTOBER 4, 2010
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THE PHYSICAL EDUCATION
DIVISION



OAK PARK AND RIVER FOREST HIGH SCHOO!,
rrOPOSAL FOrR RIEVISION 10 EXISTING COURSE

DATA _ (Blease Type AH Information)
Division: Physical Education Textbook Title:

‘Department {3f pertinent): Texthook Cost:

Conrse Title:_Group Exercise Additional Bquipment Costs;

Length of Course: Quarter Additions! Supplies Costs:

Credit Harned: Quarter 3-Year Course Enrollment:

Course StudentFee (i any): Revision to take fgffect: L

Field Trips? No: ____ Yes, Number Anficipated: Semester %fxi LA Year A7) 1/
REVISION

Describe the Course Revigsion:
Charniee of name to Fitness Fusion

NEED

Reason for Course Revision

Better descriptor of class.

ENDORSEMENTS

Division Curriculom Commitize:

Vel
Division Head: //}"/Z ﬂﬂ/f Diate: ﬁ?"' 3 (:} -8

Revised 09/08

PROPOSED REVISIONS TO EXISTING COURSEE DUE TO ROOM 373 NO LATER THAN FRIDAY, OCTOBER 4, 2010
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OAK PARK AND RIVER FOREST HIGH SCHOOL
PROPOSALFOR ADDITION OF A NEW COURSE

DATA (Please Type Al Fnformation)

Division: Physical Education Textbook Title: N ! JﬁY

Department (if pertinent): Textbook Cost: N (( A

Course Title: World Dance e Additional Equipment Costs: M el
Length of Course: Quarter Additional Supplies Costs: f’kf SYie-
Credit BEarned: s % Course will first be offered: Quarters 1-4
Course Student Fee (f any):

Field Trips? No: Yes, Number Anticipated:

DESCRIPTIGN

Formal-Course Description for Academic Catalog:
Students explore historical and cultaral backgrounds in African, Spariish, Latin, Bastern European and American dance forms. The

capstone experience 1§ all students choreograph dances that refject their coltural and generational experiences.

UNITS

Course Units:

NEED

Reason For Course Proposal:

While on sabbatical Lucy Riner developed a new course that explores cultural dances and the historical relevance behind them.

HEUIMAN DIGNITY

Cultural Pluralism and Title IX Consﬁcieraﬁon:

This class offers 4 muld-cultiral approach o all dis lessons.

How does the new course directly address: (A) Board goals Tor the current school vear; (B) School Improvement Plan {S1P] or

{C} School Restructuring Plan:

World Dancve offers the class & variety of dance forms that are differentiated for each student and also provides each student with an
awareness of other culiures withins their own communities..

Other Pertinent Information:

Endorsing Signaturcs:

Division Carricutum Conunittes Lmy Riner Ea¥E A’"}i—\

o : {i \i“’mm: Q”” f/)'bf i a"i(‘w’i“‘f‘i
e i ; J Rating Dty

O/

Division Head; //ég /U ,/f:f Date: s P

Revised 0809 COURSE E’R{}POEALS DUETO ROOM 373 NG LATER THAN FREDAY, OCTOBER 4, 2010
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OAK PARK AND RIVER FOREST HIGH SCHOOL
pRrOPOSAL FOR DILLE TTON or EXISTING COURSE

DATA

{Please Type All Information)

Diviston Physical Education

. Department (if pertinent):

Course Title: Dance of the Decades

Length of Course:  Quarter

Credit Barned: Quarter

‘ Course Student Fee (if any}:

Field Trips? No:

Yes, Number:_

Texthook Tifle:

Textbook Cost;

Addttional Equipment Costs:

Additional Supplies Costs:

3-Year Course BEnrollment:

Deletion to take effect: ?ﬂ/} ge’?‘é&(fi i TE Lf{

Semester: Year:

NEED

- & Reason for Course Deletion:
We will be offering a new course encompassine much of what Dance of the Decades used to offer, but is more

updated and offers a multi-cultural aporoach o the curriculum.

