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STUDENT BEHAVIORAL INTERVENTIONS WITHIN
SANTA ROSA CITY SCHOOLS

April 17, 2013

ISSUE

Staff will present a review of positive student behavioral interventions at the K-12 level and
make possible recommendations to the School Board for future implementation. We will also
have a brief demonstration and explanation of Restorative Justice by the staff of Restorative
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DISCUSSION

In September 2012, Superintendent Shiels asked George Valenzuela to create a task force of
school administrators with respect to positive student behavioral interventions. As such, we have
created a working group of the following members: George R. Valenzuela (CWA); Jason Lea
(HSMS); Linsey Gannon (LCMS), Tim Zalunardo (PHS), Alan Nealley (SRHS); Kelley Dillon
(Steele Lane), Elizabeth Evans (SR Arts Charter). Kathy Coker (SRMS) and Cindy Benzerara
(CWA).

1. California State Legislature

On January 1, 2013, the State Legislature adopted additional language to Ed Code Section
48900.5 with respect to student suspensions to provide a more in-depth list of “other means of
correction.” Such as a conference between school personnel, the parents and the student, referral
to certificated school personnel for counseling; referral to a Student Study Team (SST); referral
for an assessment pursuant to the Individuals with Disabilities Education Act (IDEA); enroliment
in an anger management group; student participation in a restorative justice program,
development of a Behavior Support Plan (BSP); after school programs to manage behavior
issues; and community service

As a result of the new legislation, SRCS needs to look closely at its suspensions and expulsions,
district wide, to ensure that students are given “other means of correction” prior to receiving an
out of school suspension and/or referral to an expulsion hearing panel. In addition the creation
of suspension and diversion programs is a positive approach to student discipline within the
District.  Due to fewer out of schools suspensions, students will be in class more, thereby
increasing their learning and academic achievement. Moreover, SRCS will reap ADA (Average
Daily Attendance) costs savings, and the culture of our schools could become more cohesive,
caring and positive for our students.

PBIS (Positive Behavior Interventions and Support)

PBIS is an “approach to combating school violence and misbehavior that has demonstrated
positive results in research. More than 13,000 schools nationwide have adopted PBIS, making it
one of the most widely used positive behavior support initiatives in the nation.”

PBIS is not a packaged curriculum but rather a multi-tiered approach to school discipline. “The
primary tier of prevention consists of defining and teaching behavior expectations, regarding
positive behavior, providing a continuum of possible consequences for problem, behavior, and
collecting data for decision-making purposes. The secondary tier of prevention is designed for
students who are at-risk for behavior problems or displaying early signs of behavior problems; it
consists of targeted interventions that are consistent with school wide behavioral expectations.
The third tier of prevention is implemented to support children with more serious behavior
problems; it includes more intense individualized intervention, often with family or community
involvement, as guided by a functional behavioral assessment.” (Source: NVUSD website)

4/17/13 2 Discussion Item: D-1



Item: D-1

Restorative Justice Approach

Focused on getting offenders and victims to talk about their feelings, to address what they were
thinking when the incident occurred, and to work together on what could make this “as right as
possible.”

The idea is to help students develop a greater sense of integrity, decision making skills and life
skills through peer to peer interactions.

Punitive Restorative

Only deal with the wrongdoer Include those who are affected by the incident in the response

Focus on what rule was broken Understand how people were affected and what harms occurred
Punish the wrongdoer Agree on actions to make things right

Exclude wrongdoers through Find what actions can be taken to repair harms and get right with the
suspension, expulsion, etc. community

2. Santa Rosa City Schools Disciplinary Hearings Data: 2003 through 2013:

SRCS averages about 184 involuntary transfer meetings per year, over the past ten years. These
meetings called ARPC (Administrative Review and Placement Committee) are a way to move a
student to a new campus, in lieu of expelling that student for a violation of the California
Education Code.

Similarly, the District uses the expulsion hearing process to refer students to a hearing. Although
the average of 258 expulsion hearing referrals to Child Welfare and Attendance (CWA) occur on
an annual basis, not all cases are resolved with expulsion from the District.

School Year # ARPC Cases # Expulsion Cases
Referred to CWA Referred to CWA

2003-2004 111 316

2004-2005 81 313

2005-2006 99 331

2006-2007 122 313

2007-2008 141 256

2008-2009 127 200

2009-2010 112 222

2010-2011 145 212

2011-2012 60 263

2012-2013 55 154

TOTALS 1,846 2,580

AVG Per Year 184 258
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According to the California Education Code Section 48915 (c), there are only five student
offenses that warrant a referral to a District Expulsion Hearing:

Possessing, selling, or otherwise furnishing a firearm

1)

(2) Brandishing a knife at another person
(3) Unlawfully selling a controlled substance
4)
(5

Committing or attempting to commit a sexual assault

Possession of an explosive

2011/2012 School Year
Mandatory Expulsion Hearing Referral

Permissive Expulsion Hearing Referral

v

Mandatory 10 4%
Permissive 253 96%
TOTAL REFERRALS 263 100%
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SRCS Data on the 11/12 school year (grades 7-12 only):

e 263 expulsion hearing referrals to CWA

e 51 female students; 212 male students

e 127 Hispanic/Latino students; 56 white students, 18 black students; 14 native American

students; 41 students multiple race

e 2 stipulated expulsions
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e 45 stipulated suspended expulsions

e 104 expulsions by panel

e 5 expulsion cases lessened to suspended expulsions by Board

e 68 suspended expulsions by panel

e Total Expelled=106

e Total Suspended Expulsion=118

e Totals=224 expulsion and suspended expulsion cases

e 11/12 school year out of suspensions (k-12) = 9,798 (missed days of instruction)

California Department of Education (CDE) Data
2010-2011 School Year

School District # of Students | # of Expulsions | # of Suspensions
(out of school)
Petaluma Elementary School District 2,178 0 92
San Rafael City High School District 2,089 19 372
San Rafael City Elementary School District 4,002 5 229
Windsor Unified School District 5,315 2 398
Petaluma Joint Union High School District 5,343 46 587
Santa Rosa City High School District 11,379 206 4,587
Napa Valley Unified School District 17,864 24 3,352
Fairfield-Suisun Unified District 21,588 130 3,352
Bakersfield City School District 27,590 106 7,137
San Jose Unified School District 32,980 90 3,484
Stockton Unified School District 38,233 178 7,267
Oakland Unified School District 46,207 86 5,591
Sacramento City Unified 47,355 15 7,476
San Francisco Unified School District 54,929 33 2,802
Sonoma County At Large 68,782 377 9,391
Fresno Unified School District 74,575 493 14,653
San Diego Unified School District 131,433 256 12,517
Los Angeles Unified School District 669,495 72 14,653
The State of California 6,174,717 18,649 700,884

** In 11/12 School Year, SRCS suspended students out of school for 9,798 days. This was a
loss in revenue for these absences in the amount of $350,000.

*Office of Civil Rights Data-California Schools 09/10 School Year

-428,000 students in grades K-12 were suspended one or more times
-765,000 out of school suspensions
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** |f school sites made a concerted effort to suspend for fewer days out of school, and many
students were not on an extended suspension facing expulsion from the District, there could
be revenue brought back into the District to help fund suspension diversion and expulsion
diversion programs.

% Reduction out of school SRCS out of school Possible Cost Savings to the
suspensions suspensions District

10% 8,818 $35,000

20% 7,838 $70,000

30% 6,858 $105,000

40% 5,878 $140,000

50% 4,899 $175,000

3. Issues to Be Resolved

1-Reduce out of school suspensions grades K-12-(alternatives to suspension)
2-Keep kids in school

3-Have kids be accountable for behavior

4-Re-teach appropriate behavior (i.e. Restorative Circles, BEST/PBIS program)
5-Reduce number of expulsion hearing referrals

4. Positive Student Interventions Task Force Timeline of Events:

September 2012-Superintendent asked George Valenzuela, to create a task force on
“positive behavior interventions and supports”

10/8/12-task force meeting with Zach Whelan, Susan Kinder and Ross Bickford from
Restorative Resources (Santa Rosa, CA)

11/1/12-task force met with Jim Yarborough-Sonoma County YMCA Youth Court
12/13/12-task force memo/survey sent to District Administrators regarding Positive
Student Behavioral Systems at School Sites

1/18/13-task force meeting to discuss upcoming Davidson Middle School visit etc.
1/31/13-task force visited Davidson Middle School-San Rafael, CA

2/8/13-task force meeting to debrief from Davidson Middle School, and to plan next steps
2/13/13-proposed task force visit to Napa Valley Unified School District

2/22/13 meeting at CWA (10am)-debrief about Napa Valley HS; future steps
2/28/13-discussed recommendations with Secondary Principals

3/12/13-discussed recommendations with Elementary Principals

3/15/13-meeting at CWA (10am)

Spring Break: March 16-23, 2013

Board Presentation: April 17, 2013 (at District Office)
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5. SRCS BEST Program:

BEST is model that creates positive behavior support in schools. It is a three tiered model of
school-wide discipline strategies. At the school sites, students are asked to follow the basic rules
of: Be Safe, Be Respectful and Be Responsible. The school administrators, and teachers, look at
student discipline data in: all common areas, cafeteria, recess/break, passing areas, bathrooms,
etc. The administrator and teachers make a concerted effort to improve on student conduct in the
areas that need focus. Administrators and teachers need to attend ongoing training. In addition,
there are many sites that have partial to no implementation of this program. These sites too will
need to go to additional trainings in order to get BEST implemented fully at their sites.

Full Implementation (9) Partial to No Implementation (12)
Biella School Hidden Valley School
Proctor Terrace School Lehman School
Burbank School Lincoln School
Monroe School Brook Hill School
Steele Lane School Rincon Valley Middle School
Comstock Middle School Lewis Opportunity School
Cook Middle School Ridgway HS
Santa Rosa Middle School Maria Carrillo HS
Slater Middle School Montgomery HS
Santa Rosa Arts Charter School Santa Rosa HS

Piner HS

Elsie Allen HS

6. Safe School Ambassadors (SSA) Program:

“At its core, the Safe School Ambassadors program is an “inside-out” approach to improving school
climate, one that relies on social norms change and the power of students to help stop bullying and
violence. Student bystanders see, hear, and know things adults don't, can intervene in ways adults can't
and are often on the scene of an incident before an adult. They are a critical and under-utilized resource
for positively impacting the crisis of bullying in our schools. The Safe School Ambassadors program
engages and mobilizes these bystanders, but not just any bystanders. The program harnesses the power
of the socially-influential leaders of a school's diverse cliques, the ones who shape the social norms that
govern other students' behavior. These "Alpha” leaders are carefully identified through student and staff
surveys. They are selected based upon specific criteria, such as: strong position and influence in their
peer group, good communication skills, and a history of standing up for friends. They participate in a
two-day interactive training along with several adults who serve as program mentors. The training gives
student Ambassadors the motivation and skills to resolve conflicts, defuse incidents, and support isolated
and excluded students. After the training, small group meetings of Ambassadors are held every few
weeks. These meetings, led by the adult mentors, provide time for strengthening skills, support data
collection and analysis of Ambassador interventions, and help sustain student and adult commitment to
the program.” (Source-Community Matters Website)

Currently we have six schools (listed below) that have implemented this program. The program
does cost on average $5,000 per school year, per school site.
e Rincon Valley MS; Santa Rosa MS, Slater MS; Hidden Valley School, Comstock MS

and Elsie Allen High School.
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7. Task Force School Visitations:

(a) Re-Cap of Davidson Middle School Visit (San Rafael, California)-2/8/13

Task Force met with School Principal, Assistant Principal, Superintendent and other staff
members

846 Student Population; 61% Latino; 30% White

School had 700 out of school suspensions before change in discipline programs, now
suspensions about 30 kids per school year.

They have: solution teams, restorative circles, and suspension diversion

In looking at 2011 versus 2012 Test Scores, Davidson Middle School increased its API
by 23 points to 829; increased Hispanic/Latino subgroup achievement by 45 points to
764; increased Socio-Economic Disadvantaged by50 points to 763; increased English
Learners subgroup by 45 points to 739; and increased students with disabilities subgroup
by 35 points to 655.

Ms. Karen Junger- is a half time teacher and half time staff member responsible for
running suspension diversion program and restorative circles (teen court etc.). Ms.
Junger was trained by Don Carney (San Rafael YMCA). We are looking into the
possibility of her providing District trainings on teen court and anti-bullying training.
Use BEST Program

Use Teen Court Program, and Anti-Bullying Program for students

(b) Don Carney (Marin YMCA Director)

4/17/13

Training is a one day workshop (about $1000.00) for Don and staff to come out and do
training. He would cover: 1-suspeniosn diversion; 2-how to mitigate conflicts at school;
3-Whole School Change (changes school climate).

Don does not believe we can use a one day training of administrators to become
“trainers” for their staffs

He works with Novato Unified School District (3 middle schools, 3 high schools, 1
alternative school) at the cost of $55,000 per year.

His group is grant funded by a foundation, and a philanthropist, to work with San Rafael
and Marin Schools

He works with these schools because it is too costly to have a staff member (like Karen
Junger from Davidson MS) run the programs (issue: invest in one person at a site or hire
an organization like Don to help with suspension diversion/teen court and restorative
circles)

Of the various programs, suspension diversion can most easily be created through a one
day training program
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Institution of Restorative Practices (Pennsylvania Group) charges San Francisco USD
about $40,000 for two years.

Mr. Carney can offer the following programs:

(0]

(0]

(0]

(0]

“Peer Court is a peer to peer restorative process that holds the student accountable
for repairing the harm they have created.”

“Restorative Action Plans often include apologies, restitution, reflective essays
and presenting the lesson learned to their peers in some fashion, such as a student
interviews for the school paper, a video public service announcement or a poster
campaign.”

“Restorative Bully Prevention provides the targeted student with group support to
solve the issue without escalating the abuse.”

“Restorative Circles brings all the parties together to discuss what happened, who
was impacted and how, and develop agreements about how to repair the harm.”

(c) Re-Cap of Napa High School Visit (Napa, California)-2/13/13

4/17/13

Task Force met with School Principal, Assistant Principal, Counselors, District
Office Staff, Psychologist, School Resource Officer, and other staff members
Use of BEST school wide has helped to change culture of school to lead to fewer
office referrals and school suspension. Use of positive rewards (i.e. free tickets to
dance, football games) or free school t-shirts help promote a positive school
culture.

The school looks at the underlying behavior of what is really going on with the
student. What is the problem? The staff is seen as a resource, and not as
“punitive.”

School Counselors assigned with the Assistant Principals per the alphabet (A-K)
(L-Z) and they work in conjunction with students on disciplinary matters.

Use of weekly meetings (Napa HS Student Services) to look at risk students and
their academic success; meeting attended by Counselors, Administrators, School
Psychologist, Teachers and Classified Staff.

Have had one fight (suspension) this school year

Principal has recommended one student to expulsion this year (12/13)

2,064 student population; 52.8 Latino; 40.7 % White

Suspensions have been reduced dramatically (do not give 5 day suspensions;
average 3 day suspensions)
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In 09/10 Napa HS had 380 suspensions; 13 expulsions and 1,428 days of school
missed due to suspension.

In 12/13 school year, Napa HS has 46 suspensions; 2 expulsions and 156 days of
school missed due to suspension.

Use of Restorative Circles

Board Policies implemented by Board and Superintendent to go with PBIS
programs; Jeff Sprague, and Linda Mooiman helped to launch this effort in the
09/10 school year.

(d) Re-Cap of Redwood Middle School Visit (Napa, California)-2/13/13
e The Task Force with School Principal, Assistant Principal, School Staff and

District Office Staff

999 student population; 63.3 % Latino; 30.3 % White

Suspension is the last resort

Students are not suspended for failure to turn in a form or for failure to serve a
detention.

School detentions are served during the school day during lunch.

When an out of school suspension is warranted, the school rarely issues a five day
suspension.

Use of BEST/PBIS

Very few school suspensions due to BEST Program and improved school culture.
In 08/09, Redwood Middle School had 192 suspensions, 4 expulsions and 547
days of school missed due to suspension.

In 12/13, Redwood Middle School has 16 suspensions, zero expulsions; and 44
days of school missed due to suspension.

Use of Restorative Circles.

8. SRCS Possible Recommendations for District Wide Implementation:

e (a) Use of BEST/PBIS at all schools grades K-12
0 Provide training opportunities for schools that are at various stages of
implementation of BEST (money to be allocated by District for Trainings)
0 Continue to use SCOE as a resource for trainings on BEST ?
= BEST trainings were grant funded by Cal STAT (California Statistical and
Attendance Team). According to Nickarre Redcoff of the SELPA
(Sonoma County Special Education Local Plan Area), Cal STAT is no
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longer grant funding these trainings. They are only providing statewide
training for literacy. Another idea from SELPA is to use the District
Behaviorist to provide BEST training for the sites. The District would
have to pay out for substitute teacher coverage which is approximately
$95.00 per day.

o0 Work with Special Education Director Mariam Galvarin to overlap services
in this area. There might be monies set aside for Positive Behavior Intervention
and Supports (PBIS) through the Special Education Disproportionality Report.
Further research needs to be done in this area; however, Director Galvarin is
willing to partner with this movement in reducing suspension and expulsions
through the use of PBIS programs in the District.

o0 Proposal:

= Year 1- Elementary Schools
= Year 2- Middle Schools
= Year 3- High Schools

e (b) Creation of Suspension Diversion Program

4/17/13

0 Teen Court-requires training
0 Restorative Circles/Conference-requires training
= Restorative Resources might seek Santa Rosa Measure O funding to
place a counselor at one elementary/middle school/high school as a pilot
program for 13/14 school year. (Possible suggestions would be SRHS,
SRMS and Steele Lane Elementary).
= Would be no cost to SRCS.
= Would ask Restorative Resources to provide administrative trainings
possibly in June 2013 and August 2013.

Restorative Conference: a meeting where the offender hears how he impacted
others and takes responsibility for making amends for his or her behaviors. At the
restorative conference a written plan is created with specific actions the student
must complete. The plan must:

e Make amends to the school community and direct victim (if there was one)

e Prevent future offending.

The restorative conference can last from 40 minutes to 90 minutes depending on
the seriousness of the incident.

11 Discussion Item: D-1



Item: D-1

e For lower risk suspension cases, the restorative conference is narrowed in
focus. The offender’s conference would be with a group of trained student
peer facilitators and a trained adult coordinator. This meeting would only last
40 minutes.

o0 Solution Teams-anti-bullying program-requires training; contact Karen Junger
(San Rafael) for possible District Training

o Discussion of Suspension Diversion activities at Santa Rosa Charter School
for the Arts, Piner High School and Santa Rosa High School

e (c) Creation of Expulsion Diversion Program
o0 Work with Restorative Resources (no cost for school years: 12/13 and 13/14)
-Requires Training; a 12 week program; Accountability Circles
-Give a brief over-view to school board in April 2013
(Presentation by Zach Whelan, Restorative Resources)
-Present MOU to school board in May 2013?
-Possible Administrative Training in June 2013 and August 2013?

Accountability Circle: a 12 week program for higher risk offenders. Higher risk
youth need more intensive preparation for their restorative conference and more
intensive follow-up and monitoring following the restorative conference.

e At week 6 of the accountability circle program, youth will have an intensive 90
minute Restorative Conference that will include parents, teachers, site
administrators, direct victims (if applicable) and others impacted by the offender’s
behaviors.

e The accountability circle is a weekly 2 hr. peer support meeting that provides
extra support for higher risk expulsion cases.

o Possible partnerships with DAAC (Drug Abuse Alternative Center) or SAY
(Social Advocates for Youth)-these referrals would be for drug offenses; more
work needed to be done in this area

. (d) Safe School Ambassadors (SSA) Program
o Costs approximately $5,000 per school site
o District to provide sites additional monies for SSA Program funding
o If more than three schools are using SSA, can get a 5% discount off the total
cost. Community Matters (organization that runs SSA) can also see if there
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are community matching funds to offset the cost (Erica VVogel-Director of
Programs and Services)
o0 Proposal:
* Year 1- Elementary Schools
= Year 2- Middle Schools
= Year 3- High Schools

o (e) Creation of PBIS (Positive Behavioral Intervention and Support) District
Office Coordinator
e Salary $60,000 per year/to be determined
e Behaviorist or MSW (Masters in Social Welfare) or Counseling
Background
e Experience working in a school and/or school district
e Provides support to sites on positive student behavior strategies
e Researches and applies for grants to fund trainings
e Organizes trainings for:
= BEST/PBIS Program
= Safe School Ambassadors
» Restorative Resources
= Arranges for school substitute teachers for training
= Pays for trainings out of own budget

. (f) Increase the District Behaviorist from a (.4) FTE toa (1.0) FTE

e Salary to be determined

e Behaviorist would work with special needs students throughout the
District.

e Behaviorist would assist site administrators with the creation and
implementation of Behavior Support Plans so as to reduce the
number of school suspensions and expulsion referrals.

e Through Special Education Disproportionality, there is a plan to
hire a behaviorist, but it is not sufficient to support the PBIS
program. We are looking to a full time behaviorist to assist school
sites in this specific area.
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. () Creation of Board Policy on Positive School Climate
e Have the Positive Student Interventions Task Force work on a
draft Board Policy on Positive School Climate, similar to the
policy implemented by Napa Valley USD
(See exhibit circle page 33).

9. Next Steps:

Administrators:
Provide additional training on restorative circles, restorative justice, BEST/PBIS Program,
suspension diversion and expulsion diversion programs.

Staff
Administrators explain and provide training to school site staff on restorative circles, restorative
justice, BEST/PBIS Program, suspension diversion and expulsion diversion programs.

Parents

Provide updated information in school handbook or monthly newsletters with respect to
restorative circles, restorative justice, BEST/PBIS Program, suspension diversion and expulsion
diversion programs.

Students

Provide updated information in school handbook, monthly newsletters and back to school
assemblies/conferences with respect to restorative circles, restorative justice, BEST/PBIS
Program, suspension diversion and expulsion diversion programs.

FISCAL/STAFFING/FACILITY ISSUES

Fiscal: To be determined.
Staffing: To be determined.
Facilities: To be determined.

ALTERNATIVES TO RECOMMENDATION
Not applicable as this is a discussion item.
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SUPERINTENDENT’S RECOMMENDATION
Not applicable as this is a discussion item.

Report prepared by George R. Valenzuela Esq., Jason Lea; Linsey Gannon, Tim Zalunardo, Alan
Nealley; Kelley Dillon, Elizabeth Evans. Kathy Coker and Cindy Benzerara.
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SANTA ROSA
CITY SCHOOLS

Excellence is our Common Ground

DISCIPLINARY HEARING AND SARB DATA
SCHOOL YEARS: 2010/2011; 2011/2012; AND 2012/2013
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School Expulsion ARPC SARB Expulsion/ARPC [SARB Expulsion ARPC [SARB
Cases Cases [Cases [Cases ases|Cases[Cases Cases [Cases
2010/ 010/ 2010/ R011/ 011/ 2011/ 012/ 012/ 012/
2011 2011 R011 R012 012 2012 [2013 2013 2013
Cook Middle School 10 30 10 O B 3 23 13 P
Lewis Opportunity School | pna P B dna 0 p dna
Slater Middle School 14 p3 D 15 B 1 5 i d
Santa Rosa Middle School |2 10 Y 2 R 1 F f
Comstock Middle School Y ¢ 18 “ 5 P B 0
Rincon Valley Middle P 11 4 P 3 g D
School
Middle School Totals 50 76 H5 b4 26 M5  J49 B5 B
Mesa High School 1 dna P 0 dna D 0 dna P
Midrose High School D dna P 0 dna P H dna P
Grace High School D Hna P 1 dna D 4 kina D
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Revised: 3/13/13

dna-does not apply
dne-does not exist

(09/10 school year: CWA conducted 3 SARB Hearings for SCOE students)
(10/11 school year: CWA conducted 3 SARB Hearings for SCOE students)
(12/13 school year: CWA conducted 4 SARB Hearings for SCOE students)




BEST used at Santa Rosa City Schools and Feeder Elementary Districts

SRCS — High Feeder Elementary District | None Safe BEST Toolbox

and Middle and Feeder SRCS Elementary School

School School Ambassadors

Elsie Allen X *Partial

Cook Middle X
Bellevue X X
Roseland X
Wright X
Burbank (73%) X

Piner N

Comstock Viiddle X X
Piner-Olivet X
iedla b4
Hidden Valfey (23%) AT X
Leliman X
Vonroe x
Nreele Lane (30%) X

Santa Rosa High X

Santa Rosa Middle X X
Mark West X Switching to TOOLBOX
Burbank (23%) X
Hidden Valley (75%) X* X
Lincoln X
Procior Terrace X
Steele Lane (501%) X

Montgomery X

Slater Middle
Bellevue , 1
Bennelt Valley 4-0 k-3
Rincon Valley X
Broak Hill

Maria Carrillo X

Rincon Valley Middle
Mark West X Switching to TOOLBOX
Rincon Valley X
Kenwood X

*Partial — Posters are in all the classroom, the morning bulletin reminds BEST; No incentives given or sent home, no BEST store.
Staff has been trained by Rachel Lumberg but never fully implemented by staff. Do not collect data.

X* - Full implementation. All day student training each year, other schools come to observe there training, BEST practiced by all
staff. teachers and students. They do not collect data.

Reason for switching to TOOLBOX:
No cost 1o District —

Daove Tail Learning pays for all training to Parents, Students, Staff and Teachers. An example of how Toolbox works: the yard duty
wears a lanyard with slips of paper which she hands out to the students, tips or key words 1o use, solutions.

Training in for entire school community so the parents can practice tools at home. 03/06/13 by C. Benzerara
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SRCS Possible Student Interventions




SANTA ROSA CITY SCHOOLS
SEQUENTIAL DISCIPLINE GUIDE (7 - 12)

This sequential discipline guide is considered a guide and each administrator must use his/her

and/or circumstance.

Jjudgment for each student, incident,

ED CODE STUDENT INFRACTION FIRST INTERVENTION/ SECOND INTERVENTION/ THIRD, SUBSEQUENT
CONSEQUENCE CONSEQUENCE INTERVENTION/
CONSEQUENCE
48900(a)(1) | Caused, attempted to cause, or 1. Suspend 1 -5 days 1. Suspend 5 days Prior action in effect
threatened to cause physical injury to 2. May request Administrative
another person Review or Expulsion Hearing
*  Pre-fight behavior
¢  Fighting—mutual combat, student
vs. student
48900(a)(2) | Willfully used force or violence upon 1. Suspend 1-5 days 1. Suspend 3-5 days Prior action in effect
the person of another, except in self- 2. May notify police 2, May notify police
defense 3. Request Expulsion Hearing if 3. Request Expulsion Hearing
= Battery on student injury results in physician or
»  Aiming or pointing a laser scope hospital intervention
at another person in a threatening
manner, with the specific intent to
cause a reasonable apprehension
or fear of badily harm
s Directing the beam of a laser
pointer directly or indirectly into
the eyes of another person or into
a moving vehicle with the intent to
harass or annoy
» _ Spitting at or on a person
48900(a)(2) | Assault or battery on school 1. Suspend 5 days Prior action in effect Prior action in effect
EC 44014 | personnel; threatening, intimidating or | 2. Request Expulsion Hearing
menacing school personnel, including | 3. Notify police and superintendent

hand gestures or written materials, efc.




ED CODE STUDENT INFRACTION FIRST INTERVENTION/ SECOND INTERVENTION/ THIRD, SUBSEQUENT
CONSEQUENCE CONSEQUENCE INTERVENTION/
CONSEQUENCE
48900(b) Possessed, sold, or otherwise 1. Suspend 1-5 days 1. Suspend 3- 5 days Prior action in effect
furnished any firearm, knife, explosive, | 2. Confiscate object and give to 2. Confiscate object and give to
or other dangerous object, unless, in police police
the case of possession of any objectof | 3. Notify police, if appropriate 3. Notify police, if appropriate
this type, the pupil had obtained 4. May request Administrative 4. Request Expulsion Hearing
written permission to possess the item Review or Expulsion Hearing 5. Must expel if possession, selling
from a certificated school employee, 5. Must request Expulsion Hearing or otherwise furnishing a firearm;
which is concurred in by the principal for possession of a knife or other brandishing a knife at another
or the designee of the principal, dangerous object of no person; or possession of an
*  Any knife, razor blade, locking reasonable use to a person, explosive
blade knife, switchblade or gravity unlawful possession of a
knife, dirks or daggers, razor or controlled substance robbery or
unguarded blade, ice pick extortion (unless principal or
* Any firearm, paint gun, pellet gun, superintendent finds that
BB gun, air soft pistol, live ammo, expulsion is inappropriate)
stun gun or taser 8. Must expel if possession, selling

Tear gas weapons (mace, pepper
spray)

Explosive, fireworks, firecrackers,
any projectile containing explosive
or incendiary material-bomb,
grenade, explosive missile, rocket
propelled projectile containing
explosive or incendiary material or
chemical substance, or breakable
container containing flammable
liquid or use/possession of a “stink
bomb”

Blackjack, billy club, sand club,
sandbag, sap, leaded cane,
throwing star, zip gun, cane
sword, writing pen knife, metal
knuckles, nunchaku, bat, sling
shot, crow bar, metal rod

Laser pointer

Projectiles (including but not
limited to spit wads, rubber bands,
and paper clips)

or otherwise furnishing a firearm:
brandishing a knife at another
person; or possession of an
explosive




s

DIUUEN! INFRACTION

FIRST INTERVENTION/

SECOND INTERVENTION/

THIRD, SUBSEQUENT

CONSEQUENCE CONSEQUENCE INTERVENTION/
CONSEQUENCE
48900(c) Unlawfully possessed, used, sold, or 1. Suspend 1-5 days 1. Suspend 5 days Prior action in effect
otherwise furnished, or been under the | 2. Confiscate substance when 2. Confiscate substance when
influence of, any controlled substance possible possible
listed in Chapter 2 (commencing with 3. Notify police 3. Notify police
Section 11053) of Division 10 of the 4. May request Administrative 4. May Request Expulsion Hearing
Health and Safety Code, an alcoholic Review or Expulsion Hearing 5. Recommend DAAC to parents
beverage, or an intoxicant of any kind. | 5. May request Expulsion Hearing
»  Alcohol for unlawful possession of a
s Marijuana controlled substance (other than
*»  Prescription drugs first offense of marijuana)
e lllegal drugs
48900(d) Unlawfully offered, arranged, or 1. Suspend 5 days 1. Suspend 5 days Prior action in effect
negotiated to sell any controlled 2. Confiscate object 2. Confiscate object
substance listed in Chapter 2 3. Notify police 3. Notify police
(commencing with Section 11053) of 4. Request Expulsion Hearing 4. Request Expulsion Hearing

Division 10 of the Health and Safety
Code, an alcoholic beverage, or an
intoxicant of any kind, and either sold,
delivered, or otherwise furnished to
any person another liquid, substance,
or material and represented the liquid,
substance, or material as a controlled
substance, alcoholic beverage, or
intoxicant.

