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Authors, Research, and Certified
Partnership

lllustrative Mathematics (IM) was authored by Dr. Bill McCallum
and a team of math leaders focused on improving student
outcomes in mathematics. The problem-based curriculum is built
on best practices and research principles from NCTM, National
Research Council, Smith & Stein, and others. The new IM K-5

Math completes the K-12 series.

Certified Partnership

Imagine Learning is one of lllustrative

Mathematics’ Certified Partners. The IM i \v‘

Certified designation assures that the
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materials adhere to IM’s philosophy and lllustrative
) Mathematics
have been developed, reviewed, and

approved by lllustrative Mathematics.

The Imagine Learning lllustrative Mathematics instructional
experience aligns with the 2015 Every Student Succeed

Act (ESSA) Theory of Change for effective evidence-based
programs. The goal is to deliver an engaging and easy-to-
implement instructional solution that leverages the power

of high-quality curricula.

The result? Comprehensive support for teachers and positive

learning outcomes for students.

“It’s important for
students to attach
meaning to their
work, and IM 6-8
Math does just that.
The curriculum is
structured so learners
have opportunities
to make connections
between mathematical
ideas and relate them
to real-world contexts
for success in algebra
and beyond.”

Dr. William McCallum



Imagine Learning M Do

Illustrative Mathematics
For Grades 6—S8

A dynamic, engaging instructional experience
that leverages the power of high-quality curricula:

Students enjoy mathematics, make mathematical connections, and develop
conceptual understanding.

Q Teachers orchestrate discussions, synthesize understanding, and facilitate
interactive lessons with confidence.

ﬁ Imagine Learning partners with schools and districts for seamless integration
and implementation.
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Instructional Design

The grades 6-8 series offers two pathways: a traditional, three-year sequence comprised of Grades 6, 7, and 8 courses, and

a 2-year accelerated sequence that compresses three years of mathematics into the Accelerated 6 and 7 courses, allowing

students to begin high school mathematics in 8th grade. The instructional design of both pathways supports all students

through a coherent progression of mathematics based on the standards and research-based learning trajectories.

Each activity and lesson

is part of a mathematical
story across the units. This
articulation allows students
to view mathematics as

a connected set of ideas

that makes sense.

Unit
Level

Lesson
Level

Activity
Level

Invitation to the

mathematics

Introductory
lesson

Warm-up

Launch

Deep study of concepts
and procedures

Instructional lessons

Classroom activities

Work time

Consolidating
and applying

Culminating
lesson

Synthesis and
cool-down

Synthesis

The overarching design structure at each level is as follows:

Units

Each unit starts with an invitation to

mathematics. The first few lessons provide

an accessible entry point for all students

and offer teachers the opportunity to

observe students’ prior understandings.

Lessons

Each lesson starts with a warm-up to set

up the day’s work or strengthen number

sense and procedural fluency.

L3
l' IM Grades 6-8 Program Overview

Card 4 of 21

1.1 Warm-up ~

Let's think about going to the movies!

+ What do you know about the popearn for sale?
+ What sizes does it come in?
+ About how much does it cost?

Card 40f 24

2.1 Warm-up ~

1) What do you notice? What do you wonder?

C
A

a+b I a+b ‘ a+b I a+b

z
A

Teaching notes

Instnuctional rowtine Thisk Pair Share

Lauach

o Ak students to remember the Lt tine thay
e —

* VWhat do they know abeut e pepcom fo
sale? Wihat sires coes it come in? About haw
rrusth des it ces?

* The Launch 1o thes actvity cortisues on the
fellowing card

Teaching notes

Instructional routine: Notice and
Wordor

Lasunch

= Arrange students in groups of 2
= Tl stucernis that they will leck at an
imaga, and theie job in o think of at

Lgast one thing they notice and at
Least ane thing they wonder.

« Display the image for all to e,

Mgk students to give a signal when
they have noticed or wondered about
nomething

« Ghva students 1 misite of quist thisk
i, and then 1 mirwte to disouss the
things thay notice with their partrer,
feliowed by & whols-class discussion,

 This Launch continues on the
following card.

