Local Control and Accountability Plan Draft (5/1/23)

The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone
LONG BEACH UNIFIED SCHOOL DISTRICT Dr. Jill Baker, Superintendent of Schools jbaker@lbschools.net / 562.997.8242

Plan Summary 2022-23

General Information

A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA.

Schools in the Long Beach Unified School District are widely recognized for their innovation, academic rigor, educator professional development, and greatness in athletics,
the arts and more. A team of more than 12,000 full-time and part-time employees remains deeply committed to building upon those successes, especially for students who,
for a variety of reasons, may need extra support. Established in 1885, LBUSD now educates over 60,000 students, from preschool to high school, in 85 schools located in
the cities of Long Beach, Lakewood, Signal Hill, and Avalon on Catalina Island. LBUSD serves one of the most diverse large cities in the United States. About 58% of
students are Hispanic,13% African American, 13% white, 7% Asian, 4% Multiple Race, 3% Filipino, 1% Pacific Islander, and 0.2% American Indian/Alaskan Native, with the
remainder in other categories. Approximately 14% of students are English Learners, 63% socioeconomically disadvantaged, and 9% homeless/foster youth. The District has
developed a detailed Learning Acceleration & Support Plan that incorporates multiple funding sources and provides for targeted support such as literacy and math
specialists, equity training for teachers, expanded tutoring and summer programming, a new way of collecting data to monitor student progress, the opening of wellness
centers on every high & middle school campus, and the launch of a Black Student Achievement Initiative. These and many other efforts detailed in this document are
designed to help LBUSD maintain its status as a leading school system known for its pursuit of excellence and equity.

Key to the district's success is its work with community, higher education, and industry partners. LBUSD, Long Beach City College, and California State University, Long
Beach, have worked in collaboration with local, regional, and national institutions to create seamless, pre-kindergarten to postgraduate-school education. This partnership
includes the Long Beach College Promise, which provides additional support to help more students prepare for and succeed in higher education. LBUSD has also
established educational partnerships with more than 1,300 local businesses, which recognize the district's role in developing a well-educated, highly skilled workforce.
Approximately 12,000 Volunteers in Public Schools (VIPS) assist teachers and students in classrooms. Long Beach schools have been visited and praised by the nation's
president, attorney general, four secretaries of education, former Secretary of State Gen. Colin Powell, and other high-level officials seeking to replicate LBUSD's
successes. Local schools have won numerous California Distinguished, National Blue Ribbon, and National Green Ribbon awards.
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Reflections: Successes

A description of successes and/or progress based on a review of the California School Dashboard (Dashboard) and local data.

Vision 2035 and Rethinking Engagement
This year, LBUSD engaged in an intense process for visioning and strategic planning.

Taking a step back from the LCAP, the District embarked on a larger broader engagement and strategic planning process where all funding and programmatic resources
would be explored through an equity-design engagement process. Equity design is a type of design-thinking where the District intentionally engaged communities often
underrepresented to ensure their voices were heard and had a seat at the table. Additionally, by taking key components of design-thinking where ideas, thoughts, and inputs
were generated by both internal and external stakeholders.

This process allowed the District to expand their engagement strategy and took this process as an opportunity to engage our internal and external stakeholders through
multiple strategies. Our educational partners were part of the core engagement and we always leaned on these groups to provide us with the initial input. In addition to large
events, the District leads a few culturally relevant events by partnering with local organizations and schools.

-Lunar New Year Celebration and Engagement session: Partnered with a school site at their parent and community event where local nonprofit partners provided resources
and hosted a Lunar New Year celebration to celebrate the new year. The event also allowed families and nonprofit partners to share their input on our long term vision.
-Black Community Event: A session located in a community center to welcome Black families, community leaders, and district staff to share their input on our vision and also
listen to community leaders and staff panel share the importance of their voice to help build our long-term vision and strategic planning together.

-Site specific engagement sessions: By training our Principals to host an engagement session at their school site allowed families and staff to share input and thoughts
about our District in a familiar location and led by a leader in their school community.

- Guiding Coalition meetings: a team of 90 staff, community leaders, nonprofit partners, teachers, parents, and students gathered to review all the inputs from the various
community engagement sessions to help draft and craft the long-term vision together.

As you will see in more detail in a subsequent section of this document, this year, engagement has looked differently than in the past. As a result of the visioning process,
more voices from staff, community and students have emerged, with an emphasis on finding opportunities to meet where they are.

LBUSD hosted over 75 engagement sessions across Long Beach with all had translated materials in Spanish and Khmer in all events. Additionally, interpreters were
provided in larger events and at specific educational partner meetings. Some of the sessions were led by students. Students part of the Guiding Coalition wanted to further
engage their peers where students felt safer to share their thoughts with peers.

There is a concerted effort to engage more students than ever before. Going to school sites and engaging students in focus groups was the strategy to garner more student
voice. In addition, students shared that they could engage with classmates and they also presented and received authentic feedback. We feel that student agency was at
the forefront of much of the visioning and budgeting engagement process.

Prioritizing Mission Critical Initiatives

Staff has engaged in an intensive process to collaborate across leadership to elevate mission critical initiatives while valuing the many facets of central services. From over
70 distinct projects, seven mission critical initiatives emerged as focal areas to ensure students are central to decision making. Work streams are being created to describe
the discrete actions of the initiative, as well as incorporate progress monitoring and benchmarking progress. These areas include the following:
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e Black Student Achievement Initiative e Ensuring Quality Core Instruction in Every Classroom
e Creating Equity in Master Scheduling e Developing Transformative Social Emotional Learning & Restorative Practices
e Supporting and Monitoring English Learner Progress e Developing Culturally Responsive Leaders
e Redefining Programs for Students with Disabilities
With the development of the strategic plan, there is cohesive alignment between these initiatives and the aspirations for LBUSD students.

Centering Black Students and Focus on Equity

“Equity in LBUSD means that we will take action to end systemic racism and discrimination that harms students because of their race, culture, disability, economic
description, immigration status, gender identification, and/or sexual orientation. If LBUSD is acting upon this definition, then the descriptors listed above will not be predictors
of success or failure in our system. Equity in LBUSD also means that we center the needs of our Black, Indigenous, People of Color (BIPOC) and students with disabilities
within our efforts to deliver an excellent educational experience to all students.” (LBUSD Policy 0415). This year, a priority for LBUSD will be to use its resources (financial,
strategic and academic) is to increase the academic achievement, social emotional well-being and post-secondary/life preparedness for Black/African American students. In
addition to resources allocated through other initiatives, the Black Student Achievement Initiative has brought will bring staff, students and community members together to
develop innovations, engage Black families and initiate academic, enrichment and social emotional supports for Black students.

More specifically, the goals of the District include the centering of black students, as stated:
-Goal 1 excerpt: The median student growth of Black students will be at least 25% greater than the previous year.
-Goal 3 excerpt: Black student access to and success in A-G completion will increase at least 5%, beginning with the 9th grade cohort.

In addition to the district’s goals, each elementary school principal has created an equity focus for their school, which includes progress measures for English Learners,
Black students and Special Education students. At the MSK8 and high school levels, each school principal has a Black student progress monitoring goal. This focus on
equity, and especially Black student achievement is being monitored at all LBUSD schools.

Monitoring Progress through New Systems

eSupporting English Learners

A new platform (“Ellevation”), designed to assist classroom teachers and school leaders in ensuring the success of English learners will be introduced to LBUSD teachers
and leaders in the Fall. The Ellevation platform will assist classroom teachers, principals and district leaders in analyzing multiple sets of assessment data in order to make
instructional decisions and set language development goals for English Learners. In addition, Ellevation supports integrated and designated instruction through materials
and resources that support students’ specific proficiency levels. The Ellevation platform tracks student progress toward English fluency and monitors students into and
beyond the phase of redesignation. Teachers, principals and central office departments will have access to all English learner data as a means of collectively monitoring
student acceleration, the interventions that are assigned to support students and their on-going progress toward academic success. In addition, a robust set of professional
development modules will assist teachers in increasing their knowledge and capacity to support English learners in their language acquisition and content mastery through
integrated and designated English Language Development.

eiReady:

LBUSD has for years used an assessment system for reading and math progress monitoring using internal assessments. However, last year, LBUSD embarked on a new
assessment system — iReady- in order to receive live results data to more quickly modify classroom instruction to the needs of the students. This system is nationally
normed and used by hundreds of school districts. LBUSD also embraced a “accelerate, not remediate” posture. Results from iReady have been reported to the Board of
Education more frequently as a part of the Board’s Student Outcomes Centered agendas. Please see the next section for more detailed data from the mid year
assessment.
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eStudent Pulse Surveys

As a result of the needs of students coming from the pandemic years, there was a need to assess student social-emotional well-being more than the one time CORE survey,
which has been used for a decade. LBUSD began this year to deploy a student pulse survey three times a year as a check-in about mental health needs. The survey takes
about 10-minutes and contains questions about identity, belonging and agency, as well as inquiring if the student may need more immediate assistance. For students who
need this assistance, the counselor at each school followed up with students individually to determine the needed support.

Here are some data points from the Fall administration of the pulse survey, which is given to students in grades 4-12:
-Elementary School results (over 7,600 responses):
Agency- 79% Favorable Responses. Agency is engagement and empowerment.
Belonging- 76% Favorable Responses. Belonging is acceptance and value by others without expectations of conformity.
Identity- 80% Favorable Responses. Identity is a strong sense of self.

-MSK8 School results (over 9,000 responses):
Agency- 77% Favorable Responses. Agency is engagement and empowerment.
Belonging- 72% Favorable Responses. Belonging is acceptance and value by others without expectations of conformity.
Identity- 80% Favorable Responses. Identity is a strong sense of self.

-High School results (over 14,000 responses):
Agency- 81% Favorable Responses. Agency is engagement and empowerment.
Belonging- 73% Favorable Responses. Belonging is acceptance and value by others without expectations of conformity.
Identity- 83% Favorable Responses. Identity is a strong sense of self.

As a result of the data, schools use the results to identify areas of strength and areas for improvement in order to meet the social-emotional needs of the students. Many
schools use the data to engage student focus groups to generate ideas for improving sense of belonging at the school.

Student Focused Outcomes Board of Education Focus
Studying best practice in governance, the LBUSD Board of Education embarked on creating time at every Board meeting to analyze student outcomes. This practice
requires time. So, the Board changed to a more consent-driven agenda, which allows for more time for staff reports that focus on student data, such as:

-Literacy Interventions (K-5)

-A-G Progress

-LBUSD Workforce Diversity

-Black Student Achievement: Programs, Processes and Engagement Efforts

-iReady and SBAC

-Supporting Multilingual Learners

All student outcome presentations can be viewed on the LBUSD website under Board of Education > Student Outcome Monitoring.
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Reflections: Identified Need

A description of any areas that need significant improvement based on a review of Dashboard and local data, including any areas of low performance and significant
performance gaps among student groups on Dashboard indicators, and any steps taken to address those areas.

Social-Emotional Toll of the Pandemic

Even with the increased personnel with our students, we have received feedback to increase more personnel around teacher assistance, social workers, and nurses.
LBUSD acknowledges that this is a result of welcoming students back to school after close to 2 years of distance learning and isolation for many students. Even with the
implementation of the Wellness Centers and other SEL supports, it was clear students came back with much deeper challenges, including teachers engaging with some
students developmentally 2 years behind academically and emotionally. This raised concerns to many teachers who might not have had all the proper tools to re-engage
students who might have these developmental challenges and often out of their own expertise of their teaching. The beginning of the school year shifted the way we
support our students both instructionally and emotionally. Together, as a district, we have challenged ourselves to support our students’ academic growth and also social
emotional supports to fit the current need of the student. LBUSD is committed to keep most of these services and supports in place to continue the process of supporting
the whole child.

LBUSD recognizes that there is a need to embed more social-emotional learning into daily lessons, including the need to explore social fluency. The isolation of the
pandemic has shown that students need more support. In addition, schools must acknowledge that social competence in some students has not seen appropriate growth
and, as such, there is a need to create an environment that is complete with proactive and restorative tiered supportive practices. Building healthy connections and
relationships with students is a continuing effort.

Academic Growth

The results of the state SBAC testing showed a drop in achievement in almost all areas. The data reaffirms the lasting effects of the pandemic on achievement and
reminds us that the work of combating the learning loss is difficult. LBUSD did not see double digit drops as from the previous year, however we have not seen the gains
anticipated. Our work with Quality Core Instruction and adoption of formative assessments deployed at the end of last year and augmented this year will hopefully make a
difference. Here are some of the data points (also displayed in the Metrics section of Goal 3 in this LCAP) that are most concerning:

Percentage of students who meet or exceed standards in English Language Arts
e 48% All Students (-3%)

e 35% Economically Disadvantaged (-5%)
e 30% African Americans (-4%)

e 36% Hispanics (-8%)

e 12% English Learners (+5%)

e 16% Students with Disabilities (-9%)

Percentage of students who meet or exceed standards in Mathematics
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e 33% All Students (-1%)

e 21% Economically Disadvantaged (-4%)

e 16% African Americans (-3%)

e 21% Hispanics (-6%)

e 10% English Learners (+3%) -
e 11% Students with Disabilities (-2%)

English Learner Redesignation Rate:
The state has not released the data as of 4/20/23

LBUSD has had a system of formative assessments for years and it has been effective. However, the time it took to administer and receive results became prohibitive to
make timely instructional decisions. In the 2021-22 school year, LBUSD implemented the iReady system for formative assessments. This has shown promise in terms of
shifting to a focus on growth and acceleration, rather than remediation. Since it is an electronic platform, results for student skill reporting is virtually immediate. LBUSD
teachers are learning how this data can inform differentiated instruction. In addition, parent reports throughout the year about their student’s results are posted on
ParentVue so that parents/guardians can have a sense of growth and targets.