»  Alcohol

*  Marijuana

*  Prescription drugs

* lllegal drugs

= Placebos




£V LUUE SIUDENT INFRACTION FIRST INTERVENTION/ SECOND INTERVENTION/ THIRD, SUBSEQUENT
CONSEQUENCE CONSEQUENCE INTERVENTION/
CONSEQUENCE

48900(e) Committed or attempted to commit 1. Suspend 3 - 5 days 1. Suspend 5 days Prior action in effect
robbery or extortion 2. Restitution to be made 2. Request Expulsion Hearing
= Use of force or intimidation 3. May request Administrative 3. Must request Expulsion Hearing

Review or Expulsion Hearing for robbery or extortion (unless

4. Must request Expulsion Hearing principal or superintendent finds
for robbery or extortion (unless that expulsion is inappropriate)
principal or superintendent finds 4. Referto SRPD (mandatory on
that expulsion is inappropriate) extortion, robbery, burglary &

5. Referto SRPD (mandatory on grand theft; option in minor petty
extortion, robbery, burglary & theft cases of $400 or less.
grand theft; option in minor petty
theft cases of $400 or less.

48900() Caused or attempted to cause damage (1. Suspend 1 -5 days 1. Suspend 3 -5 days 1. Suspend 5 days
to school or private property 2. Restitution to be made 2. Restitution to be made 2. Restitution to be made
e Arson 3. May request Administrative 3. May request Administrative 3. Request Expulsion Hearing
« Tagging Review or Expulsion Hearing Review or Expulsion Hearing 4.  Notify police on serious cases
s Graffiti 4. Notify police on serious cases of | 4. Notify police on serious cases of of vandalism
e Keying vandalism : vandalism 5. May opt for alternative to
= Etching 5. May opt _for alternative to 5. May opt for alternative to suspension
* _ Vandalism of any type suspension suspension

48900(qg) Stolen or attempted to steal school 1. Suspend 1 -5 days 1. Suspend 3 -5 days 1. Suspend 5 days
property or private property 2. Restitution to be made 2. Restitution to be made 2. Restitution to be made for

3. May request Administrative 3. May notify police damage to school property
Review or Expulsion Hearing 4. May request Administrative 3. May notify police

4. May notify police Review or Expulsion Hearing 4. May request Administrative

5. May opt for alternative to Review or Expulsion Hearing
suspension

48900(h) Possessed or used tobacco, or any 1. Assign demerits (3) or detention 1. May suspend 1- 3 days 1. May suspend 2 - 5 days
products containing tobacco or or Fri/Sat School
nicotine products, including, but not 2. May suspend 1-3 days
limited to, cigarettes, cigars, miniature
cigars, clove cigarettes, smokeless
tobacco, snuff, chew packets, and
betel.

48900(i) Committed an obscene act or 1. Assign demerits (1 - 3) or 1. Suspend 1- 3 days 1. Suspend 1-5 days
engaged in habitual profanity or detention or Fri/Sat School 2. May place on Notice of Concern: | 2. Place on Notice of Concern (if
vulgarity. 2. May suspend 1 -3 days Behavior not done previously)

3. May place on Notice of Concern:

Behavior




ED CODE STUDENT INFRACTION FIRST INTERVENTION/ SECOND INTERVENTION/ THIRD, SUBSEQUENT
CONSEQUENCE CONSEQUENCE INTERVENTION/
CONSEQUENCE
48900()) Unlawfully possessed or unlawfully 1. Suspend 1-5 days 1. Suspend 3-5 days 1. Suspend 5 days
offered, arranged, or negotiated to sell | 2. May notify police 2. May notify police 2. May notify police
any drug paraphernalia 3. May request an Administrative 3. Request an Administrative
* Drug pipe Review Review
 Rolling papers
¢ Scale
. Bong
48900(k) Disrupted school activities or otherwise
willfully defied the valid authority of
supervisors, teachers, administrators,
school officials, or other school
personnel engaged in the performance
of their duties.
» Cell phone use 1. Assign demerits (1) or detention 1. Assign demerits (3) or detention 1. Suspend 1 day
or Fri/Sat School or Fri/Sat School 2. Confiscate device
2. Confiscate device and warn 2. Confiscate device 3. Parent must pick up device
student 3. Parent must pick up device
3. Student may pick up device after
school
s  Cutting, on or off campus 1. Assign 1 demerit or detention or 1. Assign 3 demerits or detention 1. Suspend 1-3days
Fri/Sat School 2. Notice of Concern: Behavior
» Defiance, lying, etc. 1. Assign demerits (1 — 3) or 1. Suspend 1-5days 1. Suspend 3 -5 days
detention or Fri/Sat School
2. May suspend 1 - 3 days
s  Disruption of a classroom 1. Assign demerits (1 —3) or 1. Assign demerits (3 —5) or 1. Suspend from class or
detention or Fri/Sat School detention or Fri/Sat School school
2. May suspend from class 2. May suspend from class or school | 2. Request an Administrative
3. Notice of Concern; Behavior Review
» Dress code violation 1. Require student to change 1. Require student to change 1. Require student to change
2. Document warning 2. Assign demerits (1 - 3) or 2. Assign demerits (3 - 5) or
detention or Fri/Sat School detention or Fri/Sat School
3. May suspend 1 - 3 days
» False fire alarm 1. Suspend 3-5 days 1. Suspend 5 days 1. Suspend 5 days
2. Notify fire department 2. Notify fire department 2. Notify fire department
3. May request Administrative 3. Request Administrative Review or | 3. Reguest an Expulsion
Review or Expulsion Hearing Expulsion Hearing Hearing
» Forgery, falsifying or altering 1. Assign demerits (1 —3) or 1. Suspend 1-3days 1. Suspend 3 - 5 days
documents, misuse of passes, detention or Fri/Sat School 2. Confiscate item 2. Confiscate item
etc. 2. May suspend 1 —3 days
3. Confiscate item




Fraudulent use of school or public | 1. Assign demerits (1 —3) or 1. Suspend 3 - 5 days Suspend 5 days
phone to call 911 detention or Fri/Sat School 2. Notify police Notify police
2. May suspend 1 - 3 days Request Administrative
3. May notify police Review or Expulsion Hearing
Gambling in any form (Texas 1. Confiscate item(s) and return to 1. Confiscate item(s) and return to Confiscate item and return to
Hold-em, pitching coins, dice, student after school parent only parent only
wagering with coins, etc.) 2. Assign demerits (1 —3) or 2. Assign demerits (3 — 5) or Suspend 1 -5 days
detention or Fri/Sat School detention or Fri/Sat School
3. May suspend 1 -3 days
Incite to riot or create a campus 1. Suspend 3 —5 days 1. Suspend 5 days Suspend 5 days
disturbance 2. May request an Expulsion Hearing | 2. Notify police Notify police
3. May request an Expulsion Hearing Request and Expulsion
Hearing
Indecent exposure, mooning 1. Assign demerits (1 - 3) or 1. Suspend 1 - 5 days Suspend 3 - 5 days
detention or Fri/Sat School 2. Sexual Harassment letter Request Administrative
2. May suspend 1 -5 days Review or Expulsion Hearing
3. Sexual Harassment Letter
Leaving campus without 1. Assign 3 demerits or detentionor | 1. May suspend 1 - 3 days Suspend 2 - 5 days
permission Fri/Sat School 2. Notice of Concern: Behavior
Matches, lighter, lighter fluid, 1. Confiscate item 1. Confiscate item Confiscate item
butane; possession and/or use of | 2. Assign demerits (1-3)or 2. Assign demerits (3 — 5) or Suspend 5 days
"stink bomb" detention or Fri/Sat School detention or Fri/Sat School
3. May suspend 1 — 3 days 3. May suspend 3-5 days
Pantsing another student 1. Assign demerits (1 - 3) or 1. Suspend 1 -5 days Suspend 3 - 5 days
detention or Fri/Sat School 2. Sexual Harassment letter Request Administrative
2. May suspend 1— 5 days Review or Expulsion Hearing
3. Sexual Harassment Letter




(= ERELE 5]

SIUDENT INFRACTION

FIRST INTERVENTION/
CONSEQUENCE

SECOND INTERVENTION/
CONSEQUENCE

THIRD, SUBSEQUENT
INTERVENTION/
CONSEQUENCE

Parking or driving violation

-

Document warning

Assign demerits (1 - 3) or

Assign demerits (3 - 5) or

2. May revoke parking privileges detention or Fri/Sat School detention
2. Revoke parking privileges for one | 2. Revoke parking privileges for
week 2 - 10 weeks
3. _May notify police 3. May notify police
Pinching, pushing, grabbing or 1. Assign demerits (2 - 4) or 1. Assign demerits (3 - 5) or 1. Suspend 3 -5 days
other unwanted touching, hitting detention or Fri/Sat School detention or Fri/fSat School 2. May request Administrative
or kicking, spitting (not on a 2. May suspend 1 - 5 days 2. May assign community service Review/Expulsion Hearing
person) or inappropriate public 3. May suspend 1 -5 days
display of affection 4. Notice of Concern: Behavior
Pornographic material 1. Confiscate item 1. Confiscate item 1. Confiscate item
2. Waming 2. Assign demerits (3 - 5) or 2. Suspend 1 -5 days
3. May assign demerits or detention detention or Fri/Sat School 3. Request Expulsion Hearing
or Fri/Sat School 3. May suspend 3 -5 days
4. May suspend 1 -5 days 4. May request Administrative
Review/Expulsion Hearing
Pre-fight behavior: challengingto | 1. Assign demerits (1-5)or 1. Suspend 3 -5 days 1. Suspend 3 -5 days
fight, squaring off, using words or detention or Fri/Sat School 2. Notice of Concern: Behavior 2. Request Expulsion Hearing
gestures likely to cause a violent 2. May suspend 1— 5 days 3. May request Administrative
reaction Review/Expulsion Hearing
Skateboard, bike, roller blade, 1. Document warning 1. Assign demerits (1 — 3) or 1. Assign demerits (3 — 5) or
roller skate violations 2. Confiscate item and return to detention detention
student after school 2. Confiscate item and return to 2. May suspend 1 - 3 days
parent only 3. Confiscate item and return to
parent only
Spitting (not on a person) 1. Assign demerits (1 - 3) or 1. Assign demerits (3 - 5) or 1. Assign demerits (3 - 5) or
detention or Fri/Sat School detention or Fri/Sat School detention or Fri/Sat School
2. May suspend 1 - 3 days 2. May suspend 1 - 3 days 2. May suspend 3-5 days

\



EU LUUE STUDENT INFRACTION FIRST INTERVENTION/ SECOND INTERVENTION/ THIRD, SUBSEQUENT
CONSEQUENCE CONSEQUENCE INTERVENTION/
CONSEQUENCE
* Trespassing on another campus 1. Assign demerits (1 — 3) or 1. Assign demerits (3 — 5) or 3. Suspend 1-5 days
detention or Fri/Sat School detention or Fri/Sat School 4. May notify police
2. May suspend 1 — 3 days .__May suspend 1 — 3 days
s Truancy 1. Assign detention, Fri/Sat School, 1. Assign detention, Fri/Sat School, 1. Assign detention, Saturday
demerits demerits School, demerits
2. Refer to District SARB 2. Conduct SST 2. Request Administrative
3. Refer to District SARB Review
3. Refer to District SARB
= Unauthorized entry into any 3. Assign demerits (1 — 3) or 1. Assign demerits (3 — 5) or detention | 1. Suspend 3 - 5 days
unattended school area, i.e. detention or Fri/Sat School or Fri/Sat School 2. Request Administrative
rooms, sheds, offices, roofs, etc. 4. Maysuspend1- 5 days 2. May suspend 3-5 days Review
3. Request Administrative Review
*  Water balloons, squirt guns, water | 1. Warning 1. Confiscate item 1. Suspend 1 -3 days
fights, and food fights. 2. Confiscate item 2. Assign demerits (1 - 3) or 2. Confiscate item
detention 3. Request Administrative
3. Maysuspend1-3 days Review
4. Request Administrative Review
48900(1) Knowingly received stolen school 1. Suspend 1 -5 days 1. Suspend 3 - 5 days 1. Suspend 5 days
property or private property. 2. Require restitution or return 2. Require restitution or return 2. Notify police
3. Notify police 3. Notify police 3. Require restitution or return
4. May request Administrative 4. May request Administrative 4. Request Expulsion Hearing
Review or Expulsion Hearing Review or Expulsion Hearing
48900(m) Possessed an imitation firearm that is 1. Suspend 5 days 1. Suspend 5 days Prior Action in effect
"non-firing." As used in this section, 2. Confiscate object and give to 2. Confiscate object and give to police
"imitation firearm” means a replica of a police 3. Notify police, if appropriate
firearm that is so substantially similar 3. Notify police, if appropriate 4. Request Expulsion Hearing
in physical properties to an existing 4. May request Administrative
firearm as to lead a reasonable person | Review or Expulsion Hearing
to conclude that the replica is a
firearm.
48900(n) Committed or attempted to commit a 1. Suspend 3 -5 days 1. Suspend 5 days Prior action in effect
sexual assault as defined in Section 2. Notify police 2. Request an Expulsion Hearing
261, 266¢, 286, 288, 288a, or 289 of 3. May request Administrative 3. Notify police
the Penal Code or committed a sexual Review or Expulsion Hearing
battery as defined in Section 243.4 of
the Penal Code.
48900(0) Harassed, threatened, or intimidated a | 1. Suspend 3 — 5 days 1. Suspend 3 -5 days 1. Suspend 3 - 5 day
pupil who is a complaining witness ora | 2. May notify police 2. May notify police 2. May notify police
witness in a school disciplinary 3. May request Administrative 3. May request Administrative 3. May request Administrative

proceeding for the purpose of either
preventing that pupil from being a
witness or retaliating against that pupil
for being a witness, or both.

Review or Expulsion Hearing

Review or Expulsion Hearing

Review or Expulsion Hearing




SIUUENI INFRACTION

FIRST INTERVENTION/

SECOND INTERVENTION/

(S VITE] THIRD, SUBSEQUENT
CONSEQUENCE CONSEQUENCE INTERVENTION/
CONSEQUENCE

48900(p) Unlawfully offered, arranged to sell, 1. Suspend 5 days 1. Suspend 5 days 1. Prior action in effect
negotiated to sell, or sold the 2. Confiscate substance when 2. Confiscate substance when
prescription drug Soma. possible possible

3. Notify police 3. Notify police

4. May request Administrative 4. Request Expulsion Hearing
Review or Expulsion Hearing 5. Recommend DAAC to parents
5. May request Expulsion Hearing

for unlawful possession of a controlled

substance (other than first offense of

marijuana)

6. Recommend DAAC to parents

48900(q) Engaged in, or attempted to engage in, | 1. Suspend 1 -5 days 1. Suspend 3 - 5 days 1. Suspend 3 -5 days
hazing. For purposes of this 2. Notice of Concern: Harassment 2. May request an Administrative 2. May request an
subdivision, “hazing” means a method | 3. Send harassment letters Review/Expulsion Hearing Administrative
of initiation or preinitiation into a pupil Review/Expulsion Hearing
organization or body, whether or not
the organization or body is officially
recognized by an educational
institution, which is likely to cause
serious bodily injury or personal
degradation or disgrace resulting in
physical or mental harm to a former,
current, or prospective pupil. For
purposes of this subdivision, "hazing"
does not include athletic events or
school-sanctioned events.

48900 (r) Engaged in an act of bullying, 1. Suspend 1 -5 days 1. Suspend 3 - 5 days 1. Suspend 3 - 5 days
including, but not limited to, bullying 2. Notice of Concern: Harassment 2. May request an Administrative 2. May request an
committed by means of an electronic 3. Send harassment letters Review/Expulsion Hearing Administrative Review/Expulsion
act...directed specifically toward a Hearing
pupil or school personnel.

48900 (t) Pupil who aids or abets, as defined in 1. Suspend 1-5 days 1. Suspend 3 -5 days 1. Suspend 3 — 5 days

Section 31 of the Penal Code, the
infliction or attempted infliction of
physical injury to another person may
be subject to suspension, but not
expulsion, pursuant to this section....

2. May request an Administrative
Review Hearing

2. May request an
Administrative Review Hearing




48900.2

Agaimonal grounds tor suspension r
expulsion: sexual harassment:

In addition to Ed code Section 48900,
a pupil may be suspended from school
or recommended for expulsion if the
superintendent or the principal of the
school in which the pupil is enrolled
determines that the pupil has
committed sexual harassment as
defined in Section 212.5. Ed Code
Section 212.5 states that the conduct
must be considered by a reasonable
person of the same gender as the
victim to be sufficiently severe or
pervasive to have a negative impact
upon the individual's academic
performance or to create an
intimidating, hostile, or offensive
educational environment. This section
shall not apply to pupils enrolled in
kindergarten and grades 1 to 3
inclusive.

e

Suspend 1—5 days
Notify police

May request an Administrative
Review or Expulsion Hearing
Notice of Concern: Behavior

r to district harassment policy

1. Suspend 3 -5 days

2. May request Administrative

Review or Expulsion Hearing

3. Notify police

Refer to district harassment policy

1. Suspend 5 days

2. Request Expulsion Hearing
3. Notify police

Refer to district harassment
policy




45YUU. 3 In adaition to the reasons set forth in 1. Suspend 1 -5 days 1. Suspend 3 - 5 days 1. Suspend 5 days
Sections 48900 and 48900.2, a pupil in | 2. Notify police 2. May request Administrative 2. Request Expulsion Hearing
any of grades 4 to 12, inclusive, may 3. May request an Administrative Review or Expulsion Hearing 3. Notify police
be suspended from school or Review or Expulsion Hearing 3.  Notify police 4. Refer to district harassment
recommended for expulsion if the 4. Notice of Concemn: Behavior 4. Refer to district harassment policy
superintendent or the principal of the 5. Refer to district harassment policy
school in which the pupil is enrolled policy
determines that the pupil has caused,
attempted to cause, threatened to
cause, or participated in an act of,
hate violence, as defined in
subdivision (e) of Section 233.
48900.4 In addition to the grounds specified in 1. Suspend 3 -5 days 1. Suspend 5 days 1. Suspend 5 days
Sections 48900 and 48900.2, a pupil 2. Notice of Concern: Harassment 2. May request Administrative 2. Request Expulsion Hearing
enrolled in any of grades 4 to 12, 3. May request Administrative Review or Expulsion Hearing 3. Notify police
inclusive, may be suspended from Review 3.  Notify police 4. Refer to district harassment
school or recommended for expulsion | 4. Notify police 4. Refer to district harassment policy

if the superintendent or the principal of
the school in which the pupil is
enrolled determines that the pupil has

intentionally engaged in

harassment, threats, or intimidation,
directed against school district

personnel or pupils, that is sufficiently
severe or pervasive to have the actual
and reasonably expected effect of
materially disrupting classwork,
creating substantial disorder, and
invading the rights of either school
personnel or pupils by creating an
intimidating or hostile educational

environment.

5. Refer to district harassment
policy

policy
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ED CODE STUDENT INFRACTION FIRST INTERVENTION/ SECOND INTERVENTION/ THIRD, SUBSEQUENT
CONSEQUENCE CONSEQUENCE INTERVENTION/
CONSEQUENCE
48900.7 In addition to the reasons specifiedin | 1. Suspend 5 days 1. Suspend 5 days Prior action in effect

Sections 48900, 48900.2, 48900.3, 2. Notify police 2. Notify police

and 48900.4, a pupil may be 3. Notify SRCS District Office 3. Notify SRCS District Office

suspended from school or 4. May request Expulsion Hearing 4. Request Expulsion Hearing

recommended for expulsion if the

superintendent or the principal of the

school in which the pupil is enrolled

determines that the pupil has made

terroristic threats against school

officials or school property, or both.

* Bomb threats

*  Threatening calls

Computeror | a, Access a file that contains 1. Assign 1 — 3 demerits or detention | 1. Assign 3 — 5 demerits or detention | 1. Suspend 3 — 5 days or Fri/Sat
Network pornographic pictures or Fri/Sat School or Fri/Sat School School
Violations {Ed Code 48900 (i)} 2. May suspend 1 - 3 days 2. May suspend 3 - 5 days 2. Request Expulsion Hearing

b. Send or receive a message thatis | 3. May request Administrative 3. May request Administrative 3. Loss of technology privileges
racist or sexist Review Review or Expulsion Hearing 4. Possible civil litigation and
{Ed Code 48900 (i), (k)} 4. Possible loss of technology 4. Loss of technology privileges restitution

c. Send or receive a message for the privileges 5. Possible civil litigation and
purpose of harassing another 5. Paossible civil litigation and restitution

person based on that person's
sex, race, ethnicity, unknown
origin, are or religious beliefs.
{Ed Code 48300 (k)}

d. Reproduce copyrighted materials
{Ed Code 48900(g),(k)}

e. Send or receive a message in
another person's name.

f.  Access addressed or other
personal information and use this
information illegally or
inappropriately,

g. Introduce a computer virus into
the system.

{Ed Code 48900 (k)}

h.  Change or alter the original
intended use of a program or web
page
{Ed Code 483900 (k)}

restitution

REVISED 3/8/2005; 1/26/2009; 10/25/2009

(®
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Napa Valley USD
Board Policy

Positive School Climate

BP 5137
Students

The Governing Board desires to enhance student learning by providing an orderly, caring, and
nurturing educational and social environment in which all students can feel safe and take pride in
their school and their achievements, and in which all staff can work in an atmosphere free from
disruption that impedes learning.

The Board believes this will be achieved through the adoption and implementation of a
consistent district and schO(W_Belwwanms_and_Suppons (PBIS) program
and PBIS plan in every school in the district. The Board recognizes that PBIS programs are
based on research that shows the most effective discipline systems use proactive strategies
designed to prevent discipline problems. The Board believes there is a strong link between a
positive school climate and acade_rglg_s_ugess for all Students when students clearly understand

behmﬁe—c'tEmns

The Superintendent or designee shall adopt a PBIS program that shall be implemented at all
district sites.

The Superintendent or designee shall also ensure that each school in the district develops,
implements and annually revises a PBIS Plan, which shall be a part of each school's Single Plan
for Student Achievement and School Safety Plan.

The Superintendent or designee shall also adopt the K-12 Student Behavioral Expectations
document which will reflect the principles of PBIS. The K-12 Student Behavioral Expectations
document shall be taught to all students and reviewed annually by District staff.

——

(cf. 0410 - Nondiscrimination in District Programs and Activities)
(cf. 3515 - Campus Security)

(cf. 3515.2 - Disruptions

(cf. 4119.21/4219.21/4319.21 - Professional Standards)

(cf. 5030 - Student Wellness)

(cf. 5131.4 - Student Disturbances)

(cf. 5142 - Safety)

(cf. 5145.3 - Nondiscrimination/Harassment)

Staff shall receive professional development to support the implementation of the principles of
PBIS and how to work with students and families from diverse backgrounds.

(cf. 4131 - Staff Development)

@,



(cf. 4231 - Staff Development)
(cf. 4331 - Staff Development)

The Superintendent or designee may develop other strategies to enhance students' feelings of
connectedness with the schools, such as campus beautification projects, graffiti removal,
development of extracurricular activities and after-school programs, pairing of adult mentors
with individual students, recognition of student achievement, and encouragement of strong
family and community involvement in the schools.

(cf. 1240 - Volunteer Assistance)

(cf. 5126 - Awards for Achievement)

(cf. 5131.5 - Vandalism, Theft and Graffiti)

(cf. 5148.2 - Before/After School Programs)

(cf. 6020 - Parent Involvement)

(cf. 6145 - Extracurricular and Co-curricular Activities)
(cf. 6145.5 - Student Organizations and Equal Access)

Staff shall continue to enforce Board policies and regulations that establish rules for appropriate
student conduct, including prohibitions against bullying. cyberbullying, harassment of students,
hazing, other violence or threats of violence against students and staff, and drug, alcohol, and
tobacco use. The methods of enforcement shall be developed to work in concert with SWPBS.

(cf. 0450 - Comprehensive Safety Plan)

(cf. 3513.3 - Tobacco-Free Schools)

(cf. 4020 - Drug and Alcohol-Free Workplace)

(cf. 5131 - Conduct)

(cf. 5131.1 - Bus Conduct)

(cf. 5131.6 - Alcohol and Drugs)

(cf. 5131.7 - Weapons and Dangerous Instruments)
(cf. 5136 - Gangs)

(cf. 5144 - Discipline)

(cf. 5144.1 - Suspension and Expulsion/Due Process)
(cf. 5144.2 - Suspension and Expulsion/Due Process (Students with Disabilities))
(cf. 5145.2 - Freedom of Speech/Expression)

(cf. 5145.7 - Sexual Harassment)

(cf. 5145.9 - Hate-Motivated Behavior)

Students shall have opportunities to voice their concerns about school policies and practices and
to share responsibility for solving problems that affect their'school. .

—_— I

The schools shall promote nonviolent conflict resolution techniques in order to encourage
attitudes and behaviors that foster harmonious relations. As part of this effort, students shall be
taught the skills necessary to reduce violence including communication skills, anger
management, bias reduction, and mediation skills. o

(cf. 5138 - Conflict Resolution/Peer Mediation)



(cf. 6164.2 - Guidance/Counseling Services)

Legal Reference:

EDUCATION CODE

233-233.8 Hate violence prevention

32280-32289 School safety plans

32295.5 Teen court programs

35181 Governing board policy on responsibilities of students
35291-35291.5 Rules

44807 Teachers' duty concerning conduct of students
48900-48925 Suspension and expulsion

Management Resources:

CSBA PUBLICATIONS

Cyberbullying: Policy Considerations for Boards, Policy Brief, July 2007
Protecting Our Schools: Governing Board Strategies to Combat School Violence, rev. 1999
CALIFORNIA DEPARTMENT OF EDUCATION PUBLICATIONS

Bullying at School, 2003

Creating Safe and Drug-Free Schools: An Action Guide, 1996

U.S. DEPARTMENT OF EDUCATION PUBLICATIONS

Preventing Bullying: A Manual for Schools and Communities, 1998

WEB SITES

CSBA: http://www.csba.org

California Department of Education, Learning Support: http://www.cde.ca.gov/ls
National School Safety Center: http://www.schoolsafety.us

U.S. Department of Education, Office of Safe and Drug-Free Schools:
http://www.ed.gov/offices/OESE/SDFS
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California Education Code Section 48980 and 48915, states that school districts must notify the parent or guardians of all
pupils registered in schools of the district's rules pertaining to student discipline. California Education Code Section 35291.5
authorizes each school to develop discipline rules and procedures. Schools shall provide this information in writing to

continuing pupils at the beginning of each school year and to any other pupils, and their parents or guardians at the time of
their enroliment.




NAPA VALLEY UNIFIED SCHOOL DISTRICT
Student Behavioral Expectations

Every student, pre-school through adult, has the right to be educated in a safe, respectful and welcoming environment. Every
educator has the right to teach in an atmoEPherc free from disruption and obstacles that impede learning. The school environment
should be characterized by positive interpersonal relationships among students and between students and staff. To that end, the

district has adopted and implemented a school wide Positive Behavior Intervention and Support :PBIS) program.

PRIS is based on research that indicates that the most effective discipline systems use proactive strategies designed to prevent
discipline problems. Before consequences are given, students must first be supported in learning the skills necessary to enhance a
positive school climate and avoid negative behavior. This research also shows that there is a strong link between a positive school
climate and academic Success for all students when students clearly understand behavioral expectations.

—

» Each school will develop and annually revise a PBIS Plan that will include: teach_mg_%m}ig%ﬂes nnplemen ing a social
emotional skills development and enhancement program; positively remforcmg appropriate student behavior; using effective’
classtoom management; providing early intervention and support strategles for misconduct; and appropnatc use of bgicar and
meaningful consequences including the use of restorative practlces ===

In conjunction with a site’s PBIS Plan the NVUSD Student Behavioral Expectations provide additional guidance to students, parent
/ caregivers, teachers, and administrators regarding appropriate behavior. It is only with the understanding, collaboration and
cooperation of everyone who has a stake in the education of our youth that we can succeed in creating learning environments that are
conducive to optimum academic achievement for all students.

STUDENT RESPONSIBILITIES

Students are expected to learn and model NVUSD Student Behavioral Expectations, follow all school and classroom rules and
demonstrate appropriate social skills when interacting with both adults and peers. When behavioral expectations are not met, the
student is expected to work to improve behavior.

Q 1. BE SAEE —
I am responsible, like everyone else, for maintaining safety at school
® | engage in activities that are safe and report any known safety hazards
® T help maintain a clean and safe campus that is free of graffiti, weapons, and drugs.
® [ report any bullying or harassment.
* [ avoid conflicts and physical or verbal violence.

¢ 2 BERESPECTFUL _ >

2
* 1 treat others the- way | want to be treated.
o [ respect laws, rules, and school authority.
e I treat people fairly and respect their rights.
e I respect private and public property.

¢ [ am honest with myself and others.

® Tavoid spreading rumors or gossip.

® I respect each person’s rght to be different and I look for the good in others.

QBE RESPONSIBLE
e ke responsibility for my actions.

I choose how I respond to others.

I return what I borrow to the same person, in the same condition.
I give my best in everything I do.

I come to school regularly and on time, ready to learn.

I help to create a positive school environment.
PARENT /CAREGIVER RESPONSIBILITIES

Parents/Caregivers will take an active role in supporting the school’s efforts to maintain a welcoming school climate,
1. Support the implementation of the school’s PBIS Plan.
NVUSD Student Behavioral Expectations 2 Revised: 4/98, 3/00. 6/01, 6/03, 8/06, 3/11
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2. Be familiar with and review the NVUSD Student Behavioral FExpectations and school rules with their children.

3. Reinforce positive behavior and acknowledge their children for demonstrating appropriate conduct.

4. If misconduct escalates, parent/caregivers will cooperate with the school as a collaborative partner to address student’s needs.

5. Send the student to school prepared for work—with books, pencil, homework, and appropriate dress.

6. Insure that the student attends school regularly and is on time.

7. Provide a home environment that encourages respect for the school and the learning process; provide a healthy environment
with adequate nutrition, and rest.

8. Take corrective action when requested by the teacher or principal.

TEACHER RESPONSIBILITIES

Each teacher has a fundamental role in supporting a positive classroom and school. This includes utilizing effective classroom
management strategies to create an environment conducive to learning and prevent misconduct. The teacher is responsible for:
1. Defining, teaching, reviewing and modeling NVUSD Student Behavioral Expectations and school rules.
2. Acknowledging and reinforcing appropriate student behavior,
3. Providing correctve feedback and re-teaching the behavioral skill when misconduct occurs.
4. W'or@%WEPMmhip to reinforce appropriate behavior (meeting, mailing correspondence, utilizing parent
center as appropriate, etc.).
5. Teaching the district-approved and evidence based social emotional curriculum in elementary and middle schools (e.g. Second
Step, LifeSkills Training, Steps to Respect).
6. Following the behavior support plan for students with disabilities available to all staff working with identified students.
7. Utilizing data in collaboration with administration and support personnel to monitor musconduct (e.g. SWIS).
8. Reporting the behavior to the school administrator or person responsible for discipline at the school-site for a student who
engages in ongoing misconduct, despite appropriate interventions
9. Assuming responsibility for all students of the school, not just those in individual classrooms.
10. In the event a student is placed in Classroom Suspension Emm teacher MUST provide the student
with sufficient and relevant classroom work in order to keep the student engaged in learning.

PRINCIPAL RESPONSIBILITIES

Each school administrator is a role model and a leader. School administrators, in collaboration with instructional staff and
community support, are responsible for establishing a caring school climate and safe environment by:
1. Ensuring that NVUSD Student Behavioral Fxpectations and school rules will be taught, enforced, advocated, communicated
and modeled to students, parents/caregivers, staff and community.
2. Annually devc.loping and implementing a PBIS Plan consistent with the Positive School Climate Board Policy (BP 5137).
3. Ensuring that ongoing accurate data are inputted into the district AERIES student data base for all students.
4.0 nhzmg methods for recording, collecting and analyzing behavior/ discipline information to monitor and evaluate data for
ongoing decision making from the individual student through the school-wide student populatlon

. Providing necessary training and support for staff and parents/caregivers in maintaining an environment conducive to

learning.