ENDORSEMENTS

Division Curriculum Commitiee: s e

¥ s '
Lucy Riner 5/};\« /] e
/ N
N\
070
Division Head: F;gf; Ao / Date: @ - 5 & -/
N (3055 1//

Revised 09708

PROPOSED DELETIONS OF EXISTING COURSES DUE TG ROOM 373 NO LATER THAN FRIDAY, OCTOBER 4, 2018
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OAK PARK AND RIVER FOREST HIGH SCHOOL
prOPOSAL ForR DELETION or EXISTING COURSE

(Please Type All Informaftion)

DATA

Dvision Physical Education Textbook Tifle:

Bepartment (if pertinent): Textbook Cost:

Couarse Title: Boy’s and Girl’s Advance Swim Additional Equipnient Costs:

Length of Course:  Quarter Additional Supplies Costs:

Credii Barped:  Quarter 3-¥ear Course BEnrolflment:

Course Student Fee (if any): Deletion to take effect: | %‘}"‘\3’?’1@;{3{ (R TE ‘F‘"i”ff
Field Trips? Noi__ Yes, Number: Semester: Yearm _
NEED

Reason fof Course Dislation;
This it a course no longer taveht by our division due to the revision of number of swirn requirements from three to

WO,

ENDORSEMENTS

Prvision Curriculum Committee:

- .
o D e |

Division Head; @ %%g/ Diate: 63- T4
- /7

Revised G908

PROPOSED DELETIONS OF EXISTING COURSES DUE TG ROOM 373 NO LATER THAN FRIDAY, OCTOBER 4, 2610
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OAK PARK AND RIVER FOREST HIGH SCHOOL
rrorosaLForR DENETION or EXISTING COURSE

{(Plense Type Al Information)

DATA
Division Physical Education Textbook Title:
Department {(if pertinent}: Textbook Cost:
Course Title: Pilates/Youa Additional Equipment Costs:
Length of Courser  Quarter Additional Supplies Costs:
Credit BEarned:  Quarter 3-Year Course Borollment:
I €ourse Student Fee-(if any): Deietion 1o take effect: Tmmediately
Field Trips? No: __ Yes, Number:

NEED

Reason for Course Deletion:
- We offer a course called Fitness Fusion which encompasses much of what Pilstes/Yoea offered and more.

ENDORSEMENTS
| Division Curticulum Committee: /'" ._ ;Z
Lucy Riner ’ }/\M‘,\,;? VAN

Date: gfﬂ?if} /G

Division Head:

Revised 089/08

PROFPOSED DELETIONS OF EXISTING COURSES DUE TO ROOM 373 NO LATER THAN FRIDAY, OCTOBER 4, 2010
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OAK PARK AND RIVER FOREST HIGH SCHOOL
rroPosaL rorR DIELETION or EXISTING COURSE

(Please Type All Information)

DATA

Division Physical Education Textbook Title:

Department (if pertinent): Textbook Cost:

Course Title: Step Aerobics Additional Equipment Costs:
Length of Coarse:  Quarter - ¢ Additional Supplies Costs:

Credit Earned:  Quarter 3-Year Course Enrollment:

Course Stadent Fee (if any) Deletion to take cffect: Immediately
Figld Trips? No Yes, Namber:

REED

Reason for Course-Deletion:
We offer a course.called Fitness Fusion which encompasses much of what Step Aerobics offered and more.

ENDORSEMENTS

Division Curricaslum Commities:

Date: a?"“ 35“‘/ {ﬁ

Division Head:

Revised 09708

PROPOSED DELETIONS OF EXISTING COURSES DUE TO ROOM 373 NO LATER THANFRIDAY, OCTOBER 4, 2016
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THE SCIENCE & TECHNOLOGY
DIVISION



OAK PARK AND RIVER FOREST HIGH SCHOOL
proposaL ror REVISION ro existing counse

DATA {Please Type All Information).
Division: Science Texthook Tile: N/A
Department (if parfingnt): ' Textbook Cost:
Course Tile! Anthropology Addifignal Equipment Cosls:
Length of Course: Semester 1 Year 10-12 Additional Supplies Costs:
Credit Eamed: 1 _ 3-Year Course Enroliment:
Course Student Fae (if any): Revision to take effect:
{ Field Trips? No: _ Yes, Number Anticipated: 1 Semaster __Fall Year 2011
REVISICN

Deseribe the Course Revision

- Prereguisite change:

Existing: 1 vear of Biology or completion of Integrated Laboratory Science 3-4 with 2 grade of “C” or betier,

Proposed: 1 vear of hiology or compiletion of intearated Laboratory Science 3-4.

