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EXECUTIVE SUMMARY AND KEY FINDINGS 

INTRODUCTION 

In this report, Hanover Research (Hanover) summarizes the results from the 2017-18 LCAP 
Surveys administered to students, parents, and staff members affiliated with Newport-Mesa 
Unified School District (N-MUSD). The surveys evaluate respondents’ perceptions of English 
Language Arts and English Language Development; science, technology, engineering, and 
math (STEM) and other courses; school climate; parent involvement; facilities and 
equipment; college and career readiness; and Signature Academies. These results are 
intended to provide insight into the District’s progress toward attaining its LCAP goals. 
 
In total, 7,334 respondents completed the survey in 2017-2018 (Figure ES.1).  
 

ES.1: Summary of Responses by Year and Population 

POPULATION 2017-18 RESPONSES 2016-17 RESPONSES 2015-16 RESPONSES 

Students 4,925 3,477 2,062 

Parents/Guardians 1,574 1,323 940 

Staff 835 652 579 

TOTAL 7,334 5,452 3,581 
Note: Sample sizes vary across questions, as some questions only pertain to a subset of respondents (e.g., high school 
students).  

 
The data supplement accompanying this report presents results for the 2017-18 LCAP 
survey and LCAP surveys from the prior two years, and identifies statistically significant 
differences between stakeholder group results for the 2017-18 school year. The data 
supplement also identifies statistically significant differences by year for each stakeholder 
group. 

 
RECOMMENDATIONS 

 N-MUSD should continue its efforts to provide a high-quality learning environment 

for all students. In general, most survey respondents have positive perceptions of 
instruction/learning, school climate, parent involvement, school 
facilities/equipment, and college and career preparation. The district appears to 
have made particular progress in LCAP Goal 1—the percentage of staff who agree 
that schools provide adequate English Language Arts and English Language 
Development instructional materials increased by around 10 percentage points from 
2016-17 to 2017-18.  

 N-MUSD should more closely examine areas that stakeholders perceive less 

positively to determine whether additional initiatives are necessary to make 
progress in these areas. Potential areas for improvement include the following:  
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o Instruction and College/Career Preparation: Encouragement to take the SAT and 
ACT; time for students to meet with counselors; and student preparation in 
engineering fields. 

o Teacher/Staff Planning Time and Professional Development: Planning time for 
integrating technology into lessons and developing future STEM courses; 
professional development related to STEM (especially technology and math), 
writing, and English Language Development; and teacher time dedicated to 
planning articulation between middle and high school.  

o Student Behavior, Mental Health, and Social-Emotional Health: Staff training in 
truancy prevention; programs and supports to address student misuse of drugs 
and alcohol; and additional staff to address substance use and support students’ 
mental health and social-emotional health. 

o Parent Engagement: Parent awareness of dual language and Signature Academy 
opportunities. 

 N-MUSD may consider conducting follow-up research, such as additional surveys, 

in-depth interviews, or focus groups, to gain further insight into stakeholders’ 
experiences. This follow-up research can further identify perceived gaps in 
school/district services and identify potential strategies to address these gaps. 

 

KEY FINDINGS 

Note on interpreting 2017-18 LCAP survey results: In the 2017-18 LCAP survey, a “Neither 
Agree nor Disagree” response option was added to survey questions with agreement scales. 
As a result, the proportion of respondents selecting “Top 2” responses (i.e. “Agree” and 
“Strongly Agree”) for many questions is lower than in previous years. However, a decrease 
in agreement with a certain statement does not necessarily indicate that the district is doing 
more poorly in this area compared to last year. Rather, changes from 2016-17 to 2017-18 
survey may be due the fact that respondents without strong opinions about a statement 
were able to select “Neither Agree nor Disagree.” 
 

GOAL 1: ELA AND ELD 

 Around four out of five parents and staff agree that schools successfully prepare 

students in English and reading. Among elementary-level parents and staff, around 
80 percent “agree” or “strongly agree” that their school successfully prepares all 
students (including under-performing and high-achieving students) in reading (79% 
parents, 82% staff). In addition, over 70 percent of respondents at all levels agree 
that their school successfully prepares all students in English (73% students, 72% 
parents, and 76% staff) (Figure 1.1).  

o Respondents also agree that schools have adequate instructional materials to 
support student learning. Seventy-four percent of parents and 85 percent of 
staff agree that their school has adequate ELA instructional materials.  
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o Further, 86 percent of parents of English Learners (ELs) and 77 percent of staff 
who teach ELs agree that their school has adequate English Language 
Development (ELD) materials (Figure 1.1).  

o More staff in 2017-18 than in 2016-17 believe that their school has adequate 
ELA instructional materials (increase of 13 percentage points) and adequate ELD 
instructional materials (increase of 10 percentage points). 

 Staff have more positive perceptions of ELA professional development than of 

writing or ELD professional development. Sixty-eight percent of staff agree that ELA 
professional development is sufficient to meet instructional needs, compared to 62 
percent for writing and 54 percent for ELD professional development.  

o Elementary-level staff generally report positive perceptions of their professional 
development opportunities—around three-quarters report that SIPPS (78%) and 
SIPPS Plus/SIPPS Challenge (75%) professional development are sufficient to 
meet instructional needs, and 69 percent agree that DIBELS professional 
development is sufficient (Figure 1.2). These trends are similar to results from 
previous years’ LCAP surveys. 

 

GOAL 2: STEM 

 Over two-thirds of respondents agree that their school successfully prepares all 

students in science and math, but fewer agree that their school prepares students 
in technology and engineering. Moreover, students tend to have less positive 
opinions: just 54 percent of students agree that their school successfully prepares all 
students in technology, compared to 68 percent of parents and 63 percent of staff. 
Further, just 33 percent of middle and high school students, 35 percent of parents, 
and 41 percent of staff agree that their school successfully prepares all students in 
engineering (Figure 1.6). 

