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Oak Park and River Forest High School
201 N. Scoville
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An Instruction Committee of the Whole Beard
December 13, 2007

An Instruction Committee meeting of the Whole Board was held on Wednesday, August 15,
2007, in the Board Room. Dr. Millard opened the meeting at 7:35 a.m. Committee members
present were John C. Allen, Valerie J. Fisher, Dr. Ralph H. Lee, Dr. Dietra D. Millard, and
Sharon Patchak Layman. Also present were: Dr. Attila J. Weninger, Superintendent; Jason
Edgecombe, Assistant Superintendent for Human Resources; Cheryl Witham, Chief Financial
Officer; Phil Prale, Assistant Superintendent for Curriculum and Instruction; Jack Lanenga,
Assistant Superintendent for Operations; Amy Hill, Director of Instruction; and Gail
Kalmerton, Executive Assistance/Clerk of the Board.

Visitors included: Kay Foran, O.P.R.F.H.S. Director of Community Relations and
Communications; James Paul Hunter, Faculty Senate Chair; Barbara Nelson, PTO Chair; Dr.
Carl Spight, O.P.R.F.H.S. Institutional Researcher; Terry Dean of the Wednesday Journal and
Bridget Kennedy of the Oak Leaves.

Approval of Instruction Committee Minutes

The Instruction Committee minutes of November 5, 2007, were accepted as presented at the
table.

Discussion of Plan to Raise Student Achievement and Board Resolutions

Board of Education Resolutions

Dr. Millard felt it was important for the public to be made aware that she was out of the
country on a personal mission for part of the month of November. She was unaware that Dr.
Lee’s two resolutions would be brought forward at the Instruction Committee meeting. She
learned of the resolutions when she returned. She was concerned that there was not
appropriate input from the Board of Education members at the time those resolutions were
presented. She was one of three members absent at the November Instruction Committee
meeting. She felt it important that all officials have input on Board of Education policy
issues; otherwise she felt it was being ruled more dramatically than appropriate for elected
officials. It is not clear what effect these resolutions may have; what concerned her most was
that the wording of the resolution may be divisive and does not convey the true intentions of
the resolution. She was hopeful that the Board of Education members continue to use
procedural methods through policy discussions, not resolutions, except in the case of
emergencies. She would have hoped for a stronger consensus and she felt more discussion
would have provided more input and consensus.



A Plan to Raise Student Achievement

Dr. Weninger presented the Instruction Committee members with a status report on the plan
to raise student achievement. Since the time the Instruction Committee members received
their packets of information for this meeting, Dr. Weninger noted that he had met with
additional faculty members, SEA parents, and a variety of groups of students since Monday.
He noted that feedback continued to be healthy.

Dr. Weninger continued that at the end of January, DLT, BLT and others would develop a
more integrated plan with a projected cost for each item. Part of the purpose of meeting with
stakeholders (faculty, parents, students, the Research Team, etc.) is to determine if there are
any emerging trends and to hear the thinking of all stakeholders. When asked if he planned to
present the Board of Education with focused initiatives with which to start, Dr. Weninger
replied affirmatively. Presently, the plan has sixty facets; that number will be culled down
and the administration will show how the connections will move together. Other
opportunities are also coming to light: a federal grant in the area of social/emotional issues
just arrived that the school may apply for and use with the social/emotional part of the plan.
Dr. Weninger stated that an interesting theme of expectations was emerging, ¢.g., students of
students, students of teachers, teachers of teachers, teachers of students, adults of adults, etc.

Dr. Lee asked Dr. Weninger what he hoped to receive from the Board of Education at the
January meeting. What is the role of Board of Education members in this process? Dr.
Weninger’s response was

A. for the Board of Education to approve the administration’s continuance of developing
programs for the fall;

B. for the Board of Education to individually and collectively provide reaction/feedback
to the ideas presented and to make additional suggestions, i.e., being a part of the
process in a dynamic way.

Dr. Weninger noted that he did not want to define what the Board of Education did.

Dr. Millard stated that any Board of Education member should share specific concerns with
Dr. Weninger and the Board of Education. Dr. Lee was concerned about having sufficient
time for the Board of Education members to discuss their concerns. Dr. Millard asked him to
enumerate them at this point.

Dr. Lee believes that the school has in place now, and has had for at least thirty (30} years, a
program that is generally referred to as ability grouping. His observation is that over a
number of years it has been carried out in such a way as to lower the expectations of the
students enrolled in basic level courses. That is his personal experience of 16 years. It would
take time and extensive discussion to get to examples. Lower expectations are pot something
that is inherent in ability grouping, but it has been made easier in an ability group. He did not
expect everyone to take his word for this idea; he believes there is an obligation and ways to
find out whether or not this is the case. It will require time, investigation, talking with faculty
members who have taught courses at the basic, regular, honors, and AP levels, and finding out
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the conditions in which they feel pressure from their peers and supervisors. Peer pressure is
more important than pressure from supervisors. Does the teacher believe that students in
basic level courses are required to spend as much time doing homework as students in honors
courses? This is an important fact to know and 1t is a reasonable expectation to find outin a
systematic way. This is a discussion the Board of Education has not done. Dr. Lee brought
this up to the Board of Education about 11 years ago and it was dismissed as being not true;
the then superintendent also said it was not true. It was at that point that Dr. Lee decided to
become a Board of Education member rather than a faculty member. He believes the
organization has the obligation to find out if this were true under reasonable conditions.

Dr. Weninger stated that the first steps would be to 1) determine if there were a significant
number of faculty members who have taught a various levels, 2) determine if there were a
significant number of faculty members who believe this is the case, and 3) determine if there
were sufficient numbers to warrant specific investigation. Mr. Prale, a former teacher of
history who taught all levels, stated that a purpose of ability grouping is to best serve the
needs of the students and not encourage lower expectations. Placements are made in
collaboration with the parents, the counselors, and the previous teachers of the students. .

Furthermore, the new course proposals reflect changes to the curriculum. Dr. Lee has
identified an important issue and one that 1s often discussed. Honors and advanced classes
have lots of homework beyond the classroom activities, yet not counted on the grade sheet.
The District has not integrated how that affects student grades. Having less homework does
not equal having lower expectations. Dr. Lee understood that was the school’s official
position. He believed there was justification for exploring the effect.

Dr. Lee asked if the school were willing to find out what faculty members actually believed
when asked the questions: Do you believe that students in the basic level courses are expected
to spend as much time at home preparing for this class as the students in the regular and
honors courses? Do you believe that the work ethic expected from basic level students meets
the same standards as the work ethics expect in the regular and honors courses? Is there a
possibility that less is expected of students in the basic level courses as a result of a lifelong
belief that these students are not able to work as hard to value hard work, to be able to
eventually learn at the same rate as the students in the regular and honors courses? He asked
if it were worth investigating to find out whether the claims made were true. Mr. Prale stated
that getting information from teachers is always valuable and the administration hears from
the faculty a great deal.

Dr. Millard encouraged Dr. Lee to put his ideas in writing and share them with Dr. Weninger
and the other Board of Education members. Dr. Millard expected students to put in more time
in order to be able to achieve, not less. Dr. Lee disagreed saying that his experience was that
they put in far less time and that was the District’s expectations.