NEED

Reason for Course Revision
Removes 2 possile ohsiacle for students whe begin to focus more on acadermics as 1hey proaress through high school. Opens the pafh up for students

‘to move info the course after completing transition-ievel courses.

ENDORSEMENTS

Division Cumw@um Commitiee!

‘"‘% %i{m:;‘f?%}&fw / "’/ / s

P
IS ﬂi’,éi:w 5 plans
D!wsmﬁgé/d/ /\X/f Date: /{jz////’i?

Faviged DB/08
PF{C’PG:SED REVISIONS TOEXISTING CG%}RSEZEE“S DUETO ROOWETI NO LATER THAN MONDAY, QUTORER S, 51
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OAK PARK AND RIVER FOREST HIGH SCHOOL
prorosat For REVISION 7o exisTiNg COURSE

DATA {Piease Type Al Information)
Division: Science Textbook Title: N/A

Depariment (if pertinent): Texthook Cost:

Course Tile: Anatomy and Physigiogy of Human Body1-2 Additicnat Equipment Costs:

Length of Course: Semester 1 Yegr _11-12 Additional Supplies Costs:

Cradit Eamed: 2 ‘ 3-Year Course Enroliment:

Course Student Fee (i any): Revision to take effect:

Figid Trips? No: _ Yes, Number Anticipated: 1 Semester __Fail Year _ 2011
REVISION

Descrive the Course .Rév%sioﬂ

Prerecgwsste change

Existing: Bioiogy 1-2, Chemisiry 1-2, or ChemCom 1-2 with a grade of G or better

Pronosed: 1 vear of biology and 1 vear of chemisiry oy 4834

NEED

Reason for Course Revision
Removes & possible obstacie for stutients whe beqin 1o focus more on academics as they progress through high sehool. Openg the path up for students

to move into the course after completing transition-level courses.

ENDORSEMENTS
' Division Gurficu% ommi&%ee' ] . )
9 LA E A et
: 2‘ M M::w O Mo 5 [
Division Head \//i/QA" //V/WV\ Date: /5)// //5}

Ravised 08/08

PROPOSED REVISIONS TO EXISTING COURSES DUE TO ROON 875 NO'LATER TrAN MONDAY, OCTOBER 4, 2010
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OAK PARK AND RIVER FOREST HIGH SCHOOL
prOPosAL FOR REVISION 10 EXISTING COURSE

DATA {Please Type All Infermation)
Division: Science and Technology Texthook Title: PLTW cupriculum comes with masters for
Department {if pertinent): Tethriclogy/Engineering ' reproducing/photocopying-no textbook

Course Title: 79§ 1-2 PLTW-Digital Electronics’ - Textbook Cost: J

Length of Course: Semester  Year X Addivional Bguipment Costs: Grant funding will support andior
Credit Farned: 2 credits - plfset major equipment Gosts

Additional Supplies Costs: $500-51000 in annual supplies

. Course Student Fee (iTany)

Field Trips? No: X____ Yes. Number Anticipated: 3-Year Course Enroliment: ~ 100
- Revision te take effect:
Semester __Fall Year 2011
REVISION

Describe the Course Revisionn  Prerequisites: None ' T
‘Change in course from two ene-semester courses (794/2 Blectricityy/Electronics and 7952 Advanced Electricity/Zlectronics &
Digital Circuits) toa full year course that InCorporates the new ProjectLead the Way carriculum.

Hevised course desctiption forthe catalog isbelown

This course is the study of electronic circuits that are used to process and contro! digital soupds. Digital electronics isthe
foundation of all modern electronic-devices such as cellular phones, MP3 players, laptop computers, digital cameras and high-
definition televisions. The major focus of the Digital Electronics course i$ to expose studénts to the process of combinationa] and
sequential logic design, teamwork, commaunication methods, engineering standards and technical docwmentation, This course is
designed for 10% and 11% grade students.

NEED

& Beason for Course Revision

This course revision is nart of the planned shift in the core Applied Technotogy courses from staad-alone semester

courses. o vear-lone courses that incorporate the sequenced Project Lead the Way curriculum,

ENDORSEMENTS

[¥vision Curriculuy Committee, .