Some encouraging results emerged from iReady mid-year data:
-64% of students in grades 1-5 are “On Track” for typical growth in Reading
-52% of students in grades 6-8 are “On Track” for typical growth in Reading
-58% of students in grades 1-5 are “On Track” for typical growth in Math
-54% of students in grades 6-8 are “On Track” for typical growth in Math
-47% of students in grades 1-5 who began the year as 1 or more year behind in Reading are “On Track” for meeting their stretch goal growth
-36% of students in grades 6-8 who began the year as 1 or more year behind in Reading are “On Track” for meeting their stretch goal growth
-40% of students in grades 1-5 who began the year as 1 or more year behind in Math are “On Track” for meeting their stretch goal growth
-34% of students in grades 6-8 who began the year as 1 or more year behind in Math are “On Track” for meeting their stretch goal growth

Related, the new platform for spring and monitoring English Learner progress should prove as a difference maker for English Learners, including teacher training about how
to embed academic activities in their lessons to increase student engagement for multilingual learners.

As LBUSD reflects on the summative results, we have recommitted ourselves to quality core instruction in all classrooms. Beginning in the summer of 2022, intensive
training of all teachers commenced emphasizing a new “Understandings” continuum, which supports culturally responsive educators in using an asset-based approach to
create equity-centered classrooms. There are six understandings, or agreements, that comprise Quality Core Instruction and are integral for creating equitable and inclusive
learning environments. Moving forward with ensuring quality core instruction in all classrooms is at the heart of LBUSD’s improvement efforts for student achievement.

The California School Dashboard reveals improvement needed in these categories: Chronic Absenteeism overall, Suspension Rate for Foster and African-American
children and English Learner Graduation Rate. LBUSD acknowledges chronic absenteeism concerns. There is a connection between absenteeism and the lingering effects
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of the pandemic. In addition, foster and African-American youth are suspended at higher rates than other students.Suspensions are a topic that our school sites have
reviewed. A strategy that directly impacts suspensions relates to restorative practices that are a key initiative of LBUSD. This work has shown promise and is being
extended to more schools, where intensive staff training is key to understanding the issue and how to respond. In this LCAP, as well as overwhelming demand from
partners, the many investments in social-emotional/mental health supports should help mitigate suspension and absentee data. The graduation rate of English Learners is
lower than other students. LBUSD has completed a thorough audit of its ELD offerings. The findings showed that more ELD courses are necessary at the secondary level.
For the 2023-24 school year, more ELD courses will be added. In May. the Board of Education approved new instructional materials for Secondary Beginning ELD and High
School Advanced ELD- a commitment to ensuring English Learners receive the most updated and research-based programs to support their pursuit of redesignation, as well
as improve the graduation rate of EL students,

In addition, as mentioned above, staff engaged in an intensive process to collaborate across leadership to elevate mission critical initiatives, which puts into focus the work
needed to support our most struggling students in an equitable system. Leadership in these areas will help increase student achievement. These priorities include:

e Black Student Achievement Initiative e Ensuring Quality Core Instruction in Every Classroom
e Creating Equity in Master Scheduling e Developing Transformative Social Emotional Learning & Restorative Practices
e Supporting and Monitoring English Learner Progress e Developing Culturally Responsive Leaders

e Redefining Programs for Students with Disabilities

LCAP Highlights

A brief overview of the LCAP, including any key features that should be emphasized.

Equity

LBUSD has embarked in a historic and important journey in examination of our total system with an eye toward equity. The Board of Education approved a new policy,
Board Policy 0415-Equity and Excellence in 2021.While the mission of LBUSD is to provide a high quality education for all children, this policy will center the experience of
BIPOC (Black, Indigenous, and people of color) and children with disabilities to ensure that groups that have been historically discriminated against by white supremacist
laws and systems will be uplifted.

Numerous equity initiatives drive the actions and services in the LCAP. Specifically, the goals of the social-emotional learning initiative are to promote understanding,
examine biases, build cross-cultural relationships, and cultivate adult and student practices that close opportunity gaps and create more inclusive school communities.
Moreover, from the standpoint of academic growth, the learning acceleration, support, and enrichment initiative focuses on the development of intervention models for
literacy and math as well as other extended learning opportunities.

LCAP - Continuing to address pandemic’s effects
It is of note that many of the actions that were listed in last year’s LCAP were also priorities from this year’s engagement activities. Much of the landscape that existed as a

result of the pandemic continues to be of concern to the community and LBUSD staff, including the profound academic and mental health effects on students from school
closures. Mental health of students as they reintegrate into the school has been an ongoing discussion of parents, community and staff. In response to provide continuity
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and quality of services as we continue to support students with the pandemic’s effects on education and mental health, this edition of the LCAP has similar actions as last
year’s edition.

Continuing Key Programs

Several key programs and services will continue to be budgeted from last year’s LCAP, especially in light of the ongoing effects of the pandemic, especially mental health
and learning loss. Among other programs, LBUSD is planning to continue the following key line items:

e Expansion of Wellness Centers

At the beginning of the last school year, LBUSD opened a wellness center at each of its 11 high school sites. The center offered a space for students to drop-in to do a
wellness check, engage with a dedicated wellness counselor for deeper intervention and support, and access food to eat at school or take home through their food pantry.
On average, 482 individual counseling sessions were given each month, with a total of over 62,000 walk-ins. Other services included individual family/caregiver meetings,
individual staff consultations, student presentations and student group presentations, caregiver presentation, staff presentation, and management of referrals from staff and
the broader community. The social workers placed in every wellness center engaged with students on a wide range of topics and created a safe space for students to
address their mental health needs.

As a result of the positive and overwhelming response from students, staff and community, this year, LBUSD expanded the program into all middle and K-8 school sites.
Much of the same data in terms of student use again points to the need for mental health services for students, as we continue to fight against the adverse effects of the
pandemic, The middle and K-8 school Wellness Centers have a similar design to its high schools, however services are determined with a focus on age appropriateness,
In addition, our high school Wellness Centers have worked to refine their services in response to the needs of students.

The use of the Centers continues to be high with current year data as follows (2022-23: September through February):

High School:
Over 2500 counseling check-ins

Over 2000 individual counseling sessions
Over 800 group counseling sessions and workshops

Middle School:

Over 4000 counseling check-ins;

Over 2500 individual counseling sessions

Over 1500 group counseling sessions and workshops

e Additional Counselors and Social Workers: As part of LBUSD’s holistic approach to wellness, counselors play a pivotal role in coordinating social-emotional supports
and mental health referrals for families. They are available to support families at every school site, but the aspect of their work that contributes to increased and improved
services for unduplicated pupils concerns specific connections with disengaged families who are experiencing trauma like never before. This process includes more
personalized and targeted support for low-income families, English learners, and foster youth who are otherwise unresponsive to traditional means of communication. It also
involves more specialized coordination with the School-Based Mental Health Collaborative and other community partners due to their socioeconomic challenges, language
barriers, and unstable home environments.

e Literacy Coaches: The Elementary Literacy Coach trains and supports literacy teachers at high needs Elementary and K-8 schools. The coach supports the
implementation of the Leveled Literacy Intervention and WonderWorks intervention programs through curriculum design/ development; program implementation; and
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professional development, including coaching. The work of the coaches helps to strengthen the quality of classroom instruction, and they supplement many other
professional development opportunities funded by different federal, state, and foundation sources. Literacy coaches brought a high degree of instructional expertise directly
to schools, whereby coaching and professional development were enhanced as a result.

e Restorative Justice: LBUSD established a partnership with California Conference on Equity and Justice to support virtual RJ training focusing on restorative dialogue,
circle processes and community-building activities. A guide to support the use of Restorative and Safe & Civil practices in building a safe, welcoming and inclusive school
culture was developed. The year was filled with opportunities to build a strong foundation around restorative practices in schools, and increase staff capacity to provide
support on the site level towards quality implementation and focus on both the school community and specialized support for our students.

Local Control

Note that, in the spirit of local control and accountability, there are many services that are determined at the school level. Sites have the flexibility to construct plans — with
approval from the School Site Council -- that address the unique needs of their students. LCFF funds are allocated to school sites in order to meet the needs of their
students. Each school has unique needs and allocating LCFF funds directly to schools assists them to determine programs and services that can make positive gains for
students. Although not legally required to do so, the School Plans for Student Achievement (SPSA) lists the proposed expenditures of the site allocated LCFF funds. These
plans are expected to align with the State Priority Areas, LBUSD equity initiatives, and other local efforts. Furthermore, other resources, particularly Title | federal funds, are
used to supplement base programs. Although the LCAP does not specifically itemize these expenditures, it is important to highlight the many different ways that services
are provided to students in need. More specifically, Action 3.10 in the LCAP addresses this important highlight. Needs assessments written within each site’s SPSA dictates
the proposed expenditures to emphasize the needs of English Learners, low-income pupils and foster youth to close opportunity and achievement gaps.

Learning Acceleration and Support Plan 2.0

LBUSD has created a second version of the Learning Acceleration and Support Plan (LASP) which attempts to show the braiding of resources, especially in light of the
various COVID-19 relief funds. The school district began this planning based upon students’ needs, blending together various resources — including significant and newly
available pandemic recovery funding from the state and federal governments — to provide the best possible learning opportunities and related support. The LASP focuses
on four “pillars”:

-Pillar I: Academic Acceleration and Support

-Pillar 11: Social-Emotional Well-Being

-Pillar 1ll: Engagement and Voice

-Pillar IV: Infrastructure and Capital for the Future

Within each pillar there are several line-itemed programs, funding sources, department leads, and the mission critical initiative that the line item purports to address. The
LASP is an important part of the overall LBUSD budget and engagement with the community. When looking at the budget in its entirety, LBUSD emphasizes the need for
input for programs and services that meet the needs of students. Programs and services mentioned in community input were reviewed and considered for inclusion in the
LCAP or other resources. The LASP can be found at Ibschools.net/LASP.
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Comprehensive Support and Improvement
An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.

Schools Identified

A list of the schools in the LEA that are eligible for comprehensive support and improvement.

For 2023-24, there are 4 schools:
Reid (Grad Rate), EPHS (Grad Rate), Lindbergh (Low Perf), Stephens (Low Perf)

Support for Identified Schools

A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.

Support for schools is grounded in coaching and professional learning communities. LBUSD has shifted from compliance and at-a-distance supervision practices to a deeply
rooted coaching orientation, partnership in addressing student achievement issues, and a strong emphasis on quality instruction in every classroom, as defined by the
district’s Understandings Continuum framework. Since 2014, LBUSD has sought to enhance time spent on campuses, with leaders dedicating an average of three to five
hours per month on every campus — visits that include classroom observations alongside the principal, data collection related to instructional implementation, and
pedagogical guidance for teachers. Comprehensive Support and Improvement (CSI) schools receive even more intense support, particularly in areas like English Language
Arts, Mathematics, and graduation rates.

One crucial area of support centers on school-level needs assessments. LBUSD’s Research Office provides in-depth data tailored to each site, which are then used to
develop interventions in consultation with educational partners. Academic measures include ELA and Math benchmarks, real-time grades (especially Ds and Fs), and
whether students are on track to complete graduation requirements, while non-academic measures cover chronic absenteeism, suspensions, and disciplinary incidents. With
assistance from district leaders, curriculum coaches, and other experts, CSI schools drill down by academic skill, by student group, and by logistical factors (e.g., the time of
day and location of suspensions). Site staff receive tools and training to create “watch lists” — i.e., lists of classrooms to monitor closely and lists of students who require
further interventions. The latter is connected to phone, email, and text communication systems that can help engage families in the process.

Here are specific supports that LBUSD delivered (and will continue to provide moving forward) to help CSI schools develop their plans:
-Level office staff spent additional hours at CSI schools to help their principals conduct deeper analyses on chronic absenteeism, suspensions, disciplinary incidents, and
survey data related to school culture and climate and social-emotional learning. Such analyses were on top of those conducted for academic measures like English

Language Arts, Mathematics, and graduation rates. In light of the COVID-19 pandemic, distance learning participation, learning loss, and other similar issues were also
explored.
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-Level office staff, curriculum leaders, and other district support departments provided CSI schools with research on successful evidence-based interventions in comparable
schools, both at LBUSD and other districts in California. Depending on the programs, the research included either academic studies or best practices. This information was
paired with budget information so that programs can be sustainably developed

-Level office staff, curriculum leaders, and other district support departments assisted CSI schools with identifying resource inequities by providing reports on current staff
levels, budget figures, and logistical data. Through various one-on-one meetings, sites were then guided by content experts in identifying significant resource gaps. For
example, a review of a site’s English Learner supports would incorporate additional teachers that might be needed, along with the instructional materials, technological
software, intervention scheduling design, and other details that would help build out the program, particularly in a distance-learning environment.

-Based on the research and “gap” analyses described in the two previous bullet points, level office staff, curriculum leaders, and other district support departments helped
CSl schools select evidence-based interventions. Among the guiding principles that LBUSD promoted in this decision-making process is sustainability — the importance of
developing high-impact programs that can be implemented in multi-year timeframes. Given the depth of student needs, it was essential to have a long-term perspective and
make adjustments along the way. LBUSD then ensured that CSI schools had training for program implementation.