Dr. Weninger asked Dr. Lee if he would accept not asking teachers about their expectations,
curriculum, and pedagogy but to ask if the curriculum is rigorous enough for all students. Dr.
Lee suggested starting by asking the faculty their impressions. He was not optimistic about
finding out the truth suddenly. Dr. Weninger agreed and noted that it was a theme that ran
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through the proposals but not explicitly stated.

In addition, Dr. Lee’s experience with ability grouping indicated that there were more
behavioral problems in basic level courses. He felt even more faculty members would agree
with that. When one looks at the behavioral problems that a teacher has to deal with, the
teacher has to do triage by devoting more time and effort to the behaviors that are most
destructive and to devote less time for those things considered minor by comparison. The
behaviors that might be dealt with in a regular or honors course are simply tolerated in a basic
course because teachers do not have the time to consequence the students. Thus, rudeness,
inappropriate language, etc., has to take a lower priority to things that are more serious such
as bullying, gross profanity, i.e., using the word “Nigger” in class. Time does not allow a
teacher of a basic course to address a rude tone of voice. It was his experience that there is an
erosion of behavioral expectations in the classes where behavior is a great problem and is so
because a teacher has to make choices as to how he/she spends his/her time. This results in
lower behavior expectations and an erosion of expectations in the lower level courses. - It is an
assumption that is worth testing.

Mr. Prale felt it was worthy of examination. Areas of the school have implemented the
Positive Behavior Intervention System (PBIS) to help teachers learn how to manage their
classrooms and reward appropriate behavior in intermittent fashion. Dr. Lee was concerned
about this aspect because he had been surprised at the correlation that was discovered six
months ago between behavior problems and grade point averages. Even a slight erosion of
behavioral expectations based on the District’s research shows that minor behavior issues
have an enormous impact on academics. The District has an obligation to look into it in more
depth.

Ms. Patchak-Layman asked if it were the District’s goal to make sure that basic and transition
students are the best in those classes or to have those students move to higher level classes. Is
the goal to get them to further their education with post secondary education? Do students
now in basic and transitional classes have the same options as the other students? One of the
goals of special education is to include students into the mainstream part of the school, both
socially and academically. To Ms. Patchak-Layman that was a universal goal or philosophy
and she hoped students not in special education still had these opportunities and goals. The
goals Dr. Lee expressed in academics and behaviors should go back to the main goal. They
would be important considerations to feed into this plan. The Board of Education needs to
discuss and come into agreement so that it can direct policy. Dr. Millard noted that the
District has written goals but perhaps the best approach would be for her to suggest
readdressing the goals. Ms. Patchak-Laayman noted that the Board of Education did not write
the goals, it responded to the goals. Dr. Millard noted that the Board of Education had the
right to alter the goals.

Ms. Patchak-Layman continued that sometimes one can reach policy by bringing the
discussion forward, e.g., possible ways that the question could be researched if that is the
guestion. One can arrive at things philosophically or take the specifics and move them up the
ladder to the broader issues of the Board. The philosophical issue by Dr. Lee is what is meant
and where the District should go with ability grouping, as it related to broader goals and laws
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that need to be followed. Dr. Weninger asked Ms. Patchak-Layman if there were something
she felt was missing from ability grouping. Ms. Patchak-Layman asked if it were the goal to
keep students in a tracked system. What is the best track provided or is the goal to say that
basic transition students should be part of the mainstream of the school and to provide a plan
for them to do so, i.e., college prep?

Ms. Fisher did not believe the school had a tracking system in that students were freely placed
in courses at all levels, depending on their placement in Math and English, etc. She asked if
that were Mr. Prale’s understanding of tracking. Mr. Prale would use the word tracking in
that there are two broad categories of courses, some allow for indexing of grades and some
not. In honors and AP classes there is a .01 index attached to the grade point average for the
purpose of determining a weighted grade point average and weighted grade point average
rank. However, students can select and opt into either level per their interest and their
abilities and per the request of their parents.

Dr. Weninger noted that this discussion needs to happen with any proposal regarding
achievement. The administration must know the Board of Education’s wish. Is it not to
provide support to all ability groups?

Ms. Fisher concurred with Dr. Millard about Board of Education members informing Dr.
Weninger of their desires in order for the information to be approved at the January meeting.
It would be a disservice to the superintendent not to do so. It was suggested that the Board of
Fducation members missing from this meeting be informed to do so. She also appreciated
receiving the written input and noted that it clearly showed that Dr. Weninger was talking to a
wide variety of groups. She asked for an update on the conversation with the members of the
SEA group.

Dr. Weninger reported that seven or eight parents and one community member, a former
parent and current taxpayer in the district, attended. Discussion ensued regarding transitional
level classes, the establishment of two additional ability groups (one between basic and
college prep and one between college prep and honors, which goes against virtually
everything high schools are doing nationally), repetitious versus substantive homework, a
summer program and internships, providing Special Education students with assistive
technology (laptops), as a matter of course, the relationship of co-curriculars to the academic
program and whether it should be considered “icing on the cake.” Perhaps the larger question
was what is learning and the nature of learning with regard to Special Education students.
How does the school address Special Education students who have difficulty learning in a
comprehensive, competitive high school? How does the school demonstrate that the students
have learned the material and how does the school change teaching in order to address
individual learning needs. Other concerns included reaching out to students, assessing
abilities, assessing expectations and level support in LRE, high expectations with students of
IEP and then so doing provide them, establish measurable goals, look at academic strategies
classes to see if they are being used to their full potential, are supports in place to keep
students connected to students by being responsive to their needs, e.g., counseling, tutoring,
support for faculty, assistive technology to every Special Education student.



Dr. Lee asked to what extent are students moving from the basic level to the regular or honors
level. It is important that the Board of Education see such data. Has there been a study on
how well students were doing who were making the transitions. Mr. Prale stated that the
school has not done a study of how many students transition between academic levels. It has
looked at some of the students who have moved up in English and Math and that has had
some success but also some students have struggled. Mr. Prale continued that every year a
section of basic student English courses is deleted at the start of second semester. Dr.
Weninger suggested that the District could seek that data using its present technology and
Microsoft Word could be used to track students, identifying those students to see if these
students moved. One of the proposals is to have transitional, basic level courses for some
‘freshmen and sophomores with the understanding there would be support for juniors and
seniors. However, the students must acquire the necessary skills in the first two years in order
to go to honors courses. That would be one way to raise the bar and set student achievement.
Dr. Lee wholeheartedly supported that suggestion and Dr. Weninger stated that it was already
in the plan.

Dr. Lee was more concerned about having a broad policy discussion rather than the school
just giving him the information. Dr. Millard noted that she was hearing more of a detailed
approach. Ms. Patchak-Layman offered that Dr. Lee could not have a policy discussion
without backup information. Ms. Patchak-Layman believes it the Board of Education’s
responsibility to determine what excellence means to the District and to come to the definition
with input from the community as to what the high school should define as excellence. That
is what the core needs to be doing; it should be the Board of Education’s work to determine
institutional excellence. Where the Board of Education wants the school to be 1s not the
administration’s responsibility, but rather a public discussion. Dr, Millard asked what form
that should take, e.g., Board meetings, committee meetings, a special task force. Ms.
Patchak-Layman felt everything was on the table. Dr. Millard continued that the mission
statement addresses that question. It talks about the full potential of every student. Is that not
excellence? Ms. Patchak-Layman stated what constitutes excellence may be all individual
statements that people consider as excellence and wrapped into a broader statement. The
District thinks that excellence is a school that sends all of its students to a four-year college.
There is a range of excellence for today and for the future. It is a conversation that the Board
of Education needs to initiative, direct, bring together so that it can be part of the goals/policy
of the District. The plan says this is an administrative activity, not a Board activity. Dr.
Weninger stated that the plan calls for the superintendent to establish a school and community
committee that would embark, over a six month period, on gathering together stakeholders to
get those ideas and bring them to the Board of Education for discussion to come up with a
definition. Ms. Patchak-Layman felt it was a Board of Education responsibility, not the
superintendent, and the Board of Education must take that initiative.

