7570

GROUP INC.
®

Alignment of 95 Percent Group’s Products with IDA’s paper on
Effective Reading Instruction for Students with Dyslexia

Dr. Susan Hall
95 Percent Group
Co-Founder and CEO




5% Alignment of 95 Percent Group’s Products with
GROUP INC. IDA’s paper on Effective Reading Instruction for Students with Dyslexia

®

STRUCTURED LITERACY PRIMER

Effective reading instruction for
most children incorporates all this.

Inner Circle: Elements
Outer Circle: Teaching Principles

| S

Copyright © Cowen for IDA. What is Structured Literacy?: A Primer on Effective Reading Instruction.
Published by the International Dyslexia Association. https://dyslexiaida.org/what-is-structured-literacy/

The International Dyslexia Association (IDA) has published on its website a Fact Sheet and an infographic
describing the elements and instructional principles of Structured Literacy for students with dyslexia.
These 2 resources are:

o |DA, 2017. Effective Reading Instruction for Students with Dyslexia. From a series called “Just
the Facts” Copyright 2017, The International Dyslexia Association (IDA)

o |DA, 2016. What is Structured Literacy?: A Primer on Effective Reading Instruction. Published by
the International Dyslexia Association. https://dyslexiaida.org/what-is-structured-literacy/

The purpose of this paper is to review the alignment of 95 Percent Group’s instructional materials called
the Phonics Lesson Library™ (PLL™) and Phonological Awareness Lessons (PA Lessons) with the elements
and instructional principles advocated by IDA for students with dyslexia. IDA describes structured
literacy in the quote below:

“Structured Literacy explicitly teaches systematic word-identification/decoding strategies. These
benefit most students and are vital for those with dyslexia.” (IDA, 2016)

The IDA paper outlines 6 elements and 3 instructional principles of a Structured Literacy Program. Each
is discussed below. Excerpts from the Long Vowel Silent-e, Long i lesson are included, which is one of the
75 lessons comprising the Phonics Lesson Library™ (PLL™).

Copyright© 2017, 95 Percent Group Inc. All rights reserved. 1
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Elements of a Structured Literacy Program

STRUCTURED LITERACY PRIMER "_ Phonology (study of sound structure of spo-
ken words) is a key element of Structured Literacy
Instruction. Phonemic awareness (ability to
Structured Literacy’s II distinguish / segment / blend / manipulate sounds
ELEMENTS work together. = relevant to reading/spelling) is central to phonology.

SQund-s bol Association Once stu-
dents develop phoneme awareness, they must
B ’ learn the alphabetic principle—how to map
II phonemes to letters (graphemes) and vice versa.

Syllables Knowing the six syllable / vowel

e —— 9 grapheme types helps readers associate vowel
I spellings with vowel sounds. Syllable division

rules help readers divide / decode unfamiliar words.
?_ = a

Morphology A morpheme is the smallest

“  unit of meaning in language. Studying base
elements and affixes helps readers decode and
II unlock the meanings of complex words.

’ Syntax—the set of principles that dictate the
‘ —— sequence and function of words in a sentence—

II includes grammar, sentence structure, and the
mechanics of language.

Semantics Semantics is concerned with
meaning. The Structured Literacy curriculum
{1r0m the start) includes instruction in the com-

Structured Literacy’s prehension and appreciation of written language.
Evidence-Based Elements

Copyright © Cowen for IDA. What is Structured Literacy?: A Primer on Effective Reading Instruction.
Published by the International Dyslexia Association. https://dyslexiaida.org/what-is-structured-literacy/

The 6 Elements of Structured Literacy

Element #1: Phonological Awareness including six sub areas of Awareness for Phonemes and
Syllables.

In 95 Percent Group’s proposal an instructional material is included for all participating teachers at the
elementary level. The proposal includes:

e Aschool site license for the diagnostic assessment (the Phonological Awareness Screener for
Intervention™, or PASI"). The license enables all staff of the school to use it into perpetuity and
the student scoring forms can be copied in the school so there are no forms to purchase. This
diagnostic assessment enables teachers to pinpoint exactly which of the 25 phonological
awareness skills a student has mastered and which are deficit. (There are also 14 readiness skills
that involve academic language used during instruction such as first, last, same, different, etc.)

e Theinstructional resource called the Phonological Awareness Lessons Deluxe Kit (PA Lessons)
which is a teacher kit and includes everything teachers need to work with up to 5 students at a
time for PA intervention. There are 25 phonological awareness skills covered in the lessons, but
not all are taught to each student depending upon how a child scores on the initial screening of
the PASI diagnostic assessment (Form A). Since the PASI skills align exactly with the same skill
numbers in the instructional materials (PA Lessons), grouping and determining which lesson to

Copyright© 2017, 95 Percent Group Inc. All rights reserved. 2
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start on is very straight forward. For example, if a student passes all the syllable and onset-rime
skills (skills 3 & 4) on the pretest but doesn’t score 80% or higher on the first phoneme skill (skill
5.1), then this student’s intervention instruction would start at the phoneme level and the
teacher would instruct on the 11 phoneme skills as needed. There are 2 alternate forms of the
PASI (Forms B and C) for progress monitoring. After each round of intervention the teacher will
assess the skills taught with Form B and determine if the student needs instruction on the next
skill on the continuum.

e Both the PASI and the PA Lessons are aligned with 95 Percent Group’s Phonological Awareness
continuum.

swilt>

phoneme

Single Phoneme

Isolation (5.1)

Onset-Rime Application:

Blending (4.1) Identification (5.2)
Compound Words Segmentation (4.2) Categorization: Position (5.3)
Segmentation/Blending (3.1) Isolation (4.3) Categorization: Exclusion (5.4)
Application:

Application:
Identification (3.2)
Categorization: Position (3.3)

All Phonemes
Blending (5.5)
Segmentation (5.6 & 5.7)

Identification (4.4)
Categorization (4.5)

Manipulation:

Manipulation:
Substitution (4.6)

Addition (3.4) Application:

Deletion (3.5)
Substitution (3.6)

Noncompound Words
Segmentation/Blending (3.7)

Application:
Counting (3.8)
Categorization: Number (3.9)

Copyright© 2017, 95 Percent Group Inc. All rights reserved.