-Lastly, level office staff, curriculum leaders, and other district support departments helped CSI schools establish monitoring and evaluation systems. Supports included
training on how to identify appropriate data to collect (for example, student participation in interventions, related test scores, etc.), how to use LBUSD’s “intervention tracker”
or similar system, how to schedule data analyses alongside the site visits described above, and how to use feedback for program improvement. In some cases, LBUSD
provided CSI schools with sample survey questions for gathering student, parent, and staff perspectives. LBUSD also paired CSI schools with similar partner sites so that
data can be compared and promising practices can be shared.

Monitoring and Evaluating Effectiveness

A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

To monitor and evaluate the effectiveness of the CSI plans, quarterly visits will be conducted. These formal visitations will allow site teams to reflect upon their collective
efforts and engage colleagues from other schools and district departments for objective feedback. The monitoring and evaluation activities will be conducted in-person
following appropriate public-health guidelines.

Quarterly visits will be customized by schools, but follow a common structure:
Whole Group Briefing: The school team (principal, teachers, and support staff) will provide background for the visit by sharing their CSI plans. They will highlight their site
data, professional development activities, and key interventions. They will help visitors (Level office staff, curriculum leaders, and other district support departments) develop

an understanding of their priorities.

Classroom Visits: School team members and visitors (Level office staff, curriculum leaders, and other district support departments) will observe classrooms, collecting data
and examples that reinforce the school’s CSl plans. They will take notes, collect images, and talk to students in order to summarize their observations.

Whole Group Debriefing: School team members will facilitate a debriefing that allows them to understand and affirm the site’s continuous improvement efforts. They will
focus not only on content delivery, teaching practices, and student actions, but also the various interventions that are being implemented to support struggling learners.
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Principal Debriefing: Principals and/or principal supervisors will engage in further discussion regarding next steps. This dialogue will be folded into the regular coaching work
described in the previous section.

More broadly, the LROIX platform developed by LBUSD’s Research Office features tools that allow district and site leaders to monitor the progress of CSI schools and their
students. LROIX functions enable district & site administrators and teachers to track students who are “at-promise” across a broad spectrum of measures, including chronic
absenteeism, discipline, course grades, graduation requirements, iReady growth, and high school or college readiness (as applicable). Such real-time data will be used to
adjust CSlI plans and develop additional interventions for struggling learners.

Educational Partners

A summary of the process used to engage educational partners and how this engagement was considered before finalizing the LCAP.

Budget Engagement Process

LBUSD seeks input from its educational partners in a larger process to engage with multiple budgets to accurately pinpoint programs and services that meet the needs of
students. This allows for ways to compliantly braid funds to ensure that needs are met using a variety of resources, especially in light of the one-time nature of pandemic
relief funding..

The LCAP anchors the entire LBUSD budget as this provides the foundation of funding of the district’s base program. In addition, the concentration and supplemental
grants (additional parts of the LCFF that are based on unduplicated pupils (EL, Low SES, and Foster Youth) provide for programs and services that are intended to meet the
needs of the unduplicated pupils. In the budget planning of other resources, such as ESSER and other one-time funding sources, the LCAP continues to provide the
foundation of the budget, while the other resources provide programs and services that augment or supplement the LCAP. The coordination of all these resources through
the budget engagement process prevents stand alone/one-time services that are not sustainable.

The following paragraphs provide a timeline of engagement activities, including highlighting some past efforts because LBUSD has embraced an ongoing budget
engagement process that includes important context from an ongoing pandemic, which the effects on students continue to be a major factor in the input of educational
partners.

Original Questions

During the 2020-21 school year, LBUSD employed a strategy that has found success by engaging the community through a budget engagement process so that the
responses can inform multiple resources- categorical, COVID assistance, LCAP, etc. This approach takes a holistic approach to budgeting. LBUSD’s community
engagement process focused on three guiding questions and a follow-up question:

-What practices would be most effective in addressing academic support?

-What practices would be most effective in addressing social-emotional learning?

-What practices would be most effective in addressing student engagement and motivation?
-What other ideas do we need to consider? What is missing from the draft LCAP?
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The district received close to 2,000 responses and 57,000 ratings from nearly 3,500 participants.
Last Year’s Engagement

In October 2021, LBUSD deployed a new ThoughtExchange®© seeking responses about how to best support the needs of current and future students. As part of the budget
engagement process, LBUSD asked for priorities on how to spend LCFF, Title |, state and federal relief funds including the recent ESSER Il funds, Participation included
453 participants, 576 discrete thoughts and 11,549 ratings. Throughout the ThoughtExchange®© and parent/community group meetings, there were consistent themes that
emerged in the Academic Support strand, including Academic Interventions, Literacy Interventions and reduction of class sizes, which has influenced the LCAP as well as
other resources.

Beginning in February 2022, the Budget Engagement Process continued with a new ThoughtExchange®© extending the same themes as in previous years. The question
asked was:

As we continue to implement programs and supports identified in the LCAP, Learning Acceleration and Support Plan (LASP), and the Elementary and Secondary School
Emergency Relief Plan (ESSER Ill), what are additional supports that need to be considered? Please take into consideration that certain funds, including Title | and LCFF
Supplemental and Concentration funds, require targeted supports for our highest need students or schools.

The final results of the ThoughtExchange © gave LBUSD impressive numbers, especially the student input. The use of this platform, along with the engagement of LBUSD
parent groups and in-person connection with students provided the input that was needed in order to support the actions that are present in the LCAP. There was an
overwhelming desire to ensure continuation of many of the mental health supports that were in place last year, as the pandemic continues to have an impact on students
and the greater community. There were a total of 2,352 participants, initiating 2,319 thoughts and 54,852 ratings. Three themes emerged from the engagement:

-Budget Priority 1: Staffing and Staff Training

-Budget Priority 2: Foreign Language and other electives

-Budget Priority 3: Mental Health Programs

2022-23 Engagement

A summary of the feedback provided by specific educational partners.

As noted above, LBUSD has utilized a variety of engagement approaches in the past three years to engage the community and garner valuable feedback. The last few

years have focused on partners sharing their thoughts on programs and services that would benefit students with the idea that the overall budget is more than the LCAP
and that programs and services could be funded by various resources, including LCFF. More specifically, the feedback from LBUSD’s educational partners were themed
into three priority areas, as described below:

Budget Priority 1: Staffing and Staff Training:
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-Literacy Specialists; Nurse Services; Counseling Services; SEL/School Climate Support; Elementary Teacher Assistants; Primary Language Support; Small Group
Instruction; and Diversity in Staff

Budget Priority 2: Foreign Language and Other Electives:

-More elective courses, including different languages;Ethnic Studies, including Khmer history; Bilingual Education/Realistic and Relevant Curriculum; Teacher Pipeline
Programs/Diverse Workforce

Budget Priority 3: Mental Healh Programs:

-Mental Health Personnel (Counselors, Psychologists, Social Workers), including diversity in personnel; Tools for classrooms to process anxiety, suicide and support
emotional growth; Engage and empower youth with tools around bullying (including sexual violence) and positive relationships; More learning on health and social
emotional learning

Armed with last year’'s engagement data, this year LBUSD took a more aspirational position to engagement. Utilizing a new approach under strategic planning and
visioning, three portraits were created with a multitude of feedback from educational partners, including students who used a tremendous amount of agency to conduct
student-led forums. These portraits were developed as part of the visioning process from many hours of community engagement. There are three portraits: (1)
Graduate Portrait, (2) Adult Portrait and (3) System Portrait. The Graduate Portrait is the centerpiece that guides everything else—what do we want students to know, be,
and be able to do so that they can thrive in their lives and careers in the future. The Adult Portrait came from the question, if we want students to know, be, and be able to
do certain things, what do the adults supporting them in the school district need? And if adults are being asked to do different things, how does the system need to
change to support them so that they can support all students to attain the Graduate Portrait? This leads to the System Portrait. The following is the ‘near final’ version of
each Portrait:

Graduate Portrait Themes
What do we want students to know, be, and be able to do so that they can thrive in their lives and careers in the future.

-Equity Inclusion Leader- Students view diversities as assets to our inclusive community, understand the historical roots of racial and cultural bias that have led to
institutional practices of oppression, and know how to act in ways that promote equity and inclusion.

-Future-Ready Adult- Students are prepared for their futures with essential life skills, are connected to a network of allies, and have a direction and plan after completion
of high school.

-Trustworthy and Respectful Human Being- Students are responsible, trustworthy and empathetic and practice respectful behavior toward others and our environment,
both in person and digitally.

-Resilient, Thriving and Mindful Self-Advocate- Students express self-confidence in how they positively honor their identities and how they advocate for their needs. They
are mentally and physically resilient, know how to manage stress and work toward a balanced lifestyle.

-Adaptable, Lifelong Scholar- Students see learning as a lifelong endeavor that enables them to pursue their passions and interests and know how to apply foundational
academic knowledge integrated across various disciplines to develop new understandings.

-Ethical Problem Solver- Students know how to apply different thinking, research, and problem solving methods to develop creative solutions that address the needs of
people for whom the solution is intended.

-Informed Global Steward and Communicator- Students demonstrate key global competencies needed to productively participate in our connected, worldwide community
and act on issues of global and local significance.

-Interdependent Collaborator- Students value collaborating in diverse teams and know how to leverage the collective genius of their team members to maximize
productivity and reach outcomes.
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Adult Portrait Themes
If we want students to know, be, and be able to do certain things, what do the adults supporting them in the school district need?

-Equity Focused Change Agents- Adults champion diversity, equity and inclusion by modeling cultural awareness and engaging in ongoing self-reflection.

-Positive, Resilient, Health Professional- Adults are self-aware, confident and passionate about their work. They are knowledgeable about mental health so they can
best care for themselves and others.

-Adaptable and Reflective Lifelong Learner- Adults are open-minded and committed to ongoing learning to continue developing as professionals and to adapt to a
changing world.

-Empathetic Communicator- Adults communicate across cultures clearly, openly and honestly in a way that shows care and concern for students, families, and staff.
-Empowering Facilitator of Learning- Adults provide engaging, relevant learning experiences to support learners’ needs, build on their strengths, affirm their identities,
and encourage their growth.

-Critical and Creative Thinker- Adults are flexible, innovative, and solutions-oriented systems thinkers who can think creatively to solve problems.
-Community-minded and Collaborative Leader- Adults build strong relationships with peers and the community, and they collaborate both locally and globally to catalyze
change and reach common goals.

-Champion for Students- Adults support and encourage students in their goals, empowering them to take risks and grow.

System Portrait Themes
If adults are being asked to do different things, how does the system need to change to support them so that they can support all students to attain the Graduate

Portrait?

-Equitable System- LBUSD is an equitable system: we acknowledge harm, and use restorative' practices to heal; we use liberatory mindsets and practices to reimagine
inequitable processes and structures; and we base our equitable allocation of resources on students’ needs.

-Flexible, High-quality Learning with Real World Application- Every LBUSD student is supported to develop their sense of agency and reach their full potential through
flexible, forward-looking, learning experiences with real-world application.

-Open District: Family, Community and City Collaboration- LBUSD is committed to working in partnership with our families, our community, and our city government, and
we develop the systems and structures needed to build trust, listen deeply, craft shared goals, and collaborate to attain them.

-Global Competence and Connection- LBUSD values Long Beach’s rich cultural diversity and global connections. We support our students and staff in developing
awareness and appreciation through support for multilingualism and international programs.

-Culture of Inclusion, Well-being and Affirmation- LBUSD intentionally develops an affirming, asset-based culture in which every student, family member, staff member
and community member feels a sense of welcome and belonging.

-Culture of Equity-centered Innovation and Creativity- LBUSD'’s system-wide innovation practice builds the agency of students and staff to collaborate in diverse groups,
think creatively about challenges, and to learn forwards by prototyping solutions.

-Future-focused Facilities and Technology Infrastructure- We are proactive in the planning, design, and maintenance of our facilities, and our technology infrastructure.
We plan for climate resilience so that we can create future-ready physical and virtual environments while managing cost.

These aspirations for students, adults and the LBUSD system require planning and, in some instances, rethinking of resource allocation. Looking at this aspirational
work in conjunction with the programs and services feedback create a more holistic view for today and tomorrow. The connection between the feedback (portraits and
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programs) gives a sense of direction to what students need now, as well as what students, adults and the district needs to plan for the future, including resource
allocation.

A description of the aspects of the LCAP that were influenced by specific input from educational partners.

For the past several years, LBUSD has emphasized input in the form of recommended programs and services to help with the coordination of an overall budget. There
are many separate funding streams that comprise the overall district budget, such as LCFF, ELO, ESSER |, II, and lll. The focus of LBUSD’s budget engagement
process was to uplift programs and services that meet student needs. With suggested programs and services allowed LBUSD to determine a specific fund to use for a
chosen program- so long as the program is allowable under the regulations of a particular resource. This strategy has allowed LBUSD to map out a cohesive, multi-year
budget plan rather than several distinct plans that may not emphasize student need, nor prevent stand-alone projects that are unsustainable.

It is of note that many of the actions that were listed in last year’'s LCAP were also priorities from this year’'s engagement activities. Much of the landscape that existed as
a result of the pandemic continues to be of concern to the community, including the profound academic and mental health effects on students from school closures.
Mental health of students as they reintegrate into the school has been an ongoing discussion of parents and staff. LBUSD is grateful for the thoughtful recommendations
from the community to assist in the work of developing a budget— but more importantly, creating promising programs and services that assist students of LBUSD.