LA 2y EETT L
: T .y

A

T

Pyivision Head: Z/{/'E,){/‘”’%MM [yte; /0//?’ //O
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OAK PARK AND RIVER FOREST HIGH SCHOOL
prorosal FoR_REVISION 10 EXISTING COURSE

DATA (Please Type Adt Information)
Division: Science and Technology Texthook Title: PLTW curricalum comes with masters for
“Department {if pertinent): Technology/Engineering reproducime/photocopving-no textbook

Course Title: 754 1-2 PLTW - INTRODUCTION T0 EnGingering | Textbook Cost i
 DESHAN

Additional Equipment Costs: Grant funding will supportandior

Length of Course: Semester Year X
offset major eguipment costs

Credit BEarned: 2 credits

Additional Supplies Costs: 0

Course Student Fee (if anvy

3-Year Course Enroliment:

Field Trips? No: X___ Yes. Number Anticipated: : N
- Revision to1ake effect:
1 Semester __Fall Year 2011
|

REVISION

Daseribe the Course Revigion:  Prerequisites: Nene
Change in course from & one-semester course (751/2 Exploring Techneology) to a fullyear eourse that incorporates the new
Project Lead the Way carriculum, :

Revised course description for the catalog is below:

I this course, students use 3D solid modeling design software to help them design solutions to solve proposed problems:
Students will learn how to docwment their work and communicate solutions to peers and members of the professional
community. The major focus of the Introduction to Engineering course is to expose students to the design process; regearch and
- analysis, teamwork, communication methods, global and human impacts, engineeéring standards and technical documentation.

| This course 5 designed for 9% and 10% grade students.

NEED

Reason for Course Revisfon

This course revision is part of the planned shift in the core Applied Technology courses from stand-plone semesier

courses. 1o vear-lone courses that incorgorate the seguenced Project Lead the Way curriculun,

ENDORSEMENTS

Divigion Curricuium Cominittee: )

Division Head: Z/‘f/’i)&”/df% Date: /% ’ﬁ/ /170

Revised D%/08

PROPOSED REVISIONS TO EXISTING COURSES BUE TO ROOM 373 NO LATER THAN WEDNESDAY. OCTOBER 8, 2808
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OAK PARK AND RIVER FOREST HIGH SCHOOL
pROPOSAL FOR REVISION 1o EXISTING COURSE

DATA {Please Tvpe All tuformation)
Division: Science and Technology Texthook Title: PLTW curriculum comes with masters for
Department (if pertinent): Technology/Engineering renroducing/photocapyine-no texthook

Caurse Tile: 758-1-2 PLTW - CIVIL ENGINEERING AND Textboek Cost 0

ARCHYTECTURE-COMPUTER A1DED DS o . - - , ,
cH UTER AIDED DESIGN (CAD) Additional Equipmen: Costs: Grant funding will support and/or

Length of Course: Semester . Year X offsel major equinmentand software costs
Credit Earned: 2 cradits Additional Supplies Cost $500-31000¢ in annual supplies
: Course Student Fee (if any); A-Year Course Enrollment: ~200
. Field Trips? No: X Yes, Mumber Anticipated: ___ Revision to take effect:
Semester___Fall Year 2011
REVISION

Describe the Colrse Revision: Prerequisites: None

Change in course fram two, one-semester courses {758/ 2 Intreduction to Architecture-Computer Aided Design [CAD) and 7622
Advanced Architecture/ Engineering-Computer Aided Design (CAD)) to a full year course that incorporates the new Project Lead
the Way curriculum,

Revised course desoription for the catalog is below:

The major forus.of this course is completing long-term projects that invelve the development of preperty sites. As students learn
aboutvarious aspects of civil engineering and architecture, they apply what they leamn wo the design anid development ofa
property. This course provides teachers and students freedom to develop the propertyas 2 sifduiation or for students to madel
the experiences that civil engineers and architects face. Students work in teams, exploring hands-on activities and projects to
fearn the characteristics of civil enginesring and architecture. Inaddifion, studentsuse 3D design software 1o help them-design
“sglutions to solve major course projects. Students learn about documenting their project, solving probléms and commuitivating
| their solutions to their peers and members of the professional community of ¢ivil engineering and architecture. Thig courge (g
destgned for 11% or 12% grade students,

