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Nation’s Poor Reading Scores Drop Further

Percent of 4t Grade Students Scoring at Each Achievement
Level on NAEP Assessment, 2009-2021
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Minimal Growth in Reading Outcomes Over the Last Decade

Of 9-year-olds in 2020 say they read 0 Of 4th graders read at or
42 % for fun on a daily basis, the lowest 66 /0 below basic levels
levels since the mid-1980s according to NAEP in 2021

Source: The Nation’s Report Card, 2019, NAEP Data Explorer; 2022,
©2022 by EAB. All Rights Reserved. eab.com NAEP Reading Highlights; EAB interviews and analysis.
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Reading Scores Decline Across Many Student Groups .

Average NAEP Score Change Among 4t" Graders from 2020 to 2022
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A Significant Share of Students from Highly Educated Families Struggle to Read

Of struggling readers come from households with at

A
4 ﬂan .
mﬂ% least one college-educated parent

Source: The Nation’s Report Card, 2018, NAEP Data Explorer; The Nation’s Report
Card, 2022, NAEP Reading Highlights; APM Reports, 2018, Hard Words: Why Aren’t
Kids Being Taught to Read?; EAB interviews and analysis.
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Poor Reading Outcomes Are Costly

Failing to Address the Issue Is Problematic For Students...

Struggle to Learn Other Subject Areas Rarely Catch Up In Reading
Grade marks the shift to reading 0 Of students who do not read
3rd to learn. Students’ reading 75 /O proficiently by 3rd grade
ability becomes essential to never reach reading
success in other subjects. _ proficiency in future grades

Face Challenges Finding Living
Wage Jobs

Adults in the nation today read
1 3 O M at or below the 6t grade level,
even though most living-wage

jobs require proficient readers

Less Likely to Attend College
Decrease in likelihood that
54 0/ struggling readers in 3rd grade
O will attend college, compared

to their more proficient peers

...And Costly For Districts, Particularly in States with Retention Laws

Number of states requiring districts Average per pupil cost to
]_ 7 to retain third graders who do not $ ]_ 31{ retain students in 2022

meet reading standards as of 2019

Source: Education Commission of the States. (2017) “Creating Preventative, Rather Than Reactive, Policies to Boost Third Grade Literacy”; US Department of
Education, America Reads Challenge (1999). “Start Early, Finish Strong: How to Help Every Child Become a Reader”; Ann E. Casey foundation. (2010) “Early
Warning: Why Reading by the End of Third Grade Matters”; Arellano, A et al. (2015) “Michigan Achieves: Becoming a Top Ten Education State,” The Education
Trust; Center For Public Education, (2015) “Learning to Read, Reading to Learn”; Gallup. (2020) “Assessing the Economic Gains of Eradicating Literacy
Nationally and Regionally in the United States”; Education Data Initiative. (2022) “U.S. Public Education Spending Statistics”; EAB interviews and analysis.



https://www.eab.com/
https://www.ecs.org/creating-preventative-rather-than-reactive-policies-to-boost-third-grade-literacy/
https://files.eric.ed.gov/fulltext/ED434332.pdf
https://www.aecf.org/m/resourcedoc/AECF-Early_Warning_Full_Report-2010.pdf
https://www.aecf.org/m/resourcedoc/AECF-Early_Warning_Full_Report-2010.pdf
https://midwest.edtrust.org/resource/michiganachieves/
https://www.nsba.org/-/media/NSBA/File/cpe-learning-to-read-reading-to-learn-white-paper-2015.pdf?la=en&hash=8E0E470C3E263C66E4491EC035224DC9018C6D5F#:~:text=Reading%20is%20the%20Open%20Sesame,before%20a%20child%20starts%20school.
https://www.barbarabush.org/wp-content/uploads/2020/09/BBFoundation_GainsFromEradicatingIlliteracy_9_8.pdf
https://www.barbarabush.org/wp-content/uploads/2020/09/BBFoundation_GainsFromEradicatingIlliteracy_9_8.pdf
https://educationdata.org/public-education-spending-statistics