Categorization: Number (5.8)

Manipulation:
Addition (5.9)
Deletion (5.10)
Substitution (5.11)

NOTE: The excerpts in the phonological awareness portion of this section are from the 95
Percent Group’s Phonological Awareness Lessons (PA Lessons).
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Alignment of 95 Percent Group’s Products with

IDA’s paper on Effective Reading Instruction for Students with Dyslexia

Phonological Awareness

Syllable Level
Skills

Syllable Deletion
(Skill 3.5)

Manipulatives

Instructional Procedures

O
5 p—

_l

Do—Shapes
We're going to leam how to take syllables away to make new words. We'll use this
mat and some rectangles. I'm going to say a word and then take away a syllable to
make a new word.
1. Watch me. My tumn. | put a blue and yellow rectangle for the word football at

the top of the mat. (Flacr both rectangles at top of mat.)

2. | pull the rectangles down while saying each syllable in the word. Foatball.
3. (Pont to the second rectangle and push it up ) Take away ball. The new word is foot.

=  [Moddl several eramples for students.)

Syllable
Categorization
(Skill 3.8 & 3.9)

Manipulatives

Instructional Procedures

| Do—Pictures
= We're going to practice sorting words based on the number of syllables.
We'll use this mat and some pictures.
1. Watch me. My tum. (Show - ¢). The word is momnkey.
= | make a fist with my hand and place my fist under my chin to
count the syllables. When | say the word mionkey, | feel my head
bob 2 times.
= This tells me the word monkey has 2 syllables, so Il place
monkey under the column labeled 2.
1. I'll say another word and count the syllables. (Show doa)
= | place my fist under my chin to count the syllables. When | say
the word 404, | feel my head bob 1 time.
= This tells me the word dog has 1 syllable, so I'll place dog under
the column labeled 1.
= [Model several cxamples for students. )

Copyright© 2017, 95 Percent Group Inc. All rights reserved.
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Syllable

Blending & Manipulatives Instructional Procedures

Svllable | Do—Pictures
Y |:| = We're going to learn to pull apart and blend syllables to make a word. We'll use
Segmenting @ this mat and some pictures and rectangles. (Place split tiger in bottom square on mat.)

. 1. Watch me. My turn. (Point to tiger.) This is the word tiger. | can separate the word
(SkI”S 31& 3-7) tiger into 2 syllables. Notice that each of the syllables is not a real word.
2. | pull the first part down to the line and say the syllable ti.
3. I pull the last part down to the line and say the syllable ger.
= Islide my finger along the line to blend the syllables and say tiger.
- = (Model several examples for students.)

We Do—Pictures (Teacher and students answer.)
|:| * This time I'll move the pictures and you'll answer with me. (Place split table in bottom
[ﬂ square on mat.)
F

1. (Pointto table.) The word is table. Say it with me. (table)

2. Say the first part with me as | pull it down. (ta)

3. Say the last part with me as | pull it down. (ble)

e = Say the whole word with me as | slide my finger along the line to blend the
syllables. (table)

———— * (Repeat with additional words from word list, as needed.)
)
Syllable Students receive practice sequencing syllables in all the skill 3 lessons. The PA
Sequencing of continuum is listed below which shows the 8 syllable lessons under skill 3.
Sounds and
Syllables See PA continuum above.
(AIl Skill 3
lessons)
Phoneme Level
Skills
Phoneme — ' :
. Manipulatives Instructional Procedures
Deletion
kil 5.10 I Do—Shapes
(S I : ) * We're going to learn to take away a sound from a word to make a new word. We'll

use this mat and some circles.
1. (Place circles on top of mat.) Watch me. My turn, The word is snow. | want to take

away the /s/ sound from the word snow.
. .. . 2. I pull a cirde down for each sound in snow, /s/.../n/.../0/.
* Islide my finger along the line and say the word snow.
3. Now I'll take away /s/ from snow.
* | touch each circle to help me remember where the /s/ sound is. /s/.../n/.../0/.
Here's the /s/ sound. I'll push it to the top.
B —emcine * Now | slide my finger under the sounds that are left, /n/.../4/. The new word
isno.

é .. * (Model several examples for students.)
000

[ )

Copyright© 2017, 95 Percent Group Inc. All rights reserved.
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Phoneme : :
Categorization Manipulatives Instructional Procedures
(Skill 5.8) I Do—Pictures
2 3 4 = We are going to learn to sort words by the number of sounds in each word. We'll
use a mat and some pictures.
1. Watch me. My turn. I'll finger stretch to count the sounds and then place the
picture in the appropriate column.

« (Point to appropriate columns on mat.) Some words have only 2 sounds; they goin
the column labeled 2. Words that have 3 and 4 sounds go under the number
that matches.

| J———— 2. The word is key. (Show key.} | finger stretch the sounds | hear, /k/ /&/.
» Two fingers are up—one for each sound in key.
2 3 4 » Because key has 2 sounds, I'll put the picture in the column labeled 2.
3. The next word is bug. (Show bug.) | finger stretch the sounds, /b/, /u/, /o/.
« Three fingers are up because there are 3 sounds in bug.
= | put bugin the column labeled 3.
* (Model several examples of 2-, 3-, and 4-phoneme words for students.)
B..
Phoneme — —
Blending Manipulatives Instructional Procedures
(Skill 5.5) I Do—Pictures (with flip book)

* We're going to learn how to hear and isolate every sound in a word. You know
how to isolate the first sound in words. Now we’ll start listening for all of the
sounds.

1. (Show flip book: toe, bee, key. Introduce puppet to students.)* This is Barney. Barney is a
buffalo and speaks only buffalo language.

* Look at these words with Barney. He'll say one of the words to us in buffalo
language.

2. Watch me. My turn. The words are toe, bee, key. Barney says some sounds and
then | put them together to make a word. (Have Barney look at the pictures, turn him
toward the students, and have him“say” the phonemes. Make sure you pause for one second
hetween each phoneme.)

+ Bamey says /t/.../0/.

= First, | have to blend the sounds Barney said to make them sound like a
word | know, /t/ /6/.

* Next, Ilook at the words to see if any of them is /t/ /0/, Here itis; t-000 is
toe.

* (Model several examples for students using 2- and 3-phoneme words.)