 Most survey respondents agree with statements regarding effective and frequent 

technology use in their school. Around three-quarters of students (74%) and 
parents (75%) and over 80 percent of staff (83%) agree that teachers effectively use 
technology as an instructional resource. Even more students (77%), parents (83%), 
and staff (88%) agree that students often use technology as a learning resource 
(Figure 1.3 and Figure 1.4). 

o Further, 67 percent of staff, 69 percent of parents, and 75 percent of students 
agree that their school has sufficient technology devices to support student 
learning. 

o Additionally, 63 percent of staff agree that their school’s technology 
infrastructure is sufficient to meet instructional needs. 

o Perceptions of the availability of technology-related coursework are somewhat 
less positive—56 percent of middle and high school parents, 66 percent of staff, 
and 69 percent of students agree that there are several opportunities for 
students to participate in technology and computer programming courses. 
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 Staff may require additional STEM-related professional development (PD) and 

support, especially in terms of lesson planning time. Just 38 percent of staff agree 
that teachers receive sufficient planning time to integrate technology into lessons. A 
little over half of staff (53%) agree that administrators and teachers have several 
opportunities to identify/develop future STEM courses, that the district provides 
adequate support in implementing standards-based mathematics curriculum (54%), 
and that technology (54%) and math (54%) PD are sufficient to meet instructional 
needs (Figure 1.5). 

 

GOAL 3: OTHER COURSES 

 Over two-thirds of respondents agree that their school successfully prepares all 

students in social studies, but opinions vary regarding preparation in performing 
and visual arts. Just 53 percent of students agree that their school successfully 
prepares students in performing arts and visual arts, a lower level of agreement 
than reported by parents (62% - performing arts; 57% - visual arts) and staff (72% - 
performing arts; 61% - visual arts). Further, just half of high school students agree 
that they are encouraged to enroll in visual and performing arts courses, compared 
to 61 percent of parents and 74 percent of staff (Figure 1.7 and Figure 1.11). This 
variation by sub-group is similar to trends observed in previous years. 

 At the middle and high school levels, approximately half to two-thirds of 

respondents agree that there are enough co-curricular and elective opportunities. 
Students report the highest levels of agreement with the statement, “Students have 
enough opportunities to take elective courses” (71%), while parents and staff report 
the highest levels of agreement with the statement, “There is a sufficient number of 
co-curricular opportunities for students” (60% and 65%, respectively).  

o Additionally, respondents are less likely to agree that the school offers enough 
elective courses (65% students, 54% parents, 50% staff) or that students have 
time to participate in co-curricular activities during the school day (53% 
students, 50% parents, 58% staff) (Figure 1.8).  

 Parents and staff express positive opinions of elementary music opportunities. 

Seventy-nine percent of parents and 90 percent of staff agree that there are several 
opportunities for students to participate in music programs and performances, and 
76 percent of parents and 89 percent of staff agree that students are encouraged to 
participate in music ensembles (Figure 1.9). 

 Relatively few respondents believe that the district encourages dual language 

enrollment. Just 17 percent of elementary-level staff and parents of elementary 
students agree or strongly agree that parents/guardians are encouraged to enroll 
Grades K-2 students in a dual language classroom. Only 31 percent of parents of 
elementary students are aware of the elementary dual immersion program 
opportunities available to their child (Figure 1.10). 
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GOAL 4: SCHOOL CLIMATE AND STUDENT ENGAGEMENT 

 Students’ and parents’ personal experiences with school climate are generally 

positive, although student belonging is relatively low. At least 60 percent of 
students feel that there is an adult on campus for whom they may go to for help 
(66%), and that they have friends who feel like they belong (70%). Over 70 percent 
of parents feel comfortable calling the school about problems with their child (71%), 
and 81 percent agree that their child’s school meets their child’s behavioral needs. 
However, only 60 percent of students feel that they belong at their school (Figure 
1.13 and Figure 1.14).  

 Perceptions of attendance policies and disciplinary enforcement vary by 

stakeholder group. Almost 90 percent of parents agree that school attendance 
policies are clearly communicated (88%), while just 62 percent of students and 70 
percent of staff feel similarly. Fewer staff (52%) than students or parents (61% and 
65%, respectively) agree that discipline policies are consistently enforced, however.  

o Although most students (70%) agree that they are treated fairly at their school, 
less than half (44%) agree that all students are treated fairly. More than three-
quarters of staff, by contrast, agree that all students are treated fairly (Figure 
1.12 and Figure 1.13). This variation in responses by sub-group is similar to 
trends observed in previous years. 