6. Providing the implementation of the district-approved and evidence based social emotional curriculum in elementary and
muddle schools (e.g. Second Step, LifeSkills Training, Steps to Respect).

7. Implementing the consistent application of reasonable alternatives to suspension, expulsion and suspended expulsions that
include the use of equitable consequences consistent with law and district policy.

8. Collaborating and partnering with after-school programs and outside agencies when appropriate.

9. Assembling an ongoing collaborative team at the school (e.g. Student Studv T'eams) with appropriate staff and the
parent/caregiver(s) to address behaviors for all students who engage in ongoing misconduct, despite appropriate interventions,
and designing and implementing an effective individualized behavior support plan that may include, but is not limited to:

a. Intensive behavioral supports and strategies
b. Adapted curriculum and instruction

¢. Communication strategies

d. Community agency referrals

wn

DISTRICT RESPONSIBILITIES
Creating a posttive school culture, improving behavior and developing appropriate student discipline practices are top district

priorities. All district staff shall teach, enforce, advocate, communicate and model Positive School Climate Policy (BP 5137) by playing an
active supportive role in assisting schools in the successful implementation of and ongoing compliance with this policy by:
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1. Ensuring alignment and ongoing training of all district offices, programs, policies and initiatives with the Positive School Climate
Poligy.
2. Regularly identifying, developing, maintaining and coaching prevention and intervention activities consistent with PBIS.
3. Analyzing data, monitoring, and evaluating school practices in order to address situations where practices need to be

strengthened.

@roades%a_dgpdon and implementation of consistent alternatives to suspension and expulsion districtwide by ensuring
that all site administrators participate in mandatory PBIS district training, coaching, and the use of uniform documents for the
purposes of data collection. S

5. Regularly overseeing schools’ efforts to maintain relationships with outside community partners.

6. Training sites in the use of and utilization of data in the allocation and provision of professional development in school-wide
positive behavior interventions & support (PBIS) for new staff.

7. Developing and coordinating regular training for parent / caregivers, behavior seminars for students, and professional
development for all employees.

8. Addressing student needs in selecting appropriate placement options for the small percentage of students who do not respond
to intensive interventons and who are not receiving an appropriate education on a comprehensive school campus. NVUSD
will use systematic data analysis as one indicator of the need for a more supportive and/or individualized environment,

CONSEQUENCES FOR STUDENT MISCONDUCT

School discipline consequences strive to be consistent, reasonable, fair, age appropriate, and matched to the severnty of the student’s
misbehavior. Consequences that are paired with meaningful interventions, instruction and guidance (corrective feedback and re-
teaching) offer students an opportunity to connect their misconduct with new learning, participate in contributing back to the school
community, and are more likely to result in getting the student re-engaged in learning. Any use of consequences should be carefully
implemented with well-defined outcomes in order to provide the greatest benefit. Positive consequences including systematic
recognition for appropriaté behavior frequently lead to an increase in the desired behavior. Negative consequences are designed to
provide feedback to the student that his or her behavior is unacceptable and should not occur again.

DEFINITIONS

As defined in Federal codes and State Education codes, and as used as Administrative and Board policies by the Napa Valley Unified
School District Board of Education:

Absence (Unexcused) and Truancy -Any absence which has not been both excused by a parent / caregiver or legal guardian and approved by the
appropriate school official.

Aiding or abetting - Assisting, encouraging, supporting others in the act of inflicting injury to another person.

Arson -Starting or serting a fire on school campus.

Battery on a Sraff Member - Aggressive physical conract with an employee of the school district.

Bullying, Cyberbullying & Harassment - Knowing and willful course of conducr direcred ar a specific person which seriously alarms, annoys, or
harasses the person, and involves an imbalance of real or perceived power among those involved. This includes cy berbuﬂymg which is the use of
information technology (e.g. cell phones, instant messaging, e-mail, social networking sites) to harass, threaten or intimidate someone.

Bus Conduct - Students who ride school buses are expected to adhere to the same rules of conduct and behavior on the school bus as in school.
Engages in misconduct, disrupts school bus travel, disrespects the school bus driver or jeopardizes the safety of school bus rides.

Cheating - Dishonesty on a test or school related assignment.

Defiance of School Personnel's Authority -Refusal to comply with reasonable requests of school personnel.

Destruction or Defacement of Property - Destroying or mutilating property or materials belonging to the school, school personnel or other
persons.

Disorderly Conduct, [ncluding Profanity And Obscene Behavior - Conduct and/or behavior thar is disruptive to the orderly educational procedure
of the school.

Drug/Alcohol/Paraphernalia -The use, possession or sale of a controlled substance, or otherwise furnish to another person, a controlled
substance or alcoholic beverage, or the selling of other substances or materials and representing such substances or material as a controlled
substance or alcoholic beverage.

Explosive Devices - The use, possession, or sale of explosive devices.

Exrortion/Robbery - The solicitation of money, or something of value, from another person, in return for protection, or in connection with a
threat to inflict harm.

False Fire Alarm - Deliberately pulling or setting off school fire alarm.

Fighting/Mutual Combat - Engaging in or threatening an act which causes or might cause harm to another person; mutual combat between two
people,

Fighting/ Assault - Willfully usmg force or violence upon another excepr in self-defense.

Forgery -Writing and using the signature or initials of another person.

‘Gambling - Participating in games of chance for the purpose of exchanging money or something of value.
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Attire - Engaging in behavior (writings, hand signals, intimidation, "stare down", etc.) or wearing attire (caps, shirts, “rags") or
symbols (notebooks, tattoos, etc.) that signify gang affiliation or membership.
Hate Crimes - Actions commirted because of the victim's race, color, religion, nationality, country or orgin, ancestry, disability, or sexual
orientation.
Hazing - Any method of initiation into a student organization or group that causes or may cause physical harm or personal degradation or disgrace
resulting in physical or mental harm to a student.
Off Campus Without A Pass - Leaving campus without proper authorization.
Parking Violations - Parking in an unauthorized area on the school grounds.
Profanity/Obscene Acts - Vulgarity or acts which are considered obscene.
Reckless Driving On/Around Campus - Excessive speed or careless driving.

Sexual Assault - Committed or attempted to commit an act of sexual battery, rape, statutory rape, lewd and lascivious conduct, molestation, etc.
Sexual Harassment - Prohibired sexual harassment includes, but is not limited to, unwelcomed sexual advances, requests for sexual favors, and
other verbal, visual or physical conduct of a sexual nature. Other types of conduct prohibited in the district and which may constitute sexual
harassmenr include (EC 212.5):

1 Unwelcomed leering, sexual flirtations or propositions.

2 Unwelcomed sexual slurs, epithets, threats, verbal abuse, derogatory comments or sexually degrading descriptions.

3 Graphic verbal comments abour an individual's body, or overly personal conversation.

4. Sexual jokes, stories, drawings, pictures or gestures.

Bi Spreading sexual rumors.

6. Teasing or sexual remarks about students enrolled in a predominantly single-sex class.

x4 Touching an individual's body or clothes in a sexual way,

8. Purposefully limiting 4 student's access to educational tools.

9 Displaying sexually suggestive objects in the educational environment.

10,  Continuing to express sexual interest after being informed thar the interest is unwelcomed.

1. Any act of retaliation against an individual who reports a violation of the district's sexual harassment policy or who participates in the

investigation of a sexual harassment complaint.

Smoking/Tobacco/Possession - The possession or use of tobacco or nicotine products on school property.
Tardiness - Arriving late to school or class.

Theft/Possession of Stolen Property - Taking or artempting to take property that does not belong to you, or knowingly being in possession of

stolen property.
Weapons/Injurious Objects - The possession, use or sale of any object that might be used to inflict bodily injury to another person.

INTERVENTIONS & DISCIPLINARY ACTIONS

Even though there are situations that might signal suspension from school, an array of interventions should be considered when
action is called for in response to student misconduct. NVUSD policy requires schmsm e interventions
and/or means of correction, if appropriate, prior to or i lien of suspension to resolve disciplinary issues. When In School Suspension,
Suspension is indicated, the school should make every effort to provide supervised In School Suspension, Suspension or other
alterridtives to In School Suspension, Suspension within the school to ensure student safety, mental health, and academic success.

Prior to suspension, or any disciplinary measure, students should first be supported in learning the skills necessary to function in the
school environment and to avoid negative behavior. Guiding principles that set forth clear expectations, and the development of a

Posituve Behavior Intervention and Support (PBIS) system, e taff ve available the information and resources needed to
evaluate and address student misconduct more effectively. Qisciplinary and restorative interventions may include:™>

__Loss of Privileges - If someone abuses a previously earned privilege, thar privilege can be revoked. The student can earn it back by successfully
engaging in the behavior under supervision, or by meeting prearranged criteria for reinstatement of the privilege. Any activity or event that is a
scheduled part of the school day (e.g. recess, lunch) is not considered a privilege,

— Informal Conference - A school official (teacher, administrator or counselor) will meer with the student for instruction & guidance providing re-
teaching and corrective feedback. This may offer the student an opportunity to have an understanding of, and be mortivated to change, his or her
behavior. A student so involved 1s more likely to become re-engaged in the process of learning.

_ Formal Conference - A formal conference is held between the student, parent, and one or more school officials. During this conference, the
student must agree to correct his/her behavior. Parent(s) may be notified by relephone, personal contact, letter or certified letrer. A conference
may also be conducted berween the student, his/her parent(s), approprdare school personnel and any other individuals concerned.

~- Community Service - A student may perform community service on school grounds during non-school hours. Such service may include, but is
not limited to, outdoor beautification, ca.mp_ug_bgu;_mg_nr and reacher or peer assistance programs. (EC 48900.6, AR 5144 a)

— Restorative Practices — Gives students who commit infractions in séiicol an opporurity 1o understand how their behavior affects others in the
school community, including students, teachers and parent / caregivers, and directly involves them in a process to repair the harm caused.
Students may participate in “circles”, “peer mediations,” or other “conferences” ro allow affected parties ro come togerher in a safe environment
to explore how everyone has been affected by an offense and, when possible, to decide how to repair the harm.
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Student Study Team (8ST) — A formal process involving a ream of school site personnel, parent / caregiver, and students (when appropriate) ro
develop collaboratively strategies to assist students who have learning and/or behavioral challenges at school. The goal of the SST is to design a
team action plan for student improvement.

Behavior Contracts — An effective contract is one in which clearly states what the behavioral goals are for the student, positive consequences
(rewards) he or she can earn for demonstrating these behaviors, and negative consequences that will follow when those behaviors are not
demonstrated.

i — A Student experiencing “serious” behavior challenges may benefit from a Behavior Support Plan (BSP) developed
through the Student Study Team (SST). Special education students whose behavior impedes learning may also require a BSP as defined in the
Education Code (EC sections 56520 et seq.) through the IEP team. A Functional Analysis Assessment (FAA) and Behavior Intervention Plan
(BIP) may also be required. The law also requires additional procedures and considerations for suspensions and expulsions of students with
disabilities. For more information, please refer to, “Special Education Rights of Parents and Children: Notice of Procedural Safeguards,” or call
the NVUSD Special Education Department at (707) 253-68065.

Recess Restriction/Time Out - A student's recess rime may be restricred (kepr in supervised classroom, benching, sitting in office, etc.). The
student shall be given adequate time ro use the rest room and gera drink or ear lunch. (AR 5144 b)
Detention - Assignment of a student to a supervised detention schedule. Such detention shall not occur during the minimum lunch or recess
period, and may be imposed for up to one hour after the close of the maximum school day. A student who is transported by school bus shall be
detained only untl the time when the bus dcpaﬂs School personnel must give the parent/student 24-hour advance notice. Same-day after-school
detentions must receive prior parent / caregiver approval. (AR 5144 b)
Parent Liability, Withholding Grades, Diploma, or Transcripts - Willful misconduct that result in school district property being damaged not
returned (e.g. library & text books, uniforms) will result in grades, diplomas and/or transcripts being withheld until Community Service,
Restorative Practices is made. Additionally, the parent of student will be liable, not to exceed $10,000, If the pupil or parent / caregiver is unable
to pay for the damages, or to return the property, the district will provide a program of voluntary work for the student in lieu of payment of
monetary damages. Upon completion of the voluntary work the grades, diploma, and transcripts shall be released. . (EC 48904 and Civil Code
1714.01).
Alternatives to Suspension - Consequences ideatified as appropriate responses to misconduct that provide a student with an opportunity to
learn skills necessary to avoid future misconduct may include re-teaching expected behavior, pracricing the expected behavior, community service,
or restorative practices (among others), *ALTERNATIVES TO SUSPENSION; i.e SARB; MUST BE USED TO ADDRESS
PROBLEMS OF TRUANCY, TARDINESS, AND/OR OTHER ATTENDANCE-RELATED ISSUES.
Suspension from Extracurricular or Co curricular Activities — Extracurricular activities occur outside of the academic day. Co Curricular
activities may be within or outside of the academic day and are built into the curriculum. [t may be determined that a student may not participate
in an extracurricular activity (e.g. athletics) or a co curricular activity (e.g. field rrips, OQurdoor Ed) if they have shown unsafe or other behavior thar
would indicate thar they may harm themselves or others.
Classroom Suspension - A student may be suspended from one class for no longer than the balance of the day plus the following day and must
remain on campus under appropaate supervision. The reacher shall, as soon as possible, ask the parent / caregiver to attend a conference with the
teacher, at which the school administrator, school counselor, or school psychologist may also be present. If the student has commitred an obscene
act, engaged in habimal profanity or vulgarity, or has disrupted school activities or otherwise defied rhe valid authority of school officials, the
teacher may require that the parent attend a portion of the school day in his or her child’s classroom. The teacher MUST provide the student with
sufficient and relevant classroom work in order to keep the student engaged in learning, (EC 48910)
In School Suspension - A student may be removed from ongoing instruction and remain on campus during the rerm of the In School
Suspension, site for no more than five consecutive school days if the principal determines it is appropriate and he or she is appropriately
supervised. At the time of In School Suspension the student's parent(s) or legal guardian(s) is notified in person or by telephone and by letter that
the student is subject to In School Suspension and the infraction resulting in the In School Suspension. Notification to the parent(s) or legal
guardian(s) will include clear instructions regarding the due process procedure. An In School Suspension program may include conferences
between staff, parents/guardians and students, detention, community service, restorative practices, community agency refecrals, Student Study
Teams (SST) or other assessment-related teams, and/ or referral to school support services staff (EC 48911.1). The teacher MUST provide the
student with sufficient and relevant classroom work in order to keep the student engaged in learning.
Informal Suspension - If a parent / caregiver is told to keep a child at home under the supervision of the parent / caregiver, or a student is sent
home without benefit of a conference is a violation of California compulsory artendance laws, the IDELA, and District policy. It_is prohibited.
Out of School Suspension - Removal of a pupil from ongoing instruction for adjustment purposes. A student may be suspended by any school
site for no more than five consecutive school days. The parent / caregiver and student are notified in person, or by telephone, and confirmed by
letter that the student is subject to suspension and will include the details resulting in Suspension. Notification to the parent(s) or legal guardian(s)
will include clear instructions regarding the due process procedure, A Suspension, whether from school may be issued for any of the reasons
cnumemted in Hecnons 49800 48900 2, 48900 3, 48900 4, and 48900 7 of the California Education Code,

ens : : ministrators- For students returning from suspension or incarceration at
]uvcmle Hall, school sites w11i be rcspon31hlc v.mhm 5 days of a studcnt s return, to meet with the student and plan for make up of any missed
assignments, credits or initiate other interventions; e.g. SST.
Expulsion - A student may be expelled without being suspended and, therefore, not be allowed to attend any NVUSD school or program during
the term of expulsion; or the enforcement of the expulsion may be suspended pursuant to Education Code Section 48917. The length of an
expulsion may be for the balance of the semester in which the Board expels or for the balance of the semester, plus the following school semester;
or for one-calendar year, depending on the violation and/or the student’s social adjustment background. Under certain circumstances, the term of
an expulsion may be lengthened. Students recommended for expulsion are afforded a fair and impartial hearing if requested and all due process
rights. The student's parent(s) or legal guardian(s) is notified by telephone and letter that the student is subject to expulsion by the student’s school
at the time of Suspension. Notification to the parent(s) or legal guardian(s) will include clear instructions regarding the due process procedure. The

—
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school principal will recommend to the Board of Trustees that the student be expelled. The due process procedure is immediately initiated, The
expulsmn does not become effecmrc until the due process procedure has been comnlﬁ;,d_wﬂg

: w Board) - Written notifications of school truancy and parent / caregiver conferences on interventions
fovatd betteranbndiio se mph:mentcd for students defined as *habitual truants’ at each school site. Chronic truancy or tardiness may result in a
student and parent / caregiver’s required attendance at a SART (School Attendance Review Team) meeting at the school site or a SARB (School
Attendance Review Board) hearing at the Child Welfare and Attendance office, Failure to comply with the SARB directives may result in either
criminal prosecution of the parent or a violation of Education Code section 42800 by the student. Violation of this Education Code concerning
compulsory school attendance can result in parent fines, community service, suspension of driver’s license, revoking of work permirs, parents’
attendance at school with the student and/or declaration of the child as 2 ward under the Welfare and Institutions Code section 601.

RELATIONSHIP BETWEEN PROBLEM AREA AND DISCIPLINE ACTION

The following charts indicate in general the types of disciplinary action that apply in each problem area in each school. Each
infraction shows a minimum and maximum action suggested, as well as a suggested action for the first occurrence and one for
repeated occurrences. School officials may want to consider the school records of students before action is taken. If a student has
continually and repeatedly been involved in problem areas, the disciplinary action may result in the maximum action listed. Students
should not feel they will automatically receive the maximum action if they have previously been involved in problem areas,
Aggravated incidents may result in the maximum discipline action without going through the progressive discipline action.

YOUR RIGHTS--DUE PROCESS

All students are entitled to due process. This means there are certain procedures that school officials must follow prior to taking
appropaate disciplinary action. There are also procedures students and parent / caregivers must follow if they do not agree with the
school's actions. If a student does become involved in a situation in which a suspension or expulsion might result, both the student
and his/her parents will be given a more detailed description of the due process procedures and rights. Challenges or objections
suspensions may be addressed directly to the school-site principal. Students who are recommended for expulsion have a right to an
expulsion hearing. (EC 48900, 48915).

REFERENCES:
California Education Code, Section 48900-48927

Sprague, I., Golly, A. (2005). Best Behavior: Building Positive Behavior Supp@
Schools. Boston, MA: Sopris WV
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ELEMENTARY SCHOOT
Action to Be Taken

For behavioral errors nol included, the administrator or designee will utilize one or more ol'the following measures depending on the behavior: 1) reteach
the expected behavior with multiple examples, teach where the problems are occurring. give ffrequent practice opportunities 2) provide usefil and immediaie
correction when behavior error takes place, 3) provide positive feedback when behavior expectations are met, 4) prevent problem behavior by increasing
supervision. restricting student privileges, 3) parent/caregiver contact 6) allow student to restore the environment and relationships which were effected by
his or her behavior in the form of Restorative Practices and Community Service 7) refer student for a Student Success Team (SST) meeting at the site.

PROBLEM RANGE

FIRST OCCURRENCE

REPEATED OCCURRENCE

Absence/Truancy- Unexcused Minimum
EC 48900 k, 48200, 48260

See N.V.U.S.D. Attendance/Tardy Policy

Home Visits, Principal Letter, Truancy Letters, SART
Refer to Child Welfare and Attendance (CWA): SARB:

{k(1)} Maximum Detention CWA refer to District Attorney
Arson Minimum May include: Reteach (e.g. fire safety), Loss of Formal Reprimand, Community Service (¢.g. repair

EC 48900 1 Privileges (e.g. restricted play area. increased  damaged property. voluntary work in lieu of payment),

PC 450, 451 supervision). Formal Conference. Community

{f(1)} Service Restorative Practices (e.g. letter of

apology), Counseling, Contact Fire Marshal
Maximum Formal Reprimand. Police Report, In School In School Suspension, Suspension, Police Report,
Suspension, Suspension, Expulsion Expulsion
Battery on School Staff Mandatory May include: Reteach (e.g. Second Step problem Suspension, Expulsion, Police Report
EC 48900. 48915 a(5), 44401 solving, anger management), Restorative
{a(5)} Practices (e.g. letter of apology), In School
Suspension, Suspension and/or Expulsion, Police
Report
Bullying (incl. Cyberbullying) Minimum May include: Reteach (Second Step or similar ~ Formal Conference, . No Contact Contract, Formal
EC 48900 (r) lesson), Loss of Privileges (e.g. restricted play ~ Reprimand
r(4) area with increased supervision),
Informal/Formal Conference, Comm Service
Maximum Detention, No Contact Contract, Formal In School Suspension, Suspension, Expulsion
Reprimand. In School Suspension. Suspension,
Expulsion, Police Report
Bus Conduct Minimum May include: Reteach (BEST bus lesson). Loss of Bus Privileges, Formal Conference,

EC 48900 (use appropriate Informal Conference, Loss of Privileges (e.g. Community Service (e.g. teach younger students bus

Letter) assigned seating), Community Service (e.g. expectations)

AR, BP 5131.1(a-¢) clean bus), Restorative Practices

Title IV 14103 Maximum Loss of Bus Privileges, Formal Conference, In  In School Suspension, Suspension, Formal Reprimand

{use appropriate letter} School Suspension, Suspension, Formal

Reprimand
Campus—Leaving Without Minimum May include: Reteach (Second Step problem Community Service, Detention
Proper Authorization solving. BEST lesson on safety), Loss of
EC 48900 k, 35291 Privileges (e.g. increase supervision), Informal
(1)} Conference to review safety rules w/ parent /
Maximum caregivers, Community Service In School Suspension, Suspension, SARB
Detention. Formal Conference. SARB
Cheating on Test or School Minimum May include: Reteach (BEST lesson on being  Detention. Informal/Formal Conference, Community
Related Assignment, responsible), , Loss of Privileges (e.g. change  Service (e.g. provide tutoring to students in strong
Plagiarizing seat), Informal/Formal Conference, Restorative academic area while receiving tutoring in low area)

EC 48900 k, 35291 Practices. (e.g. apologize)

{k(1)} Maximum Formal Conference, Failing Grade, Detention  In School Suspension, Suspension, Failing Grade
Defiance—Willful Defiance of Minimum May include: Reteach (BEST lesson on Respect, Time out, Detention, Informal/Formal Conference
Authority Disruption on School Second Step), Informal Conference. Loss of
Property or in Classroom Privileges, Restorative Practices (e.g. letter of

EC 48900 k apology), Community Service (e.g. work in

{k(1)} teacher’s room)

Maximum Formal Conference, Detention. In School Formal Reprimand, In School Suspension. Suspension,
Suspension. Suspension Expulsion
Destruction of Property Minimum May include: Reteach (e.g. BEST lesson on Formal Conference. Community Service (e.g. repair
(School or Personal) respect of school property), Loss of Privileges  property. replace property, voluntary work in lieu of

EC 48900 f (e.g. increased supervision), Informal Conferenct payment)

1)} Restorative Practices (e.g. Letter of Apology)

Maximum In School Suspension, Suspension, Police Reporl Formal Reprimand, In School Suspension, Suspension,

Parent Liability

Expulsion, Police Report
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Action to Be Taken

For behavioral errors not included, the administrator or designee will utilize one or more of the following measures depending on the behavior: 1) reteach
the expected behavior with multiple examples, teach where the problems are occurring, give frequent practice opportunities 2) provide useful and immediate
correction when behavior error takes place, 3) provide positive feedback when behavior expectations are met, 4) prevent problem behavior by increasing
supervision, restricting student privileges, 5) parent / caregiver contact 6) allow student to restore the environment and relationships which were effected by
his or her behavior in the form of Restorative Practices and Community Service 7) refer student for a Student Success Team (SST) meeting at the site.

PROBLEM RANGE

FIRST OCCURRENCE

REPEATED OCCURRENCE

Drugs/Alcohol/Paraphernalia  Minimum
EC 48900 ¢ {e(1)}

May include: Formal Conference, Detention, Drug
& Alcohol Counseling

(3" Offense is Mandatory Expulsion or Suspended
Expulsion)in School Suspension, Suspension and/or

EC 48915 a(3) {c(2)} Expulsion, Police Report

EC 48915 ¢(3) {e(3)}

EC 48900 p {c(4)}, Maximum In School Suspension, Suspension, Formal

EC 48900 d {d(1)} Reprimand, Expulsion, Police Report

EC 48900 {i(1)} (Mandatory Expulsion for Sales) (Mandatory Expulsion for Sales)
Electronic Devices Possession/ Minimum May include: Reteach (e.g. BEST lesson on cell Informal/Formal Conference, Community Service
Using if Disrupts Educational phone use), Loss of Privileges (e.g. must keep (e.g. help BEST Team make expectation posters for
Process phone in office), Informal/Formal Conference, school). Confiscation (e.g. for rest of week, pick up

(EC 48900, 48901.5) Restorative Practices (e.g. Letter of Apology) from office)

fo(1)} Maximum Confiscation (e.g. for rest of day, pick up from

teacher)

Confiscation (e.g. for semester, parent / caregiver pick
up from office). In School Suspension

Explosive Devices/Bomb Threat Mandatory
EC 48900 b. 48915 a(2) {b(1)}

May include: Reteach (e.g. BEST lesson on safety,
Second Step proﬂgﬁa solving), Formal Conference,

In School Suspension, Suspension,
Formal Reprimand, Police Report

EC 48915 ¢(5) {b(4)} Restorative Practices (e.g. Letter of Apology 1o
school), In School Suspension, Suspension, Formal
Reprimand(ﬁp_ﬁllgan-go]ice Report
Extortion/Robbery Minimum May include: Reteach (BEST lesson on respecting  Community Service (e,g. replace item, voluntary worl
EC 48900 e other’s property), Informal Conference, Loss of  in lieu of payment), Loss of Privileges
EC 48915 a(4) Privileges (e.g. increased supervision), Restorative
{e(1)} Practices (e.g. . Letter of Apology)
Maximum Detention, Formal Conference, Formal Reprimand, In School Suspension. Suspension, Formal Reprimanc
In School Suspension. Suspension. Police Report {; xpulsion Police Report
Fighting/Assault/Threats Minimum May include: Reteach (e.g, Second Step problem  Informal/Formal Conference, Restorative Practices
EC 48900 a(1) {a(1)} solving), Loss of Privileges (e.g. restricted play are: (e.g. conflict resolution)
EC 48900 a(2) {a(2)} with increased supervision), Informal/Formal
EC 48900 s {a(3)} Conference, Restorative Practices (e.g. letter of
EC 48915 a(1) {a(4)} apology, conflict resolution), Community Service
EC 48915 a(5) {a(5)} Maximum Detention, No Contact Contract, In School Formal Repri In School Suspension,
PC 241, 243, 245, 220 Suspension. Suspension, Formal Reprimand, Susmnsion&ﬁﬁ@?ﬂlicc Report
: : ——e -
Expulsion. Police Report
Fire Alarm-- Deliberate False =~ Minimum May include: Reteach (¢.g. learn about & writea  Loss of Privileges, Community Service (e.g. make up
EC 48900 k report on fire safety), Loss of Privileges (e.g. for lost instructional time by assisting in office,
(1)} increased supervision, restricted play area. buddy  volunteer for fire department)
accompany student during transitions), Detention
Maximum Formal Conference. In School Suspension, In School Suspension, Suspension, Fire Marshal.
Suspension, Fire Marshal. Formal Reprimand. Formal Reprimand, Police Report, Expulsion
Police Report
Forgery Minimum May include: Reteach (e.g. BEST lesson on Formal Conference. Detention
EC 48900, 35291 responsibility), Loss of Privileges (e.g. parent phon
PC 470-483.5 call in lieu of student dependent communication),
&)} Informal/Formal Conference, Community Service,
Restorative Practices (e.g. Letter of Apology to
teacher and to parent / caregiver) In School Suspension, Suspension, Formal Reprimanc
Maximum Detention. In School Suspension. Suspension Police Report
Gambling Minimum May include: Reteach (e.g. lesson on gambling, Loss of Privileges, Community Service (e.g. help w/
EC 48900 k wirite a report on history/law of gambling). Loss of school fundraiser), Formal Conference, Formal
{k(1)} Privileges (e.g. increased supervision. restricted pla Reprimand
area), Informal Conference, Comm. Service
Maximum In School Suspensionm

In School Suspension{Suspensiomy
P S —
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ELEMENTARY SCHOOL
Action to Be Taken

For behavioral errors not included, the administrator or designee will utilize one or more of the following measures depending on the behavior: 1) reteach
the expected behavior with multiple examples, teach where the problems are occurring, give frequent practice opportunities 2) provide useful and immediate
correction when behavior error takes place, 3) provide positive feedback when behavior expectations are met, 4) prevent problem behavior by increasing
supervision, restricting student privileges, 5) parent / caregiver contact 6) allow student to restore the environment and relationships which were effected by
his or her behavior in the form of Restorative Practices and Community Service 7) refer student for a Student Success Team (SST) meeting at the site.