Student response
* Angwers vary. Sample responses:
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Instructional Activities

This is followed by instructional activities
in which students are introduced to

new concepts, procedures, contexts,

or representations, or make connections
between them.

Synthesis and Cool-down

The lesson ends with a synthesis
to consolidate understanding and
make the learning goals of the

What are some ways that tape diagrams give

L‘es‘!el‘\ Synthesis -

2.2 Activity: Every Picture Tells a Story ~

Here are thre stories with a diagram that represents it. With your
group, decide who will go first. That person explains why the diagram
represents the story. Work together to find any unknown amounts in
the story. Then, switch roles for the second diagram and switch again
for the third.

1) Mai made 50 flyers for five volunteers in her club to hang up
around school. She gave b flyers to the first volunteer, 18 flyers to
the second volunteer, and divided the remaining flyers equally
among the three remaining volunteers.,

Condlof2

2.4 Cool-down

lesson explicit, followed by a cool- nfermatin shout  sor?
44
down to apply what was learned. [ .
| 3+x | 3+x | 3+x | 3+x |

Practice Problems

Each lesson includes a set of practice

A1 o the it prmetic

problems for independent work time. ==

These can be used in class or as
homework. Teachers have the option
to assign via paper and pencil or
digitally through Imagine Learning
(IL) Classroom. There is also another
digital set of problems that teachers
can assign for additional practice
opportunities.

Instructional Design

Card 4 0f 6

7.6.2 Practice 4 e

i, 7.1 Digital Practice sets

4 850 Gracde 7. L1, oty e Scpebtsonal Praciion Protslerss. Practice 4ot £as alus e Bournd i The Mateeuls fattion of L

The practice problem set includes a few questions about the content of that
lesson, as well as distributed practice from earlier content to ensure fluency.
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Guiding Principles
Across Grades 6—8

Learning Mathematics by Doing Mathematics

A problem-based instructional framework supports teachers in structuring lessons, so students are
the ones solving the problems and learning mathematics. The activities and routines are designed
to give students a chance to demonstrate what they already know —and show what they can
figure out—before having concepts and procedures explained to them.

Balancing Rigor

Three aspects of rigor are essential to mathematics: conceptual understanding, procedural fluency,
and the ability to apply these concepts and skills to mathematical problems with and without
real-world contexts. These aspects are developed together to support student understanding.

Establishing Norms

Structures around doing math together and sharing understandings play an important role in the
success of a problem-based curriculum. Students must take risks, listen to each other, disagree
respectfully, and honor equal time when working together in groups. Establishing norms helps
teachers cultivate a community of learners where visible thinking is both expected and valued.

1824&34243 y

L3
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Instructional Routines

Instructional routines create structures so all students can engage and contribute to mathematical
conversations. Throughout the curriculum, routines are introduced in a purposeful way to build a
collective understanding of their structure.

Teaching notes

Materials.

About this lesson

Lesson plan

Instructional routine: Notice and
Wonder

Card d of 24
2.1 Warm-up ~ Launch

Teaching notes

1) What do you notice? What do you wonder? * Amange students in groups of 2.
) ’ e s Tell students that they will look at an
image, and their job is to think of at
least one thing they notice and at
least one thing they wonder.
* Display the image for all to see.
» Ask students to give a signal when
they have noticed or wondered about

z something.
A ¢ * Give students 1 minute of quiet think
r A e time, and then 1 minute to discuss the
[ X ‘ X | X | X I y | g things they notice with their partner,
followed by a whole-class discussion.

Student respons
~ * This Launch continues on the
following card.

Student response

* Answers vary. Sample responses:

Use of Digital Tools

The curriculum empowers students to become fluent users of digital tools that produce
representations, solve problems, and communicate their reasoning. Imagine Learning (IL)
Classroom embeds Desmos, GeoGebra, and other interactive tools at the point of use to

amplify understanding and engagement.