The following summarizes the actions and services that have been influenced by educational partner input. LBUSD finds it necessary to list recommendations and, if not
in the LCAP, where it may be found in other plans or resources.

Budget Priority 1: Staffing and Staff Training:
-Literacy Specialists (LCAP Action 3.5; LASP, Pillar 1 (ELO))

-Nurse Services (LCAP, Action 5.1; LCAP, Action 5.2)

-Counseling Services (LCAP, Action 4.1; LCAP, Action 5.2; LASP Pillar Il (ESSER & ELO))

-SEL/School Climate Support (LCAP, Action 5.1; LCAP, Action 5.2; LCAP, Action 5.3; LCAP, Action 5.5;LASP Pillar Il (ESSER & ELO))
-Elementary Teacher Assistants (LCAP, Action 3.3; LCAP, Action 3.8; LCAP, Action 3.10 (site allocations); LCAP, Action 4.2; Title 1)
-Primary Language Support (LCAP, Action 3.10; Title IlI)

-Small Group Instruction (LCAP, Action 3.2;LASP Pillar | (ELO))

-Diversity in Staff (LCAP, Action 3.4; Human Resources Services Workforce Diversity Goals)

Budget Priority 2: Foreign Language and Other Electives:
-More elective courses, including different languages (LCAP, Action 3.11)

-Ethnic Studies, including Khmer history (LCAP, Action 4.2 (Ethnic Studies); LASP, Pillar | (Ethnic Studies))
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-Bilingual Education/Realistic and Relevant Curriculum (LCAP, Action 3.3; LASP, Pillar | (ELO & ESSER))

-Teacher Pipeline Programs/Diverse Workforce (LCAP, Action 1.1; LCAP, Action 3.4; Human Resources Services Workforce Diversity Goals)

Budget Priority 3: Mental Health Programs:

-Mental Health Personnel (Counselors, Psychologists, Social Workers), including diversity in personnel (LCAP, Action 4.1; LCAP, Action 5.1; LCAP, Action 5.2; LCAP,
Action 5.3; LCAP, Action 5.5;LASP Pillar Il (ESSER & ELO & Title I); Human Resources Services Workforce Diversity Goals)

-Tools for classrooms to process anxiety, suicide and support emotional growth (LCAP, Action 4.1; LCAP, Action 5.1; LCAP, Action 5.2; LCAP, Action 5.3; LASP Pillar Il
(ESSER & ELO)

-Engage and empower youth with tools around bullying (including sexual violence) and positive relationships (LCAP, Action 2.4; LCAP, Action 5.3; LASP, Pillar Il
(ESSER); LASP, Pillar 1l (ESSER)

-More learning on health and social emotional learning (LCAP, Action 4.1; LCAP, Action 5.1; LCAP, Action 5.2; LCAP, Action 5.3; LASP Pillar | (ELO); LASP Pillar Il
(ESSER & ELO & Title I)

Key:

LCAP: Local Control & Accountability Plan

LASP: Learning Acceleration & Support Plan

ELO: Extended Learning Opportunity Opportunities Grant

ESSER: Elementary & Secondary School Emergency Relief Fund

Title I: Every Student Succeeds Act: Improving Basic Programs

Title 1ll: Every Student Succeeds Act: Language Instruction for English Learners
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Goals and Actions

Goal 1
Goal # Description
1 Students will receive basic services that are fundamental to academic success, including qualified teachers, standards-aligned instructional

materials, and appropriately maintained school facilities.

An explanation of why the LEA has developed this goal.

To ensure that students do well academically and become prepared for postsecondary opportunities, they must have teachers who are properly credentialed and

appropriately assigned to their classes; instructional materials that are aligned to the Common Core State Standards; and school facilities that are maintained in good
repair.

Specifically:

° 99.3% compliance with the teacher credential requirements — a rate that should be maintained.

° 100% compliance with the teacher assignment requirements — a rate that should be maintained.

° 100% compliance with the instructional materials requirements — a rate that should be maintained.
° 100% of schools in “good” or “exemplary” repair — a rate that should be maintained.

This LCAP section reflects Goal 1 of LBUSD’s Strategic Plan, which aims to:

Ensure equitable opportunities for every student.

Provide high-quality academic programs that meet the needs of every student and accelerate the closing of the achievement gap.
Provide personalized professional development to employees that is built on a shared framework.

Maintain safe, clean, and inviting schools and facilities that support student learning and employee growth.
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Measuring and Reporting Results

Metric

M1.1

Rate of compliance with
the teacher credential
and assignment
requirements.

(School Accountability
Report Cards)

M1.2

Rate of compliance with
the instructional materials
requirements.

(Resolution on the
Sufficiency of Textbooks)

Baseline

99.3% compliance with
the teacher credential
requirements.

100% compliance with
the teacher assignment
requirements.

(2020-21) changed from
2021-22

100% compliance with
the instructional materials
requirements.

(2020-21) changed from
2021-22

Year 1 Outcome

99.6% compliance with
the teacher credential
requirements.

100% compliance with
the teacher assignment
requirements

(2021-22).

100% compliance with
the instructional materials
requirements.

The following is
excerpted from LBUSD
Board of Education
Resolution 102021-A:

Sufficient textbooks and
instructional materials
were provided to each

student, including English
learners, which are
aligned to the academic
content standards and

consistent with the cycles
and content of the
curriculum frameworks .
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Year 2 Outcome Year 3 Outcome
99.5% compliance with
the teacher credential
requirements.

[Insert outcome here]

100% compliance with
the teacher assignment
requirements

(2022-23).

100% compliance with
the instructional materials
requirements, as noted in
Board of Education
Resolution 101922-B.

[Insert outcome here]

Desired Outcome for
2023-24

100% compliance with
the teacher credential
requirements.

100% compliance with
the teacher assignment
requirements.

100% compliance with
the instructional materials
requirements.
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Metric

M1.3

Percentage of schools in
“good” or “exemplary”
repair.

(Facility Inspection Tool)

Actions

Action # |Title

Baseline
100% of schools in

“good” or “exemplary”
repair.

(2020-21) changed from
2021-22

Description

Provide assistance to teachers through the Beginning Teacher Support and Assessment (BTSA), National
Board Certification, and Teachers on Special Assignment, Curriculum Coaches and Program Specialists..
These services help to strengthen the quality of classroom instruction, and they supplement many other
professional development opportunities funded by different federal, state, and foundation sources. In
particular, BTSA includes training on ensuring positive relationships with students, communicating with
hard-to-reach families, and supporting English Learners and other students in need.

1.1 Assistance to Teachers

Technology

1.2 |Infrastructure and
Support Services
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Included in this action are:

Curriculum coaches & program specialists,

Peer Assist and Review (PAR),

National Board Teachers,

BTSA Induction

Professional Development (“Understandings”, Quality Core Instruction, etc.)

Desired Outcome for

Year 3 Outcome 202324

Year 1 Outcome Year 2 Outcome

1 e

100% of schools in
“good” or “exemplary”

99% of schools in ““good”
or “exemplary” repair.

99% of schools in ““good”
or “exemplary” repair.

repair.

82 of 83 schools 86 of 87 facilities
according to the 2021 according to the 2022
Facility Inspection Facility Inspection
Reports Reports (Butler &

Bancroft under

construction and not

rated)

Total Funds Contributing

Enhance LBUSD'’s technology infrastructure and support services. This action/service helps replace outdated
Chromebooks, document cameras, and related equipment. It also enhances technology support throughout the
district, with an emphasis on sites with high concentrations of low income pupils, English Learners,
Redesignated Fluent English Proficient Pupils, and foster youth.
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Action # |Title

Description

Total Funds

Contributing

Plant/Maintenance
Services (Base)

Provide general (base) support to schools in their efforts to implement the LCAP, including basic plant services,
maintenance, operations, business services, building maintenance, and equipment replacement.

These resources are intended to expedite repairs in high-need areas and contribute to the culture/climate
of the sites.

Goal Analysis for 2021-22

An analysis of how this goal was carried out in the previous year.

A description of any substantive differences in planned actions and actual implementation of these actions.

—

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of Improved Services and
Estimated Actual Percentages of Improved Services.

—

An explanation of how effective the specific actions were in making progress toward the goal.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections on prior practice.

There were no changes to goals, metrics, outcomes or actions.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the Estimated Actual
Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update Table.
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Goals and Actions

Goal 2
Goal # Description
2 Schools will be safe, inviting, engaging, and supportive places for students, parents, and staff.

An explanation of why the LEA has developed this goal.

To promote student growth, LBUSD must create a student-centered and anti-racist school experience that guarantees academic achievement, student agency,
advancement, and a sense of belonging for all. The culture and climate of schools must be conducive to learning, embrace diversity as an asset, and encourage
social-emotional development.

Specifically:

° While LBUSD has generally seen favorable responses in the Social-Emotional Learning Survey, it must be an area of focus as the pandemic took a toll on
students and families, particularly unduplicated pupils.

° LBUSD has received positive marks in the School Culture and Climate Survey over the years, but the idea of safe, inviting, engaging, and supportive campuses
must be prioritized as students returned from distance learning to in-person instruction.

° Parent participation in school decision-making processes and programs must continue to improve, especially among the families of unduplicated pupils.

This LCAP section reflects Goal 2 of LBUSD’s Strategic Plan, which aims to:

Provide a safe, welcoming, respectful, and rigorous learning environment for every member of the school community.

° Cultivate an atmosphere where every student feels physically safe, emotionally supported, and academically challenged.
° Promote positive and respectful relationships with students, parents, employees, and other members of the school community.
° Provide opportunities for employees to develop meaningful relationships that positively impact their ability to serve students and grow professionally.
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Measuring and Reporting Results

Metric

M2.1

Percentage of favorable
responses in the Social-
Emotional Learning
Survey (Relationship
Skills)

(CORE Survey)
M2.2

Percentage of favorable
responses in the School
Culture and Climate
Survey (Climate for
Academic Learning).

(CORE Survey)

Baseline

73% favorable responses
in the Social-Emotional
Learning Survey.

(2020-21)

Percentage of favorable
responses in the School
Culture and Climate
Survey.

e 81% Students
e 94% Parents

® 94% Staff

(2020-21)

Year 1 Outcome

2021-22 Results:

77% favorable responses
in the Social-Emotional
Learning Survey.

2021-22 Results:

Percentage of favorable
responses in the School
Culture and Climate
Survey.

e 78% Students
e 93% Parents
e 90% Staff
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Year 2 Outcome Year 3 Outcome

2022-23 Results: [Insert outcome here]

75% favorable responses
in the Social-Emotional
Learning Survey
(Relationship Skills).

2022-23 Results:

Percentage of favorable
responses in the School
Culture and Climate
Survey.

e 74% Students
e 93% Parents

e Staff was not surveyed
in 2022-23

[Insert outcome here]

Desired Outcome for
2023-24

79% favorable responses
in the Social-Emotional
Learning Survey.

Percentage of favorable
responses in the School
Culture and Climate
Survey.

e 87% Students
e 99% Parents
e 99% Staff
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Metric

M2.3

Percentage of favorable
responses in the Sense
of Belonging (School

Connectedness) Survey

(CORE Survey)

M2.4

Percentage of favorable
responses: Safety
(School Connectedness)
Survey

(CORE Survey)

M2.5

Percentage of parents
who express satisfaction
with their opportunities to
participate in school
decision-making
processes and programs.

(CORE Survey)

Baseline

Percentage of favorable
responses in the School
Culture and Climate
Survey.

e 65% Students
e 93% Parents
e 81% Staff
(2020-21)

Percentage of favorable
responses: Safety

® 76% Students
e 93% Parents
e 82% Staff
(2019-20)

94% of parents express
satisfaction with their
opportunities to
participate in school
decision-making
processes and programs.

(2019-20)

Year 1 Outcome

2021-22 Results:

Percentage of favorable
responses in the Sense
of Belonging (School

Connectedness) Survey

e 63% Students
e 91% Parents

e 75% Staff

Percentage of favorable
responses: Safety

® 76% Students
e 82% Parents
e 93% Staff
(2021-22)

90% of parents
responded favorably in
answering ‘| feel
welcome to participate at
this school”

(2021-22)
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Year 2 Outcome Year 3 Outcome

2022-23 Results:

Percentage of favorable
responses in the Sense
of Belonging (School

Connectedness) Survey

e 57% Students

e 91% Parents

[Insert outcome here]

e Staff was not surveyed
in 2022-23.

2022-23 Results:

Percentage of favorable
responses : Safety

e 62% Students
e 90% Parents

e Staff was not surveyed
in 2022-23.

