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2019	Assessment	Results

PSSA
Keystones



PSSA	– District	by	Subject
Subject 2016 2017 2018 2019

Mathematics
63% 66% 64% 63%

ELA
78% 79% 80% 79%

Science
83% 83% 84% 83%



PSSA	– District	by	Grade	&	Subject	
Grade Math ELA Science State	

Math
State	
ELA

3 72% 73% N/A 56% 61.9%

4 72% 82% 90% 46.2% 63.6%

5 64% 81% N/A 43.1% 58.5%

6 57% 81% N/A 39% 63%

7 67% 81% N/A 38.2% 60.4%

8 56% 77% 76% 32.2% 57.9%



Math	PSSA:	2015	- 2019
Grade 2014-15 2015-16 2016-17 2017-18 2018-19

8 52% 54% 58% 59% 56%

7 60% 61% 67% 58% 67%

6 66% 65% 56% 62% 57%

5 63% 60% 70% 64% 64%

4 62% 69% 75% 66% 72%

3 72% 70% 76% 77% 72%



Keystones	– Algebra	I
Algebra I Grade Total	

Tests
Perf

Level	#
Total	%	
Adv and	
Prof

State	

6 4
Adv – 4
Prof	– 0
Basic	– 0
BB	- 0

100%

7 48
Adv – 45
Prof	– 3
Basic	– 0
BB	- 0

100%

8 132
Adv – 77
Prof	– 41
Basic	– 14
BB	- 0

89%

9-11 84
Adv – 26
Prof	– 32
Basic	– 24
BB	- 2

69% 63.3%



Keystones	- Biology
Biology Grade Total	

Tests
Perf

Level	#
Total	%	
Adv and	
Prof

State

9 277 Adv – 178
Prof	– 74
Basic	– 21
BB	- 4

91% 63.2%

10 22 Adv – 7
Prof	– 4
Basic	– 4
BB – 7

50%



Keystones	- Literature

Literature Grade Total	
Tests

Perf
Level	#

Total	%	
Adv
and	
Prof

State

10 314
Adv – 85
Prof	– 191
Basic	– 32
BB – 6

87.9% 71.5%



State	Rankings	2019
Math

Grade Adv +	Prof State	
Ranking

Percentile	
State	

Ranking
3 73.0% 394/1584 75.1%
4 71.7% 205/1551 86.8%
5 64.0% 241/1448 83.4%
6 56.4% 185/1034 82.1%
7 66.6% 43/894 95.2%
8 57.8% 41/888 95.4%



State	Rankings	2019
ELA

Grade Adv +	Prof State	
Ranking

Percentile	
State	

Ranking
3 74.6% 506/1584 68.1%
4 83.7% 235/1551 84.8%
5 83.1% 126/1448 91.3%
6 83.3% 114/1034 89.0%
7 82.6% 51/894 94.3%
8 79.0% 68/888 92.3%



State	Rankings	2019
Science

Grade Adv +	Prof State	
Ranking

Percentile	
State	

Ranking
4 92.7% 293/1551 81.1%
8 79.8% 66/888 92.3%



Keystone	Exam	State	Ranking

Adv +	Prof State	Ranking Percentile	State	
Ranking

87.4% 36/749 95.2%

Algebra Keystone – High School and Middle School

Adv +	Prof State	Ranking Percentile	State	
Ranking

85.9% 57/746 92.4%

Biology – High School

Adv +	Prof State	Ranking Percentile	State	
Ranking

91.7% 38/748 94.9%

Literature – High School



PVAAS	Data



The	Future	Ready	PA	Index	is	the	new	school	measurement	tool	for	
communities	to	evaluate	how	schools	are	doing	in	preparing	students	
for	college,	career,	and	community	after	graduation.	

Why	is	Pennsylvania	adopting	 the	
Future	Ready	PA	Index?

What	is	the	Future	Ready	PA	Index?

Pennsylvanians know that students, and the schools that 
serve them, are more than just standardized test scores, and 
wanted a tool for evaluating schools that doesn’t rely solely 
on standardized test results. 

In 2015, the state Department of Education started engaging 
with communities around the state to learn what was 
important to them and to develop a new measure. As a 
result,  in 2018 Pennsylvania reduced PSSA testing time by 
20 percent, and established a new meaningful set of 
indicators. 

Future Ready PA Index



What	are	we	doing?	
Curriculum	Work:
• Anchors	and	eligible	content
• Revising	assessments	to	

ensure	standards	are	being	
addressed

• Implementation	of	Open	
Court	Reading	program	in	K-2

• Deep	study	of	essential	
standards	 in	grades	K-5

• Equity	Inquiry	Group	started	
in	September

• Mathematics	intervention	
pilots	at	MS,	grade	5	and	
grade	2

Professional	Learning
• Text	Dependent	Analysis	
• TQE	Mathematics	Training	

(Tasks,	Questioning,	Evidence)
• Book	studies	(Make	it	

Happen)
• Coaching	Team	&	Continued	

PLC	Development	&	
Implementation

• Conference	sessions	&	
opportunities



What	are	we	working	toward?	

Four	Critical	PLC	Questions	– for	EVERY	student
• What	do	we	want	students	to	know	and	be	
able	to	do?	(Curriculum)

• How	do	we	know	if	students	have	learned?	
(Quality	assessments)

• How	do	we	respond	when	students	don’t	
learn?	

• How	do	we	respond	when	students	have	
learned?	



PROPOSED  2020-2021  

Derry Township School District
 

July 2020 
# of Days: Elem-0   Sec-0   Staff-0 

Su M T W Th F Sa 

   1 2 3 4 

5 6 7 8 9 10 11 

12 13 14 15 16 17 18 

19 20 21 22 23 24 25 

26 27 28 29 30 31  

 

August 2020 
# of Days: Elem-6   Sec-6  Staff-9/15 

Su M T W Th F Sa 

         1 

2 3 4 5 6 7 8 

9 10 11 12 13 14 15 

16 17 18 19 20 21 22 

23 24 25 26 27 28 29 

30 31      

 

September 2020 
# of Days: Elem-19 Sec-19  Staff-19 

Su M T W Th F Sa 

   1  2 3 4 5 

6 7 8 9 10 11 12 

13 14 15 16 17 18 19 

20 21 22 23 24 25 26 

27 28 29 30    

 

October 2020 
# of Days: Elem-21   Sec-21  Staff-22 

Su M T W Th F Sa 

     1 2 3 

4 5 6 7 8 9 10 

11 12 13 14 15 16 17 

18 19 20 21 22 23 24 

25 26 27 28 29 30 31 

 

November 2020 
# of Days: Elem-16 Sec-18  Staff-18 

Su M T W Th F Sa 

1 2 3 4 5 6 7 

8 9 10 11 12 13 14 

15 16 17 18 19 20 21 

22 23 24 25 26 27 28 

29 30      
 
 

December 2020 
# of Days: Elem-17  Sec-17  Staff-17 

Su M T W Th F Sa 

  1 2 3 4 5 

6 7 8 9 10 11 12 

13 14 15 16 17 18 19 

20 21 22 23 24 25 26 

27 28 29 30 31   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 Weekend/Summer Recess 
Significant Date/Event  

 Early Dismissal for Students 

 No School, Students 

 No School, Students & Staff 

 2 hour late start 

 State Testing Window 

 
 
 
August 
11-13 - Orientation/Induction 
17-19 – In-Service 
19 – Bridge Day (6th and 9th Grade 
Students Only) 
24 – First Day for Students 
 
 
 
 
 
September 
4,7– Labor Day Recess 
 
 
 
 
 
 
 
 
October   
9 - No School, Students & Staff 
12-No School, Students;                
Staff In-Service/Conference Day 
13 – 2 hour late start 
30 – End of Marking Period 1 
 
 
 
 
November   
13 - 6th Grade Conferences (No 
School for 6th Grade Students); Act 
80 Day 6th Grade Only; End of 1st 
Trimester 
23-24 - Act 80 Day; Elem 
Conferences (No School for K-5 
Students) 
27-29 –Thanksgiving Recess 
30 - 2 hour late start 
  
December  
24-31 Winter Recess 
 
 
 
 
 
 
 

 
 
 

 
1 - Winter Recess 

15 – End of Marking Period 2 
18 – Teacher Workday  

(No School for Students) 
 
 
 
 
 
  
 

February 
15-President’s Day 

16 – 2 hour late start 
26 -End of 2nd Trimester 

 
 
 
 
 

 
 

March 
11-Act 80 Day; Elementary 

Conferences  
(No School for K-5 Students)  
12 - Act 80 Day; Elementary 
Conferences/6-12 In-service  

(No School for Students) 
15 – No School  

     26 – End of Marking Period 3 
31 – Spring Recess 

 
April 

1-2 – Spring Recess 
5 – Staff In-Service/Trade Day 

(No School for Students) 
6 – 2 hour late start 

 
 
 
 
 
 
 

May 
31-Memorial Day 

 
 
 
 
 
 
 
 

 
June 

2 - Graduation 
3 - Last day for Students K-11; 

End of Marking Period 4; End of 
3rd Trimester; Early dismissal 

4 – In-Service 
 
 
 
 
 
 
 
 
 
 
 

 

January 2021  
# of Days: Elem-19  Sec-19  Staff-20 

Su M T W Th F Sa 

        1 2 

3 4 5 6 7 8 9 

10 11 12 13 14 15 16 

17 18 19 20 21 22 23 

24 25 26 27 28 29 30 

31       
 

February 2021 
# of Days: Elem-19  Sec-19  Staff-19 

Su M T W Th F Sa 

 1 2 3 4 5 6 

7 8 9 10 11 12 13 

14 15 16 17 18 19 20 

21 22 23 24 25 26 27 

28       
 

March 2021 
# of Days: Elem-19  Sec-20  Staff-21 

Su M T W Th F Sa 

 1 2 3 4 5 6 

7 8 9 10 11 12 13 

14 15 16 17 18 19 20 

21 22 23 24 25 26 27 

28 29 30 31    
 

April 2021 
# of Days: Elem-19  Sec-19  Staff-20 

Su M T W Th F Sa 

      1 2 3 

4 5 6 7 8 9 10 

11 12 13 14 15 16 17 

18 19 20 21 22 23 24 

25 26 27 28 29 30  
 

May 2021 
# of Days: Elem-20  Sec-20  Staff-20 

Su M T W Th F Sa 

          1 

2 3 4 5 6 7 8 

9 10 11 12 13 14 15 

16 17 18 19 20 21 22 

23 24 25 26 27 28 29 

30 31      
 

June 2021 
# of Days: Elem- 3  Sec- 3  Staff- 4 

Su M T W Th F Sa 

  1 2 3 4 5 

6 7 8 9 10 11 12 

13 14 15 16 17 18 19 

20 21 22 23 24 25 26 

26 28 29 30    
 
 
 

Adopted:  
Revised:  

Student and Staff Days 
Total Student Days - Elementary  178 
Total Student Days - Secondary  181 
Total Staff Days         190 
     (New Teachers 193*) 
 
*Includes three new teacher orientation 
days 

 

Makeup Days (In order) 
March 15 
March 31 
April 1 
IF NEEDED Additional Makeup Days for  
K-11 will be added beginning June 4  
 

 

Marking Period End Dates 
Quarter Marking Periods (Sec.) 
First: October 30 (46 Days)  
Second: January 15 (45 Days)  
Third: March 26 (46 Days)  
Fourth: June 3 (44 Days)  

Trimester Periods End Dates (Elem) 
First: November 13 (56 Days)  
Second: February 26 (61 Days)  
Third: June 3 (61 Days)  

 

 



 

Recognized by the U.S. Department of Education as National Blue Ribbon Schools: Hershey High School, Hershey Middle School  

             

To: Board of School Directors 

From: Jeff Smith, HHS Principal 

Re: Proposal to add a club at Hershey High School 

Date: 10/22/2019 

 

On behalf of HHS students Daniel Chang and Maddie Getting, I would like to present a recommendation to the Derry 

Township Board of School Directors regarding the formation of a student club entitled Musical Mentors. The enclosed 

proposal submitted outlines and describes the purpose of the club. 

• The club is supported by a faculty advisor, Mr. Brandon Buterbaugh. 

• Based on the proposal, the club supports the vision of Hershey High School. 

• The group does not have a desire to handle funds.  

• Participation in the Musical Mentors Club would be open to all HHS students. 

• This program does not entail a Limited Service Contract (LSC) and will therefore not include a stipend/payment

  to the sponsor. 

 

Enclosures:  Proposal for HHS Musical Mentors Club 























 

Recognized by the U.S. Department of Education as National Blue Ribbon Schools: Hershey High School, Hershey Middle School  

             

To: Board of School Directors 

From: Jeff Smith, HHS Principal 

Re: Club name change and student activity account request  

Date: 10/7/2019 

 

On behalf of HHS student Michael Cronin and faculty advisor Mr. Paul Eppley, I would like to present a modification to 

an existing HHS club to the Derry Township Board of School Directors.  

 Change the current name of the Computer Club to Hack Hershey Club. 

 The group does have a desire to handle funds, so a corresponding “student activity account” is requested. With 

board approval, the Club would be required to function in compliance with Board Policy #618 (Student Activity 

Funds) regarding the management of their funds. 

 

 



















































































































































































































































































































































 

 

As is noted every month when the administration submits budget transfers to the school board for 

approval, the Pennsylvania School Code allows budget transfers only in the last nine months of the year. 

A budget is a blueprint or plan for spending; as situations arise or needs are presented, administrators 

may request transfers from a budgeted expenditures account to another account for which a need is 

identified, sometimes sacrificing items of planned expenditures for a greater need. 

The expenditure budget transfer requests for February 2019 for the 2018-2019 fiscal year are: 

 
High School: 
 
 To pay for UDBAPP Pro Licenses      $  1,050.00 
 
Middle School: 
 
 Pay for Luncheon during conference     $     165.00 
 
ECC 
 To pay for Quaver Music License     $     822.00  
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
          Please see the attached report for details of these transfers. 





 

 

 
 

 

 

 
  

213 Market St 
Harrisburg, PA 17101 
717.232.2723 
 
pfm.com 

September 20, 2019 
 
 
Michael Frentz 
Derry Township School District 
30 East Granada Ave. 
Hershey, PA 17033 
 

Dear Mike: 

 

PFM is pleased to have the opportunity to assist your School District in the evaluation 
of the Milton S Hershey Trust Fund (“the Fund”). We think PFM’s asset management 
experience, resources and approach will add value to the District’s current 
understanding of the Fund’s investment allocation and performance, and can offer 
sound recommendations for the Fund through this short-term consulting project. 

Approach to Project: 

Our approach to this Project would include a review of the Fund’s Investment Policy 
Statement and/or any other documents detailing investment parameters, a broad based 
portfolio review of all investments in the Fund, a review of any external money 
managers employed by the Fund’s trustee, a review of performance, and investment 
management fees. 