 Potential areas for improvement related to school climate include: truancy 

prevention training; programs and supports to address substance use; and staff to 
support substance use, mental health, and social-emotional health. 

o Just one-third of staff agree that truancy prevention training is sufficient to 
effectively support students (Figure 1.15). 

o Less than half of respondents (42% students, 45% parents, 34% staff) agree that 
there are sufficient programs and supports in place to reduce issues with 
students’ misuse of drugs and alcohol. Staff are significantly less likely than 
students or parents to agree with these statements (Figure 1.12). 

o Staff are less likely than students or parents to agree that the district has 
adequate staffing levels to address substance use, mental health, and social-
emotional health. Just around one-third of staff (32%) agree that their school 
has sufficient staff to deal with issues related to students’ substance abuse, 
compared to 40 percent of parents and 54 percent of students (Figure 1.12). 

o In addition, only 30 percent of staff agree that their school has enough staff to 
support students’ mental health and well-being, compared to 59 percent of 
students. However, 60 percent of parents agree that their child’s school has 
enough staff to support them with their child’s social and emotional health 
(Figure 1.13, Figure 1.14, and Figure 1.15). 
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GOAL 5: PARENT INVOLVEMENT 

 Most parents feel encouraged to participate in school activities and are able to 

communicate with their child’s school (Figure 1.16, Figure 1.18, and Figure 1.19). 

o Almost 90 percent of parents agree that they are encouraged to join the Parent 
Teacher Association (88%) and to take part in or attend school activities or 
events (87%). Additionally, around three-quarters of EL parents agree that they 
are encouraged to attend school (77%) and district-level (75%) English Learner 
Advisory Committee meetings.  

o Over 80 percent of parents agree that they feel welcome at their child’s school 
(83%), feel comfortable discussing their child’s academic progress with teachers 
(83%), feel comfortable discussing their child’s behavioral progress with teachers 
(81%), and receive helpful communications from their child’s school (81%).  

o Areas where parents express lower levels of agreement include: familiarity with 
their child’s four-year plan (70%, high school parents), encouragement to attend 
Community Advisory Committee meetings (65%, special education parents), and 
encouragement to join the School Site Council (61%). 

 More respondents believe that parents are given the resources/support needed to 

support their child’s learning in reading than other subjects, especially 
engineering. Over 80 percent of elementary school parents (83%) agree that their 
child’s school gives parents the resources/support needed to support their child in 
reading, and over half of all parents agree that their school gives parents the 
resources to support their child in other subjects such as ELA (64%), math (59%), 
technology (57%), social studies (56%), science (55%), and arts (52%).  

o By comparison, just 28 percent of parents of middle and high school students 
agree that schools provide parents with the resources/support needed to 
support their child’s learning in engineering (Figure 1.17). 

 

GOAL 6: BASIC SERVICES 

 Parents are significantly more likely than students or staff to agree that school 

equipment or facilities are in good repair. A total of 70 percent of parents agree 
that school equipment is in good repair, compared to 58 percent of students and 65 
percent of staff. Additionally, two-thirds of parents (67%) agree that school facilities 
are in good repair, compared to 54 percent of students and 60 percent of staff 
(Figure 1.20). This variation in responses by sub-group is similar to results from 
previous surveys. 

 

GOAL 7: COLLEGE AND CAREER READINESS 

 Most high school students are encouraged to have an academic plan and to take 

A-G courses, but may require more meeting time with counselors. Over two-thirds 
of high school students and parents and over 90 percent of staff agree that students 
are encouraged to have a four-year academic plan focused on college/career goals 
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(75%) and to take A-G courses (67%). However, under half of all student 
respondents (45%) agree that they have enough meeting time with counselors at 
their school (Figure 1.21).  

 Students are more likely to report feeling encouraged to take the PSAT than the 

SAT or ACT. Over two-thirds (69%) of students agree that they are encouraged to 
take the PSAT, while just 49 percent agree that they are encouraged to take the SAT 
or ACT at least once each year (Figure 1.22).  

 Respondents are more likely to agree that they can easily access Naviance 

software than effectively use the software. Over half of students (55%) and 46 
percent of parents agree that they/their family can easily access the college and 
career planning software, while 48 percent of students and 38 percent of parents 
agree that they/their family can effectively use the software (Figure 1.23). 

 Most respondents agree that the benefits of taking advanced courses (i.e. AP, IB) 

are clearly communicated and that students are encouraged to take advanced 
courses and tests. Over 60 percent of high school students (63%) and parents (64%) 
and 75 percent of staff agree that the college and career benefits of taking AP/IB 
courses are clearly communicated.  

o Similar to results from previous years, parents and staff members are more likely 
than students to agree with statements regarding encouragement to take AP/IB 
courses and tests. For example, 80 percent of parents and 83 percent of staff 
agree that students are encouraged to take AP courses, compared to 68 percent 
of students. (Figure 1.24). 

 Teachers may require more time to dedicate to planning articulation between 

middle and high school. Just one-third of certificated staff in grades 6 through 12 
agree that teachers are given sufficient time to plan articulation between middle 
and high school programs.  

o By comparison, most staff agree that the district provides sufficient IB program 
support (67%) and AP program support (58%) to meet instructional needs 
(Figure 1.24). 

 

GOAL 8: SIGNATURE ACADEMIES 

 Signature Academy awareness and participation among survey respondents is low. 

Just 29 percent of parents agree that they are aware of the Signature Academy 
program opportunities available to their child. Moreover, just 10 percent of student 
respondents say they participate in Signature Academies (Figure 1.25 and Figure 
1.26). 

 Around three-quarters or more of Signature Academy participants agree that the 

program strengthens students’ skills, allows students to express creativity, and 
provides opportunities to work as a team. Parents are significantly more likely than 
students or staff to agree with statements regarding the Signature Academy 
program’s role in strengthening students’ communication skills (76% students, 88% 
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parents, 78% staff), strengthening students’ writing skills (76% students, 89% 
parents, 75% staff), and providing opportunities to work as part of a team (77% 
students, 90% parents, 80% staff) (Figure 1.27). Compared to 2016-17, a larger 
proportion of parents in 2017-18 agree with statements related to the Signature 
Academy program strengthening students’ writing skills and providing opportunities 
to work as part of a team. 