Truth Be Told: There’s No Excuse for Poor Outcomes

Almost All Students Have the Cognitive Capacity to Read
Distribution of Early Readers’ Cognitive Ability, According to the National Institutes of Health
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& Of elementary students, regardless of background, are
@ PR 95 0/ cognitively capable of learning to read when they
| ot |l O receive sufficient direct instruction on the foundational
' skills of reading

Struggle with Severe @)—— 220

Cognitive Impairments

Source: National Center for Education Statistics (2017) “Reading Performance, NCES” Lyon, R. (2009) “Reading Difficulties: Prevention, Early
Intervention, and Remediation.” Southern Methodist University; Kilpatrick, D. (2015) “Essentials of Assessing, Preventing, and Overcoming

Reading Difficulties; Mathes, P. (2015) “The Case of Early Intervention in Reading”; EAB interviews and analysis.


https://www.eab.com/
https://www.wiley.com/en-us/Essentials+of+Assessing,+Preventing,+and+Overcoming+Reading+Difficulties+-p-9781118845288
https://www.wiley.com/en-us/Essentials+of+Assessing,+Preventing,+and+Overcoming+Reading+Difficulties+-p-9781118845288

District-Funded Initiatives Appear Insufficient

Districts Invest Significant Time
and Resources on Reading...

Extending School Days
or Literacy Time Blocks

Hiring Literacy Specialist
or Instructional Coaches

Updating Instructional
and Curricular Materials

Purchasing 1:1 Reading-
Related Technology

1) Most recent RCT and longitudinal study examining the effects of Pre-K on reading
outcomes; N=1070 students attending publicly funded preschools in Tennessee.

...Yet Often See Minimal Lasting Results

It feels like we've tried everything and
anything to improve reading, but nothing
seems to really work. In the end, we keep
seeing very similar outcomes.”

Superintendent, Southwest District

AR
Pre-K Helpful, But Not Sufficient

Key Findings Regarding the Effects of Pre-K on
Reading, Vanderbilt Peabody Study (2015)1

+ Improves kindergarten readiness

+ Effects on reading are not sustained

Key Findings on the Effects of Pre-K on student
achievement, Brookings Institution (2018)

+ Increasing pre-K enrollment by 10% would
raise a state’s NAEP score by <1 point

Source: Lipsey, M et al. (2013) “Evaluation of the Tennessee Voluntary Prekindergarten Program:
Kindergarten and First Grade Follow-Up Results from the Randomized Control Design;” Brookings
Institution (2017) “"Does State Pre-K Improve Children’s Achievement;” EAB interviews and analysis.


https://www.eab.com/
https://peabody.vanderbilt.edu/research/pri/TN_VPK_Evaluation_Executive_Summary_August_2013.pdf
https://peabody.vanderbilt.edu/research/pri/TN_VPK_Evaluation_Executive_Summary_August_2013.pdf
https://www.brookings.edu/research/does-state-pre-k-improve-childrens-achievement/

Good News: Science Provides a Blueprint for Reading .

Decades of Neuroscience Research Provides Insight on How Students Learn to Read

4 Research centers nationwide examine 3 Years of brain-based research

reading-related brain activity dedicated to learning to read

66 66

Science Has Implications For ...And How Schools Can Help
How to Teach Reading... Struggling Readers Read

“We [NICHD] have multidisciplinary “Every year, there are hundreds of
[research] teams—including newly published, scientifically
cognitive neuroscientists and oriented research reports on
pediatricians—who have developed a reading...There is ample research
body of information on reading and that shows how weak readers can
the brain that can inform practice in make substantial reading gains, with
schools and policy.” a fairly large percentage developing

Dr. G. Reid Lyon normalized reading skills.