Our Process for this Project will include: 

A review of documents and data related to the Fund and analysis of the Fund’s 
investments using standard industry products and our own proprietary tools.  We will 
utilize data provided by the School District; portfolio holdings and performance will be 
as of June 30, 2019.  We will review our conclusions and recommendations in a draft 
report to the School District and prepare and present a final report of our analysis, 
conclusions and recommendations.  We expect to undertake this task immediately 
upon your acceptance of our proposal and to complete our work in order to provide a 
draft of our final report to you within 45-60 days and a final report within 60-75 days. 

 

 



 

 
Derry Township School District 

September 20, 2019 
Page 2 

The following will be areas of specific focus for the project:  

• Review and provide commentary and recommendations on the Investment 
Policy Statement  

• Develop a broad based portfolio review, to include all funds/managers utilized 

• Assess whether the current investments are consistent with the Investment 
Policy Statement and other guidance provided by the School District and 
Fund’s organizing documents to its Trustee and underlying investment 
managers.  

For the whole fund and each manger: 

• Review performance against benchmarks and indices; we will look to the 
School District and the Fund’s Trustee to provide performance data for its 
managers on such bases as most recent quarter, year-to-date, 1 year, 3 year 
average, and recent calendar years 

• Evaluate and identify extent of repetitive holdings/strategies between 
managers 

• Review fees of managers and of the Trustee for services and compare to 
institutional peer groups 

Proposed Engagement Team: 

The School District has an existing relationship with Brad Remig.  Mr. Remig has asked 
his colleagues in PFM’s asset management practice to work through this engagement.  
The project team will be led by John Molloy, CFA, Managing Director.  Our 
engagement team is listed below.  We estimate that this team will spend approximately 
40-50 hours engaged in this project.  

Name Title 

Brad Remig District’s Relationship Manager 

John Molloy, CFA Managing Director, Engagement Oversight  

Brian Sanker Director 

Biagio Manieri, PhD, CFA Managing Director of Research 

Alex Gurvich Director of Research 

Tyler Braun, CFA Director, Multi Asset Class Investments 

Matthew Tracy Sr. Analyst 

George Beistline Sr. Analyst 



 

 
Derry Township School District 

September 20, 2019 
Page 3 

 

Professional biographies for these individuals are available through www.pfm.com. 

Deliverables: 

We anticipate delivering our final analysis and recommendations by November 15, 
2019.  Our final report will be in the form of a detailed power point document.  If 
desired, we would be happy to provide additional interim progress reports as we move 
through the project.    

Fees: 

Our fees for all services, analysis and reports described above would be $15,000.  We 
will invoice the School District upon delivery of the final report.  We do not anticipate 
that travel would be required for discussions with staff involved in the investment 
process and this engagement would not allow for any other expenses to be reimbursed 
to PFM. 

We will work with the School District to execute a consulting services agreement 
pending your approval of these general parameters of the engagement.   

We believe PFM Asset Management is specially qualified for this assignment. Our 
primary business is providing investment advice and portfolio management for public 
and nonprofit entities.  In our nationwide practice we manage mutual funds, Local 
Government Investment Pools (LGIPs) and individual client portfolios designed to earn 
competitive yields, while maximizing safety and liquidity. For the period ending June 30, 
2019, PFM Asset Management LLC had $102.8 billion in discretionary assets under 
management.  Of that, we act as advisors to over $12.6 billion in pension, endowment, 
foundation, and similar funds.  Over the years we have drawn on these experiences to 
provided strategic advice to a host of governments and nonprofits with issues and 
concerns similar to those we have discussed with you.  We look forward to sharing our 
analysis and insights with you and very much welcome the opportunity to assist the 
School District. 

 

Sincerely,  

 
 
 
 
John W. Molloy, CFA 
Managing Director 
PFM Asset Management LLC 



Derry Township
School District 

October 18, 2019

Prepared by:
Brad Remig

Managing Director
&

Austin Maloney 
Analyst

Refunding Analysis

PFM Financial Advisors LLC
213 Market Street

Harrisburg, PA  17101
717.232.2723 (P) 
717.232.8610 (F)

www.pfm.com



HISTORICAL MMD CURVE ILLUSTRATION ‐ SINCE JANUARY 1, 1998

SPOT ANALYSIS ‐ 10 YEAR MMD ‐ SINCE JANUARY 1, 1998

SPOT ANALYSIS ‐ 10 YEAR MMD ‐ SINCE JANUARY 1, 2018

MUNICIPAL MARKET UPDATE
October 18, 2019
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Range Average Current

Maturity Year
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 (
%
)

1.10

1.60

2.10

2.60

3.10

3.60

4.10

4.60

5.10

Y
ie
ld
 (
%
)

1.100

1.300

1.500

1.700

1.900

2.100

2.300

2.500

2.700

2.900

Y
ie
ld
 (
%
)

Since 1/1/1998 Amount Date

Min 1.210 8/28/2019

Max 5.370 5/18/2000

Average 3.181 n/a

Current 1.450 10/18/2019

Since 1/1/2018 Amount Date

Min 1.210 8/28/2019

Max 2.770 11/2/2018

Average 2.143 n/a

Current 1.450 10/18/2019
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DERRY TOWNSHIP SCHOOL DISTRICT
SUMMARY OF OUTSTANDING INDEBTEDNESS

A A  

1 2 3 4 5 6 7 8 9 10
Taxable

Fiscal G.O. Bonds G.O. Bonds G.O. Bonds G.O. Bonds G.O. Bonds G.O. Notes G.O. Notes Vo-Tech Total
Year Series A of Series of Series of Series A  of Series of Series A of Series B of Series of Debt

Ended 2012 2014 2015 2015 2016 2019 2019 2015 Service

6/30/2020 382,200 378,010 1,931,500 305,700 1,431,013 143,700 54,425 286,642 4,913,190
6/30/2021 382,100 1,700,410 673,700 1,207,100 448,800 162,800 54,425 286,071 4,915,406
6/30/2022 385,200 1,716,310 671,000 1,203,950 454,150 146,500 54,425 285,421 4,916,956
6/30/2023 373,100 1,712,560 668,100 1,211,150 453,300 155,500 54,425 285,817 4,913,952
6/30/2024 16,100 1,754,310 2,252,300 449,450 104,300 54,425 285,671 4,916,556
6/30/2025 821,100 3,517,450 234,050 54,425 286,609 4,913,634
6/30/2026 2,775,550 1,609,425 286,116 4,671,091
6/30/2027 286,675 286,675
6/30/2028 285,801 285,801
6/30/2029 286,092 286,092
6/30/2030 285,941 285,941
6/30/2031 286,120 286,120
6/30/2032
6/30/2033
6/30/2034
6/30/2035
6/30/2036

TOTAL 2,359,800 10,779,050 3,944,300 6,180,200 3,236,713 3,722,400 1,935,975 3,432,977 35,591,414

11 12 13 14 15 16 17 18 19 20
Taxable

Fiscal G.O. Bonds G.O. Bonds G.O. Bonds G.O. Bonds G.O. Bonds G.O. Notes G.O. Notes Vo-Tech Total
Year Series A of Series of Series of Series A  of Series of Series A of Series B of Series of Debt

Ended 2012 2014 2015 2015 2016 2019 2019 2015 Service

6/30/2020 382,200 378,010 1,840,079 286,001 1,381,965 143,700 54,425 240,891 4,707,271
6/30/2021 382,100 1,700,410 641,813 1,129,314 433,418 162,800 54,425 240,411 4,744,690
6/30/2022 385,200 1,716,310 639,241 1,126,367 438,584 146,500 54,425 239,865 4,746,491
6/30/2023 373,100 1,712,560 636,478 1,133,103 437,763 155,500 54,425 240,198 4,743,127
6/30/2024 16,100 1,754,310 2,107,160 434,045 104,300 54,425 240,075 4,710,416
6/30/2025 821,100 3,517,450 234,050 54,425 240,863 4,867,888
6/30/2026 2,775,550 1,609,425 240,449 4,625,424
6/30/2027 240,919 240,919
6/30/2028 240,184 240,184
6/30/2029 240,429 240,429
6/30/2030 240,302 240,302
6/30/2031 240,453 240,453
6/30/2032
6/30/2033
6/30/2034
6/30/2035
6/30/2036

TOTAL 2,359,800 10,779,050 3,757,610 5,781,944 3,125,776 3,722,400 1,935,975 2,885,039 34,347,594

Principal *: 2,195,000 9,640,000 3,755,000 5,605,000 3,085,000 3,055,000 1,555,000 2,721,342 31,611,342

PE%:** 0.00% 0.00% 16.82% 22.90% 12.18% 0.00% 0.00% 56.72%
PE% Status: Estimated Estimated Temp Perm. Temp Temp Temp Permanent

CARF%: 28.14% 28.14% 28.14% 28.14% 28.14% 28.14% 28.14% 28.14%
Call Date: 5/15/2018 5/15/2019 5/15/2020 3/1/2021 5/15/2021 5/15/2024 Non-callable 3/15/2024

Purpose: New Money Adv. Ref 2010 Cur Ref 2010A Adv. Ref 2008 Cur Ref 2011
Cur Ref 2012 & 

2012A & NM
New Money Votech

* Outstanding as of October 18, 2019

   Debt Service Requirements

   Local Effort Requirements

PFM Financial Advisors LLC 2



DERRY TOWNSHIP SCHOOL DISTRICT

SERIES OF 2014
Bonds to be Refunded

1 2 3 4 5 6 7 8

Semi-Annual Fiscal Year State Local

Date Principal Rate Interest Debt Service Debt Service Aid Effort

5/15/2020 130,000 2.000 124,005.00 254,005.00 254,005.00 254,005.00
11/15/2020 122,705.00 122,705.00
5/15/2021 1,455,000 2.000 122,705.00 1,577,705.00 1,700,410.00 1,700,410.00

11/15/2021 108,155.00 108,155.00
5/15/2022 1,500,000 2.250 108,155.00 1,608,155.00 1,716,310.00 1,716,310.00

11/15/2022 91,280.00 91,280.00
5/15/2023 1,530,000 2.500 91,280.00 1,621,280.00 1,712,560.00 1,712,560.00

11/15/2023 72,155.00 72,155.00
5/15/2024 1,610,000 2.600 72,155.00 1,682,155.00 1,754,310.00 1,754,310.00

11/15/2024 51,225.00 51,225.00
5/15/2025 3,415,000 3.000 51,225.00 3,466,225.00 3,517,450.00 3,517,450.00

TOTALS 9,640,000 1,015,045.00 10,655,045.00 10,655,045.00 0.00 10,655,045.00

PE% 0.00% (Estimated)
CARF% 28.14% (2019-2020)

Net 0.00% Effective Reimbursement

Optional Redemption: May 15,2019

PFM Financial Advisors LLC 3



DERRY TOWNSHIP SCHOOL DISTRICT

REQUIRED TO CALL

1 2 3 4

SERIES OF 2014

Date Principal Interest Required

12/19/2019 9,640,000.00 23,423.17 9,663,423.17

TOTALS 9,640,000.00 23,423.17 9,663,423.17

REQUIRED TO CALL
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DERRY TOWNSHIP SCHOOL DISTRICT

SERIES C OF 2019 (Estimated) Settle 12/19/2019
REFUNDS THE SERIES OF 2014 Dated 12/19/2019

1 2 3 4 5 6 7 8 9 10 11

Semi-Annual Fiscal Year State Proposed Existing

Date Principal Coupon Yield Interest Debt Service Debt Service Aid Local Effort Local Effort Savings

43,784.00
5/15/2020 55,000 2.000 1.590 147,581.67 202,581.67 202,581.67 202,581.67 254,005.00 51,423.33

11/15/2020 1,315,000 4.000 1.590 181,400.00 1,496,400.00
5/15/2021 155,100.00 155,100.00 1,651,500.00 1,651,500.00 1,700,410.00 48,910.00

11/15/2021 1,385,000 4.000 1.630 155,100.00 1,540,100.00
5/15/2022 127,400.00 127,400.00 1,667,500.00 1,667,500.00 1,716,310.00 48,810.00

11/15/2022 1,435,000 4.000 1.650 127,400.00 1,562,400.00
5/15/2023 98,700.00 98,700.00 1,661,100.00 1,661,100.00 1,712,560.00 51,460.00

11/15/2023 1,535,000 4.000 1.680 98,700.00 1,633,700.00
5/15/2024 68,000.00 68,000.00 1,701,700.00 1,701,700.00 1,754,310.00 52,610.00

11/15/2024 3,400,000 4.000 1.710 68,000.00 3,468,000.00
5/15/2025 3,468,000.00 3,468,000.00 3,517,450.00 49,450.00

TOTALS 9,125,000 1,227,381.67 10,352,381.67 10,352,381.67 0.00 10,352,381.67 10,655,045.00 302,663.33

PE% 0.00% (Estimated)
CARF% 28.14% (2019-2020)

Savings Allocation Amount Percentage
Net 0.00% Effective Reimbursement School District's Share 302,663.33 3.14%

State's Share 0.00 0.00%
Total Savings 302,663.33 3.14%

29,563.05Sensitivity of 0.10% 
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DERRY TOWNSHIP SCHOOL DISTRICT

SERIES C OF 2019 (Estimated)
Composition of the Issue

SOURCES:
   Bonds 9,125,000.00
   Net Original Issue Premium 683,909.90

   Accrued Interest 0.00
Total 9,808,909.90

USES:
   Required to Call Series of 2014 9,663,423.17
   Underwriter's Discount $8.00 73,000.00
   Bond Insurance 0 bps 0.00
   Financial Advisor Fee 25,000.00
   Legal Fees 15,000.00
   Credit Rating Fee 16,000.00
   Financial Printing & Word Processing 9,500.00
   Limited Scope Disclosure Counsel 1,875.00
   Paying & Redemption Agent 1,750.00
   Miscellaneous Expenses/Rounding 3,361.73

Total 9,808,909.90

Dated Date 12/19/2019 0.81

Settlement Date 12/19/2019 0.81

Yield of the Issue 1.685273

Date Price OIP/(OID)

5/15/2020 100.164% 90.20
11/15/2020 102.157% 28,364.55
11/15/2021 104.427% 61,313.95
11/15/2022 106.639% 95,269.65
11/15/2023 108.733% 134,051.55
11/15/2024 110.730% 364,820.00

TOTAL 683,909.90

OIP/(OID) Calculations
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SAMPLE MOTION 
 

Resolved:  The Derry Township School District authorizes the 

Administration to work with PFM as Financial Advisor, RBC Capital Markets 

as Underwriter, and Barley Snyder as Bond Counsel and Solicitor, to 

proceed with the issuance of general obligation bonds for the purpose of 

refinancing all or a portion of the District’s outstanding General Obligation 

Bonds, Series of 2014 to achieve debt service savings. 

