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Career Technical Education is led with a technology global economy, providing students with 

responsibility for necessary improvements of higher expectations, better disciplines necessary for 

maintaining productive learning in an aspiring environment.  

Mission/Vision for a Comprehensive school and guidance program at WCTC 

The Winston County Technical Center Counseling Department maintains the responsibility of 

helping students from Addison, Lynn, Meek, and Winston County High Schools. Working with 

students in grades 10th -12th, there is a variety of career development activities, as well as 

academic, post-secondary and personal/social counseling. The mission of the WCTC Guidance 

Program is comprehensive for preparation of all WCTC students for present and future 

challenges socially, academically, and emotionally. Helping preparation of students for 

opportunities of gaining and understanding self and other’s participation in educational and 

occupational explorations of pursuing career planning opportunities in a learning environment 

that is safe, caring, and encouraging is the first priority. The WCTC counselor collaborates in a 

working partnership with all students of the Technical Center, instructors, parents, and outside 

stakeholders in our community of Winston County District for reaching their highest level in the 

21st century global workforce surrounding our students.  

Comprehensive Counseling and Guidance Model for Alabama Public Schools State Plan 

The comprehensive counseling and guidance programs provided by counselors in Alabama 

public schools are based on the following tenets: 

1. Every student has the right to experience respect and dignity as a human being and to 

benefit from the counseling and guidance services described in the Comprehensive 

Counseling and Guidance Alabama Public Schools (the State Model for State Plan), 

Bulletin 2003, No. 89. 

2. Every student has the right to participate in activities that promote self-direction and self-

development. 

3. Every student has the right to make choices and accept responsibility for choices made. 

4. Every student has the right to participate in a comprehensive school counseling and 

guidance program designed to assist all students in attaining their maximum potential in 

academic, career, and personal/social development.  

The WCTC comprehensive school counseling and guidance program ensures that every student 

has multiple opportunities to acquire competencies in the three domains of Academic 

Development, Career Development, and Personal/Social Development. The counseling sessions 

emphasizes decision making; self-understanding; study skills; and career exploration, 

preparation, and planning. 



Classroom Guidance Activities; counselor facilitates, coleads, or assists in the delivery of 

guidance curriculum activities. These activities may be conducted in the classroom, in the 

guidance office, or in other school facilities. Also, the guidance counselor partners with the 

Career Coach for Kuder Online Assessments and Four-Year Planning of the Academic Progress 

for Graduation requirements and post-secondary high school planning.  

 

Group Activities; Counselors conduct small-group counseling sessions outside the classroom to 

respond to students’ identified interests or needs. Small-group counseling may be either 

immediate-response or long-term counseling.  

 

Interdisciplinary Curriculum Development; Counselors participate on interdisciplinary teams to 

develop and refine curriculum in content areas. These teams develop classroom units that 

integrate subject matter with the school guidance curriculum. Counselors assist teachers in the 

delivery of classroom units that lead to acquisition of competencies in the domains of affective, 

social, and employability skills for every student in developmentally appropriate ways.  

 

Advisory Meetings for all WCTC Stakeholders each semester/Parent Workshops and Instruction: 

Counselors conduct workshops and information sessions for parents or guardians to address the 

needs of the school community and to reflect the school counseling and guidance curriculum.  

Topics for school guidance curriculum activities within this component may include, 

but are not limited to: 

 Self-Concept 

 Communication Skills 

 Peer Relationships 

 Career/Technical Education 

Programs 

 Substance Abuse Programs 

 Post-High School Planning 

 Career Shadowing 

 Post-Secondary Application Process 

 Teacher Advisor Programs 

 Resumes and Cover Letters 

 Career/Academic progress 

interviews of all students 

 Career Awareness and Exploration 

 Study Skills 

 Choice-Making Skills 

 Personal Safety 

 Pre-Employment Skills 

 Four-Year Educational Plan 

 Student Portfolios  

 Honors and Awards Program 

 Kuder Career Interests Assessment 

 Kuder Skills Confidence Assessment 

 Kuder Work Values Assessment  

 Bullying 

 Self-Esteem 

 Time Management/Organizational 

Skills 

 Problem Solving/Coping Skills 

 Depression/Suicide 

 Goal Setting 

 Stress Management 

 Conflict Resolution 

 Respect and Cultural Acceptance 

 Standardized Testing 

 Abuse/Neglect 

 General Safety- Neighborhood, 

Home, and School 



Individual Student Planning 

Individual student planning emphasizes test interpretation, while academic counseling includes 

postsecondary education, career/technical education, and career planning. Examples of 

individual student planning delivery options within this comprehensive component include, but 

are not restricted to: 