NEED

Reason for Course Revision

| This course revision is part of the planned shift in the core Applied Technology courses from stand-alone semester

- courses. to vear-lone courses that incorporate the sequenced Project Lead the Way currieulum,

ENDORSEMENTS

- Division Curriculum Commitiee:

s
7

H ; it : ‘{_ : "
Division Head: / ﬂ/gj\v%% Date: '/0/// IS,

Revised 0908
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OGAK PARK AND RIVER FOREST HIGH SCHOOL
rrorosan ror ADDITION or ANEW COURSE

DATA (Please Type AN Information)
Division: Science and Technology Texthook Title:  PLTW currictluni comes with masters for
Department (if pertinent):_Technology / Engineering Department photocony materials onlv.no text
Course Title: 751 1-2 PLTW —Principies of Engineering Textbook Cost: 0 -
Length of Course: Semesier Year X Additional Equipment Cosis: Grant fundine will support
Credit BEarned: _2 andfor offset malor equipment £0sE
- Course Student Fee (if any): Additional Supplies Costs: $300-$1000 in annual supplies
Field Trips? Mo: X Yes, Number Anticipated: Course will first be offered:
© Semester Fall Year 201}
DESCRIPTION

Pormal Course Description for Academic Camlog:  Prerequisites: None

This survey course of engineering exposes students to seme of the major concepts fheyll entoundsr i a postsecondary
engineering course of study. Students have an opportunity to investigate-engineering and high-tech careers dand to develop
skiils and understanding of vourse concepts. Students employ engineering and sclentific concepts in the sdintion of engineering
i design problems. They develop problem-solving skills and apply their knowledge of research and design to create soiutionsto
various challenges. Students also learn how to document their work and communicate their solutions to peers and members of
the professionat community. This course is designed for 10t g 11 grade students.

UNITS

Course Units:
1.1 Mechamiams. 1.2 Eneray Sources. 1.3 Enerov Avplications. 1.4 Design-Enerey ang Power, 2. Statics, 2.2 Material Propertics. 2.3

Material Testing, 2.4 Desion-Malerials and Structures, 2.1 Machine Coptrol. 3.2 Fliid Power, 3:3 Besten-Contrel Svsiems. 4.0

Statistics, 4.2 Kinematics. 4:3 Desion-Statistics and Kinematics

NEED

Reason For Course Proposal;

This course addition is part ofthe planned shift in the core Applied Technology courses from gland-alone

| semester courses. 1o year-long courses that incorporate the sequenced Project Lead the Way cumicuium.

HUMAN DEGRITY

Cuhtural Pluralism and Title 13X Consideration:

The PLTW program was recoenized by the Baver Foundation asan example of o Best.Practice STEM Education Prooram in 20006 fer

¢ diversity ean i science and.engincering education.” PLTW Has also partnered with Engineering Foulty Extensitn

“aridoing ¥

Service (EFESH in a training program with a-goal of increasing the parficipation of wirls in PLTW programs across the couniry.

How does the new course dircetly address: (a) Board goals for the current schoal year: {B) SIP or () Schoel Restructuring Plane

Theaidoption of the entire series of PLIW courses falls divectly in ling with the board eoals of Increasing achievement in g sub-

eroups. The curriculurn s all research hased, is builtaround clemty defined student learning tarocts. bas common nationally adopted

assessments. and includes extensive teacher training during and afer implementation, AS erated above, the curriculiom hasaise been

recoruized 45 o nroeram that will help “bridee the diversity gap in science and engineering education,”
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Other Pertinent Information:

Endorsing Signatures: /%/ / '
Divigion Curriculum {womlmiase? //j; @w f Z -

,ff\w_.f’l - A ‘‘‘‘‘‘

Drivision Head: U[v’ /Q/MW Date: /{ﬁ/ﬁ ff@
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OAK PARK AND RIVER FOREST HIGH SCHOOL
PROPOSAL For ADDITION OF A NEW COURSE

DATA _ {Please Type Afl information)

Division: Sgienge and Technglogy Textbook Title:

Department. Sclence _ . #1: Scientific integrity: Text and Cases in Responsible Condugt
Course Tille: Investigative Ressarch in Biomedical Innovation  of Research 1SEN: 1555813185 (Cost on Amazon $20.00

Length of Course: Yearlong Monors Course

#2:Writing Sclentific Research Articles 1SBN: 1405193352
Cost on Amazon $64.00
Additionat Eguipment Costs: Individua! Projects- Costs may vary

Credit Eamed: Science Lab Credit Course

Course Student Fee {if anyh: Must purchase any special materials

needed that are research project specific- will vary,
Field Trips? No: Yes, Number Anticipated: _ 1 - Locat!
- University Biometical Proggam and Lab Fleld Trip 1- Full day.