 

Sample Time Line 

 

Meeting with Administration                                     September 20, 2019 

Initial Presentation to Board                                     October 7, 2019 

Board Authorization to Proceed                 October 28, 2019 

Parameters Resolution Approved by Board              November 11, 2019 

Price Bonds/Lock Interest Rates                          Mid‐Late November, 2019 

Settlement of Bond Issue                                               Mid‐Late December, 2019 
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Maximum 
Parameters 
Schedule
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DERRY TOWNSHIP SCHOOL DISTRICT

SERIES C OF 2019
REFUNDS THE SERIES OF 2014

1 2 3 4 5 6

Maximum Maximum Semi-Annual Fiscal Year
Date Principal Rate Interest Debt Service Debt Service

43,784.00
5/15/2020 265,000 5.500 235,812.50 500,812.50 500,812.50

11/15/2020 1,525,000 5.500 281,462.50 1,806,462.50
5/15/2021 239,525.00 239,525.00 2,045,987.50

11/15/2021 1,605,000 5.500 239,525.00 1,844,525.00
5/15/2022 195,387.50 195,387.50 2,039,912.50

11/15/2022 1,670,000 5.500 195,387.50 1,865,387.50
5/15/2023 149,462.50 149,462.50 2,014,850.00

11/15/2023 1,800,000 5.500 149,462.50 1,949,462.50
5/15/2024 99,962.50 99,962.50 2,049,425.00

11/15/2024 3,635,000 5.500 99,962.50 3,734,962.50
5/15/2025 3,734,962.50

TOTALS 10,500,000 1,885,950.00 12,385,950.00 12,385,950.00

MAXIMUM PARAMETERS SCHEDULE
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Disclosures: 
 
PFM is the marketing name for a group of affiliated companies providing a range of services.  All 
services are provided through separate agreements with each company.  This material is for 
general information purposes only and is not intended to provide or give a specific 
recommendation.  Financial advisory services are provided by PFM Financial Advisors LLC and 
Public Financial Management Inc.  Both are registered municipal advisors with the Securities and 
Exchange Commission (SEC) and the Municipal Securities Rulemaking Board (MSRB) under the 
Dodd-Frank Act of 2010.  Investment advisory services are provided by PFM Asset Management 
LLC which is registered with the SEC under the Investment Advisers Act of 1940.  Additional 
applicable regulatory information is available upon request.  Swap advisory services are provided 
by PFM Swap Advisors LLC which is registered as a municipal advisor with both the MSRB and 
SEC, a commodity trading advisor with the Commodity Futures Trading Commission, and a 
member of the National Futures Association.  Consulting services are provided through PFM Group 
Consulting LLC.  PFM financial modeling platform for strategic forecasting is provided through PFM 
Solutions LLC.  For more information regarding PFM’s services or entities, please visit 
www.pfm.com. 
 
The information and any analyses contained in this presentation are taken from, or based upon, 
information obtained from the recipient or from publicly available sources, the completeness and 
accuracy of which has not been independently verified, and cannot be assured by PFM.  The 
information and any analyses in these materials reflect prevailing conditions and PFM’s views as 
of this date, all of which are subject to change.  To the extent projections and financial analyses 
are set forth herein, they may be based on estimated financial performance prepared by or in 
consultation with the recipient and are intended only to suggest reasonable ranges of 
results.  Opinions, results, and data presented are not indicative of future performance. Actual rates 
may vary based upon market conditions at the time of pricing.  The printed presentation is 
incomplete without reference to the oral presentation or other written materials that supplement it.  
To the extent permitted by applicable law, no employee or officer of PFM’s financial advisory 
business, nor any of PFM’s affiliated companies, accept any liability whatsoever for any direct or 
consequential loss arising from negligence or from any use of this presentation or its contents.  Any 
municipal financial product or financial strategy referenced may involve significant risks, including, 
but not limited to: market, interest rate, or credit risk, and may not be suitable for all clients.  The 
ultimate decision to proceed with any transaction rest solely with the client. 
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DEVELOPING CULTURALLY RESPONSIVE 
DISTRICT LEADERS IN PENNSYLVANIA

Agenda

EQUITY SUMMIT

9:00 – 10:00 a.m.  REGISTRATION OPEN
	 	 	 	 Coffee/tea	bar	available	for	attendees		

10:00 – 10:15 a.m.  WELCOME AND SETTING THE STAGE  
    FOR THE SUMMIT 
    Dr. Heather Bennett  
    Director of Equity Services | PSBA

10:15 – 11:30 a.m.  PANEL DISCUSSION: LEADING TRANSFORMATION:  
    Developing and supporing inclusive leaders

    Dr. Damaris Rau | Superintendent	|	The	School	District	of	Lancaster
    July Haywood Esq. | School Board President	|	Cheltenham	School	District
    Tyler Titus LPC | School Board Director	|	Erie	Public	School	District
    Ken Nickson Jr., M.Ed. | Coordinator of Diversity, Equity and Inclusion	|	Erie	Public	School
    Waldo Alvarado, M.S.Ed. | Director of Equity and Diversity	|	Reading	School	District
    
	 	 	 	 To	develop	a	school	environment	that	meets	the	needs	of	students,	it	is	essential	that	
	 	 	 	 school	leaders	reflect	and	support	the	growing	diversity	of	cultures,	experiences	and	
	 	 	 	 identities	that	make	up	our	student	body	in	Pennsylvania.	The	practice	of	equity	is	both	an	
	 	 	 	 internal	and	external	work.	It	requires	leaders	to	self-reflect	on	their	own	personal	
	 	 	 	 educational	journey	and	to	be	critical	about	policies	and	practices	that	impact	student	
	 	 	 	 opportunity	and	achievement.	This	panel	is	made	up	of	transformative	education	leaders	
	 	 	 	 who	are	focused	on	social	justice	and	inclusion	and	represent	the	growing	diversity	of	
	 	 	 	 students	in	Pennsylvania.	This	session	focuses	primarily	on	the	personal	journeys	of	these	
	 	 	 	 educational	leaders	and	explores	the	hardships	and	successes	of	developing	a	culturally	
	 	 	 	 responsive	equity	agenda	in	their	districts	and	communities.		

11:30 a.m.   BUFFET LUNCH

11:50	a.m.	–	12:30	p.m.		 KEYNOTE | WITH DIGNITY AND INTEGRITY: Toward a model of culturally  
    responsive leadership
    Dr. Valerie Kinloch | Renee and Richard Goldman Dean | 
	 	 	 	 University	of	Pittsburgh	School	of	Education
 
12:30	–	1:30	p.m.	 	 STRUCTURING EQUITY: Developing a culturally responsible equity plan 
    Dr. Nikole Y. Hollins-Sims | Consultant on Special Assignment to PDE | 
	 	 	 	 Pennsylvania	Training	and	Technical	Assistance	Network	(PaTTAN)
    Davelyn Smeltzer | Senior Director of Governance Services | PSBA
    Dr. Heather Bennett | Director of Equity Services | PSBA
        
	 	 	 	 Being	culturally	responsive	is	an	ongoing	endeavor	to	ensure	that	all	areas	of	student	life,	
	 	 	 	 both	academic	and	extracurricular,	recognize	and	include	the	culture	of	all	students.	To	aid	
	 	 	 	 in	this	ongoing	process,	it	is	important	for	districts	to	embed	equity	and	culturally	 



PSBA Equity Summit: Developing Culturally Responsive District Leaders in Pennsylvania2 

	 	 	 	 responsive	pedagogy	and	practices	into	the	structure	of	the	education	system.	This	session	
	 	 	 	 focuses	on	the	process	of	developing	a	systemic,	district-wide,	culturally	responsive	equity	
	 	 	 	 plan	by	discussing	equity	audits,	action	plans	and	policy.	

1:30	-	1:45	p.m.		 	 BREAK

1:45	–	2:45	p.m.	 	 PANEL DISCUSSION | LIFTING UP STUDENT VOICE AND ENGAGEMENT: Developing  
    an education practice that is for students and done with students

    Moderator | Dr. Todd Mealy | Social Studies Teacher |	Penn	Manor	School	District
    PA students from: Penn Manor School District, Harrisburg School District, Upper Dublin 
    School District and the School District of Lancaster
    
	 	 	 	 Developing	culturally	responsive	school	environments	requires	the	uplift	and	prioritization	
	 	 	 	 of	student	voice.	Student	voice	is	a	powerful	tool	for	district	leaders	to	improve	teaching	
	 	 	 	 and	learning;	assess	if	school	policy	and	practice	are	working;	and	provide	context	to	how	
	 	 	 	 students	experience	their	schools,	neighborhoods,	and	communities.	This	panel	focuses	on	
	 	 	 	 the	voices	of	students	from	across	the	commonwealth	to	address	how	their	cultural	 
	 	 	 	 identities	shape	their	school	experiences.	This	panel	will	also	discuss	best	practices	to	 
	 	 	 	 improve	student	achievement,	opportunity	and	belonging	in	schools.	

2:45	–	3:00	p.m.	 	 CLOSING | PURSUING AND ACHIEVING EQUITY IN PENNSYLVANIA
    Dr. Heather Bennett | Director of Equity Services | PSBA

ADDITIONAL INSTRUCTIONS:

Documentation	has	been	shared	from	panelists	and	presenters	for	attendees	to	review	during	and	after	this	program.	
To	access	these	documents,	please	refer	to	the	attendee	email	sent	prior	to	this	event	for	the	link	to	resources.	
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DEVELOPING CULTURALLY RESPONSIVE 
DISTRICT LEADERS IN PENNSYLVANIA

Presentor Biographies

EQUITY SUMMIT

Valerie Kinloch, Ph.D. | Renee and Richard Goldman Dean |   
University	of	Pittsburgh	School	of	Education 
KEYNOTE SPEAKER

Dr.	Valerie	Kinloch	began	her	tenure	as	the	Renée	and	Richard	Goldman	 
Dean	of	the	University	of	Pittsburgh	School	of	Education	on	July	1,	2017.	 
Kinloch	has	dedicated	herself	to	strengthening	the	school’s	commitments	 
to	urban	education,	equity	and	justice,	diversity	and	inclusion,	and	 
community	engagement,	while	also	enhancing	school	culture	and	broadening	 
alumni	participation.	A	highly	respected	educator	and	scholar,	Kinloch’s	areas	of	research	focus	on	the	literacies,	 
languages,	cultures,	and	community	engagements	of	youth	and	adults,	both	inside	and	outside	of	schools.	Kinloch’s	
academic	endeavors	have	received	support	from	the	U.S.	Department	of	Education,	National	Council	of	Teachers	of	English,	
Corporation	for	National	and	Community	Service,	the	Fulbright-Hays	Program	and	Spencer	Foundation,	among	other	
notable	organizations.	She	also	is	the	author	of	numerous	books	on	race	and	literacy,	including	the	critically	acclaimed	
Harlem on Our Minds: Place, Race, and the Literacies of Urban Youth (Teachers	College	Press,	2010),	which	received	the	
2012	Book	of	the	Year	Award	from	the	American	Educational	Research	Association	(AERA).	At	this	year’s	2019	American	
Educational	Research	Association	conference,	Kinloch	was	inducted	into	the	prestigious	AERA	Fellows	Program.	Kinloch	will	
begin	her	tenure	this	November	2019	as	vice-president	of	the	National	Council	of	Teachers	of	English.
 
Waldo Alvarado, M.S.Ed. | Director of Equity and Diversity	|	Reading	School	District	

Waldo	Alvarado	is	the	director	of	equity	and	diversity	at	Reading	School	District.	He	is	a	certified	school	principal	and	
secondary	school	counselor	in	Pennsylvania.	Alvarado	is	a	consultant	and	trainer	certified	by	Corwin	Publishing	Co.	and	
the	American	School	Counselor	Association.	He	has	presented	several	professional	learning	workshops	on	educational,	
equity	and	culturally	responsive	practices	across	the	country.	During	his	tenure	as	director	of	equity,	the	Mid-Atlantic	Equity	
Consortium	recognized	the	Reading	School	District	with	the	2017	Courageous	Institution	Award.

Heather N. Bennett, Ph.D., J.D. | Director of Equity Services	|	Pennsylvania	School	Boards	Association	

Dr.	Heather	Bennett	is	the	director	of	equity	services	at	the	Pennsylvania	School	Boards	Association	(PSBA).		In	this	role,	
she	assists	public	school	boards	and	districts	with	equity-focused	tools,	programming	and	research.	Bennett	received	her	
doctorate	in	educational	leadership	at	Penn	State	University.	She	also	obtained	her	law	degree	from	Penn	State	Dickinson	
Law	and	is	barred	to	practice	law	in	New	Jersey	and	Pennsylvania.

Nikole Y. Hollins-Sims, Ed.D. | Educational Consultant on Special Assignment to PDE	I	Co-Statewide	Lead	-	Behavior	
Initiative,	Pennsylvania	Training	and	Technical	Assistance	Network	(PaTTAN)

Dr.	Nikole	Y.	Hollins-Sims	is	an	educational	consultant	for	the	Pennsylvania	Training	and	Technical	Assistance	Network	
(PaTTAN)	in	Harrisburg.	She	currently	serves	as	the	co-statewide	lead	for	the	behavior	initiative	as	well	as	an	active	member	
of	the	Multi-Tiered	Systems	of	Support	(MTSS)	initiative.	In	addition,	she	is	the	statewide	lead	for	equitable	practices	in	
partnership	with	the	Office	of	Safe	Schools	for	the	Pennsylvania	Department	of	Education.	Hollins-Sims	is	also	involved	in	
the	State	Systemic	Improvement	Plan	(SSIP)	with	a	focus	on	increasing	the	graduation	rates	of	students	with	disabilities.	
Finally,	she	is	a	Pennsylvania	certified	school	psychologist	with	a	specific	interest	in	social	justice.		She	has	also	conducted	
research	around	caregivers	of	children	of	incarcerated	parents	and	their	motivation	to	engage	in	family-school	partnerships.
Julie Haywood Esq. | School Board President |Cheltenham	School	District	
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Julie	Haywood	is	a	22-year	resident	of	Wyncote,	Pennsylvania,	and	a	practicing	attorney	with	more	than	30	years	of	
experience.	She	is	serving	her	second	term	on	the	School	Board	of	Cheltenham	School	District.	Haywood	acted	as	vice	
president	in	2014	and	2015	and	is	currently	in	her	second	year	as	president	of	the	board.	Haywood	is	co-chair	of	the	
Policy	Committee	and	board	liaison	to	the	Montgomery	County	School	Board	Legislative	Committee.	She	is	helping	
lead	the	board’s	efforts	in	implementing	the	district’s	strategic	plan	and	adopting	a	district-wide	Educational	Equity	
Policy.	Haywood	has	been	actively	involved	in	improving	the	district’s	schools.	She	participated	in	the	Strategic	Planning	
Committee	of	the	Cheltenham	School	District	to	develop	a	six-year	strategic	plan	to	facilitate	the	district’s	mission.	