Individual or Small-Group Appraisal; Individual or Small-Group Advisement; Placement and 

Follow-Up 

Counselors advise students in making transitions by providing information and by assisting in 

the access of resources.  

Responsive Services 

Responsive services include counseling or referral activities that meet the immediate needs and 

concerns of students. Responsive services include personal counseling, crisis counseling, 

problem solving, agency referral, and consultation. Examples of responsive services delivery 

options within this component may include, but are not restricted to: 

Consultation: School counselors serve as student advocates by consulting with students, parents 

or guardians, educators, and community agencies regarding strategies to help students and 

families. Advocacy may include participation in student study teams and student management 

teams.  

Personal Counseling: Counseling is provided in small-group or individual setting for students 

experiencing difficulties dealing with relationships, personal concerns, or developmentally 

appropriate tasks. Personal counseling assists students in identifying problems, causes, 

alternatives, and consequences leading to informed decision making.  

Crisis Counseling: Counseling and support services are provided to students and families facing 

emotional crises as outlined in the school crisis management plan. Crisis counseling is normally 

short-term and temporary, using appropriate referral sources if necessary.  

Peer Facilitation: Counselors may train students as peer mediators, conflict managers, tutors, and 

mentors.  

Referrals: Counselors use referral sources to enhance the services provided through the school 

counseling and guidance program. These referral sources may include, but are not restricted to: 

 Mental Health Agencies 

 Employment Training Programs 

 Vocational Rehabilitation 

 Juvenile Services 

 Social Services  

 

 



System Support 

System support at WCTC includes indirect guidance management activities that maintain and 

enhance the total counseling and guidance program. Responsibilities in this area include staff 

relations, community relations, task forces, professional development, support teams, test 

interpretation, data analysis, and curriculum development. This component provides appropriate 

support to academic programs. Examples of system support delivery options within this 

component may include, but are not restricted to: 

Professional Development: Counselors are regularly involved in updating professional 

knowledge and skills. This may involve participating in regular school in-service training, 

attending professional meetings, completing postgraduate course work, and contributing to 

professional journals. 

In-Service:  Counselors attend system and school in-service training to ensure counseling skills 

are updated in the areas of curriculum development, technology, and data analysis. Counselors 

may provide in-service instruction in school guidance curriculum and areas of special concern to 

the school and community.  

Consultation, Collaboration, and Teaming: Counselors provide important contributions to the 

school system by consulting, partnering, collaborating, and teaming. 

Public Relations: Counselors design activities to orient the staff and community about the 

comprehensive school counseling and guidance program.  

Community Outreach: Counselors forge partnerships with local business, industries, and social 

service agencies. Community outreach requires counselors to be knowledgeable about 

community resources, employment opportunities, and local labor market information.  

Consultation with Staff: Counselors consult regularly with teachers and professional staff 

members in order to receive feedback on emerging needs of students and to provide information 

and support to staff.  

Advisory Committees: Counselors form counseling and guidance advisory committees at both 

the system and the individual school level. Counselors actively serve on community committees 

or advisory councils that influence other programs to generate support for system and individual 

school counseling and guidance programs.  

Program Management and Operations: Planning and management tasks include the support 

of activities conducted in the school counseling and guidance program and responsibilities 

expected of a member of the school staff. Budget, facilities, policies and procedures, and 

research and resource development are elements of management activities.  

Research and Evaluation: Some examples of counselor research and evaluation include 

AdvancEd or other personnel guidance evaluations, program evaluations, data analysis, follow-

up studies, professional development, and updating of resources.  