National Institute of Child Health Dr. David Kilpatrick
and Human Development Professor of Psychology, SUNY! Cortland

79 2

Source: Boulton, D (2015) “An Interview with Dr. G. Reid Lyon- Converging Evidence—Reading Research
What it Takes to Read;” Loyd, G. (2009)"Reading Difficulties: Prevention, Early Intervention, and

1)_State University of New York Remediation; Kilpatrick, D. (2015) “Essentials of Assessing, Preventing, and Overcoming Reading
Difficulties;” EAB interviews and analysis.
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Human Brains Are Not Naturally Wired to Read

Reading and Writing Are Relatively Recent in the Span of Human Existence

Timeline of Spoken and Written Language in Relation to Human History

Books

Written Language

Spoken Language Cuneiform, the earliest
written language, dates

Modern humans first back to Mesopotamia

emerged in Africa around around 5,500 years ago

200,000 years ago and
communicated using
spoken language

198,000 B.C.E. 3,500 B.C.E.

Johannes
Gutenberg invented
the printing press,
which created the
first mass-produced
book, The
Gutenberg Bible

Of human existence includes written language

and reading. The human brain has not
evolved to learn reading naturally.

Source: Ritchter, D, et al. (2017) “The Age of Hominin Fossils from Jebel

Ironed, Morocco and the Early Stone Ages”; Spar, I. (2004) “Histories of

Writing,” The Metropolitan Museum of Art; EAB interviews and analysis.



https://www.eab.com/
https://www.nature.com/articles/nature22335.epdf?referrer_access_token=sWYu_Q8W_jaR5pzJDKZCr9RgN0jAjWel9jnR3ZoTv0PsnrJvzd6-aGjOR_132jGkCewD1NxAewt3KamUK2kqtiifOgvh-vaLmRrVftZWhcJJURYXsEBTae1FxkZH_yrE7GCQkJfmvLmaZJzQFng0snczmz3ZRVqQU9vb-QfRn-YZAy4NJ4D9jgeL7nQUdVqlYUdJ44vQg_COge-1TdX_Rq3PuR3-R2uLitOYdQf4K30IBusuCYCHuA8P24q5hkyX&tracking_referrer=www.cnn.com
https://www.nature.com/articles/nature22335.epdf?referrer_access_token=sWYu_Q8W_jaR5pzJDKZCr9RgN0jAjWel9jnR3ZoTv0PsnrJvzd6-aGjOR_132jGkCewD1NxAewt3KamUK2kqtiifOgvh-vaLmRrVftZWhcJJURYXsEBTae1FxkZH_yrE7GCQkJfmvLmaZJzQFng0snczmz3ZRVqQU9vb-QfRn-YZAy4NJ4D9jgeL7nQUdVqlYUdJ44vQg_COge-1TdX_Rq3PuR3-R2uLitOYdQf4K30IBusuCYCHuA8P24q5hkyX&tracking_referrer=www.cnn.com
https://www.metmuseum.org/toah/hd/wrtg/hd_wrtg.htm
https://www.metmuseum.org/toah/hd/wrtg/hd_wrtg.htm

Critical Brain Regions Must Work Together

Reading Requires Building Neural Circuits Across Critical Brain Regions

Regions of the Brain Activated While Reading, as Viewed in fMRI! Scans

Inferior Frontal
Gyrus

Aids in speech
production, fluency,
and comprehension

Angular Gyrus

Connects discrete
sounds to letters in
order to form words
and meaning

Auditory Cortex

Creates meaning out
of speech sounds and
builds comprehension

Visual Cortex

Recognizes visual

representations of
written letters and
words

Early Reading Instruction that Builds Neural Pathways Is Essential

«

The quality of reading instruction impacts a
child’s white matter development—the neural
pathways that connect areas of the brain

1 fMRI= Functional Magnetic Resonance Imaging

56 %0

Of variance in reading outcomes is accounted
for by the change in volume in white matter
between kindergarten and 3 grade