*NOTE: Use any animal puppet with a mouth that opens

Copyright© 2017, 95 Percent Group Inc. All rights reserved.
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Phoneme .
Segmenting Manipulatives Instructional Procedures
(Skills 5.6 & 5.7) - IDo—Shapes . , _
/. N * We're going to practice segmenting longer words. We'll use this mat and some
( @) circles. Sometimes a word has sounds that blend at the beginning.
\ O o/ 1. (Place 5 blue circles on mat as shown.) The word is snail.
g 2. Watch me. My turn. Snail. I'll segment the 2 beginning sounds in snail.
* The 2 beginning sounds are /sn/. | pull a circle down as | say /s/ and another
circdleasIsay /n/.
ED:Dj 3. (Replace circles in larger circle on mat.) Now I'll say all of the sounds in the word snail.
= - B I pull a blue cirde down for each sound | hear. As | move the circle, | make the
e sound, /s/.../n/.../ai/.../I/.
— = |slide my finger along the line and say the word again, snail.
/ ..\‘ = (Model several examples for students.)
! )
-_\!7-//4
@ [ [
S
R
| |
"\_5__,/!
= [
Sequencing of Students receive practice sequencing phonemes in all the eleven Skill 5 lessons. The
Sounds and PA continuum is listed below which shows the 11 phoneme lessons under skill 5.
Syllables
(Skill 5 lessons) See PA continuum above.

Sound-Symbol

In the PLL" lessons, the mapping of sounds to letters (graphemes) is explicitly taught. Here are several
places this can be seen:

Day 1 -

Chips ® O
[5]

The first word is pine. The sounds are /p/ /i/ /n/. Watch me pull down the chips:

‘.‘.‘.‘ ‘ ‘ ‘ a blue chip for /p/, a green chip for /1/, and another blue chip for /n/. Let’s
review: /p/ /i /n/, pine.

The word pine has the long /1/ vowel sound. I'll replace the green sound chip
with the green i spelling chip. This is one way to spell the long /1/ sound. Notice
that i and e are connected, and there’s a blue chip in between. This represents

W the silent-e pattern. Let’s review: /p/ /1/ /n/, pine. The word pine has the silent-e
pattern.

Copyright© 2017, 95 Percent Group Inc. All rights reserved.
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Day 1-
Word L= Teacher models.
K * Now we’'ll read some words. Watch what | do to read this word.
Readmg Show the first Teacher Word Card. (side)
Accuracy = First, | decide if this is a silent-e or not silent-e syllable.
+ | find the vowel letters. With my fingers in a v-shape, | touch the
vowels. There are two vowel letters.
* There is a single i, a single consonant, and a silent-e. Tap fingers in v-shape below the two vowels.
* The syllable type is silent-e, and the vowel sound is /1/.
* | sweep a finger under the word and say, side. — - a
* This word follows the long vowel i silent-e pattern. | place the word | | 52
card under the Long i Header Card.
¢ I'll read another word. Show the Teacher Word Card for a contrast word. (Sid)
* | find the vowel letter and touch under it. S|de S|d

size, time, tire
Contrast Words: bit, fin, lick,
mill, pin, pip, rid, Sid

* There is only one vowel letter. Tap the vowel. o
* This is not silent-e. Make “No” gesture. — — —1L ‘ |

* The syllable type is closed (closed gesture), the vowel sound is /i, /
and the word is Sid. {

* | place the word card under the Short i Header Card. "

Days2 & 3

—Sound- Word Building Minutes
Spelling Sound-Spelling Mapping W

Ma ppin g [TEET Sound-Spelling Mapping paper and pencils/dry erase markers Pattern Words: bike, fine, life,
2P Teacher models. @ Minute like, mile, pine, pipe, ride, side,

size, time, tire
Contrast Words: bit, fin, lick,
mill, mitt, pin, pip, rid, Sid

» Today you'll learn how to spell words that have the long vowel
silent-e syllable type. Watch how | use the Sound-Spelling Mapping
paper. Each box holds only one sound.

» The word is hide. I'll segment the word and tap one box for each
sound | hear: fhf /i/ /d/. | heard three sounds.

* Now I'll write the letters that represent each sound. Write letters in h | d
boxes. The word is hide. \\ =

* | put the silent-e in the box with the letter d. The silent-e cannot be in h | d
a box by itself because it doesn't spell a sound—it’s part of the long

vowel silent-e pattern. Write the e smaller and in the bottom of the box
with the d. OPTIONAL: Draw a v-shape from the i to the small letter e.

Model with contrast word. (hid)

Copyright© 2017, 95 Percent Group Inc. All rights reserved.
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Days3 &5

—Sentence Sentence Dictation Minutes

Dictation Paper/pencil or whiteboard/dry erase marker

Writing the sentence:

*» I'll tell you a sentence. Then you'll repeat the sentence with me before you write it.
» The sentence is . Say it with me. Let's say the sentence one more time.
» Now, write the sentence on your paper/whiteboard. If you forget the sentence, I'll tell you the next words.

While students write the sentence, write the sentence with correct spelling and punctuation onto a whiteboard
or sentence strip for proofreading.

Proofreading the sentence: S'll m |Ikes _f_o

» Now that you are finished, look at my sentence. Put a dot

under each letter that's correct. If you didn’t spell it correctly, . . k
correct it now. r‘lde bl eS

When the students are finished proofreading, have them read the sentence Y y——
aloud. OPTIONAL: Students may go back and underline pattern words in g
their sentences. Slim likes to ride bikes.

8P students accurately write and proofread sentences containing
pattern and contrast words.

We have time to ride a mile.

The side of the bike is fine.

Days 4 &5
 Word
Chains Word Chains
Paper/pencil or whiteboard/dry erase marker
=D Teacher models.

* We'll start with one word and then spell others in a word chain. We'll add, delete, or substitute
one sound at a time to spell a new word.

* I'll start by writing the word rid. | want to change rid to ride. One sound changes: the short i rid
changes to longi. ride
» |'ll write the word ride under rid. | add the letter e to the end of rid to spell ride. e

» Next I'll change ride to side. The /r/ sound changes to /s/. Sid
» Now I'll write the word side under ride. | change the letter rto s.
» Finally, I'll change side to Sid. The /i/ sound changes to /i/. | delete the silent-e.

Element #2: Alphabetic Principle/Phonics

95 Percent Group’s Phonics Lesson Library™ (PLL™)

Copyright © 2014, 95 Percent Group Inc. Phonics Lesson Library, Skill 5.2: Long Vowel Silent-e, Long i.