Dr. Millard asked that the policy book be reviewed to see if there were a policy regarding
excellence.

Mr. Prale felt the present discussion was helpful in that it address student experiences in
transitional classes; it could help the administration set priorities. If the Board of Education
wants an after school program, there are resources that have to be allocated to it and the Board
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of Education approve it. Dr. Weninger, too, appreciated the discussion.

Mr. Allen was concerned about the lack of time available to Board of Education members to
discuss tough issues and wondered if discussions were too difficult. Dr. Millard noted that it
was difficult to have these conversations during the day, as some of the Board of Education
members have regular jobs. Mr. Allen suggested scheduling a day, perhaps a Saturday, for a
more in-depth discussion. While other Committee members concurred, Dr. Lee stated that no
matter what was said the conversation would end at the January meeting. Dr. Millard stated
that the plan to have things in place by January came from the October Board of Education
meeting. If the Board of Education truly intends to deal with this on a global basis, there
should be no timetable.

Ms. Patchak-L.ayman felt there could be two sets of planning—immediate/short term, and
long-range direction of change. Because of the PSAE results, she felt the school had to make
some course direction for students. When the results were not as good as had been hoped, the
school needed to decided how to support not only the freshman but the seniors who only six
more months at OPRFHS. She expected the plan to have both short- and long-term ideas and
relate to the four grade levels at the school, as a beginning. There are short term things that
have to be done as things come forward on individual students. Dr. Millard stated that the
information should be brought by the administrators and it was not the Board of Education to
tell them what to do, She wanted the administration to tell her how the data would be
addressed.

Mr. Prale offered that when Board of Education members have made request for information,
whether it be data or topical, the administration responds to all of the Board of Education
members. There is information that the administration looks at daily, weekly. If the Board of
Education wanted an in-depth discussion, the administration could assist with that. If the
administration knows what the Board of Education wants, it can provide that information and
the conversation would be more helpful than the one just had. Mr. Allen agreed that would be
satisfying.

Dr. Weninger asked what the objective would be at the end of a special meeting. Mr. Allen
said it would be to hash out the issues brought up by Dr. Lee, e.g., what is the effect of race
on the achievement gap and what is the work toward solving that problem. How can the
Board of Education help? Mr. Allen wanted to fine tune the plan so that the school 1s
addressing some of these issues, e.g., race, class, economic issues. Through discussion more
information will be gained.

Ms. Fisher felt the same frustration about the time constraints and not getting to the more
important facts during meetings. She was also frustrated with the passing of the resolutions
and she had asked for a delay so that all Board of Education members could have that
discussion. She was still not clear on the resolution and the Board of Education’s number one
goal. A reporter from the Trapeze asked her what difference the resolution would make and
she had said that she did not know because there had been no time to discuss the impact. She
wanted to set aside time to discuss these issues and she liked Dr. Lee’s points on expectations
and behavioral standards; yet it is ironic that the Board of Education does not have time to
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explore these discussions. Dr. Millard reiterated that yet the Board of Education voted on the
resolutions without the discussion of the impact of them. Dr. Lee noted that he was able to
overlook the fact that Dr. Millard had been out of town because of the timeline; it was
necessary to deal with those issues at the risk of how Dr. Millard may have felt.

Dr. Millard said the Board of Education pushed for something quickly without having the
conversations to help the community and school understand its priority. It seemed that the
passage of the resolution was the goal, not the discussion. The Board of Education needs to
take heed. While Dr. Lee interpreted the January date as a deadline, Dr. Millard said it was a
timeline, not a deadline. The ultimate goal is to help reduce the differences of achievement.
The school is on a route to see and do those things on a timeline that is relatively expeditious,
but it does not have an arrival time. Ms, Patchak-Layman stated that there was a deadline
because a vote was scheduled for the January meeting.

Dr. Weninger clarified that his intent had always been to present the plan as a working
document; the Board of Education could approve what it wanted to do for the following year.
Dr. Weninger stated that last August, a Board of Education member demanded that the
administration arrive at an immediate plan in response to the PSAE scores; at the time
references were made about implementing a strategic plan. There was clearly a lack of
direction and agreement, so the administration embarked on a need/directive to come up with
a plan to raise student achievement. As it was proposed, it is a working document and the
administration will present a plan in January to move forward as to what the school will do in
2008. That does not preclude the Board of Education from saying what it would like to do.

Dr. Millard reiterated that she did not see this as a deadline, but a timeline. She did not
believe the Board of Education needed to vote on it. She thought of this plan as being fluid.
Dr. Lee asked if Dr. Millard felt Board of Education members should bring their concerns
about the plan to Dr. Weninger. Dr. Millard replied affirmatively as the superintendent, the
Board of Education’s employee, should have input on the directives.

At Dr. Weninger’s suggestion, the Instruction Committee members decided to continue the
discussion about setting additional time for the discussion of student achievement and
whether the administration should continue to proceed or extend the conversation beyond
January at the regular November Board of Education meeting.

Ms. Patchak-Layman asked how the District would discover information if the conversation is
continued. There are still goals to improve student achievement and how will those goals
continued to be measured? How will the plan be tied into that? Dr. Millard responded while
that would be part of the conversation in a workshop, she believed that the administrators did
that every day, individually and collectively, for the students. She considered that their top
priority every day.

Mr. Hunter applauded this discussion because he did not feel that the Board of Education had
talked enough about the basics. While he will not be available at the regular December Board
of Education meeting, the Board of Education owes it to the community and to the school to
have this conversation because if there is no cohesion between the administration and the
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faculty, it will be difficult to make it work.

Dr. Millard was unclear as to how the resolutions would affect the educational plan. Mr.
Allen did not believe that could be answered until further discussion had occurred. Dr. Lee
felt that to give the minority achievement gap the highest priority means for the Board of
Education itself and the administration to spend time discussing those specific issues as
opposed to the much broader issue of how they are going to help all students do better. From
his perspective, some things are done well and some things are done less well. To talk about
how to help all students means spending time in an unfocused way of dealing with the entire
spectrum of what the school does. He suggested spending time on things done less well. The
school is less adept at addressing the needs of the less performing students than the higher
performing students. Ms. Patchak-Layman concurred.

Dr. Millard noted that the resolution specifically mentioned Black and White; it does not talk
about the non-Black students who are not achieving. The way the gap resolution was passed
it is Black and White students in the discussion. Whites are underachieving, so does this
mean they will not get any advantage. Dr. Lee replied that those things were so intricately
intertwined that one cannot separate them and there is no point in trying to phrase things in
such a way that one thinks one can separate them. Dr. Millard asked if the resolution needed
to be rewritten.