PROBLEM RANGE FIRST OCCURRENCE REPEATED OCCURRENCE
Gang Behavior/Attire Minimum May include: Reteach (e.g. reasons for gang Formal Conference with Parent / caregiver and Student,
EC 48900 k, 35183, 35294.1 policies, write report), Informal Conference, onference with SRO, Community
BP 5132 Community Counseling Referral Counseling Referral
&Q)} Maximum Conference with SRO,
' 0ol Suspension, Suspension, Formal Formal Reprimand, In School Suspension, Suspension,
Leprimand, Expulsion, Police Report Expulsion, Police Report, Police Gang Task Force
Harassment/Intimidation Minimum May include: Reteach (e.g. BEST lesson on Informal/Formal Conference, Loss of Privileges (e.g.
EC 48900.4 {r(1)} Respect, Second Step Problem Solving Lesson),  restricted play area with increased supervision)
EC 48900 o {r(2)} Loss of Privileges, Informal/Formal Conference,
EC 48900 q {r(3)} Community Service (e.g. project to make students
feel safe & respected)
Maximum Detention, In School Suspension, Suspension, Formal Reprimand, In School Suspension, Suspension,
Formal Reprimand, Expulsion Expulsion, Police Report
Hate Crimes/Violence Minimum May include:@(e.g. Second Step Problem Formal Conference, BEST lessons/ Second Step lessons
EC 48900 t, 48900.3 Solving Lesson, Tesson on diversity), Loss of Community Service (e.g. project to make the school
{p(1)} (Gr. 4-12) Privileges (e.g, restricted play area, increased feel safe and students feel respected)
supervision), Formal Conference, Comm. Service
(e.g. write report on the group and teach a class)
Maximum Detention, In Schoo ion, Suspension, In uspension, Suspension, Formal Reprimand,
Formal Reprimmmoliw Report ( Expulsion, Police Report
Hazing Minimum May include: Reteach {Igssorron hazing, Second ThrSeheotSuspension, Suspension
EC 48900q, 32050, 32051 Step lesson), Informal Conference, Restorative
f(3)} Practices (e.g. Letter of Apology)
Maximum In School Suspension, Suspension, Formal Formal Reprimand, Expulsion
Reprimand, Expulsion .
Profanity/Obscene Acts Minimum May include: Reteach (BEST lesson on respectful Detention, Loss of Privileges, Community Service
Immoral Acts/Verbal Abuse language), Loss of Privileges (e.g. increased
EC 48900 i supervision), Informal/Formal Conference,
()} Community Service (e.g. make BEST posters for
respectful language, write report and present)
Maximum Detention, In Schoo ipn, Suspension, In School Suspension, Suspension, Formal Reprimand,
Formal Reprimand,@pulsion, Police Report @?s?o%olice Report
Sexual Assault Mandatory In School Suspension, Suspension and/or In School Suspension, Suspension and/or Expulsion,
EC 48915¢c (4) Expulsion, Police report, Title IX Officer Police Report
n (2) notification
Sexual Battery Mandatory éﬂuspension, Suspension and/or In School Suspension, Suspension and/or Expulsion,
EC 48900 n, 48915 c(4) xpulsion) Police report, Title IX Officer Police Report, Title IX Officer Notification
{n(1)} notification
Sexual Harassment Minimum May Include: Reteach (e.g. BEST lesson, Second 5 Day Suspension, Title IX, Police Report (BP & AR
EC 48900.2 (Gr 4-12) Step), Loss of Privileges, Informal/Formal 4019.11 a-e & 5145.7)
EC 2125 Conference, Community Service (e.g. school
{a(1)} (Gr. 4-12) projects to promote respectful environment)
Maximum Detention, In Schopl-Suspension, Suspension, Formal Reprimand, Expulsion, Title IX
Formal Repriman Title IX Officer ~ Police Report
Police Report
Smoking/Tobacco Products 1* Offense Informal/Formal Conference, Detention 2 Offense - 2 Day Suspension, Police Citation

EC 48900 h, EC 51260
BP 5131.6, 5144.1

(t(1)}

(See NVUSD Smoking Policy) 3" Offense - 3 Day Suspension, Police Citation

4th Offense - 5 Day Suspension, Police Citation

5™ Offense - Formal Reprimanlicc

Citation
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ELEMENTARY SCHOOL
Action to Be Taken

For behavioral errors not included, the administrator or designee will utilize one or more of the following measures depending on the behavior: 1) reteach
the expected behavior with multiple examples, teach where the problems are occurring, give frequent practice opportunities 2) provide useful and immediare
correction when behavior error takes place, 3) provide positive feedback when behavior expectations are met, 4) prevent problem behavior by increasing
supervision, restricting student privileges, 5) parent / caregiver contact 6) allow student to restore the environment and relationships which were effected by
his or her behavior in the form of Restorative Practices and Community Service 7) refer student for a Student Success Team (SST) meeting at the site.

PROBLEM RANGE FIRST OCCURRENCE REPEATED OCCURRENCE
Theft/Possession of Stolen Minimum May include: Reteach (BEST lesson, Second Step). Formal Conference, Community Service, Restorative
Property/Burglary Loss of Privileges (e.g. restricted play area), Practices, Formal Reprimand

EC 48900 g {g(1)} Informal/Formal Conference. Comm. Service (e.g.

EC 48900 | {i(1)}

Maximum

voluntary work in lieu of payment), Restorative

Practices (e.g. Letter of Apology). Detention
In School Suspension, Suspension, Police Report, In School Suspension, Suspension, Formal
Reprimand{Expulsion.)Police Report

‘Weapons/Injurious Objects Minimum

Formal Reprimand{Expulsion .
May Include: Reteach (¢.g. lesson on dangers of  In School Suspension, Suspension, Formal

Replica Firearm weapons), Loss of Privileges (e.g. backpack check Reprimand, olicc Report
EC 48900 b, 48915 a(2) {b(1)} daily), Formal Conference, Detention
EC 48915 o(1) {b(2)}
EC 48915 ¢(2) {b(3)} Maximum In School Suspension. Suspension. Formal In School Suspension, Suspension, Formal
EC 489135 ¢(5) {b(4)} Reprimand olice Report, (Mandatory Reprimand. Expulsion, Police Report (Mandatory
EC 48900 m {m(1)} Expulsion for firearm, brandishing, explosives) Expulsion for firearm, brandishing, explosives)
NVUSD Student Behavioral Expectations 11 Revised: 4/98. 3/00, 6/01, 6/03, 8/06. 3/11
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For behavioral errors not included, the administrator or designee will wtilize one or more of the following measures depending on the behavior: 1) reteach
the expected behavior with multiple examples, teach where the problems are occurring, give frequent practice opportunities 2) provide useful and immediate
correction when behavior error takes place, 3) provide positive feedback when behavior expectations are met, 4) prevent problem behavior by increasing
supervision, restricting student privileges, 5) parent / caregiver contact 6) allow student to restore the environment and relationships which were effected by
his or her behavior in the form of Restorative Practices and Community Service 7) refer studeni for a Student Success Team (SST) meeting at the site.

PROBLEM RANGE FIRST OCCURRENCE REPEATED OCCURRENCE
Absence/Truancy—Unexc.  Minimum See N.V.U.S.D. Attendance/Tardy Policy Home Visits, Saturday School. Principal Letter,
EC 48900 k, 48260, 48200 Truancy Letters, SART
(1)}
Maximum In School Suspension, Suspension, Detention Refer to Child Welfare and Attendance (CWA):
SARB: CWA refer to District Attorney
Arson Minimum Reteach (e.g. fire safety), Loss of Privileges (e.g.  Formal Reprimand, Community Service (e.g. repair
EC 48900 f increased supervision during breaks), Formal damaged property, voluntary work in lieu of payment
PC 450, 451 Conference, Community Service Restorative
{fl)} Practices (e.g. letter of apology), Counseling.
Contact Fire Marshal
Maximum Formal Reprimand, Police Report, In School

Suspension, Suspensiofi, Expulsion_>

Formal Reprimand. In School Suspension.
Suspension. Police Rem@h

Assault or Battery on School ‘Mandatory May include: Reteach (e.g. anger management

Suspension, Expulsion, Police Report

Staff group, problem solving lesson), Restorative
EC 48900, 48915 a(5), 44401 Practices (e.g. letter of apology). In School
{a(5)} Suspension. Suspension and/or Expulsion. Police
Report
Bullying (incl. Cyberbullying Minimum May include: Reteach (e.g. Second Step lesson Loss of Privileges, Formal Reprimand. Informal
EC 48900 (r) on empathy), Loss of Privileges (¢.g. restricted {Formal Conference. No Contact Contract
@)} free time area with increased supervision),
Informal/Formal Conference, Community
Service. Formal Reprimand
Maximum Detention, No contact Contract, In School In School Suspension. Suspension, Expulsion,
Suspension, Suspension, Expulsion, Police Police report a SES
report. Formal Reprimand
Bus Conduct Minimum May include: Reteach (e.g. BEST lesson in Bus  Loss of Bus Privileges, Formal Conference,
EC 48900 (use appropriate Behavior), Loss of Privileges (e.g. sit in front Community Service (e.g. teach younger students bus
Letter) seats of bus), Informal Conference, Community expectations)
AR, BP 5131.1(a-¢) Service (e.g. clean bus). Restorative Practices
Title 1V 14103 (e.g. letter of apology)
{use appropriate letter } Maximum Loss of Bus Privileges, Formal Conference. In
School Suspension, Suspension. Formal In School Suspension. Suspension. Formal
Reprimand Reprimand_ Expulsiom
Campus—Leaving Without =~ Minimum May include: Reteach (e.g. lessons on problem Community Service. Detention
Proper Authorization solving, calming techniques), Loss of Privileges
EC 48900 k. 35291 (e.g. increased supervision), Informal/Formal
&k(1)} Conference to Review Safety Rules with Parent /
caregivers, Community Service (e.g. clean campus
orclassrooms)
Maximum Detention to make up missed time after school. In  In School Suspension, Suspension
School Suspension, &lspe_nsiun _o)
Cheating on Test or School =~ Minimum May include: Reteach (e.g. BEST lesson on being  Detention. Informal/Formal Conference, Community
Related Assignment, responsible). Loss of Privileges (e.g. change of Service (e.g. provide tutoring to students in strong
Plagiarizing seat), Informal/Formal Conference, Community  academic area while receiving tutoring in low area)
EC 48900 k, 35291 Service (e.g. design a BEST lesson on cheating),
{k(1)} Restorative Practices (e.g. letter ol apology)
Maximum Formal Conference, Redo assignment, Detention,  In School Suspension. Suspension, Failing Grade in
In School Suspension, Suspension Course or Assignment
Defiance—Willful Defiance o0 Minimum May include: Reteach (¢.g. BEST lesson on respect Restorative Practices (e.g. resolve issue with teacher
Authority Disruption on Second Step lesson on problem solving), Informal  with another adult supporting process, letter of
School Conference, Community Service (e.g. clean apology)
Property or in Classroom classrooms or campus), Restorative Practices
EC 48900 k Formal Conference, Detention, Formal Reprimand.
{k(1)} Maximum Detention. In School Suspension. Suspension In School Suspension, Suspension, Expulsion
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MIDDLE SCHOOL
Action to Be Taken

For behavioral errors not included, the administrator or designee will utilize one or more of the following measures depending on the behavior: 1) reteach
the expected behavior with multiple examples, teach where the problems are occurring, give frequent practice opportunities 2) provide useful and immediate
carrection when behavior error takes place, 3) provide positive feedback when behavior expectations are met, 4) prevent problem behavior by increasing
supervision, restricting student privileges, 5) parent / caregiver contact 6) allow student to restore the environment and relationships which were effected by
his or her behavior in the form of Restorative Practices and Community Service 7) refer student for a Student Success Team (SST) meeting at the site.

PROBLEM RANGE FIRST OCCURRENCE REPEATED OCCURRENCE
Destruction of Property Minimum May include: Reteach (¢.g. BEST lesson on Formal Conference. Community Service (e.g.
(School or personal) respecting school property. lesson on problem repair. replace, voluntary work in lieu of payment).
EC 48900 solving skills), . Loss of Privileges, Informal Parent Liability
{f(1)} Conference, Community Service, Restorative
Practices (e.g. letter of apology)
Maximum Parent Liability, In School Suspension, Suspension. In School Suspension, Suspension, Formal
Community Service, Restorative Practices, Police Reprimand, Expulsion. Police Report
Report :
Drugs/Alcohol/Paraphernalia  Minimum May include: Reteach (e.g. video on drug abuse), (37 Offense is Mandatory Expulsion)
EC 48900 ¢ {c(1)} Formal Conference, Community Service (e.g. write In School Suspension, Suspension and/or
EC 48915 a(3) {c(2)} a report to teach others).Community Counseling  Expulsion. Police Report
EC 48915 ¢(3) {c(3)} Referral, Detention o
EC 48900 p {c(4)}, Maximum In School Suspension. Suspension, Formal

EC 48900 d {d(1)}
EC 48900 j §(1)}

Reprimand, Expulsion, Police Report (Mandatory
Expulsion for Sales)

(Mandatory Expulsion for Sales)

Electronic Devices Possession/ Minimum

May include: Reteach (e.g. BEST lesson on cell

Informal/Formal Conference, Confiscation

Using if Disrupts Educational phone use), Loss of Privileges (e.g. must keep (e.g. for rest of week pick up from office)
Process phone in office), Informal Conference, Community sl L
(EC 48900, 48901.5) Service (e.g. make a BEST lesson on ¢ell phone
{o(1)} use), Restorative Practices (e.g. letter of apology).
Detention
Maximum Formal Conference, Confiscation (e.g. for rest Confiscation (e.g. for rest of semester, parents pick
of day to pick up from teacher) up in office). In School Sumensinn.@gpcnsioﬁ;
Explosive Devices/Bomb Threat Mandatory May include: In School Suspensien, Suspension.  In School Suspension, Suspension, Formal
EC 48900 b, 48915 a(2) {b(1)} Formal Reprimand, Expulsion, Police Report. In  Reprimand. Expulsion. Police Report
EC 48915 ¢(5) {b(4)} addition. may include Restorative Practices (e.g.
letter of apology ). Loss of Privileges
Extortion/Robbery Minimum May include: Reteach (BEST lesson on respecting  Community Service (e.g. replace item. voluntary
EC 48900 ¢ others), Loss of Privileges, work in lieu of payment)
EC 48915 a(4) Formal Conference. Community Service.
{e(1)} Restorative Practices (e.g. letter of apology)
Maximum In School Suspension, Suspension, Formal In School Suspension. Suspension, Formal
Reprimand, Expulsion. Police Report Reprimand, Expulsion. Police Report
Fighting/Assault/Threats Minimum May include: Reteach (e.g. problem solving lesson) Informal/Formal Conference, Restorative Practices
EC 48900 a(1) {a(1)} Loss of Privileges (e.g. restricfed area for breaks, (e.g. letter of apology, conflict resolution)
EC 48900 a(2) {a(2)} lunch. increased supervision), Informal/Formal
EC 48900 s {a(3)} Conference, Restorative Practices, Community
EC 48915 a(1) {a(4)} Service
EC 48915 a(5) {a(5)} Maximum No Contact Contract. Detention. In School Formal Reprimand, In School Suspension,
PC 241, 243, 245, 220 Suspension, Suspension. Formal Reprimand, Suspension, Expulsion, Police Report
Expulsion, Police Report
Fire Alarm-- Deliberate False =~ Minimum May include: Loss of Privileges: Formal Community Service, Loss of Privileges
EC 48900 k Conference, . Community Service (e.g. write a
(1)} report and teach fire safety lesson to younger
students). Detention
Maximum In School Suspension, Suspension, Fire Marshal,  In School Suspension. Suspension, Fire Marshal,
Formal Reprimand; Expulsion.Police Report Formal Reprimand, Expulsion, Police Report
Forgery Minimum May include: Reteach (e.g. BEST lesson on Detention. Loss of Privileges (e.g. parent /
EC 48900, 35291 responsibility), Loss of Privileges, Informal caregiver phone call in licu of student dependent
PC 470-483.5 Conferenrce, Restorative Practices (e.g. letter of communication), Formal Conference
{k(1)} apology to parent / caregiver), Cummgpjg;_Sgwiw In School Suspension, Suspension. Formal
Maximum In School Suspension. Suspension, Detention \ Reprimand. Expulsion: Police Report
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MIDDLE SCHOOL
Action to Be Taken

For behavioral errors not included, the administrator or designee will wtilize one or more of the following measures depending on the behavior: 1) reteach
the expected behavior with multiple examples, teach where the problems are ocecurring, give frequent practice opportunities 2) provide useful and immediate
correction when behavior error takes place, 3) provide positive feedback when behavior expectations are met, 4) prevent problem behavior by increasing
supervision, restricting student privileges, 5) parent / caregiver contact 6) allow student 1o restore the environment and relationships which were effected by
his or her behavior in the form of Restorative Practices and Community Service 7) refer student for a Studewnt Success Team (SST) meeting at the site.

FIRST OCCURRENCE

REPEATED OCCURRENCE

Minimum May include: Reteach (e.g. lesson on gambling,
write a report on history and law of gambling),

Loss of Privileges (e.g. increase supervision
during break/lunch). Informal Conference,
Community Service. Restorative Practices
In School Suspension, Suspension

Formal Conference. Community Service (e.g. help with
school fundraiser)

In School Suspension, Suspension

May include: Reteach (e.g. problem solving
lesson. write a report on history of gangs),
Referral to Counselor, Loss of Privileges,

%@mLQo\:ﬂsrence. Detention
Maximum Color Contract/"Gang Prevention Contract,
(DIOr Lontract

Community Agency Referral, In School
Suspension, Suspension. Formal Reprimand,

Expulsion, Police Report (NVUSD Policy 5132)

Loss of Privileges (e.g. increased supervision, limited
free time area), Formal Conference with Parent and
Student, Conference with SRO

Formal Reprimand. In School Suspension, Suspension.
Expulsion. Police Report, Police Gang Task Force

May include: Reteach (e.g. BEST lesson on
respect, problem solving steps). Loss of
Privileges (e.g. limited area for break/lunch).
Informal Conference, Community Service
Delenuom Contract, in School
Suspension, Suspension, on, Formal Reprimand,
Expulsion

Informal/Formal Conference, Community Service (e.g.
project to make school feel safe & respectful)

Formal Reprimand, In School Suspension, Suspension
Expulsion, Police Report

May include: Reteach (e.g. problem solving

lesson, lesson on dweml} video on hate crimes
and their impact, report on impact of hate crimes

Formal Conference, Comm. Service

No Contact Contract. Formal Reprimand .In
School Suspension, Suspension, Expulsion,
Police Report

Community Service (e.g. write a report on group in
question and present it). Formal Conference

Formal Reprimand, ,In School Suspension, Suspension,
Expulsion, Police Report

May include: Reteach (e.g. lesson on hazing,
social skills), Loss ¢ of Privileges. Informal

Conference, Restorative Practices (e.g. letter of

apology), Community Service
No Contact Contract. In School Suspension,
Suspension, Formal Reprimand. Expulsion

In School Suspension, Suspension, Formal Conference

Formal Reprimand, Expulsion

May include: Reteach (e.g. BEST lesson on
respectful language), Loss of Privileges.
Informal Conference, Community Service,
Restorative Practices (e.g. Letter of Apology)
Detention, In School Suspension, Suspension,
Formal Reprimand. Expulsion. Police Report

Detention, Loss of Privileges (e.g. increased supervision
during lunch/break), Parent Conference. Community
Service (e.g. make BEST posters for Respect)

In School Suspension, Suspension, Formal Reprimand,
Expulsion. Police Report

In School Suspension, Suspension and
Expulsion, Police Report, Title X Officer
Notification

In School Suspension, Suspension and/or Expulsion,
Police Report

In School Suspension, Suspension and/or
Expulsion, Police Report

Formal Reprimand. Title 1X Officer Notification

In School Suspension, Suspension and/or Expulsion,
Police Report

PROBLEM RANGE
Gambling
EC 48900 k
(1)}
Maximum
Gang Behavior/Attire Minimum
EC 48900 k, 35183, 35294.1
BP 5132
&(2)}
“
Harassment/Intimidation Minimum
EC 48900.4 {r(1)}
EC 48900 o {r(2)}
EC 48900 g {r(3)}
Maximum
Hate Crimes/Violence Minimum
EC 48900 t, 48900.3
{p(1)} (Gr. 4-12)
Maximum
Hazing Minimum
EC 48900q, 32050, 32051
£3)}
Maximum
Profanity/Obscene Acts Minimum
Immoral Acts/Verbal Abuse
EC 48900 i
{1}
Maximum
Sexual Assault Mandatory
EC 48915c (4)
n (2)
Sexual Battery Mandatory
EC 48900 n, 48915 ¢(4)
fn(1)}
Sexual Harassment Minimum
EC 48900.2 (Gr 4-12)
EC 2125
{a(1)} (Gr. 4-12)
Maximum

Title IX Officer Notification

May include: Reteach (e.g. BEST lesson on
Respect). Loss of Privileges, Informal
Conference, Community Service (e.g. school
projects to promote safe school), Community
Counseling Referral

In School nsion, Suspension. Formal
Reprimand. Expulston:,Police Report

5 Day In School Suspension. Suspension, Title IX
notification. Police Report

Formal Reprimand. Expulsion. Title 1X
Police Report (BP & AR 4019.11 a-e & 5145.7)
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MIDDLE SCHOOL
Action to Be Taken

For behavioral errors not included, the administrator or designee will utilize one or more of the following measures depending on the behavior: 1) reteach
the expected behavior with multiple examples, teach where the problems are occurring, give frequent practice opportunities 2) provide useful and immediate
correction when behavior error takes place, 3) provide positive feedback when behavior expectations are met, 4) prevent problem behavior by increasing
supervision, resiricting student privileges, 3) parent / caregiver contact 6) allow student to restore the environment and relationships which were effected by
his or her behavior in the form of Restorative Practices and Community Service 7) refer student for a Student Success Team (SST) meeting at the site.

PROBLEM RANGE FIRST OCCURRENCE REPEATED OCCURRENCE
Smoking/Tobacco Products  1* Offense May include: Reteach (Reports on Tobacco Use), 2 Offense - 2 Day Suspension, Police Citation,
EC 48900 h, EC 51260 Formal/Informal Conference, Community Service. 3™ Offense - 3 Day Suspension, Police Citation
BP 5131.6, 5144.1 Police Citation, . Detention, In School Suspension 4" Offense - 5 Day Suspension, Police Citation
(fa(1)} (See NVUSD Smoking Policy) 5" Offense - Formal Reprimand. Expulsion, Police
Citaion =~ — ~——
Theft/Possession of Stolen Minimum May include: Reteach (e.g. BEST lesson). Loss of  Formal Conference, Community Service.
Property/Burglary Privileges (e.g. restricted area during lunch/breaks),  Restorative Practices
EC 48900 g {g(1)} Informal Conference, Community Service (e.g.

EC 48900 1 {I(1)}

voluntary work in lieu of payment). Restorative
Practices (e.g. letter of apology)

Maximum Detention. In School Suspension, Suspension. Formal

Reprimand, Police Report, Expulsion

Formal Reprimand, [n School Suspension,
Suspension. Expulsion, Police Report

Weapons/Injurious Objects ~ Minimum May include: Reteach (e.g. problem solving skills,
Replica Firearm write a report). Loss of Privileges (¢.g. backpack
EC 48900 b, 48915 a(2) check daily). Formal Conference, Community Service
{b(1)} Write a Report
EC 48915 (1) {b(2)} Maximum
EC 48915 ¢(2) {b(3)} Detention, In School Suspension Formal
EC 48915 c(5) {b(4)} Reprimand. Police Report, Expulsion (Mandatory
EC 48900 m {m(1)} Expulsion for firearm. brandishing, explosives)

Restorative Practices. Community Service, Formal
Conference

In School Suspe sioormal
Reprimand. Police Report (Mandatory

Expulsion for firearm, brandishing, explosives)
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HIGH SCHOOL )
etion to Be Taken

For behavioral errors not included, the administrator or designee will utilize one or more of the following measures depending on the behavior: 1) reteach
the expected behavior with multiple examples. teach where the problems are occurring, give frequent practice opportunities 2) provide useful and immediate
correction when behavior error takes place, 3) provide positive feedback when behavior expectations are met, 4) prevent problem behavior by increasing
supervision, restricting student privileges, 3) parent / caregiver contact 6) allow student to restore the environment and relationships which were affected by
his or her behavior in the form of Restorative Practices and Community Service 7) refer student for a Student Success Team (SST) meeting at the site.

PROBLEM RANGE  FIRST OCCURRENCE REPEATED OCCURRENCE
Absence/Truancy— Minimum  See N.V.U.S.D. Attendance/Tardy Policy May include: Home Visits, Principal Letter,
Unexcused Truancy Letters, SART, SRO Truancy
EC 48900 k, 48260, 48200 Contract, Refer to Child Welfare and
{k(1)} Maximum  Detention Attendance (CWA): SARB: CWA refer to
District Attorney
Arson Minimum  May include: Reteach (e.g. fire safety). Loss of Privileges  Formal Reprimand. Community Service (e.g.
EC 48900 f (e.g. increased supervision. limited mobility). Formal repair / replace damaged property, voluntary
PC 450, 451 Conference, Community Service, Restorative Practices (e.g. work in lieu of payment), Restorative Practice;
{f(1)} letter of apology). Contact Fire Marshal. Counseling Ref.

In School Suspension, Suspension Formal Reprimand. Polic
Maximum _ Report{Expulsion B Expulsion, Police Repori
Battery on School Staff ~ (Mandatory) In School Suspension. Suspension an@s—ig_np Police W Police Report

EC 48900, 48915 a(5), Report
44401 May include: Restorative Practices
fa(5)} '
Bullying (inclL Minimum  May include: Loss of Privileges (e.g. restricted free time  Informal/Formal Conference, No Contact
Cyberbullying) area, increased supervision), Informal/Formal Contract. Community Service (e.g. project
EC 48900(r) Conference. Community Service to contribute to school safety and respect)
r(4) Maximum  Formal Reprimand, Detention. No Contact Contract, In
School Suspension, Suspension. Formal Reprimand, Formal Reprimand, In School Suspension,
Police Report, Expulsion Suspension, Expulsion
Bus Conduct Minimum  Informal/Formal Conference. (See NVUSD Loss of Bus Privileges. Community Service
EC 48900 (use appropriate Bus Transportation AR & BP 5131.1 a-e), May also (e.g. teach BEST bus lesson to other
Letter) include: Reteach (e.g. BEST bus lesson), Loss of students)
AR, BP 5131.1(a-e) Privileges (e.g. sit in front seats of bus), Community
Title [V 14103 Service (e.g. clean bus), Restorative
{use appropriate letter} =~ Maximum  Loss of Bus Privileges. Formal Conference. In School In School Suspension, Suspension, Formal
Suspension, Suspension. Formal Reprimand Reprimand, Expulsion
Campus—Leaving Without Minimum (May include: Reteach (e.g. problem solving lesson), Loss of
Proper Authorization Privileges (e.g. testricted area for free time. check in
EC 48900 k. 35291 regularly with office), Informal/Formal Conference,
{k(1)} Community Service
Maximum  Detention, In School Suspension, Suspension In School Suspension, Suspension. SARB
Cheating on Test or School Minimum .ﬁ@'nclude: Reteach (e.g. BEST lesson on responsibility. Detention, Informal/Formal Conference,
Related Assignment, wnte_rgm_{@ngﬁplﬂgiaﬁzing}. Loss of Privileges ~ Community Service (e.g. provide tutoring for
Plagiarizing (e.g. change seat), Informal Conference. Community other students in strong area while receiving
EC 48900 k, 35291 Service, Restorative Practices (e.g. apology to studentand  tutoring in low area)
k(1)} teacher), Re-do assignment
Maximum  Formal Conference. Detention. In School Suspension, Failing Grade in Course or Assignment, In
spension School Suspension. Suspension
Defiance—Willful Defiance Minimum  (May include: Reteach (e.g. BEST lesson on respect), Loss  Informal/Formal Conference. Detention
of Authority Disruption on of Privileges, Informal Conference, Community Service
School (e.g. help teacher in classroom), Restorative
Property or in Classroom Maximum  Formal Conference. Detention, In School Suspension. In School Suspension, Suspension, Formal
EC 48900k  {k(1)} Suspension Reprimand. Expulsion
Destruction of Property Minimum May,include : Reteach (e.g. BEST lesson on Respect of’ Formal Conference, Parent Liability,
(School or personal) property). Loss of Privileges (e.g. limited access to areas of Community Service (e.g. repair / replace,
EC 48900 f campus). Informal Conference, Community Service, voluntary work in lieu of payment), Restorativ
{fln} Restorative Practices (e.g. letter of apology) Practices
Maximum  Parent Liability, In School Suspension. Suspension.
Expulsion, Police Report In School Suspension, Suspension, Formal
Reprimand. Expulsion, Police Report
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HIGH SCHOOL
Action to Be Taken

For behavioral errors not included, the administrator or designee will utilize one or more of the ollowing measures depending on the behavior; 1) reteach
the expected behavior with multiple examples, teach where the problems are occurring, give Iffequent practice opportunities 2) provide usefil and immediate
correction when behavior error takes place. 3) pravide positive feedback when behavior expectations are met. 4) prevent problem behavior by increasing
supervision, restricling student privileges, 5) parent / caregiver contact 6) allow student to restore the environment and relationships which were effected by
his or her behavior in the form of Restorative Practices and Community Service 7) refer student for a Student Success Team (SST) meeting at the site.

PROBLEM RANGE FIRST OCCURRENCE REPEATED OCCURRENCE
Driving Reckless on or Minimum May include: Reteach (e.g. BEST lesson on driving  Detention, Formal Conference. Loss Parking
Around Campus expectations), Loss of Privileges (e.g. parking on Privilege on Campus
EC 48900 campus), Informal/Formal Conference, Community
{k(1)} Service (¢.g. parking lot clean up). Detention In School Suspension, Suspension, Revoke Driving
Maximum In School Suspension, Suspension. Revoke Driving  Privileges. Police Re
Privileges. Police Report *All driving violations subject to Napa

* All driving vielations subject to Napa Police citation \ FPolice citations

Drugs/Alcohol/Paraphernalia  Minimum

May include: Detention, Formal Conference. Drug & (3™ Offense is Mandatory Expulsion or Suspended

EC 48900 ¢ {e(1)} Alcohol Counseling Referral Expulsion). Police Report
EC 48915 a(3) {c(2)}
EC 48915 ¢(3) {c(3)}
EC 48900 p {c(4)}, Maximum In School Suspension, Suspension, Formal chriman(( (Mandatory Expulsion for Sales) -
EC 48900 d {d(1)} E i i
EC 48900 j i(1)} i
Electronic Devices Possession/ Minimum May include: Reteach (e.g. lesson on cell Informal/Formal Conference. Confiscation (e.g.
Using if Disrupts Educational phones), Loss of Privileges (e.g. keep phone in office) for rest of week pick up from office)
Process Informal Conference. Community Service (e.g. help
(EC 48900, 48901.5) BEST Team make posters on cell phone use),
{o(1)} Restorative Practices (e.g. letter of apology) Confiscation (e.g. for rest of semester, parent /
Maximum Detention, Confiscation (e.g. for rest of day, pick up  caregivers pick up in office), In School Suspension,
from teacher) Suspension
Explosive Devices/Bomb Threat Mandatory May include: Suspension. Formal Reprimand. Suspension, Formal Reprimand, Expulsion, Police
EC 48900 b, 48915 a(2) {b(1)} Expulsion, Police Report, Letter of Apology Report

EC 48915 ¢(5) {b(4)}

Reteach (e.g. problem solving skills)

Extortion/Robbery Minimum May include: Reteach (¢.g. BEST lesson respecting  Detention. Formal Conference, Community
EC 48900 e other’s property), Loss of Privileges, Formal Service, Restorative Practices
EC 48915 a(4) Conference, Community Service (e.g. replace item),
{e(1)} Restorative Practices. Letter of Apology, Detention
Maximum In School Suspension, Suspension, Formal Reprimanc In School Suspension, Suspension, Formal
Expulsion, Police Report Reprimand, Expulsion, Police Report
Fighting/Assault/Threats Minimum May include: Reteach (e.g. problem solving lesson,  Informal/Formal Conference, Restorative Practices
EC 48900 a(1) {a(1)} anger management group), Losswmg%;(}:g (e.g- letter of apology, conflict resolution).
EC 48900 a(2) {a(2)} restricted areas of campus), Informal/Formal Community Service
EC 48900 s {a(3)} Conference. Detention. Loss of Privileges, Rest.
EC 48915 a(1) {a(4)} Practices, No Contact Contract, Comm, Service
EC 48915 a(5) {a(5)} Maximum In School Suspension. Suspension. Formal Reprimanc Formal Reprimand. In School Suspension,

PC 241, 243, 245, 220

Expulsion, Police Report Suspension Expulsion, Police Report

Fire Alarm-- Deliberate False  Minimum

May include: Reteach (e.g. write report on fire safety) Formal Conference, Detention, Community Service

EC 48900 k Loss of Privileges (e.g. must be supervised during (make up for lost instructional time by assisting in
fk(1)} transitions). Informal Conference, Comm. Service office)
(e.g. volunteer for fire depariment), Detention
Maximum In School Suspension. Suspension. Fire Marshal. In School Suspension, Suspension, Fire Marshal,
Formal Reprimand, Police Report Formal Reprimand, Expulsion, Police Report
Forgery Minimum May include: Reteach (e.g. BEST lesson on Detention, Formal Conference
EC 48900, 35291 responsibility). Loss of Priviléges (e.g. parent /
PC 470-483.5 caregiver phone contact in lieu of student dependent
&(1)} communication), Informal Conference, Community
Service, Restorative Practices (e.g. letter of apology) In School Suspension, Suspension, Formal
Maximum Detention, In School Suspension. Suspension chriman@%l\simolicc Report
Gambling Minimum May include: Reteach (e.g. write report on gambling), Loss of Privileges. Community Service (e.g. help
EC 48900 k Loss of Privileges (e.g. increased Supervision, with school fund raiser), Formal Conference
{k(1)} restricted access to areas of campus, Informal
Maximum Conference, Community Service In School Suspension, Suspension

In School Suspension. Suspension
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HIGH SCHOOL
Action to Be Taken

For behavioral errors not included, the administrator or designee will utilize one or more of the ollowing measures depending on the behavior: 1) reteach
the expected behavior with multiple examples, teach where the problems are occurring, give frequent practice opportunitics 2) provide usefill and immediate
correction when behavior error takes place. 3) provide positive feedback when behavior expectations are met, 4) prevent problem behavior by increasing
supervision, restricting student privileges, 5) parent / caregiver contact 6) allow student (o restore the environment and relationships which were effected by
his or her behavior in the torm of Restorative Practices and Community Service 7) refer student for a Student Success Team (SST) meeting at the site.