(51.2,28) | Show Controls

How many equal parts? 1 How many equal parts?.4

Labeli24 Label:jx
Section 2

[FilvPause ] Volume = 117.8 ml
Reset Height = 6 cm
Diameter = 5 cm

100 1|
Volume in mi {v 3 x x

Guiding Principles across Grades 6-8 Page 5



Teacher Experience

The program’s resources are specially tuned to support teachers in planning and facilitating lessons
across the various instructional models including face-to-face, hybrid, and distance learning.

Print versions of Teacher’s Editions and Student Workbooks mirror digital offerings, ensuring the integrity
of the rich lllustrative Mathematics content is maintained in any environment or instructional model.

Flexibility and Personalization

Lesson cards can be projected or assigned to students, which allows flexibility for synchronous
and asynchronous instruction. Lesson plans can be copied, edited, and customized as needed.

Daily instruction comes alive through the annotation

7.2 Activity: Hanger and Equation Matching ~

tool, with the ability to write, draw, model, and share
student work directly on the lesson cards. Teachers
can annotate in lesson plan and fullscreen views.

Live Learn allows for synchronous instruction virtually

1. Match each hanger to an equation. Complete the
equation by writing =, y, z or w in the empty box.

within the platform. Teachers can transition from

2. Find the solution to each equation. Use the hanger

asynchronous work time to a live session with one click. to explain what the solution means.

Problem 2+

Select all the expressians that give the area of the figure in Square units

Start Live Learn

000000000060

The on-demand feature makes visibility of
student work and timely feedback more efficient.

L3
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Embedded Teacher Support

Reflection questions, curriculum

. . . . 7.2 Synthesis: Hanger and Equation Matching v - v LS 2
narratives, instructional strategies, o S
. . Let's discuss! . c.:f-vor.suazc oneof the hangers nl.orgsine
common misconceptions, and from wach i st dhing s s
+ How did you match each hanger to an equation? by the same thing

H H H ) . . » Show how these n perespond to doi
d [o] ital tool Integration are a Il at « How did you find the solution to each equation? e i e e Gy
(5ee the student lesson summany for an
example of this)

point-of-use in the Teaching Notes. s L

* Representing, Speaking: MLRY Compare and
Connect. After students have discussed
what the solutions to the four equations
mean, invite students to compare
approaches to finding unknown values

|
+

% L I v * 20+3=5 through different representations (e.g. visual
g [|:|: — . e 3J04+2=3 hanger, equation]. Help students make

9.2 Activity: Building an Equation fora ... ~ o ! L e . a0 connections between the representations by
r '_.|_' J_ 6 T 3 asking questions such as, "Where do you see
|| o} K| » T=3+1 divizian in Bath tha hanger Sagram and the

equation?” This will help students reason
about tha ways to find unknown valuas in
balanced hangers and to sxplain the
meaning of a solution to an equation
Design Principle(s): Maximize meta-
awareness; Cultvate conversation

Formative Assessment Tools

Teachers are equipped to monitor student progress through diagnostic assessments, digital task
statements, digital practice sets, cool-downs, and monitoring templates. These provide real-time

feedback and data to inform instructional decisions.

Problem  Standard(s) Content is If students struggle... If most students
ving these syste first do well...

encountered

A3b

MO.6.RP.AZ

14.4 Cool-down

CCS5.6.RP.AT

Page 7
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Student Experience

In lllustrative Mathematics, students enjoy mathematics, make mathematical connections,
and develop conceptual understanding.

Students have print and interactive digital resources for optimal instruction and enrichment.

Deep Focus on Conceptual Understanding,
Procedural Fluency, and Application

Instructional routines, representations, - ,
13.2 Activity Applet: Matching Graphs to Syste... -~

and digital tools are carefully utilized to

help students develop an understanding

of concepts and procedures.

7.1 Warm-up ~

Embedded Opportunities For Active Discussion,
Reflection, and Fostering Mathematical Practices

Spotlight video v Spotlight lessons feature real students and their

work, providing a social learning connection.

Show your work ~

Take a photo of your work.