 

GENERAL QUESTIONS 

 More staff than students or parents feel encouraged to participate in the annual 

LCAP survey. Seventy percent of staff agree that they are encouraged to participate 
in the annual survey, compared to 60 percent of parents and 55 percent of students 
(Figure 1.28). However, the proportion of students who feel encouraged to 
participate in the LCAP increased by 9 percentage points from 2016-17 to 2017-18. 

 Similar to results observed in previous years, parents are somewhat more likely 

than students to agree with statements regarding assessment, homework, and 
grading practices. At least 70 percent of parents agree that 
assessments/tests/quizzes are graded fairly (76% parents, 65% students), that 
homework assignments reinforce what is learned in the classroom (70% parents, 
62% students), and that grading practices reflect what students have learned (70% 
parents, 56% students) compared to students. In a new question this year, 70 
percent of parents agree that the amount of homework assigned is appropriate for 
their child’s age (Figure 1.29). 

 Most (88%) certified teaching staff members believe that time for lesson design 

and planning is very important. Other professional development opportunities that 
teaching staff believe to be very important include: collaboration time with 
colleagues who teach the same subject area (83%), collaboration time with 
colleagues who teach in the same grade (75%), and professional development to 
better support under-performing students (67%). Under half of teaching staff rated 
Common Core-related professional development as very important (Figure 1.30). 
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SECTION I: LCAP FIGURES BY GOAL  

GOAL 1: ELA AND ELD 

Figure 1.1: School-Level ELA and ELD Support 

% of Respondents who “Agree” and “Strongly Agree” 

 
*Indicates statistically significant differences between staff and parent responses. 

76% 

85% 

77% 

82% 

72% 

74% 

86% 

79% 

73% 

0% 20% 40% 60% 80% 100%

 The school successfully prepares ALL students
(e.g., under-performing, high-achieving) in

English. [District Office excluded]

 The school has adequate English Language Arts
(ELA) instructional materials to support student

learning. [District Office excluded]*

 The school has adequate English Language
Development (ELD) instructional materials to

support student learning. [Non-EL parents and
District Office excluded]*

 The school successfully prepares ALL students
(e.g., under-performing, high-achieving) in

reading. [Elementary only]

Student (n=4,789) Parent (n=124-1,330) Staff (n=365-711)
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Figure 1.2: District-Level ELA/ELD Professional Development and Support 

% of Respondents who “Agree” and “Strongly Agree” 

 
Note: Only N-MUSD staff answered this question. 

 

  

54% 

62% 

66% 

68% 

69% 

75% 

78% 

0% 20% 40% 60% 80% 100%

ELD professional development is sufficient to
meet instructional needs. (n=609)

Writing program professional development is
sufficient to meet instructional needs. (n=605)

The district provides adequate support so that
staff may successfully implement standards-

based ELA curriculum. (n=448) [Site-certificated
teachers only]

ELA professional development is sufficient to
meet instructional needs. (n=606)

DIBELS professional development is sufficient to
meet instructional needs. (n=308) [Elementary

only]

Foundational reading skills/SIPPS Plus and SIPPS
Challenge professional development is

sufficient to meet instructional needs. (n=298)
[Elementary only]

Foundational reading skills/SIPPS professional
development is sufficient to meet instructional

needs. (n=307) [Elementary only]
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GOAL 2: STEM 

Figure 1.3: School-Level Technology Use 

% of Respondents who “Agree” and “Strongly Agree” 

QUESTIONS ANSWERED BY ALL GROUPS 

 
STUDENTS ONLY 

 
STAFF AND PARENTS ONLY  

 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 

  

66% 

67% 

83% 

88% 

56% 

69% 

75% 

83% 

69% 

75% 

74% 

77% 

0% 50% 100%

 There are several opportunities for students to
participate in technology and computer

programming courses.* [District Office and
Elementary parents excluded]

 The school has sufficient technology devices to
support student learning (e.g., computers,

laptops, or tablets).* [District Office excluded]

 Teachers effectively use technology as an
instructional resource.* [District Office excluded]

 Students often use technology as a learning
resource.* [District Office excluded]

Students (n=4,654-4,770) Parent (n=592-1,453) Staff (n=649-703)

72% 

0% 20% 40% 60% 80% 100%

 Teachers consistently use technology as an
instructional resource.

Students (n=4,758)

56% 

66% 

0% 20% 40% 60% 80% 100%

 Students are encouraged to use Typing Club
software.* [Elementary only]

Parent (n=608) Staff (n=280)
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Figure 1.4: School-Level Math and STEM Support 

% of Respondents who “Agree” and “Strongly Agree” 

STAFF AND PARENTS 

 
STAFF ONLY 

 

 
Figure 1.5: District-Level STEM-Related Professional Development and Support 

% of Respondents who “Agree” and “Strongly Agree” 

 
Note: Only N-MUSD staff answered this question. 
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materials to support student learning. [District

Office excluded]

Parents (n=1,428) Staff (n=574)

53% 

63% 

0% 20% 40% 60% 80% 100%

 Administrators and teachers have several
opportunities to identify and develop future

STEM courses. [District Office excluded]

 The technology infrastructure (hardware and
software) is sufficient to meet instructional

needs. [District Office excluded]

Staff (n=573-676)

38% 

54% 

54% 

54% 

0% 20% 40% 60% 80% 100%

Teachers receive sufficient planning time to
successfully integrate technology into their

lessons. (n=672)

Math professional development is sufficient to
meet instructional needs. (n=542)

The district provides adequate support so that
staff may successfully implement standards-

based mathematics curriculum. (n=397) [Site-
certificated teachers only]

Technology professional development is
sufficient to meet instructional needs. (n=657)



Hanover Research | June 2018 

 
© 2018 Hanover Research   15 

Figure 1.6: “The school successfully prepares ALL students (e.g., under-performing, high 
achieving) in the following subject areas:” 