PROBLEM RANGE FIRST OCCURRENCE REPEATED OCCURRENCE
Gang Behavior/Attire Minimum  May include: Reteach (e.g. problem solving lesson, Loss of Privileges (e.g. increased supervision,
EC 48900 k. 35183. 35294.] support group). Referral to Counselor (academic support limited free time area), Formal Conference with
BP 5132 and cultural awareness), Loss of Privileges (e.g, restrict  Parent / caregiver and Student, Conference with
{k(2)} areas of campus). Informal Conference, Detention SRO
Maximum , ( Color Contract/Gang Prevention Contract, Community ~ Formal Reprimand, In School Suspension,
-2 -~ “Agency Referral, In School Suspension, Suspension, Suspension, Expulsion. Police Report, Police
A Formal Reprimand, Expulsion. Police Report Gang Task Force
(NVUSD Policy 5132
Harassment/Intimidation ~ Minimum May include; Reteach (e.g. problem solving skills), Loss  Informal/Formal Conference
EC 48900.4 {r(1)} of Privileges, Informal/Formal Conference. Community
EC 48900 o {r(2)} Service (e.g. project to make students feel safe &
EC 48900 q {r(3)} respected), No Contact Contract. Detention
Maximum  In School Suspension, Suspension, Formal Reprimand,  Formal Reprimand, In School Suspension,
Expulsion Suspension, Police Report Expulsion
Hate Crimes/Violence Minimum May include: Reteach (e.g. diversity training, write a Formal Conference, Community Service
EC 48900 t, 48900.3 report on group), Formal Conference, Comm. Service
{p(1)} (Gr. 4-12) (e.g. project to make climate respectful)
Maximum Formal Reprimand. In School Suspension. Suspension,  Formal Reprimand, In School Suspension.
Expulsion, Police Report Suspension, Expulsion. Police Report
Hazing Minimum May i iclude: Reteach (e.g. write report on dangers of In School Suspension, Suspension
EC 48900q, 32050, 32051 ha.z_:_n_b) Loss of Privileges. Informal Conference, No
(3} Contact Contract. Community Service
Maximum In School Suspension, Suspension. Formal Reprimand,  Formal Reprimand. Expulsion
Expulwan
Parking Violations Minimum 'May include: Reteach (e.g. BEST lesson on parking lot  Formal Conference. Loss of Parking Privileges,
EC 48900 mmm). Loss of Parking Privileges. Informal Conference, Parking Citation
(1)} Parking Citation
Maximum  *Al driving violations are subject to Napa In School Suspension, Suspension
Police Department citations
Profanity/Obscene Acts Minimum (&y/inc]ude: Reteach (e.g. BEST lesson on respectful ~ Detention, Community Service (e.g. make BEST
Immoral Acts/Verbal Abuse language), . Loss of Privileges (e.g. break/lunch posters for respect)
EC 48900 i restriction), Informal Conference. Community Service,
{i(1)} Restorative Practices (e.g. letter of apology). Detention
Maximum  In School Suspension, Suspension. Formal chrimand, In School Suspension, Suspension, Formal
Expulsion, Police Report Reprimand, Expulsion, Police Report =——==%
Sexual Battery Mandatory  In School Suspension. Suspension and(E}pulsmn. Police In School Suspension. Suspension and Ew/r
EC 48900 n, 48915 c(4) Report, Formal Reprimand. Title 1X Ofﬁcer Police Report
fo(1)} Notification i
Sexual Assault Mandatory  In School Suspension, Suspension and‘h;glﬂﬂg)Puhce In School Suspension, Suspension and Expulsior
EC 48915¢(4) report, Title [X Officer Notification Police Report
n(2)
Sexual Harassment Minimum Ti Officer Notification 5 Day Suspension, Title IX report. Police Report
EC 48900.2 (Gr 4-12) ay includes Reteach (e.g. BEST lesson. write report),
EC 2125 Loss of Privileges, Formal Conference, Community
{q(1)} (Gr. 4-12) Service (e.g. school projects to promote respectful
Maximum environment), No Contact Contract Formal Reprimand, Expulsion. Title IX and

Detention, In School Suspension, Suspension. Formal
Reprimand. Expulsion, Title IX Officer Police Report

Police Report
(BP & AR 4019.11 a-e & 5145.7)
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HIGH SCHOOL
Action to Be Taken

For behavioral errors nol included, the administrator or designee will utilize one or more of'the ollowing measures depending on the behavior: 1) reteach
the expected behavior with multiple examples, teach where the problems are occurring, give frequent practice opportunities 2) provide useful and immediate
correction when behavior error takes place. 3) provide positive feedback when behavior expectations are met, 4) prevent problem behavior by increasing
supervision, restricting student privileges, 3) parent / caregiver contact 6) allow student to restore the environment and relationships which were effected by
his or her behavior in the lorm of Restorative Practices and Community Service 7) refer student for a Student Success Team (SST) meeting at the site.

PROBLEM RANGE

FIRST OCCURRENCE

REPEATED OCCURRENCE

Smoking/Tobacco Products 1™ Offense
EC 48900 h, EC 51260

Mz}y include: Detention, Police Citation

2 Offense - 2 Day Suspension, Police Citation,

Smoking Cessation Class

BP 5131.6. 5144.1 (See NVUSD Smoking Policy) 3" Offense - 3 Day Suspension, Police Citation
(fh(1)} 4" Offense - 5 Day Suspension, Police Citation,
Formal Reprimand
5" Offense - Expulsion, Police Citation
Terrorist Threats Minimum  May include: Reteach (e.g. lesson on problem solving),  In School Suspension. Suspension, Formal
EC 48900.7 (a). 48900.7 (b) Loss of Privileges. Formal Conference, Formal Reprimand. Police report. Expulsion
EC 48900.2, EC48900.3, Reprimand, Referral to Counselor
EC 48900.4 Maximum In School Suspension. Suspension, Police Report,
(1) Expulsion
Theft/Possession of Stolen Minimum  May include: Reteach (e.g. BEST lesson on respecting ~ Formal Conference, Community Service,
Property/Burglary athers property). Loss of Privileges (e.g. increased Restorative Practices
EC 48900 g {g(1)} supervision, restricted break/lunch area), Informal
EC 48900 1 {I(1)} Conference. Community Service (e.g. replace item,
voluntary work in lieu of payment). Restorative Practices
(e.g. letter of apology). Detention
Maximum  In School Suspension, Suspension. Police Report, Formal Reprimand. In School Suspension,

Formal Reprimand. Expulsion

Suspension. Police Report. Expulsion

Weapons/Injurious Objects Minimum
Replica Firearm
EC 48900 b, 48915 a(2)
{b(1)}
EC 48915 o(1) {b(2)}
EC 48915 ¢(2) {b(3)}
EC 48915 c(5) {b(4)}
EC 48900 m {m(1)}

Maximum

May include: Reteach (e.g. write report. problem solving
skills). Loss of Privileges (e.g. backpack/pocket check
daily), Formal Conference. Community Service, Detentio

In School Suspension, Suspension, Formal Reprimand,
Police Report. Expulsion (Mandatory Expulsion for

firearm. brandishing. explosives)

Detention. Formal Conference. Community
Service

In School Suspension, Suspension, Formal
Reprimand. Police Report. Expulsion
(Mandatory Expulsion for firearm, brandishing.
explosives)
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Napa Valley Unified School District

Behavior Referral

Student Name:

Grade: Date: Time;

Staff referring:

Location:

Student had difficulty being:

[ sAFE [ RESPONSIBLE [] RESPECTFUL
Behavior of Concern:

Inappropriate Language

Physical Contact / Physical Aggression
Defiance/Disrespect/Non Compliance
Disruption
Damaging or misuse of property/equipment
Dress Code Violation
Technology Violation
Bullying/Harassment
Tardy

<

DO0OOOdO000

Comments

Teacher/Classroom Interventions Tried with Student:
Talked to student privately, re taught expectation
Seat Change

Time out in classroom with reflection

Time in Partner Classroom

Spoke to parent on

Behavior Contract with student

Restorative Practices (repair harm & relationship,
apology, restorative project, community service,
conflict resolution, etc)

D000 004

] Other

Admin Decision: (for administrator to complete)




Student Reflection Sheet

1)  What did | do that was not safe, respectful, or
responsible? What was | thinking at the time?

2)  Who was affected or impacted?

3)  Faced with a similar situation in the future, what
would | do differently?

4)  Howcan | fix this? What needs to be done to make
it right?

5)  How can others support you?




Napa Valley Unified School District
PBIS / BEST Newsletter

Aug/September Be Safe, Be Respectful, Be Responsible
2012

In This WHAT WAS BEST IN
[ssue AUGUST & SEPTEMBER?

+ (October BEST
events

JSSR BEST Everywhere!

Trainings &
Events The beginning of school was marked by BEST Lessons all
over our district. Elementary and Secondary schools alike,
students were taught how to transition between activities,
how to behave in the office, playground, cafeterias,
bathrooms, and most of all, in classrooms.

BEST Shout
Outs

Contact

PBIS/IBEST
Coach

NVUSD bus drivers were trained in BEST this fall with a
focus on how to prevent and respond to bullying on the
bus. All buses now have a BUS Behavior Expectation
Matrix posted and taught. Be sure to give your positive
tickets to your bus drivers to reinforce positive (?‘D
behaviors! TQJ g TWE T\ CELETS

September BEST Trainings

On September 17" nine of our schools attended the
PHASE 1 Training for new teams. Schools learned how

to create a positive school culture and climate.
reate a posii e angoim

September 18" (Secondary) and 20" (Elementary) we
held “Day 2” and trained over 150 BEST Team members
on Classroom Management with Sarah Villegas and
Bullying Response with Rich Whitall. Sarah used Teach
Like a Champion technlques to address common classroom issues. Rich taught on the 4 A Response to
Bullying (Affirm, Ask, Assess, Act) so that all of our schools can have a consistent supportive response
when bullying occurs. Rich can be contacted to train your school site or parent groups on the topic of

bullying rwhitall@nvusd k12.ca.us. ¢—
D,




Stard tp Speak Dut
Stop Bullying

Michael Pritchard visited Napa and held
a town hall meeting at Napa Valley
College Theater on September 18", The

event was well attended by students, = = . - =
teachers, administrators, parents, and The shortest distarice between two people 1S a good laugh,

community members. We were able to share with the community all that our schools do to prevent and

,_pggmo_buuvmg T

Redwood BEST Team Plans to Address Bullying

When presented with the challenge of new ways of reporting and responding to bu[lying at our September

new state policy, but they created aplaugue_a;mng,mmutud_ents what bullying is thr0ugh 2h their Wednesday
Video Bulletin. They also are teaching staff and students how to respond to bullying and how 10| get help. Inthe
training we learned that we need a variety of ways for kids to report, whether it is verbal reports, written reports
for ‘drop box’ locations, or text/email messages. At the same time, the BEST Team is training their entire staff in
new district policy around bullying. To see how RMS teaches BEST Lessons to students and communicates to
parents, watch a few of their outstanding Video Bulletins! http://rms-nvusd-
ca.schoolloop.com/videobulletin

For more information on new policy and how we should respond to bullying or if you want to barrow some slides
to present for your own staff, check out the Bullying Training power point.

Phillips Lunch Routine Amazing!

One of mjnsx incredible sites to behold is lunchtime at
Phillips Charter School.}Juan, the school custodian, has been
volunteering his lunch time for the past several years so that
he can monitor the entire group. His system is so well
ingrained, that he can manage (almost single handedly), about
200 students at a time in the eating area. All with hand signals
and claps students know when to enter the cafeteria, when to
clean up and when they are excused in small groups of 3 from
their spotless tables.

Northwood Uses Sch;ommmuﬁim‘

Northwood’s school website now has a great BEST section —check it out! This month they are having a poster
contest and will use the posters to teach BEST Expectations.

http: ww.northw na index/be- r- -poster-contest

Second Step is our social emotional curriculum in NVUSD
and is at all K-8 schools. Through these weekly lessons, our
students learn empathy, problem solving, and anger
management skills. Research shows not only does it reduce
bullying and increase students feelings of safety at school, it
can also increase standardized test scores by up to 17%!

<




Second Step Lessons at Silverado Middle School

O

Coming Up n October & November

Restorative Practices Training (<A 0OUS
October 11" & 12" Jeffrey Sprague will be coming to train on
Restorative Practices for all Elementary and Secondary BEST Teams.

October PD Wednesday - On October 10", Jeff Sprague will
present on Bullying. 1:45 — 3 PM NVUSD Ed Center Boardroom.

November PD Wednesday — On November 14", NVUSD’s h
new Mental Health Clinician will be training our Counselors and
Psychologists on Suicide Assessment and Screening. 1:45 -3 PM NVUSD Ed Center Wappo Room.

BEST SHOUT OUTS A A

S
RESTORATIVE PRACTICES ARE HAPPENING EVERY WHERE! /{g/\?{y N\

Silverado - At a staff meeting in September all teachers were given a little sticker that just said "4:1"
on it. They were asked to send an e-mail indicating what 4:1 meant and be entered into a drawing for a
Starbuck's drink of choice on Friday. Lots of replies and all were correct and all positive! Our goal is to

give 4 positive statements to students to every 1 correction. Good work Silverado! -

Mt. George — After our bullying training in September, there was a
child being bullied at Mt. George. The principal talked to him and
practiced using an assertive voice and making eye contact. Later she
checked in with him at lunch and he had had another similar incident
with a different peer and he had practiced his new assertive voice. It

worked! 1
iy

These are only a few SHOUT OUTS - so many of you are doing fantastic work! Feel free to email me with
any of your site’s accomplishments so we can include you in the BEST SHOUT OUY next newsletter!



How Does BEST & PBIS combat school violence
and student misbehavior?

B

5 Assault / Menacing

Insubordlnablon Drugs

Language - Abusive / Profane
|
!

Fighting

Disruptive Conduct

Class Cutbing / Truancy
Threat of Violence boward Individual(s)

INTERVENTIONS &
S UPPORT

Disrespect to Authority

What is PBIS & BEST?

School-Wide Positive Behavioral Interventions and Supports (PBIS) is an approach to combating school
violence and student misbehavior that has demonstrated positive results in research More than 13,000
schools nationwide have adopted PBIS, making it one of the most widely used positive behavior support
initiatives in the nation. Napa Valley Unified School District began implementing BEST/PBIS about 5 years ago.

Unlike other nonpunitive programs, it is not a curriculum but a multi-tiered approach to school discipline —
thwlar. The p@?y)er of prevention consists of defining and teaching behavior
expectations, rewarding positive behavior, providing a continuum of possible consequences for problem
behavior, and collecting data for decision-making purposes. Tl@y tier of prevention is designed for
students who are at-risk for behavior problems or displaying early signs of behavior problems; it consists of
targeted interventions that are consistent with schoolwide behavioral expectations. The @ier of
prevention is implemented to support children with more serious behavior problems; it includes more intense,
individualized intervention, often with family or community involvement, as guided by a functlonal behaworaI?'!’F
assessment. B

Several studies have examined the implementation and impact of PBIS across all grade levels. Recently
released experimental studies have found a link between the use of this approach at the elementary school
level and students’ improved academic performance, better social behavior, and reductions in referrals to the
principal’s office for discipline problems. Implementation studies have found that PBIS can be implemented

with fidelity across grade levels. Moreover, studies have identified schools that have sustained the approach
for nearly a decade.

Adapted from Exclusionary Discipline in Multnomah County Schools: How suspensions and expulsions impact students of color. A report of the

Multnemah County Commission on Children, Families & Community (2012) Laura Mooiman, 2012
otk dia il ie: b
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What Evidence is there to Supports this New Approach to Discipline?

Schools often respond to disruptive students with exclusionary and punitive approaches that have limited
value. Two major approaches to school discipline and student self-regulation are PBIS and Social and
Emotional learning (SEL). Research strongly suggests that both approaches are beneficial, but neuther is suffi-
cient. Evidence-based disciplinary systems should include a blend of elements of PBIS and SEL.2 Napa Valley
Unified School District uses both PBIS and an SEL called("Second d Stepyy’ a research based social emotional
curriculum.

7 March 2011 Research-Results Brief from Child Trends Publication #2011-09 Multiple Responses, Promising Results:
Evidence- Based, Nonpunitive Alternatives to Zero Tolerance.Christopher Boccanfuso, Ph.D., and Megan Kuhfeld, B.S.

20sher, Bear, Sprague, & Doyle, 2010

f :
What is Restorative Justice or Restorative Practices? ~ Peluce S & ey A he,
(&\‘ Restorative justice in schools has emerged as an alternative discipline model to reduce exclusionary practices,
I\ as well as decrease police and juvenile justice involvement. Restorative justice is not a singular program,

y:f:h‘(\b rather a phzlosog y and pracnce based on a core set of principles that emphasizes healing over punishment,

~ mclus:on over exclusion, and i individual accountability with a high level of community support. Restorative

\w practlces aim to create a supportive community & reintegrate students who have misbehaved as productive
i s~ members of the school community, rather than excluding them and risking further separation, negative
mv;u,v attitudes towards school, and discontinuation of academic learning.
L’ ook

rl‘a estorative practices include a variety of proactive and reactive processes that can be implemented school-
’t 0 wide, in the classroom and within the disciplinary structure. There are three fundamental underpinnings:
KJ\)«

Gﬁ(.&{ E ngaging Commumg

Restorative practices rely on building a web of relationships throughout the school community, including
h% administrators, teachers, staff, school resource officers, students, family, and community organizations. This

community supports students in making responsible decisions and holds them accountable for misbehaviors.
Community engagement could mean building community in the classroom through the circle process,

pamClpatlon of a parent in a restorative process or prowdlng communlty service opportunmes
lf‘-q,}]{'-{-t, L4

C Understanding the Impact and Repairing the Harm >~ < leebive l"r‘l‘?""‘ k ( ' &\Axv\
Rmces in schools focus on understanding the collective impact and repairing the harm
associated with mlsbehawors estabhshmg responsibility and meaningful accountability, and preventing future
misbehavior rporates the following guiding questions:

' What happened?
Who was affected/impacted?
What can be done to make things right
What will keep things right?
How can others support you?

i
Giving Voice >
Restorative practices focus on giving voice to each member of the community, whether through community
building processes or responding to misbehaviors, where those involved and those impacted are empowered
to make decisions about how to make things right and prevent future harm.

Adapted from Exclusionary Discipline in Multnomah County Schools: How suspensions and expulsions impact students of color. A report of the
Multnomah County Commission on Children, Families & Community (2012) Laura Mooiman, 2012
@



Currently in NVUSD, all schools are moving away from punitive discipline strategies and working towards
making Restorative Practices more systematic. Here are some alternatives developed as part of their
Restorative Justice approach:

/ -
(Whematwstosupergo  N/VVSP
Alternative programming

Behavior monitoring
Appropriate TA-school alternatives
\-“__—_________,__..———_—_

Community service

Counseling

Parent supervision in school
Mini-courses (small group reteaching)
Restitution

Proble_m_snhung

Contracting

- o —
(Is In School Suspension a better Alternative than Out of School Suspension?

In School Suspension often is a preferable alternative to out of school suspension. We know from research
that students If we are able to design In-School S:l;pension programs that reduce disconnection and replicate
the supports students receive during the regular school day, those students could be retained, they would
remain connected to academic and social supports and in turn, would be more likely to graduate. Lt

——

A quality In-School Suspension program can be the key to success by keeping students engaged, on-track, and
connected to the sup_gort?df’a’fﬁsnnve school structure. In Napa Valley Unified School District we are workmg
towards defining a quality In-School Suspension program with clear, evidence-based standards. In order to
maintain this connection to school and quality instructional time, we need to continue to promote consistency

in program design across schools. We are working toward improving our In School Suspension programs by
creating written procedures for ISS. We are increasing training for ISS staff and ensuring students are given
academic work during their stay in an ISS classroom. We are working to avoid a situation in which students falll

Cbnehmd acacaiemlcally during suspension due to lack of academic work provided coupled with lack of direc

instruction.

3Connell et al 1995 c.f.Blum 2005; Wentzel 1998 c.f.Blum 2005

4 Pinkus, L.{2008).Using Early-Warning Data to Improve Graduation Rates: Closing Cracks in the Education
System.Alliance For Excellent Education, 774,

5Wehlage and Rutter 1985, pp.37-39

Adapted from Exclusionary Discipline in Multnomah County Schools: How suspensions and expulsions impact students of color. A report of the
Multnomah County Commission on Children, Families & Community (2012) Laura Mooiman, 2012 @)



Napa High School

Student Services

“One Vision and One Voice for Students’ Academic Success.”

Wednesday, February 12, 2013

Meeting Ground Rules & Norms

e Beontime e Be positive
e  Stay on task — keep on topic — be productive e Be supportive
e Focus on problem, not people e  Use constructive criticism
¢ Active Listening — No side conversations or multi-tasking e Be ateam & a problem solver
e Berespectful « We agreed as a teamto go directly to the source
e Be honest e Cell phones on vibrata
e  Shorten meeting times w hen needed e Keep sense of humor

District Goals/Priorities

Ready All Students for College and Careers
Provide Opportunities for All
Instill 21st Century Skills
Counselor Collaboration 8:15 - 9:00
Facilitator/timekeeper: Silvia
PD Norms Annie (G-N)

Counselor District PD this Wednesday
Communication

PE Waivers ~ Communication

College Courses on transcript

Open House ~ Counselor Role
Registration ~ 9th & 10th end of month

Student Ambassador Check in

Rotary SOM: February ~ {siammilissiigh March~ GUSEEam




Leadership Council Updates
TBA
TBA
TBA
TBA

TBA
TBA

Welcome Santa Rosa Schools
TBA
TBA
TBA
TBA
TBA
TBA
TBA
TBA
TBA
TBA

Attendance Updates

Student Support Meeting 9:00 - 9:45

Silvia/Lupe (E-K)
Sandra (L- Q)

Joni (SPED Support)
Jeanette (SS Support)
Stef (R-2)

Ursula (A-D)

Darren (Psychologist)
Eric

Joni

Ursula (A-D)

Silvia/Lupe (E-K)

Sandra (L- Q)

Stef (R-2)

Barb Olhava (SS Support)
Vicka (A-F)

Jon (O-2)

Annie (G-N)



Napa High School Discipline Data

2009 - 2013

Napa High School Suspensions
380

259
176

77

B =

2008-2009 2009-2010 2010-2011 2011-2012 2012-2013

Napa High School Expulsions

20
13
IG
.3
2
B =

2008 — 2009 2008 - 2010 2010-2011 2011-2012 2012-2013

1428

904

Napa High School
# of Days Suspended

274
156

s i

2009 -2010 2010-2011

2011-2012 2012 - 2013




Napa High School O
2011-2012 Detention, Referral, & Suspension School-wide totals \O

(August, 2012)
Infraction Defiance Detention Disruption | Disruption Electronic Harassment | Harassment No nNan
AERIES Assault | Cheating | Disrespect No-Show Campus Class Dress Code Device Fighting Forgery | Gum Food Sexual Intimidation | Materials | Suit
Code 02 10 15 18 20 22 24 28 36 40 46 48 50 58 60
Total 2 40 776 1 10 563 87 282 1 9 62 6 11 386 2
Infraction Off Out of Possible Tardies Threatening | Throwing Violation of
AERIES Campus Area Harm Profanity | Skateboard | Excessive Theft Behavior Objects Tobacco | Truancy Vandalism | School Rules
Code 64 66 74 76 78 82 84 86 88 90 92 96 98 Suspensians
Total 104 1 5 45 6 1527 3 1 23 3 33 5 13 64

Department Detention and Referrals and Totals

Visual & Career
World Physical Performing Technology Campus
Math English Science Social Science Language Education SPED Arts Education Clerical Supervisors
Teacher / Total Teacher / Total Teacher / Total Teacher / Total Teacher / Total Teacher / Total Teacher / Total Teacher / Total Teacher / Total Staff Total Staff Total
A 271 A 6 A 20 A 10 A 12 A 23 A 59 A 14 A 41 A 3 A 13
B 168 B 155 B 98 B 3 B & B 24 B 52 B 3 B 104 B 11 B 2
& 80 C 2 & 46 C 24 C 5 & 1 G 2 C 289 € 230 L. 226
D 2 D 38 D 7 D 2 D 32 D 1 D 67 D 50 D 1
E 148 E 211 E 3 E 3 E 35 E 20 E 3
F 163 F 24 F 15 F 14 F 116 F 48 F 75
G 47 G 3 G 32 G 10 G 11 G 10 G |3
H 8 H 3 H 1 H % H 2 H 38
| 68 | 311 | 66
J 70 J 14 J 35
K 6 K 6 K 108
L 3 L 37
M |7 M |15 School Wide Total = 4,372
N 20
0 4
Total | 1,031 | Total | 807 | Total [ 222 | Total [ 328 | Total [ 220 | Total [49 [ Total [ 296 | Total [ 437 | Total [376 |Total [ 14 | Total | 241

Administration and Student Services
Detention and Referrals Totals

Student 2011-2012 Detention, Referral, & Suspension School-wide Percentages
Administration Services n TS
Staff Total |Staff Total World Technology | Physical Social | Performing | Campus
A 17 A 2 Department | Math | English Language SPED Education Education Science Science Arts Supervisors Clerical | Admun,
B 311 B 1 Percentage | 24% | 18% 5% 7% 9% 1% 5% 8% 10% 6% 0% 8%
C 16
D 4 12 Teachers submitted no referrals or detentions.
Total | 348 | Total | 3




Napa High School -

! : . ; (\O
Response to Academic & Behavior Intervention ~ A Visual
B G BsPeuln (o Ak shudenss — Universal Access
'x\ “ rﬁrﬂ:ﬁ-ﬁ&r sRecHil; : -®  FEssential Learnipg @ytcomes & content vocabulary
\ ccraoml 13 * Instructional Strategies
: : ¢  Formative Assessments
® Re-teach, Reassess
®  Summative Assessments
2 s Effective Strs yention for SOME, identified students e s
Reieach. Aesireci dassraam befigors + 1| | fevteach, e Assess I i
el Bah i St R s ! ¢ Directed to Priority Day ':‘\ E
Qﬁ‘.ﬁ_@]?ﬁ:ﬁ@gﬂg{‘%ﬁ it Elan ¢ * QOpen Day . R U
; 5 ®  After School tutoring — ELA/MA \:: A:,,“’
* Strategic E|A ; ' - i
* Algebra 1w/ Support _ \\é:.‘:\ ‘/ fﬁlﬂ” &
 tervention for FEW students g/d/12
P+ Read180 s "'5\:—*
# ¢ Strategic ELA ' \N\h\
18 * Algebra 1 Block iRl \'}2\
* Directed Studies / \;:;_
: 7 *  SSTTeam 7" _"’?Q'-.
lnterwgn;!qm ng Qy; P \-<:' Interventions Led by:
* Classroom Teachers AT  Teachers
B CasgCamﬁr; b | Q\:“ ¢ Content Teams
* Wr apar Ql{ﬂq ﬂu%nt = \\1\“%‘ e Case Carriers
: Se"}{!Fe§ g . _'... ﬁ* » Teacher Leader
* Administration SN~ * Leadership Council




It starts here... (C\}\

The Foundation to Learning begins with relationships across the campus - on Day One and continues everyday throughout the school year.

Greet students at the classroom door, attendance counter, on campus, office desk, | In the classroom, position yourself by the door to dismiss students and send them off with a

cafeteria, on campus with a handshake, high five, fist bump. . positive comment,

Get to know what students are doing and involved in - athletics, band, choir, jazz dance, | Be visible on campus. Attend school events. Say “Hi” and use their name when vou ass
4-H, etc. This allows you to personalize greetings. during breaks. - .

Frame dassroom comments using  positive language. For  example, | No put-downs, sarcasm or loud voices at any time. Work to keep the school community a
“Stop calling ouf” could change to “One at a time, please, - thanks!” respectful and safe place for all.

In the classroom, frequently review and model expected classroom behaviors and re-teach | Work to be consistent and fair in your behaviors. Consistency and fairness from the adults in
when needed. Frame expectations positively and emphasize the dlassroom partnership, | the school community provides for a trusting and safe environment for our students and

describing behaviors they can expect from you. staff.
Dress for success! Model appropriate behavior! Students, Staff and Teachers! j

And continues here..........in the Classroom........

To ensure that all students can learn. Taught and re-taught throughout the school year.
85-90% of student behavior matters can be handled in the classroom.

Tier 1 ~ Universal Intervention (All) Tier1- AERIES Descriptors Suggested Tier 1 Classroom Interventions
Establishing Classroom Management AERIES Referral and Detention frequent behavior
Procedures/Policies = markers are sorted below.
Focus on behavioral expectations that support learning. "Be Safe: N
AERIES data shows the following behavior markers frequently I..-"_-'_'-'-?c:orj.li’(;nun *  Beexplicit in teaching the students your classroom roulings aid
appear in detention and referral data. Review the three BEST *  Handsand Feet to yourself expectations and exactly what you want from thems,
calegories when setting expectations for your classroom: *  Running pushing, throwing objects in the classroom *  Develop social contracts/classroom norms and have (he
1. Be Safe e Other pertinent to your classroom students sign them.
2. Be Respectful ¢ BeRespectful: ™y - *  Reteach and re-direct classroom expectations when needed.
3. Be Responsible e Profanity ~ Always use appropriate language in the Don’t assume they will “get it” the first time!
classroom and on campus. *  Use "Refocus Form” or behavioral contract with students when
*  Defiance and uncooperative behavior applicable.
®  Appropriate use of technology and electronic devices *  Identify a "Teacher Buddy” that you can send a student to for 4
*  Treat each other with respect brief “time-out”
®  Dress for success *  Call parents! They are your best ally and really do want ther
T pertinent to your classroom student to behave!
sponsible: > *  Hold student briefly at the beginning of milk break or lunch (o
\-—Sﬁpﬁs and materials redirect behavior.
*  Homework *  Proximity to mis-behaving student. Move them to the front of
*  OnTime to class the room, move toward them,
*  Non-Suit in Physical Education *  Useaticketor award system for celebrating behaviors,
*  Lackof participation and motivation to learn *  Assign student to a specific seat
¢ Cheating and Plagiarism * Pausein instruction/stop instruction and make eye contacl with
: student disrupting instruction, .’
*  Keep a behavior log on each student. This will help develop the
“story” which will be helpful if parent meeting is neécessary.
*  Contact case carrier for assistance, counselor, inform athlétic
coach, AVID teacher, Loop Team teacher, House Lead.
* _ Detention




Redwood Middle School Discipline Data

2009 - 2013
Redwood Middle School Redwood Middle School Expulsions
Suspensions
8
4 4
110 119
1
16
0
2008 - 2009 2009 - 2010 2010-2011 2011 -2012 2012 -2013 2008 -2009 2009-2010 2010-2011 2011 - 2012 2012 - 2013
Redwood Middle School
# of Days Suspended
547
399
44
— [
2009 - 2010 2010-2011 2011-2012 2012 - 2013




21213

Swis

Average Referrals Per Day Per Month

SWIS - Awerage Referrals Per Day Per Month

School-wide Information System

Redwood Middle School
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2012-13 School Year

As members of the Redwood Staff we have agreed yearly to the following
“Universal Agreements” when interacting with students and adults to facilitate a
positive and harmonious school environment:

* No Putdowns to any member of the Redwood community (adults/students)

= No Sarcasm shall be used or encouraged when speaking to or about any member of the
Redwood community

* No Yelling should be used at anytime towards any member of the Redwood community
unless there is an emergency or situation that requires a person to raise his or her voice

= All staff members will be discrete and aware of their surroundings when speaking about
a student or parent with a colleague

= All staff members greet students at the classroom door at the beginning of each period

= All staff members require students to remain in their seat until the bell rings

= All staff members follow guidelines outlined in the school Binder Reminder (i.e. no food
in classroom during any class, use the bathroom pass in the Binder Reminder when
students leave the classroom, etc.)