{nast prolecis have varied from $0- $1.000, spplications for

assistance for those on free and reduced lunch are available, )

Additional Supplies Costs: Existing
Course will first be offered:
Semester Fall  Year ; 2011

DESCRIPTION

Formail Course Description for Acadeniic Catalog:

- This year-iong:honors course is desigried for senlors who have completed at teast three years of laboratory science-and math and arg
interested in pursuing research in tha field of biomedicine. Each student will leam cutting-edgs techniues of biomedical research and
formutate an original research question they are interested in investigating. Posshie areas of research include: cardiovascular disease,
 oncology, immunciogy, neuroscience, developmental biology, microbiology or biochemistry. They will be resporisible fof planning and
implementing each phase of research, Additional laboratory experiences will be obtained at local labs or hospitals.as needed. Each student
will have an “emientor” that is a published expert in the area the student is investigating. Students will read scientific journals, deveiop
hypotheses, collect and analyze data, perform statisiical analysis and present their findings at an oral symposium. Studenis will have
additionai opportunities to prasent at regional and state science symposia. ln addition, students will read and discuss case studies regarding
hiomedical research. If inerested, possivie opporiunities for summer internships may be explored. Requirements for admission to the course.
include that the studert{s) have a teacher or dean recommendation and have demonstrated & strong work ethic and a strong desire fo pursue
hiomedical research and defermination. All students must have a personal inteniew with the instructor in the spring before the class begins.

UNITS

Course Hnits:
1, Overview of imporance of Biomedical Resaarch: Explore: Current Rare Medica! Case Studies

2. Concepts-of Biomedical Ressarch: Steps in the research process

3. Ethics in Research

4, Statistical Tests utilized in biomedical research: Pearson Correlation coefficient, Spearman correlation coedficient, Linear regression, Paired
i-test, Unpaired 1- test, ANOVA, & ChiSouare

5. The Bipchemistry of the human body sysiems: An Overview

&, Cutting Edae Technolegy in the field of Biomedigine- in collaboration with local universities and hospitals

7. Methods in joumal writing

*Students will proaress through leaming modules using both traditional toxts as well as on-line modules.
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NEED.

Reason For Course Proposal: The Perby Julian Bymposium is sponscrag by both OPRFHS and the institute for Science Education &

i Technology. This event seeks to foster students’ interest in science. This annuat Scieniific Symposium allows students to give PowerPoint
presentations of their own scieniffic. research and many students have:pariicipated in the Percy Julian Science Symposium over the past few
vears. Last vear, 36 studenis condusied year-long research after scheol. In addtion, other students have signed up te conduct independent
research as an independent study course. There is an avid group of students and parents that have an interest In pursting high-level
indepandent research and have asked for this course. In addition, this course would be palring the students with expert mentors and facilitate
access 1o local as well as global collaboration on compiex biomedical questions. Doing this type of actual research fakes a significant amount
of time. A stand-alone class for these students would help them to meef these needs.

HUMAN DIGNITY .

Cultural Pluralismand Title IX Consideration: One goal-of the course is 1o actively inveive minority and female students; groups wraditionally
|l underrepresented in biomedicine carsers. The experiences ihat studenis will have doing hands-on scientific research should help to stimulate
their interast In pursuing biomedical careers. The books chosen for this course also are specifically targeted at English as a second language

sothat clear and simple language can be used for students.