% of Respondents who “Agree” and “Strongly Agree” 

 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 
 

 

GOAL 3: OTHER COURSES 

Figure 1.7: “I am...” OR “Students are…” 

% of Respondents who “Agree” and “Strongly Agree” 

 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 

41% 
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69% 

35% 

68% 

67% 

74% 

33% 

54% 

75% 

81% 

0% 20% 40% 60% 80% 100%

Engineering*

Technology*

Math*

Science*

Student (n=4,339-4,749) Parent (n=509-1,411) Staff (n=268-643)

74% 

78% 

61% 

80% 

50% 

68% 

0% 20% 40% 60% 80% 100%

 ...encouraged to enroll in visual and performing
arts courses.* [High school only]

 ...encouraged to be physically fit and healthy.*
[District Office excluded]

Student (n=3,300-4,707) Parent (n=372-1,434) Staff (n=218-677)
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Figure 1.8: Support for Electives and Co-Curricular Activities 

% of Respondents who “Agree” and “Strongly Agree” 

 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 

 
Figure 1.9: Support for Elementary Music 

% of Respondents who “Agree” and “Strongly Agree” 

 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 

  

58% 

50% 

65% 

62% 

50% 

54% 

60% 

56% 

53% 

65% 

64% 

71% 

0% 20% 40% 60% 80% 100%

 Students have time to participate in co-
curricular activities during the school day (e.g.,

applied STEM learning groups, speech and
debate).* [Middle and high school only]

 The school offers enough elective courses.*
[Middle and high school only]

 There is a sufficient number of co-curricular
opportunities for students. [Middle and high

school only]

 Students have enough opportunities to take
elective courses.* [Middle and high school only]

Student (n=4,403-4,669) Parent (n=568-626) Staff (n=313-341)

89% 

90% 

76% 

79% 

0% 20% 40% 60% 80% 100%

 Students are encouraged to participate in
music ensembles.* [Elementary only]

 There are several opportunities for students to
participate in music programs and
performances.* [Elementary only]

Parent (n=771-790) Staff (n=330-331)
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Figure 1.10: Support for Dual Language 

% of Respondents who “Agree” and “Strongly Agree” 

PARENT AND STAFF QUESTIONS 

 
PARENTS ONLY 

 
^Due to small sample size, interpret results with caution. 
 

Figure 1.11: “The school successfully prepares ALL students (e.g., under-performing, high 
achieving) in the following subject areas:” 

% of Respondents who “Agree” and “Strongly Agree” 

 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 

17% 
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 Parents/guardians are encouraged to enroll
Kindergarten, first grade, or second grade

students in a dual language classroom.
[Elementary only]

 Parents/guardians of Kindergarten, first grade,
or second grade students in a dual language

class are sufficiently trained to provide
academic help at home. [College Park and

Whittier respondents only]^

Parent (n=25-547) Staff (n=19-197)

31% 

0% 20% 40% 60% 80% 100%

 I am aware of the elementary dual immersion
program opportunities available to my child.…

Parent (n=600)

61% 

72% 

66% 

57% 

62% 

72% 

53% 

53% 

72% 

0% 20% 40% 60% 80% 100%

Visual Arts (e.g., painting)* [District Office
excluded]

Performing Arts (e.g., music)* [District Office
excluded]

Social Studies* [District Office excluded]

Student (n=4,392-4,565) Parent (n=1,279-1,290) Staff (n=608-627)
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GOAL 4: SCHOOL CLIMATE AND STUDENT ENGAGEMENT 

Figure 1.12: Student Conduct and Discipline 

% of Respondents who “Agree” and “Strongly Agree” 

 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 

 

  

34% 

35% 

32% 

52% 

70% 

71% 

45% 

47% 

40% 

65% 

88% 

42% 

45% 

54% 

61% 

62% 

72% 

0% 20% 40% 60% 80% 100%

 There are sufficient programs and supports in 
place to reduce issues with students’ misuse of 

alcohol.* [District Office excluded] 

 There are sufficient programs and supports in 
place to reduce issues with students’ misuse of 

drugs.* [District Office excluded] 

 The school has sufficient staff to deal with 
issues related to students’ substance abuse.* 

[District Office excluded] 

 Student discipline policies are consistently
enforced.* [District Office excluded]

 The school's attendance policies are clearly
communicated.* [District Office excluded]

 I understand the school's discipline philosophy.
[District Office excluded]

Student (n=4,072-4,557) Parent (n=856-1,398) Staff (n=489-672)
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Figure 1.13: Students’ Experiences with School Climate 

% of Respondents who “Agree” and “Strongly Agree” 

FAIR TREATMENT OF STUDENTS 

 

 
STUDENT PERCEPTIONS 

 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 
 

Figure 1.14: Parents’ Experiences with School Climate 

% of Respondents who “Agree” and “Strongly Agree” 

 
 

77% 
44% 

0% 20% 40% 60% 80% 100%

 All students are treated fairly at my school.*
[District Office excluded]

Student (n=4,533) Staff (n=675)

80% 
70% 

0% 20% 40% 60% 80% 100%

(I am)/(My child is) treated fairly at school.

Student (n=4,614) Parent (n=1,397)

59% 

60% 

66% 

70% 

0% 20% 40% 60% 80% 100%

My school has enough staff to support me
with my mental health and well-being.

I feel like I belong at this school.

If I have a problem, there is an adult on
campus who I can go to for help.

I have friends who feel like they belong at this
school.

Students (n=4,419-4,567)

60% 

71% 

81% 

0% 20% 40% 60% 80% 100%

My child’s school has enough staff to support 
me with my child’s social and emotional health. 