= All staff members embrace and actively practice that ‘everyday is a new day’ with
students, colleagues and parents

We can add to this list at our second faculty meeting this school year. The next faculty meeting
is scheduled for August 22.

Great job today!!

Drew, Debbie and Maryanne

&

One is too small a number to achieve greatness. IFf you want to do anything of value, teamwork is required. |




Redwood Middle School
2012-13
STUDENT STORE DISCOUNT
This coupon allows you $1.00 of f
any purchase at the Student Store.

Name:
Team: Date used:
Teacher/RMS staff signature of

usage:
(BEST Committee)
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STUDENT STORE DISCOUNT
This coupon allows you $1.00 off any
purchase at the Student Store.

Name:
Team: Date used:

Teacher/RMS staff signature of
usage:

(BEST Committee)




C’-Qedwood Middlem

Be Safe, Be Responsible, Be Respectful
2012-13

Cell Phone and Personal Electronic Device Policy

This policy will include cell phones and other personal electronic devices (e.g. CD players, MP3 players,
iPods, iPhones, PSP's etc.) on campus in accordance with Ed.Code 48901.5 and NVUSD Board Policy
5132. The purpose of this policy is to prevent campus and class disruptions by use of cell phones and
personal electronic devices, and to uphold the right of possession of cell phones granted in the
Ed.Code. Student may use their phones after school to call parents or with the permission of a RMS
staff member.

We acknowledge the importance of electronic communication between students and parents,
particularly in school-wide emergencies situations.

Cell Phone/Electronic Device CONSEQUENCE

1*" Incident Warning, phone/electronic device confiscated and
returned to the student at the end of the day

2" Incident 60 minute detention assigned, phone/electronic device
confiscated and returned to the parent after school

3™ Incident Student placed on non-privilege list for defiance of

authority. Phone/electronic device confiscated and
returned to the parent. Conference with the student
and parent/guardian when they pick up the phone at a
prearranged appointment time

4™ Incident Phone/electronic device confiscated and returned to
the parent, conference with the student and
parent/guardian when they pick up the phone at a
prearranged appointment time. Student placed on a
behavioral contract

RMS assume no responsibility for the theft or loss of any item governed by this policy |

Updated 12/12

b
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Continuum of Corrective Conseguences

Classroom Responses:

INTERVENTIONS &
SUPPORT

* Eye Contact

* Pause in teaching

* The teacher “look”

*  Physical proximity

*  Praise appropriate behavior observed

* Touch or gesture

*  Use humor (but never sarcasm, kids don’t understand and feel shamed)

«  Reminder, “If you we will have time for L

= Ask class for response that ends inappropriate behavior (“Take out scratch paper and list... raise your hand if...
close your eyes and imagine..”

« Gentle verbal correction (quiet, quick, calm)

* lgnoring

* Reteach, positive practice

» Stop-Reteach-Choices-Acknowledge Cooperation (STCAC)

» Alternative Academic Task

« Reflection Desk in which student completes reflection sheet

* Owed Time (lunch, recess, etc.) in which the student Restore and Repair the Environment (Community
Service)

* Loss of points or privileges

* Discussions, conference with student

* Parent contact

+ Send student om

* Restore and Repair the Environment (Community Service)

Office Responses:
» Send student to the office
* Send student to In School Suspension Room (secondary only)

* Parent contact

« Detention, Suspension, Expulsion

« Restore and Repair the Environment (Community Service)

Laura Mooiman, 2010 (Adapted from Stephen Smith, Randy Sprick)

&%)



Office Referral Process

Staff Managed are Minors Office Managed are Majors

Minors

Inappropriate Language
Physical Contact
Defiance / Disrespect
Technology Violation
Property Misuse

Tardy

*Consequences are determined
by staff

Majors

Three minor events

Abusive / inappropriate language
Fighting / Physical aggression
Defiance / Insubordination
Harassment / Intimidation
Vandalism / Property destruction
Skipping

Lying / Cheating

Dress Code

lllegal activities (Theft, Arson,
Weapons, Tabacco, Alcohol,
Drugs)




DAVIDSON MIDDLE
SCHOOL CULTURE AND
CLIMATE PROGRAM

Dr. Harriet MacLean, Principal
Kristy Treewater, Assistant Principal
Karen Junker, Climate and Culture Specialist

WIDESPREAD USE OF SUSPENSION IS
RELATIVELY RECENT PHENOMENON

mional risk of suspension for all \ @ional risk of suspension by race o“
students, 1973-2010 student, 1973-2010
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According to data collected by the Office for Civil rights,
California schools during the year 09-10 suspended

in grades K- 12 one or more times

h.w.cmmmah-mmwme-_s.aa.--oruasz,mMunwmm-mwumamam-
srofsneers we notazeies 1

According to data collected b

y the California Department
of Education,

during 09-10, California schools issued
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Is the widespread use of out-of-school suspension
(OO0S) helping us achieve our common sense goals?

Impact of is O0S helping v'Increases risk of dropping out
00Son misbehaving students to .
v i
student change their behavior in eyt i Sy ek c ks
suspended ways that enable them to ¥ 3x as likely to have contact with
stay in school longer, learn the juvenile justice system
more, and graduate at v Frequency of “repeat” offenders
higher rates?
7 S -
Impact of Is O0S making schools State: wut? hagh:;g;spens:or;
00Sonnon-  saferand more productive :;:: aved‘ower d wgcores "
suspended for the non-suspended » Feading, and writing
studentsand  students thus enabling ¥'Higher suspending schools have

staff them to stay in school
longer, learn more, and
graduate at higher rates?

below average test scores
compared to scores in
demographicaily similar schools
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Are there alternatives to out of school suspension?

And are they effective at
sense goals?

Proven and Promising Alternatives

School Wide Positive
Behavioral Supports (SWPBS)

Social Emotional Learning
(SEL)

Restorative Justice
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achieving our common

DMS Evidence of Effectiveness

v Decrease in misbehavior
v'Decrease In suspension

v Decrease in classreom discipline
v Decrease in physical altercations
¥ Decrease in retention of students
¥ Increase in perceived safety

¥ Increase in academic achievement
¥'increase of student self-reporting
¥ Increase in APl
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Rrstarative

Justice + Peer

DAVIDSON MIDDLE SCHOOL

SUSPENSIONS DROP, SCHOOL WIDE API

CLIMBS...

LOW INCOME, AND ELL STUDENTS

.. INCREASE IN API STEEPEST FOR LATINO,

Number of Suspensions

w0y 375

Pr-- r-hrrrlj il

#0048 2039 0% o 2010 2011 EI R B

Past-reform

Pre/post change in
suspensions and API,
08-09 to 11-12

1561 +81 +75 +85
100

50

45

| -504

Academic Performance Index

Post-reform

or

=250
-256

-300-

2048 200% 2ok zagn ioth-3b1g J0LE-3017

San Rafael Qry Districe
| Source: CDE 2012

“Be the Change You Want to See in the World”

Notice...Choose... Act

James B. Davidson |
Middle School )

[ High Achievement |
for Every Student |

One School 1 (" Increased Parent |
Community L Involvement

\

a//E_wn Student Every Dm"‘\~
v Bell Schedule
v Master Schedule
v Smdent
Programming
Test Adnunistration
Above grade level
math
ELD program
ELD cumiculum
Heterogeneous ELA
classes

¥ Califorma State Gear

UP for College grant

. ¥ BndgetoSR

LSRN

4K

e / — :
(" Building C ommmn'{r\- A Parenr in Every \\
¥ Back to School Classroom Every Day

Barbecue ¥ Volunteer
v Cougar Carnuval Coordinator
v “Intercambio” v Parent Teacher
v Shadow Days {for Conferences
parents. comnminty v Parent Instinme for
leaders. teachers) i Quality Education
Anti-bullving program: | Teams. Teams. Teams:

v Challenge Davs

v STAR Pep Rally

v Restorative Practices
Student Voice

v Berite Change \

¥ School Site Council
¥ English Learner
Advisory Council
v Data Inquiry Team

" fal —/ '-\\:/ _smucfmcu / \ ) //"
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/,_ Lifting Student Achiev :'mﬂ.!:\\ / Butlding Communin \\ / Bringing tlhe Community \\

mwumm Avenue, San‘lh.l’aﬂ G.ls-lsol

Hizh Achievement for

Every Student

Every Student Every Day

Bell Schedule

Master Schedule
Student

Above grade level math
classes

ELD program
Heterogeneous classes
CA State Gear UP
Career Faur

Since 2010

Acadenuc Coaches
Common benchmarks
Zeroes are Not
Pernurted (ZAP)

v MCF Transformung
Schools Gram

AP! over 800 in 2011
9% Reduction in

LN LN LN

<%

Suspensions (2008- !2‘)/1

Y

One School Community

Back to School
Barbecue

Cougar Camuval
Community Shadow

%

Days

Challenge Days
STAR Pep Rally
Restorative Circles
piloted in sixth grade
v Smudent Council

Sitree 2010

¥ No Bully Solution
Teams

¥ School Wide
Restorative Circles

v Suspension Diversion
Peer Court

¥ WEB Where Everyone
Belongs

¥ Beyond Differences

TR

P,

(415) us.m FAX (415) 483-2416

Increased Family Engagement

inte the School
¥ AGT Task Forces

Sinece 2010

¢ Students to Work
{52W) Job Shadow

v Manin Counry School
Volunteers pilot

v Real Estate Agent

| Tours

¥ DMS Collaboratrve

| ¥ K-35 Feeder Schools

Outreach Programs

Y s,

CLIMATE AND CULTURE PROGRAM

Circles
‘ Relationship
. i
Panent -

Solution | ] Beyond
Teams Differences

Sunny Hills

1/30/2013



DMS MENU OF OPTIONS

Buddy Room / Individual Reflection
Restorative Circle

Student agreements / behavior contracts
SART

Intervention Team / SST

Academic Coaches

Local Review Board

Academic Saturday School

Suspension Diversion / Peer Court

Suspension is the LAST resort!

OFFENSE: BULLYING

PRIOR INTERVENTIONS:
SOLUTION TEAM, PARENT CONFERENCE

SUSPENSION DIVERSION CONTRACT: | //x“*x

WRITE AN APOLOGY LETTER

4 Example of a
TUTORING MONDAY-THURSDAY (LUNCH gl:spe'llsion
TIME AND AFTER SCHOOL- STUDENT IS cD":t’rsa:t"

RESPONSIBLE FOR SHOWING UP
PRACTICE SAYING 3 NICE THINGS A DAY

TRY OUT FOR THE BASKETBALL TEAM

1/30/2013



Davidson Middle School - Bullying Report Form

Date: Reporting Person:

Name of target(s):

Name(s) of student(s) bullying:

Name(s) of witnesses/bystanders:

Type of Bullying (circle all-that apply):

Called Mean Names Excluded Hit, Kicked, Punched Cyber-bullying
False Rumors / Lies Told Racial Comments Sexual Comments Threatened
Possessions Damaged or Taken Other (explain):

Where did the bullying happen? (circle all that apply):

Breezeways / locker hall In class with teacher In class without teacher
PE locker rooms Lunch area Bathroom  Car pick up On the bus
LEAP / Boys and Girls Club Other:

Who have you spoken to about the bullying incident(s)? (circle all that apply):

Teacher Other adult at school Parent / Guardian Sister / Brother Friend

Describe what you experienced or witnessed:

F
Please give this form to Ms. Junker, or to any of the front office staff. @



I WANT TO RESOLVE A CONFLICT

[ would like to solve a conflict [ am having with someone. . .  DATE:_

MY NAME: ' OTHER PERSON
My Student Number:

My Schedule: Advisory Room ___, Period 1 Repm __, Period 2 Room ___, Period 3 Room _,

Period 4 Room , Period 5 Room ___, Period 6 Room ____

TYPE OF CONFLICT:

NAME CALLING . f f,'
RUMOR £§{§§j
FIGHT | : hﬂ,
BOY/GIRL

OTHER

OOoOaoano
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Restorative Justice
Overview
Restorative Justice School Sites

Learn More About Restorative
Justice

Restorative Justice Resources
The California Report: "In

Oakland, School Officials Tackle
Rising Suspensions”

OUSD Restorative Justice (.)\)\

"Restorative Justice is a process lo involve, to the extent possible, those who have a stake in a specific offense and
to collectively identify and address harms, needs, and obligations, in order to heal and put things as right as
paossible™ - Howard Zehr, 1990

Clean Video Se

Results for "

© 2012 Phantom Technologies Inc. J
All trad ks and ed trad ks on this bsite a

Overview

Restorative Justice (RJ) is a set of principles and practices employed in the Oakland Unified School District to build
community and respond to student misconduct, with the goals of repairing harm and restoring relationships
befween Those impacted. The RJ program in OUSD pilots a three-tiered model of prevention/ intervention/
suppored reenty m response to conflicttharm. The RJ program works to lower our rate of suspension and
expulsion and to foster positive school climates with the goal of eliminating racially disproportionate discipline
praclices and the resulting pUSH-oOTOr Elhdents into the prison pipeline. .

Scope of the Prablem:
34% of the OUSD student population is African American, yet they receive...

+ B7% of the referrals for out of school suspension
+ 50% of th Is for expulsion

- 40% of OUSD African American students do not ﬁracuate from high school
+ Since 2005, 66% of OUSD students who dropped out have had contact with the criminal justice system

Highlights from the 2011-2012 School Year include:

- Elimination of dispropartionate referrals for suspension at f
Bunche Continuation School and United For Success
Academy

+ 48% decrease of out of school suspensions at
Castiemont

- Trained over 200 staff in restorative practices including
law enforcement

+ Incorporated OUSD Conflict Resolution program (peer

mediation) into the RJ continuum

Developed modules of RJ trainings al all three tiers

preventionfalternatives to suspension/re-entry

- Aligned program to Response To Intervention model and
Positive Behavior Intervention Supports (PBIS)

Goals
QUSD Restorative Justice Program 2012-13 priorities are:

- Implement a three tiered model of Whole-School Restorative Justice (prevention, repairing harm &
alternatives to suspension, and supporied re-entry) at a minimum of thirteen pilot sites.

« Train and coach staff at RJ sites on implementing restorative practices within the classroom,

+ Develop and fund a comprehensive evaluation of RJ sites o’ guilcl an evidence base for RJ in schools,

« Train amr:T_ empower youlh (o become restoralive Justice facilitators to build community and prevent violence
in schools.

Programs and Services b%

http://www.ousd.k12.ca.us/Page/1048 2IR/IN12

)
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The Restorative Justice initiative includes:

« Professional development and coaching support to thirteen RJ sites throughout the District.

Partnership with Restorative Justice for Oakland Youth (RJOY) to implement whole school restorative justice
at Castlemont, Bunche Continuation School, and West Oakland Middle Schoal,

Integration of Positive Behavioral Supports and Social Emotional Learning at participating sites.

Inclusion of parents and families to engage them In school climate and discipline issues.

Alignment with City of Oakland Measure Y programs Including cormmunity crisis response & support
network, conflict mediation, street outreach, and Juvenile Justice re-entry to schools.

Supporting and encouraging youth leadership in restorative practices through the Peer RJ program

.

.

How Our Work is Part of the Strategic Plan

In support of OUSD's vision to become a Full Service Community District, the RJ program supports a positive,
equitable, and caring climate with a focus on relationships. Restorative practices utilize effective conflict resolution
processes that seek 1o identify and repair harm and are inclusive to the whole school community, The use of
restorative practices in schools has been shown to:

+ Decrease referals for suspension and expulsion
+ Increase the feeling of safety at school

» Increase attendance rates and teacher retention
-

-

Provide an equitable school-wide and classroom environment
Provide a foundation and process for positive youth development and social emotional learning

For more information on OUSD Restorative Justice, please contact:
David Yusem, Program Manager Restorative Justice

phone;: 510 273-1534

email: david.yusem@ousd.k12.ca.us

Last Modified on January 11, 2013

A

http://www.ousd.k12.ca.us/Page/1048 A IEIAATA



Oakland Unified School District
Family, School, and Community Partnerships Department

Whole School Restorative Justice

Restorative Justice (RJ) supports Full Service Community Schools by creating healthy,

equitable, caring school communities by preventing addressing behavioral
disruption in a non-punitive way that supports accountability and enables healing. Restorative

practices decrease suspension rates and lower racially disproportionate discipline.

Based on values and practices that indigenous communities have utilized for hundreds of years,
restorative justice represents a shift in the way schools respond to behavior and promote
discipline. RJ offers an alternative to zero tolerance policies that have proven to be ineffective
and in fact have increased push out of students into the school to prison pipeline.

“Restorative Justice is a process to involve, to the extent possible, those who have a stake in a specific

— (T
offense and to collectively identify and address harms, needs, and obligations, in order to heal and put
things_as right as possible” (Howard Zehr, 1990)

ZERO TOLERANCE RESTORATIVE

1. Does the practice address harms, needs, and causes?
2. Does it adequately attend to the needs of those harmed?
3. Are offenders encouraged to take responsibility?
4. Are all relevant stakeholders involved?
5. Is there an opportunity for dialogue and participatory decision-making?
6. Is the practice respectful to all parties?
R]J Processes
Building community and responding to harm.
A
pr’\’”ﬂén‘ B3N
Raaa B @5&
Circles Creating space Restorative Conversations
For dialogue
A A
ror“(n\f‘ [ B
R ol A
Restorative Group Conference Mediation

10)



3 Tiers of School Based R]

Tier 3
1:1 support

Tier 2
Non-punitive
response to harm

Tier 1

Relationships

Tier 1 is characterized by the use of classroom circles to build relationships, create shared values and
guidelines, and promote restorative conversations following behavioral disruption. The goal is to build a
caring, intentional, and equitable community with conditions conducive to learning.

Tier 2 is characterized by the use_of restorative processes such as harm circles, mediation, or
family- group conferencing to respond to disciplinary issues in a restorative manner. This
process addresses the root causes of the harm, supports accountability for the offender, and
promotes healing for the victim(s), the offender, and the school community.

Tier 3 supports the successful re-entry of youth following suspensaon truancy, expulsion or
incarceration. The goal is to welcome youth to the school commumty in @ manner that
provides wraparound support and promotes student accountability and achievement,

Resources for whole school implementation
Eﬂ_’tmmto implement and integrate RJ into classroom instruction, school
culture, and discipline processes and facilitate PD for staff and support outcome evaluation.
Coordinator attends monthly District Practitioner Network and facilitates site-based RJ-PLC.
W o build capacity of staff and community to implement restorative practices
that will facilitate whole school transformation and eliminate disproportionality.
{WTWO days annually for at least 80% of staff (51000/day), plus the cost of teacher
substitutes.

Monthly on-site Professional Learning Community and professional development.
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Restorative Practices

Schools

Envroll in SFUSD Schools

Getting

Restoralive practices promote strengthened relationships and community building
while providing meaningful and supparted opportunities for students lo be held

to the

Nutrition & School Meals sccountable and take responsibility for making their school community a safe and
T —— — nurturing environment, 2011-12 Progress Report
Transportation
We are shifing the way we think about student discipline and school climate:
Direclory
News & Caleridars Traditional: School rules are broken Spotlight
Restorative: People and relationships are harmed

Family Resources
B S ST RS S DRNe I Traditional: Justice focuses an establishing guilt

Councils & Committees Restorative:Justice identifies needs and responsibility
et e et e

Traditional: Accountability = punishment

Early Education; Infant, Toddler, Restorative: Accountability = understanding impact and repainng the harm
Pre-K, TK and Out Of School
Time Programs

Traditional: Justice directed al the offender, the victim ignored

..... : Restorative: Offender, victim and school all have direct roles in justice process
— Teacher Robert Sautter Earns

National Award
The Soulhern Poverty Law Center's

Restorative Practices

i Traditional: Rules and intent outweight whether oulcome is positive or negalive
ExCEL After-School Programs

Restorative: Offender is responsible for harmful behavior, repainng harm and é ;
: i e — Teaching Tolerance project will
Advancement Via Individual Werking pagis sulcomes recognize Sautter with the Teaching
e
ination (AVID

ge‘:ﬁmm 9 4AVIR) Colopa Traditional: Limited opportunily for expressing remorse or making amends Nolerznca Awaird r‘?r Excallai?ce A

e R ive: Opportunity given lo make amends and express remorse Culturally Responsive Teaching....
Athletics = Read more

Restorative Questions

When responding to conflict, a restorative approach consists in asking the people
involved these key questions:

1. Whal happened, and what were you thinking at the time of the incident?

College & Career Readiness

Special Education

Multilingual Pathways 2. What have you thought about since?
Depariment 3. Who has been affected by whal happened, and how?
4. \What about this has been the hardest for you?
State.and Federal Frograms 5. Whal do you think needs to be done 1o make things as right as possible?
S inability & Envir tal
Education Further Resources
......... — » ~Resloralive practices project status
Gifted and Talenled Education (March 2011)
(GATE) Program » Implementalion plan overview %

Curriculum & Standards

Services

Doing Business with SFUSD

ADA Access

Safety & Emergency Plan

Employee Resources

Employee Recognition

Career Opportunities

Howdo |..?

555 Franklin Streel, San Francisco, CA 34102 | Tel: (415) 2418000 | Hours of Oparation; Open M-F, individusl offica hours vary | | | More Contac

0 2013 San Francisco Unified School District, All Rights Re

Non-Discrimination Policy q

http://www.sfusd.edu/en/proerams/restorative-nractices html Airinn
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ji \%‘Xi\ Student, Family, and Community Support Department (searcr]

HOME  AboutuUs  Programs & Services  Forma & Dx 5P Nows & Events

.F‘upll Sarvices | School Health | Family & Communtly | ExCEL After School | Pout Secandary Succass | Alhlatics

Office of Pupil Services

Restorative Practices/Alternatives to Suspension
HOME About Us Services Forms Contact Us

About Restorative Practices/Alternatives to Suspension
SFUSD Restorative Practices Implementation Plan Overview
Restorative practices promote strengthened relationships and community buliding while praviding

meaningful and supported opportunities for students to be held accountable and take responsibility for
making their school community a safe and nurturing enviranment.

The following plan, predomi ly based on professional develop t and the for lon of
Professional Learning Communities, will assist our school district in moving towards a restorative
approach of student discipline and positive school cli

Restorative Practices/
Alternatives to Suspension AR § 15 | DY E A

YEAR ONE - 2010-2011
Goal; Te familiarize SFUSD with Restorative Practices and clarify meaping/understanding of Restorative Practices
{RP). Creation of Professional Learning Communities to establish a positive environment within schools in support

and practice of RP.

Kerri Berkowitz, MSW, PI
Restorative Practice Coordinator

Claudia Anderson, Executive Director

Student, Family, and Community Services
Emphasis: Offer introductory training to all SFUSD Area Team Leaders, Supervisors, Primary and Secondary

Department
927 Golden Ga‘::anve iie Administrators, and student support staff. Assist school sites already Implementing Restorative Practices by
Floor 2 offering instructional school staff additional trainings in circles and conferences. Engage community partners by

San Francisco, CA 94102 hosting ongoing SFUSD RP Community Forum.

Phone: (415) 241-3030
Fax: (415) 241-6213

Year 1: 2010-2011 Restorative Practice Professional Development,
Meeting and Implementation Timeline:

August 2010 Roundtable Overview at Administrative Institute

Sept-October 2010 = Overview with APD and Counselors.at monthly meetings
= Planning for PD series begins
= SFUSD RP Coordinator selected

Nov 15 - Nov 19, 2010 Team of eight SFUSD employees attend International Institute of

Restorative Practices (1IRP) Immersion Training in Bethiehem, PA

Dec 1, 2010 Assistant Principals, Deans, and Counselors attend first full day
Introduction to RP training offered by [IRP trainer. (See participant
reflections for feedback)

Dec 2, 2010 All MS and HS principals receive overview of RP by TIRP consultant,

Dec-3, 2010 Counselors and pupil services employees receive full day of
Introduction to RP training

Dec 7.2010 Restorative Practice Leaderstup Team meets
jan 25, 2011 1IRP consultant and RP Leadership team to meet with SFUSD Cabinet
Jan 26, 2011 Introduction to RP training offered to secondary student support

services employees, supervisors, and leaders,

Jan 27, 2011 @

La WPt Tar ol

http://www.healthiersf.org/Programs/PS/Restorative®2Nhicticalahant nhn



SrUSdD Student, Family, and Community Support Department :: Programs

Jan'27, 2011

Jan 28, 2011

Feb 8- Feb 11, 2011

Feb 12,2011

Fety 22- Feb 25, 2011

Feb 25-May 28, 2011

Introduction to RP training offered to secondary student suppaort
services smployees, supervisors, and leaders,

SFUSD Restorative Practice Community Forum

Page 2 of 3

Introduction to RP training for Middle and High School Principals, Area

Team Leaders and Central staff.

Intraduction to RP training offered to Secondary student support
services employees, supervisors, and leaders,

Offer RP workshops at School Site Councll Summit

Introduction to RP training offered to Elementary Administrators,
student support service employees, supervisors, and leaders.

Additional trainings:

* SFUSD to establish partnerships with local organizations to offer
continued suppoit to SFUSD staff and school sites already
implementing Restorative Practices,

-circle and conference trainings

« Additional Speciallzed RP trainings: » students

» teachers

» [nstructional Reform Coaches

* SF School Resource Officers

Professional Learning Communities

» Schopl Sites: student support staff and inistration are to hold y PLC's to disc pport one
in ing the g practices of RP.
(SFUSD RP Coord. will provide & set of questions to assist and gulde site meetings)
= Area Team Specific: each school site will select 2 representatives to attend a monthly Area Team RP PLC for
support/coaching/sharing to be facilitated by SFUSD RP Coord.
» Counseling Practices: blish co ity of ¢ s to meet to discuss counseling protocols and documentation.
AR TWO - 2011-2012
Goal:Bullding and maintaining strong relationships, c ¥, and positive school climate. Expand parent and

community invol and under

suspensions, and Increase in-class instructional time.

ding of Restorative Practices. Minimize counseling office referrals and

Emphasls: Expanding tralning series to the larger SFUSD school community. Offer introductory trainings to school
site employees, continue to offer additional trainings to school sites already implementing RP, expand on training
series to student support staff, and continue to engage community partners in discussion around benefits of RP,

( YEAR THREE - 2012-2013 )

Goal: Continue to bulld and

districe climate, i

in strong relat hips, create sense of community and positive school and

ling office referrals and

YEARS FOUR and FIVE - 2013-2015

Goal: Continued support of school sites and district community In utilizing Restorative Practices. Restorative

Practice L ip team comtis

Emphasis: Sustainability.

to meet to assess the needs of school sites and cammunity.

http://www.healthiersf.org/Programs/PS/Restorative%20Justice/about.php

P , and increase In-class instructional time.

2/6/2013
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Suspensions Linked to Lower Graduation Rates in Fla. Study

By Nirvi Shah

Washington @l Back to Story
About three-fourths of Florida 9th graders who were

never suspended out of school as freshmen " EDUCATION WEEK
graduated from high school, compared wi@_, 4

percent graduation rate for those suspendeq:c?_ﬁgg : Nu Itl- User
and a 38 percent rate for those suspended twice in :

their first high school year, an analysis has found. ‘IJICENSING
And often, researchers at Johns Hopkins University

found, students suspended also were failing courses
and absent from school for other reasons.

While there has been_a push, especially in recent
years, to cut out-of-school suspensions, the findings
suggest that changing discipline pblicies in a way
that would curb suspensions alone isn't a sure way
to improve student achievement or graduation rates,
said Robert Balfanz, the co-director of the
university’s Everyone Graduates Center in
Baltimore, and the study’s lead author.

Schools must find ways to motivate students who T H E F U LL
aren’t engaged in their learning, he said, and
intervene when students miss a lot of school, E D U CATI 0 N
misbehave, and perform poorly in class—all of which
are early warning signs that a student may drop out. P l CT U R E

2 B 8

“We need a more holistic answer to this problem
...for up to 60% less

than 'Suspend fewer kids,” Mr. Balfanz said.

The study, discussed Thursday at a national
conference about the effects of disciplinary
policies that remove students from school, wwmmm m
looked at nearly 182,000 Florida students who were D » o
9th graders during the 2000-01 school year and

followed their educational trajectories through 2008-08.

“"We knew from a lot of the other work that’s been done recently that lots of kids get
suspended,” Mr. Balfanz said. Of the Florida students, 27 percent were suspended at least once
in 9th grade. And the study, like many others on the issue of out-of-school suspension, found
that black students, special education students, and low-income students were
disproportionately affected by the disciplinary measure.

http://www.edweek.org/ew/articles/2013/01/10/17suspend.h32.html?tkn=WOMFq3PksHD... ~ 2/6/2013
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e
"We wanted to figure out what are the consequences of that common occurrence,” Mr. Baifanz
added. “What we found that did surprise us a little bit:(Even one suspension matters.”

And the effects appear to be long-lasting: A larger percentage of students who had never been
suspended as freshmen enrolled in postsecondary coursework. And students who went to
college who had never been suspended completed, on average, fouL_gg'rms in college, compared
with slightly less than two college terms completed by students suépended once as freshmen.

Findings Echoed

Although the research focused on students in Florida, Mr. Balfanz said he believes the results
are representative of the entire nation.

Jadine Johnson, a staff lawyer for the Southern Poverty Law Center, which is based in
Montgomery, Ala., agreed. A 2009 study by the Public Affairs Research Council of
Alabamaﬂ found that one out-of-school suspension for a 9th grader in the Mobile, Ala., public
schools was also an indication that a student might drop out of school.

"It is happening all across the country. [Mr. Balfanz's] research just reflects that,” Ms. Johnson
said.

The law center sued the 63,000-student Mobile district in 2011 over long-term suspensions of
students that the organization says were handed down without following due process, Ms.
Johnson said. A trial is scheduled to begin in federal court in August.

