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Annual Update 2005
Bridge to Excellence Master Plan
Executive Summary

The Bridge to Excellence in Public Schools Act (BTE) requires local school systems to
submit annual updates of their five year comprehensive Master Plan to the Maryland State
Department of Education (MSDE) by October 17th of each year.

Each county is asked to review their progress toward achieving the goals of their five-
year plan and to determine if the plan is having the effect of improving student achievement for
all students and eliminating achievement gaps. Three overarching questions guided our review
process:

1. What's working? What successes has the school system attained in each goal
area since 2003? What strategies and practices contributed to this success? How
did the distribution of resources to these programs, strategies, and practices affect
achievement?

2. What’s not working? What challenges continue? Which parts of the plan were
fully implemented and did not achieve the desired results? Will they continue and
why? What parts of the plan were not fully implemented and why?

3. What will we do differently? What new strategies are we implementing to
address our challenges? Why?

St. Mary’'s County Public Schools has achieved some significant successes during the
first two years of implementation of the Master Plan. All students, elementary and middle
school, have improved their performance in both reading and mathematics on the Maryland
School Assessment (MSA). More students are taking rigorous courses, such as Advanced
Placement, and more students are taking the SAT exams. In 2005, scores on the SAT, both in
verbal and mathematics, were the highest on record in St. Mary’s County and exceeded both
state and national averages.

An achievement gap continues between underperforming subgroups (African American,
Free and Reduced Meals, and Special Education) and students in the aggregate, both in reading
and mathematics. The gap is beginning to close for some students, but not for al students and
not quickly enough.

We have two schools identified by MSDE as “schools in improvement”. It is with a
sense of great urgency that we are targeting resources to those schools to accelerate the learning
of all children while intervening with each child that has not made Adequate Yearly Progress
(AYP). For one school, that assistance means extra teachers and support personnel, as well as,
targeted professional development; for the other, it means targeted professional development
dollars, an Academic Dean, and an additional assistant principal. For both schools, the extra
assistance includes a Technical Assistance Team to coordinate the efforts of the school and the
central office in meeting the challenge. Distribution of resources is differentiated to the needs of
the school and the students.



Aswe Chart a Courseto Excellence, we have implemented a fifteen point plan to fulfill
the promise in every child. Our primary goals are to produce increased student achievement for
ALL students while ensuring that all learning environments are safe, orderly, and nurturing. To
assure that al students achieve, we will make as a priority that every child can read, on grade
level, by third grade. We will have frequent monitoring of ALL students progress, engage in
meaningful data discussions, and adjust instruction.

We will accelerate the learning of all students while eliminating the gap among groups of
students. We will increase the rigor for ALL students and set high expectations for every
learner. We will support our teachers, support saff, and administrators with ongoing
professional development that is targeted to their specific needs. We will work to develop
extensive and meaningful parent and community relationships.

Our school system'’s five year budget is fully aligned to the goals, objectives, strategies
and activities in the original St. Mary’s County Public Schools' Master Plan, 2003-2008. Aswe
analyze our data, resources are redistributed to address the changing needs of our school system.
Additional assistance has been targeted to the schools that have not made AYP and to the
students in subgroups that have not met the annual measurable objective (AMO).

Fulfilling the Promisein Every Child

To achieve our vision our schoolswill:
» Have arigorous curriculum that promotes authentic and lifelong learning;
* Be professional learning communities with strong staff development programs;
» Be safe and supportive learning environments that are respectful of individuals
differences; and
» Have purposeful, deliberate, and collaborative community partnerships.

Mission
To ensure that every child succeeds, the St. Mary’s County Public Schools will establish,

maintain, and communicate high expectations for teaching and learning while supporting a
tailored approach to system initiatives, based on the needs of individual schools through:

* Instructional leadership;

» Standards-based curriculum;

* Analysisof data;

» Systematic and focused staff development; and

» Allocation of resources.

One Community Committed to Learning and Safety for ALL Children
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Summary of System Successes From 2003-2005

Instructions:

Each local school system will develop a cohesive narrative, which highlights the successes the
district has attained since 2003. In particular, the school system should link programs, outcomes,
and funding resources in order to show the effectiveness and appropriateness of the school
system’'s strategies. (Suggested page length: 2 to 5 pages.)

In the district’ s response, school systems must address the following:
» What successes has the school system attained in each goal area since 20037
» To what programs, strategies, and practices (including academic interventions as well
as social-emotional learning programs) does the school system attribute these

successes?

> Please describe how the distribution of resources to these programs, strategies, and
practices has affected student achievement.