(n=1,234) 

I feel comfortable calling the school about
problems I am having with my child. (n=1,359)

My child's school meets his/her behavioral
needs. (n=1,373)
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Figure 1.15: Staff Perceptions of Student Conduct and Climate 

% of Respondents who “Agree” and “Strongly Agree” 

 
Note: Only N-MUSD staff answered this question. 

 

GOAL 5: PARENT INVOLVEMENT 

Figure 1.16: “My parents/family are…” OR “I am…” OR “Parents/families are…”  

% of Respondents who “Agree” and “Strongly Agree” 

 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 
  

30% 

33% 

94% 

97% 

0% 20% 40% 60% 80% 100%

My school has enough school staff to support 
students’ mental health and well-being. (n=651) 

[District Office excluded] 

Truancy prevention training is sufficient to
effectively support students. (n=598)

My highest priority is to make my students feel
safe and welcome at school. (n=684)[District

Office excluded]

I believe that a student's academic success can
be influenced by their emotional and behavioral

well-being. (n=733)

80% 

92% 

90% 

61% 

87% 

88% 

60% 

0% 20% 40% 60% 80% 100%

 ...encouraged to join the School Site Council.*
[District Office excluded]

 ...encouraged to take part in or attend school
activities and events.* [District Office excluded]

 …encouraged to join the Parent Teacher 
Association (PTA)/PFO. [District Office 

excluded] 

Student (n=4,532) Parent (n=1,205-1,392) Staff (n=590-650)
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Figure 1.17: “Parents are given the resources and support they need to support their 
child’s learning in the following core subject areas:” 

% of Respondents who “Agree” and “Strongly Agree” 

 
Note: Only parents answered this question. 

 
Figure 1.18: Involvement for Special Populations 

% of Respondents who “Agree” and “Strongly Agree” 

 
 

28% 

52% 

55% 

56% 

57% 

59% 

64% 

73% 

83% 

0% 20% 40% 60% 80% 100%

Engineering (n=474) [Middle and high school
respondents only]

Arts (n=1,274)

Science (n=1,298)

Social Studies (n=1,268)

Technology (n=1,303)

Math (n=1,338)

English Language Arts (n=1,309)

English Language Development (n=111) [EL
parents only]

Reading (n=760) [Elementary respondents only]

72% 

88% 

88% 

65% 

75% 

77% 

0% 20% 40% 60% 80% 100%

 Parents/guardians of students in Special
Education are encouraged to attend Community

Advisory Committee (CAC) meetings. [Special
education parents and staff only]

 Parents/guardians of English Learners are
encouraged to attend District English Learner

Advisory Committee (DELAC) meetings. [EL
parents and principals/assistant principals only]

 Parents/guardians of English Learners are
encouraged to attend the school's English

Learner Advisory Committee (ELAC) meetings.
[EL parents and principals/assistant principals

only]

Parent (n=99-106) Staff (n=24-289)



Hanover Research | June 2018 

 
© 2018 Hanover Research   22 

Figure 1.19: Parental Communication  

% of Respondents who “Agree” and “Strongly Agree” 

 
Note: Only parents answered this question. 

 

70% 

75% 

81% 

81% 

81% 

83% 

83% 

88% 

0% 20% 40% 60% 80% 100%

I am familiar with my child’s four-year plan. 
(n=368) [High school parents only] 

My child’s school is responsive to my questions 
or concerns. (n=1,321) 

I receive helpful communication from my child’s 
school. (n=1,362) 

I receive adequate communication from my 
child’s school. (n=1,367) 

I feel comfortable discussing my child’s 
behavioral progress with his/her teachers. 

(n=1,297) 

I feel welcome at my child’s school. (n=1,370) 

I feel comfortable discussing my child’s 
academic progress with his/her teachers. 

(n=1,357) 

If my child experimented with drugs or alcohol,
I know how to talk to my child about the

dangers of substance abuse (n=1,191)
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GOAL 6: BASIC SERVICES 

Figure 1.20: School Facilities and Equipment 

% of Respondents who “Agree” and “Strongly Agree” 

 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 
 

GOAL 7: COLLEGE AND CAREER READINESS 

Figure 1.21: College- and Career-Ready Coursework and Planning for College/Careers 

% of Respondents who “Agree” and “Strongly Agree” 

QUESTIONS ASKED OF ALL GROUPS 

 
STUDENTS ONLY 

 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 

60% 

65% 

67% 

70% 

54% 

58% 

0% 20% 40% 60% 80% 100%

 School facilities are in good repair.*

 School equipment is in good repair.*

Student (n=4,528-4,546) Parent (n=1,291-1,333) Staff (n=670-681)

75% 

92% 

91% 

54% 

69% 

75% 

51% 

67% 

75% 

0% 20% 40% 60% 80% 100%

(I am)/(Students are) encouraged to take
technical and career preparation/Regional

Occupational Program (ROP) courses.* [High
school respondents only]

(I am)/(Students are) encouraged to take A-G
courses.* [High school respondents only]

(I am)/(Students are) encouraged to have a
four-year academic plan focused on college
and career goals.* [High school respondents

only]

Student (n=2,829-3,195) Parent (n=280-361) Staff (n=213-222)

45% 

71% 

0% 20% 40% 60% 80% 100%

I have enough meeting time with counselor(s)
at my school.

I can take more challenging or rigorous
courses if I want to.