In 95 Percent Group’s Phonics Lesson Library™ (PLL™) the study of the sound structure of spoken words is
taught explicitly. On the first day of the five-day lesson plan under the “Teach New Concept” section of
the lesson, teachers guide students through a discussion of the sound that will be studied in that lesson.
While teachers say words, students are asked to raise a hand if the word contains the sound and gesture
‘no’ if they don’t hear the target sound in the word. Teachers next model making the sound and talk
about the sound’s place and manner of articulation. After listening to the teacher, students use mirrors
to see the place of articulation (open or closed mouth, position of chin or lips, etc.) and touch their
throat to observe if the sound is voiced or unvoiced.

Copyright© 2017, 95 Percent Group Inc. All rights reserved. 9
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Teach New Concept Minutes

1. Can you hear the sound? @ Minutes WORD LIST

None bike, rid, tire, mill, fine, time,
* Today we are going to learn to read and spell words with the /1/ lick, pipe, Sid, life, size, bit, like,
sound. Before we begin, | need to know if you can hear this sound. side, fin, mile, ride, pin, pine, pip
* I'm going to say some words. If you can hear the /i/ sound, raise
your hand. If you don't hear the /i/ sound, show me the “No” gesture
(palm facing down, move hand from side to side).
* The first word is like. Students raise hands.

* The next word is lick. Students make “No” gesture.

Passage 1

Using word list provided, say each word and ask students to raise hand or give “No” gesture.
2. Can you make the sound? @Minm

1 mirror per student p

[P Teacher models.
* Watch my mouth. I'll say the /i/ sound.

* With my hand on my throat, | feel if there is a vibration when | say /i/. Since there is a vibration, the /i/
sound is voiced.

* The /if sound is a continuant because | can hold it without stopping. Listen, [i/.
* When | make the /i/ sound, my mouth is open and my chin drops. My lips are relaxed. My tongue
is just behind my bottom teeth.
¥ Hand out mirrors to students.

* Look in your mirror while making the /1/ sound. Is your mouth open or closed? Are your lips round or smiley?
Where is your tongue? Put your hand on your throat. Do you feel a vibration when you say /i/?

* I'm going to say some words. If you hear the /i/ sound in the word, say /i/. If you don’t hear the
/1/ sound, say “No.”
Use word list provided. Listen for and correct articulation errors.

Students hear and make focus sound in spoken words.

Phonological and phonemic awareness instruction can be found in many places in the lesson. While not
an exhaustive list, below are 2 places where phonemic awareness occurs in the PLL"™ lessons:

Day 1 -

Review | | I 2 ) v

Phonemic Awareness: Substitution scrap |change /&/ to /a/ =scrape | past |change /&/ to /a/ = paste
None shade | change /a/ to /&/ = shad shack | change /4/ to /a/ = shake
* Say .Change /__/to/__/. | grade | change /a/ to /&/ = grad skate | change /a/to /&/ = scat
New word? plat | change /4/ to /a/ = plate flack | change /4/ to /a/ = flake
X9 students accurately tack |change /a/ to /a/ =take grace | change /a/ to /4/ = grass
substitute sounds and blend pale |change /a/to /3/ = pal glade | change /a/ to /3/ = glad
new words.

Copyright© 2017, 95 Percent Group Inc. All rights reserved. 10
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Day1-

Chips 000 00
[]

I'm going to use chips to represent sounds in a word. The blue chips represent
‘ ‘ ‘ ‘ ‘ ‘ ‘ consonant sounds, the red chip represents a short vowel sound, and a green chip
represents a long vowel sound.

..

The first word is pine. The sounds are /p/ /i/ /n/. Watch me pull down the chips:

a blue chip for /p/, a green chip for /1/, and another blue chip for /n/. Let’s
review: /p/ /1/ /n/, pine.

Element #3: Syllable Instruction

The syllable types are taught throughout the PLL™ lessons. Students learn that by knowing the syllable
type they will become proficient at pronouncing the vowel sound correctly. This helps in decoding
unfamiliar words. One of the steps of the “Teach New Concept” section is to explicitly define the syllable
type and sort word cards by type while using the syllable gesture. This is shown in the excerpt below
from Day 2 of the lesson plan.

3. Can you sort the cards by syllable type?
[IE:EW Teacher and students sort pattern words and contrast words into the pocket chart. @ Minute
=T Teacher Word Cards Passage 1, Teacher Sound-Spelling Header Cards (long i and short i), pocket chart
* Let's review. What syllable type are we studying? Long vowel silent-e
* What is a long vowel silent-e syllable pattern? One vowel, one consonant, and a silent-e at the end
* What kind of vowel sound do you hear in a silent-e syllable? Long

* Let’s sort two words together. Choose ane silent-e pattern and one closed syllable pattern word for
the review.

* Pretend to touch the vowel letter or letters.
* How many vowel letters?
* 1 vowel—Ask:
= Syllable type and gesture? Closed gesture Closed fist

* Sound? /i/
* Where should we place this word card? Under the Short | Header Card

» 2 vowels—Ask:
* Syllable type and gesture? Silent-e Silent-e gesture.
* What's the letter pattern? One vowel, one consonant, and a silent-e at the end
= Sound? /i/
* Where should we place this word card? Under the Long i Header Card
After sorting two cards with students, move to the You Do. |

Copyright© 2017, 95 Percent Group Inc. All rights reserved. 11
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LI students independently sort their own set of Student Word Cards. @ Minutes
[IEETTEH student Word Cards Passage 1, Student Sound-Spelling Header Cards

(long i and short i) - -
* Now it’s your turn. You will sort your words into a closed syllable group I | 8..
and a silent-e syllable group.

* Place your two Header Cards on the table.

e Place your word cards in a stack. Take one card off the stack, and put ﬁ ne ﬁn
it on the table in front of you.

* Using your pointer finger, find the vowel letter or letters.

* If the word is a closed syllable, make the closed syllable gesture, touch the r|d e I’I d
vowel letter with one finger, and say its sound as you slide the card under
the Short i Header Card. NS W N - ' Y‘-‘ —
« |f the word is a silent-e syllable, make the silent-e gesture by touching e
both vowel letters with your fingers in a v-shape, and say its sound as you slide :
the card under the Long i Header Card. t L
* Sort all your words.

[ETT@) students describe the silent-e pattern as one vowel letter, one consonant letter, and a silent-e at the
end. Students identify words that contain the silent-e syllable, provide the silent-e gesture, and produce the
correct vowel sounds.