Mr. Allen has always heard about the achievement gap between Black and White students.
There are not enough minorities to measure up to a separate subgroup. There is a group of
Black students who test significantly lower on standardized testing and it cannot be addressed
if there is no acknowledgement that it is racial. He knows this issue may not be politically
correct, but for this issue and at this time, there is an achievement gap.

Dr. Millard reiterated that there are other students who did not meet or exceed the state
standards, e.g., Special Education and Hispanic students. Having not been a part of the
conversation and from her eyes and perspective, the resolution offers a point of view that was
very questionable. She had no objection to dealing with race, but the fact that there is no
other reference as to the category of students; she is trying to figure out how this affects the
educational plan. Do Special Education students not need attention? She wanted clarification
as to Dr. Lee’s intent as to what was to guide and direct the plan. She would like to see the
Resolution wordsmithed so that it represents his intention. Perhaps her experiences and her
mind are not the same, but she would like the Board of Education to guide and direct beyond
the intent. She saw groups of students omitted from this resolution. She requested
clarification,

Dr. Lee did not believe this District has given adequate attention to those students regardless
of the race of the students whose academic achievement level is at the lowest end of the
spectrum. He regretted saying the following: If the District were 100% White, he believed
there would be general happiness with the spread of academic achievement levels, ignoring
the needs of the lowest achieving students; he was talking about the community as a whole.
He believes this issue has come up because the majority of the students in that position
happen to be Black and that there are a sufficient number of people in the community who are
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not satisfied to leave things status quo. He believes that the parents of those white students
who are at the lowest level of achievement should be happy that there are so many black
people around to raise concerns about this issue. In his opinion, it would not be addressed if
this were not the case. While uncomfortable saying so, he felt White people should be glad
that there are unhappy Black people who were not satisfied with the status quo. It is possible
to re-word these resolutions so that there was no mention of race, but it would be dishonest of
him to pretend that he is just looking out for the interest of students whose academic
achievement levels are lowest, because he feels the majority of them are black. He cannot
divorce that part of him from his job as a Board of Education member. To pretend to do so
would not be honest or productive. Dr. Millard did not object to race but she wanted a more
inclusive approach. She knows of a White neighbor with an underachieving student who feels
that the focus will be given to the Black underachievers; there are other people who will feel
that way also. Dr. Lee responded that the wording of the resolution also has another basis.
When he hears the expression the District ought to be concerned about the raising of
achievement level of everyone and using the analogy that a rising tide lifts all boats, that
analogy has a drawback that the rising tide lifts all of those boats who do not happen to be
chained to the bottom. So as the tide rises, they simply get swamped; a rising tide does not
lift all boats and he is talking about cutting the chains before the water comes into the boats.
Dr. Millard noted that while race is a huge factor in underachieving, it is not the only one.
Mr. Allen referenced the phrase at the end of the resolution where it talks about raising
achievement of Black students without lowering the academic achievement of any other
groups. Dr. Millard stated that she did not want to lower, but to raise achievement for all
students.

Dr. Lee stated that history shows the words “an emphasis on black achievement level” has
been used often over the last 20 to 30 years, but to no avail. Dr. Millard felt the tide turned
when the Board of Education hired the new superintendent; Dr. Weninger’s knows his
mission is to change that course.

Ms. Patchak-Layman felt this was wording to that emphasis. Dr. Millard reminded Ms.
Patchak-Layman that it had been her emphasis that it would be all students, e.g., Special
Education, etc. Ms. Patchak-Layman responded that the resolution 1s not exclusive to
everything on the table for the goals for the District, so it cannot be taken in isolation to what
is happening in the District, This is an emphasis to do what the District can, e.g.,
consideration, research, what is learned about students who are African-American and
whether the plans to be presented are representing that knowledge. Dr. Millard reiterated that
it was important to pass resolutions that accurately state what is meant. She hears something
different in the resolution.

Mr. Allen stated that the District is going to address this issue as it pertains fo race not to
denigrate or take away from other students, e.g., White or Special Education students. Dr.
Lee added that if the school proposes a tutoring program and one said that the Black students
would have the benefit of a tutor and the White students would not, it would not only be
ridiculous but illegal; yet some people are claiming that is what this resolution means. Board
of Education members should be given credit for being intelligent enough to know that would
be a stupid scenario because it is so illegal on the face of it. Some people are claiming that
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there would be sections in which only African-American students could enroll. That is illegal
and yet that is what the Board of Education is being accused of doing.

Dr. Weninger asked, administratively, what is the net effect of the resolutions. Dr. Lee
outlined several net effects.

D If the resolution had not been submitted in the first place, Board of Education
members would not have had such a conversation. The letters to the editor,
and editorial about the two resolutions, whether they passed or not, would not
have happened. The attention of this community with the extent to the
attention brought to this issue within the last six months has been greater than
ever before in the history of this District. He believed that to be important. For
him, part of the purpose has already been served. That was his chief goal
because that would be a passing thing which few people would remember.
Therefore, it needs a more lasting effect.

2) More time and attention to be given to the achievement levels of the lowest
achieving students. He cares more about that because he has a larger interest
in the achievement level of Black students. He has to recognize that and try to
behave i a fair way, in spite of that, just as he expects White people to behave
fairly in spite of the bias they have. Everyone has biases and must behave well
in spite of them, He expected the administration to spend more time and
attention on this issue than previously administrations have done; to gear
conversations more toward concrete action as opposed to what has been given
in the past 20 to 30 years, not just the past three years. He believes the District
is at a point of action, as opposed to polite chitchat.

Mr. Allen stated that all of the Board of Education members care about every student in the
building and they would not have supported the resolutions if they thought they would hurt
anyone. Dr. Weninger’s question needs further discussion.

Ms. Patchak-Layman felt one of the issues would be to make sure the District knows its
students, the African-American students, and what happens to them during the day. When
Iooking at best practices, focus on best practices for African-American students, making sure
those best practices have helped others achieve at schools in other parts of the country.

Ms. Fisher felt that the heart of this resolution states there should be a priority of one group of
students over another, instead of the student body as a whole being the priority. She felt it
was the heart of the superintendent’s question as to how the resolution will affect the District.
At the very least, before spending hours of discussion, the timeline issue should be
readdressed as to when the plan comes forward. She did not know if the conversations could
take place prior to the January Board of Education meeting, but she felt the Board of
Education was putting the superintendent in a “catch 227 position.

Literature Ms, Patchak-Layman has read states that there are keys to having good academic
experiences in schools. This school may not be working for minority students. When talking
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about the whole student body, she was not sure the idea of a traditional school was meeting
the needs of minority students. The District has pulled out the criteria as to what will work
better for minority students vs. traditional students. For her, that is why the plan is being put
forward.

It was the consensus of the Instruction Committee members that the Board of Education
members would discuss scheduling special meetings for the continued discussion of the plan
to raise student achievement and its timeline at its regular November Board of Education
meeting. Dr. Lee noted that had he known that the Board was able to relax the deadline, he
would have been more amenable to waiting on the resolutions.

Course Proposals

Ms. Hill provided a summary of the course proposals that would be provided to the Board of
Education for approval at its regular December meeting, with special note to the addition of
two sections of a Chinese language class.