Source: Konnikova, M (2015) “"How Children Learn to Read,” The New Yorker; Myers, C (2014) “White Matter
Morphometric Changes Uniquely Predict Children’s Reading Acquisition;” Seidenberg, M (2017) Language at the Speed
of Sight: How We Read, Why So Many Can't, and What Can Be Done About It; EAB interviews and analysis.



https://www.eab.com/
https://www.newyorker.com/science/maria-konnikova/how-children-learn-read
https://journals.sagepub.com/doi/abs/10.1177/0956797614544511
https://journals.sagepub.com/doi/abs/10.1177/0956797614544511

Research Confirms: Strong Readers Decode

Research Distinguishes L.'J A Focus on Foundational Skills! in Early Grades
Strong From Poor Readers is Essential for Future Reading Success

. Influence of Early Decoding Skills-Focused Instruction on
Key Differences Between Strong and Poor . - P 5
Readers, According to Numerous Studies Reading Comprehension Ability in Later Grades

79% of the variance in high

Strong re_aders_rely heavily school reading ability can be
on decoding skills accounted for by intensity of
80% A . .
. Adel 2012 foundational skills
elman ( ) instruction in 1st grade
»  Frost (1998) 9 60%
« Gringirenko & Naples (2008) 5
+ Halderman, et al. (2012) 8 409
- Pugh & McCardle (2009) 2
°
» Share (1995) 2 20%
Poor readers rely heavily
on context clues 0% . . )
1st 2nd 3rd 4th 5th
+ Corkett & Parrila (2008) Grade Level

+ Nation & Snowling (1998)
+ Rack et al. (1992)

0
* Van Den Broeck & Geudens (2012) 87 /0 fully or easily decodable3

Of English words are either

1) Phonological awareness, print concepts, phonics/word recognition, and fluency
2) Results from a ten-year longitudinal study out of Yale University; n=445 randomly selected Source: Shaywitz, et al., (1999) “Persistence of Dyslexia: the Connecticut

kindergarten students. Longitudinal Study at Adolescence;” Student Achievement Partners, “Foundational
) ) . Skills Guidance Documents: Grades K-2"; Kilpatrick, D. (2015) “Essentials of
o . 379
3) 50% of English words are fully decodable; 37% of words are mostly decodable with the exception of Assessing, Preventing, and Overcoming Reading Difficulties”; Reed, D. (2016), “The
one sound, many of which can be solved by knowledge of prefixes, roots and suffixes Importance of Phonics Instruction For All Students,” Iowa Reading Research Center”

EAB interviews and analysis.


https://www.eab.com/
https://achievethecore.org/content/upload/Foundational%20Skills%20Guidance%20Document%20Dec.%202017.pdf
https://achievethecore.org/content/upload/Foundational%20Skills%20Guidance%20Document%20Dec.%202017.pdf
https://iowareadingresearch.org/blog/the-importance-of-phonics-instruction-for-all-students
https://iowareadingresearch.org/blog/the-importance-of-phonics-instruction-for-all-students
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Research-Based Equation for How Students Learn to Read

Reading Comprehension = Word Decoding Language Comprehension

r—————— — — — — — —

Comprehension

e e e e e o ——— — — — —

Language
I Comprehension I
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| |
| g |
I \I/Dv:crc(njding < poor Good > \éveocrgding I
| |
| |
I | |
I Language I
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Reading Mastery Is an Ongoing Progression

Phases of a Student’s Reading Development
Emerging

i Fluent, Comprehending

Pre-Reader Novice Reader Decoding Reader ! Reader
5 years old and younger Grades K-1 Grades 2-3 Grades 3-5
Word Decoding Word Decoding Word Decoding Word Decoding

» Aware of the letters in
the alphabet

* Knows that language is
made up of small units
called words and even
smaller units called
letters

« Distinguishes between and » Aware of the
blends sounds morphophonemic!