92% of parents
responded favorably in
answering ‘| feel
welcome to participate at
this school”

(2022-23)

Desired Outcome for
2023-24

Percentage of favorable
responses in the School
Culture and Climate
Survey.

e 71% Students
e 99% Parents
e 87% Staff

Percentage of favorable
responses : Safety.

e 82% Students
e 99% Parents
e 88% Staff

100% of parents express
satisfaction with their
opportunities to
participate in school
decision-making
processes and programs.
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Metric

M2.6

Average number of views
for each Parent
University online

Baseline

946.7 average views for
each Parent University
online workshop in
English, Spanish, and

Year 1 Outcome

1,769 average views for
each Parent University
online workshop in
English, Spanish, and

Year 2 Outcome Year 3 Outcome
871.8 average views for

each Parent University

online workshop in

English, Spanish, and

Desired Outcome for
2023-24

1,000 average views for
each Parent University
online workshop in
English, Spanish, and

: . Khmer. Khmer. Khmer Khmer.
workshop in English,
Spanish, and Khmer. (2020-21) (Aug 28, 2021 - Feb 8, (Oct 26, 2022 - Mar. 23,
(District Data) 2022 (21,229 views total) | 2023)
Actions
Action # |Title Description Total Funds Contributing

Community and ancillary services include classified staff members who help promote a safe, secure, and
inviting campus environment by mentoring students, principally unduplicated pupils, on appropriate behaviors
in playgrounds, restrooms, and other common areas. They discuss personal problems with students to prevent
destructive or injurious behavior (such as gang associations, drugs, etc.), communicate with parents, and make
referrals to counseling centers. Overall, community and ancillary services enhance LBUSD’s work to connect
schools, homes, and communities in matters of health, welfare, attendance, and educational needs. The
additional adult-to-student connections that are made possible by these services have benefits for unduplicated

pupils.
In addition, this action promotes community activities on LBUSD school campuses in the form of community
permits. This enhances partnerships with the district and non-profits as well as provides a safe location for

Community and Ancillary Community events.
Services (Base)

2.1
Also included are Middle School and High School sports (coaching, transportation and officials). The addition
of sports in this action helps with engaging students into extra-curricular activities, which can motivate
attendance, improve the connection with school and enhance a student’s sense of belonging.

The actions and services in this section include:

Community and Ancillary Services (Recreation Aides, etc.)
Administrative services and contracts (e.g., Most Inspiring Students, etc.)
Middle and High School Sports (coaching, transportation and officials)

Community Permits
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Action # |Title

2.2

Community and Ancillary
Services (Supplemental/
Concentration)

Description Total Funds

As stated in the district’s equity definition, LBUSD strives to uplift groups that have been historically
marginalized, amplifying student voices and embracing the community as true partners in education.
Community and ancillary services support this vision. The particular actions/services supported here are
Student Advisory resources at the high school level.

Specifically, LBUSD has allocated funds to develop student-led projects that address academic, behavioral,
social-emotional, health, psychological, and other needs. These projects are expected to align with the State
Priority Areas, LBUSD equity initiatives, and other local efforts, with an emphasis on low income pupils, English
Learners, and foster youth to close opportunity gaps. Actions and services can be provided in school, group, or
individual settings. They include academic interventions outside the regular day (above and beyond other
planned expenditures elsewhere in the LCAP), social-emotional supports, and programs to engage students
based on their unique needs. The emphasis on increasing adult-to-student connections benefits unduplicated
pupils who are experiencing a sense of belonging at lower rates than their peers. Student committees have
focused on three areas: sense of belonging, student voice and student agency.

Local Control and Accountability Plan Template - draft posted 5/1/23
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Provide additional parent engagement / outreach support to schools. These services include traditional and
electronic parent communications, as well as different types of Parent University assistance, particularly those
that are technology-based. Altogether, they are aligned with the recommendations from the National School
Public Relations Association’s recent communications audit, whose core message is to “expand LBUSD’s
inclusive culture for diverse families.”

A critical part of these services is ensuring that all families have access to engagement opportunities and
two-way communication. Such access includes simultaneous translation utilizing Zoom, conference call lines,
and other technological tools, including School Messenger and Canvas. This way, Spanish, Khmer, and other
non-English speakers can participate fully in dialogue with school and district staff. An enhancement in
LBUSD'’s Translation Unit has provided thousands of pages of translated documents as well as hundreds of
hours of interpretation services for improved two-way communication and engagement.

School staff outreach and the coordination of community and ancillary services help form a supportive
approach that principally benefits low-income students and English Learners, whose struggles can often lead
to disengagement and a limited sense of belonging in school. Personal calls and/or home visits, especially in
the native language through the Translation Unit, brings access to the home.

The Long Beach Unified School District's launch of a new district website and 84 school websites, as well as
23 Parent Engagement / an increased social media presence, is in direct support of our goal to improve parent engagement. LBUSD is
Outreach continuously expanding our use of social media platforms to reach a wider audience, and our YouTube channel
hosts videos of school events, student achievements, and informative content that can help families who prefer
visual content. LBUSD has also been using social media advertising to promote events and activities to a much
larger audience.

Additionally, LBUSD’s Communications Office has been working in tandem with the Parent Engagement Office
to connect with families and share resources. This approach has helped build a sense of community among
families and provides them with an additional platform to share experiences and concerns.

LBUSD Communications is using data analytics tools to track and measure parent engagement levels. These
help identify areas where LBUSD can improve our engagement efforts and provide valuable insights into
parent preferences and concerns. By using data analytics, LBUSD is tailoring our engagement strategies to
better meet the needs of our diverse parent community.

Finally, LBUSD is expanding its Parent University program to include more diverse topics and formats. Parent
University is committed to providing parent involvement activities that help strengthen the home-school
partnership by providing parent workshops and engagement opportunities. This action provides resources to
leadership and development of these workshops.
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Action # |Title Description Total Funds Contributing

LBUSD is planning to offer online and in-person meetings focused on topics such as mental health, college
readiness, and career development. Additionally, LBUSD is building partnerships with local organizations and
businesses to offer parent workshops on topics such as financial literacy or job skills training. By expanding the
scope of Parent University, LBUSD is providing parents with a wide range of resources and opportunities to
support their child's education.

Expand programs that focus on prevention, early intervention, and leadership opportunities for promising
students from historically disadvantaged backgrounds. This expansion provides restorative justice professional
development workshops to encourage conflict resolution, cultural awareness, positive behavior supports, and
other alternatives to suspensions and expulsions. It also includes district efforts to promote
relationship-centered schools through its Equity Leadership Team.

2.4 |Restorative Justice LBUSD has developed a framework to implement schoolwide use of restorative practices and increase
relationships between adults and students; shift schoolwide disciplinary practices; and decrease student
suspension rates with a focus on decreasing overrepresentation of students of color and unduplicated pupils.
Actions and services include staff to model and coach restorative justice practices in classrooms to increase
students’ sense of belonging and shift overall school culture. The district also provides staff members with
release time and technical expertise to support teacher learning and schoolwide implementation.

Goal Analysis for 2021-22

An analysis of how this goal was carried out in the previous year.

A description of any substantive differences in planned actions and actual implementation of these actions.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of Improved Services and
Estimated Actual Percentages of Improved Services.

An explanation of how effective the specific actions were in making progress toward the goal.
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A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections on prior practice.

There were no changes to goals, metrics, outcomes or actions.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the Estimated Actual
Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update Table.
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Goals and Actions

Goal 3
Goal # Description
3 Students will make academic progress on the Common Core State Standards so that they can be prepared for both college and careers upon high school graduation.

An explanation of why the LEA has developed this goal.

To access as many postsecondary options as possible, students must grow academically and demonstrate proficiency in key areas on a regular basis.

Specifically:

° While LBUSD has continued to make progress in English Language Arts and Mathematics, the achievement gap persists between subgroups, with unduplicated
pupils lagging behind the district average

° While redesignation rates have continued to improve, overall progress for LBUSD’s English Learners still has room for growth.

° Inequities have been exacerbated during the pandemic, so LBUSD must focus on learning recovery, particularly for unduplicated pupils.

This LCAP section reflects Goal 3 of LBUSD’s Strategic Plan, which aims to: Promote academic growth for every student.
° Increase the number of students who meet or exceed standards in English Language Arts and Mathematics.

Testing participation in 2020-21 varied in that California districts were given the option to use a locally administered assessment in lieu of the SBAC.
LBUSD opted to test with the summative state assessment in Math (grades 3-8 nd 11) and English-Language Arts (grades 6-8 and 11), but chose to use a
local assessment for English-Language Arts in grades 3-5. Care should be used when interpreting results. Since 2021, to augment the district’s
assessment program and to shift focus to a more diagnostic/formative approach, LBUSD has been conducting performance growth assessments through
iReady, our LEA assessment tool, and while a different way of assessing our students’ performance, early indicators show the growth in our students’
performance. So while, the SBAC data indiciates a decline, the programs and services will remain as we know students have returned to school after a
very different school experience due to the COVID19 pandemic.
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Measuring and Reporting Results

Metric
M3.1

Percentage of students
who meet or exceed
standards in English
Language Arts.

(Smarter Balanced
Assessments)

Baseline

Percentage of students
who meet or exceed
standards in English
Language Arts.

e 54% All Students

® 47% Economically
Disadvantaged

e 40% African Americans
e 48% Hispanics
e 10% English Learners

e 25% Students with
Disabilities

(2018-19)

Year 1 Outcome

2020-21 Results:

Percentage of students
who meet or exceed
standards in English
Language Arts.

e 51% All Students

e 40% Economically
Disadvantaged

® 34% African Americans
e 44% Hispanics
® 7% English Learners

e 25% Students with
Disabilities

(CDE- Data Quest)
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Year 2 Outcome Year 3 Outcome

2021-22 Results:

Percentage of students
who meet or exceed
standards in English
Language Arts.

e 48% All Students

e 35% Economically
Disadvantaged

o 30% African
Americans

e 36% Hispanics

e 12% English
Learners

e 16% Students with
Disabilities
(CDE- Data Quest)

Desired Outcome for
2023-24

Percentage of students
who meet or exceed
standards in English
Language Arts.

e 63% All Students

® 62% Economically
Disadvantaged

e 55% African Americans
® 63% Hispanics
e 25% English Learners

e 40% Students with
Disabilities
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Metric

M3.2

Percentage of students
who meet or exceed
standards in
Mathematics.

(Smarter Balanced
Assessments)

M3.3

Redesignation rate to a
level above the state
average.

(DataQuest)

Baseline

Percentage of students
who meet or exceed
standards in
Mathematics.

e 46% All Students

e 39% Economically
Disadvantaged

e 28% African Americans
e 40% Hispanics
e 12% English Learners

e 22% Students with
Disabilities

(2018-19)

24% District
14% State

(2019-20)

Year 1 Outcome

2020-21 Results:

Percentage of students
who meet or exceed

standards in Mathematics.

e 34% All Students

e 25% Economically
Disadvantaged

e 19% African Americans
e 27% Hispanics
e 7% English Learners

e 13% Students with
Disabilities

(CDE- Data Quest)

2.4% District
6.9% State

(2020-21)
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Year 2 Outcome Year 3 Outcome

20201-22 Results:

Percentage of students
who meet or exceed
standards in
Mathematics.

e 33% All Students

e 21% Economically
Disadvantaged

o 16% African
Americans

e 21% Hispanics

e 10% English
Learners

e 11% Students with
Disabilities

— [Insert outcome here]

Desired Outcome for
2023-24

Percentage of students
who meet or exceed
standards in
Mathematics.

o 55% All Students

® 54% Economically
Disadvantaged

® 43% African Americans
® 55% Hispanics
® 27% English Learners

e 37% Students with
Disabilities

Increase the
redesignation rate to a
level above the state
average.
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Metric

M3.4

Percentage of English
Learners making
progress towards English
language proficiency (i.e.,
progressed at least one
level or maintained a
level 4 result from the
prior year on the English
Language Proficiency
Assessments for
California)

(California
SchoolDashboard)

Actions

Action # |Title

3.1 |Instruction (base)

Baseline
41% of English Learners
making progress towards

English language
proficiency.

(2018-19)

Description

Classroom instruction is vital to student achievement. At LBUSD, it is anchored in the “Understandings

Year 1 Outcome

Due to the COVID-19
Pandemic, the CA School
Dashboard did not report
results for the 2020 or 2021
school year.

Local Data is as follows:

2020-21- 24% of English
Learners are making
progress towards English
language proficiency.

(local definition of progress
is denoted as:

-studnets who had test
scores

-either moved up one
achievement level (or
more); or

-scored a 4 in previous
years and remained as a 4.

Year 2 Outcome

42% of English
Learners making
progress towards
English language
proficiency.

(2022)

Year 3 Outcome

Continuum,” a planning tool that helps educators to integrate key teacher practices as part of daily

instruction, builds collective efficacy, promotes caring relationships with students, and inspires reflection

throughout the instructional process. The Understandings include:

u1. A thorough understanding of standards provides a foundation for high
quality differentiated instruction that results in all students meeting

Local Control and Accountability Plan Template - draft posted 5/1/23

Desired Outcome for
2023-24

50% of English Learners
making progress towards
English language

proficiency.
Total Funds Contributing
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u2.

u3.

U4.

us.

u6.

LBUSD strives for “Excellence and Equity” in classroom instruction. This means creating a
student-centered and anti-racist school experience that guarantees academic achievement, student
agency, advancement, and a sense of belonging for all. Diversity is an asset to a dynamic learning
experience. With all students in mind, teachers uplift groups of students that have been historically

college and career readiness expectations through the Linked
Learning approach.

Providing all learners with cognitively demanding tasks and complex
text with the goal of making meaning is essential in order for students
to build conceptual understanding of content and transfer their
learning to new contexts.

Orchestrating opportunities for technical and academic discourse
including collaborative conversations allows students to develop a
deeper understanding of content and support a point of view in varied
contexts.

The strategic planning and consistent use of formative assessment
strategies allow teachers and students to collect evidence about
where students are and to determine immediate next steps.

Effective instructional teams (any team that meets regularly for the
purpose of learning together to increase student achievement)
embody a culture of collective efficacy leading to a focus on
improving common instructional practice resulting in increased
student achievement for all.

Cultivating a classroom atmosphere, where teachers deliberately
balance caring relationships with high expectations and supports for
student success, provides a foundation for a safe learning
environment that values diversity, trust, and respectful
communication.

marginalized and, in the process, cultivate academic, social, and emotional growth.