While believing the addition of the Chinese class was a good thing, Ms. Patchak-Layman was
concerned about the static number of students taking foreign language and if there would be a
reduction in FTE in other divisions to pay for this. Ms. Hill felt that students who would take
this language would come from other areas of the language program and that would not
necessarily raise the number of FTE.

Ms. Patchak-Layman had questions involving course additions and whether they could
piggyback on other classes, e.g., the video gaming class. Ms. Hill responded that
Instructional Council was aware of the Board of Education’s comments and suggestions. The
video gaming class curriculum is not cast in stone and continues to be developed. There has
been a shift in the development and teachers are not opposed to asking students to create
games that have academic content and might do so. While this change is not in the course
proposal, it could be reflected in the syllabus. Ms. Patchak-Layman supported the video
gaming class if it included coordination of academic content areas.

It was the consensus of the majority of the Instruction Committee members to recommend
that the Board of Education approve the Course Proposals at its regular December Board of

Education meeting.

OPRFHS Opiniop Survey on School Community

It was the consensus of the Instruction Committee members to table the discussion regarding
the OPRFHS Opinions Survey on School Community until the next Instruction Committee
meeting.

Mr. Prale informed Ms. Patchak-Layman that the School Improvement Plan Commuttee
(composed of 30 people) had scheduled meetings for December 18 and January 24, 2007.
Discussion at the Instruction Committee meeting would occur in February and March. Each
parent group was asked for representation on the committee. Ms. Patchak-Layman felt these

12



were important discussions and interested community members should be able to listen to the
conversation at the meeting. She felt these should be open meetings. Mr. Prale noted that the
administration was following the guidelines of the State.

Adjournment

The committee adjourned at 10:31 a.m.
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OAK PARK and RIVER FOREST HIGH SCHOOL

DATE: January 16, 2008

TO: Board of Education Instruction Committee

FROM: Dale Craft, Summer School Director |

RE: Recommendations for 2008 Summer School Session

The Oak Park and River Forest High School’s 2008 Summer Session will begin on Wednesday,
June 11, 2008, and end on Friday, July 18, 2008. Three sessions will be offered each day with
the last session devoted to the summer musical. No school will be held on Thursday, July 3,
2008 and Friday, July 4, 2008. This calendar provides 26 days of instruction during the summer
session.

Attached are budgets from recent years and a projection for the coming summer. At this time, no
significant changes are planned for the summer course offerings. We will continue to offer a
wide selection of regular, elective, and remedial classes.

At this time, I am recommending an increase of $5.00 in the tuition cost for each section this
summer. This represents a 2.9% increase and will bring the tuition cost to $180.00 per session.
I am also recommending an increase of $50.00 in the compensation per section. This represents
a 2.2% increase and will bring the compensation to $2350.00 per section taught.




2008 SUMMER SCHOOL PROJECTIONS
Year 2004 2005 2006 2007 2008
Projections
Number of Paid Registrations
1781 T 1683 1767 1630 1650
Number of Students
1217 1202 1168 1175
Tuition Cost
$150 $165 $170 $175 $180*
Teacher Salaries
$2,100 $2,150 $2,250 $2,300 $2350%
Number of Sections
102 97 80 85.5 87
* - Recommended
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OAK PARK and RIVER FOREST HIGH SCHOOL

DATE: January 11, 2008
TO: Board of Education
FROM: Philip Prale

At recent meetings, members of the Board of Education have inquired about the general patterns of
achievement at the high school. This short report provides some information regarding grade
distribution as of the end of the first quarter of this school year. Additional information regarding
success streams for African American students in the area of math and reading has also been explored
with some detail. In the past, the Board of Education has requested data sets as well as summaries of
data analysis and both have been provided here. These charts are provided to the Board as an
overview of achievement patterns at the high school.

The first set of charts show the general achievement patterns for students. Titled Means
HonAPAttemptYN = N and Means HonAPAttemptYN =Y (pages 2 through 5) these charts, and in
particular the ANOVA tables that follow each chart, map the statistical significance of the course
taking patterns for all students.

The next charts (pages 6 and 7) show cross tabulations of students attempting honors classes by race
and gender. These charts show raw numbers and percentages of students attempting honors classes
within the total number of students and within disaggregated groups. Again, the rate disparity between
African American students and white students is apparent. The next set of charts (pages 8§ through 10)
show the success fractions (the number of A and B grades earned divided by the number of attempts)
disaggregated by race and gender.

Additionally, we reviewed a small set of thirty African American students, current juniors (Class of
20093, identified as successful in math and/or reading outcomes as measured by attaining college
readiness benchmarks on a practice ACT exam given in the spring of 2007. Some of these students
were referenced in previous Instruction Committee meetings. Twenty-seven of these students have
current schedules in the student information system. Looking at this group of students, seventeen
reached college readiness benchmarks by the end of sophomore year. All of those seventeen students
are enrolled in the honors junior English course and fourteen of the seventeen are enrolled i an honors
math course. The correlation between access to and participation in a rich and rigorous curriculum and
success on the JACT 1s powerful. For the remaining ten students for whom we have schedules, six are
enrolled in honors English, but only one is enrolled in honors math; four are enrolled in college-
algebra trig, and five are enrolled in advanced algebra. This information about the courses and
experiences of a set of successful African American students reinforces the importance of providing
opportunities for developing curriculum and programs that provide access fo and participation in a rich
and rigorous curriculum.

Office of Curriculum & Instruction ~ Room 372A
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OAK PARK AND RIVER FOREST HIGH SCHOOL
MEMORANDUM

To: Board of Education Instruction Comunittee
From Amy Hill

Date: Decemiber 13, 2007

Re: Spring 2007 Student Opinion Survey

On April 4, 2007 we administered an opinion survey to 2004 OPRFHS freshmen, sophomores, and
seniors during a special administrative period, while juniors simultaneously registered for the ACT
portion of the 2007 Prairie State Achievement Exam. The survey was the outgrowth of two
developments during the fall of 2006; a professional development focus on improving civility in the
hallways and classrooms at OPRFHS, and the planning for an all-school institute day to mciude all
students and staff, While the survey was prompted by the staff discussions, the student planners on the
ali-school institute day committee embraced the notion of administering a student survey in advance of
the institute day as a way to provide a focus for the day’s activities, A diverse student group generated
the ideas for the survey items during one of the institute day planning sessions. As the adminisirator
wha led the planning committee, | developed the students’ ideas into statements and developed the
format of the survey, We reviewed and revised the statements; we asked the Building Administrative
Team and Instructional Council for input; and we finalized the survey with 67 items, including
demographic questions.

* The survey is aftached to this memo; [ have also attached hard copies of the PowerPoint presentation I
and several students made to the full faculty during the September 7 Staff Development day and to the
Citizens’ Council at its Novernber 8 meeting.



GPRFHS OPINION SURVEY ON SCHOOL COMMUNITY

Over the course of this school year, the faculty and staff have spent several hours talking together
about the ways we all interact within sur school building. We have discussed hallway and classroom
behaviors that may cause tension and undermine the sense of community in our school. We want to
know more about students’ views. This survey attempts to measure student opinion about some issues
that may interfere with students’ sense of community here at school. The survey items were developed
with much input from a racially/ethnically diverse group of students in grades 10-12,

The survey is intended to be anonymious. Please read each statement carefully and answer honestly,
{ise the Scantren sheet to record your answers. Survey results will be shared with students later this

month.