How does the new course directly address: {A) Board-goals for the current school year; (B} School Improvement Plan [StPTor
{C) Schoo! Restructuring Plan: S béiow,

Bther Pertinent information;
This course wilkbe Wilizing technoiony both st the school and cutsids research facilities o complets many prolects. The relaticnshin with local

universifias and hosoitais will be valuabie contacts as our students are exposed o materials they would not otherwise see untll graduate or

medicabschonl. Norhwestern Univarsityhas expressed frerest in parinering with Gak Park and River Forest: High Sehool to faciitate both the

development and implementation of this courss,

Endorsing Signatures: s “fi/
f P

Division Curricuium Commitieg, ) & "% / O
 —
T

. ; .
|| Division Head: (ALSC AT orpte ." . Date: /) 9/ / / i

COURSE PROPOSALS DUE TO RO 373 NOLATER THANMONDAY, OCTUBER .20
Revised 08/03 T

How does the new course directly address: (A) Board goals for the current schoot year: (B} Schoo! Improverment Plan [SF] or
+{Cy Behoo! Restructuring. Plark: _
| This course is specifically designed to help raise student sehievement by immersing them in the pursuit of independent research that by
' its nature, will emphasize the skifls outlined at the higher end of the Colfege Readiness Standards. Specifically, studenrs witl be
| designing their own scientific investigations, imterpreting their own data, they will be making inferences and evaluating their
| experimeniai resits,

The prerequisites for the course are simply the completion of three vears of laboratory sefence. This should encourage participation by
all students reducing systemic inhibitors that may carrently be in place for other AP or advance science offerings. Students may enroll
in this class after complering lab-classes from the fansition fevel throngh the AP level

41



THE SPECIAL EDUCATION
DIVISION



OAK PARK AND RIVER POREST HIGH SCHOOL
prOPOSAL FOR_ADDITI ON OF A NEW COURSE
DATA (Plezse Type All fnformstion)

Eex@bx}ak Tifle: No lext book required. Padxus articles and

Division: Special. Education
svcernts from literature willbe provided, Websifes and

: Department (if pertinent):_Social Emotionsl

video will alse be used ihroughout the gourse,

Course Title: Aftican American Studies

Texthook Cost:

L ength of Course: Semester X Yaar
Crodit Fasned: _ 1.0

Additional Bauipment Costs:

1 1 (d a .
Course Student Fee (ifany): __ E Additional Supplies Costs:

Field Trips? No: Yes __Yes, Number Anticipated: _] . Course will first be offered:

Semester 1 Year 2011

BESCRIPTION

' Formal Course Pescription for Aaaeﬁemw Catalog:

African American Studiss is devoted to the smudy of the history, cukture. and politics of Afmcan Americans. Taken broadly. the class
studies not only the cultures of people of African descentin the United States. hut fhe culiures of the entire African Dhasnora. from the
Rritish Istes to the Laribbean Currioshom will include the study of ccholars of African Ame;man h‘seramre Histapy, politics, religion
and relivious studies, 300 iotory, andihzany gther disen discipbnes w Wﬂhm 5

UNITS

Course Unils:
Fistery, Culmise, Religion Datiticsl Mavenrents, Civil and Foonmmic sroups. Sporis, Ethnic sib-divisions, Laneusrpes, Diaspora.

Literature. and World Contributions.

NEED

Reason For Course Proposal:

The parpose of %}m caurse would be to add fo the diversity oflearning available to our ghudents 28 well as adding {o thesclection of

c‘i.asses avaiiable to themn, Students ve gardless of pulture will receive an enderstanding of the African American cudture and hopefulty

ap.appreciation Tor contributions made by 13 peaple.

HUMAN DIGRITY

Coitural Pluralism and Title IX Consideration:

This course will be aimed at trealdne down sterectypes. Tecognizing bias ( racista). understandine and aceepting the differences of an

often misanderstood Trinority group,

I How does the new course directly address: {A) Board goals for ihe cutrent sthodl vear; (B) School Improvement Plan [SiPlor

£C} School Restructuring Plen:
This new course would serve to satisfy the boprd’s musther-one goal of cpltural diversity. By providingan Historical ang surrent view
of African Americans smdoents will Teave the class with at leasta general undesstanding of African Americans and fieir cainre,

Other Pertinen tnfornyation:

Endorsing Signatures: A

;%..v ; . , N
Divigion Carricuhem Commiitee § f Wl ﬂ’@? o ‘76/\2?@2@ —’asl &lf g 9. p-@{ Al L
t ﬂfﬁ-’:ﬁd@v&{ﬁ’