Mr. Balfanz's latest research, she said, shows that “the impacts of suspension, particularly for
9th grade students, cannot be overstated.” -

“As districts continue to work on graduation rates, they have to look at suspension rates,” Ms.
Johnson added, as well as why students are being suspended and how they are being
suspended.

The Jan. 10 conference included discussions of other geLATED BLOG
studies looking at student behavior, school climate, L
and school safety. The event, called “Closing the
School Discipline Gap: Research to Practice,” was 4

== R : 3 d st e
organized by the Civil Rights Project/Proyecto ARkt il lrbieiog
Derechos Civiles at the University of California, Los

Angeles. Findings from Education Week’'s 2013 RULES FOR

Quality Counts report, “"Code of Conduct: Safety, ENGAGEMENT

Discipline, and School Climate,” also were slated to
be presented at the day-long meeting.

" da An examination
of school culture

Visit this blog.

Especially for students with multiple out-of-school suspensions, schools must dig to find out
what’s at the heart of the behavior problems triggering the suspensions and work on wa;t's to
engage the students in their learning, Mr. Balfanz said. Multiple suspensions, he said, only add
to the students’ disengagement and likelihood of quitting school altogether.

“If the first suspension isn’t working, suspension isn’t a very effective strategy,” he said. But
his research found that many students who were suspended as freshmen but not failing courses

http://www.edweek.org/ew/articles/2013/01/10/1 7suspend.h32.htmI?tkn=WOMFq3PksHD... 2/6/2013
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or otherwise chronically absent ended up missing school repeatedly or failing courses as they @
continued high school.

“This suggests that for about 20 percent of the students suspended in Sth grade, efforts to find
alternatives to suspensions alone could have a significaili‘payoff in terms of reducing dropout

e

and increasing postsecondary attainment rates,” the study says.
fighacac sl

Vol. 32, Issue 17
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SF schools try to mend problems

without suspension Call 888-605-2431
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Jill Tucker
Monday, March 26, 2012

For two decades, Principal Paul Jacobsen was
known as a no-nonsense, cut-to-the-chase,
hard-nosed school administrator who didn't m—

1 1 1 V
hesitate to dole out strict punishment when _—
students broke the rules.

Then the San Francisco principal learned about something called the restorative justice approach.

The restorative model, which the school board has encouraged schools to adopt, focuses on getting
offenders and victims to talk about their feelings, to address what they were thinking when the
incident occurred, and to work together on what could make things "as right as possible."

The first time Jacobsen tried it he saw an immediate positive response. He was also able to identify
the causes of the bad behavior, something that wasn't evident when he simply doled out punishment
without asking questions.

"It was unbelievable," he said. "The process of taking the time to give students a full opportunity to
speak their minds ... was eye-opening."

Not a far-out idea
Jacobsen knows how all that might sound to outsiders.
"I'm not hippie-dippie," the Rosa Parks Elementary School principal said.

It was just that after 20 years in the business, he had learned this: Suspensions and expulsions don't
stop rule-breaking students from breaking rules again and again. T e

"It's not that we've suddenly become lenient," Jacobsen said of the new approach. "We just recognize
we aren't going to be able to punish away the problems." T

State and federal education officials agreed last week after a national study addressed high rates of
suspension and expulsion, especially among African American students.

In response to the report by the federal Department of Education, state Superintendent Tom
Torlakson urged districts to find ways to address student behavior that don't require keeping children
away from school.

26
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In addition, two state legislators have proposed measures requiring schools to limit suspensions and
expulsions. Assembly Bill 2242 would eliminate "willful defiance" as a reason for suspending or
expelling a student. Senate Bill 1235 would require alternative behavioral and intervention programs
in schools with high rates of suspension or expulsion.

State law would still require suspension and recommended expulsion for students who bring a gun or
explosive to school, brandish a knife, sell drugs or commit a sexual assault.

San Francisco is a few years ahead of those state efforts to rein in suspensions and expulsions while
addressing behavior problems.

In 20009,\the school board adopted a policy to promote tive practices, "an emerging field of
S at enables people to restore and build community in an increasingly disconnected world,"
according to the International Institute for Restorative Practices in Pennsylvania.

Mending relationships

Jacobsen said the process involves asking offenders and victims a set of questions that allow them to
reflect on the incident and to determine what might have prompted it and what ¢ consequences need
to take™place to repair the damage to relationships.

He asks students to recall what they were thinking, reflect on who was affected by their actions,
express what they believed had been the hardest part in dealing with the situation, and suggest what
needs to be done to make things right.

"The difference is really giving students that voice," he said. "The students were more open, they were
more honest, they were eager t_(}’ﬁ'lﬂa_sdut]on

—,

Last year, the elementary principal suspended more than 20 students. So far this year, he has
suspended only three.

The district began the restorative practices program at Rosa Parks and two other schools last year
using a $670,000 grant to fund coaches and district training sessions.

In addition, about 700 district teachers and staff members have been trained in the practice.

A

With a disproportionate number of suspensions and expulsions in the district, "we recognized we had
to come up with a different approach,” said Claudia Anderson, district executive director of Student,
Family and Community Support.

Last year, the district had 1,807 suspensions (not including special education students), down from
2,270 the year before.

Reflecting on actions

Anderson offered a recent example of a teen who was facing expulsion for bringing a bag of @
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marijuana to school.

Working with school officials, Anderson met with the student and his family to talk about who was
harmed by his actions. The student realized he had harmed not only the school's reputation but the
people he cared about most.

The student had started the process with a shrug and the explanation that "it was just a bag of
weed," but during the restorative process "this kid started to sob," Anderson said. "We actually let
him squirm and cry."

He got to remain at the school, where he was required to participate in substance-abuse counseling,
YT AUbe ancE AN aT GOV
work in the Wellness Center, write a letter of apology to a student he had involved in the situation,
veliness Ler Apology 1o a studen :
do community service, and work with a tutor to catch up on schoolwork.

"For a lot of students, they never get that choice," Anderson said. "They just kind of harden up. Their
hatred for the institution grows deeper."

Jill Tucker is a San Francisco Chronicle staff writer. jtucker@sfchronicle.com

http://sfgate.com/cgi-bin/article.cgi?f=/c/a/2012/03/26/BAS81NI3IK.DTL
This article appeared on page C - 1 of the San Francisco Chronicle
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1. Purpose

The International Institute for Re-
storative Practices ([IRP) has a particular
way of defining restorative and related
terms that is consistent throughout
our courses, events, videos and publi-
cations. We have developed our defini-
tions to facilitate communication and
discussion within the framework of
our owrl graduate school and for those
who participate in our worldwide re-
storative practices learning network

For example, at one of our sympaosia
a young man insisted that nis school
already held conferences with students
and their families, not realizing that
most of the other participants at the
event were not referring to a generic
conference, but to a restorative confer

ence. A restorative conference is a spe-
—_—

cific process, with defined protocols,
that brings together those who have
caused harm through their wrongdo-
ing with those they have directly or in-
directly harmed,

Others have defined teen courts,
youth aid panels or reparative boards
as restorative justice, while the IIRP
defines those processes as communi-
ty justice, not restorative justice. Such
community justice processes do not
include an encounter between vic-
tims and offenders, which provides
an opportunity to talk about what
happened and how it has affected
them (Van Ness & Heetderks Strong,
2010). Rather, these courts, panels and
boards are comprised of appointed
community members who have no
real emotional stake in the incident
These bodies meet with offenders,
but victims, thelr families and friends
are not generally invited Restorative

ok b
Justice, in conitrast, offers victims and
their supporters an cpportunity to talk
directly with offenders.

Our purpose is not to label other
processes or terms as positive or nega-
tive, effective or ineffective. We respect
the fact that others may define terms
differently and, of course, have every
right to do so. Rather, we simply want
to define and share a consistent termi-
nology to create a unified framework
of understanding.

2. Overview

Resfgrafwe practices is a social sci-
ence that studies how to build social
capital and achieve social discipline
through participatory learming and de

cision-making.

a graduate school

by Ted Wachtel,
IIRP President and Founder

The use of restorative practices

helps to:
« reduce crime, viclence and
bullying

= improve human behavior

= strengthen civil society

» provide effective leadership
« restore relationships

* repalr harm

The IIRP distinguishes between the
terms restorative practices and restor-
ative justice. We view restorativ_e_jus-
tice as a subset of restorative practices.
Restorative justice is reactive, consist-
ing of forral or informal responses (o
crime and other wrongdoing after it
ocecurs. The [IRP's definition of restor-
ative practices also includes the use
of informal and formal processes that
precede wrongdoing, those that pro-
actively build relationships and a sense
of community to prevent conflict and
wrongdoing.

Where social capital—a network of
relationships—is already well estab-
lished, it 1s easier to responad effectively
to wrongdoing and restore social or-
der—as well as to creale a healthy and
positive  organizational environment.
Social capital is defined as the con-
nections among individuals (Putnam,
2001), and the trust, mutual under-
standing, shared values and behaviors
that bind us together and make coop-
erative action possible (Cohen & Pru-
sak, 2001).

In public health terms, restorative
justice provides tertiary prevention,
introduced after the problem has oc-
curred, with the intention of avoiding

recccurrence. Restorative practices ex-

© 2012 IIRP Graduate School
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pands that effort with primary preven-
tion, introduced before the problem
has occurred

The social science of restorative
practices offers a common thread to
tie together theory, research and prac-
tice in diverse fields such as educa-
tion, counseling, criminal justice, soctal
work and organizational management,
Individuals and organizations in many
flelds are developing models and
methodology and performing empiri-
cal research that share the same im-
plicit premise; but are often unaware
of the commonality of each other’s
efforts.

For example, in criminal justice, re-
storative circles and restorative con-
ferences allow victims, offenders and
their respective family members and
friends to come together to explore
how everyone has been affected by an
offense and, when possible, to decide
how to repair the harm and meet their
own needs (McCold, 2003). In social
work, family group decision-making
(FGDM) or family group conferencing
(FGC) processes empower extended
families to meet privately, without pro-
fessionals in the room, to make & plan
to protect children in their own fami-
lies from further viclence and neglect
or to avoid residential placement out-
side their own homes (American Hu-
mane Association, 2003). In education,
circles and groups provide opportuni-
ties for students to share their feelings,
build relationships and solve problems,
and when there is wrongdoing, to play
an active role in addressing the wrong
and making things right (Riestenberg,
2002),

These various fields employ different
terms. all of which fall under the rubric
of restorative practices: In the criminal
justice field the phrase used is “restor-

ative justice’ (Zehr, 1990); in social work
the term employed is "ermpowerment’
(Simon, 1994), in education, talk is of
"positive discipline” (Nelsen, 1996) or
‘the responsive classroom™ (Charney.
1992); and in organizational leadership
"horizontal management” (Denton,
1998) is referenced. The social science
of restorative practices recognizes all
of these perspectives and incorporates
them into its scope.

3. History

Restorative practices has its roots in
restorative justice, a way of looking at
criminal justice that emphasizes re-
pairing the harm done tc people and
relationships rather than only punish-
ing offenders (Zehr, 1290).

In the modern context, restorative
justice originated in the 1970s as me-
diation or reconciliation between vic-
tims and offenders. In 1974 Mark Yantzi,
a probation officer, arranged for two
teenagers to meet directly with their
victims following a vandalism spree
and agree to restitution The positive
response by the victims led to the first
victim-offender reconciliation program,
in Kitchener, Ontario, Canada, with
the support of the Mennonite Central
Committee and collaboration with the
local probation department (McCold,
1999, Peachey, 1989) The concept
subsequently acquired various names,
such as victim-offender mediation and
victim-offender dialogue as it spread
through North America and to Europe
through the 1980s and 1990s (Office of
Victims of Crime, 1998),

Restorative justice echoes ancient
and indigenous practices employed in
cultures all over the world, from Native

Arnerican and First Nation Canadian to

African, Asian, Celtic, Hebrew, Arab and
many others (Eagle, 2001, Goldstein,

2006; Haarala, 2004, Mbambo & Skel-
ton, 2003; Mirsky, 2004, Roujanavong.
2005; Wong, 2005)

Eventually modern restorative jus-
tice broadened to include communi-
ties of care as well, with victims™ and
offenders’ families and friends partici-
pating in collaborative processes called
conferences and circles. Conferencing
addresses power imbalances between

the victim and offender by including

additional supporters (McCold, 1999).

The family group conference (FGC)
started in New Zealand in 1989 as a re-
sponse 1o native Maori people’s con-
cemns with the number of their children
being removed from their homes by
the courts. It was originally envisioned
as a family empowerment process, not
as restorative justice (Doolan. 2003). In
North America it was renamed family
group decision making (FGDM) (Bur-
ford & Pennell, 2000).

In 1991 the FGC was adapted by
an Australian police officer. Terry
OConrell, as a community policing
strategy to divert young people from
court. The lIRP now calls that adap-
tation, which has spread around the
world, a restorative conference. It has
been called other names, such as a
community accountabllity conference
(Braithwaite, 1994) and victim-offender
conference (Stutzman Amstutz & Zehr,
1998). In 1994 Marg Thorsborne, an
Austratian educator, was the first to use
a restorative conference in a school
(O'Connell, 1998),

The International Institute for Re-
storative Practices (lIRP) grew out of
the Community Service Foundation
and Buxmont Academy, which since
1977 have provided programs for delin-
guent and at-risk youth in southeastern
Pennsylvania, USA. Initially founded in
1994 under the auspices of Buxmont

© 2012 IIRP Graduate School

www.iirp.edu

§*



Defining Restorative

Academy, the Real Justice program,
now an IIRP program, has trained pro-
fessionals around the world in restor-
ative conferencing. In 1999 the newly
created lIRP broadened its training to
informal and proactive restorative prac-
tices, in addition to formal restorative
conferencing (Wachtel, 1999). Since
then the IIRP. an accredited graduate
school, has developed a comprehen-
sive framework for practice and theory
that expands the restorative paradigm
far beyond its origins in criminal justice
(McCold & Wachtel, 2001, 2003). Use
of restorative practices is now spread-
ing worldwide, in education, criminal
justice, social work. counseling, youth
services, workplace and faith commu-
nity applications.

4, Supporting Framework

The [IRP has identified several con-
cepts that it views as most helpful in
explaining and understanding restor-
ative practices.

4.1. Social Discipline Window

The social discipline window (Figure
1)} is a concept with broad application
in many settings. It describes four ba-
sic approaches to maintaining social
norms and behavioral boundaries. The
fourare represented as different combi-
nations of high or low control and high
or low support. The restorative domain
combines both high control and high
support and is characterized by doing
things with peopie, rather than to them
‘or for them.

The social discipline window also
defines restorative practices as a lead-
ership model for parents in families,
teachers in classrooms, admiristrators
and managers in organizations, police
and social workers in communities and
judges and officials in government. The

=
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Figure 1. Social Discipline Window

fundamental unifying hypothesis of re-
storative practices is that "human be-
ings are happier, more cooperative and
productive, and more likely t© make
positive changes in their behavior
when those in positions of authority do
things with them, rather than to them
or for them.” This hypothesis maintains
that the punitive and authoritarian to
mode and the perrmissive and pater-
nalistic for mode are not as effective as
the restorative, participatory, engaging
with mode (Wachtel, 2005),

The social discipline window reflects
the seminal thinking of renowned
Australiar: criminologist John Braith-
waite, who has asserted that rellance
on punishment as a social regulator
is problematic because it shames and
stigmatizes wrongdoers, pushes them
INto a negative societal subculture and
faills to change their behavior (Braith-
waite, 1989). The restorative approach,
on the other hand, reintegrates wrong-
doers back into their community and
reduces the likelihood that they will
reoffend.

4.2. Restorative Justice Typology

Restorative justice is a process in-
volving the primary stakeholders in de-
termining how best to repalr the harm
done by an offense, The three primary
stakeholders in restorative justice are
victims, offenders and their communities
of care, whose needs- are, respectively,
obtaining reparation, taking responsi-
bility and achieving reconciliation. The
degree to which all three are involved
in meanmngful emotional exchange and
decision making is the degree to which
any form of social disciplineg approaches
being fully restorative.

The three primary stakeholders are
represented in Figure 2 by the three
overlapping circles. The very process of
interacting is critical to meeting stake-
holders' emotional needs. The emo-
tional exchange necessary for meeting
the needs of all those directly affected
cannot occur with only one set of
stakeholders participating. The most
restorative processes involve the active
participation of all three sets of primary
stakeholders (McCold & Wachtel, 2003).
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victim
reparation

vietim
services

RESTORATIVE
JUSTICE

crime
compensation

related
community service

youth aid
panels

victim sensitivity
training

communities of care
reconciliation

offender family
services

family-centered
social work

boards

mostly restorative

fully restorative

offender
responsibility

l partly restorative I

Figure 2. Restorative Justice Typology

When criminal justice practices in-
volve ornly one group of prirary stake-
holders, as in the case of governmental
fnancial compensation for victims or
meaningful community service work
assigned to offenders. the process can
only be called partly restorative. When a
process-such as victim-offender medi-
atlon includes two principal stakehold-
ers but excludes their communities of
care, the process is mostly restorative.
Only when all three sets of primary
stakeholders are actively involved,
such as in conferences or circles, is a
process fully restorative (McCold & Wa-
chtel, 2003)

4.3, Restorative Practices Continuum

Restorative practices are not lim-
ited to formal processes, such as re-
storative conferences or family group
conferences, but range from informal

to formal. On a restorative practices
continuum (Figure 3), the informal
practices include affective staternents
that communicate peoples feelings, as
well as affective guestions that cause
people to reflect on how their behavior
has affected others. Impromptu restor-
ative conferences, groups and circles
are somewhat more structured but do
not require the elaborate preparation
needed for formal conferences. Moving
from left toright on the continuum; as
restorative practices become more for-
mal, they involve more people, require

more planning and time, and are more
structured and complete. Although a
formal restorative process might have
dramatic impact, informal practices
have a cumulative impact because
they are part of everyday life (McCold
& Wachtel, 2001).

The aim of restorative practices is
to develop community and to man-
age conflict and tensions by repair-
ing harm and building relationships
This statement identifies both proac-
tive (building relationships and de-
veloping community) and reactive
(repairing harm and restoring rela-
tionships) approaches. Organizations
and services that only use the reac-
tive without building the social capital
beforenand are less successful than
those that also employ the proactive
(Davey, 2007).

4.4, Nine Affects

The most critical function of restor-
ative practices is restoring and building
relationships. Because informal and
formal restorative processes foster the
expression of affect or emotion, they
also foster emotional bonds. The late
Silvan S. Tomkins's writings about psy-
chology of affect (Tomkins, 1962, 1963,
1691} assert that human relationships
are best and healthiest when there is
free expression of affect or emotion—
minimizing the negative, maximiz-
ng the positive, but allowing for free
expression. Donald Nathanson, for-
mer director of the Silvan S. Tomkins

informal formal
I |
A A A A A
affective  affective small impromptu group

statements questions

conference

formal
or circle conference

Figure 3. Restorative Practices Continuum
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Enjoyment — Joy

Interest — Excitement

Surprise — Startle

Shame — Humiliation
Distress — Anguish
Disgust

Fear — Terror
Anger — Rage

Dissmell

Figure 4. The Nine Affects
(adapted from Nathanson, 1992)

Institute, added that it is through the
mutual exchange of expressed affect
that we build community, creating the
emotional bonds that tie us all togeth-
er (Nathanson, 1998). Restorative prac-
tices such as conferences and circles
provide a safe environment for people
to express and exchange emotion (Na-
thanson. 1998).

Tomkins dentified mne distinct af-
fects (Figure 4) to explain the expres-
sion of emotion in all humans. Most of
the affects are defined by pairs of words
that represent the least and the most
intense exprassion of a particular affect.
The six negative affects include anger-
rage, fear-terror, distress-anguish, dis-
gust, dissmell (a word Tomkins coined
to describe “turning up cne's nose" in a
rejecting way) and shame-humiliation.
Surprise-startle is the neutral affect,
which functions like a reset buttorn.
The two positive affects are interest-
excitement and enjoyment-joy (Tom-
kins, 1962, 1963, 1991),

Silvan S. Tomkins (1962) wrote that
because we have evolved to experi-

ence nine affects—iwo positive affects
that feel pleasant, one (surprise-startle)
so brief that it has no feeling of its own,
and six that feel dreadful—we are hard-
wired to conform to an internal blue-
print. The human emotional blueprint
ensures that we feel best when we
1) maximize positive affect and 2) rmini-
mize negative affect; we function hest
when 3} we express all affect (rmun-
mize the inhibition of affect) so we
can accomplish these two goals, and,
finally, 4) anything that fosters these
three goals makes us feel our best,
whereas any force that interferes with
arty one or more of those goals makes
us feel worse (Nathanson, 1997b).

By encouraging people to express
their feelings, restorative practices build
better relationships. Restorative prac-
tices demonstrate the fundamental
hypothesis of Tomkins's psychology of
affect—that the healthiest environment

for human beings is one in which there
is free expression of affect, minimizing
the negative and maximizing the posi-
tive (Nathanson, 1992). From the simple
affective staternent to the formal con-
ference; that is what restorative practic-
es are designed to do (Wachtel, 1999).

4.5. Compass of Shame

Shame 1§ warthy of special atten-
tion. Nathanson explains that shame is
a critical regulator of hurnan social be-
havior. Tormkins defines shame as oc-
curring any time that our experience
of the positive affects is interrupted
(Tomkins, 1987). So an individual does
not have to do something wrong to
feel shame. The individual just has to
expenence something that interrupts
interest-excitement or enjoyment-jay
(Nathanson, 1997a). This understanding
of shame provides a cnitical explana-
tion for why victims of crime often feel

Withdrawal:
+ isolating oneself
* running and hiding

Attack Other:

* "turning the tables"

* blaming the victim

» lashing out verbally
or physically

Attack Self:
+ self put-dowr
+ masochism

Avoidance:

« denial

« abusing drugs and alcohol
+ distraction through thrill-seeking

Figure 5. The Compass of Shame
(adapted from Nathanson, 1992)
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a-strong sense of shame, even though
it was the offender who commutted
the 'shameful” act (Angel, 2005).
Nathanson (1992) has developed the
Compass of Shame (Figure 5) to illus-
trate the various ways that hurman be-
ings react when they feel shame. The
four poles of the compass of shame and
behaviors associated with them are.
«  Withdrawal—isolating oneself,
running and hiding
»  Attack self—self put-down,
masochism
* Avoidance—denial, abusing
drugs, distraction through thrill
seeking
+ Attack others—turning the
tables, lashing out verbally or
physically. blaming others

Nathanson says that the attack other
response to shame is responsible for
the proliferation of violence in modern
life: Usually people who have adeguate
self-esteem readily move beyond their
feelings of shame. Nonetheless we all
react to shame, in varying degrees, in
tne ways described by the Compass.
Restorative practices, by their very na-
ture, provide an opportunity for us to
express our shame, along with other
emotions, and in doing so reduce ther
intensity. In restorative conferences, for
example, people routinely move from
negative affects through the neutral
affect to positive affects (Nathanson.
18948).

4.6. Fair Process

When authoerities do things with
people, whether reactively—to deal
with crisis—or proactively, the results
are better. This fundamental thesis was
evident in a Harvard Business Review
article about the concept of fair pro-
cess producing effective outcomes In

business organizations (Kim & Maubor-
gne, 1997). The central idea of fair pro-
cess is that *...iIndividuals are most likely
to trust and cooperate freely with sys-
tems—whether they themselves win
or lose by those systems—when fair
process is observed” (Kim & Maubor-
gne, 1997).
The three principles of fair process
are
» Engagement—involving indi-
viduals in decisions that affect
thern by listening to their views
and genuinely taking their
opinions into account
« Explanation—explaining the rea-
soning behind a decision to ev-
eryone who has been involved
or who s affected by it
«  Expectation clarity—making sure
that everyone clearly under-
stands a decision and what is
expected of them in the future
(Kim & Mauborgne, 1997)

Fair process demoristrates the re-
storative with domain of the social dis-
cipline window:. It relates 1o how lead-
ers handle their authority in all kinds
of professions and roles: from parents
and teachers to managers and admin-
istrators. The fundamental hypothesis
of restorative practices embodies fair
process by asserting that “people are
happier, more cooperative and pro-
ductive, and more likely to make posi-
tive changes In behavior when those

‘in authority do things with them, rather

than to them or for them.”

5. Restorative Processes

The [IRP has identified several re-
storative processes that it views as
meost helpful In implementing restor-
ative practices in the widest variety of
settings.

5.1. Restorative Conference

A restorative conference is a struc-
tured meeting between offenders,
victims and both parties: family and
friends, in which they deal with the
consequences of the crime or wroeng-
doing and decide how best to repair
the harm. Neither a counseling nor
a mediation process, conferencing
Is a victim-sensitive, straightforward
problem-solving method that demon-
strates how citizens can resolve their
owrn problems when provided with a
constructive forum to do so (O'Connell,
Wachtel, & Wachtel, 1999).

Conferences provide victims and
others with an opportunity 1o confront
the offender, express their feelings, ask
guestions and have a say in the out-
corne. Offenders hear firsthand how
their behavior has affected people. Of-
fenders may choose to participate in
a conference and begin to repair the
harm they have caused by apologizing,
making armends and agreeing to finan-
cial restitution or personal or commu-
nity service work. Conferences hold
offenders accountable while providing
them with an opportunity to discard
the ‘offender” label and be reintegrated
into their community, school or work-
place (Morris & Maxwell, 2001).

Participation in conferences is vol-
untary. After it is determined that a
conference is appropriate and offend-
ers and victims have agreed to attend,
the conference faciiitator invites oth-
ers affected by the incident—the fam-

ly and friends of victims and offenders

(O Connell, Wachtel, & Wachtel, 1999)
A restorative conference can be
used in lieu of traditional disciplinary

or justice processes, or where that is

not appropriate, as a supplement to
those processes (O'Connell, Wachtel, &
Wachtel, 1999),
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In the Real Justice approach to re-
storative conferences, developed by
Australian police officer Terry O'Connell,
the conference facilitator sticks t© a
simple written script. The facilitator
keeps the conference focused but is
not an active participant. In the confer-
ence the facilitator provides an oppor-
tunity to each participant to speak, be-

ginning with asking open-ended and

affective restorative questions of the of-
fender. The facilitator then asks victims
and their family members and friends
questions that provide an opportunity
to tell about the incident from their per-
spective and how it affected them, The
offenders’ farmily and friends are asked
to do the same (O'Connell, Wachtel, &
Wachtel 1999).
Using the conference script, offerid-
ers are asked these restorative ques-
tions:
+  “What happened?’
»  "What were you thinking about
at the time?"
» "What have you thought about
since the incident?”
+«  "Who do you think has been
affected by your actions?’
«  “How have they been affected?”

Victims are asked these restorative
guestions.

«  "What was your reaction at the
time of the incident?

« "How do you feel about what
happened?’

* "What has been the hardest
thing for you?"

+ "How did your family and
friends react when they heard
about the incident?”

Finally the victim is asked what he
or she would like to be the outcormne
of the conference. The response is

discussed with the offender and ev-
eryone eise at the conference. When
agreement is reached, a simple con-
tract is written and signed (O'Connell,
Wachtel, & Wachtel, 1999)

Restorative' conferencing is an ap-
proach to addressing wrongdoing in
various settings in a variety of ways
(O'Conrell, Wachtel, & Wachtel, 1999)

« Conferencing can be employed
by schools In response to truan-
cy. disciplinary incidents, includ-
ing violence, or as a prevention
strategy in the form of role-plays
of conferences with primary and
secondary school students.

» Police can use conferences as
a waming or diversion from
court, especially with first-time
offenders.

»  Courts may use conferencing
as a diversion, an alternative
sentencing process, or a heal-
ing event for victims and of-
fenders after the court process
is concluded.

« Juvenile and adult probation
officers may respond to vari-
ous probation viclations with
conferences.

« Correctional and treatment fa-
cilities will ind that conferences
resolve the underlying issues
and tensions in conflicts and
disciplinary actions.

s Colleges and universities can
use conferences with residence
hall and campus incidents and
disciplinary violations.

* In workplaces, conferences
address both wrongdoing and
conflict,

Some approaches to restorative
conferences, such asin Ulster in North-
ern lreland, do not use the Real Justice

script approach (Chapman. 2006). Vic-
tm-offender conferences do not rely
orn a script either. Based on the earlier
restorative justice model of victim-of-
fender mediation, but widening the cir-
cle of participants, the victim-offender
approach to conferences still relies on
mediators who more actively manage
the process (Stutzman Amstutz & Zehr,
1998).

The IIRP prefers the Real Justice
scripted model of conferencing be-
cause we belleve it has the greatest
potential to meet the needs of the
stakeholders described in the Restor-
ative Justice Typology. In addition, re-
search shows that it consistently pro-
vides very high levels of satisfaction
and sense of fairness for all participants
(McCold & Wachtel, 2002), However,
we do not mean to quibble with other
approaches. As long as people expe-
rence a safe opportunity to have a
meaningful discussion that helps them
address the emotional and other con-
sequences of a conflict or a wrong, the
pracess is beneficial,

5.2. Circles

A circle s a versatile restorative
practice that can be used proactively,
to develop relationships and build
community or reactively, to respond
to wrongdoing. conflicts and prob-
lems. Circles give people an opportu-
nity to speak and listen to one another
in an atmosphere of safety, decorum
and equality. The circle process allows
people to tell their stories and offer
their own perspectives (Pranis, 2005),

The circle has a wide variety of pur-
poses: conflict resolution; healing, sup-
port, decision making, information ex-
change and relationship development.
Circles offer an alternative to contems-
porary meeting processes that often
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rely on hierarchy, win-lose positioning
and argument (Roca, Inc, n.d:).

Circles can be used in any organi-
zational, institutional or community
setting. Circle time (Mosley, 1993) and
moming meetings (Charmey, 1992)
have been widely used in primary
and elementary schools for many
years and more recently in secondary
schools and higher education (Mirsky,
2007 2011, Wachtel & Wachtel, 2012),
In industry, the quality circle has been
employed for decades o engage
workers in achieving high manufactur-
ing standards (Nonaka, 1993). In 1892
Yukon Circuit Court Judge Barry Stew-
art ploneered the sentencing circle,
which involved community members
in helping to decide how to deal with
an offender (Lilles, 2002). In 1994 Meni-
nonite Pastor Harry Nigh befriended
a mentally challenged repeat sex of-
fender by forming a support group
with some of his parishioners, called
a circle of support and accountability,
which was effective in preventing re-
offending (Rankin. 2007).

Circles may use a sequential format.
One person speaks at a time, and the
opportunity to speak moves in one di-
rection around the circle. Each person
must wait to speak until his or her turn,
and no one may interrupt. Optionally,
a talking piece—a small object that is
‘easily held and passed from person to
person—may be used to facilitate this
process. Only the person who is hold-
ing the talking piece has the right to
speak (Costello, Wachtel, & Wachtel,
2010). Both the circle and the talking
piece have roots in ancient and indig-
enous practices (Mirsky, 2004; Roca,
Inc, nd.).