Element #4: Morphology/Vocabulary

Morphology is the study of a word’s meaning through the meaning of the base or root (or Greek
combining form), prefixes, and suffixes. This is the one element that is not as explicitly taught in the PLL"
lessons as the other 5 elements and 3 principles outlined by IDA. We do have another product,

Vocabulary Surge™, which focuses directly on morphology.

Element #5: Grammar/Syntax

In the PLL", lessons students are explicitly taught about grammar, sentence structure, and the
mechanics of language several places in the lesson plan. The importance of phrases as a structural unit
of a sentence is emphasized when students practice reading phrases in the fluency section of the lesson.
Additionally they write sentences to dictation; while each student compares his/her sentence to the one
the teacher shows on a white board, the importance of capitalization and proper punctuation is
reinforced.

Copyright© 2017, 95 Percent Group Inc. All rights reserved. 12
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Days 3 & 4—-
Short Short Phrase Reading Fluency Minutes

Phrase 1 Fluency Progress Monitoring Graph per student, e [ T
. _ || [
Readlng 1 Fluency sheet (words and 2-3 word phrases) per student. ETS T Cre—c R
l * Ina moment I'll give you a set of phrases. Leave the paper  [= = b= = e
uency face down until you hear the signal to start. N N TN ~

* When its time to start, turn the paper face up and begin
(T
reading across the page to your partner. If you finish CIT T T
before time is up, start at the top and read it again.

* Your goal is to read at a quick, yet comfortable, pace so
that you get as many phrases correct as possible.

* Ready? Start. After 1 minute, say “stop.”
* Record the number of phrases read and number of errors. Erase and be ready to switch roles.

Repeat timing for other partner.
* Now that you have both read, calculate your number of words in phrases read correctly by
subtracting errors from words read. Then add a bar to your graph and shade it in.

[E:XY9) students accurately and fluently read pattern and contrast words in phrases.

Days3 &5 -
Sentence Sentence Dictation p——

Dictation Paper/pencil or whiteboard/dry erase marker
Writing the sentence:

» I'll tell you a sentence. Then you'll repeat the sentence with me before you write it.
* The sentence is . Say it with me. Let’s say the sentence one more time.
* Now, write the sentence on your paper/whiteboard. If you forget the sentence, I'll tell you the next words.

While students write the sentence, write the sentence with correct spelling and punctuation onto a whiteboard
or sentence strip for proofreading.

Proofreading the sentence: 8 [ | m [lkes "—O
* Now that you are finished, look at my sentence. Put a dot P b ke h e s
under each letter that's correct. If you didn’t spell it correctly, . .
ride bikes.

correct it now.

When the students are finished proofreading, have them read the sentence
Passage 1 Sentences

aloud. OPTIONAL: Students may go back and underline pattern words in
their sentences. Slim likes to ride bikes.

[EEITW students accurately write and proofread sentences containing We have time to ride a mile.
pattern and contrast words.

The side of the bike is fine.

Element #6: Semantics/Comprehension

Meaning is the ultimate goal of reading. Therefore, even though the PLL™ lessons focus on explicitly
teaching students to decode patterns of words, there is a reminder that whenever reading a text the
end goal is to make meaning. The 3 passages per week are carefully written so that nearly all the words
should be decodable to students working on that skill. The words in each passage include only words
with previously taught phonics patterns plus common non-phonetic sight words. Following reading a
passage, students are asked 3 comprehension questions about what they just read. These questions are
tied to the Common Core standards so teachers can observe how students are progressing in close
reading and acquisition of the complex skills expected in the standards. Note the diversity of standards

Copyright© 2017, 95 Percent Group Inc. All rights reserved. 13
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covered; each passage during a week provides questions that focus on a different Common Core
standard.

Teachers often request additional decodable text for student practice. A decodable reader is provided
for cumulative practice of the subskills within each area. For example, the Skill 5 passages include all 5
long vowel silent e vowels. In order to help teachers bring reading into the home, a Parent Connection is
also provided with the decodable reader. The third passage for each skill is sent home on a page that
also contains questions and answers for comprehension questions about that passage; the questions
and answers are provided in English and Spanish on the sheet.

Day 2 - :
Standard 2 Transfer to Text Minutes

ENAH PN EN Teacher copy Passage 1, Student copy Passage 1

Passage 1

Sid and Slim's 1. Read passage with skill words highlighted.

Bike Ride 2. Read unmarked copy of passage (no highlighted words).

CCSS Reading Standard 2 for Literature

1. Use key details from the passage to retell the story.

2. Use key details from the passage to retell how Sid’s bike and leg get hurt.

3. What lesson did Sid and Slim learn from their trip to Pine Lake and the mine?

[E=T9P Students identify and read pattern words in a text.

Day 4 -
Standard 4 Transfer to Text Minutes

Teacher copy Passage 2, Student copy Passage 2 from Day 3

Passage 2

A Fun Time at the
Dime and Dine
Drive-In

1. Read passage with skill words highlighted.
2. Read unmarked copy of passage (no highlighted words).

CCSS Reading Standard 4 for Literature

1. Identify words and phrases from the passage that help you imagine what it was like
on Mr. and Mrs. Biles’s hike.

2. Identify words from the passage that suggests how Mrs. Biles feels when the ripe
lime touches the bite on her lip.

3. What image do you see in your head when you read the phrase, “They slide on the
wet cliff”?

[T students can independently identify and read pattern words in a text.

Day 5 -
Standard 3 CCSS Reading Standard 3 for Literature
1. Use the key details from the passage to describe the main characters.

2. Use the key details from the passage to describe how Kit responds to her kite getting
stuck in the pine.

3. Use the key details from the passage to describe how lke responds to helping Kit get
the kite out of the pine.

[E:IY9 Students accurately and fluently read pattern and contrast words in a text.

Copyright© 2017, 95 Percent Group Inc. All rights reserved. 14
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Decodable
Readers and
Parent
Connection

1~

Student Reader

| prcooaniE Passacks |

Name: Date:
Parent Connection
for Phonics Lesson Library™: Basic Skills

Instructions [English): Ask your child to read

below. After your reading, read the
below eacl on a separate sheet of paper if

needed. On the back side you
B S0 L 2SI e (BBl T 1 S
alta. Digale que spués o,si enuna

e e e

ind answers.

l.nsl'nluimles (Espai

King Blake

King Blake was not a strong king. He was a wise and kind man who chose to rule with the help of his
pal, Duke Steve. One time, Duke Steve hosted a lunch for King Blake and all of the pages. In the end it was
amost wild lunch. As King Blake sat on his throne made of gold, Duke Steve and the pages ate grapes and
rice on small plates. Soon a page looked past the throne and said, “Is that a black cat?”