: ‘ ey .
Divigion Head: ( %Wf:fg’&*”w /,ﬁ b : Date: {j *’ ;7
Revised 0809 COURSE PROPOEALS DUE T{} R@@W 373 NGO LATER THAN %R%ﬁﬁ% @CT@EER 4. 2@3{?
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THE WORLD LANGUAGES
o DIVISION



OAK PARK AND RIVER FOREST HIGH SCHOOL
PROPOSAL FOR _ADDITION OF A NEW COURSE

" DATA ¢Piease Fype All Infarmation)
Division: World Languages Division Textbook Title: _Integrated Chinese Level | - Part2 (3"
Department (if pertinentrChingse Editon) )

Course Title: Chinese 7-84 Textbook Cost; Sud v vuid E2 “ﬁ“aﬁ%@’” Syn Gl
Length of Course: Semester Tand I Year 2011- Additiona] Equipment Costs:

2012 Additional Supplies Costs,

Credit Earped: 2 Cowrse will first be offered;

Course Student Fee (M any): Semester Jand 11 Year 2011 - 2017

Field Trips? No: Yes, Number Anticipated: 1 ;

DESCRIPTION

Formal Course Description for Academic'Catalog,

This fourth-vear Chinese course enhances the devélopment of the four language skilly, There is intensive review of srammar and

| structure with emphasis on speaking proficiency. Advanced vocabulary and advanced Chinese characlers are mastered, Chingse

Fculrural materials and projects are an integral part of the course,

UNFTS

Course Units:
3

NEED

Reason For Course Proposal:

Natiral cowse scquence Tor Chinese 5-6A.

HUMAN DIGMNITY

I Culturat Pluralism and Title TX Consideration

How doss the new course directly address: {A) Board goals for the cusrent school year; (B) School Improvement Plan [SIP] or
(€} Scheol Restructuring Plan:

Continue to provide students equal opportunity for growth and success,

Orther Periinent Information:

Fndorsing Signatures:

Division Curricalum Committee:

i [
Diviston Head: £ Date: | g}ff L

Revised 08/049 COURSE PROPUSALS DUE TO ROOM 373 NO LATER THAN FRIDAY, OCTOBER 4, 2010
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Oak Park and River Forest High School
District 200

201 North Scoville Avenue & Oak Park, IL 60302-2296

TO: Instruction Commitiee of the Board of Education

FROM: Phil Prale, Assistant Superintendent of Curriculum and Instruction
DATE: October 14, 2010

RE: Inclusion of Music Performance and Publications Grades in GPA
BACKGROUND

Last school year members of the administration and the Board of Education met with parents of the
Concert Tour Association who requested a reconsideration of the course used in calculating the grade
point averages posted on student transcripts. The administration and Board of Education agreed to
consider this matter during this school year. After some consideration, the administration would like
to proceed with discussion about the changes delineated below.

SUMMARY

Beginning with the class of 2015 (freshmen entering in the fall 0£ 2011), sophomores, juniors, and
seniors enrolled in music performance courses and/or publications courses would have their grades
earned in those courses included in their GPA calculations. For publications courses, a further
clarification would be that the courses count for elective credit rather than for English credit.

In music performance, the following courses would be folded into the GPA calculations for
sophomores, juniors, and seniors: ‘

e Concert Band 1-2 : ¢ Symphony Orchestra 1-2

e Concert Orchestra 1-2 e Wind Ensemble 1-2

e String Orchestra 1-2 (currently called Treble Choir 1-2

Concert Orchestra I 1-2) OPRF Chorale 1-2

e Symphonic Band 1-2 A Cappella Choir 1-2

¢  Wind Symphony 1-2 Musical Comedy Workshop

e Jazz Ensemble 1-2

® @

In publications and broadcasting, the following courses would be included in the GPA calculations
for sophomores, juniors, and seniors:

e Tabula1-2

e Trapeze 1-2

e Newscene 1-2

Upon approval of the 2011-2012 Academic Catalog by the Board of Education, the catalog will be
updated to reflect these changes.

FUTURE DIRECTIONS

These proposed changes to GPA calculations are presented here for review and comment by the
Board of Education. Approval of the changes will be an agenda item for the regular business meeting
of the Board on November 18, 2010.

TEL: (708) 383-0700 WERB: www.oprfhs.org FTY/TDD: (708) 524-5500 FAX: (708) 434-3910