Ken Nickson Jr., M.Ed. | Coordinator of Diversity, Equity and Inclusion	|	Erie	Public	School	District

Ken	Nickson	Jr.	is	a	native	of	Erie,	Pennsylvania,	and	a	1996	graduate	of	Central	High	School.	His	professional	career	
began	in	Pittsburgh,	when	he	was	hired	as	an	emotional-support	teacher	during	his	final	semester	of	student	teaching	
for	Clarion.	It	was	there	that	Nickson	began	to	fuse	his	formal	education	with	his	life	experiences	to	impart	knowledge	
and	impact	the	lives	of	the	10	middle-school-aged	boys	under	his	tutelage.	Nickson	has	worked	for	Erie’s	public	schools	
for	17	years	and	currently	serves	as	coordinator	of	diversity,	equity	and	inclusion.	

Damaris Rau, Ph.D. | Superintendent	|	School	District	of	Lancaster		

With	more	than	35	years	of	experience	in	public	education,	Dr.	Damaris	Rau	has	extensive	experience	setting	the	
standard	for	student	achievement.	Known	for	her	passion	in	urban	education	and	commitment	to	equity	for	all	students,	
she	has	a	proven	track	record	of	reducing	the	achievement	gap,	increasing	graduation	rates,	expanding	early	childhood	
programs,	implementing	programs	to	reduce	bullying	behaviors	and	successfully	turning	around	low-performing	schools.

Davelyn S. Smeltzer | Senior Director of Governance Services	|	Pennsylvania	School	Boards	Association	

Davelyn	Smeltzer	is	the	senior	director	of	governance	services	for	the	Pennsylvania	School	Boards	Association	(PSBA).	
She	is	in	her	28th	year	with	PSBA,	spending	the	majority	of	her	career	in	policy	services.	Davelyn	lives	in	the	Central	York	
School	District	with	her	husband	and	two	sons,	who	are	in	college.

Tyler Titus, LPC | School Board Director	|	Erie	Public	School	District	

Tyler	Titus	is	a	licensed	professional	counselor,	advocate,	trauma	specialist	and	elected	school	director.	Titus	became	the	
first	openly	transgender	elected	official	in	Pennsylvania	in	November	2017.	He	currently	serves	on	the	Advisory	Council	
for	Greater	Erie	Alliance	for	Equality.	He	was	appointed	to	co-vice	chair	of	the	state’s	first	LGBT	Commission	of	Affairs	
created	by	Governor	Tom	Wolf	during	the	summer	of	2018.	In	addition,	Titus	regularly	presents	at	local	and	national	
conferences	on	the	topics	of	trauma,	suicide	and	ways	that	communities	can	reach	out	to	underserved	populations.	He	is	
currently	completing	his	doctorate	in	social	work	at	the	University	of	Southern	California.



1 Pennsylvania School Boards Association

Action Steps to Build a Foundation for Equity in Your Schools 

The Pennsylvania School Boards Association (2018) defines equity as the just and fair distribution  
of resources based upon each individual student’s needs. Equitable resources include funding, 
programs, policies, initiatives and supports that target each student’s unique background and 
school context to guarantee that all students have equal access to a high-quality education. 

Pursuing equity requires that schools assess actions locally to overcome institutional 
barriers and create opportunities so that each and every child has the tools and supports nec-
essary to achieve their highest potential. Achieving equity ensures that students’ identities 
will not predetermine their success in schools.1 

The Equity Action Plan was developed by the Pennsylvania School Boards Association to 
assist school entities to build a foundation for equity in school practice and structure. 

The Action Plan includes 7 steps which school leaders can use to pursue equity. 
Grounding each step, school leaders must include and affirm the voices of students, fami-
lies and communities. These steps can be approached non-sequentially, except for the last step.

Include and 
affirm the 
voices of 
students, 
families and 
communities

Identify and understand your district’s demographics.

Analyze the data.

Define equity for your district and community.

Embed educational equity training into all levels of professional 
development for administration, staff and board.

Pursue and practice cultural awareness and proficiency.

Analyze policies and practices with an equity lens. 

Develop an action plan and/or policy to incorporate equity into 
your district structure.

Equity Action Plan:  
Pursuing and Achieving Equity

1 See PSBA Equity Statement, 2018.



2 Pennsylvania School Boards Association

2 Lee, J. & Bowen, N. (2006). Parent Involvement, Cultural Capital, and the Achievement Gap Among Elementary School 
Children. American Educational Research 43, 193-218; Belfeld, C. R. and H.M. Levin, H.M. (2007). The Price We Pay: Econom-
ic and Social Consequences of Inadequate Education. Washington, DC: Brookings Institution Press; Sheldon, S. B., & Jung, S. 
B. (2015). The Family Engagement Partnership Student Outcome Evaluation. Johns Hopkins University, School of Education; 
Jeynes, W. H. (2012). A meta-analysis of the efficacy of different types of parental involvement programs for urban students. 
Urban Education, 47, 706-742. 
3 Willms, J. D., Friesen, S., Milton, P. (2009). What did you do in school today? Transforming Classrooms through social, 
academic, and intellectual engagement. (First National Report). Canadian Education Association; 
Willms, J. D. (2001). Student Engagement at School: A Sense of Belonging and Participation, Results from PISA 2000. Or-
ganisation for Economic Co-Operation and Development; Mitra, D. (2008). Student Voice in School Reform. Albany, NY: State 
University of New York Press.

Before school entities begin the process of developing an equity policy (specifically), 
we suggest that school leaders dig in, work through, and incorporate the other steps 
into practice. For an equity policy to be effective, equity needs to be understood, 
acknowledged, shared and practiced consistently throughout the school community.  
These steps help to build capacity in the pursuit and achievement of equity. 

Equity Action Plan: Pursuing and Achieving Equity 
Action Steps to Build a Foundation for Equity in Your Schools 

Include and affirm the voices of students, families and communities
Student achievement is linked to the positive engagement of students and families in the edu-
cation process.2 Students, families and communities are considered “stakeholders and partners” 
and serve as essential resources.3 Their input helps evaluate the effectiveness of school practices, 
provide context to the experiences of students, and develop necessary and innovative supports 
to serve the needs of students. School leaders must actively involve stakeholders specifically from 
communities that face barriers to engagement.

At every step of the action plan, districts should be actively engaging students and families. 
Their insight is valuable to incorporate equity in school practice and community engagement. 
Practicing inclusivity and transparency with your community develops trust among stake-
holders.

Identify and understand your district’s demographic data
It is important to understand the demographic makeup of the broader district community to 
develop an effective equity-focused approach that supports the needs of students, families 
and communities. 

Analyze your data
Practicing equity requires an analysis of data, both quantitative and qualitative, to measure 
the success as well as the disparities within a district’s education programs and practices. 
Data should measure how students perform academically, engage in school, and feel about 
their learning, safety and connections within school. Data also identifies existing opportunity 
gaps between groups of students, and between families and communities. Data also should 
support the process of identifying barriers that exist within the district.  
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Define equity for your district and community 
Equity and equality are not synonymous. Equality is treating all students the same, where 
students receive the same access to opportunities and resources. Equity recognizes that our 
students’ experiences are different and require different supports, resources and funding 
to ensure that all students demonstrate academic growth and achievement. Having a clear 
definition of equity that is shared, understood, and practiced by members of your community 
sets the foundation for the comprehensive and consistent practice of equity. 

Embed educational equity training into professional development for faculty,  
staff and board 
Equity training and professional development are necessary to pursue and achieve equity. 
School leaders must be aware of the definition of equity and its importance in providing a 
high-quality education for all students. Most importantly, school leaders must be aware of the 
tools, research and resources to practice equity. School leaders must also assess their role in 
perpetuating or dismantling inequity in schools and classrooms. 

Pursue and practice cultural awareness and proficiency
For school practices to be effective, systems must acknowledge and affirm the experiences and 
values of diverse cultures, languages, classes, races, ethnicities, religions and other factors4. 
Equity requires leaders to recognize and address their own biases and stereotypes about their 
students to create a positive and inclusive educational environment. 

Analyze policies, procedures and practices with an equity lens 
Equity lens is a decision-making approach that ensures district leaders are not creating or 
exacerbating barriers to opportunity. Education leaders should be trained and practice an 
equity lens to develop more equitable policies and programs. 

Opportunity gaps among students lead to divergent academic outcomes. Opportunity gaps 
can be attributed to barriers created by district policies, practices and procedures that create 
inequitable access to educational opportunities. “Nondiscriminatory” policies and practices 
are different from equity, both in legal application and practical implementation. Policies and 
practices that do not explicitly target groups of students may still disadvantage them. 

For example, creating a Saturday school program to support students in math achievement 
does not appear to discriminate. However, students who do not have access to cars or reliable 
public transportation on the weekends face barriers to participate, and this could disparately 
impact low-income students. It is important to analyze policies and practices with an equity 
lens as this approach may surface previously unacknowledged barriers to opportunities and 
engagement.5 

4 See Arizona School Boards Association, 2017.
5 See PSBA Equity Lens Approach.
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Develop an action plan and/or policy to incorporate equity into your district structure
Equity should serve as the foundation that permeates all aspects of the educational system.6 
Equity-focused action plans and policies can produce systemic change that benefits students. 
Having a clear plan of action is essential to grow knowledge, build capacity, include diverse 
voices, promote accountability, implement effective practices, produce partnerships and elim-
inate barriers to learning. 

There is a distinct difference between an action plan and an equity policy. Action plans 
can serve as the blueprint to moving equity forward in a school or district — they provide 
the step-by-step elements for building the foundation and implementing equity in programs 
and activities. Action plans can be specific and time-sensitive, but do not hold the district 
legally liable. A policy is a foundational statement that charts the course of action and docu-
ments the board’s direction for the district. Policies carry the weight of local law and provide 
the board’s guidance for embedding equity into district identity and practices. Policies do not 
include specific procedures and are not time-sensitive. The success of equity-focused action 
plans or policies require stakeholder participation at all levels to make sure that the needs of 
the students are acknowledged and addressed.

6 See PSBA Equity Systems Infographic.

PSBA Equity Action Plan tool adapted and excerpted from Arizona School Boards Association 
“Leading for Equity: A Practical Framework for Board Discussion and Action.” 
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Respecting students is key. . .we all lwnan. Start
with that, then teach and lead. - Ms. L.

I want students questioning eterything...have
consciousness. That's teaching. - Ms. Moore.

Yet the eager teachers do appear and reappear-
teachers who provoke learners to pose their own

questions, to teach themselyes, to go at their own

pace, to name their worlds.

- Greene (2000, p. 1 1 )

Abstract
In this article, I examine how two public
school teachers in the United States - Ms.
L at Harlem High School and Ms. Moore
at Truth High School - engage in critically
conscious teaching and instructional
leadership. This examination, grounded in a

dlscussion of critically conscious research as

connected to culturally relevant perspectives

and culturai modeling, describes moments
from their teaching and instructional
leadership that are relevant, responsive,
purposeful, and humanizing. I argue
that the two teachers' critically conscious
teaching and instructional leadership
represent Projects in Humanization (PiH),
which are "experiences we have withpeople

that are directed by the desires for social,
political, and educational change that can

only happen if relationships are forged in
light of, and because of, human differences"
(Kinloch and San Pedro,20l4, p.28). This
framing supports the overarching research

questions: How do critically conscious
teaching and instructional leadership - as

Projects in Humanization (PiH) - look in
Ms. Lls and Ms. Moore's classrooms? What
can other teachers and instructional leaders

learn from them?

Introduction
In my research collaborations with K- 12

public school teachers and instructional
leaders in the United States, we regularly
address a range ofquestions on critically
conscious teaching, effective leadership,
social justice, and educational equity.
Some of our questions include: How can
ll,e love, teach, and respect "other people's
children" (Delpit, I995), as if they are our
own children? What does it mean to teach
lor social justice? Hor,v do we actively stand
against racism, violence, and homophobia
in schools and cornmunities? Is there
space in schools and the curricula for us
to demonstrate care and compassion? How
can students be invited to co-construct
classroom spaces and the experiences
rvithin, as they imagine the type of people
they want to be, and the type of world
in which they want to live? What does it
mean to be critically conscious teachers
and instructional leaders who understand

education, in the words of bell hooks
(1994), as "the practice of freedom?" And,
what might critically conscious teaching
and instructional leadership-as Projects
in Humanization-look like?

For Ms. L., a Black high school
English teacher (grades 9-12) in an urban
cornmunity in the Northeastern region of
the United States, respect is integral to how
she sees herselfas a classroom teacher and
an instructional leader. She believes teachers

and leaders must respect students, their
llteracies, their lives, and the communities
ar-rd families with which they belong. Her
respect for students shows itselfthrough her
instructional approaches, refl ective of how
and what she teaches, and how she listens
to, interacts with, and responds to the needs

of students.
Similarly, Ms. Moore, a Black high

school English teacher (grades 9-12) in
an urban district in the U.S. Midwest,
believes that to be a critically conscious
teacher and instructional leader, she must
collaborate with students to raise their
consciousness. That is, increasing their
awareness of sociopolitical, economic,
and educational structures that attempt
to limit their capacities for greatness.
In this way, she encourages students to
participate in'difficult dialogues" (Kinloch,
2013) that ask them to question, debate,
and consider horv and why their and their
peers' episternological and ideological
stances nright align or conflict. Ms. Moore
and N{s. L engage in critically conscious
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teaching and instructional leadership by
reflecting on their professional practices,
and by encouraging students to build
consciousness, co-construct classroom
spaces, and respect their peers'learning
processes. In so doing, they "appear and
reappear" in ways that have the strong
potential to motivate students to do what
Nlaxine Greene (2000) advises, "pose their
own questions, to teach themselves, to go
at their own pace, to name their worlds"
(p.It).

Ms. L. and Ms. Moore are lvell aware
of how students - particularly Black
students in U.S. urban, public schools -
are negatively portrayed in mass media,
popular culture, and society writ large.
Their awareness is the stimulus for their
commitment to work in urban schools and
to care about the lives of students. In their
individual classrooms, they collaborate
with students to uncover and address social
inequalities and educational inequities, and
to critique narratives offailure that are too
often placed upon them. Their instructional
approaches emphasize Geneva Gay's
(2000) conceptualization of culturally
responsive teaching that is "validating,

comprehen siv e, multi d im e n si o n al, emp o w er ing,

transformative, and emancipatory" (pp.
31 -37). Simultaneously, their instruction
is grounded in what Arlette Willis and
her co-authors (2008) refer to as critically
conscious research that "l-ronorIs] and
respectIs] humankind and the rnultiple
cultures, knowledges, languages, and
literacies of learners" (p. 49).