3.3 Synthesis: Drawing Tape Diagrams... ~

Explain your thinking.

L3
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Students Engage with the Content through Digital, Print, and Interactive Resources

7.4.3 Practice 2

To make a shade of paint called jasper green, mix 4 quarts of green paint with % cups of black paint.
How much green paint should be mixed with 4 cups of black paint to make jasper green?

Drag and drop the correct choice to complete the sentence.

8 Tools v

Xy Full screen

|
! of green paint will be needed.
------------- ' Constructions

@

BB Probability

Spreadsheet

H l‘ quarts

2t 24 quarts = ’53‘ cups

=® Geometry Ie)

12 Graphing calculator

4= Scientific calculator

%3 Four function calculator

2.3: Scaled Triangles

Here is Triangle O, followed by a number of other triangles.
0 A B C
4 B 6.08 63 4 5|\
: Triangle O
b] E G N
2 "
7 a
1 2
a
H
3 2.83
= [
2 -]
Your teacher will assign you two of the triangles to lock at.
1. For each of your assigned triangles, is it a scaled copy of Triangle 07 Be prepared to
explain your reasoning.

2. As a group, identify il the scaled copies of Triangle O in the collection. Disouss your
thinking. If you disagree, work to reach an agreement.

3. List all the triangles that are scaled copies in the table. Record the side lengths that
correspond to the side lengths of Triangle O listed in each column.

Student Experience Page 9



Equity and Access

There are three major design
principles to support all learners:

_ Provide a
Provide access Presume
------------ strength-based
for all competence
approach
Embedded structures to foster 2y STooh | ARulsen ~

endurance and perseverance

The value of some cell phanes changes expanentially after initial

release. Here are graphs showing the depreciation of two
In the Curriculu m’ ca reful Ottention is given phones 1, 2, and 3 years after they were released.
Phone A Phone B

to the complexity of contexts, as well as to

10, 1000}
1300 Lo

{1024y

students’ potential familiarity with given

contexts and representations. s } R

e [years) e fpears)

Peer modeled conversations cra 200135
Spotlight video v

Student Spotlight Lessons are anchored

by videos showing interactive discussions
between groups of students, along with
visuals of their individual approaches.
The on-demand example conversations
between peers foster engagement

and collaboration.

L3
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Adaptation Packs are designed to address unfinished

or gaps in learning that students may have from
previous experiences.

Check Your Readiness modified plan

7.2 Adaptation Pack: Introducing Proportional

Resources to mitigate unfinished learning Relationships

"N T st o

Essentlal prior concepts to engage with this unit

proach

Lessons 1o Bemove or Moty

Grade 7, Unit 2: Introducing Proportional Relationships

Explore, Play, and Discuss

Sugpested Activities Suggested Assessments

Section Level Planning Guides identify essential
lessons and activities that address major work of
the grade or prerequisites, and provide guidance
on distance learning activities to support each
lesson or activity.

Cool-down support addresses newly discovered
unfinished learning and identifies opportunities to
revisit content in future lessons, without stopping
to re-teach a concept.

Equity and Access

Cool-down Guidance

Lesson Support Lavel Notes |

If students struggle with variable representation in the cool-down, plan to revisit this
whan apportunities arise over tha next several lessons. For exampla, in activity 2 of
Lesson 6, make sure to invite multiple students to shara their thinking about how
7.2.5 2. Points to emphasize thay solved the problem. Examples are in the next lesson.
If students struggle with writing an equation of propartionality in the cool-down, plan
to focus on how to use this equation when opportunities arise over the next several
lassans. For example, in activities 2 and 4 of Lesson 8, usa the tables in the lessans
7.26 2. Points o emphasize to help students see a pattarn of constant change.
If students struggle with variable placement in the cookdown, plan to focus on how
to use the equation y = kx when opportunilies arise over the next several lessons.
For axample. in activity 1 of Lesson 9, have students share their thinking about
7.2.7 2 Points to smphasize using the equation to show a proportional relationship

If students struggle with setting up tables in the cock-down, plan to facus an haw to
7.28 2 Points to emphasize do this when opportunities arise over the nexd several lessans.