PART L Listed below are a number of concerns about community and civility at OPRFHS. You are asked to
consider the frequency of the issue (how often does it happen?) and/or the importance of the issue (how
much does it matter?). Fill in the letter for each statement that most closely describes your opinion of the

issue,

1. Rate the Frequency: Students pushing one another in hallways during passing periods
A} A rare occurTence
B) An occasional occurrence
C) A common occurrence

2. Rate the Importance: Students pushing one another in hallways during passing periods
A) Not a problem
B) A minor problem
C) A moderate problem
D) A major problem ’

3. Rate the Frequency: Student use of profanity at OPRF
A) A rare occurrence
B) An occasienal occurrence
C) A common occurrence

4. Rate the Importance: Student use of profanity at OPRF
A) Not a problem
B) A minor problem
C) - A moderate problem
D) A major problem

Rate the Frequency: Student use of insulting language at OPRF
A) A rare oceurrence
B) An occasional occurrence
) A common gccurrence

[

6. Rate the Importance: Student use of insulting languageat OPRF
A) Notaproblem
B) A minor problem
C) A moderate problem
DY A major problem



10.

it

12,

13.

i4.

15,

Rate the Frequency: Adult use of profanity at OPRF
A) A rare ocourrence
B} An occasional occurrence
C) A common occurrence

Rate the Importance: Adult use of profanity at OPRF
A) Not a problem
B) A minor problem
C) A moderate problem
D) A major problem

Rate the Frequency: Adult use of insulting language at OPRF
A) A rare ptourrence
B) An occasional occurrence
3} A common bceurrence

Rate the Importance: Adult use of insuiting language at OPRF
A} Not a problem
B) A minor problem
C) A moderate problem
D) A major problem

Rate the Frequency: OPRF coaches’ use of profanity during practices/games
A) A rare ocourrence
B} An occasional occurrence
C) A commmon GCCRIrence

Rate the Importance: OPRF coaches’ use of profanity during practices/games
A) Nota problem
R) A minor probiem
C) A moderate problem
D) A major problem

Rate the Frequency: OPRF teachers complaining about students in front of other students
A) A rare ocourrence S
B} An occasional occurrence
C) A common OCCUITEnce

Rate the Importance: OFRF teachers complaining about students in front of other students
A} Not a problem
B} A minor problem
C) A mederate probiem
D} A major problem

Rate the Frequency: Failure to teach the history, heritage, and contributions of racial and ethnic
minority groups

A} A rare occumrence

B} An occasional ocourrence

C) A commen 0CCUrTENce



16,

17.

18,

19.

20,

21

22,

23

24,

Rate the Importance: Failure to teach the histary, heritage, and contributions of racial and ethnic

mingrity groups
A) Not a problem
B} A nunor problem
C) A moderate problem
D) A major problem-

Rate the Frequency: OPRF students choosing fo sit in racially segregated groups in the lunchrooms

A) A rare occurrence
B) An occasional ocourrence
C) A common ocourrence

Rate the Importance: OPRF students choosing to sit in racially segregated groups in the

linchrooms
A) Not a problem
B} A minor problem
C) A moderate problem
D)} A major problem

Rate the Frequency: Students’ public displays of affection in hallways at OPRF
A) A rare poourrence
B) An occasional occurrence
) A common occurrences

Rate the Importance: Students’ public displays of affection in haliways at OPRF
A} Mot aproblem ‘
B) A minor problem
C) A moderate probiem
D} A major problem

Rate the Frequency: Lack of respect from student to student at OPRFE
A} A rare ocourrence
B) An occasional occurrence
C) A common occurrence

Rate the Importance: Lack of respect from student to student at OPRF
A) Not a problem
B) A minor problem
C) A moderate problem
D) A major problem

Rate the Frequency: Lack of respect from student to aduit at OPRF
A) A rare cccurrence : ‘
B) An occasicnal occurrence
C) A common ocourrence

Rate the fmportance: Lack of respect from student to adult at OPRF
A) Nota problem
B) A minor problem
C) A moderate problem
) A masor problem



25.

26.

27.

28.

25,

30,

3L

32

i3,

Rate the Frequeney: Lack of respect from adult to student at OPR¥
A) A rare ocourrence
B) Axn occasional occurrence
) A cenunon ococurience

Rate the Importance; Lack of respect from adult to student at OPRF
A) Not a problem
B) A minor problem
C) A moderate problem
D)} A major probiem

Rate the Frequency: Prejudice/discrimination among students at OPRF
A) Acrare ocourrence
B) An occasional occurrence
C) A common occurrence

Rate the Importance: Prejudice/discrimination among students at OPRF
A) Not a problem
B) A minor problem
) A moderate problem
D) A major problem

Rate the Frequency: Prejudice/discrimination among adults at OPRF
A) A rare oocourrence
B) An occasional occurrence
C) A common occurrence

Rate the Importance: Prejudice/discrimination among adulis at OPRF
Ay Not a problem
B) A minor problem
C) A moderate problem
D) A major problem

Rate the Importance: Inconsistent enforcement of school “bag it” policy
A) Not a problem
B) A minor problem
C) A moderate probiem
D) A major problem

Rate the Importance: Inconsistent practices regarding tardiness
A} Not a problemn
B} A minor problem
C} A moderate problem
D) A major problem

Rate the Importance: Inconsistent enforcement of unexcused absence policy
A} Not a problem
B) A nunor problem
C) A moderate problem
D} A major problem



34

35.

36.

37

38,

38,

40

41,

42.

Rate the Importance: Inconsistent practices regarding hatiway passes
A} Not a problem
B) A minor problem
C} A moderate problem
D) A major problem

Rate the Frequency: Harassment of one student by one or more students at OPRF
A} A rare ccoumiTence
B) An occasional occurrence
C) A common ccourrence

Rate the Importance: Harassment of one student by one ar more students at OPRF
A) Not & problem
B} A minor problem
C) A moderate problem
D) A major problem

Rate the Frequency: Adults intervening to stop harassment at OFRF
A) A rare ocourrence
B} An occasional occurrence
C) A common ooTurence

Rate the Importance: Failure of adults to intervene to stop harassment at OPRF
A) Not a problem
B) A minor problem
C) A moderate problem
D) A major problem

Rate the Fregquency: Students intervening to stop harassment at OPRF
A} A rare occurrence
B} An ocecasional occurrence
) A common ccewrence

Rate the Importance: Failure of students to intervene to stop harassment at OPRF
A) Not a problem
B) A minor problem
C) A moderate problem
) A major problem

Rate the Frequency: Use of the word “ghetto” at OPRF to describe people or things
A} A rare occurrence
B) An occasional occurrence
C) A common oceurrence

Rate the Importance: Use of the word “ghetto” at OPRF to describe peopie or things
A) Not a probiem
B) A minor problem
C) A moderate problem
D} A major problem



43.

