
High Impact Literacy Tutoring



Context

Tutoring Pre K-12: Evidence and Resources. (2021). Retrieved 24 November 2021, from https://www.povertyactionlab.org/tutoring

● Academic learning-loss during COVID-19

● US Department of Education recommends high-quality 
tutoring as a strategy to support students post COVID-19 

● Many states, including California, are prioritizing 
accelerated learning opportunities

https://www.povertyactionlab.org/tutoring
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Key Findings for High Impact Tutoring

Tutors

Evidence points to professional tutors—tutors that are trained and paid—as a 
highly effective tutor group

Program Delivery

Evidence suggests that tutoring is most effective when it occurs: 

● At school during the school day 
● Three times a week (or more for preschool - first graders) 
● In one-on-one sessions for younger students, and in small groups for  

older students
Grades and Subjects

● Reading tutoring is relatively more effective for the youngest students, while math 
tends to be more effective later in elementary school 

● Focusing on key foundational skills—such as third grade literacy and eighth grade 
(algebra)—would impact approximately 1 million students across California

Nickow, J., Oreopolos, P., & Quan, V. (2021). The Transformative Potential of Tutoring for Pre K-12 Learning Outcomes: Lessons from Randomized Evaluations. Retrieved 24 November 2021, from 
https://www.povertyactionlab.org/publication/transformative-potential-tutoring-pre-k-12-learning-outcomes-lessons-randomized

https://www.povertyactionlab.org/publication/transformative-potential-tutoring-pre-k-12-learning-outcomes-lessons-randomized


Tutoring Program Model Dimensions Planning Tool

Toolkit for Tutoring Programs | National Student Support Accelerator. (2021). Retrieved 24 November 2021, from https://studentsupportaccelerator.com/tutoring

https://studentsupportaccelerator.com/tutoring


Intensive Reading Support Model 1

● Target Group:
○ 1st-3rd

● Instructional Focus: 
○ DECODING: phonological awareness, multisensory letter-sound, letter name, blending, reading 

decodables
○ FLUENCY: review of skill gap, reading a short text in ZPD (fiction/non-fiction balance), 

comprehension check (e.g. AR quiz, other district resources)
● Frequency:

○ 20-30 mins, 3-5 times a week  (depends on need, age, attention span, instructional focus)
● Ratio: 

○ New tutors-1:1, Experienced tutors- 1:2 (students with like needs)

● Monitoring Progress/Exiting Criteria:
○ Data gathering using a quick phonic screener, and quick fluency screener, site or district reading 

measures

Model created by Melissa Garcia, SBCEO Coordinator, Language Education Services, using evidence-based reading instructional strategies and Toolkit for Tutoring Programs



Intensive Reading Support Model 2

● Target Group:
○ 3rd-12th

● Instructional Focus: 
○ DECODING: advanced phonemic  awareness if needed, address skill gaps OR multisyllabic 

reading strategies, reading a short text in ZPD (fiction/non-fiction balance) with previewed 
words/skills during skill practice, comprehension check

○ FLUENCY: review of skill gap, reading a short text (fiction/non-fiction balance), comprehension 
check

● Frequency:
○ 30 mins-50 mins, 3-5 times a week  (depends on need, attention span, instructional focus)

● Ratio: 
○ New tutors-1:1, Experienced tutors- 1:2 (students with like needs)

● Monitoring Progress/Exiting Criteria:
○ Data gathering using a quick phonic screener, and quick fluency screener, site or district reading 

measures

Model created by Melissa Garcia, SBCEO Coordinator, Language Education Services, using evidence-based reading instructional strategies and Toolkit for Tutoring Programs



Blended Reading Support Model 3

● Target Group:
○ 3rd-12th, students near grade level reading

● Instructional Focus: 
○ PHONICS SOFTWARE: 15-20 mins of focused differentiated skill practice
○ INDEPENDENT READING:  25-35 mins of reading a short text in ZPD (fiction/non-fiction balance), 

comprehension check
○ 10-15  mins of selecting a book, transitioning, checking-in with tutor for 1:1 support as needed, snack, 

updating parents as needed
● Frequency:

○ 1 hr, 2-5 times a week (depends on availability, age, attention span)
● Ratio: 

○ 1:10 
● Monitoring Progress/Exiting Criteria:

○ Reading at grade level using site or district reading measures, conversations with students about 
progress

Ideal Setting: Library, Classroom with access to a lot of books

Model created by Melissa Garcia, SBCEO Coordinator, Language Education Services, using evidence-based reading instructional strategies and Toolkit for Tutoring Programs