In this article, I examine some of the ways
Ms. L. and Ms. Moore engage in critically
conscious teaching and instructional
leadership, as evidenced by how they
talk with, listen to, and see students as

collaborators in teaching and learning. To
do this, I ground my discussion in literature
on critically conscious research (Willis
et al., 2008) as connected to culturally
relevant perspectives (Gay, 2000; Ladson-
Billings, 1995) and cultural n-rodeling (Lee
et al., 2004). This allows me ro discuss
specific moments from their teaching and
instructional leadership that point to how
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critically conscious approaches are relevant,

responsive, purposeful, and humanizing.
Then, I argue that critically conscious
teaching and instructional leadership,
as taken up by Ms. L. and Ms. Moore,
represent Projects in Humanization (PiH).
According to Kinloch and San Pedro (2014),

PiH are "experiences we have wllh people
that are directed by the desires for social,
political, and educational change that can
only happen ifrelationships are forged in
light of, and because of, human differencesl'
They continue: "PiH are framed within a

discourse ofcare (Greene, 2000; Noddings,
1993) and listening (Bakhtin, 1981, 1990)
as relationships with people are created,
as conversations among those people are
exchanged, and as interactions rooted in
difference, conflict, vulnerabilities, and
respect are forged" (p. 28).

With these things in mind, I inquire:
How do critically conscious teaching and
instructional Ieadership - as Projects ir-r

Humanization (PiH) - Iook in Ms. Lls and
Ms. Mooret classrooms? What can other
teachers and instructional leaders learn
from them?

Critically Conscious Research

According to Willis and her co-authors
(2008), critically conscious research is "a

commitment to equity, social justice, and
the valuing of multiple languages and
literacies" (p. 130). It requires researchers

to utilize theoretical frameworks and
ar.ralytical approaches that are "appropriate

and complex," that recognize "intersecting
systems of domination," and that have the
potential to "transform and revolutionize
critically conscious language and literacy
research" (p. 130). For critically conscious
research to be transfortnative, instructive
and revolutionary, it must include multiple
voices, perspectives, and lived experiences;
be grounded in social justice; and "advocate

for valuing, respecting, appreciating, and
validating the systems of meaning-making
and communicating used by all people" (p.
13). In-rportant in this trarning of critically
conscious research is the acknowledgement
that, because "there is no singular critical

history, theory, method, methodology, or
praxisl' critical theorizing is situated within
an expansive history ofideas and "critical

consciousness is unbound by time and
geography" (p. xi).

Furtherrnore, critically conscious
research interrogates injustices and
domrnant ideologies, and connects theory
with praxis. For Willis et al. (2008),
critically conscious research "challengeIs]

power, inequaliry social injustice, and the
reproduction of the ideas and values of
dominant groups" (p. 127). For Kincheloe
(1998), critical research "assumes that the
inequalities of contemporary society need
to be addressed and that the world would
be a better place if such unjust realities
could be changed" (p. 1191). Various
theoretical models exist that seek to change
"unjust realities," or monolingual and
monocultural expectations. Some of these

models are: critical pedagogy (Mclaren,
1994), culturally relevant and responslve
pedagogy (Ladson-Billings, 1994, 1995;

Gay, 2000), culturally sustaining pedagogy
(Paris, 2013), and Critical Race Theory
(Delgado, 1995; Solorzano, Ceja, & Yosso,

2000). An overarching aim of these models
is "to humanize the educational process and

enable both students and teachers to work
torvard breaking away from their unspoken
antagonism and negative beliefs about each

other" (Bartok-rme, 1994, p. 177).

Ladson-Billings' ( 1 994) conceptuali-
zation of culturally relevant pedagogy
(CRP) promotes sophisticated approaches
to working with students, particularly
racially, linguistically, and culturally
diverse students marginalized by systematic
inequalities. She writes that CRP "empowers

students intellectually, socially, emotionally,
and politically by using cultural referents
to impart knorvledge, skills, and attitudes"
(pp. 17- 18). Building on the premise that
teachers - and, I would argue, instructional
leaders and educational support staff -
should encourage students to employ prior
knowledge to make sense of educational
requirenrents, CRP can increase students'
connectedness to learning and teachers'
knowledge of students' cultural identities.



In fact, CRP is guided by components that
inform teaching and learning, such as

teachers and instructional leaders having
high expectations for students, utilizing
critical pedagogical methods, and being
facilitators of Iearning (Ladson-Billings,
i994). Those who rely on CRP inspire
students to succeed academically and to
enhance their cultural competence.

Relatedly, Lee and colleagues' (2004)

Cultural Modeling (CM) framework is
important for how I understand critically
conscious research in reiation to teaching
and instructional leadership. CM
"facilitateIs] students' learning generative
concepts in academic subject matters
by helping them to make connections
between the target knowledge and forms
ofknowledge they have constructed from
their home and community practices"

@. a2).It establishes analogues between
students' funds of knowledge and
disciplinary constructs (Gonzales, Moll, &
Amanti, 2005). According to Orellana and
Eksner (2006), it also helps teachers and
instructional leaders "make decisions about
points of connections to students' social,
conceptual, and linguistic lives outside of
school" (p. 54).Both Clll and CRP point to
teaching and instructional leadership that
promote justice, equity, and humanizing
practices.

CM and CRP afford opportunities for
me to consider what makes Ms. L. and
Ms. Moore critically cor.tscious teachers
and instructional leaders. According to
Blase and Blase (2000), teacher reflection
and professional growth are "two major
dimensions of effective instructional
leadership" (p. 137). Regularly, Ms. L. and
Ms. Moore reflected on rvhat worked and
did not work with their classroom practices
in terms of student learning. They sought
opportunities lor professional growth (e.g.,

consulting with other teachers, taking
university courses, attending teaching
workshops) to enhance their instruction.
The instructional choices they ntade
were not "restrictive and intimidating
approachesj' and did not provoke "'dog

and pony shows' based on a narrow

definition of teaching" (Blase & Blase,

2000, p. 137). Instead, tl.reir choices point
to how instructional leadership "integrates

collaboration," " intluiry," and " reJlective

discussion" (p. 137, original emphasis) to
support conversations about Iearning
among teachers, instructional leaders,
and students. In these ways, instructional
leadership, as well as critically conscious
teaching, can be relevant, purposeful,
collaborative, and humanizing for all
involved.

Critically Conscious Teaching and
Instructional Leadership as Proiects in
Humanization
Critically conscious teaching and
lnstructional leadership, guided by
CM and CRP, lead me to Projects in
Humanization (PiH). I conceptualize
PiH as life projects that value listening,
knowledge co-construction, l-ulnerability,
agency, and multiple perspectives. As life
projects, PiH move us closer to learning
deeply about the complexities of our
humanity in relation to other peoples'
lived conditions, and in light of what it
means to teach, Iearn, and live in the world.
In terms of teaching and instructional
leadership, PiH encourage "practices
that provide students with opportunities
to openly engage in meaning-making
processes, draw on lived experiences, and
critique existing educational structures
and scripted curricula' (Kinloch, 2013, p.

112). Ms. L. and Ms. Moore take up PiH
in their instruction by r.notivating students
to experience learning as reciprocal,
collaborative, complex, active, and rooted
in mutual exchanges. In this view of
learning, they provide students with access

to understanding and participating in a

diverse cornmunity of learners. Dialogic
engagements are central to their teaching
and instructional leadership.

In terms of living in the world, PiH
encourage people to understand that
teaching and learning happen everyr,vhere

- in schools and communities, in silence
and talk - and that a goal ofsuch projects
is to engage in justice and equity work.

For example, Ms. L. and Ms. Moore are

actively engaged in local communities.
From volunteering with community groups,

mentoring students, to participating in a

network of women activists concerned with
social justice in urban neighborhoods, their
sociopolitical involvements are grounded
in reciprocity. In fact, PiH as life projects,

as critically conscious teaching, and as

effective instructional leadership represent
their commitment to participate in
collaborations "withpeople that are directed
by the desires for social, political, and
educational change that can only happen
if relationships are forged in light ol and
because of, human differences" (Kinloch &
San Pedro, z\a,p.28).

.\pr', llicrrl/r', l)iIl as triticolly crlrsciou-s

,('(r.lr i rr( tr t ul t.[l c t I iv t i n st r r tc t i o tr oI
lcudt'rslti p:

. Are grounded in a discourse of care and

compassion: For Ms. L., this discourse
is central to how she "show[s] students

I rcally care about them in class and
outta class. I want them to know that,
and I always want to operate like that."

, Advocate Jbr justice and equity: For Ms.
Moore, justice and equity are at the
heart o[her instruction. From my
observations of her in the classroom
and community, I have noted that
she sees connections among teaching

for justice, instructional leadership that
promotes collaboration, and liting a

lif'e of integrity.

. Understand education as a social process:

Ms. L. and Ms. Moore believe this,
and their classrooms are structured
to encourage students to move, talk,
and interact with each other. They
also believe that education is not
limited to the classroom; thus, they
promote group (students, teachers,
and community partners) and
individual (their own) involvements
in the community.

. Recognize the act of listening as an
intportant Jactor in learning: "How we
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gonna learn if we not listening?" is

a question Ms. L asks students. She

believes rve learn with (and from)
one another when we are listening,
or what I call being intentional about
being present as we listen to Iearn, and

learn to listen. She asks this question
of students just as much as she asks it
of other teachers, instructional leaders,

ar.rd administrators at staff meetings
and plar-rr.ring sessions at the school.

. Support multiple and diyerse hlays to

collaborate for nteaningful change: A
group of crclss-grade level students
collaborated with Ms. Moore and
community members to cultivate
an urban garden. Located on the
property of a church, the garden
brings people of different ages and
racial, ethnic, linguistic, gender, and
sexual identities together to address a

communify concern-how to increase

access to fresh fruits and vegetables in
the area. Through this collaboration,
students, teachers, instructional
leaders, and community members
have learned to work together, listen
to/talk with one another, and address
negative assumptions they had of each

other as they engage in n-reaningful
community change.

. See vulnerabilities as authentic reactions

in one's teaching and instructional
leadership: "If you could change
anything in the world, then what
would it be, and lvhy?" was a r,vriting
prompt to which Ms. Moore invited
students to respond. One student,
Derek, opened with, "If I could
change anlthing I wanted to change,
I would change my attitude and
behavior toward my peers, the staff
at my school, and most importantly,
my familyi' He closed with, "My man
Gandhi once said, "Be the change
you wish to see in the worldl' If I
could live up to this quote, then I
would, but I feel like something is

holding me backl' Derek's writing
revealed a level of vulnerability
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that was not judged negatively, but
aflirmed positively, by Ms. Moore
and his peers. Vulnerability is a part
of teaching, learning, and living. As
a critically conscious teacher and an

effective instructional leader, Ms.
Moore encouraged Derek to write
about a vulnerable moment and, in
so doing, she opened space for him to
begin to see himself as a change agent.

View language as what people do and
create, and as who people are: One year,
I gave Ms. L. a copy of Toni Morrisont
'lhe Nobel Lecture in Literature ( 1993),

and she said sl-re liked the part about
doing language. Ms. L. described the
doing of language as Iiving. She was
referring to the passage, "We die. That
n.ray be the meaning of life. But we do

language. That may be the measure
of our lives" (p. 22). This passage

speaks volumes to how she relies
on humanizing, critically conscious
practices that encourage students to
see language as what we do and create,

and that we are language inside and
outside school.

Construct knowledge as shared dnd
relational across temporal-spatial
conditions: Ms. Moore and Ms. L. insist
on the co-construction of knowledge
in, and across, a variety of contexts.
For them, this co-construction speaks

to what it means to engage in critically
conscious teaching and instructional
leadership as PiH that motivate people
to learn from (and about) n-rultiple
perspectives.

Collectively, the aforementioned
components are central to framing
PiH as life projects, and as critically
conscious teaching and instructional
leadership. Not only do they speak
to the important r<-rles of meaning
making and relationship-building in
teaching and learning, but also to the
significance of advocating for justice
and equity in how-we live with other
people in the world.

In the remainder of this article, I tease

out some of the components of PiH in
order to describe specific moments from
the instructional practices of NIs. L. and Ms.
Moore that point to relevant, purposeful,
and humanizing classroom engagements.

Ms. L., Ms. Moore, and Critically
Conscious Teaching and Instructional
Leadership
To focus on how Ms. Ls and Ms. Mooret
teaching and instructional ieadership
represent Projects in Humanization, I rely
on multiple data sources from separate
studies across two high schools - Harlem
High School in the U.S. Northeast, and
Truth High Schoolin the U.S. Midwest. Both
schools are Title I schools, which means
that they receive supplemental funding
from the U.S. Department of Education
to support "low-performing" students
living in or close to poverfy. According to
the U.S. Department of Education, Title
I seeks "to ensure that all children have a
fair, equal, and significant opportunity to
obtain a high-quality education and reach,

at a minimum, proficiency on challenging
state academic achievement standards and
state academic assessments" (see lrtt1,:
'. '. '. l,.l,1,,, ;.'ir.r.L.l-,'. lrl !\('.Li)l
, r r ,, r ). As Title I schools, teachers and
instructional leaders at Harlem High and
Truth High schools are invested in raising
students' academic standing and further
developing their cultural competences.

At the time of this study, Harlem High
School - an open admissions school for
9th-12th grade students - employed 37

certified teachers and enrolled 550 students,
most of whom qualified for the free lunch
program. Of the student population, 54%

identified as Black, 45o/o as Latin@, 2o/o

as White, and l%o as Asian. The majority
of students lived in (or very close to) the
historically Black con.rmunity where the
school was located. On the other hand,
Truth High School employed 47 certified
teachers and enrolled upwards of 800
students across 9th-12th grades. More than
81% of the student population identified
as Black, 1 1.5% identified as White, 5% as



Hispanic, and 1% as Asian. Additionally,
nearly 20o/o ofthe students rvere classified as

"physically disabledl' Truth High is located
in a White, working-class residential
community that is home to some, but
definitely not to a1l, students.

In terms of data sources, I relied on:
journals and other rvritten artifacts from
students, lesson plans from teachers,
classroom and community observations,
and individual and small group interviervs.
In my observations of, and interactions
lvith, teachers and students in both sites,
I paid attention to their language practices
and literacy engagements. Insofar as Ms. L.

and Ms. Moore are concerned, I particularly
noted how they engaged and talked with
students, and how they sought to co-create
classroom spaces guided by humanizing
practices. My explicit focus here on Ms.
L. and Ms. Moore allowed me to center
my ethnographic and narrative analysis
on how they interacted with students, the
tlpe of language they used to talk with and

about students, and the rvays their practices
reflected aspects of critically conscious
teaching and instructional leadership. The

two phases of analysis and tl.re triangulation
of data led me to my research questiolrs:
How do critically conscious teaching and
instructional leadership - as Projects in
Humanization (PiH) - look in Ms. Lls and
Ms. Moore's classrooms? What can other
teachers and instructional leaders learn
from them?