Fair-Share Responsibilities: Fair-share responsibilities may include such tasks class/club 

sponsorship and chaperoning students on school field trips. Nonguidance responsibilities 

assigned to counselors should not be above and beyond those of other certified staff members, 

and should not interfere with the delivery of guidance services.  
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WCTC Program Structural Components/Counseling & Guidance  

Local Education Agency (LEA) Counseling and Guidance Advisory Committee  

In order to ensure that the WCTC’s comprehensive counseling and guidance program is an 

integral part of the total school system and community, the LEA, WCTC, counseling and 

guidance advisory committee is a representative group of persons appointed to provide advice 

and assistance for the school counseling and guidance program within a school system. The 

committee should consist of representative stakeholders of the school counseling and guidance 

program, including students, parents or guardians, teachers, counselors, administrators, school 

board members, as well as business and community representatives. Ideally, advisory committee 

membership reflects the community’s diversity. The advisory committee serves as a 

communication liaison between the comprehensive counseling and guidance program and the 

community. The WCTC counseling and guidance advisory committee reviews program goals, 

competencies, and results, and participates in making recommendations to the school counseling 

and guidance department, principal, and superintendent. It is recommended that the committee 

meet at least twice a year.  

Individual School Counseling and Guidance Advisory Committee 

In addition to the WCTC counseling and guidance advisory committee, each local school must 

establish a counseling and guidance advisory committee to advise and assist with the 

development and implementation of the comprehensive counseling and guidance program as 

reflected in the LEA advisory committee guidelines. The committee helps identify student needs 

and provides program support. The individual school counseling and guidance committee assists 

with the development and implementation of the comprehensive counseling and guidance 

program. Committee members represent all interested parties of the comprehensive counseling 

and guidance program. Committee members represent all interested parties of the comprehensive 

counseling and guidance program: students, parents/guardians, teachers, administrators, and 

community resource persons. It is recommended that the committee meet at least twice a year.  

Counseling and Guidance Department Organization 

At the beginning of the school year, counselors meet with principals regarding the counseling 

and guidance program. IF there are two or more counselors in the school, specific/equitable 

duties and student caseloads should be assigned. Each LEA should have a counseling coordinator 

to work with principals and counselors to ensure that program planning, design, implementation, 

and evaluation take place in a timely, effective, and equitable manner.  

All schools must provide counseling and guidance services from certified school counselors in 

Grades K-12 at a ratio designated for the type of school by the Southern Association of Colleges 

and Schools. Adequate support personnel should be available to counselors to ensure effective 

program delivery.  

 

 



Counselor’s Role 

Counselors assume the leadership role for managing and implementing the comprehensive 

counseling and guidance program in their school. Counselors are responsible for the systematic 

delivery and evaluation of structured developmental counseling and guidance services to all 

students. Counselors work directly with students, individually and in small groups, to deal with 

unique or problem-centered concerns that require more privacy or attention than can be 

accommodated in structured guidance activities. Counselors serve students indirectly by acting 

as consultants to administrators, teachers, parents, and others to help them understand and 

respond to the developmental, emotional, and social needs of students. Counselors coordinate 

various activities within the school that are related to student welfare. Appropriate referrals, 

placements, and follow-ups are activities that are particularly pertinent to counseling.  

High School Counselors 

The high school counseling and guidance program builds on goals from the elementary and 

middle school. The high school program assists students in applying and enhancing acquired 

knowledge and understanding as they strive to become responsible adults. Counseling and 

guidance activities help students develop realistic and fulfilling life plans. Competency in 

decision making is stressed, career planning is refined, and personal responsibility is 

emphasized. The high school four-year educational plan and the educational/career planning 

portfolio, developed in the middle school, move with the student to the high school and are 

reviewed and updated annually.  

Guidance Resources 

Appropriate guidance resources are required for each of the four program delivery components: 

School Guidance Curriculum, Individual Student Planning, Responsive Services, and System 

Support. These resources include equipment and materials, staff expertise, and community 

resources. Resource materials must be relevant to the program, appropriate for the diversity of 

the school and community, and of sufficient quantity to be useful. All counselors should be 

provided the necessary equipment and materials to implement the comprehensive counseling and 

guidance program.  

