
INDEPENDENT SCHOOL DISTRICT NO. 283
6311 Wayzata Blvd

St. Louis Park, Minnesota
Tuesday, March 28, 2023    6:30 PM
St. Louis Park High School Room 350C

6425 W 33rd St
St Louis Park, Minnesota 55426

AGENDA

1. CALL TO ORDER
2. LAND ACKNOWLEDGEMENT
3. APPROVAL OF AGENDA
4. OPEN FORUM
5. SUPERINTENDENT'S REPORT
6. DISCUSSION ITEMS

A. Design Team Update: Multilingual Learner
B. World’s Best Workforce & Every Student Succeeds Act 
Presentation
C. Expenditure Reductions

7. CONSENT AGENDA
A. Business

1) Payroll
2) Recap of Expenditures
3) Electronic Fund Transfers
4) Accounts Payable Disbursements
5) Investment Holdings
6) Donations
7) Minutes

B. Personnel
8. ACTION AGENDA

A. Approval of Trade Package 1A Bids
B. International Baccalaureate (IB) Statement of Acceptance

9. COMMUNICATIONS AND TRANSMITTALS
10. ADJOURNMENT
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こんにちは!

Elizabeth
Guzman
ML Teacher 

Susan 
Lindgren 

Mayumi 
Huynh

ML Teacher  
MIddle School 

and PSI

Molly 
Kukowski

ML Teacher
 Aquila

Cory 
Litzow-Lorentz

ML Teacher 
 High School

Maurna 
Rome

First Grade
 Teacher 

Susan 
Lindgren

ML Design Team



Our Racial Equity Purpose Statement
We are advocates for all multilingual students and their families. Each    

student comes to us as a whole person whose racial and cultural identity is an 

asset to our learning community. The ML Design Team will ensure that all students 

and   staff will recognize and honor the assets that MLLs bring to our community.

As a team we will work to guarantee that all spaces in the district will be 

racially, linguistically, culturally and academically safe places for all of our 

multilingual students, families and staff. In order to achieve this, we will aim to 

change the mindset of staff and administration toward MLLs and their families by 

bringing them to the forefront of all discussions, including policy and protocol 

decisions.  Students’ academic success requires an ongoing collaboration with 

families and school support teams; we will act as resources for our colleagues  

and educate staff and administration about multilingual students’ needs.



We believe MLLs have a right to
● Access culturally-relevant and antiracist teaching and learning
● Access educators who are collectively responsible for MLLs’ growth 

and learning
● Access safe spaces that honor and uplift MLLs’ assets and brilliance
● Access district and building leaders who prioritize MLLs’ success
● Access Mentoring and Career and College Pathways



Prioritized Benchmarks 
1. Improved Communication

2. Professional Development

3. Continued Implementation of WIDA ELD Standards 

4. Cultivate Elementary and Secondary ML Leadership



Benchmark #1  
Communication (Launching) 
Improved communication with ML families and increased 
visibility and clarity about ML programming 
● Language Line
● Written translations
● Access to interpreters
● SLP Multicultural Liaisons contact flyers



WIDA/ELD Standards training for ML staff, co-teachers, 
and Early Learning staff, possibly 3rd week of August 
(coalition of the willing)

Ellevation training (Platform and Strategies) - 
for ALL district teachers and administrators (K-12)

*Professional development provided through WIDA portal 
and/or in-person trainer. 

Benchmark #2  
Professional Development



Benchmark #3 
Continued Implementation 
WIDA* ELD (English Language Development) Standards 
in all schools through utilizing Ellevation Platform and 
Ellevation Strategies.

  



Create elementary and secondary ML advisory 
committees that include cluster/content teachers, 
family members and students 

Benchmark #4 
Cultivate Elementary and 
Secondary ML Leadership 



Questions?



WIDA English Language Development
Standards Framework, 2020 Edition
Kindergarten—Grade 12
Promote equity for multilingual learners • Teach language and content together

 



Section 1: Big Ideas     17

HELLO
HOLA

HALLO
NILTZE

JAMBO

BONJOUR

Big Ideas of the WIDA ELD Standards Framework, 
2020 Edition: Kindergarten–Grade 12 
This 2020 Edition of the WIDA ELD Standards Framework is anchored by four Big Ideas that are 
interwoven throughout the document. Like the Can Do Philosophy, they support the design of 
standards-based educational experiences that are student-centered, culturally and linguistically 
sustaining, and responsive to multilingual learners’ strengths and needs. 