I't' r t r' I r i t r g t t r r d L a a d i rt l l,s ltc/r, r,rt rr /,

Rr,-sf,oil.siyr, a n d P u r p o s c.fi t I

For Ms. L. and Ms. Moore, critically
conscious teaching and instructional
leadership reflect humanizing ways to
engage with students, structure classroom
environments, and plan curricula. The
hows, whats, and whys of their instructional
practices point to their desires to have
students tell their own stories as they build
consciousness. Their practices connect to
bell hooks' (1990) rejection of the idea
that there is "no need to hear your voice
when I can talk about you better than you
can speak about yourself. No need to l.rear

your voice. Only tell n.re your pain" (p 343).

Instead, Ms. L. and Ms. Moore encourage
students to tell their own stories and "speak

in a voice of resistance" (p. 343). In so

doing, students examine power structures
and write about educational inequities and

social injustices. They consider questions
such as: "ls there a way to end racism" (Ms.

L.) and "How do u,e respond to violence
toward Black kids" (Ms. Moore)? All
along, they invite students to work side-
by-side with their peers to co-construct
knowledge, facilitate discussions, and
create environments conducive to critical
learning.

In these ways, critically conscious
teaching and ir.rstructional leadership
mean that everyone (Ms. L., Ms. Moore,
and students) is responsible fbr rvhat
happens in classrooms, from the stories
that are exchanged, the responses that are

disseminated, to tl.re ways students and
teachers talk with each other. This tlpe of
approach is reievant and purposeful, and
is guided by care and compassion. Ms. L.

and Ms. Moore care about students; thus,
they view them as leaders, collaborators,
thinkers, activists, and human beings. For
example, during an interview session with
Ms. L., I asked her to talk about her decision
to teach Assata: An Autobiography by Assata

Shakur (1987) in hereleventh grade English

class. She said, "Why not teach it? I mean,
it's about power, racism. . . everlthing." Ms.
L. continued, "We read some Autobiography

of Malcolm X, and a student asked if we were
gonna read Assd/d, and everybody rvas like
'yeah, let's do Assata. We wanna know
about Assata.' They really wanted to read
it, so rve didl'Then, Ms. L. talked about the
responsibility she has to ensure students are

included in the curricula decision-making
process: "I listen and rethink what we're
doing. They gotta be part of the process
and, by including them in decisions, I'm
listening." I added, "and you care...hotv you
teach shows horv you carel' She agreed, and
explained that teaching is effective when
teachers dernonstrate they care about
students and want the very best for them.
She continued:

Respecting students is key to what
we can accomplish in class. We have
opinions about the world because
we are all human. Start with that,
then teach and lead. When I taik
about teaching, I mean facilitate with
students what needs to get done...work
toward academic success. When I talk
about leading, I'm talking about, like,
ensuring everyone is included and
valued. I teach and lead from a place of
respect and a desire for collaboration.

Ivls. Ls sentiments reiterate a point
made by Gay (2002) that teachers should
care about students and work with them t<-r

achieve success. They also speak to Blase

and Blase's belief (2000) that instructional
leadership should "promote teamwork,
collaboration, innovation and continual
growth, trust in staff and students, and
caring and respect to enhance teacher
eflicacy" (p. I38).

Listening to and caring about
students are important components in
Ms. L.'s critically conscious teaching and
instructional leadership just as much as

tl.rey are for Ms. Moore. During one of my
observations of IVIs. Moore's eleventh grade

English class, students were participating
in a whole group discussion about the
dift-erent purposes of writing. That is, how
writing is a means of expression, a way
to make sense of the human condition,
a technique by which to heal from pain,
and a call to engage in action to change the
world. \\then one student asked, "Writing
can change the rvorld?" Ms. Moore retorted,
"We'r'e studied what this year...oppression,
ability? Any of tl.rose writings helped change

the world? Or, how we treat people?" A
second student added, "Do something
positive is what I take, making change."
Ms. Moore replied, "Maybe what people
write gets us considering changes to make
in the lvorld]'to which the first student said,
"OK. Writing is teaching...that's how you
teach, ivls. [Moore]. You teach us to change
the world. That's teachingi'Other students
nodded in agreement.

As the aforementioned exchange
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happened, I jotted down, "You teach us to
change the worldl'and "Thati teaching." I
wanted to know more about how writing
is about changing the world and "writing
is teaching." A few days 1ater, Ms. Moore
and I had the follorving exchange:

Valerie: I\n thinking about "rvriting
is teaching." Horv do you feel
about that?

\ls. Moore: I teach. Not by talking at

Istudents], but caring. Listenir.rg
to what they say. Connect it
to $'riting. I want students to
wrrfe, not just put something on
paper, but care about u.hat they
write...I care about them and
what they write.

\hlerie: You a teacher-leader. And it's
all about care. I know it's about
teaching, hut...

IIs. Nloore: [She pauses to consider my
phrase, "teacher-leader," then
smiles]. Yes, care. I teach
because I care. This is my 15'r'
year. You can't stop caring. I
want thern to care about what
they do, write, sa1,, horv they
treat people.

Valerie: OK.

\ls. Iloore: I like horv you named me,
teacher-leader.

\/alerie: Thatt rvhat you are. I think
that's what you do.

\ls. Nloore: Teaching and leading, but with
my students. ISilencel

\hlerie: When a student said, "You teach
us to change the world. That's
teaching. . ."

!ls. Moore PowerfuM teach by hearing
what they say. Students can
change the world. Make sure
they know that.'l-hey knorv
racism, they know struggle.
We talk about it tause the1.,'we,
wanna change the world.

Worv.

Yeah. . . and "writing is
teaching" and teaching students
"to change the worldj' students
see this class as some'nhere
to talk and learn... build
consciousness. Norv, I'nr gonna
think about how I might be
doing both, teaching and
leading.

I believe, for Ms. Moore and her
students, "Writing is teaching" is about the
tlpe of consciousness that is gained from
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participating in a humanizing classroom
environment, one in which the teacher is

an instructional leader who listens to and
collaborates with students. Ms. Moore and
Ms. L. encourage students to question the
curricula, and to see the classroom as a space

of discovery where meaning is made and
relationships are fostered. For them, critically
conscious teacl.ring and, by extension,
instructional leadership, are relevant and
responsive, purposeful and intentional, and

guided by a discourse of care, compassion,
and collaboration. Critically conscious
teaching and instructional leadership are

about humanization.

,,.,,:,,',.,, .j',,,

. ; r ,, r 1 ',, r.7r, r., /;, :

Ms. l-. and Ms. Moore understand that
students enter into schools already
possessing voice and agency; thus, they
are purposeful in extending to students
invitations into learning. I have had
opportunities to witness some of their
invitations to students. Ms. L., for instance,

gives students colored paper, notecards,
and/or poster sheets, and asks that they
write down what they seek to accomplish
in class: "What do you want to learn? What
do you want to teach us [Ms. L. and their
peers]? We'll use that to come up with
goals." Similarly, Ms. Moore encourages
students to be engaged scholars, indicative
ofher invitation for them to co-facilitate
class discussions, and take the lead on
sponsoring school- and community-wide
events (e.g., disability awareness campaigns,
visits to an adult assisted living faciliry etc.).

Additionally, Ms. L.'s and Ms. Moore's
invitations into learning are also marked
by how they encourage students to
use their own available, farnilial, and
familiar languages inside classrooms to
make meaning of academic content and
assignments. For.example, Khaleeq, a

Black male student from Ms. Lls class,

talked about how he daily uses Black
Engiish and Dorninant American Er-rglish.

In an interview, he explained, "I use both
languages every day. I am aware of it.
Others who use both are aware of it...I

have to keep what I know as I improve on

what I need to know. Right? She IMs. L.]

don't have any problem with it. It helps me

learn." Ms. L. and Ms. Moore do not judge
students for relying on available language

to understand, as Freire and Macedo
(1987) write, "the word and the world."
In this way, their pedagogical practices
represent critically conscious teaching,
effective instructional leadership, and ways

of living with other people in the world
that are relevant and purposeful. Both Ms.
L. and Ms. Moore critically and consciously

extend invitations and create openings inl.o

learning that reject monolingualism and,
in tl-re words of Ms. L., that get students to
"use what they know in a class that cares

about who they are." In their classrooms,
there is no room fbr hatred and linguistic
oppression, given the explicit attention on
teaching fbr justice, leadingfor change, and
Iiving for justice.

According to Ms. L., "I teach how I
Iive...I love teaching, I love living. Put 'em

together and you ve got teaching that speaks

to livingi' For Ms. Moore, teaching to "build
consciousness" is crucial for how students
see other people and see themselves, and
for how they decide to live in the world.
Ms. L and Ms. Moore motivate students to
use their languages, literacies, and funds
of knowledge (Moll & Gonzalez, 1994)
in classrooms to co-create assignments,
participate in conversations about course
readings, debate current events, and work
toward the type of school, society, and lives
they desire. For Shareece, a Black female
student in Ms. Moore's class, this rype of
teaching and instructional leadership is

important for how she'getIs] to be part of the

class. See, I don't be feelin'like I'm alone or,

Iike, I can't say what I'm thinkin in her class.

I get to be me, and I'm learning." The rype of
teaching and instructional leadership that
Ms. Mo<-rre and Ms. L. practice and embody
can be described as critically conscious work
guided by care, respect, and justice. Their
teaching and instructional leadership are
also about purposefully living in ways that
"honor and respect humankind" (Willis et

a1., 2008, p. 49).

Valerie:

N{s. Nftrore:



Implications tbr Projects in Hunranization
Ms. L. and Ms. Moore use a language of care

and love in their work with students. They
do not talk ct and do not purport to talk/or
students. Instead, they encourage students
to use their voices, perspectives, and lived
experiences to make sense of the world as

tl'rey question injustices that daily circulate
around them. Tl-reir attention to who
students are materializes in how they: l)
Purposefully invite students into learning,
2) Co-create humanizing, welcorning,
and respectful classroom environments
with, and because of, students, 3) Position
students as co-facilitators oflearning and
co-constructors of knowledge, 4) See

connections among teaching, leading, and
living for justice, and 5) Encourage students

to use familiar language to participate in
learning. Their collaborations with students

are guided by how they view language
as what people do, address inequities,
and engage in meaningful change, all of
which are components of PiH as critically
conscious teaching, as effective instructional
leadership, and as life projects.

From Ms. L. and N{s. Moore, I have
learned valuable lessons related to
critically conscious teaching, effective
instructionai leadership, and living as

relevant, purposeful, and responsive. Their
commitment to instructional approaches
that are grounded in CRP and CM is
beneficial for how students connect what
they are learning to rvho they are and seek
to be in the world. It encourages Ms. L.
and Ms. Moore to ask students to consider
who they are in relation to others in the
classroom, and how they can collaborate
to enhance their academic literacies and
increase their levels of consciousness.
Simultaneously, it motivates students to
inquire into holv they can be change agents
(Derek); how they can use familial language
in schools (Khaleeq); and how they can take
ownership of their feelings within school
spaces that have historically excluded their
perspectives (Shareece).

I believe Ms. L.'s and Ms. Moore's
commitment to centering their instructional
approaches in CRP and CM points to how

and why they honor and respect students'
multiple identities, even in the presence
of inevitable conflict, difference, and
vulnerabilities. Finally, their instructional
practices and interactions with students
value listening, respect, knorviedge
co-construction, and agency in ways that
point to critically conscious teaching
and instructional leadership as Projects
in Humanization. From Ms. L.'s and Ms.
Moore's practices, I believe other teachers

and instructional leaders can learn how to
co-create humanizing environments that
are inclusive of all students, that promote
critical inquiry, and that rely on culturally
relevant instructional approaches.
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STRUCTURING EQUITY: DEVELOPING A 

CULTURALLY RESPONSIVE EQUITY PLAN 

AND POLICY
OCTOBER 15, 2019

PSBA EQUITY SUMMIT 

EQUITY IN PA

“As our schools and communities work hard to promote a climate of 
inclusion, I’m reminded of the principles our commonwealth was founded 
on: tolerance, religious freedom, and justice. These are the values 
Pennsylvanians continue to embrace today. My administration is committed 
to creating a culture of inclusiveness at all schools, where students are 
made to feel welcome and valued, and we’ll continue to work with schools 
and communities to help them create these supportive settings that 
celebrate diversity and teach the importance of respect for self and others.”

Tom Wolf

Governor 
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 Equity and inclusion are key tenets of Pennsylvania’s Consolidated State Plan under the Every 

Student Succeeds Act (ESSA):

 Pennsylvania’s schools should be safe havens where all students – regardless of their race, color, 

religion, ancestry, gender, gender identity or expression, sexual orientation, national origin, or 

ability – feel safe, respected, and welcomed. 

 A positive school climate is essential for academic achievement and success. 

 With these principles as a guide, PDE has worked to develop courses and tools that focus on 

themes of equity and cultural competency.

EQUITY IN PA

PENNSYLVANIA EQUITY AND INCLUSION TOOLKIT 

 SAS Portal: 

http://pdesas.org/Page/Viewer/ViewPage/40

http://pdesas.org/Page/Viewer/ViewPage/40
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EQUITY IN EDUCATION: WHY LEADERSHIP MATTERS

October 2018 – Pennsylvania Inspired Leadership coursework on equity in education, 

providing guidance and answers to the questions:

־ How does our equity work align to a cycle of continuous improvement?

־ How do we use data to understand, create, and sustain a culture of equity?

־ How can I support my staff in using equitable practices in the classroom?

־ How does my understanding of equity inform my practice?

10/9/2019 5

Sample of participant responses:

־ “I think that after I played the game, Schoolopoly, I came to a greater realization of 

how important and necessary the work of dismantling inequity is for my students.“

־ “One thing I plan to stop doing is overlooking actions, comments, behaviors, or 

practices that hint of any forms of bias.”

־ “I plan to continue to support my staff as we work to understand who each child 

is as a person – to connect with the students on a personal level, to try to see 

what may be hidden (and impacting academics, behavior, etc.)”

10/9/2019 6

EQUITY IN EDUCATION: WHY LEADERSHIP MATTERS
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TEACHER EFFECTIVENESS COURSES (SAS)

Courses are available for teachers to receive Act 48 hours. 

Four five-hour online courses to:

־ Designed to build school leader and teacher capacity in equity.

־ Equity Course 1 -- Self-Awareness and Reflective Practices for Equitable 

Classrooms

־ Equity Course 2 -- Educators as Systems Change Agents

10/9/2019 7

2019-2020

 Coming June 2020 – PDE’s Equitable Educational Practices Toolkit

 Dr. Paul Gorski as our national expert for internal professional learning/coaching. 

 Open event at PaTTAN Harrisburg on May 19th, 2020. 

 Continued collaboration with IU representatives in STEM and School Improvement 
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2019-2020

PDE’s Equitable Educational Practices Hub/Toolkit:

־ Data Practices;

־ Family/Community Engagement;

־ Academic Equity;

־ Disciplinary Equity;

־ Equity Audit Template; and 

־ Cultural Coaching – Equity in Professional Learning Communities.