Local Control and Accountability Plan Template - draft posted 5/1/23
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Action #|Title

Instruction-related
services (base)

Description Total Funds

One important equity initiative centers on workforce diversity. LBUSD’s goal is to develop a diverse and
inclusive talent acquisition strategy to recruit and retain a highly qualified workforce that is reflective of
our students and community; sustain and increase the percentage of highly qualified K-12 certificated
candidates by 10% in under-represented groups and to develop improved organizational structures to
promote equity and excellence organizational objectives while creating an environment that promotes
employee engagement and retention. Among the key actions is anti-racist and anti-bias human
resources training/professional development. In addition, LBUSD has Grading for Equity guidelines that
focus on how student performance is assessed through an equity lens.

The actions and services in this section include:
e Teachers
e Alternative Settings
e Student Testing

The quality of classroom instruction is dependent upon the content knowledge, pedagogical skills, and
belief systems of teachers. Such teacher characteristics are developed through a wide array of
instruction-related services, which span from pre-service preparation programs, through induction
processes, through curricular support, through ongoing professional development, through regular
collaboration with colleagues. They also involve instructional leadership, common walkthrough protocols,
and professional feedback to promote a cycle of continuous improvement, as well as supports that
enable differentiation, particularly for unduplicated pupils.

The actions and services in this section include:

e Teachers on Special Assignments, Trainers and Coaches- Provide collaborative, collegial
support through the induction process, as well as site curriculum support. This includes training
work with the Equity and Excellence Policy.

e Basic Library Services- Provides teacher librarians and library materials.

e Principals- Provides professional development to staff, along with leading the Instructional
Leadership Teams with walk-through and data analysis protocols.

e Site Staff (non-academic)- Training in equity and bias will provide for a more empathetic and
positive climate.

e Supplemental Educational Supports for Unduplicated Pupils- provides training for Tier 1
interventions for students, such as in-class differentiation techniques. Also provides for
expertise on data analysis.
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Action #|Title

3.3

Instruction-Related
Services
(Supplemental/Concentr
ation)

Description Total Funds

The quality of classroom instruction is dependent upon the content knowledge, pedagogical skills, and belief
systems of teachers. Such teacher characteristics are enhanced by a wide array of supplemental
instruction-related services, including:

eProfessional Development for Certificated and Classified Staff
eSupplemental Educational Supports for Unduplicated Pupils
oGifted and Talented Education

As part of its “Excellence and Equity” agenda, LBUSD seeks to ensure a culturally relevant curriculum, one
that helps create a student-centered and anti-racist school experience and that amplifies student voices. This
initiative involves defining what a culturally relevant and responsive classroom looks like. It also involves a
district curriculum audit, with an eye toward academic success, cultural competence, and critical
consciousness, as well as social-emotional learning and well-being. LBUSD then plans to support teacher and
leader development in the eight competencies for culturally responsive teaching and other areas that promote
equitable educational experiences. Comprehensive training is planned for every certificated staff member in
the district, with special emphasis on supporting unduplicated pupils.

Instruction-related services include Classroom Aides, who are tasked to work with teachers in classrooms
where the achievement gap is the hardest to close (i.e., where English Language Arts and Mathematics
performance on the Smarter Balanced or comparable assessments are low). Classroom Aides help provide
more individualized instruction and targeted interventions to low-income students, English learners, foster
youth, and others who are struggling and require additional attention. They also free up the teachers’ ability to
devote more instructional time directed at the needs of unduplicated pupils.

These supplemental services are part of a broader system of academic supports that LBUSD utilizes to
improve educational outcomes for unduplicated pupils. Through enhanced technological infrastructure, not
only do students have access to online resources that expand their learning opportunities, but teachers also
gain real-time information on who might be struggling in certain areas. Such data allow them to create targeted
interventions. Classroom Aides help them implement and monitor these interventions, which principally benefit
unduplicated pupils, whose unique needs often necessitate greater individual attention. More generally, the
emphasis on supporting the neediest students reflects the district's “Excellence and Equity” agenda. One of the
key initiatives is for staff to use equity-centered data to drive programmatic decisions and interventions that
increase access, opportunity, and success for students.
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Action #|Title

3.4

General Administration
and Other Services
(Base)

Description Total Funds

LBUSD'’s departments exist to support schools in providing a student-centered and anti-racist educational
experience that guarantees academic achievement, student agency, advancement, and a sense of belonging
for all. They are structured to enhance the instructional services, with clear lines of authority, accountability,
transparency, and equity. LBUSD employs more than 12,000 people (making it the largest employer in Long
Beach), and since the early 2000s, it has been recognized as one of the world’s top school systems.

The actions and services in this section include:
—General Administration

—Health Benefit Administration

—Other Outgo (Insurance)

—-Contributions (Special Education Support, etc.)

Overall compensation, which includes career increments and benefit contributions, is an important component
in attracting and retaining highly qualified staff members who can support LBUSD students, particularly the
low-income and other historically disadvantaged subgroups. According to “The Cost of Teacher Turnover in
Five School Districts: A Pilot Study” by the National Commission on Teaching and America’s Future, employee
turnover is a significant issue. LBUSD aims to address it systematically and sustainably so that long-range
efforts can positively impact the neediest students.

Reaching unduplicated pupils requires staffing capacity to focus on their unique needs. The teacher shortage
is an ongoing concern not only in California but across the nation. LBUSD is acting proactively both to attract
and to retain high-quality, equity-driven teachers. As education professionals consider coming to or staying in
Long Beach, their decisions are heavily influenced by the factors listed above, including, but not limited to
salary, benefits, size, and strength of pension shortfalls. Teacher turnover and teacher shortages have a high
probability of creating greater disparity among students. The measures herein are designed to reduce teacher
turnover, retain experienced teachers, and attract new professionals in order to protect and expand bandwidth,
which helps to hedge against drains that are most likely to disadvantage unduplicated pupils. At the same time,
they help create an environment of short- and long-term fiscal stability.

More broadly, the actions and services in this section reflect the district’s equity initiative on workforce diversity.
The goal is to develop a diverse and inclusive talent acquisition strategy to recruit and retain a highly qualified
workforce that is reflective of our students and community. It includes both refining internal human resource
practices and engaging external partners to raise the profile of the educator profession to recruit a future
diverse workforce.
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Action #|Title
3.5 |Literacy Support
3.6 |Library Education

Program

Description Total Funds

Expand literacy support in elementary and K-8 schools. This expansion includes the deployment of
research-based, consistent literacy interventions across sites (principally for those with high concentrations of
unduplicated pupils) through deploying literacy teachers, ongoing training of literacy teachers, as well as the
purchase of intervention materials.

Numerous equity initiatives drive the actions and services in this section. Specifically, the goal of the learning
acceleration, support, and enrichment initiative is to ensure that every student has access to academic and
social-emotional supports that ensure student success and well-being. It includes the development of
intervention models for literacy and math to support students during the school day, which is then
supplemented by research-based, targeted intervention instruction and programs; online and in-person
tutoring; Saturday School; credit recovery; and other extended learning opportunities. Students with substantial
need in English Language Arts, including unduplicated pupils, principally benefit from these academic
supports, as staff use equity-centered data to drive programmatic decisions.

Teacher librarians and library media assistants augment core literacy instruction, as they provide digital
instructional resources to accelerate learning, help students with their research skills for class projects, and
collaborate with classroom teachers on delivering academic interventions. Students with substantial need in
English Language Arts, including unduplicated pupils, principally benefit from these academic supports.

In an effort to increase library books and materials to better represent student equity, an investment in
diversification of library materials will be implemented, which benefits English Learners and our culturally
diverse student population. In addition, this effort will augment the district’s ability to provide an increased
culturally relevant instructional program.
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Provide support to English Learners and their families. These efforts include translation/interpretation services,
English Language Proficiency Assessments for California (ELPAC) administration beyond reimbursable costs,
parent involvement, and technical assistance to schools, among many others. In particular, LBUSD aims to
build a responsive language accessibility unit to enhance translation, interpretation, and educational partner
support.

The expansion of EL support is part of a broader effort to establish and maintain the “LBUSD Multilingual
Office.” This office merges World Language, English Learner, and Dual Immersion services, providing greater
support to both students and families. One of its top priorities is to strengthen the home-school connection and
enhance current parent engagement efforts by, for example, increasing access to behavioral and mental health
services. Additionally, the Multilingual Office plans to collaborate with school-based intervention coordinators,
who can help deliver differentiated interventions for ELs, particularly long-term ELs.

This new support structure is being implemented as a systems approach to enhance the way in which we
] support schools and English Learner Services. The Multilingual Office has been established, hiring experts in

3.7 |English Learner Support|English Learners, ELD, Coaching, Parent Engagement, World Languages and Dual Immersion. For English
Learner services they are charged with the following: Transparency of Data (regular reporting of data and
regular progress monitoring); Update Reclassification Criteria; Strengthen Home/School Connections; Provide
support to sites to increase EL parent engagement; and Provide PD with an asset based approached,
including robust training and coaching in designated and integrated ELD. This new office is an attempt to
consolidate expertise into one place- not a scattered approach that may have hindered progress in this area.

A cohort of school sites with the highest EL populations are prioritized for additional professional learning
under the supervision of a Director/Principal-Supervisor who collaborates with the English learner specialists to
provide targeted support designed to address disparities in EL student achievement by increasing the subject
matter knowledge and teaching skills of both the teachers and administrators at these sites to accelerate
English learners’ language acquisition and grade-level achievement. EL coaches and curricula specialists
provide on-site training for school sites to address school-specific needs related to ELs, including
primary/heritage language instruction strategies and curricula. These additional professional learning activities,
including the assignment of coaches, are provided as differentiated resources for high need schools.
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Action #|Title

Description Total Funds

A new platform (“Ellevation”), designed to assist classroom teachers and school leaders in ensuring the
success of English learners will be introduced to LBUSD teachers and leaders in the Fall. The Ellevation
platform will assist classroom teachers, principals and district leaders in analyzing multiple sets of assessment
data in order to make instructional decisions and set language development goals for English Learners. In
addition, Ellevation supports integrated and designated instruction through materials and resources that
support students’ specific proficiency levels. The Ellevation platform tracks student progress toward English
fluency and monitors students into and beyond the phase of redesignation. Teachers, principals and central
office departments will have access to all English learner data as a means of collectively monitoring student
acceleration, the interventions that are assigned to support students and their on-going progress toward
academic success. In addition, a robust set of professional development modules will assist teachers in
increasing their knowledge and capacity to support English learners in their language acquisition and content
mastery through integrated and designated English Language Development. In winter 22-23, out of 596
eligible reclassification students 552 students were reclassified. Compared to during the same time last year,
just under 500 students were reclassified. The new ELLevation system allows staff to know at which criteria is
not allowing reclassification to happen. With accessible data available to parents, teachers, and central office
staff, there is more engagement on data including every school site accessing this platform.

Numerous equity initiatives drive the actions and services in this section. Specifically, the goals of the
community engagement initiative are to develop and build trusting relationships with all educational partners;
create systems that provide opportunities for diverse perspectives to be shared; and enhance district methods
for interacting with parents. The latter objective includes ensuring that all families have access to engagement
opportunities and two-way communication, particularly when it comes to language. Moreover, from the
standpoint of academic growth, the learning acceleration, support, and enrichment initiative focuses on the
development of intervention models for literacy and math as well as other extended learning opportunities.

Note that, in the spirit of local control and accountability, most site-based English Learner services are
determined at the school level. Sites have the flexibility to construct plans — with advisement from the English
Learner Advisory Committee and approval from the School Site Council -- that address the unique needs of
their students. These plans are expected to align with the State Priority Areas, LBUSD equity initiatives, and
other local efforts.

Furthermore, other resources, particularly Title | federal funds, are often used to support English Learners.
Although the LCAP does not specifically itemize these expenditures, it is important to highlight the many
different ways that services are provided to students in need.
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Action #|Title

3.8

Mathematics Support

Description Total Funds

Provide math interventions and enrichments to extend learning opportunities for students. These programs
include:

eMath interventions/tutorials, particularly in Algebra

eHigh School Algebra intervention teachers at Jordan and Cabrillo.
eMath instructional software;

eThe Urban Math Collaborative

The latter program prepares historically underprivileged students from low-income neighborhoods for potential
careers in “Science, Technology, Engineering, and Math” (STEM). The high school intervention teachers at the
two high schools serving the highest rate of low income students provide an intervention for struggling students
in Algebra. This is a ‘double dose’, smaller class for students who are not achieving in their Algebra class and
this second period provides the personal assistance that is needed for students to succeed in the regular
class.

Building upon prior work, LBUSD plans to expand middle school math interventions that seek to help struggling
learners build their conceptual understanding of the standards while practicing necessary fundamental skills.
These supports incorporate opportunities for students to engage in structured mathematical conversations and
articulate their reasoning — pedagogical strategies that have proven to be effective, particularly with
unduplicated pupils, leading up to Algebra success.
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Action #|Title

3.9

Early Learning Initiative

Description Total Funds

Provide early learning opportunities to expand school readiness and equip young children with a solid
foundation for immediate and long-term academic success. These services include:

eTransitional Kindergarten is the first year of a two-year program that provides children a curriculum that is age
and developmentally appropriate, taught by credentialed teachers.

eProvide support for students who are turning five years of age after the eligibility date for Transitional
Kindergarten.(formerly called Early Transitional Kindergarten)

eExpansion of CDC/preschool programs by adding general education teachers to increase early learning
school access, particularly for low-income students. This expansion of early learning programs leads to
greater participation among low-income preschoolers in a structured, developmentally appropriate program.
There is a focus on Social-emotional Learning and Reading/Literacy skills to build the educational foundation
for early learners. English-Language Arts and Math achievement are expected to improve, particularly for
low-income, foster and English Learners.

eEducare is formed through a public-private partnership between Head Start/Early Head Start, State
Preschool, LBUSD, Los Angeles Chamber of Commerce, private donations, families, community, and staff.
This collaboration is committed to all its enrolled children and their families as they receive high quality care
and education from the moment they are born to the day they enter kindergarten.