Duke Steve said, “Do you see that white stripe?”

King Blake yelled, “That is no cat! That must be a wild skunk”

The Duke yelled, “Do not let that skunk get on the throne! That brute will jolt you with fumes that stink,
and you will choke on the smell.”

King Blake chose to stalk the skunk. When he got close, he gave the skunk @ strong poke with his gold
staff. The pages balked and walked to the wall. “Do not whine,” said Duke Steve. “The king is bold and he
‘will save us all.” The skunk bolted down the brown stone steps, and King Blake chased him. When he got
close, he flung his fine robe on top of the skunk. The skunk gave the robe a toss and ran down the lane.
King Blake chased him and got the skunk to a place where it was safe to close the gate.

When he came back, Duke Steve Iooked up and down the lane. There was no trace of the skunk. Soon,
the rest of the pages strolled out to the lane. They said, “King Blake, you are bold! You are a wise and
strong king who rules us welll”

King Blake had a huge smile on his kind, old face.

Tiths and Pazsage: 301 words
Questions:

1. English: Does the word wild mean the same thing in the two phrases “the wild skunk” and “a most
wild lunch™?

Espaiiol: ;La palabra wild significa lo mismo en las dos frases: “the wild skunk” y “amost wild hnch"?

=

English: Using descriptive words, retell the sequence of events that led to the skunk's removal from the castle.

Espaiiol: Usando palabras descriptivas, relata en orden los eventos que llevaron a que sacaran al
zorrillo del castillo.

w

English: Describe a time when you were brave.
Espaiiol: Describe una vez en que fuiste valiente.

HOTE TO PARENTS: Set e nest page e answerzta the
quesions v s 1o puice the sixcazgion witn yourerile.

‘Copyeignt © 2014, 93 Percent Groug inc. Al ights reseres

Answers and Discussion Tips for Parents

1. This story is about a wild skunk. However, the author also mentions that the group at the castle had
@ wild lunch. Talk with your child about how the same word can sometimes mean something very
different. Help your child to understand the twa different meanings for the word wild as used in the
story. (Example: We call animais like o skunk wild because they live in their notural environment
and have not been tamed by humans. We can call an event wild if something or someone causes a
disturbance. In this instance, the wild skunk’s appearance at the castle coused the disturbance.)

~

Ask your child to describe the sequence of events that ended in the skunk being removed from

the castle. Help your child understand which details and descriptive words would be important in
describing this. (King Blake stalked the skunk and poked it with his goid staff. Next, he chased it down
the steps and flung his robe on top of it. Then the skunk got away and ran down the lane. Finally,
King Blake was able to get the skunk out the gate and close it.)

w

Share with your child a time when you felt he or she was brave (a visit to the doctor, the first day of
school, etc.). Have a conversation about how each of you felt about that act of bravery.

Respuestas y Consejos de Discusién Para los Padres

1. Este cuento es sobre un zorrillo salvaje. Sin embargo, el autor también menciona que ¢l grupo en el
castillo tuvo un almuerzo desenfrenado. Hable con su hijo sobre c5mo la misma palabra a veces pu-
ede tener varios significados diferentes. Ayiidelo a entender los dos significados de Ia palabra wild
que se usan en el cuento. (Ejemplo: Llamamos salvajes (en inglés, wild)  los animales como el
zorrillo que viven en su ambiente natural y no fueron domesticados por humanos. Llamamos
desenfrenado o alocade (también en inglés, wild) a un evento cuando alge o alguicn causa un
lio. En esta instancia. la aparicidn del zorrillo salvaje en el castillo causd un lio.)

w

Pidale a su hijo que describa la secuencia de eventos que termind en que sacaran al zorrillo del
castillo. Ayiidelo a comprender qué detalles y palabras descriptivas se usaron para describir esto.
(King Blake stalked the skunk and poked it with his gold staff. [En espariol, El rey Blake acecho
al zorrillo y lo golped con su vara de oro,] Next, he chased it down the steps and flung his robe
on top of it. [En esp. Luego, lo persiguic por las escaleras y le tird su manta encima.] Then

the skunk gat away and ran down the lane. [En esp., Luego el zorillo se escapé y bajo por el
sendero,] Finally King Blake was able to get the skunk out the gate and close it. [Finalmente, el
rey Blake logrs que el zorrille saliera y cerré <l portén.])

w

Comparta con su hijouna uste valiente. (una visita al
médico, el primer dia de eseuela, etc,), Converse sobre lo que los dos sintieron sobre ese acto de valentia.

Copyright © 2014, 33 Percent Groua nc. Allights reserved.
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The 3 Principles that Guide How the Elements are Taught

STRUCTURED LITERACY PRIMER |i I

_) Systematic & Cumulative

- Structured Literacy teaching is systematic
These PRINCIPLES guide how II and cumulative. Systematic means that
Structured Literacy’s elements organization of material follows the logical order
are taught. t - of language. The sequence begins with the easiest
and most basic concepts and elements and
I progresses methodically to the more difficult.

F-—— -’ Cumulative means each step is based on con-
II cepts previously learned.

Explicit Structured Literacy instruction
? ii ’ requires direct teaching of concepts with con-

tinuous student-teacher interaction and does
not assume students deduce concepts. (While
e__ ’ multisensory teaching lacks the extensive
research that validates Structured Literacy’s other
II . teaching principles, decades of clinical results sup-
= port efficacy of simultaneous association of auditory,

v- E visual, kinesthetic-motor modalities for enhancing
II g memory and learning in students with dyslexia.)
*—— ’ Diagnostic Teachers must be adept at
II individualizing instruction (even within groups)
]

\
%
2

 DIAONUVO IV
based on careful and continuous assessment,
| _’ bpth informal _(e.g., observation) and formal (e.g.,
: with standardized measures). Content must be
II : mastered to the degree of automaticity needed to
. ’ free attention and cognitive resources for com-

Structured Literacy’s ‘-- ' prehension and oral/written expression.