10/9/2019 9

WHAT WOULD YOU DO?

Suppose you are on a boat with your mother, your spouse, and your child.  Suddenly the 
boat begins to sink.  You determine that you can save only one of the other passengers.  

Whom do you save?
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EQUITY?
HOW IS IT DEFINED, DESCRIBED AND IMPLEMENTED?

EDUCATIONAL EQUITY MYTHS

 We only need to talk about equity if we are in an 

urban school district……

 Equity is only for students with disabilities……

 Equity is about being equal…..

 Equity is something we have to check off our list of 

“to-do’s”

 We have to be trained by a person of color….
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DEFINITIONS

 Merriam-Webster Dictionary:  Justice according to 

natural law or right; specifically : freedom from bias or 

favoritism 

PENNSYLVANIA’S DEFINITION OF EQUITY 

 Every student has access to the educational resources 

and rigor they need at the right moment in their 

education across race, gender, ethnicity, language, 

disability, sexual orientation, family background and/or 

family income.

www.aspeninstitute.org/education

www.ccsso.org

http://www.aspeninstitute.org/education
http://www.ccsso.org/
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HOW DO WE ADDRESS EDUCATIONAL INEQUITIES?

 Data Practices

 Family & Community Engagement

 Academic Equity

 Disciplinary Equity

DATA PRACTICES
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DATA PRACTICES

MID-ATLANTIC EQUITY CONSORTIUM AUDIT TOOL 

 Criteria for an Equitable School

 Criterial for an Equitable Classroom

 Teacher Behaviors that Encourage Student 

Persistence

https://maec.org/wp-content/uploads/2016/04/MAEC-Equity-Audit-1.pdf
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DISPROPORTIONALITY 

FAMILY & COMMUNITY ENGAGEMENT

https://www.pattan.net/Legal/Significant-Disproportionality/Resources
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10/28/2015

ACADEMIC EQUITY
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WHAT IS THE NUMBER ONE REASON STUDENTS 

DROP OUT OF SCHOOL?

TYPES OF ENGAGEMENT

Link characteristics of engagement to engagement subtypes:

 Academic 

 Behavioral

 Cognitive

 Affective

19

Retrieved from: Check & Connect – University of Minnesota
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DISCIPLINARY EQUITY

DISPROPORTIONATE IN EDUCATION - BEHAVIOR

Caparelli & Hollins-Sims, 2018

“Pennsylvania is one of 11 states (and D.C.) where the 

difference in suspension rates between Black and White 

students (a “suspension gap”) is higher than the national 

average for both male and female students” (ACLU of PA, 2015, 

p. 14). 

“Black students made up 

13.6 percent of 

Pennsylvania students, but 

received almost half of 

OSSs (48.25 percent)” 
(ACLU of PA, 2015, p. 21). 

“Students with disabilities 

are almost twice as likely 

as non-disabled students 

to receive OSS – 11.1 

percent vs. 5.7 percent” 

(Losen & Martinez, 2013)
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AUTOMATIC ASSOCIATIONS

Our brains are wired to look for patterns.

When we are forced to make quick decisions, we use our automatic associations to respond.

27

Caparelli & Hollins-Sims, 2018

VULNERABLE DECISION POINTS (VDPS)

 How do you know you’re in the midst of a vulnerable decision point?

 What is your neutralizing routine?
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HOW DOES PENNSYLVANIA ADDRESS THE CHANGING CUSTOMER?

Innovation

Transparency

Equity 

RESOURCES

Equity in PBIS 

Mid-Atlantic Equity Consortium

National Center for Cultural Competence

PaTTAN – Significant Disproportionality

PDE – Equity and Inclusion 

PDE – SEL Best Practice Resources 

Responding to Hate and Bias At School – Teaching Tolerance 10/9/2019 30

https://www.pbis.org/topics/equity
https://maec.org/
https://www.nctsn.org/resources/national-center-for-cultural-competence
https://www.pattan.net/Legal/Significant-Disproportionality/Resources
https://www.education.pa.gov/Schools/safeschools/equityandinclusion/Pages/default.aspx
https://www.education.pa.gov/Schools/safeschools/MentalHealth/SELBPResources/Pages/default.aspx
http://www.tolerance.org/sites/default/files/general/Responding to Hate at School ONLINE_3.pdf


10/9/2019

16

“Not everything that is faced can be 

changed, but nothing can be changed until it 

is faced.”  

-James Baldwin

EQUITY CONTACT

 Dr. Nikole Hollins-Sims, Educational Consultant, PaTTAN Harrisburg 

nhollins-sims@pattan.net

#EquityinPAschools 

mailto:nhollins-sims@pattan.net


PASA-PSBA School Leadership Conference Notes    October 16-18, 2019 

Download the “SLC Conferences” app from Apple or Google Play and use event code “Leaders19” to access all 

the session topics and any included handouts. 

Speakers & Keynotes Highlights: 

Attorney General Josh Shapiro – 

 Safe2Say is working (report attached) 

 Received 30,622 tips this year  

 >80% of tips are related to mental health  

 “Thank you to the students and their willingness to use it.” 

Corey Mitchell & Robin Grey, Arts Empowers/documentary film ‘Purple Dreams’ 

 Advocate for more access to arts programs and the difference it can make in kids’ lives 

 Hire more arts teachers, give teachers more autonomy, provide financial support 

 Tap into existing teachers’ creativity and give space for more opportunities for kids 

 Society boxes kids in and sets expectations of perfection and success that paralyze them – theatre and 

the arts is an outlet that teachers can lead through with guided experiences 

Dr. Adolf Brown, Master Teacher – Doc Speaks, Real Talk, implicit bias  

 The Tree is in the Seed 

 Genetics load the gun, environment pulls the trigger 

 Guard your mouth from our brain, be intentional and purposeful with your words 

 Stop believing everything you think, brain works to be efficient, not right – interrupt the signals 

 Don’t let the news teach you – leads to confirmation bias; must challenge your own implicit bias 

 Must do the ME work, not just TEAM work – ME before WE 

 ALL means ALL and is a philosophy not just a framework 

 Reflective board members are effective board members 

 Excellence, not perfection – just try to be better than before 

 HumanKind = always try to be BOTH Human and Kind 

 Kindness is proactive and unconditional, niceness is reactive and conditional 

 Positive energy is contagious – choose to be a Balcony Person, not a Basement Person 

 The 5 Fs:  

o Fun – have fun in the authenticity of learning; smiling is free 

o Fair – make room for everyone in your wheelbarrow 

o Firm – be firm, kids need boundaries, but . . .  

o Flexible – have flexibility with the process 

o Faith – have faith in the mission of your district and the people in it 

 Be present and intentional in disrupting brain signals to combat bias 

 Don’t judge one’s exit based on one’s entrance 

 Every student is a study of one 

 

 



Dr. Amy Cuddy, Social Psychologist, TED Talk, Presence: Bringing Your Boldest Self to Your Biggest Challenge 

 When you are NOT Present in a stressful situation, you:  

o Approach with dread 

o Execute with anxiety 

o Leave with dread 

 When you are PRESENT, you: 

o Approach with composure 

o Execute with calm confidence 

o Leave with satisfaction 

 Presence = attuned to and able to access and express your authentic best self 

 Presence reveals itself when: 

o We believe our story 

o We convey confidence without arrogance 

o We communicate harmoniously (words match body language) 

 What stops us from being present? 

o We cling to the outcome and neglect the process 

o We obsess about how others are judging us 

o We feel powerless and consent to that feeling 

 Social Power vs. Personal Power 

o Power over others vs. Power to self 

o Control others’ behavior vs. Control own behavior 

o Zero-sum vs. Infinite 

 Power activates the approach system; Powerlessness activates the inhibition system 

o Opportunities vs. Threats 

o Allies vs. Predators 

o Abundance vs. Scarcity 

o Secure vs. Defensive 

o Action vs. Inaction 

 Approach system allows us to be: optimistic and open, creative and cognitively agile, authentic, 

confident but not arrogant, listeners, have less stress, be more generous 

 Power leads us to act and reveals who you are; cultivates presence 

 Your body and mind are constantly talking to each other – Act the way you want to be (Haka dance) 

o When feel Power = we expand space, feel safe 

o When feel Powerlessness = we shrink, cover up, shame, submissive  

 How we prepare ourselves matters; expand space before stressful situation & feel personally powerful 

 Expand by breathing (calm & confident), speaking (slowly/takes up more space), posture (anti-iPhone) 

 Gender/Racial stereotypes are learned by age 5 – Let’s allow our daughters to expand, take up space, 

express ideas, to show their strength 

 Movement is connected to power; bodies change the mind 

 Stand like a Superhero – Fearless Girl, Wonder Woman, Misty Copeland 

 

“Stand up straight and realize who you are, that you tower over your circumstances.” – Maya Angelou 
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I. Safe2Say Something Background 
 

In 2018, the General Assembly passed Act 44, which mandated the Office of Attorney General 
to establish the “Safe2Say Something” (S2SS) anonymous reporting system and required every 
Pennsylvania school entity to participate in the program by January 14, 2019.  
 
S2SS is a life-saving and life-changing school safety program that teaches students, educators, 
and administrators how: (1) to recognize the signs and signals of individuals who may be at risk 
of hurting themselves or others, and (2) to anonymously report this information through the 
S2SS app, website, or 24/7 Crisis Center Hotline.  
 
The OAG, in partnership with Sandy Hook Promise (SHP), a leader in anonymous reporting 
systems, has built out the app, website, and PA-based 24/7 Crisis Center. SHP is a national non-
profit committed to creating safe schools and communities through their four evidenced-based 
Know the Signs intervention programs. 
 
Students, educators and administrators have the opportunity to be trained to recognize the 

signs and signals of individuals who may be at risk of hurting themselves or others along with 

how to use the S2SS anonymous reporting system to submit tips of the signs and signals they 

observe.  Since January 14, 2019, approximately 863,986 Pennsylvania students have been 

trained.  

OAG Crisis Center analysts are trained to vet and triage tips by: (1) conducting 2-way 

anonymous dialog with tipsters to gather missing information and ensure enough information 

is provided for schools and local law enforcement to act upon, (2) categorizing each tip as 

either “Life Safety” or “Non-Life Safety,” for ease of prioritization by tip recipients, and (3) 

delivering the tip to the impacted school and, when needed, its local law enforcement via 911 

county dispatch. 
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II. Reporting Requirements 

In accordance with Act 44 of 2018, Section 1307-D (a), the Safe2Say Something Program Annual Report 

is respectfully submitted to the chairperson and minority chairperson of the House and Senate 

Appropriations Committees, and the chairperson and the minority chairperson of the House and Senate 

Education Committees.  

As required by law, the data included covers the previous school year, starting January 14, 2019 through 

June 30, 2019, related to the following: 

1. The number of reports received for the previous school year. 

2. The total number of reports received since the program began. 

3. A breakdown of reports by type. 

4. A breakdown of the method by which the report was received. 

5. A breakdown of the reports by Intermediate Unit, utilizing only aggregate data 

6. The total cost to operate the program, including staffing costs, administrative costs, and 

support costs. 

7. The total number of false reports received. 

8. Any other information the Attorney General deems appropriate. 

 

III. Findings for the 2018-2019 School Year, January 14, 2019 –June 30, 2019  

1.  Number of reports received, and total number of report received since the launch 

of the program. 

Since the launch of the program, the tip line has received 23,494 tips.  This number 

excludes any false reports received, as well as any test tips to the system.  

2. Breakdown of reports by type.   

The chart below represents a breakdown of reports by type and includes the top 10 

categories of tips received by the Safe2Say Something Program since the launch. The 

top 3 categories are Bullying/Cyber Bullying, Cutting/Self-Harm, and Suicide/ Suicide 

Ideation. The Safe2Say Something Program has 49 different event types to choose from 

on the mobile application as well as additional event types that only the Safe2Say 

Something Investigative Analysts can designate during triage.  
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 The remaining event types and total tip numbers are available upon request. 
 
 

3.   Breakdown of the method by which the report was received. 
 
Reports can be received by the Safe2Say Something Program in 3 ways.  A report can be 
submitted via theSafe2Say Something mobile application, which is available for 
download.  Reports can also be submitted through the Safe2Say Something website, as 
well as calling the hotline and speaking to an investigative analyst directly.  The chart 
below represents the breakdown of the method by which tips were submitted.  
 

TIP SOURCE  TOTAL 

Web Site 3,585 

Mobile App 19,392 

Phone Call 517 

 
 
4.   Breakdown of the reports by Intermediate Unit, utilizing only aggregate data. 
 
The following is a breakdown of reports, grouped by Intermediate Units.  This 
breakdown contains the tip numbers for all school districts registered with the Safe2Say 
Program, within their assigned Intermediate Unit, as required in Act 44.  Also, for the 
purpose of streamlining and simplifying the data, Intermediate Unit’s 2 and 3 were 
combined.  
 
 

TIP TOTALS  01/14/19 - 06/30/19 
Event Types Total 

Bullying / Cyber Bullying 3558 

Cutting / Self-Harm 2529 

Suicide / Suicide Ideation 2184 

Depression / Anxiety 2121 

Drug Use / Distribution / Possession 1921 

Smoking (Tobacco, E-Cig, Vape) in School 1448 

Inappropriate Language/Behavior/Gesture 949 

Threat Against School 607 

General Harassment 574 

Threat Against Person 523 
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PA Intermediate Units 
TOTAL TIP 
NUMBERS 

Intermediate Unit 1 500 

Pittsburgh - Mt. Oliver IU 2 / Allegheny IU 3 1,940 

Midwestern IU 4 1,306 

Northwest Tri-County IU 5 523 

Riverview IU 6 249 

Westmoreland IU 7 1,304 

Appalachia IU 8 809 

Seneca Highlands IU 9 375 

Central IU 10 374 

Tuscarora IU 11 243 

Lincoln IU 12 856 

Lancaster - Lebanon IU 13 997 

Berks County IU 14 529 

Capital Area IU 15 1,611 

Central Susquehanna IU 16 616 

Blast IU 17 726 

Luzerne IU 18 1,045 

Northeastern Educational IU 19 647 

Colonial IU 20 1,496 

Carbon - Lehigh IU 21 1,282 

Bucks County IU 22 1,403 

Montgomery County IU 23 1,276 

Chester County IU 24 1,590 

Delaware County IU 25 565 

Philadelphia IU 26 304 

Beaver Valley IU 27 398 

ARIN IU 28 387 

Schuylkill IU 29 454 

 
*It is important to note that some tips received involved multiple schools creating 
duplicate tip statistics.   
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5.  The total cost to operate the program, including staffing costs, administrative costs 

and support cost. 

The following figure represents the cost for launch and operation of the crisis center for 

the fiscal year of 2019:  $743,428. 

6.  The total number of false reports received 

The Safe2Say Something Program has received a total of 1,300 tips that were designated 

as prank tips.  There were a total of 887 tips that were immediately identified as prank 

tips by the crisis center analysts.  These tips were delivered to the school account 

without sending a notification to the school team. 