Use of Time 

The following percentages serve as a guide to school counselors and administrators for 

determining the time the program needs to allocate for each of the four program delivery 

components. School counselors should keep daily records that document time and activities 

performed. These records allow counselors and administrators to determine the actual amount of 

time spent in each of the four program delivery components and in non-school counseling 

activities. In this way. Adjustments can be made to better utilize counselor time so that the 

greatest amount of time is spent in direct service to student. 

 

 



Suggested Distribution of Total Counselor Time* 

High School 

School Guidance Curriculum 15-25% 

Individual Student Planning 25-35% 

Responsive Services  25-35%  

System Support  15-20% 

    100% 

Program Goals for Students 

School counseling and guidance programs throughout Alabama may differ in recognized need; 

however, every school system and school must develop a comprehensive, outcome-based, and 

developmental counseling and guidance program. The ASCA has developed national standards 

to better define the role of school counseling and guidance programs. The standards address 

program content and identify broad areas of knowledge, attitudes, and skills that all students 

develop as a result of participating in an effective school counseling and guidance program.  

Alabama has utilized The ASCA National Model: A Framework for School Counseling 

Programs to provide all essential elements for developing programs to help students achieve 

success in school. The ASCA National Standards facilitate student development in three 

domains: Academic Development, Career Development, and Personal/Social Development. 

ASCA National Standards for Students* 

Academic Development  

Standard A.  Students will acquire the attitudes, knowledge and skills that contribute to 

effective learning in school and across the life span.  

Standard B.  Students will complete school with academic preparation essential to choose from 

a wide range of substantial post-secondary options, including college.  

Standard C.  Students will understand the relationship of academics to the world of work and 

to life at home and in the community.  

Career Development 

Standard A.  Students will acquire the skills to investigate the world of work in relation to 

knowledge of self and to make informed career decisions.  

Standard B.  Students will employ strategies to achieve future career goals with success and 

satisfaction.  

Standard C.  Students will understand the relationship between personal qualities, education, 

training and the world of work.  

 



Personal/Social Development 

Standard A.  Students will acquire the knowledge, attitudes and interpersonal skills to help 

them understand and respect self and others. 

Standard B.  Students will make decisions, set goals, and take necessary action to achieve 

goals.  

Standard C.  Students will understand safety and survival skills.  

 

Alabama Grade-Cluster Standards, Competencies, and Indicators—Guidance 

Curriculum Scope and Sequence 

The following competencies for Alabama students at each grade-cluster level (9-12) are linked 

directly to the nine national standards as presented in The ASCA National Model: A Framework 

for School Counseling Programs. The competencies describe the attitudes, knowledge, and skills 

that students should be able to demonstrate as a result of participating in an effective school 

counseling and guidance program.  

Counselors should determine the student competencies and the corresponding indicators (listed 

below each competency) to be utilized in planning and developing the school guidance curriculum 

and the individual student planning components appropriate for specific grade-cluster levels within 

the school program. Guidance activities must be outcome-based and linked to the appropriate 

indicators.  

Careful analysis of the scope and sequence of the local school guidance curriculum ensures that 

all students master all competency indicators by the end of Grade 12.  

Guidance Curriculum Scope and Sequence Chart* 

ACADEMIC DEVELOPMENT DOMAIN- 9th – 12th Grades 

Standard A: Students will acquire the attitudes, knowledge and skills that contribute to effective 

learning in school and across the life span.  

Standard B: Students will complete school with the academic preparation essential to choose 

from a wide range of substantial postsecondary options, including college.  