These programs are part of LBUSD’s broader Early Learning Systems, which also include Child Development
Centers and Head Start/Early Head Start. They are grounded in research-based best practices, most notably
social-emotional development, integrated learning, partnerships with families, language development, and
responsive instruction.
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Action #|Title

3.10

3.11

School-based Student
Support

Learning Acceleration
Programs

Description Total Funds

Allocate resources directly to schools so that they can implement the Common Core State Standards and
address the unique needs of their students. Site expenditures implemented in the 2022-23 school year are
expected to align with the State Priority Areas, LBUSD equity initiatives, and other local efforts, with an
emphasis on low income pupils, English Learners and foster youth to close opportunity gaps. Details of these
site expenditures are available at Ibschools.net.

The allocations to school sites use the School Site Council (SSC) to make recommendations about
interventions, materials and professional development that enhance classroom instruction. The actions and
services are determined by each SSC, based on the SSC’s Student Need Assessment as laid out in the SPSA.
Although LCFF services are not required to be in the SPSA, LBUSD uses the same transparent process by
involving all educational partners/voices through the elected SSC representatives.

Each activity included in the SPSA has a description of the needs of students, data related to the need,
description of activity, funding source and projected cost, duration of services and how the activity is
monitored/measured for effectiveness. LCFF funded actions included in the SPSA are designed based on
the school’s consideration of the needs, conditions and circumstances of each of the unduplicated groups
at the school site and include expected outcomes to measure progress toward the goals in the LCAP for
relevant subgroups, including English Learners, foster youth and low income youth, as relevant.

Provide research-based, targeted, and tiered academic interventions to accelerate student learning,
particularly for unduplicated pupils. These services include:

Tutoring and/or other extended learning opportunities that augment the core academic program;
High School academic intervention programs, such as independent study and credit recovery;
Curriculum and instructional materials to implement the interventions;

Professional development for and coordination of staff who deliver the interventions

Robotics and other elective classes

The addition of robotics and other elective courses is in direct response to the input received from our
student focus groups. This line item is an attempt to broaden access to elective and STEM courses for
unduplicated students. The planned action provides for materials and supplies for electives.
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Action #|Title

3.12 |Tutoring Support

Description Total Funds

Provide enhanced tutoring support at 29 high-need schools with significant concentrations of low income
pupils, English Learners, Redesignated Fluent English Proficient Pupils, and foster youth. These tutorials are
based on the following guidelines:

eEstablish extended hours of English Language Arts and Mathematics tutoring sessions provided by
classroom teachers on an additional hourly basis, teachers on special assignment, program specialists, or
other certificated staff.

eStudents who are not meeting ELA and Math standards (i.e., “Not Met” or “Nearly Met”) should receive the
highest priority for scheduling.

eTutoring times are established based on consultation with School Site Councils.

These guidelines were developed collaboratively between LBUSD and community partners to provide
additional services to high-need students at the following sites: King, Smith, Edison, Addams, Robinson,
Garfield, Willard, Roosevelt, Lincoln, Dooley, McKinley, Powell, Oropeza, Whittier, Barton, Washington,
Franklin, Lindbergh, Stephens, Lindsey, Hamilton, Jefferson, Nelson, Hoover, Educational Partnership High
School, Long Beach Learning Center, Jordan, Renaissance, and Cabrillo. The tutoring sessions in this section
go above and beyond other planned tutorials elsewhere in the LCAP.

Numerous equity initiatives drive the actions and services in this section. Specifically, the goal of the learning
acceleration, support, and enrichment initiative is to ensure that every student has access to academic and
social-emotional supports that ensure student success and well-being. Moreover, the social-emotional learning
initiative aims to promote understanding, examine biases, build cross-cultural relationships, and cultivate adult
and student practices that close opportunity gaps and create more inclusive school communities.
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Action #|Title
Black Student
3.13 |Achievement Initiative
(Base)

Description Total Funds

The Equity and Engagement Policy, passed in December 2021, acknowledges the district's commitment to
center the needs of our Black, Indigenous, People of Color (BIPOC) and students with disabilities within
our efforts to deliver an excellent educational experience. Through new data sources (i.e. iReady) and
review of data through the lens of acceleration, growth and equity, Black students are participating in
numerous interventions and supports through the LCAP and LASP. The actions in this line item are in
addition to centering the needs of Black students through other strategic initiatives and interventions, as
well as to engage additional educational partners in a process of exploring innovative strategies and
supports for Black students.

These Action aligns with numerous equity initiatives, specifically:

eThe student voice and participation initiative seeks to actively include student voice in decisions related to
students’ classroom experience, school experience, and the district curriculum.

eThe social-emotional learning initiative aims to promote understanding, examine biases, build cross-cultural
relationships, and cultivate adult and student practices that close opportunity gaps and create more inclusive
school communities. It initiates a continuum of integrated levels of support that involve resources for Tier I-lI
discipline practices, restorative justice, and identity development.

eThe curriculum and professional development initiative supports teacher and leader development in the eight
competencies for culturally responsive teaching and ensures a culturally relevant curriculum.

eThe learning acceleration, support, and enrichment initiative enables the development of intervention models
for literacy and math to support students during the school day, which is then supplemented by
research-based, targeted intervention instruction and programs; online and in-person tutoring; Saturday
School; credit recovery; and other extended learning opportunities.

LBUSD recognizes the recommendations from the advisory committee and is proposing that the following
activities be budgeted into the LCAP to specifically support and center the needs of Black students.

Goal Analysis for 2021-22

An analysis of how this goal was carried out in the previous year.

A description of any substantive differences in planned actions and actual implementation of these actions.

—
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An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of Improved Services and
Estimated Actual Percentages of Improved Services.

—

An explanation of how effective the specific actions were in making progress toward the goal.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections on prior practice.

There were no changes to goals, metrics, outcomes or actions.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the Estimated Actual
Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update Table.
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Goals and Actions

Goal 4
Goal # Description
4 Students will demonstrate readiness for college and careers.

An explanation of why the LEA has developed this goal.
To ensure that students can access and succeed in as many postsecondary opportunities as possible, they must demonstrate sufficient academic progress at critical
junctures. This LCAP section reflects Goal 4 of LBUSD’s Strategic Plan, which aims to:
Establish college and career readiness for every student
Increase high school, college and career readiness for every student.
Promote the development of social-emotional skills in every student.
Increase the number of high school pathway programs that address the core components of Linked Learning.

Although LBUSD is hopeful that we are nearing an endemic environment, the profound effects of school closures, isolation, lack of health resources and other factors
related to the pandemic of two-plus years has accounted for student learning loss and increases in mental health related concerns for students. This impact has
negatively affected many of the gains in readiness for the next level of education, including transitions of preK to Kindergarten, from elementary to middle school, from
middle to high school and from high school to college or career. This includes academic and social-emotional development. Many of the actions specified in Goal 3

were targeting academic concerns. In Goal 4, one of the major actions focuses on counseling support and other services related to social-emotional learning (SEL) and
mental health.
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Measuring and Reporting Results

Metric

M4.1

Percentage of 8th grade
students who
demonstrate high school
readiness based on
multiple measures.

(District Data)
M4.2

Percentage of 11th
graders who achieve
“Ready for College” in the
Early Assessment
Program — English.

(Smarter Balanced
Assessments)

M4.3

Percentage of 11th
graders who achieve
“Ready for College” in the
Early Assessment
Program — Mathematics.

(Smarter Balanced
Assessments)

Local Control and Accountability Plan Template - draft posted 5/1/23

Baseline

56% of 8th grade
students demonstrate
high school readiness
based on multiple
measures.

(2018-19)

23% of 11th graders
achieve “Ready for
College” in the Early
Assessment Program —
English.

(2018-19)

10% of 11th graders
achieve “Ready for
College” in the Early
Assessment Program —
Mathematics.

(2018-19)

Year 1 Outcome

51% of 8th grade
students demonstrate
high school readiness
based on multiple
measures.

(2020-21)

35.5% of 11th graders
achieve “Ready for
College” in the Early
Assessment Program —
English.

(2020-21)

22% of 11th graders
achieve “Ready for
College” in the Early
Assessment Program —
Mathematics.

(2020-21)

Year 2 Outcome

42% of 8th grade
students demonstrate
high school readiness
based on multiple
measures.

(2021-22)

21% of 11th graders
achieve “Ready for
College” in the Early
Assessment Program —
English.

(2021-22)

8.8% of 11th graders
achieve “Ready for
College” in the Early
Assessment Program —
English.

(2021-22)

Year 3 Outcome

[Insert outcome here]

[Insert outcome here]

[Insert outcome here]

Desired Outcome for
2023-24

65% of 8th grade
students demonstrate
high school readiness
based on multiple
measures.

29% of 11th graders
achieve “Ready for
College” in the Early
Assessment Program —
English.

16% of 11th graders
achieve “Ready for
College” in the Early
Assessment Program —
Mathematics.
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Metric

M4.4

Percentage of 12th grade
students who
demonstrate college and
career readiness based
on multiple measures.

(California School
Dashboard)

M4.5

Percentage of high
school graduates who
complete the a-g
requirements.

(DataQuest)
M4.6

Percentage of high
school graduates who
complete a Career
Technical Education
(CTE) pathway.

(College/Career
Indicator)

Baseline

40% of 12th grade
students demonstrate
college and career
readiness based on
multiple measures.

(Class of 2019)

60% of high school
graduates complete the
a-g requirements.

(2018-19)

14.5% of high school
graduates complete a
Career Technical
Education (CTE)
pathway.

(2019-20)

Year 1 Outcome

45% of 12th grade
students demonstrate
college and career
readiness based on
multiple measures.

(Class of 2021)

59% of high school
graduates completed the
a-g requirements.

(2020-21)

24.7% of high school
graduates complete a
Career Technical
Education (CTE)
pathway.

(2020-21)

Local Control and Accountability Plan Template - draft posted 5/1/23

Year 3 Outcome

Year 2 Outcome

60% of high school
graduates completed the
a-g requirements.

(2021-22)

23.2% of high school
graduates complete a
Career Technical
Education (CTE)
pathway.

(2021-22)

Desired Outcome for
2023-24

49% of 12th grade
students demonstrate
college and career
readiness based on
multiple measures.

66% of high school
graduates complete the
a-g requirements.

24% of high school
graduates complete a
Career Technical
Education (CTE)
pathway.
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Metric

M4.7

Percentage of high
school graduates who
complete the A-G
Requirements and a
Career Technical
Education (CTE)
pathway.

(Local data)
M4.8

Percentage of high
school graduates who
enroll in a two- or
four-year college.

(National Student
Clearinghouse)

M4.9

Percentage of 11th and
12th grade students who
enroll in at least one
Advanced Placement
course.

(College Board)

Baseline

11% of high school
graduates complete the
A-G Requirements and a
Career Technical
Education (CTE) pathway

(2018-19)

69% of high school
graduates enroll in a two-
or four-year college.

(2019-20)

58% of 11th and 12th
grade students enroll in at
least one Advanced
Placement course.

(2020-21)

Year 1 Outcome

15% of high school
graduates complete the
A-G Requirements and a
Career Technical
Education (CTE) pathway

(2020-21)

67% of high school
graduates enroll in a two-
or four-year college.

(2020-21)

56% of 11th and 12th
grade students enroll in at
least one Advanced
Placement course.

(2021-22)
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Year 2 Outcome

71% of high school
graduates enroll in a two-
or four-year college.

(2021-22)

59% of 11th and 12th
grade students enroll in
at least one Advanced
Placement course.

(2022-23)

Year 3 Outcome

Desired Outcome for
2023-24

17% of high school
graduates complete the
A-G Requirements and a
Career Technical
Education (CTE) pathway

72% of high school
graduates enroll in a two-
or four-year college.

57% of 11th and 12th
grade students enroll in at
least one Advanced
Placement course.
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Metric Baseline Year 1 Outcome
M4.10 46% of 11th and 12th 33% of 11th and 12th
Passing rate of 11th and grade Advanced grade Advanced
Placement exams Placement exams
12th grade Advanced . . : )
achieve passing scores of | achieve passing scores of
Placement exams. . .
3 or higher. 3 or higher.
(Celige o) (2019-20) (2020-21)
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Year 2 Outcome Year 3 Outcome

40% of 11th and 12th
grade Advanced
Placement exams
achieve passing scores
of 3 or higher.

(2021-22)

Desired Outcome for
2023-24

52% of 11th and 12th
grade Advanced
Placement exams
achieve passing scores of
3 or higher.
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Actions
Action # |Title Description Total Funds Contributing

Expand counseling support and other services related to social-emotional learning (SEL) and mental
health. The counseling support targets high-need sites first, followed by other significant areas where
student priorities remain. Direct outreach efforts are primarily geared toward underrepresented students,
including low income pupils, English Learners, and foster youth.