There were a total of 413 tips containing the disposition of "False Alarm/Deliberate 

Abuse of System." From those we removed duplicate tips as well as tips that were 

labeled “insufficient evidence”. Removal of the 89 tips containing multiple dispositions 

leaves us with 324 False Alarm/Deliberate Abuse of System Tips. 

7.  Total number of schools and students trained 

All 500 of Pennsylvania’s public school districts are registered with the Safe2Say 

Something Program.  Since the launch of the Safe2Say Something Program on January 

14, 2019, a total of 998 schools or school districts have registered to train their students, 

through either self-led trainings, an in person trainer from Sandy Hook Promise, or using 

an interactive video.  The number of students that received Safe2Say Something 

training, from January to June, totaled 864,333.  

IV. Conclusion and Recommendation 
 

The majority of tips received by Safe2Say have not been about students making violent 

threats to their school or to their classmates--instead, they have been focused on 

students struggling with mental health issues. The numbers in this report show the 

reality of what our children are facing in school as they struggle with bullying, anxiety 

and thoughts of self-harm. The Attorney General urges Pennsylvania’s Legislature to 

read this report, study the data and act to address the need for increased mental health 

resources for students across our Commonwealth. 
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Appendix A: 

Breakdown of Top Ten Report Categories  

By Intermediate Unit  
This breakdown contains the tip numbers for all school districts registered with the Safe2Say 

Program, within their assigned Intermediate Unit, as required in Act 44. 
 

Intermediate Unit 1 

Event Type Totals 

Bullying / Cyber Bullying 91 

Suicide / Suicide Ideation 65 

Cutting / Self-Harm 61 

Drug Use / Distribution / Possession 44 

Smoking (Tobacco, E-Cig, Vape) in School 38 

Depression / Anxiety 33 

Inappropriate Language/Behavior/Gesture 21 

General Harassment 14 

Distributing Inappropriate Photos 11 

Inappropriate Physical Contact 10 

 

 

Pittsburgh-Mount Oliver Intermediate Unit 2 and Allegheny 

Intermediate Unit 3 

Event Type Totals 
Bullying / Cyber Bullying 327 

Drug Use / Distribution / Possession 170 

Cutting / Self-Harm 158 

Suicide / Suicide Ideation 154 

Depression / Anxiety 136 

Inappropriate Language/Behavior/Gesture 100 

Smoking (Tobacco, E-Cig, Vape) in School 85 

Threat Against School 66 

Threat Against Person 55 
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General Harassment 54 

 

 

Midwestern Intermediate Unit 4 

Event Type Totals 
Bullying / Cyber Bullying 249 

Cutting / Self-Harm 139 

Depression / Anxiety 105 

Smoking (Tobacco, E-Cig, Vape) in School 94 

Suicide / Suicide Ideation 87 

Drug Use / Distribution / Possession 85 

Inappropriate Language/Behavior/Gesture 69 

Non-Actionable Tip 28 

Anger Issues 27 

Sexting 27 

 

 

Northwest Tri-County Intermediate Unit 5 

Event Type Totals 

Bullying / Cyber Bullying 104 

Suicide / Suicide Ideation 72 

Cutting / Self-Harm 64 

Depression / Anxiety 45 

Smoking (Tobacco, E-Cig, Vape) in School 38 

Drug Use / Distribution / Possession 30 

Inappropriate Language/Behavior/Gesture 13 

Anger Issues 12 

Disorderly / Dangerous Conduct 11 

Distributing Inappropriate Photos 10 
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Riverview Intermediate Unit 6 

Event Type Totals 
Cutting / Self-Harm 34 

Depression / Anxiety 33 

Bullying / Cyber Bullying 32 

Suicide / Suicide Ideation 31 

Drug Use / Distribution / Possession 24 

Smoking (Tobacco, E-Cig, Vape) in School 14 

General Harassment 10 

Alcohol Possession 8 

Physical Abuse 5 

Sexual Assault / Rape 5 

 

 

Westmoreland Intermediate Unit 7 

Event Type Totals 
Bullying / Cyber Bullying 162 

Smoking (Tobacco, E-Cig, Vape) in School 151 

Drug Use / Distribution / Possession 134 

Cutting / Self-Harm 108 

Suicide / Suicide Ideation 94 

Depression / Anxiety 76 

Inappropriate Language/Behavior/Gesture 52 

Anger Issues 44 

Threat Against School 39 

Planned Attack / Fight / Assault 37 
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Appalachia Intermediate Unit 8 

Event Type Totals 
Bullying / Cyber Bullying 103 

Cutting / Self-Harm 99 

Suicide / Suicide Ideation 87 

Drug Use / Distribution / Possession 64 

Depression / Anxiety 63 

Smoking (Tobacco, E-Cig, Vape) in School 37 

Inappropriate Language/Behavior/Gesture 30 

General Harassment 24 

Planned Attack / Fight / Assault 21 

Threat Against Person 19 

 

 

Seneca Highlands Intermediate Unit 9 

Event Type Totals 
Bullying / Cyber Bullying 56 

Depression / Anxiety 52 

Suicide / Suicide Ideation 40 

Cutting / Self-Harm 39 

Drug Use / Distribution / Possession 26 

Smoking (Tobacco, E-Cig, Vape) in School 25 

Threat Against Person 13 

Anger Issues 11 

General Harassment 10 

Inappropriate Language/Behavior/Gesture 9 
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Central Intermediate Unit 10 

Event Type Totals 
Depression / Anxiety 48 

Bullying / Cyber Bullying 42 

Cutting / Self-Harm 36 

Suicide / Suicide Ideation 34 

Drug Use / Distribution / Possession 27 

Smoking (Tobacco, E-Cig, Vape) in School 25 

Inappropriate Language/Behavior/Gesture 12 

General Harassment 10 

Sexual Harassment 10 

Threat Against School 10 

 

 

Tuscarora Intermediate Unit 11 

Event Type Totals 
Cutting / Self-Harm 40 

Suicide / Suicide Ideation 38 

Bullying / Cyber Bullying 30 

Smoking (Tobacco, E-Cig, Vape) in School 22 

Depression / Anxiety 19 

Drug Use / Distribution / Possession 19 

Anger Issues 6 

General Harassment 5 

Inappropriate Language/Behavior/Gesture 5 

Sexual Harassment 5 
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Lincoln Intermediate Unit 12 

Event Type Totals 
Suicide / Suicide Ideation 140 

Cutting / Self-Harm 130 

Bullying / Cyber Bullying 120 

Depression / Anxiety 85 

Drug Use / Distribution / Possession 55 

Inappropriate Language/Behavior/Gesture 26 

Smoking (Tobacco, E-Cig, Vape) in School 26 

Threat Against School 21 

Threat Against Person 20 

Distributing Inappropriate Photos 19 

 

 

Lancaster-Lebanon Intermediate Unit 13 

Event Type Totals 

Cutting / Self-Harm 150 

Bullying / Cyber Bullying 124 

Depression / Anxiety 115 

Suicide / Suicide Ideation 106 

Drug Use / Distribution / Possession 65 

Inappropriate Language/Behavior/Gesture 41 

Smoking (Tobacco, E-Cig, Vape) in School 33 

Threat Against School 30 

General Harassment 25 

Planned Attack / Fight / Assault 24 
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Berks County Intermediate Unit 14 

Event Type Totals 

Cutting / Self-Harm 80 

Suicide / Suicide Ideation 67 

Bullying / Cyber Bullying 64 

Drug Use / Distribution / Possession 49 

Depression / Anxiety 39 

Smoking (Tobacco, E-Cig, Vape) in School 28 

Inappropriate Language/Behavior/Gesture 25 

Weapons / Explosive Device 13 

Anger Issues 11 

Physical Abuse 11 

 

 

Capital Area Intermediate Unit 15 

Event Type Totals 

Bullying / Cyber Bullying 261 

Cutting / Self-Harm 177 

Suicide / Suicide Ideation 149 

Depression / Anxiety 142 

Drug Use / Distribution / Possession 115 

Inappropriate Language/Behavior/Gesture 73 

Smoking (Tobacco, E-Cig, Vape) in School 67 

Non-Actionable Tip 54 

General Harassment 53 

Threat Against Person 39 
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Central Susquehanna Intermediate Unit 16 

Event Type Totals 

Bullying / Cyber Bullying 72 

Cutting / Self-Harm 72 

Suicide / Suicide Ideation 69 

Drug Use / Distribution / Possession 52 

Smoking (Tobacco, E-Cig, Vape) in School 49 

Depression / Anxiety 47 

Inappropriate Language/Behavior/Gesture 19 

Planned Attack / Fight / Assault 18 

Weapons / Explosive Device 14 

General Harassment 11 

 

 

BLaST Intermediate Unit 17 

Event Type Totals 

Bullying / Cyber Bullying 134 

Cutting / Self-Harm 89 

Suicide / Suicide Ideation 73 

Depression / Anxiety 69 

Drug Use / Distribution / Possession 49 

Smoking (Tobacco, E-Cig, Vape) in School 42 

Inappropriate Language/Behavior/Gesture 39 

General Harassment 18 

Threat Against Person 13 

Sexual Harassment 12 
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Luzerne Intermediate Unit 18 

Event Type Totals 
Bullying / Cyber Bullying 152 

Depression / Anxiety 107 

Cutting / Self-Harm 105 

Smoking (Tobacco, E-Cig, Vape) in School 94 

Drug Use / Distribution / Possession 85 

Suicide / Suicide Ideation 77 

Inappropriate Language/Behavior/Gesture 39 

Threat Against School 34 

Planned Attack / Fight / Assault 28 

Threat Against Person 24 

 

 

Northeastern Educational Intermediate Unit 19 

Event Type Totals 
Bullying / Cyber Bullying 131 

Cutting / Self-Harm 78 

Suicide / Suicide Ideation 65 

Depression / Anxiety 62 

Smoking (Tobacco, E-Cig, Vape) in School 37 

Drug Use / Distribution / Possession 33 

Inappropriate Language/Behavior/Gesture 23 

Threat Against School 17 

Planned Attack / Fight / Assault 15 

General Harassment 13 
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Colonial Intermediate Unit 20 

Event Type Totals 
Cutting / Self-Harm 197 

Bullying / Cyber Bullying 186 

Depression / Anxiety 150 

Drug Use / Distribution / Possession 137 

Suicide / Suicide Ideation 116 

Smoking (Tobacco, E-Cig, Vape) in School 76 

Threat Against School 56 

Inappropriate Language/Behavior/Gesture 52 

General Harassment 41 

Threat Against Person 39 

 

 

Carbon Lehigh Intermediate Unit 21 

Event Type Totals 
Bullying / Cyber Bullying 186 

Cutting / Self-Harm 121 

Depression / Anxiety 116 

Drug Use / Distribution / Possession 112 

Suicide / Suicide Ideation 106 

Smoking (Tobacco, E-Cig, Vape) in School 76 

Threat Against Person 47 

Inappropriate Language/Behavior/Gesture 46 

General Harassment 40 

Threat Against School 33 
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Bucks County Intermediate Unit 22 

Event Type Totals 
Bullying / Cyber Bullying 202 

Cutting / Self-Harm 144 

Depression / Anxiety 143 

Drug Use / Distribution / Possession 134 

Suicide / Suicide Ideation 132 

Smoking (Tobacco, E-Cig, Vape) in School 81 

Inappropriate Language/Behavior/Gesture 51 

General Harassment 35 

Anger Issues 33 

Threat Against School 33 

 

 

Montgomery County Intermediate Unit 23 

Event Type Totals 
Bullying / Cyber Bullying 217 

Drug Use / Distribution / Possession 122 

Cutting / Self-Harm 115 

Depression / Anxiety 113 

Suicide / Suicide Ideation 94 

Smoking (Tobacco, E-Cig, Vape) in School 75 

Threat Against School 52 

Inappropriate Language/Behavior/Gesture 44 

Planned Attack / Fight / Assault 31 

General Harassment 25 
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Chester County Intermediate Unit 24 

Event Type Totals 
Bullying / Cyber Bullying 228 

Suicide / Suicide Ideation 167 

Depression / Anxiety 158 

Cutting / Self-Harm 133 

Drug Use / Distribution / Possession 129 

Inappropriate Language/Behavior/Gesture 88 

Smoking (Tobacco, E-Cig, Vape) in School 72 

Anger Issues 42 

General Harassment 40 

Disorderly / Dangerous Conduct 35 

 

 

Delaware County Intermediate Unit 25 

Event Type Totals 
Bullying / Cyber Bullying 91 

Suicide / Suicide Ideation 63 

Depression / Anxiety 60 

Cutting / Self-Harm 45 

Drug Use / Distribution / Possession 33 

Threat Against School 32 

Planned Attack / Fight / Assault 25 

Inappropriate Language/Behavior/Gesture 22 

Smoking (Tobacco, E-Cig, Vape) in School 20 

Threat Against Person 15 
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Philadelphia Intermediate Unit 26 

Event Type Totals 
Bullying / Cyber Bullying 47 

Depression / Anxiety 41 

Suicide / Suicide Ideation 35 

Cutting / Self-Harm 28 

Drug Use / Distribution / Possession 26 

Smoking (Tobacco, E-Cig, Vape) in School 13 

General Harassment 10 

Threat Against School 9 

Planned Attack / Fight / Assault 9 

Anger Issues 8 

 

 

Beaver Valley Intermediate Unit 27 

Event Type Totals 
Bullying / Cyber Bullying 62 

Cutting / Self-Harm 42 

Suicide / Suicide Ideation 37 

Depression / Anxiety 32 

Smoking (Tobacco, E-Cig, Vape) in School 26 

Drug Use / Distribution / Possession 19 

Inappropriate Language/Behavior/Gesture 18 

Threat Against Person 16 

Threat Against School 14 

Inappropriate Physical Contact 12 
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ARIN Intermediate Unit 28 

Event Type Totals 
Smoking (Tobacco, E-Cig, Vape) in School 61 

Cutting / Self-Harm 41 

Bullying / Cyber Bullying 37 

Drug Use / Distribution / Possession 36 

Suicide / Suicide Ideation 30 

Depression / Anxiety 18 

Inappropriate Language/Behavior/Gesture 13 

Threat Against Person 11 

General Harassment 10 

Disorderly / Dangerous Conduct 9 

 

 

Schuylkill Intermediate Unit 29 

Event Type Totals 

Bullying / Cyber Bullying 62 

Drug Use / Distribution / Possession 58 

Cutting / Self-Harm 54 

Smoking (Tobacco, E-Cig, Vape) in School 43 

Suicide / Suicide Ideation 37 

Depression / Anxiety 30 

Inappropriate Language/Behavior/Gesture 17 

Threat Against Person 17 

Planned Attack / Fight / Assault 12 

Non-Actionable Tip 8 

 