Competency A:B2  Plan to Achieve Goals 

A:B2.1  Use assessment results in educational planning 

A: B2.3 Develop and implement annual plan of study to  

maximize academic ability and achievement* 

C: A2.2 Apply job readiness skills to seek employment opportunities 

C: A2.3 Demonstrate knowledge about the changing workplace 

C: A2.4 Learn about the rights and responsibilities of employers and employees 



C: A2.5 Learn to respect individual uniqueness in the workplace 

C: A2.6 Learn how to write a resume 

C: B2.2 Assess and modify their educational plan to support career 

Minimum Requirements for School Counseling  

and Guidance Programs in Alabama 

Mission Statement, Values, and Beliefs 

Mission Statement: The Winston County School System will prepare students for the 21st 

Century by engaging all learners in meaningful learning experiences that meet the highest 

educational and ethical standards in a caring, collaborative learning community supported 

through partnerships with parents and families, businesses, civic organizations, and higher 

education. 

Values and Beliefs: 

Students: 

• have a shared responsibility for their own learning; 

• have individual learning styles, needs, and gifts; education is most successful when these 

attributes are respected and utilized; 

• must be prepared to embrace new opportunities and challenges in order to successfully 

transition from school to post-secondary education and/or careers; 

• school readiness is a critical component of school success. 

Parents: 

• are a student’s first teacher; 

• have a shared responsibility for their student’s learning; 

• must be empowered by schools to prepare for and support their student’s learning; 

• have the right to be involved and informed about school policies and their student’s progress. 

Employees: 

• Every employee is an educator and has shared responsibility for student learning; 

• Effective classroom teachers are critical and assume primary responsibility for student learning; 

• Effective leadership is key to student learning; 

• Collaboration is fundamental to successful outcomes; 

• Advancing the capabilities of all employees is essential to an excellent educational system. 

Community: 

• Learning is best served when collaboration occurs among students, parents, school and district 

personnel, and communities; 

• Communities benefit from a strong public education system; 

• Well managed physical facilities are a community asset and must be specifically designed, 

constructed, and maintained to advance learning. 

Education System: 

• Education enhances the quality of life and is the foundation for a strong and free society; 

• Education is a dynamic process improved through a continuous cycle of assessment, reflection, 

and modification; 



• Educational resources must be managed effectively, transparently, and equitably; 

• High standards and expectations must be maintained through a system of accountability. 

 

The Winston County Technical Center School counselors function in a manner consistent with 

the educational philosophy and mission of the school system and the school that is described on 

the previous page and above. As a member of the educational team, each counselor has special 

responsibilities for helping all students meet their needs. School counselors provide a 

comprehensive counseling and guidance program for students (this document); and follow the 

Minimum Requirements for Comprehensive School Counseling and Guidance Programs in 

Alabama.  

Organizational Framework, Activities, and Time 

I. Every school system and school must implement a comprehensive counseling and 

guidance program that: 

a. Ensures that each counselor develops and follows a planned calendar of activities; 

b. Ensures that 100 percent of each counselor’s time is spent in providing guidance 

services through the four program delivery components: School Guidance 

Curriculum (this document), Individual Student Planning (4-Year Plans), 

Responsive Services, and System Support (Boards) 

c. Ensures that each counselor participates annually in a planned professional 

development program designed to strengthen identified needs of the counseling 

and guidance program and/or the counselor as well as to foster ethical standards.  

II. Every school system and school must provide for performance-based evaluation of 

counselors. The elements of this evaluation must conform to the duties and 

responsibilities of the counselor as stated in the Comprehensive Counseling and 

Guidance State Model for Alabama Public Schools (the State Plan), Bulletin 2003, 

No. 89.  

III. Every school system and school must establish a counseling and guidance advisory 

committee to assist in the development and implementation of the comprehensive 

counseling and guidance program. 

Program Accountability Components 

Accountability and evaluation of school counselors and the school counseling and guidance 

program at WCTC are integral components of quality programs. Alabama’s comprehensive 

school counseling and guidance programs should be data driven. This means data should be 

collected to validate certain counseling and guidance activities as well as to determine if any 

change in student perception and behavior has occurred as a result of counseling and guidance 

program. Now, more than ever, school counselors are challenged to demonstrate the 

effectiveness of their programs in measurable terms. This is accomplished through continuous 

program evaluations and student results evaluations that assess the implementation of a 

comprehensive counseling and guidance program that must follow the Minimum Requirements 

for School Counseling and Guidance Programs in Alabama. The monitoring of student progress 



and program progress in addition to performing personnel evaluations requires the collection of 

data that support and link school counseling and guidance programs to students’ academic 

success (Kuder Online Assessments, Transcripts, Credential Assessments, Course Grades).  