44,

45,

46,

47,

48,

49,

50,

51,

Rate the Frequency: Use of the word “gay” at OPRF to iusult someone or something
A) A rare cccurrence
B) An occasional occurrence
C) A common occurrence

Rate the Impertance: Use of the word “gay” at OPRF to insult someone or something
A) Not a problem
B) A minor problem
C) A moderate problem
D) A major problem

Rate the Frequency: Use of the word “retarded” at OPRY to insult someone or something
A) A rare occurrence
B) An occasional occurrence
C} A common occurrence

Rate the Importance: Use of the word “retarded” at OPRF to insult someone or something
A} A mimor problem
B) A moderate problem
) A major problem

Rate the Frequency: Use of the N-word by African American students at OPRF
A) A rare occurrence
B) An occasional occurrence
C) A common occurrence

Rate the Importance: Use of the N-word by African American students at OPRF
A) Not a probiem
B) A minor problem
) A moderate problem
D) A major problem

Rate the Frequency: Use of the N-word by white students a: OPRF
A} A rare occurrence
B} An occasional ocourrence
C} A common occurtence

Rate the Importance: Use of the N-word by white students at OPRF
A} Not 2 problem
B) A minor problem
) A moderate problem
D} A major problem

Rate the Frequency: Use of racial/ethnic sturs at OPRF
A} Arare occurrence
B) An occasional cccurrence
Cy A commeon occurrence



52.

53

54.

55,

57.

58.

59.

a0.

Rate the Importance: Use of racial/ethmic slurs at OPRF
A) Not a problem
B) A minor problem
C) A moderate problem
D) A major problem

Rate the Frequency: Stercotyping at OPRF based upon a person’s race or ethnicity
A) A rare OCCUITENCE
B) An occasional eccurrence
) A common OCCUIrence

Rate the Importance: Stereotyping at OPRF based upon a-person’s race or ethnicity
A) Not 2 problem
B) A minor probiem
() A moderate problem
D) A major problem

Rate the Frequency: Stereotyping at OPRF based upon a person’s appearance
A) A rare OCCUITENCE
B) An occasional oceurrence
Cy A common occurTence

_ Rate the Importance: Stereotyping at OPRF based upon a person’s appearance

A) Not a problem

B} A minor problem

C) A moderate problem
D) A major problem

Rate the Freguency: White students having advantages at OPRF because of their skin color

A) A rare occurrence
B} An occasional oceurrence
C) A common OCCUITENCe

Rate the Importance: White students having advantages at OPRF because of their skin color

A) Not a problem

B) A minor probiem

) A moderate problem
D) A major problem

Rate the Frequency: Students of color having advantages at OPRF because of their skin color

A) A rare ocourrence
B} An occasional occurrence
C) A common OCCUITEnce

Rate the Importance: Students of color having advantages at OPR¥ because of their skin color

A) Notaproblem

B} A miner problem

C) A moderate problem
D) A major problem



61. Rate the Importance: Lack of opportunity at OPRF for honors and non-honors students to get to
know one another
A) Not a problem
B) A nunor problem
C) A moderate problem
I3} A major problem

62. Rate the Importance: Academic leveis (honors, non-honors, efc ) that create two segregated schools
within OPRF _
A} Not a problem
B) A minor problem
C) A moderate problem
D} A major probiem

63. Indicate your grade level:
A) Freshman
B) Sophomore
C) Senior

64. Indicate your sex:
A) Female
B) Male

ANSWER EITHER 65 OR 66—NOT BOTH

65, Indicate your race/ethnicity:
A) White/European American
B) Black/African American/African
) Native American
D} Asian American/Facific Islander
E) Hispanic/Latin American

OR

66, Indicate your race/ethnicity:
A) Multiracial/Multiethnic

67. Indicate your sexual orientatron:
A) Heterosexual
B} Homosexual
C) Bisexual
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Student Presenters
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laura Troyer-Joy, Junior




Purpose of the survey

m Prompied by cross-divisional civility discussions and
follow-up conversations among PDC

B Root questions:

® What are students’ concems about our school
climate/communicy?

® To what extent do student and staff concerns coincide?

s How might a student survey inform our efforts to improve
school climate / community?

Survey development/administration

» 35 distinct items generated by diverse group of
students involved in planning all-school institute

® Administered to freshmen, sophomores, and
semuiors present on April 4, 2007

m 2004 students participated




Participant Demographics
(Self-reported)

¥ Gender #®  Grade Lovel
e 1006 girs B 574 senfoss
® 060 boys & 712 sophomores -

& 759 freshmen
& Race/ethmcity
® 1095 White

443 African Amencan

Sexual Coentation
® 1781 heterosexusl

T ; w 42 homosexual
26 Natrve American ¢

-3
=
w83 Astan/Pacific Islander
®

99 Flispanic

# 61 hisexual

m 303 Multisnoml/ Muldethnic

Survey Format

Ttems written as statements; most appc-:ared twice:
® Students were first asked to rate the frequency of an
event:

a) Rare by Orccasional ¢y Common

® Students then asked to rate the importance of an
event:
a) Not a problem b} Minor problem

¢y Moderate problem d) Major problem




Format allowed comparisons of
frequency/importance

» Ttems with corresponding frequency/
importance ratings:

m Adult use of profanity: relatively low frequency,
relatvely low mportance

» Student use of insulting language: relatively high

K

frequency, relatively high importance

Some interesting combinations of
frequency /importance ratings

W Issues rated relatively high for frequency but
relatively low for importance:

® Student use of profanity (80% rated common; 66%
rated minor problem or not a problemy)

® Student public displays of affection (59% rated
commony, 77% rated minor problem or nota
problens)




Students’ primary concerns

based upon ratings of “importance”

m Lingering prejudice and discrimination

» Disrespect among students

Prejudice and Discrimination

Top issues, based upon combined “moderate problem”
and “major problem” responses™

Stereotyping on the basis of race/ethnicity (59%)

Stereotyping on the basis of appearance (59%)
Prejudice/ discrimination among students (53%)

Uise of racial/ethnic slurs at OPRE (519%)

White students having advantages because of their skin
color (51%)

"Values are for the aggregate; sume ssues appear when data are

disaggregated




Race/ethnicity as a factor in student responses
% of students choosing moderate ot major

African
Issue White Amencan Hispanic
 Use of “Gay” as msult 63% 55% 57%
% White students’ advantages  45% 66% 50%
® “Gheito™ as an adjective 25% 45% 24%,
#® Failure to teach history, 259 48% 38%%
contributons of minonly groups
& Lack of respect adult o 38% 52% 44%%
student
m lnconsistencies re “bag:t”  15% 32% 2%

Race as a factor in student responses

m Use of “N-word” by White students
® (62.5% of African American students rated it a
moderate or major problem, compared to 43% of
White students
® 13% of African Americans and 3% of Whites rated
it Ccornmon
® Use of “N-word” by African-American students
m 57.6% of White students rated it moderate or major,
compared to 46.2% of African American students
# Roughly % of each group rated it common




Gender as a factor in student responses

Girls’ combined moderate/major responses were higher

than boys’ responses on most issues

Issue (airls Bovs

“Gay” as an insult T2% 45%

Stereotyping/appearance 68% 49%

Sterectyping/ race-ethnicity 67% 0%

Student insulting language 61% 4454

Harrase. student-to-student 58% AR
In Sum:

¥ African American students and female students
were more likely to perceive the survey items as
important problems, compared to the general
student body and to male students, respectively,

m Disaggregated responses indicate that out
students’ perceptions and/ot experiences differ
on the basis of gender, race/ethnicity, and/or
sexual orientation.