Figure 1-1: Big Ideas in the 2020 Edition
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Equity of Opportunity and Access

WIDA’s philosophy is rooted in equity and a commitment to supporting high-quality education for 
multilingual learners. This support for educational excellence is evident in WIDA’s vision, mission, and 
values—innovation, service, the Can Do Philosophy, collaboration, and social justice. As a WIDA value, 
social justice includes creating positive change, challenging discriminatory actions (i.e., in terms of 
language, culture, and race), and promoting equity to improve the education of multilingual children, 
youth, and families. 

Multilingual learners come from a wide range of cultural, linguistic, educational, and socioeconomic 
backgrounds and have many physical, social, emotional, experiential, and/or cognitive differences. 
All bring assets, potential, and resources to schools that educators must leverage to increase equity 
in standards-based systems. Increasing avenues of access, agency, and equity for all multilingual 
learners—including newcomers, students with interrupted formal schooling (SIFE), long-term English 
learners (L-TELs), students with disabilities, and gifted and talented English learners—requires educators 
to be knowledgeable, skillful, imaginative, and compassionate. 

The 2020 Edition of the WIDA ELD Standards Framework is here to guide educators to 

• Set high expectations for all students
• Provide access for multilingual learners to rich, standards-based, grade-level content, including by 

scaffolding up (see the WIDA website for resources about scaffolding)
• Enact linguistically and culturally sustainable pedagogies
• Create opportunities for multilingual learners to

• engage actively with each other in deep learning
• access and use multiple languages, including through translanguaging

When designing and delivering standards-based curriculum, instruction, and assessment, educators 
should consider multilingual learners’

• Previous personal and educational experiences
• Recency of arrival in the United States, if applicable
• Diverse cognitive and behavioral strengths, needs, and abilities
• Home and community 
• Languages and cultures

Drawing on students’ linguistic and cultural resources is essential to helping them navigate life in a 
diverse world, in addition to supporting them in meeting demands of academic content areas as they 
advance through school. 

The 2020 Edition of the WIDA ELD Standards Framework upholds the goal of increasing equity for 
multilingual learners by providing common and visible language expectations in relation to grade-level 
academic content. These expectations also serve to increase coherence of policy and practice around 
the education of multilingual learners at federal, state, and local levels.

Integration of Content and Language 

Earlier versions of the WIDA ELD Standards (2004, 2007, 2012) have historically represented the 
integration of content and language. The 2020 Edition makes the content–language connection more 
explicit and specific.
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By content–language integration, we mean that multilingual learners develop content and language 
concurrently, with academic content as a context for language learning and language as a means for 
learning academic content.

The 2020 Edition introduces several new ways of looking at the integration of content and language, for 
example, through Key Language Uses, Language Expectations, and Correspondence Tables for Content 
and Language Standards (Appendix B); all these (and more) are introduced later in this document. 

Multimodality, the use of multiple means of 
communication, is an essential way for all students to 
access and engage in the content areas. In addition to 
the use of spoken and written language, students also 
communicate through gestures, facial expressions, 
images, equations, maps, symbols, diagrams, charts, 
videos, graphs, computer-mediated content, and 
other means. 

In positioning the 2020 Edition to 
spotlight the variety of ways in which 
language is used in content area 
learning, WIDA is drawing educators’ 
attention to multimodality, the use of 
multiple means of communication. 
Multimodality is inherent to and 
essential for how students make 
meaning and engage in disciplinary 
practices. All students are able to 
both interpret and express ideas 
with greater flexibility when using 

multimodal resources, including multiple languages. Multimodality allows all students to use multiple 
means to engage, interpret, represent, act, and express their ideas in the classroom. For example, as 
students read, they also might refer to illustrations or diagrams, and as students write, they might also 
represent their ideas numerically or graphically. 