As part of LBUSD’s holistic approach to wellness, counselors play a pivotal role in coordinating
social-emotional supports and mental health referrals for families. They are available to support families at
every school site, but the aspect of their work that contributes to increased and improved services for
unduplicated pupils concerns specific connections with disengaged families who are experiencing trauma
like never before. This process includes more personalized and targeted supports for low-income families,
English learners, and foster youth who are otherwise unresponsive to traditional means of communication.
It also involves more specialized coordination with the School-Based Mental Health Collaborative and
other community partners due to their socioeconomic challenges, language barriers, and unstable home
environments.

The SEL initiative strives to promote understanding, examine biases, build cross-cultural relationships,
and cultivate adult and student practices that close opportunity gaps and create more inclusive school
4.1 |Counseling Support communities. It includes the following milestones:

eTeachers and administrators will develop a working knowledge of the Collaborative for Academic, Social,
and Emotional Learning (CASEL) Competencies & SEL Student Outcomes through professional
development. The “CASEL 5” focus on self-awareness, self-management, social awareness, relationship
skills, and responsible decision-making.

oA continuum of integrated levels of support will be initiated with resources for Tier -1l discipline
practices, restorative justice, and identity development.

oSEL objectives will be integrated into core and elective content and instruction.
eAdult SEL supports will be designed and deployed.

LBUSD has prioritized the centralization of its SEL systems and structures districtwide to support greater
fidelity and infuse SEL across all content areas and throughout the day. Our vision is “to teach all students
that everyone has feelings and is able to respond to them in productive ways by using problem-solving
skills and mindfulness strategies so that they can maintain positive relationships, value diversity in others,
and show empathy and compassion for different perspectives in order to be caring humans who make
positive changes in our communities and make the world a better place.”

Local Control and Accountability Plan Template - draft posted 5/1/23 Page 52



Action # |Title

4.2

43

College and Career
Readiness

Advanced Placement
Support

Description Total Funds

Expand college and career readiness efforts by providing additional support for the Long Beach College
Promise, including:

eCollege visits to Long Beach City College for fourth graders and California State University, Long Beach,
for fifth graders. These tours promote a college-going culture starting in elementary school, which is
principally beneficial to unduplicated pupils who lack exposure to postsecondary opportunities.

oA high school readiness program that prepares at-promise sixth through eighth graders for high school.
This program -- which provides additional counseling sessions for unduplicated pupils in support of
students’ communication, coping, and social skills -- focuses on sites with high concentrations of
unduplicated pupils (Washington, Franklin, and Hamilton middle schools) and aligns with LBUSD’s
social-emotional learning equity initiative.

eAdvancement Via Individual Determination (AVID), a program that strives to close the opportunity gap in
college graduation rates among diverse and underrepresented demographic groups.

eThe establishment of a partnership with the University of Southern California to place near-peer college
advisors at our high schools. College advisors focus on supporting first-generation, low-income, and
underrepresented students.

eDual enrollment opportunities such as the Ethnic Studies Program with the California State University,
Long Beach.

eFree PSAT and SAT exams to ensure that students, principally those from low-income backgrounds, can
meet college requirements.

oHS Summer School- to ensure that students who have failed classes will recover credit by receiving
intervention instruction during summer.

Expand college and career readiness efforts by providing additional support for Advanced Placement (AP)
courses and exams. Specifically, these resources provide increased access to the number of AP classes
and pay for nearly the entire cost of AP exam fees. They principally benefit unduplicated pupils who have
historically lacked access to college-level courses due to financial barriers.

Goal Analysis for 2021-22

An analysis of how this goal was carried out in the previous year.

A description of any substantive differences in planned actions and actual implementation of these actions.
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—

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of Improved Services and

Estimated Actual Percentages of Improved Services.

An explanation of how effective the specific actions were in making progress toward the goal.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections on prior practice.

The results presented in Metric 4.2 for ELA in 2020-21 was changed from 30% to 35.5%. There was an error in calculation last year as a result of students who were
conditionally exempt at the time of the calculation. Once this was resolved (after the LCAP was reported last year), a new calculation was made to finalize the data.

The results for Metric 4.9 were updated for the past 2 years.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the Estimated Actual
Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update Table.
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Goals and Actions

Goal 5
Goal # Description
5 Students will be actively engaged in their learning so that they can meet the Common Core State Standards and prepare for college and careers.

An explanation of why the LEA has developed this goal.

Regular attendance and engaged learning are vital to raising academic success, reducing achievement gaps, and improving college and career readiness.

Specifically:

e Chronic absenteeism has increased substantially due to the pandemic’s effect on the health of the community.

e Suspension and expulsion rates show inequities. Students of color and male students are disproportionately suspended and expelled. In addition, the effects of
isolation during the school closures has exacerbated the problem of connectedness with school, social norms and how to cope with disagreements. LBUSD
engaged in a “Smart Start” to try to work on the social-emotional issues as students re-integrated back to school “Smart Start” provided mixed results.

e The percentage of high school students who are on track to graduate declined, with ninth graders, tenth graders, and unduplicated pupils among the most adversely
impacted. Historically, this metric correlates with the graduation and dropout rates.

This LCAP section reflects Goal 3 of LBUSD’s Strategic Plan, which aims to:
Promote academic growth for every student.

° Improve the high school graduation rate on an annual basis.
° Reduce the absenteeism, suspension, expulsion and dropout rates on an annual basis.
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Measuring and Reporting Results

Metric

M5.1

Attendance Rate

(CALPADS)

M5.2

Graduation Rate
(DataQuest)
M5.3

Chronic Absenteeism
Rate

(California School
Dashboard)

M5.4

Suspension Rate

(DataQuest)

M5.5
Expulsion Rate
(DataQuest)

Baseline

Elem / Middle / K-8
95.4%

High School
94.1%

(2019-20)
90% Graduation Rate

(2019-20)
12.5% District
10.1% State

(2019-20)

3.5% District
3.4% State

(2019-20)
0.02% District
0.06% State

(2019-20)

Year 1 Outcome

Elem / Middle / K-8
95.2%

High School
94.9%

(2020-21)
84.4% Graduation Rate

(2020-21)
15.7% District
14.3% State

(2020-21)

0.1% District
0.2% State

(2020-21)
0% District
0.003% State

(2020-21)
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Year 2 Outcome Year 3 Outcome

Elem / Middle / K-8
90.4%

[Insert outcome here]

High School
91.0%

(2021-22)

85.2% Graduation Rate [Insert outcome here]

(2021-22)
37.2% District
30.8% State

[Insert outcome here]

(2020-21)

3.7% District
3.4% State

(2021-22)
0% District
0.1% State

(2021-22)

Desired Outcome for
2023-24

Elem / Middle / K-8
97.0%

High School
96.5%

90% Graduation Rate

Decrease the chronic
absenteeism rate to a
level below the state
average.

Decrease the suspension
rate to a level below the
state average.

Decrease the expulsion
rate to a level below the
state average.
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

M5.6
Middle School Dropout

0.1% District

The state no longer
calculates Middle School

Year 3 Outcome

Desired Outcome for
2023-24

Decrease the middle
school dropout rate to a

Rate N/A State Dropout Rate. level below the state
average.

(DataQuest) (2019-20)

MS.7 7.1% District 10.2% District 10.3% District Decrease the high school

High School Dropout
Rate

(DataQuest)

7.0% State

(2019-20)

6.3% State

(2020-21)

5.6% State

(2021-22)

dropout rate to a level
below the state average.
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Actions
Action # |Title Description Total Funds Contributing

As stated in the district’s equity definition, LBUSD strives to uplift groups that have been historically
marginalized, amplifying student voices and embracing the community as true partners in education. Pupil
services support this vision. They offer targeted supports — in group or individual settings -- that relate to
academic, behavioral, social-emotional, health, psychological, and other needs. Enhancements include
nursing and psychological services.

As part of LBUSD’s holistic approach to wellness, nurses provide in-service training to teachers,
administrators, and staff, particularly on COVID-19 and related issues, while helping to conduct outreach
that connects families with community resources. Similarly, psychologists lend their expertise to
social-emotional learning efforts while helping to coordinate school-based mental health services. Both
nursing and psychological services play integral roles in LBUSD’s multi-tiered re-engagement process,
which affirms the importance of regular daily participation among students. They strive to ensure that

5.1 |Pupil Services (Base) |Parent communications and home visits show care and concern rather than being perceived as punitive.
They are intended to be a very personal way to connect with families while recognizing and respecting
appropriate boundaries.

Some actions in this section are specific to students with disabilities, including transportation and
accommodations. The addition of adding students with disabilities focuses around the connection between
counselors, psychologist support for the students. Adding the accommodations and transportation to this
action is a fit with the notion of the support of psychologists and counselors to ensure access for students
with disabilities.

Numerous equity initiatives, including a specific focus on students with disabilities, drive the actions and
services in this section. Specifically, the SEL initiative strives to promote understanding, examine biases,
build cross-cultural relationships, and cultivate adult and student practices that close opportunity gaps and
create more inclusive school communities.
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Action # |Title

5.2

5.3

54

Pupil Services
(Supplemental/Concent
ration)

High School Wellness
Centers

Male and Female
Leadership Academies

Description Total Funds

Pupil services include nursing and psychological services, as well as school safety therapist support, which
go above and beyond the basic program with targeted individual or small-group sessions on health /
mental health problems that interfere with unduplicated pupils’ academic, behavioral, or social-emotional
growth. Nurses, psychologists, and school safety therapist staff connect families, especially those of
unduplicated pupils who are experiencing trauma like never before, with appropriate resources. This
process includes more personalized supports for low-income families, English Learners, and foster youth
who are otherwise unresponsive to traditional means of communication. It also involves more specialized
coordination with the School-Based Mental Health Collaborative and other community partners due to their
socioeconomic challenges, language barriers, and unstable home environments.

Due to their limited access to health-related services, low-income students, English Learners, and foster
youth are at greater risk of trauma, especially during and after the pandemic. More than ever, they require
coordinated mental health assistance, family outreach, and referrals to district and community resources.

In the LBUSD Family Needs Survey, a preponderance of low-income parents said that “opportunities to talk
to a counselor” are among the social-emotional supports that their children need, and English Learner and
foster youth families expressed similar sentiments. Additional educational partner consultations revealed
that this need went beyond counselors and included access to other trained professionals in SEL and
health.

Establish Wellness Centers at each high school so that students have a safe place on campus where they
can drop in to receive social-emotional support during the school day. Wellness Centers can be of
assistance and support with conflict resolution, short-term individual/group counseling, stress
management, and more.

Numerous equity initiatives drive the actions and services in this section. Specifically:

e The student voice and participation initiative seeks to actively include student voice in decisions
related to students’ classroom experience, school experience, and the district curriculum.

e The social-emotional learning initiative aims to promote understanding, examine biases, build
cross-cultural relationships, and cultivate adult and student practices that close opportunity gaps
and create more inclusive school communities. It integrates SEL objectives into core and elective
content and instruction.

Expand programs that focus on prevention, early intervention, and leadership opportunities for promising
students from historically disadvantaged backgrounds. This expansion includes the Male and Female
Leadership Academies, which help to steer students away from gangs and build leadership by improving
self-respect and cultural awareness. Academy participants receive culturally relevant and responsive
mentorship; attend workshops and events that build their leadership skills; engage in community service
projects; and benefit from individualized academic support.
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Action # |Title Description Total Funds Contributing

Ensure the right of foster youth to have full access to the same academic resources, services, and
extracurricular activities that are available to all students, thereby supporting their path to high school

5.5 |Foster Youth Services |graduation and beyond. Additional social workers will provide social-emotional learning interventions,
academic/attendance tracking, intensive case management, and referrals for students identified as foster
youth.

Enhance the Linked Learning Initiative, which uses rigorous coursework, technical training, work-based
learning, and related student services to create connections between high school, college, and careers.
This enhancement:

56 Lin_ked Learning eAllocates resources for work-based learning activities
Initiative eProvides pathway program incentives
eExpands pathway program staff support
eProject Lead the Way
Elementary Music Enhanc_e the elementary music program_dist_rictwide so that, among many objectives, it cr_eates a
5.7 foundation for broader courses of study in middle school and beyond. This enhancement includes itinerant

Program .
9 music teachers.

Goal Analysis for 2022-23

An analysis of how this goal was carried out in the previous year.

A description of any substantive differences in planned actions and actual implementation of these actions.

—

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of Improved Services and
Estimated Actual Percentages of Improved Services.

—

An explanation of how effective the specific actions were in making progress toward the goal.
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A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections on prior practice.

There were no changes to goals, metrics, outcomes or actions.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the Estimated Actual
Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update Table.
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Increased or Improved Services for Foster Youth, English Learners, and Low-Income
Students for 2023-24

Projected LCFF Supplemental and/or Concentration Grants Projected Additional LCFF Concentration Grant (15 percent)

Required Percentage to Increase or Improve Services for the LCAP Year

Projected Percentage to Increase or Improve
Services for the Coming School Year

Total Percentage to Increase or Improve

LCFF Carryover — Percentage LCFF Carryover — Dollar Services for the Coming School Year

The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table.

Required Descriptions

For each action being provided to an entire school, or across the entire school district or county office of education (COE), an explanation of (1) how the needs of foster
youth, English learners, and low-income students were considered first, and (2) how these actions are effective in meeting the goals for these students.

A description of how services for foster youth, English learners, and low-income students are being increased or improved by the percentage required.

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff providing direct services to
students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-income students, as applicable.
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Staff-to-student ratios by
type of school and
concentration of
unduplicated students

Schools with a student concentration of 55 percent or less

Schools with a student concentration of greater than 55 percent

Staff-to-student ratio of
classified staff providing direct
services to students

Staff-to-student ratio of
certificated staff providing
direct services to students
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