Summary of System Successes From 2003-2005
Goal 1 Student Achievement

Reading-M SA (Elementary and Middle School)

Successes

In reading, at eementary and middle school in the aggregate, Maryland School Assessment (MSA)
proficiency scores improved from 2004-2005. The improvement was greater at dementary (12.1%
points) than at middle school (8.1% points). Although significant gaps remain between underperforming
sub-groups (African American, FARMS, and Special Education) and students in the aggregate, members
of those subgroups made greater gains than all students.

Strategies

e In 2004-2005, we adopted a core reading program (Houghton Mifflin 2005), K-6, that was
research based, addressed the five components of reading, and provided differentiated
instructional opportunities*

« From 2003-2005, the Dynamic Indicators of Basic Early Literacy Skills (DIBELS) was fully
implemented in grades K-6 to provide on-going screening and progress monitoring. Schools
also continued using the Informal Reading Inventories (IRI), and at middle school, the
Scholastic Reading Inventory (SRI)

e In 2004-2005, research-based, targeted interventions programs, to specifically address the
components of the reading spectrum (phonics, phonemic awareness, fluency, vocabulary, and
comprehension) were adopted.  Staff was trained (regular and special educators).
Interventions were implemented with special education students, mid-year, and results
supported the roll-out of the program to all students requiring additional support in the
various reading components.

« In 2004-2005, we implemented a new elementary schedule which assured 135 minutes of
reading for every student, K-5. Every student in grade 6 was assured a double period of
language arts (approximately 90 minutes).

« Academic Literacy | and Il (small targeted intervention classes) were offered at 3 of 4 middle
schools, supported by a special education grant, to provide interventions to all students
achieving less than proficiency on MSA and on formative assessments.

e In 2004-2005, the Department of Special Education realigned a special education resource
teacher to the middle school to support formative assessment and the aligned interventions to
improve literacy outcomes.

Resour ces

*This initiative was moved forward in the adoption cycle and funds were realigned to allow an early
adoption of reading, K-6, to address the need for a research based program. (Distribution of resources
impacted student achievement.)

Reading-SAT and AP (High School)
Successes
From 2004-2005, the average score on the verbal section of the SAT improved 15 points to a score of
525, the highest score on record. One high school, which has the highest percentage of students in the
traditionally underperforming subgroups, gained 25 points to achieve their highest score on record of 528.
In the advanced placement program, enrollment for the 2004-2005 school year nearly doubled, while the
percentage of students scoring three or higher on the AP exams decreased by only three percent.
Strategies

e In 2004-2005, the school system focused on using data from the PSAT exams to identify

instructional challenges and to place students in courses that are appropriately challenging.



e In 2004-2005, the AP Potential program was used to identify students who demonstrated the
potential for success in the advanced placement courses. Specific students were targeted for
enrollment in advanced placement courses and as a result African American student
enrollment increased by 100%.

e In 2004-2005, PSAT score reports were delivered using the PSAT lesson plan that was
developed by the College Board. This lesson plan provided students the opportunity to learn
to more easily improvetheir scoresin all sections of the SAT.

e Mid year, 2004-2005, a parent information night was held to provide parents information
about the PSAT score report and the demands of the new essay.

e 1n 2004-2005, St. Mary’s County Public Schools continued funding the cost of the PSAT for
al tenth and eeventh grade students. (Distribution of resources affected student
achievement.)

M athematics-M SA (Elementary and Middle School)
Successes
From 2003-2005, scores on MSA in mathematics at the el ementary level increased 13.7 percentage points
while middle school scores increased14.3 percentage points for all students. Of particular significance, at
elementary, FARMS students made greater gains (14.8%) than all students and at again at middle school
FARMS students outperformed all students (16 %).
Strategies
e From 2003-2005, we achieved full implementation of Investigations as the key component of
our mathematics program at the e ementary level.
« In2004-2005, we piloted Connected Mathematics in the middle school with the next phase of
implementation planned for the 2005-2006 school year.
e 1n 2004-2004, we mapped the VVoluntary State Curriculum (VSC) to align with Investigations
and implemented pre and post assessments at all grade levels, 1-5, with unit assessments at
grades 3-5.
e Inboth the summer of 2004 and 2005, a full week of training for 90 teachers was provided in
Investigations.
e In 2004-2005, a consistent 90 minute mathematics instructional block was implemented at
elementary school and a double period (90 minutes) of math was implemented at grade 6.
e Thelowa Test was selected as a placement test for Algebral in the middle school.
« In 2004-2005, at grade 8, Mathematics + was implemented as an intervention for students
who are not as yet proficient (90 minutes of targeted interventions).