The integration of content and language for multilingual learners promotes

• Understanding the connections between content and language
• Making meaning within and across content areas (disciplines) 
• Interaction of students with each other in challenging content activities
• Coordination of design and delivery of curriculum, instruction, and assessment

Collaboration among Stakeholders

Districts and schools are complex educational systems 
with collaboration extending across stakeholders from 
classrooms, to schools, districts, and the families and 
communities of students. Stakeholders have different 
areas of expertise and are often responsible for different 
aspects of educational planning and delivery; however, 
collectively they are responsible for the success of 
multilingual learners. 

It is crucial for the academic success of multilingual 
learners that both language and content teachers and 
administrators see themselves as responsible for fostering the language development of multilingual 
learners, and for systems to move away from the idea that language specialists alone should assume 
sole responsibility for students’ language development. 

Collaboration among 
stakeholders (e.g., district 
and school leaders, content and 
language teachers, specialists, 
support personnel, students, 
families) is essential for providing 
multilingual learners high-quality 
educational experiences that are 
coordinated and comprehensive.
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Although different classrooms may have different instructional foci, all classrooms with multilingual 
learners must incorporate content and language development. Content teachers bring expertise in 
their discipline, while language teachers bring expertise in language development. Each teacher can 
contribute to deliver coordinated educational experiences for multilingual learners according to their 
own qualifications and areas of expertise. With sustained collaboration, language teachers expand their 
understanding of different content areas, and content teachers develop insights into and respond to 
the language development needs of multilingual learners. 

Content and language teachers can work together to

• Plan and deliver grade-level standards-based instruction
• Plan for systematic, explicit, and sustained language development alongside the academic 

demands of the content areas
• Support one another 
• Share unique fields of expertise 

In this way, multilingual learners and their families benefit from a coherent and shared understanding of 
expectations and common goals for learning. 

Functional Approach to Language  
Development

What does WIDA mean by a functional approach to 
language development? One metaphor for language 
is a toolbox, containing different tools that are used 
to communicate, to develop relationships, and to 
act upon the world. Like any good toolbox, the 
language toolbox contains various tools that function 
for different needs. Particular linguistic tools achieve 
certain purposes. For example, we make choices 
with language to reflect the topic at hand, the social 
roles and identities of those involved (am I talking 
to a college admissions interviewer or to my best 
friend?), and the needs of our listeners and readers. 
We make choices with language to organize our ideas 
in particular ways, to convey the relationships among 
these ideas, and about what types of words are most 
effective for our message. The explicit teaching of how 
language works can help multilingual learners expand 
what they can do with language, thereby growing 
their language toolbox. The result is that students 
become increasingly aware and strategic in their use 
of language to negotiate meaning and achieve their 
purposes in various contexts.

To read more about all these Big 
Ideas, see the WIDA website.

Language: a dynamic system used 
by particular communities for 
communicating with others. The 
choices we make with language 
enable us to accomplish many 
purposes (e.g., to represent 
experiences, share ideas, to enact 
roles and relationships, and act upon 
the world). 

Language development: an 
interactive social process that occurs 
over time to expand what we can do 
with language.

Sociocultural context: the 
association of language with the 
culture and community in which it 
is used. In schools, it refers to the 
interaction among students and 
the classroom environment, along 
with the influences that shape the 
environment (e.g., purpose, topic, 
situation, participant’s identities and 
social roles, audience). 



World’s Best Workforce & 
Every Student Succeeds Act (ESSA)

Dr. Silvy Lafayette
Director of Assessment, Research and Evaluation 

Prepared for 03.28.23 School Board Meeting



World’s Best Workforce & Every Student Succeeds Act (ESSA) 

1. All students ready for school

2. All students in third grade 
achieving grade-level literacy

3. Close the achievement gap(s) 
between student groups

4. All students career and 
college-ready by graduation

5. All students graduate



Assessments used to measure progress

• Fast Bridge Early Reading

– Kindergarten & 1st grade 

• Fast Bridge Curriculum-Based Measures (CBM) of Reading

– 1st through 5th grade

• Northwest Evaluation Association (NWEA) Measure of Academic Progress (MAP)

– 2nd through 5th grade 

– 6th through 8th grade (fall only)

• Minnesota Comprehensive Assessments (MCAs)

– 3rd through 8th, 10th and 11th grade

• American College Testing (ACT)

– 11th grade ACT for all



Goal 1: All students ready for school

The percentage of kindergarten students 
scoring “low risk” as assessed by the 
Early Reading Fast Bridge assessment 
will increase by 2% from Fall 2021 to 
Spring 2022. 