Second Area of Concern:
(DIS)R-E-S-P-E-C-T

w Top issues, based upon combined moderate/major
17(351{)01}5(:351
# Use of the word “gay” as an insult (39%)
w Lack of respect from student to adult (53%)
® Student use of insulting language (52%)
w Harrassment from one smdeat to another (31%)

® Lack of respect from student to student (31%)

® Responses on these items varied less by race/ethnicity
than by gender and /or sexual orentation

Extent of overlap between student
and staff concerns:

w Caveat: Staff responses were not quantified
u General agreement about issues of disrespect:
5 Student-to-student
¥ Stadent-to-adult
¥ Insulting language among students
m Specific language concerns:
® “Gay” as Insult
® N-word
® “Retarded” as msult




Implications for School Climate
Improvement

Start where success is most likely——where staff
and student concerns coincide: respect

Items of high importance for staff and low
importance for students (e.g. student use of
profanity) will require strategic and systemic
instruction

Address prctﬁudice/discriménﬂdo n as distinct
issues within the broader context of respect

Steps We’re Taking Now

School-wide focus on improving school climate, from
PDC up to BolZ
Increased adult presence in hallways

¥ Supervisory

® Block Clubs

Tncreased potential for positive teacher-student
interaction via study hall and tutoting supervisoties
New student club, Young Visionaries
& Pilot P.B.IS. programs for transitons-level frosh and
On-Campus students

9



January 16, 2008
TO: The Superintendent
FROM: The Director of Assessment and Research

SUBJECT: Assignment of Textbooks for Review

The following textbook will be assigned to a member of the Board of Education for review prior to the
February 2008 meeting of the Board of Education.

From the History Division:
Title: America: Past and Present, Revised Seventh Edition, AP Edition
Author: Divine, Robert A., T.H. Breen, Geroge M. Fredrickson, R. Hal Williams, Arnela J.
Gross, H'W. Brands
Publisher: Pearson Longman
Copyright: 2005
ISBN: 032124380-3

ACTION: TEXTBOOK ASSIGNMENT



OAK PARK AND RIVER FOREST HIGH SCHOOL
TEXTBOOK ADOPTION FORM

Division: History Course Name(s): American History Aciva;}ce_d Placement
Course Code(s):
Grade Leve! of Course:

CHECK APPROPRIATE BOX Core Text D Supplementary Text

(A copy of the proposed text must accompany this form.)

Title: America Past and Present

Author(s); Divine, Breen, Fredrickson, etc.

Pearson Longman

Publisher;

. o th 032124380~3
Copyright Year: 2005 Edition: ! ISBN #:
Type of Cover:  mard OPRFHS Bookstore Cost to Student: $120.00

Please complete the appropriate portion below. If text replaces a book, please provide a copy of the current text.

Text replaces the following book: Textis in addition to the following book(s) also used in this course:
Title: The American People Title: Title:

Publisher: Pearson Longman Publisher: Publisher:

Year of Adoption; 2004 Year of Adoption: Year of Adoption:
OPRFHS Bookstore Cost: $106. 85 OPRFHS Bookstore Cost: § OPRFHS Bookstore Cost: §

QUALITIES OF PROPOSED TEXT
{Completion of this entire section is mandatory. Attach additional sheets if needed.)

Readability Score: 12,0 (See reverse for instructions.)
Please Attach Reading Level Documentation,

Positive Qualities of the Proposed Text:

More current and organized sections to enhance teaching students.

Evidence of Title IX and Cultural Pluralism:

Well written to comply with Advanced Placement American History durriculum,

ENBORSEMENTS

{Signatures are required prior to submission to the Director of Instmctmn ﬂ(é

‘%1}1 ision Cyuricuiuny/Texth Y wcum? -ommyj t(,e f ,)Zf 3(’ £_A /(/('.52\
il QV\

fi

s/
Division Head: m {" m Date: 12/21/07
- ] ,
Director of Instruction: __¢ jéﬁké{fw Q,( }\7[:’ Date:  / / il / ¢ S’
i {

Board of Education Reviewer: Date:

Date of Approval by Board of Education:

Revised 02/10/05



In the midst of the Louisiana controversy, Jefferson dispatched a secret message to
Congress requesting $2500 for the exploration of the Far West (January 1803). How
closely this decision was connected to the Paris negotiations is not clear. Whatever the
case may have been, the president asked his talented private secretary, Meriwether Lewis,
to discover whether the Missourt River “may offer the most direct & practicable water
communication across this continent for the purposes of commerce.” The president also
regarded the expedition as a wonderful opportunity to collect precise data about flora and
fauna. He personally instructed Lewis in the latest techniques of scientific observation.
While preparing for this great adventure, Lewis’s second in command, William Clark,
assumed such a prominent role that the effort became known as the Lewis and Clark
Expedition. The effort owed much of its success to a young Shoshoni woman known as
Sacagawea. She served as a translator and helped persuade suspicious Native Americans
that the explorers meant no harm. As Clark explained, “A woman with a party of men is
a token of peace.”

The exploring party set out from St. Louis in May 1804, and after barely surviving
crossing the snow-covered Rocky Mountains, with their food supply running dangerously
low, the Americans reached the Pacific Ocean in November 1805, The group returned
safely the following September. The results of the expedition not only fulfilled
Jefferson’s scientific expectations but also reaffirmed his faith in the future economic
prosperity of the United States,

Mining was the first important magnet to attract peopie to the West. Many hoped to
“strike it rich” in gold and silver, but at least half the newcomers had no intention of
working in the mines. Instead, they provided food, clothing, and services to the
thousands of miners. Leland Stanford and Collis P. Huntington, who later built the
Central Pacific railroad, set up a general store in Sacramento where they sold shovels and
supplies. Stephen J. Field, later a prominent justice of the U.S. Supreme Court, followed
the Gold Rush to California to Practice law.

In 1859, fresh strikes were made near Pikes Peak in Colorado and in the Carson River
Valley of Nevada. News of both discoveries set off wild migrations—100,00 miners
were in Pikes Peak country by June 1859. The gold there quickly played out, but the
Nevada find uncovered a thick bluish black ore that was almost pure silver and gold. A
quick-witted drifter named Henry T.P. Comstock talked his way into partnership in the
claim, and word of the Comstock Lode—with ore worth $3,876 a ton-—flashed over the
mountains.

“Cultural diversity probably accelerated more in the 1980s than any other decade,” noted
demographer Carl Haub. The influx of people from all around the world, not just from -
Europe, had profound implications for American Culture. Traditionally, the favorite
American self-image was the melting pot, the title of Israel Zangwill’s play written in
1908, at the height of European immigration into the nation. “America is God’s crucible,
the great Melting-Pot where all the races of Europe are melting and reforming,” one of
his characters proclaimed. “Germans and Frenchmen, Irishmen and Englishmen, Jews
and Russians—into the Crucible with you all! God is making the American?”



Horace Kallen, one of the early critics of Zangwill’s melting pot analogy, offered the
most appealing image of the nation’s diverse heritage. He likened the United States to a
symphony orchestra, in which each nationality and ethnic group contributed its “own
specific timbre and tonality” to create “a multiplicity in a unity, an orchestration of
mankind.” As Americans wrestle with the continuing dilemma embodied in the national
motto, E pluribus unum, the image of a great symphony in which all groups blend
harmoniously offers a way to balance the pride individuals find in ethnic identity with the
need for national unity.
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