Students (n=4,429-4,315)
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Figure 1.22: Standardized Testing 

% of Respondents who “Agree” and “Strongly Agree” 

 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 
 

Figure 1.23: College and Career Planning Software 

% of Respondents who “Agree” and “Strongly Agree” 

 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 
  

60% 

71% 

87% 

66% 

68% 

70% 

49% 

49% 

69% 

0% 20% 40% 60% 80% 100%

(I am)/(Students are) encouraged to take the
ACT at least once each year.* [Grades 11 and 12

respondents only]

(I am)/(Students are) encouraged to take the
SAT at least once each year.* [Grades 11 and 12

respondents only]

(I am)/(Students are) encouraged to take the
PSAT.* [Grades 8-11 respondents only]

Student (n=1,592-2,923) Parent (n=154-377) Staff (n=101-186)

38% 

46% 

48% 

55% 

0% 20% 40% 60% 80% 100%

(I can)/(My parents/family can) effectively use
the Naviance software to develop a college and

career plan.* [Parents with students in Grades 6-
12 only]

(I can)/(My parents/family can) easily access the
college and career planning software (Naviance)

that students use.* [Parents with students in
Grades 6-12 only]

Student (n=4,059-4,083) Parent (n=460-473)
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Figure 1.24: Support for Advanced Programs and Articulation 

% of Respondents who “Agree” and “Strongly Agree” 

QUESTIONS ASKED OF ALL GROUPS 

 
STAFF ONLY 

 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 

83% 

75% 

86% 

83% 

88% 

79% 

64% 

85% 

80% 

83% 

57% 

63% 

65% 

68% 

68% 

0% 20% 40% 60% 80% 100%

 (I am)/(Students are) encouraged to take
International Baccalaureate (IB) tests.* [High
school respondents at Newport Harbor only]

 The college and career benefits of taking
Advanced Placement/ International

Baccalaureate (AP/IB) courses are clearly
communicated.* [High school only]

(I am)/(Students are) encouraged to take
International Baccalaureate (IB) courses.*

[High school respondents at Newport Harbor
only]

(I am)/(Students are) encouraged to take
Advanced Placement (AP) courses.* [High

school only]

(I am)/(Students are) encouraged to take
Advanced Placement (AP) tests.* [High school

only]

Student (n=1,333-3,112) Parent (n=130-360) Staff (n=35-210)

33% 

58% 

67% 

0% 20% 40% 60% 80% 100%

Teachers are given sufficient time to plan
articulation between middle and high school
programs. [Certificated Grades 6-12 teachers

only]

The district provides sufficient AP program
support (e.g., staffing, substitutes, supplies) to

meet instructional needs. [High school only]

The district provides sufficient IB program
support (e.g., staffing, substitutes, supplies) to

meet instructional needs. [High school
respondents at Newport Harbor only]

Staff (n=30-256)
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GOAL 8: SIGNATURE ACADEMIES 

Figure 1.25: Parent Awareness of Signature Academies 

 
n=1,016 
Note: Only parents answered this question. 
 

Figure 1.26: Signature Academy Participation 

STUDENTS (N=4,654) PARENTS (N=1,370) 

  
 

Figure 1.27: “In the Signature Academy program, I am/My child is/Students are…” 

% of Respondents who “Agree” and “Strongly Agree” 

 
Note: Parents who did not have children enrolled in a Signature Academy and students not enrolled in a Signature 
Academy did not answer these questions. 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 

28% 33% 10% 21% 8% 

0% 20% 40% 60% 80% 100%

I am aware of the Signature Academy program
opportunities available to my child.

Strongly Disagree Disagree Neither Agree nor Disagree Agree Strongly Agree

[CATEG
ORY 

NAME] 
([VAL… 

[CATEG
ORY 

NAME]  
([VAL… 

[CATEG
ORY 

NAME] 
([VAL… 

[CATEG
ORY 

NAME] 
([VAL… 

78% 

75% 

78% 

80% 

79% 

85% 

89% 

88% 

90% 

87% 

73% 

76% 

76% 

77% 

81% 

0% 20% 40% 60% 80% 100%

 ...encouraged to express creativity or be
innovative in my/their work.

 …strengthening the writing skills I/they will 
need after high school.* 

 …strengthening the communication skills I/they 
will need after high school.* 

 …provided opportunities to work as part of a 
team.* 

 …strengthening the critical thinking skills I/they 
will need after high school. 

Student (n=425-430) Parent (n=62-67) Staff (n=351-364)
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GENERAL QUESTIONS 

Figure 1.28: LCAP Survey Participation 

% of Respondents who “Agree” and “Strongly Agree” 

 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 

 

Figure 1.29: Student Homework and Assessment 

% of Respondents who “Agree” and “Strongly Agree” 

STUDENT AND PARENT QUESTIONS 

 
PARENTS ONLY 

 
*Indicates statistically significant differences between sub-groups. See data supplement for more details. 
 
 

70% 

60% 

55% 

0% 20% 40% 60% 80% 100%

 I am encouraged to participate in the annual
Local Control and Accountability Plan (LCAP)

survey.*

Student (n=4,208) Parent (n=1,363) Staff (n=761)

70% 

70% 

76% 

56% 

62% 

65% 

0% 20% 40% 60% 80% 100%

 Grading practices reflect what students have
learned.*

 Homework assignments reinforce what is
learned in the classroom.*

 Assessments/tests/quizzes are graded fairly.*

Student (n=4,462-4,512) Parent (n=1,260-1,287)

70% 

0% 20% 40% 60% 80% 100%

The amount of homework assigned is 
appropriate for my child’s age. 

Parents (n=1,322)
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Figure 1.30: “How important are the following professional development opportunities 
for you personally?” 

 
Note: Only certificated teaching staff answered these questions. 