- Aware of orthographic principles of language
conventions, spelling patterns < Reads more often and

at increased speed

(semi-fluency)

* Has added ~3,000 Language
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i » Decodes nearly
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automatically, freeing up
working memory for higher
level executive functioning
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1
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1
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i- Uses semantic knowledge

I to aid decoding and vice versa

1 -
. Understands what books i Understands the alphabetic

are and the kinds of H
experiences they can create |

1
1
1
1
1
1
1
1
1
1
1
1
1
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1
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1

principle

) one’s lexicon
- Develops strategies

for sounding out unknown
words Language

» Understands the
grammatical function of
language

* Applies morphology
(roots, suffixes, prefixes) to

- Segments words into Comprehension

syllables, syllables into sounds

« Uses linguistic knowledge to

Language Corlr-‘l:rr"g;rl:g:ion distill meaning from text comprehend complex words
Comprehension - Can predict, retell « Uses metaphor, inference,
« Exposed to ample oral and * Able to recognize some « Familiar with sight and analogy accurately
written language through words by sight words and sight “chunks,” i+ Independently connects
books and conversation » Exposed to robust recognizable letter blends prior knowledge to text to
vocabulary, learning 2-3+ and morphemes deduce greater meaning

» Has a vocabulary of ~2,000
words and can understand » Knows to reread and e Relies on reading to
~10,000 words « Can understand ~20,000 words correct misunderstandings ! build ongoing knowledge

The relationship between SoUNdS aNd WOTT e m c c o e o o o o o o i o e e o o o e o o e

units and the rules that govern their pronunciation Source: Wolf, M, Proust and the Squid: The Story and Science of the Reading Brain, 2007; Temple et al., All Children Read: Teaching for Literacy in Today’s

Diverse Classrooms, 4t ed., 2010; Virtual Speech Center, “Speech and Language Development Milestones,” 2018; Loraine, S, "Vocabulary Development,”(2008;
Lvon. R.. “Reading Difficulties: Prevention Early Intervention and Remediation.” Southern Methodist University, 2009: EAB interviews and analysis.

new words per day

1


https://www.eab.com/
https://www.virtualspeechcenter.com/blog/37/speech-and-language-development-milestones

Most Reading Instruction Fails to Align with Science

Limitations of Status Quo Early Elementary Reading Instruction

Unfamiliarity with Oversimplified Overemphasis on
Foundational Phonemic Using Context Clues
Reading Skills Awareness for Decoding
Of elementary teachers have Of early elementary Of early elementary teachers
never been trained in classrooms spend encourage students to use
strategies for teaching insufficient time pictures or context clues to
phonemic awareness, phonics, providing direct instruction identify unfamiliar words
vocabulary, fluency and on all English phonemes!

comprehension

“A look at the research reveals that the methods commonly used to teach children to
read are inconsistent with basic facts about human cognition and development...”

Mark Seidenberg, Cognitive Neuroscientist, University of Wisconsin-Madison

. o Source: Kilpatrick, D (2015) “Essentials of Assessing, Preventing, and
1) In fact, most 2"-4t" grade curricula and assessments stop monitoring Overcoming Reading Difficulties;” Seidenberg, M. (2018) “Language at the Speed
phonemic awareness, even though phonics skills continue to develop of Sight: How We Read, Why So Many Can’t, and What Can Be Done About It;”
through fourth grade (David Kilpatrick, 2015) EAB interviews and analysis.


https://www.eab.com/

Reading Wars Overshadow Brain-Based Research

Horace Mann opposes Whole Language
phonics in favor of Persists, But Falters
whole words NAEP scores show

negative impact of whole

Science vs. Belief language instruction

Research finds good
readers decode; whole
language scholars believe
reading is natural