If students struggle with this cool-down, and possibly previous, related cool-dawns,

working with wriling equations that represent given relationships, make time to

revisit the work of Lessons 5-0. See the Course Guide for ideas to help students re-
7.29 3 Press pause engaga with eariier work_

Students will have mare ities to the ideas in this
cool-down, so there is no need to slow down or add additional work 1o the next
lassons. Instead, Use the results of this cook-down to provide guidanca for what to
laok for and emphasize over the next several lessons ta suppart students in
advancing their current understanding. Remind sludents that in order to be a

7.240 1. More Chances proportional relationship on a graph, tha line must pass through the origin

If students struggle with finding the constant in the coal-down, plan to focus on this
7.241 2. Points to emphasize when apportunilies arise over the next several lessans
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Equity and Access, continued

Access for Students with Disabilities

There are embedded supports for students with

disabilities that can be found in the teaching notes.

These supports were designed using the Universal
Design for Learning (UDL) guidelines. These align
to one of the three principles of UDL: engagement,
representation, and action and expression.

i.ZVAr'e you ready for more? v

Use the graphs to answer the questions below.

1) How fast is each bug traveling?

2) Will there ever be a time when the ant is twice as far away
from the start as the ladybug? Explain or show your
reasoning.

English Language Learners

Embedded supports for English learners are
found in the teaching notes. Mathematical
language routines are based on the UL/SCALE
framework developed at Stanford University.
The eight consistent routines simultaneously
support students’ learning of mathematical
practices, content, and language.

IM Grades 6-8 Program Overview

5.2 Synthesis: Meters and Centimeters v

Let's share our answers and strategies for this activity. Support for students with
isa
?

Advanced Learners

Lessons include “Are you Ready

for More?” extension problems to
challenge students. These exercises go
deeper into grade-level mathematics
and often make connections between
the topic at hand and other concepts.

Support for English Language Learners

* Reading, Writing: MLR& Three Reads. Use
this routine to support reading
comprehension of this word problem,
without selving it for students. In the first
read, students read the problem with the
goal of comprehending the situation (e.g.. A
car dealership bought a car. The dealershin
wants to make a profit. They need to di
what price the car should be.). If neede
discuss the meaning of unfamiliar term
this time (e.g., profit, wholesale, retail |
commission, etc.). Use the second read
identify the important quantities by asl
students what can be counted or meas
(e.g., wholesale price, profit or mark-ug
retail price). In the third read, ask stude
brainstorm paossible mathematical solu
strategies to complete the task. This w
help students connect the language in
word problem and the reasoning need
solve the problem while keeping the
intended level of cognitive demand in t
task.

Design Principle(s): Support sense-ma

Anticipated misconceptions

s If students don’t know where to begin,
encourage them to describe the diagrams
and equations in words.

+ For example, diagram E could be described
“two groups of x + 5 equal 19, and so could
the equation 2(z + 5) = 19.

Support for English Language Learners

* Speaking, Representing: MLR2 Collect and
Display. As students explain how the
eguation matches the diagram, listen for and
collect students’ descriptions of the equation
(e.g.,"two groups of x + 5 equal 197). Display
collected language next to the
corresponding tape diagram and equation
for all to see. Invite students to borrow
language from the displayed examples while
sorting into categories, after the matching is
complete. This will help students make
connection between language, diagrams,
and equations.

Design Principle(s): Support sense-making;
Maximize meta-awareness

Support for students with disabilities

* Representation: Internalize Comprehension.
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Culturally Responsive Teaching and Learning

The materials are inclusive of a variety of cultures and ethnicities and are free from bias
in the portrayal of ethnic groups, gender, age, class, cultures, religion, and people with disabilities.

Card 21 of 28
% Full screen Card 9 of 32
5.4 Activity: Feeding Shrimp v 5o
y 8 P 4.2 Activity Prep ~
Student response
At an aquarium, a shrimp is fed 1 gram of food each feeding and 1. § grams
5 fed 3 times each day. o

z
1) How much food does a shrimp get fed in one day?