 

 

 

12% 

7% 

41% 

41% 

29% 

21% 

15% 

11% 

47% 

52% 

67% 

75% 

83% 

88% 

0% 20% 40% 60% 80% 100%

Support to successfully implement Common
Core State Standards (n=480)

Professional development so I may better
support high-achieving students (n=477)

Professional development so I may better
support underperforming students (n=480)

Teacher collaboration time with colleagues who
teach in the same grade (n=479)

Teacher collaboration time with colleagues who
teach the same subject area (n=480)

Time for lesson design and planning (n=482)

Not at All Important Somewhat Important Very Important
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SECTION II: RESPONDENT CHARACTERISTICS 

Figure 2.1: Grade Level 

 
STUDENTS 

(N=4,925) 
PARENTS 

(N=1,574) 
STAFF 

(N=531) 

Pre-school - - 1% 

TK - 2% 4% 

K - 9% 11% 

1st - 9% 10% 

2nd - 7% 11% 

3rd - 7% 11% 

4th - 7% 10% 

5th - 8% 12% 

6th - 6% 11% 

7th 13% 7% 16% 

8th 16% 9% 18% 

9th 17% 7% 21% 

10th 18% 8% 25% 

11th 21% 9% 25% 

12th 15% 4% 25% 

Adult Transition 0% 0% 1% 

Note: In some cases, the percentages are "0%" where very few respondents selected the option. 
Note: Percentages for staff members may add up to more than 100 percent as they could select multiple grades. 
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Figure 2.2: School Site 

 
STUDENTS 

(N=4,925) 
PARENTS 

(N=1,574) 
STAFF (N=835) 

Adams Elementary - 1% 3% 

Andersen Elementary - 2% 2% 

California Elementary - 2% 1% 

College Park Elementary - 1% 1% 

Davis Magnet School - 5% 3% 

Eastbluff Elementary - 4% 1% 

Harbor View Elementary - 2% 1% 

Kaiser Elementary - 3% 3% 

Killybrooke Elementary - 2% 1% 

Lincoln Elementary - 2% 1% 

Mariners Elementary - 3% 1% 

Newport Coast Elementary - 2% 2% 

Newport Elementary - 4% 2% 

Newport Heights Elementary - 3% 2% 

Paularino Elementary - 1% 5% 

Pomona Elementary - 2% 4% 

Rea Elementary - 1% 4% 

Sonora Elementary - 1% 1% 

Victoria Elementary - 2% 2% 

Whittier Elementary - 1% 2% 

Wilson Elementary - 4% 4% 

Woodland Elementary - 6% 1% 

Corona Del Mar Middle 12% 5% 3% 

Costa Mesa Middle 1% 2% 3% 

Ensign Intermediate 10% 8% 5% 

TeWinkle Middle 6% 2% 3% 

Back Bay High 1% 0% 1% 

Corona Del Mar High 16% 10% 7% 

Costa Mesa High 8% 3% 7% 

Early College High 4% 1% 2% 

Estancia High 12% 2% 8% 

Monte Vista High 0% 0% 0% 

Newport Harbor High 31% 11% 5% 

Huntington Beach Adult School 0% 0% 0% 

District office - - 7% 

Harper Assessment Center/STEP Adult Transition 
Program/Autism Clinic 

0% 0% 1% 

Lindbergh – Special Education Department 0% 0% 1% 
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Figure 2.3: Special Populations 

DO YOU CURRENTLY WORK WITH/DOES YOUR CHILD CURRENTLY PARTICIPATE IN ANY OF THE FOLLOWING PROGRAMS? 

 
PARENTS (N=1,574) STAFF (N=835) 

English Learner 9% 70% 

Special Education 8% 64% 

None of the above 84% 18% 

Note: Percentages may add up to more than 100 percent as respondents could select multiple options. 

 
Figure 2.4: Staff – Current Role at N-MUSD 

ROLE PERCENT 

Site-certificated teacher 64% 

School office staff 6% 

District office staff 3% 

Site principal 3% 

Counselor 2% 

District administrator 2% 

Site assistant principal 1% 

School community facilitator 1% 

Other 18% 

n=835 
Note: Only N-MUSD staff answered this question. 

 
Figure 2.5: Parents – Number of Children Currently Attending N-MUSD Schools 

NUMBER OF CHILDREN PERCENT 

1 44% 

2 43% 

3 10% 

4 or more 2% 

n=1,574 
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PROJECT EVALUATION FORM 
 
Hanover Research is committed to providing a work product that meets or exceeds client 
expectations. In keeping with that goal, we would like to hear your opinions regarding our 
reports. Feedback is critically important and serves as the strongest mechanism by which we 
tailor our research to your organization. When you have had a chance to evaluate this 
report, please take a moment to fill out the following questionnaire. 
 
http://www.hanoverresearch.com/evaluation/index.php 
 
 

CAVEAT 
 
The publisher and authors have used their best efforts in preparing this brief. The publisher 
and authors make no representations or warranties with respect to the accuracy or 
completeness of the contents of this brief and specifically disclaim any implied warranties of 
fitness for a particular purpose. There are no warranties that extend beyond the 
descriptions contained in this paragraph. No warranty may be created or extended by 
representatives of Hanover Research or its marketing materials. The accuracy and 
completeness of the information provided herein and the opinions stated herein are not 
guaranteed or warranted to produce any particular results, and the advice and strategies 
contained herein may not be suitable for every client. Neither the publisher nor the authors 
shall be liable for any loss of profit or any other commercial damages, including but not 
limited to special, incidental, consequential, or other damages. Moreover, Hanover 
Research is not engaged in rendering legal, accounting, or other professional services. 
Clients requiring such services are advised to consult an appropriate professional. 
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