‘ Evidence-Based Teaching Principles II -

|
Copyright © Cowen for IDA. What is Structured Literacy?: A Primer on Effective Reading Instruction.
Published by the International Dyslexia Association. https://dyslexiaida.org/what-is-structured-literacy/

Principle #1: Systematic

The lessons are written so there is a system to the way the lesson is instructed. In the PLL", the pattern
is taught using a systematic approach whereby the steps are to hear the sound, say the sound, and make
the sound. Then the pattern is shown with phonics chips to incorporate colors and manipulatives to
embrace the benefit of multisensory teaching. Following the concept demonstration with the colored
chips and Elkonin boxes (which go from phonemic awareness to letter-sound), the student sorts words
into piles based on those that follow the pattern and don’t follow it. After learning to recognize the
pattern, the student reads the words using the pattern to know how to pronounce it. The lesson
continues with writing, fluency at the word and phrase level, passage reading, and comprehension.
Every PLL" lesson follows this system so teachers and students know what to expect.

Principle #2: Sequential

The lessons in the PLL" follow a sequence from simple to complex. The order is shown in the 2
documents below: Phonics Continuum, and the list of the PLL" 75 lessons.

Copyright© 2017, 95 Percent Group Inc. All rights reserved. 16
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Syllable Types:
- Closed
- Silent-e
—Open
Silent Letters _Vowel Team
hisicEoliall) - Consonant-le
- Vowel-r
Consonant Predictable 5’.’“.3'.:“&
Blends Vowel Teams Division Rules
CoreaTET Unpredictable
Digraphs Vowel Teams
Vowel-r
Simple Complex
e | skl BASIC Skill Description e | sk ADVANCED Skill Description
Letter Names and Sounds 6.1 | Vowel Teams, o2 and igh
1 nfa NOTE: No need for lesson plans for Skill 1; the 6.2 Vowel Teams, oe and ee
Library begins with Skill 2. [ 6.3 | Vowel Teams, ai and ay
2.1 Short Vowel, Shorta 6.4 | Vowel Teams, oi and oy
2.2 Short Vowel, Shert a (Followed by Nasals) 6.5 | Vowel Teams, au and aw
2 23 Short Vowel, Short i 7.1 | Vowel Teams, Two Sounds of ie
24 Short Vowel, Short o 7.2 | Vowel Teams, Two Sounds of ow
25 Short Vowel, Short e 7 7.3 | Vowel Teams, Two Sounds of ea
2.6 Short Vowel, Shortu 7.4 | Vowel Teams, Two Sounds of co
31 Initial 5-Blends 7.5 | Vowel Teams, Two Sounds of ou
3.2 Initial L-Blends 76 Vowel Teams, Two Sounds of ew
33 Initial R-Blends 8.1 | Vowel-r:arand or
3.4 Initial 3-Letter Blends 8.2 Vowel-r: er, ir, and ur
3 — -
3.5 Final-5 Blends 2 8.3 | Words Beginning with w+ar and w+or
3.6 Final-L and -T Blends 8.4 | Vowel-r Phonograms air and are
3.7 Final Preconsonant Nasal Blends 85 | Vowel-r Phonograms oar and ore
3.8 Past Tense Inflected -ed 8.6 | Vowel-r Phonograms ear and ere
4.1 Initial Digraphs ch/sh 9.1 | Silent Letters kn and gn
4.2 Final Digraphs (ch/sh) 9.2 | Silent Letters wr and mb
a 4.3 Digraphs th and wh 9.3 | Complex Consonants ck and k
14 Final Digraphs ck q 9.4 | Complex Consonants tch and ch
a5 Floss Rule 9.5 Hard and Softcand g
4.6 | Initial gu and Final x 8.6 | Phonograms ace, age, and ice
51 Long Vowel Silent-e, Long a 9.7 | Complex Consonants dge and ge
5.2 Long Vowel Silent-e, Long i 5.8 | Past Tense Complex
5.3 Long Vowel Silent-e, Long a, e,1, 0, u
5.4 | Long Vowel 9pen Syllable Ma.in skill Multisyllable Skill Description
5.5 Phonograms ing, ang, and ong skill
5 5.6 Phonograms ink, ank, and onk 10.1 | Closed, Single Syllable
57 Phonograms ild and ind 10 10.2 | Closed, Simple Multisyllable
5.8 Phonograms old, olt, and ost 10.3 | Closed, Complex Multisyllablz
5.9 Phonograms all, oll, and alki 10.4 | Closad, Schwa Multisylizhle
510 | LengVowelSilent-e, Longe 111 | Long Vowel Silent-g, Single Syllable
5.11 | LongVowelSilent-e, Long o 11 | 112 | LongVowelSilent-g, Simple Multisyllable
512 | Long Vowel Silent-e, Longu 113 | Long Vowel Silent-g, Complex Multisyliable
12.1 | Open, Single Syllable
12 12.2 | Open, Simple Multisyllable
123 | Open, Complex Multisyllable
131 | Predictable Vowel Team, Single Syllable
13 13.2 | Predictable Vowel Team, Multisyllable
13.3 | Unpredictable Vowel Team, Single Syllable
13.4 | Unpredictable Vowel Team, Multisyllable
14 141 | Consonant-le, Single and Multisyllable
151 | Vowel-r, Single Syllable
15 152 | Vowel-r, Simple Multisyllable
15.3 | Vowel-r, Complex Multisyllable
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Principle #3: Explicit

Instruction in the PLL™ is explicit and doesn’t assume that students will deduce the concepts. An example
of the explicitness is:

“Today we’re learning to read and spell words with the long vowel silent-e pattern. Long vowel
silent-e words have a single vowel, a single consonant, and e at the end, and the vowel sound is
long. There is only one vowel sound in the word; it takes two vowel letters to spell it — a single |
plus the silent-e. The silent-e is not pronounced.” (Day 1, page 3 of the lesson plan)

The | DO, WE DO, YOU DO modeling procedure is used to enable students to learn the content through a
gradual release process. Teacher feedback is provided at each step so students will successfully master
the concept.

Principle #4: Direct

The wording in all our teacher’s guides is direct so that students are not left wondering what the teacher
means. As you can see in the quote above in principle #3, the teacher even tells the students which
pattern is being studied in the lesson. The pattern is explained in a direct way, and is repeated the same
way multiple times.