Let's write equations describing
See a larger version of this table. proportional relationships.

2) Complete the table to show how many grams of food the
shrimp is fed over different numbers of days. Support for English Language + In this activity, you will revisit a context that '
Learners 5 ity, I i C

you worked on in an earlier lesson.

number of days  food in grams

i + First, you will study a table for a rice recipe

+ Then, you will complete the missing

0 information in the table,

= Next, you will follow the same steps for p
considering a spring roll recipe. - ®x>
LS )
= Finally, we will have a class discussion about \"-:._...-/
our strategies for solving

4.3 Are you ready for more?

A mountaineer is changing elevations.
Write an expression that represents
the difference between the final
elevation and beginning elevation.
Then write the value of the change.
The first one is done for you.

Research subway fare and taxi fare in New York
City to answer the question below:

beginning final difference change While in New York City, is it a better deal for a group
elevation  elevation between final of friends to take a taxi or the subway to get from
(Feet) (feet) and beginning the Empire State Building to the Metropolitan
+400 +900 S00-400 +500 Museum of Art? Explain your reasoning.
+400 +50

Home Connections

Each unit includes family support materials that explain the key ideas and concepts in
family-friendly language. There are also tasks to create a stronger school-home connection
and empower parents and caregivers to support students outside of the classroom.

The grade 6-8 series includes lesson summary videos for checking understanding and
reviewing important concepts and vocabulary. Parents and caregivers can use these

as a resource for homework help.

Video Lesson Summary 1

Rpre g & Propartional Rel.
£ i -
c [ wn - Y
@ 3 %
£ //
5" y number of  number of
2 e potatoes  carrots
Proportional Relationships . 1 T 150 225
P—— RE—— . ] 300 450
‘ 450 675
: 600 a0

number of potatoes

Equity and Access, continued Page 13



Assessment

Measure understanding and meet learning goals

lllustrative Mathematics offers opportunities for both formative and summative assessment that
empower teachers to measure student understanding and progress against learning goals.

Digital assessment resources include new generation item types including multiple choice,
multiple select, and other tech-enhanced item types.

Formative Assessment

The lllustrative Mathematics instructional design offers regular, embedded options for monitoring
student progress and providing constructive feedback.

Each unit begins with a Check Your Readiness diagnostic

Card4 of 9

Problem 2 v assessment of concepts and skills that are prerequisite to

the unit. Teachers can use these to identify students with
Blueberries cost $4.00 per pound. . .
particular below-grade needs or topics to carefully address
Enter the answer for each question in the box.

during the unit.

a. How many pounds of blueberries can you buy for $1.00?

Ibs

Explain your reasening.

Card 3 ‘.’ " Full screen . . . e
Learning Targets v ) ) ) ) ) Learning Goals invite students into the work
Let's solve problems involving proportional relationships

using tables, of that day.

Pacing: -3 minutes

| understand the terms proportional relationship and
constant of proportionality.

Teachers and students can use learning targets as formative

| can use a table to reason about two quantities that are
in a proportional relationship.

assessment prompts for a reflection or self-assessment as

part of a lesson synthesis.

=T Each lesson includes a Cool-Down to assess that day's lesson.

4.5 Cool-down v

time (hours} snow (inches)

L3
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Summative Assessment

Each unit includes an end-of-unit written and digital assessment to assess what students have
learned at the conclusion of the unit. In longer units, a mid-unit assessment is also available.

Problem 6

Problem 4

Digital assessments allow students to access, record, and submit their All summative assessment problems
questions and answers for a variety of technology-enhanced item types include a complete solution and
including multiple choice, multiple select, drag-and-drop, cloze, graphing, standard alignment. Multiple-choice
labeling, constructed response, short essay, and drawing types. and multiple response problems often

include a reason for potential errors.