Balanced Literacy
Emerges

Schools adopt balanced
literacy to meet NRP
recommendations

1960s 1980s 2000 2022
1800s | 1970s i 990 ! !
1
i ! 1990s ; 2001 !
1 H H 1
1 : H :
H ! ' i
Reading Wars Named : Five Pillars of Reading :
. H = 1
Approaches include “look-say”, ! Established _ !
systematic phonics, and i Congress assigns the National |
intrinsic phonics . . B Reading Panel (NRP) to review )
fugnce_ (ionflrms Phonics science reading research. NRP Lucy (_:alk'“ﬁ
Bs _rubC|a q h advocates for more phonics modifies Units of
brain-based researc _ instruction in schools.! Study to include
identifies phonics as crucial, more phonics
while whole language remains
prominent in schools
1) The NRP recommends the five reading pillars: phonemic
awareness, phonics, vocabulary, fluency, and reading Source: Kim, J. (2008) “"Research and the Reading Wars; Hanford, (2018) “Hard Words: Why Aren’t Kids Being Taught to Read?”
comprehension American Public Media; EdWeek Research Center (2019) “Early Reading Instruction: Results of a National Survey”;Goldstein

(2022) “In The Fight Over How to Teach Teaching, this Guru Makes a Major Retreat”; EAB interviews and analysis.



https://www.eab.com/
https://scholar.harvard.edu/files/jameskim/files/prof_pub-pdk-kim-reading_wars.pdf
https://www.apmreports.org/story/2018/09/10/hard-words-why-american-kids-arent-being-taught-to-read
https://epe.brightspotcdn.com/1b/80/706eba6246599174b0199ac1f3b5/ed-week-reading-instruction-survey-report-final-1.24.20.pdf
https://www.nytimes.com/2022/05/22/us/reading-teaching-curriculum-phonics.html

Higher Education Inadequately Prepares Teachers

Most Schools of Education Fail to % of State Teacher Licensing Exams That

Prepare Educators to Teach Reading Test Teachers’ Reading Knowledge (n=51)
Of teacher prep programs devote Require a test of the

3 1 0 0 no coursework to reading science of reading for

science? elementary and special

education teacher

Of graduate elementary education candidates

2 3 % programs teach scientifically-

based reading methods

Do not require a test of

the science of reading
0 of undgrgraduate elemen_tary for both elementary and
39 /0 education programs provided

) o special education
instruction in all 5 components of teacher candidates
reading?

7
“What these programs most often teach is not to adopt the whole language -
approach, but that the candidate should develop her own approach to
teaching reading, based on exposure to various philosophies and
approaches, none more valid than any other.”
Kate Walsh, President, NCTQ
21st-Century Teacher Education

1) N= 72 teacher preparation program syllabi. Source: National Center on Teacher Quality (NCTQ), 2018, NCTQ Databurst: Strengthening Reading Instruction through Better Preparation of
2) N = 820 undergraduate elementary education programs. Elementary and Special Education Teachers; NCTQ, 2018, 2018 Teacher Prep Review; Education Next, 2013, Vol. 13, No. 3, 21%-Century
) 9 Y prog Teacher Education; NCTQ, 2016, Landscapes in teacher prep, undergraduate elementary ed; Walsh, K., Glaser, D., & Wilcox, D., 2006, What
Education Schools Aren’t Teaching about Reading and What Elementary Teachers Aren't Learning; EAB interviews and analysis.
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https://www.educationnext.org/21st-century-teacher-education/
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https://www.nctq.org/dmsView/UE_2016_Landscape_653385_656245
http://www.readingrockets.org/article/what-education-schools-arent-teaching-about-reading-and-what-elementary-teachers-arent
http://www.readingrockets.org/article/what-education-schools-arent-teaching-about-reading-and-what-elementary-teachers-arent

DEXTER COMMUNITY
SCHOOLS

Path to the Science of Reading
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Out-of-School

theracy Support
Summer learning

» Afterschool
programs

+ Family literacy
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» Teachers
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Interventions Instructional
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Source: EAB interviews and analysis.