The seguential circle is typically
structured around topics or questions
raised by the circle facilitator. Because

it strictly forbids back-and-forth argu-
ment, it provides a great deal of deco-
rum. The format maximizes the op-
portunity for the: quiet voices, those
that are usually inhibited by louder and
more assertive people, to speak with-
out interruption. Individuals who want
to respond to something that has been
sald must be patient and wait until it is
their turn to speak. The sequential cir-
cle encourages people to listen more
and talk less (Costello, Wachtel, & Wa-
chtel, 2010),

Although most circle traditions rely
on a facilitator or circle keeper who
guides but does not control (Pranis,
Stuart & Wedge, 2003), a circle does not
always need a leader One approach
is.simply for participants to speak se-
guentially, moving around the circle as
many times as necessary, until all have
said what they want to say. In this case,
all of the participants take responsibil-
ity for maintaining the integrity and the
focus of the circle

Non-sequential circles are often
more freely structured than a sequen-
tial circle. Conversation may proceed
from one person to another without
a fixed order. Problem-solving circles,
for example, may simply be focused
around an issue that is to be solved but
allow anyone to speak. One person in
the group may record the group's ideas
or decisions.

A Real Justice restorative confer-
ence, however, employs a different
kind of fixed order. Participants sit'n
a circle, and the conference facilitator
uses the order of speakers defined by
the conference script (offender, victim,
victirn supporter, offender supporter)
to ask each person a set of restorative
guestions (O'Connell, Wachtel, & Wa-
chtel, 1999). In effcct, the facilitator
serves as the talking piece, determining

whose turn it is to speak without inter-
ruption. After everyone has responded
to restorative guestions, the facilitator
moves to a more open, back-and-
forth, non-ordered discussion of what
the victim rieeds and how those needs
might be met.

A seguential restorative circle may
be used instead of a formal conference
to respond to wrongdoing or a con-
flict or problem. The restorative circle
is less formal because it does not typi-
cally specify victims and offenders and
does not follow a seript. However, it
may employ some of the restorative
guestions from within the conferenc-
ing script (Costello, Wachtel, & Wachtel,
2010).

Another circle format is the fishbowl.
This consists of an inner circle of active
participants who may discuss an issue
with a sequential approach or engage
in a non-sequential activity such as
problem-solving. Qutside the inner cir-
cle are observers arranged in as mary
congentric circles as are needed to ac-
commodate the group. The fishbowl
format allows others to waltch a circle
activity that might be impractical with
a large number of active participarits.
A variation of the fisnbow! format has
an empty chair in the inner circle that
allows individual observers to come
forward one at a time, sit in the empty
chair, say something and then return
to the outer circle—permitting a lim-
ited amount of participation by the ob-
servers (Costello, Wachtel, & Wachte|,
2010).

5.3. Family Group Conference
(FGC) or Family Group Decision
Making (FGDM)

Originating in New Zealand with
the Children, Young Persons and Their
Families Act in 1989, the legislation cre-
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ated a process called the farnily group
conference (FGC), which soon spread
around the world.  North Americans
call this process family group deci-
sion making (FGDM). The most radi-
cal feature of this law was its require-
ment that, after social workers and
other professionals brief the family on
the govermments expectations and
the services and resources available
to support the family's plan, the pro-
fessionals must leave the room. Dur-
ing this “family alone time" or "private
family time.” the extended family and
friends of the family have an opportu-
nity to take responsibility for their own
loved ones, Never before in the history
of the modem interventionist state has
a governrnernit shown sa much respect
for the rights and potential strengths
of families (Smull, Wachtel, & Wachtel,
2012).

FGC/FGDM brings together fam-
ily support networks—parents, childrery,
aunts, uncles, grandparents, neighbors
and close family friends—to make im-
portant decisions that might otherwise
be made by professionals. This process
of engaging and empowering families to
make decisions and plans for their own
family members’ well-being leads to
better outcomes, less conflict with pro-
fessionals, more informal support and
improved family functioning (Merkel-
Holguin, Nixon, & Burford, 2003).

Young people, who are usually the
focus of these conferences, need the
sense of community, identity and sta-
bility that only the farmily, in its various
forms. can provide. Families are more
likely than prefessionals to find solu-
tions that actively involve: other family
mermbers, thus keeping the child with-
in the care of the family, rather than
transferring care of the child to the
government. ‘Also, when families are

empowered to fix their own prablerns,
the very process of empowerment fa-
cilitates healing (Rush, 2006).

The key features of the New Zealand
FGC/FGDM model are preparation, in-
formation giving. private family time,
agreeing on the plan and monitoring
and review, In an FGC/FGDM, the fam-
ily is the primary decision maker. An
independent coordinator facilitates the
conference and refrains from offering
preconceived ideas of the outcome.
The family, after hearing inforrmation
about the case, is left alone to arrive
at their own plan for the future of the
child, youth or adult. Professionals
evaluate the plan with respect to safety
and legal issues and may procure re-
sources to help implement the plan
Professionals and family members
monitor the plan's progress, and often
follow-up meetings are held (Moms &
Maxwell, 1998).

5.4. Informal Restorative Practices

The restorative paradigm is mani-
fested in many informal ways beyond
the formal processes. As described by
the restorative practices continuum
above, informal restorative practices
include affective staternents, which
communicate people’s feelings, as well
as affective guestions, which cause
people to reflect on how their behavior
has affected others (McCaold & Wachtel,
2001)

A teacher in a classroom might
employ an affective statement when
a student has mmisbehaved, letting
the student know how he or she has
been affected by the student's behav-
ior. "When you disrupt the class, | feel
sad" or "disrespected” or "disappointed.”
Hearing this, the student learns how
his or her behavior is affecting others
(Harnson, 2007).

Or that teacher may ask an affec-
tive guestion, perhaps adapting one
of the restorative questions used in the
conference script. “Who do you think
has been affected by what you just
did?” and then follow-up with "How
do you think they've teen affected?
In answering such guestions, instead
of simply being punished, the student
has a chance to think about his or her
behavior, make amends and change
the behavior In the future (Morrison,
2003),

Asking several affective guestions of
both the wrongdoer and those harmed
creates a small impromptu conference.
If the circumstance calls for a bit more
structure, a circle can quickly be cre-
ated,

The use of informal restorative prac-
tices dramatically reduces the need for
more time-consuming formal restor-
ative practices. Systematic use of infor-
mal restorative practices has a cumu-
lative impact and creates what might
be described as a restorative milieud—an
enviranment that consistently fosters
awareness, empathy and responsibility
in a way that is likely to prove far more
effective in achieving social discipline
than our current reliance on' punish-
ment and sanctions (Wachtel, 2012),
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Three-Tiered Model of
Schoolwide Discipline Strategies

mgh'msk)
: Indlvld_ual 5
- Interventions

7-10%
.. (Students Who Are At Rlsk)
= Clasaroom and Small- Group Slrategles

(AII Students) e
Schnulwme Systems of Suppart

—Intensive academic —Intensive social skills  —Effective academic support

support teaching and support ~ —Social skills teaching
—Functional assessment — Self-management — Effective classroom
— Individual behavior programs management

management plans —School-based adult —Teaching school behavior
— Parent training and mentors (checking in) expectations

collaboration —Increased academic —Active supervision and
- Multi-agency collaboration support monitoring

(wrap-around) —Alternatives to — Positive reinforcement for all
— Alternative to suspension out-of-school students

and expulsion suspension — Firm, fair, and corrective
—Community and service discipline

learning —Data-based decision making

Adapted (rom Sprague, J,, & Walker, H (20060}, Early identification and infervention for youth with antisocial and violent behavlor. Exceptional Childran, 66(3), 367-378.
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Figure 7

All Common Areas

-~ CommonArea

s Walk facing forward.

e Keep hands, feet and
objects to self.

e Gef adull help for accidents
and spills.

= Use all equipment and
materials appropriately.

 BeRespectul

o |jse kind words and
actions.

= Wait for yaur turn

o (Clean up after seli.

e Follow adult directions.

Elementary School Rules and Behavioral
Expectations for Common Areas Matrix

_ BeResponsible -

» Follow school rules.

e Remind others fo follow
school rules.

* Take proper care of all
personal belongings and
school equipment.

*» Be honesl.

e Keep waler in sink.
* Wash hands.
 Put towels in garbage can.

* (Give people privacy.
e Use quiel voices.

Cafeteria = Keep all food to self. s Allow anyone to sit next to | » Raise hand and wait to
« Sit with feet on floor, bottom you. be excused,
on bench, and facing table. | = Use quiet voices. * Get all utensils, milk,
efc., when first going
through the line.
Playground/Recess | = Walk to and from the o Play fairly. * Use hall/bathroom pass
playground. = [nclude everyone for leaving the area.
e Stay within boundaries.
» Be aware of activities/aames
around you.
Passing Areas, « Stay to the right. e Hold the door open for the | * Stay on sidewalks.
Halls, Breezeways, = Allow others lo pass, person behind you,
Sidewalks = se quiet voices.
Bathrooms o Keep feet on floor, = Knock on stall door e Flush toilet after use.

* Return to room promptly
= |sg a hathroom pass.

Arrival and
Dismissal Areas

» |Jse bike lane.

* |Jse sidewalks and
crosswalks,

o Wait in designated areas.

¢ (See All Common Areas)

e Arrive on fime.

e | eave on time

e (et teacher permission
lo use the classroom
phone.

Media/Gym

o (See All Common Areas)

¢ |Jse guiel voices

* Use hall pass for leaving
lhe area

Special Events and
Assemblies

o Wait for arrival and
dismissal signal.

e |ise audience manners
e Sil an hottom.

= (See All Common
Areas)

Best Behavior - chapter five




Cafeteria

s Walk at all times.

= Wail in line patiently.

Middile School Rules and Behavioral
Expectations for Common Areas Matrix

s |Jse good manners.
o Eatonly your own food. » All food ancl drink stays in | @ Claan up vour area
calelena.
= Place recyclables in
proper containgrs
Gym « Sit properly in bleachers/ = Show good o Be a [eam plaver,

chairs
» Use equipment properly.
* No food, drink, or gum,

sportsmanship.
s Relurmn equipment 1o
designated area.

encourage olhers
= Lse home courl

Assemblies/
Special Events

= Sit quietly during
presentation.

s Wait for dismissal
instructions,

» Focus on presentation.

e Listen responsibly.
» Applaud appropriately

Media Center

e Keep hands and feet to sell.

e lUse chairs and tables
appropriately,

» Return materials to proper
places on lime.

e Lise Internet appropriately,
print only what's needed.

» No food, drink, or gum.

e |Jse kind words and
actions.

o Respect property—yours
and others'.

Hallways

o \Walk at all times.

» Keep hands and feet to sell.

e Move to class on time.

= No food, drink, or gum.
» [Jse drinking fountains
appropriately.

» UJse kind words and
actions.

= Respecl property—yours
and others".

Office/SRC

» Keep hands and feet o self.

» Use chairs and fables
appropriately.

e Siate your purpose
politely.

e (Obtain permission to use
phone.

» No food, drink, or gum,

= Use kind words and
actions.

e Keep hands and feet to
yourself.

Bathrooms

 Keep water in sink.
e Wash hands.
e Put towels in garbage.

» Flush toilets.
e |nform adults of
vandalism.

* Give people privacy.
* Respect property—yours
and others’.

Bicycles/Walkers

 Walk and ride bikes safely,
¢ Wear helmets,

® Secure hicycles.

= No loitering.

= Touch others' property
only with permission.
= Pick up Iitter,

s |se kind words and
actions.

e Respect property—yours
and others'

Bus Area

* Do not block front doors.
» Stay behind yellow line

 \Waif in line patiently
e No gum
e Pick up litter.

» Use kind words and
aclions.

s Keep hands and feet to
yourself.

chapter five ¢« Best Behavior
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Classroom

Bus Area

Figure 9
High School Rules and Behavioral
Expectations for Common Areas Matrix

‘ CommonAea . BeSae

= Kgep hands and leef 1o self.

o gk permission o leave
assigned areas.

= Follow directions and salety
procedures.

e Keep walkways clear

« Treal others' property with
respecl.

s [ollow directions and
classroom assignments

e Actively listen to
designated speaker,

* |Jse appropriate voice and
words.

 BeRespectul

» Stay on lask.

* Resolve atlendance
Issues belore class,

= Sign in/sign out,

 (Clean up after self,

= Be prepared and on time.

e Follow adult directions the first time given.

e Keep hands and feet lo self.

s \When buses are present,
remain on sidewalk,

e Walk at all times.

o Treat others and property
with respect.

» |Ise appropriate voice and
language.

» No harassment,

® Pick up your trash,
» Bemind others to follow
rutes.

Eating Areas

= Keep hands and feet to self.
= Walk at all times.
o [Keep walkways clear.

e Treal others and property
with respect.

e lise appropriate voice and
language.

= Clean up after self.
e Remind others to follow
rules.

Assembly

e Keep hands and feet to self

= Enter and exit in an orderly
fashion,

 Keep walkways clear.

= Be attentive,

e |isien with an open mind.

s Hemove hats when
requested.

» Applaud approprialely.

* Sit quietly.
« Remind athers to follow
rules.

Hallway

= Keep hands and feet to self,
® Keep walkways clear.
e Walk at all times.

= Treat others and property
with respecl.

= Use appropriale voice and
language.

e Pick up your trash.
o Inform staff of spills and
wall for help.

Best Behavior
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Behavior Referral Form
Student Name:
Teacher: Referring Staff:
Grade: K 123456 Date: Time:
Location Problem Behavior Possible Motivation Adminstrative Action
| . .
{ _Arrival/dismissal area Damage to property _ Peer attention For Office Use Only:
_ Bus loading area _ Defiance/disrespect _ Adult attention __ Review of school rules
___ Cateteria/quad __ Disruption _ Dbtain items/activities | __ Lossof privilege
_ Classroom _ Inappropriate language | Avoid peer(s) __ Recess/lunch detenlion
_ Library/pod area _ Physical aggression | __ Avoid adult(s) i:)om
_ DOffice _ Tease/threaten/harass | __ Avoid task/activity R —
. : R ___ Time out in office
__ Onbus __ Other (specify) __ Don't know from
_ Passing areas __ Other (specify) L
__ Playground __ Suspension for
__ Restrooms day(s) .
__ Special event/assembly — Other (specify)
h ecif
— Other {specit) __ ParentContact Y N
Others involved in incident;
_ None __ Peer(s) __ Staff _ Teacher ___ Substitute ___ Other ___ Unknown
If peers were involved, list them:
Classroom management steps taken today to address behavior:
_ None __ Warned; rules reviewed _ Loss of recess/privilege ___ Time out
___Phonecall ___ Other (specify) i
Last documented contact with parent/guardian:
| _ Conference at school _ Phone call Date of contact:
} Other comments:
|
. Administrator Signature Date
|
1
|
i Parent/Guardian Signature Date
1

D) Sopris West Educational Services All rights reserved. This page may be pholocopiad
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Name

Referral Notice

Period: AM 1234567 8 PM

Time

Location: Class Grounds Commons Hall/Breezeway Cafeteria Restroom Gym  Library
Bus Area Parking Lot Bus Special Event  Other (specify)

Staff Grade Time
o Counseling > Behavior O Attendance O Severe Action Taken by Office:
Previous Teacher or Team Action:
Description of Problem: | Motivation:
© Obtain peer attention
© Obtain adult attention
O Obtain items/activities
O Avoid tasks/activities
O Avoid peer(s)
© Avoid aduli(s)
O Don’t know
O Other (specify)
Administrative Decision:
O Passroom O Detention
O Parent Contact © Loss of Privilege
O Ind. Instruction & In-School Susp.
O Conference O Saturday School
© Out-of-School Susp.
Others lnvolved: O Stall O Peers O None O Unknown O Parent contact by phone

Signature

Date/Time

White: Parent / Yellow: Office / Pink: Teacher / Goldenrod: Teacher

0
@ @ Sopris Wes| Educational Services, All rights reserved. This page may be photocopied
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Student Citation Form

Student:

Grade: __ Time: Date:

Referring Person:

Teacher;

This student has had problems:
__Being SAFE

__Being KIND

__Being PRODUCTIVE

Specific problems include:

Student Citation Form

Student:

Grade: _ Time: Date:

Referring Person:

Teacher:

This student has had problems:
___Being SAFE

___Being KIND

__Being PRODUCTIVE

Specific problems include;

___Aggressive Play __Aggressive Play
_Vandalism _Vandalism
__Unsafe Play __Unsafe Play
__Defiance/Disruption __ Defiance/Disruption
___Bullying __Bullying
___Harassment ___Harassment
__Inappropriate Language ___Inappropriate Language
__Fighting __ Fighting

_ Cruel Teasing __ Cruel Teasing
__Obscenity __ Obscenity

Other: Other:

Parent Signature Parent Signature

Best Behavior = chapter nine
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Notice to Parents of Disciplinary Action Form

Student Name: Grade:
Referring Staff: Date: Time: Day MTWTF
Location
__Classroom __ Commons: Cafe.  Rec. | _ OnBus/NVan
__School Store __ Gomputer Center ___Bike Rack
__Hallway _Library _Assembly/Activity
__ Front desk __ Parking Lot/Driveway _Service Learning

Problem Behaviors

__Abusive/Inappropriate _Harassment/Tease/Taunt/ __ Theft/Stealing
Language/Gesture Bullying/Name Calling Lying/Cheating
_Fighting or Physical e Vandalism
Aggression __ Tardy . ke
__ Defiance __ Skipping Class/Out of Area | — | |CPeTy bamage
| __ [False Alarm
_Disrespect
Possible Motivation Others Involved
__Obtain Peer Attention ___Avoid Peers __None _ Substitute
_Obtain Adult Attention | ___ Avoid Adulis __ Peers __Unknown
__ Obtain ltems/Activities | _ Don’t Know __ Staff _ Other
__ Teacher

Administrative Decision

_Time in Office __Recess Detention/Structure or | __ Out-of-School Suspension
_Loss of Privilege Alternative Recess __ Other o
__ Conference With Student | — Individualized Instruction __Referral to SST |
__ Parent Contact — In-School Suspension __Written Acknowledgment/

Apology
Comments:
Dates Parent Contacted School Official Signature

Parent Follow-up
Thank you for your support in encouraging positive behavior at school! Please talk to your child
about his or her behavior in this incident. If you have any questions, please contact us at

@ DSopris West Educational Services. All rights reserved, This page may be pholocopied
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[Figure 21
information to Develop an
Individual Positive Behavior Plan (Example)

Student Name: Siefke Grade: 4

Reported by: _ Nice Johhson Date:

1. Description of student:

s What are the strengths (e.g., academic, artistic, personal)? Fositive,
friendly, artistic

« What does he/she like to do (e.g., read books, play guitar, draw, do puzzles, ride
skateboard, use computer)? draw, snacks, trinkets

*  Who does he/she like (e.g., particular peer, principal, staff member)?
Mr. B. 5th grade teacher and Scott Staals

e \What food/drinks does he/she like? ice cream, hamburgers, lemon soda

e What is home life like? Dad is in jail, Siefke lives with working mom, no
siblings

2. Present level of functioning:

e Which academic areas (e.g., reading, math, social studies) are working for
him/her? Below grade level on reading and math but making progress

o Which academic areas are difficult for him/her? recfzptive and written
language

e How is he/she being helped in these areas? Siefke is getting help from
the resource room in all academic areas.

¢ What kind of social/behavioral problems does he/she have? Siefke blurts
things out impulsively and constantly interrupts the teacher.

3. Describe the problems:

¢ What do they look like (e.g., hitting, cussing, running away)? Ialks out

Best Behavior * chapter fifteen



* Where does he/she have problems (e.g., playground, cafeteria, classroom,
locker area, before or after school)? _In the classroom.

*  Who is usually around when the problem happens (e.g., teacher, assistant,
peers)? Classroom teachers

* What time of day does it usually happen? _During instructional time

4. What typically happens when he/she gets into trouble? The teacher tells
him not to interrupt.

5. How often do these problems take place? Every day

When as much as possible of the above information has been gathered, the following
summary can be made:

* Setting Events: Things that are going on at home or before the student gets
to school that may have an effect later in the day (e.g., home stress, fight with
parents/peers, lack of sleep, medication). Dad's in jail

* Antecedent: What typically makes the student act inappropriately (e.g., a direc-
tion, a task, a person)?_Teacher presence during class time

* Problem Behavior: What does the student typically do that is inappropriate
(e.g., talk back, whine, run away)?_He talks out

* Consequence: After the incident, what typically happens (e.g., send to office,
time out, parent contact, scolding)? Teacher tells him not to interrupt
and to raise his hand

* Maintaining Function: Why does he/she misbehave (e.g., to get attention, to
have power/control, to get out of doing a task)? Siefke wants
adult attention

chapter fifteen « Best Behavior
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Summary Statement (Example)

Setting Event Predictor Problem Behavior Consequence Maintaining
(What might be (What sets (What does student | (What happens Function
happening at home | student off?) do that is not right after the (What does
or before school?) appropriate?) inappropriate student want?)
behavior?)
Dad's in jail Teacheris | Siefke talks Teacher tells | Adult
instructing | out and himtostop |attention
interrupts the
teacher
Best Behavior = chapter fifteen



dare dchool Ambassadors® Program (SSA) | Programs & Services | C... Page | of 2

SAFE SCHOOL AMBASSADORS® PROGRAM (SSA)

# The nation's most effective bystander education program
hamesses the power of students fo prevent and stop bullying and
violence, Since 2000, this field-tested evidence-based model has
equipped nearly 60,000 4-1Zth grade students in 1000 schools in 32
states and 2 Canadian provinces with the communication and
intervention skills to prevent and stop emotional and physical bullying
and Improve school cimate,

Click here to download the Program Overview

Click here to download the Staff/Board Pr tation P, int

Program Model: Elementary, Middle & High School

At its core, the Safe School Ambassadors program is an “inside-out” approach to improving school dimate, one that
relies on soclal norms change and the power of students to help stop bullying and violence. Student bystanders see,
hear, and know things adults don't, can intervene In ways adults can't and are often on the scene of an Incident
before an adult. They are a critical and under-utilized resource for positively impacting the crisis of bullying in our
schools,

The Safe School Ambassadors program engages and mobilizes these bystanders, but not just any bystanders. The
program hamesses the power of the socially-Infiluential leaders of a school's diverse dliques, the anes who shape the
social norms that govern other students’ behavior. These "Alpha" leaders are carefully identified through student and
staff surveys. They are selected based upon specific criteria, such as: strong position and Influence In their peer
group, good communication skills, and a history of standing up for friends. They participate in a two-day interactive
training along with several adults who serve as program mentors. The training aives student Ambassadors the
motivation and skills to resolve confiicts, defuse incidents, and support isolated and excluded students. After the
training, small group meetings of Ambassadors are held every few weeks, These meetings, led by the adult mentors,
provide time for strengthening skills, support data collection and analysis of Ambassador interventions, and help
sustain student and adult commitment to the program.

Why SSA Is Effective

The Safe School Ambassadors program is based on a solid foundation of research and prindples that have been
validated for many years, There are some important ways that Safe School Ambassadors is unique and differs from
other programs:

*  Itinvolves the "change-agents” by identifying and recrulting "socially-influential” students, Research shows
that these are the students wha determine what's okay and not okay and have the power to change the way
young people treal each other.

It is & skilis-based program that equips students with powerful, nonvinlent communication and intervention
skills so they can speak up and take effective actions when they see their friends and classmates mistreat
others.

It equips students to defuse potential incidents in the moment, as opposed to confiict resolution programs
that require a structured meeting that might be held hours or even days after an Incident ocours,

It provides participating students with structure and support through regularty-scheduled Family Group
meetings of 7-10 Ambassadors with 1-2 trusted aduits where they discuss their interventions, practice their
skills, and receive support for their efforts,

It Is a sustainable model, a year-round program, which research has shown has immediate impact as well as
lasting and measurable results.

SSA Enhanced Elementary Model

This school-wide: model equips all the students at a school with the language, tools and motivation to treat each
other with kindness and respect, and 1o speak up when their friends and classmates don't, A group of Influential
upper-elementary students is trained and supported to:

»  notice mistreatment among their peers and Intervene to prevent or stop it (the traditional Ambassador role),
and

* lead a series of classroom activities at all grade levels to build & foundation of social skills and relationships
that support positive classroom behavior and overall school cimate.

b

http://community-matters.org/programs-and-services/safe-school-ambas... 3/15/2013
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Delivered in three powerful days, the S5A Enhanced Elementary program includes training and presentations for
staff, administrators, parents and community.

Download the Enhanced Elementary Program Overview,

Program Implementation Support
To help ensure successful implementation and sustained change, Community Matters provides:

*  Pre- and post-training coaching support by phone and email throughout the program Implementation cyde,
«  Two-day training of students and staff,

= Program materials, including Principal's Handbook, Program Advisor's Handbook, Family Group Facilitator
guides and student guidebooks. For multi-site implementations within a school district, we also provide written
District Coordinator Guidelines and live coaching support.

* A wealth of on-line resources, incuding data collection and management tools, quarterly newsletters of best
practices and timely reminders, webinars and videos, and an electronic help desk.

Learn more about the Resources Provided.

Program Costs

The Safe School Ambassadors program costs approximately $5,000 to launch at a school. This transiates to about
5125 per student trained (about 40 students and 6-8 adults).

For more detailed cost Information; see our Programs & Services Guide page or download the POF,

Funding Resources: Click here to keam more about available sources of funding for this program.

Learn More

» SSA Initial Training

+ SSA Expansion Training

* S5SA Refresher Training

* SSA Expansion Combo Training
* SSA Training of Trainers

* Benefits to Schools

+ How It Works

« Why it Works

+ \What others say

€ 2009-2013 Community Matters | All Rights Reserved.

some O Apgrnactt | Progewns & Services. Researth & Resulis | Abool Us: Get Invcived News & Medi Blog Conla Lis

http://community-matters.org/programs-and-services/safe-school-ambas... 3/15/2013



Finer Hph Sehool

Ms. Sally Bimrose Mr. Steve Mizera

Principal Vice Principal
Mrs. Louise Larro Ms. Sarah Rapp Mr. Tim Zalunardo
Assistant Principal Assistant Principal p Assistant Principal
Date
Dear

Please contact Restorative Resources, a non-profit agency in Santa Rosa, immediately. You may contact
one of their main representatives, Mr. Zach Whelan, at 707-542-4244, extension 3. Or, you may email him
at Zach(@restorativeresources.org. Mr. Whelan will have already been contacted by the school and will be
expecting your call/email. Mr. Whelan will have your contact information so he may reach you in reply if
you are not able reach him in person.

Upon contact, Restorative Resources will enroll your student, , in a 12 week expulsion
diversion program. The program will be focused on three important areas of growth and learning:

Responsibility — your student will be expected to take responsibility for his/her actions and work to
understand why he/she has engaged in the behavior.

Impact — your student will be expected to think critically about the impacts of his/her actions on them self,
the family, the school, and the local community.

Amends — your student will be expected to make amends for his/her actions as a means of restoring and
improving relationships with the family, the school, and the local community.

Important Steps to Follow
1. Within 48 hours, contact Restorative Resources.

2. Once your student is officially enrolled. contact me to verify that your student is in the program. | can be
reached at 707-528-5376 or by email at tzalunardo(@srcs.k12.ca.us,

3. When you receive the notice for expulsion from Child Welfare and Attendance, contact that office to ask
that the expulsion hearing be extended by a month so that your student may continue to make progress in
the Restorative Resources program. The paperwork will have the following title at the top: Notice of
Executive Session of the Expulsion Hearing Panel of the Santa Rosa City High School District to
Consider the Expulsion of

4. Continue to bring your student to Restorative Resources and support them in making progress towards
the completion of the program. You will be contacted by the school when the expulsion process has been
stopped.

By enrolling in this program and successfully making progress towards its completion, your student will be
able to stop the expulsion process and remain at Piner High School.

Sincerely,

Tim Zalunardo
Assistant Principal

Piner High School AR
o
- @

1700 FULTON ROAD m SANTA ROSA, CALIFORNIA 95403 m (707) 528-5245 m FAX (707) 628-5246




ADMINISTRATIVE BEHAVIOR AGREEMENT

q will participate in LCMS within the following guidelines:

. Will comply with directives given by the teacher or classroom aide.

. Will maintain adequate behavior in class.

. Will be punctual and on time and attend all classes.

. Will follow school rules and remain on task.

. Will maintain a positive cooperative attitude with the teacher and other students.
. Will attend the Boys and Girls Club daily.

. Will check in with Ms. Gannon weekly.

. Will check in with School Resource Officer Macias.

. Will complete program with El Puente.

10. Will apologize to N the class.

11. Will complete the reflection sheet and meet with Ms. Gannon before
beginning school on 2/13.

OO0~ N WU B W

Repeated defiance of these directives and failure to adhere to the above could result in the following
consequences:

» Continued defiance will result in an Administrative Review and Placement or
a referral for expulsion from Santa Rosa City Schools

Date 2/13/13

Administrator Student Parent

Expulsion diversion from 2/4 Incident

Patricia Turner Linsey Gannon

Principal Assistant Principal



Incident Reflection Form

S”tudent Name: Date of Incident:

Please answer these questions and be prepared to discuss them upon your return to school:

1. How did your actions impact the school and/or teacher?

2. How did your actions impact the administrator dealing with you?

3. How did your actions impact your family?

4. How did your actions impact you?

5. What can we do to repair the harm to these groups?

Student Signature: Date:

)



Lawrence Cook Middle School Student Resource Log

Date of Incident: 2/4 Expulsion Diversion

Week | Boys and Girls | El Puente Officer Macias | Ms. Gannon
of: Club

2/22

3/1

3/8

3/15

3/29

4/5

4/12

4/19

4/26

5/3

5/10

5/17

5/24




ACUERDO DE COMPORTAMIENTO ADMINISTRATIVO

S participard en LCMS dentro de las siguientes pautas:

1. Cumplira con las directivas dadas por el ayudante de profesor o aula.

2. Mantener el comportamiento adecuado en clase.

3. Sera puntual y asistir a todas las clases.

4. Las reglas escolares y permanecer en la tarea.

5. Mantener una actitud positiva y cooperacion con el profesor y otros estudiantes.
6. Estara presente en el Boys and Girls Club todos los dias.

7. Estara en contacto con la Sra. Gannon semanalmente.

8. Estara en contacto con el oficial de la escuela, Sr Macias.

9. Completara el programa con El Puente.

10. Pediré disculpas a la SN v |a clase.

11. Completara la hoja de reflexién y vera a la Sra. Gannon antes del comienzo de la
Escuela el dia 2/13.

Si el estudiante Desafia estas directivas y hace caso omiso a lo anterior puede resultar en las siguientes
consecuencias:

o Continué desafio resultard en un examen administrativo y la colocacién o
Una recomendacion de expulsién de escuelas de la ciudad de Santa Rosa

Fecha 2/13/13

Padres de la estudiante de administrador

Desviacion de la expulsion del incidente de 2/4

Patricia Turner, Linsey Gannon

Directora, Asistente de la Directora



Forma de reflexion incidente

Nombre del estudiante: ___ Fecha de los hechos:

Por favor responder a estas preguntas y esta preparados para discutirlas a su regreso a la escuela:

¢1. Cémo sus acciones impactan la escuela y/o maestro?

¢2. Como sus acciones impactan el administrador tratando con usted?

¢3. Como sus acciones impactan a su familia?

¢4. Como te impactaron tus acciones?

¢5.Qué podemos hacer para reparar el dafio a estos grupos?

Firma del estudiante: Fecha:




Registro de recurso de estudiante de secundaria de Lawrence Cook

Fecha del incidente: desviacion de la expulsién de 2/4

Semana
de:

Boys and Girls
Club

El Puente

Oficial Macias

Sra. Gannon

2/22

3/1

3/8

3/15

3/29

4/5

4/12

4/19

4/26

5/3

5/10

5/17

5/24