Digital Practice

he . . . 7.2.2 Practice3 v
Additionally, a set of cumulative practice problems is

provided for eqch |esson thqt can be used for homework A map of .1re»rl.a':_.‘,.ll.'.r.p.llrk has a length of 4 inches and a wadth of &

inches. It uses a scal ery 30 miles

or prOCtlce. 1. What is the actual area of the park in square miles?

Performance Tasks

Most units have culminating lessons where students have an i

se in the space below.

opportunity to show off their problem-solving skills or apply

the mathematics they have learned to a real-world problem. - :
@ Digital Practice

Data and Reporting

Data dashboard

Real-time reporting is available for teachers to give
them actionable data. Class Performance Reports show
assignment scores and item analysis and year over year e
retention data. %) !

Drill downs allow teachers to analyze student work for
open-ended item type.

Assessment Page 15



Program
Components

LearnZillion lllustrative Mathematics Grade 6 Course

i lllustrative Mathematics

Grade 6 is a year of exciting mathematics. Students study ratio and rate,

LearnZillion lllustrative Mathematics Grade 7 Course
Frem i lllustrative Mathematics

Welcome to Grade 7 mathematics, a critical year when students extend

IM 6-

MAT H .0

LearnZillion lllustrative Mathematics Grade 8 Course

lllustrative Mathematics

In this course, eighth graders tackle exciting new ideas and concepts in

learn to divide fractions by fractions, extend their understanding of
number to include negative numbers, and understand and use variables,
to name just some of the major work of...

concepts of rates and ratios to work with equivalent ratios and
proportional relationships. Students expand their understanding of
fractions to include all rational numbers and become...

preparation for work in high school. They extend earlier understandings of
proportional relationships to study linear relationships and work with
linear equations in one and two v...

Accelerated Grade 6 Accelerated Grade 7

From i lllustrative Mathematics From i llustrative Mathematics

The Accelerated Grade 6 course introduces students to many of the big
ideas that are a cornerstone of middle school mathematics and beyond.
Students study ratio and rate, learn to divide fractions by fractions, extend
their understanding of number to i...

Students complete the work of middle school in this course. Students work
with linear equations in one and two variables, deepen their
understanding of proportional relationships and express linear
relationships using equations, tables, and graphs. Stu...

L3
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Teacher Components*

¢ Teacher Course Guide (print)
® Teacher Unit Guides (units 1-9) (print)
* Imagine Learning (IL) Classroom
teacher license (digital)
Imagine Learning (IL) Classroom includes access to
all print components, teacher notes, pacing guides,

materials lists, glossary, classroom and distance

learning-ready lesson cards with annotation
functionality, assignable lessons and assessments,
Student Spotlight lessons, modeling prompts, family
materials, extension problems, digital interactives
(including Desmos and GeoGebra), videos, digital
assessments, digital practice sets, Live Learn,

adaptation packs, data dashboard, reports, and more.

1.2 Activity: Be Right Back! w2

Three days in a row, a dog owner tied his dog's 5-foot-long leash
to a post outside a store while he ran into the store to get a drink.
Each time, the owner returned within minutes.

The dog's movement each day is described
here. Student Student

justrative studen
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first minute, and
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Professional Services

Imagine Learning lllustrative Mathematics Professional Development offerings
support teachers, coaches, and administrators in effectively implementing the

curriculum and platform with integrity throughout their program adoption.

Lesson example videos are embedded directly in the Imagine Learning
Classroom digital experience for on-demand implementation support.

These showcase authentic IL IM classrooms, teachers, and students in action.

There are virtual and in-person options to support the unique needs of your

school or district. The workshop modules give participants the opportunity

to learn, apply, and synthesize their understandings.

Program Components

GRADE 7 Paclng Guide
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Student Components*
¢ Student Workbooks (units 1-9) (print)

* Imagine Learning (IL) Classroom
student license (digital)

Imagine Learning (IL) Classroom includes access
to student workbook content, interactive lessons,
Student Spotlight lessons, glossary, lesson
summary videos, Digital interactives (including
Desmos and GeoGebra), digital student task
statements, digital assessments, digital practice

sets, and more.
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