Risk = Risk of not meeting end of year 
benchmark

Outcome: Goal not met

-9%

-2%

Early Reading English - Districtwide

Early Reading Spanish - Districtwide



A study of 5.4 million US students shows similar patterns in reading

Kuhfeld et. al (2022) found that “…large declines emerged between fall of 2020 
and 2021, suggesting that reading has also been negatively 
impacted…understanding it will likely be vital to helping students catch up as 
they continue to move through school.” 



Emergency distance learning 
(March 2020)



Emergency distance learning 
(March 2020)



Emergency distance learning 
(March 2020)



Emergency distance 
learning (March 2020)



Goal 2: All students in third grade achieving grade-level literacy

MCA/MTAS reading proficiency will 
increase by 2% for all 3rd grade 
students.

Outcome: Goal Met
+3%



+14%

+8%

+2%
-16%

Source: Test Result Summary Report



More grade-levels saw an increase in NWEA MAP reading growth 

69% of grade-level teams saw 
an increase in the percent of 
students meeting their 
individual growth target 
between fall and winter this 
year.



Goal 3: Close the achievement gap between student groups

1. The reading gap between Black and White 
students will decrease by 2% as 
measured by MCA/MTAS reading 
proficiency.

2. The math gap will decrease by 2% as 
measured by MCA/MTAS math 
proficiency.

Outcome: Met Some (multiple goals). 

• Goal was met for reading

• Goal was not met for math

- 4.5%
+0.5%



Source: North Star Report

Represents increase from year before



% of students immediately counted as “not proficient” based on not having an MCA score in 2022 = 12.7%

Reading MCAs

Year Participation
2022 87.3
2021 70.3
2019 97.9
2018 96.4
2017 97.9

*2022 Does not include attendance accountability 
criteria 



% of students immediately counted as “not proficient” based on not having an MCA score in 2022 = 41.9%

MCA Reading

Year SLP HS
2022 58.1
2021 28.0
2019 69.5
2018 73.1
2017 73.9
2016 93.3

*2022 Does not include attendance 
accountability criteria 



Emergency distance learning (March 2020)

Represents increase from year before



Source: North Star Report

Represents increase from year before



Math MCAs

Year Participation
2022 89
2021 67
2019 97.3
2018 96.7
2017 97.7

*2022 Does not include attendance accountability 
criteria

% of students immediately counted as “not proficient” based on not having an MCA score in 2022 = 11%



% of students immediately counted as “not proficient” based on not having an MCA score in 2022 = 38.1%

MCA Math

Year SLP HS
2022 61.9
2021 23.8
2019 47.5
2018 38.8
2017 38.3
2016 69.4

*2022 Does not include attendance 
accountability criteria



Represents increase from year before

Emergency distance learning (March 2020)



Goal 4: All students career and college-ready by graduation

We will increase ACT composite scores by 2% 
as measured by ACT for all (11th grade) 
students. This would be an average increase of 
0.426.

Outcome: Goal not met

+0.10
Emergency distance learning (March 2020)



“Nationwide, the class of 2022, 
which had its sophomore and 
junior years disrupted by school 
closures related to the 
coronavirus pandemic, had a 
composite score of 19.8, the 
lowest in at least 30 years” 
(Verges, 2022).

Graduating Class SLP Composite MN Composite

2018 22.2 21.3

2019 22.1 21.4

2020 21.7 21.3

2021 22.2 21.6

2022 TBD 21

Emergency distance learning (March 2020)



Goal 5: All students graduate 

The percentage of SLP HS students 
graduating in 4 years will increase 
by 1% as measured by Minnesota’s 
SLEDS data.

Outcome: Goal not met
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