Reading Systems Remain Disconnected from Science

Science Has Had Little Impact on What Happens in Schools

Leadership

e District

» School

» School Board

Out-of-School
Literacy Support

* Summer Instructors
learning . Teachers

» Afterschool . therqcy coaches
programs . Read_lng

« Family literacy specialists
engagement

» Pre-kindergarten

Interventions Instructional

- Differentiated Materials
instruction e Curricula

e MTSS/RTI » Core program

« Intervention e Culturally relevant
programs Assessments materials

v
» Screeners
» Diagnostics ii\ﬁ

* Summative

Source: EAB interviews and analysis.
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LEADERSHIP

LETRS Training and LETRS Training for Administrators
- The Lexia LETRS (Language Essentials for Teachers of Reading and Spelling)
Suite is comprehensive professional learning designed to provide early
childhood and elementary educators and administrators with deep
knowledge to be literacy and language experts in the science of reading

- EAB Science of Reading Presentations
- EAB Science of Reading Community Forum
; ;i‘ i L
y'i‘x

- Participation and facilitation of Y5-4 ELA Team
- Acadience Reading Universal training




INSTRUCTORS

- LETRS Training ~ 30% of Y5-4 staff
- Support for staff to participate in this training

- SIPPS Coaching Accreditation

- Acadience Coaching Accreditation

- DCS Literacy Coach Participation in WISD ELF (Early Literacy Foundations)
taskforce

- Acadience and Science of Reading Training for Kindergarten,
Interventionists, Coaches and Special Educators

- Focus on GELN (General Education Leadership Network) Literacy

Essentials with Y5-4 staff
i A




INSTRUCTIONAL MATERIALS

- Adoption of Reading Horizons Phonics Program in K-4
- Utilization of Heggerty Phonemic Awareness Program in Y5-K
- Zoo-Phonicsin Y5
- $30,000 purchase and instructional emphasis of decodable texts
- Books that contain the specific grapheme-phoneme correspondences students have learned.
- Implementation of Lexia Core 5 for all K-2 students
- Lexia Core 5 is an adaptive blended learning program that accelerates the development of
literacy skills
- Revision of current curricular resources to respond to the Science of Reading
- Removal of problematic practices (three-cueing, MSV)
- SIPPS (Systematic Instruction in Phonological Awareness, Phonics, and Sight Words) for Reading

Intervention in K-2
1) ;f i

- Sonday for Special Education
-t

- Current curricular review of ELA core materials




ASSESSMENTS

Adoption of Acadience Reading Universal Screener in Kindergarten.

- What types of support a student needs
- What specific skills educators should focus on for instruction or intervention
- What instructional strategies they should implement

- Expansion of Acadience Reading Universal Screener to grades 1-2 in 2023-2024

- Further learning and utilization the four purposes of assessment:
- Screener Assessments
- Diagnostic Assessments
- Progress Monitoring Assessments
- Outcomes Measures

- Instructional Rounds

- Data Rounds

- Improved identification and monitoring of students
identified for Reading Intervention
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INTERVENTIONS

- Adoption of SIPPS (Systematic Instruction in Phonological Awareness,
Phonics, and Sight Words) in grades K-2

- Emphasis on small-group, differentiated instruction

- Solidification of MTSS systems and structures across the district

- Utilization of Heggerty Phonemic Awareness for Tier 2 interventions for
some students in grades 1-2

- Collaborative work and goals between interventionists and teachers to

meet the needs of all students
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OUT OF SCHOOL LITERACY SUPPORTS

- Literacy event for Y5-2 intervention families led by Y5-2 Interventionists
- Home & School Reading partnership for extending students’ learning

- Title I intervention conferences led by 3-4 Interventionists

- At home Lexia Core 5 access in K-2

- Summer Learning Institute focused on high-impact tutoring practices

(SIPPS)
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