MONITORING STUDENT PROGRESS 

Counselors of data-driven school counseling and guidance programs are able to determine what, 

if any, student change has occurred as a result of their efforts. Data analysis allows school 

counselors, administrators, faculty, and advisory committee members to create a current picture 

of students and the school environment. Careful analysis of the current situation allows 

discussion and planning to focus on student needs and the counselor’s role in addressing those 

needs.  

Standards-and competency-related data measure student mastery of the competencies 

delineated in the comprehensive counseling and guidance program. These data include: 

 

 Percentage of students having a four-year plan on file 

 Percentage of students participating in job shadowing plan on file 

 Percentage of students setting and attaining academic goals 

 Percentage of students applying conflict resolution skills 

Disaggregated Data 

Ensuring academic success for every student includes counselor-initiated activities designed to 

meet the needs of under-served, under-performing, and under-represented populations. School 

counselors do this by examining student academic achievement data and developing outcome-

based interventions designed to help students succeed. Alabama’s school counselors must not 

only look at data globally, but also must be able to disaggregate data. School counselors must be 

able to separate data by variables to determine if there are any groups of students who may not 

be performing as well as others. Disaggregated data often precipitate change because they bring 

to light issues of equity and focus the discussion upon the needs of specific groups of students. 

Examples of databases to be examined are: 

 Gender 

 Ethnicity 

 Socioeconomic status 

 Vocational program 

 Language spoken at home 

 Special education 

 Grade level 

 

 

 



MONITORING PROGRAM PROGRESS 

Program Evaluations 

Evaluation of the comprehensive counseling and guidance program at Winston County Technical 

Center is a vital element in determining the effectiveness of the school program. The counseling 

and guidance program evaluation provides a means for enhancing and improving the program 

and demonstrating accountability. An evaluation of the counseling and guidance program using 

process data, perception data, and results data measures the degree to which students have 

acquired the skills and knowledge defined by the competencies and the Minimum Requirements 

for School Counseling and Guidance Programs in Alabama.  

Student Results Evaluations 

The goal of results evaluations is to show change in student behavior and student learning. 

Student results data are collected for activities listed in the school counseling and guidance plan, 

and collection occurs both before and after the activity. The data indicate which activity worked 

and clarify what should be changed.  

Results evaluations and the results report serve as a tool for: 

 Ensuring the program is carried out as planned 

 Ensuring every student is served 

 Ensuring developmentally appropriate materials are used 

 Documenting the program’s process, perception, and results 

 Documenting the program’s immediate, intermediate, and long-range impact 

 Analyzing program effectiveness 

 Sharing program successes  

 Improving the program 

 Advocating for systematic change in the school system 

The results report for school guidance curriculum may include the following: 

 Grade level served 

 Lesson content areas 

 Curriculum or materials used 

 Number of school counseling lessons delivered  

 Subject area of school counseling lessons 

 Number of students served 

 Short-term perception data such as pre/post tests 

 Intermediate and long-term results data such as impact on behavior, attendance, or 

achievement 

 Implications of the results on the counseling and guidance program 

 

 



Program Audits 

The program audit is used to assess the school counseling and guidance program’s alignment 

with the Comprehensive Counseling and Guidance State Model for Alabama Public Schools and 

The ASCA National Model: A Framework for School Counseling Programs. An audit is a 

checklist that helps define the current status of the school counseling and guidance program. The 

primary purpose for collecting this information is to guide future actions within the program and 

to improve future results for students. Program audits are first performed when a school 

counseling and guidance program is being designed and then annually to appraise the progress of 

program development. Program implementation and results findings allow strengths and 

weaknesses to be recognized, and program needs to be determined for the following school year.  

Our Mission 
The mission of Career & Technical Education is to prepare each individual 
for a career within their scope of ability, aptitude, and interest.  This will 
allow each individual to become a productive member of society. 

Winston County Board of Education/Career Technical Education Guidance Counseling Dept. 

2018-2019 