Principle #5: Cumulative

Students are getting cumulative practice throughout the lesson because the passages in one lesson
include words from the skills that are taught in prior lessons according to the sequence shown above in
principle #2.

Principle #6: Intensive

The lessons contain intensive instruction that is repeated multiple times. Directly at the point of use on
the lesson plan, a list of words is provided so that the teacher can repeat the cycle with alternate words
until the student learns the concept. There are generally enough words for up to 20 repetitions, which
should be intensive enough for all students.

Principle #7: Synthetic and Analytic

Synthetic phonics that is also analytic is a hallmark of our lessons. As seen in the many examples in this
paper, the instruction is not incidental to be provided only when an error is made. The instruction is
ABOUT the concept and the student is provided adequate information to be able to learn the concept.

Principle #8: Uses Multisensory Techniques
The following multisensory techniques appear throughout the lesson plans:

e Raising hands to indicate when a word has a target sound
e Use of mirrors in the articulation section
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e Phonics chips so students move manipulatives while identifying the sounds in words
e Gestures for the syllable type

e Sorting word cards under columns for word pattern

e Writing words in sound-spelling mapping paper

e Highlighting pattern words in the passage

e Writing sentences to dictation

One additional principle: Diagnostic

Informal and formal observation and assessment are key components of diagnostic teaching. Teachers
are provided word lists throughout the lesson in order to provide as much repeated practice as needed
for students to master the concept.

The PLL™ includes an End of Lesson assessment for each of the 75 skills. Teachers can give this short
informal assessment to monitor if students have mastered the concept. The assessment includes 10
nonsense words that contain the lesson’s target pattern. An example for the Long | Silent-e lesson is
shown below.

Pheonics Lesson Library: End of Lesson Assessment
Student Assessment Form

Phonics Skill 5.2

flime chite dripe  blize jipe

brile glibe fipe dite shime

5 Phonics Lesson Library™ (PLL)
? % End of Lesson Assessment, Version 1.0
GROUP INC. .
® Teacher Scoring Form
Skills 5.1-5.12
Student:
Skill 5.2: CVCe Long i Silent-e Score
flime chite dripe blize jipe # Correct
brile glibe fipe dite shime /10
—_—
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Dr. Susan L. Hall, Co-Founder and CEO of 95 Percent Group, has
more than 20 years experience as a consultant to districts and
schools in the field of reading intervention. As a former IDA
board member, she is a nationally recognized leader in

RTI/MTSS, data analysis, and reading instruction, and is a
leading expert on the use of DIBELS and LETRS.

Dr. Hall has written seven books, and is looking forward to
releasing her eighth publication in July 2018.

Available: July 2018

Practical, comprehensive, and evidence-based, this publication provides the
guidance educators need to move from dispapointing MTSS results to sustainable
student reading achievement.

Are you interested in getting faster results from your Response to Intervention
(RTI) implementation? Jumpstart RTI: Using RTI in Your Elementary School Right
Now, is filled with practical suggestions and no-nonsense implementation
strategies to put your school on the path to better intervention instruction and
improved student outcomes.

Implementing Response to Intervention: A Principal’s Guide emphasizes the
critical role elementary and middle school administrators play in ensuring RTI
success at their own schools to: motivate staff for optimum success; formulate an
assessment plan including a calendar and data management; design a year-long
staff development plan for using data to make instructional decisions; and
ese data in grade-level, teacher, and parent meetings

I've DIBEL'd, Now What? Next Edition is a great resource for teachers wondering
what to do after they have administered and scored the DIBELS Next™
assessment. This book provides a step-by-step process for analyzing DIBELS Next
™ data to look for error patterns, identify which students need further diagnostic
assessment, and organize effective intervention groups.

Education Consulting and

? 5% Professional Development

95 percent of students reading at
grade level ... an achievable goal

GROUP INC.

®

475 Half Day Road, Suite 350 | Lincolnshire, IL 60069 | 847-499-8200

www.95percentgroup.com

00000®



	Colleen Yasenchock Resume_Formatted_5.30.17.pdf
	 NH Experienced Educator Certifications:

	Judie Caroleo Resume_5.30.17.pdf
	2003- 2012 Director of Instruction, Reading ASSIST Institute, Delaware
	1992- 2003 Instructional Assistant, Harrison Township Elementary School
	Certifications and Trainings
	Conferences

	Karen Kemp Resume_8.23.17kh.pdf
	2013-2017 Measurement Incorporated, Albany, NY
	1999-2013 Cohoes City School District, Cohots, NY
	1998-1999 Brittonkill Central School District, Troy, NY
	1997-1998 Stillwater Central School District, Stillwater, NY
	1995-1997 Framingham State University, Framingham, MA
	1994-1996 Schoharie Central School District, Schoharit, NY
	1986-1993 Utah Learning Resource Center, Santa Clara, UT
	Education

	Kayla Hindman Resume_8.23.17kh.pdf
	2013 to 2015   Oklahoma State Department of Education, Tulsa, OK
	2012 to 2013 McAlester Public Schools, McAlester, OK

	TECH PROP I_MD_Frederick County Public Schools_01 18I2_12.19.17kh_DRAFT.pdf
	SAMPLE_PA_Skill 5.7_Sample Lesson_2.25.16_FINAL.pdf
	3.9 cover
	TOC squished
	p18 19 pa
	p1 skill 3.9
	p2 skill 3.9
	Blank Page


	PASI_Sample Lesson_3.2.16__FINAL.pdf
	PASI Sample Cover
	PASI_V3.1_Sample_booklet
	This sample of 95 Percent Group’s Phonological Awareness Screener for Intervention (PASI) is provided to assist in determining whether the diagnostic assessment will meet client’s needs. It is based on the following continuum of 25 phonological awaren...

	PASI_V3.1_Sample_booklet_12.23.15_kh.pdf
	This sample of 95 Percent Group’s Phonological Awareness Screener for Intervention (PASI) is provided to assist in determining whether the diagnostic assessment will meet client’s needs. It is based on the following continuum of 25 phonological awaren...

	PASI_V3.1_Sample_TEXT_12.23.15_12.47_kh.pdf
	This sample of 95 Percent Group’s Phonological Awareness Screener for Intervention (PASI) is provided to assist in determining whether the diagnostic assessment will meet client’s needs. It is based on the following continuum of 25 phonological awaren...