Mathematics-SAT and AP (High School)
Successes
From 2004-2005, the average score on the mathematics portion of the SAT rose 18 points to a score of
534, again the highest score on record. Our high school with the greatest number of students in the
underperforming subgroups made an 18 point gain, achieving a score of 525. Enrollment in AP
mathematics courses increased.
Strategies
e In 2004-2005, use of the AP Potential program helped to target students who had
demonstrated success on the mathematics portion of the PSAT and who had the potential to
scorethree, or higher, onthe AP exams.
e 1n2004-2005, St. Mary’s County Public Schools continued funding the cost of the PSAT for
al tenth and eeventh grade students. (Distribution of resources affected student
achievement.)



Pre-Kindergarten

MMSR

From 2004-2005, the Maryland Model for School Readiness (MM SR) data results showed a substantial
increase in the number of students entering school “fully ready” to learn ( from 49% in 2004 to 80% in
2005). Those students with prior pre-kindergarten experience assessed as fully ready to learn increased
from 50% to 72% during that year. Of particular significance, students receiving Free and Reduced
Mesals (FARMYS) improved from 44% to 74%.

Kindergarten

« St. Mary’'s County Public Schools funded 9 new sessions of full day kindergarten (FDK) in
2004-2005, increasing the number of schools with all FDK programs to 9 of 16 elementary
schools. On DIBELS, in our FDK programs, 80% of children assess ready to read at the end
of their kindergarten year. In our half day K programs, 70% of students assess as ready to
read. A budget priority in 2005-2006 has funded 21 additional FDK sessions for this school
year bringing the schools with all FDK programs to 13 of 16. The FDK initiative will be
completed in the 2006-2007 school year. (Distribution of resources impacted student
achievement.)

Eleven M onth School Year Program

e The Eleven Month School Year Program, “Jump Start”, has provided an additional month of
school to students at our three Title | school wide program schools. Results have been very
encouraging, particularly for students in the early grades, K-2.  The results of formative
reading assessments (Rigby Running Record) indicate that more than 90% of students, grades
1-5, maintained or demonstrated progress in reading. In mathematics, with the exception of
grade 5 (68%), more than 80% of students, grades 1-4, demonstrated progress on the
Investigations “ Number Sense” unit assessment.

Goal 2 English Language Learners (ELL)
Successes
Whilethe ELL enrollment islimited in size, increased achievement was demonstrated on the MSA. Over
the two year period, 2003-2005, dementary Limited English Proficient (LEP) students scoring proficient
in reading increased from 30% to 76% and in mathematics increased from 70% to 80%. At the middlie
school level, during the same two school years, the percent of students scoring proficient in reading
increased from 60% to 62.5% and in mathematics increased 20% to 53%.
Strategies
e The scheduling of ESOL staff was redesigned to provide elementary Non-English Proficient
students (NEP) levels 1 and 2 daily instruction and LEP students’ instruction 2-3 times per
week.
« Daily ESOL instruction at the middle school level was piloted.
e A program overview was presented at each school site and additional resources to support
ELL wereprovided at all levels.

Goal 3 Highly Qualified Teachers

Successes

During the 2004-2005, the percentage of teachers who met the guidelines for “highly qualified” (HQ) has
increased to 89.6% from 70.9%. This exceeds the state average of 74.3% (2004-2005). Designated Title |
schools have 100% of their teachersidentified as HQ. The number of HQ paraeducators at Title | schools



increased from 24% in 2003-2004 to 91% in 2004-2005. Currently, 100% of the paraeducatorsin Title |
schools are HQ.

Incentives were provided to increase and retain the number of highly qualified teachers hired during the
2004-2005 school year. Sixty-five (65) teachers, hired in identified critical shortage areas, received
$500.00 stipends. Special education teachers were provided with relocation stipends. Through the Quality
Teacher Incentive Grant, twenty (20) teachers qualified for and received $1,000 stipends from MSDE for
graduating with a GPA of 3.5 or better. The local contribution ($2000) was matched by the MSDE
contribution ($2,000) for those teachers who have National Teacher Board Certification.

Strategies

« All staff, including, teachers, principals, administrators, and supervisors, have been and are
provided with information regarding certification and additional endorsements.

« Collaboration with the Division of Instruction and the Department of Information Technology
in the scheduling of classes and certification of teachers in Core Academic Subjects is
ongoing.

» Assistance is provided to staff to meet and retain the standards of HQ including information
provided regarding necessary coursework, tuition reimbursement, Praxis reimbursement,
financial aid, and scholarshipsto all staff who are working toward certification. Assistance to
employees includes Praxis reimbursement, reimbursement for Para-Pro, and tuition
reimbursement.

e The Department of Human Resources and the Department of Professional and Organizational
Development designed and implemented a 3-year induction program, including differentiated
levels of professional development with resources for new teachers that includes a mentoring
program. A system to monitor and evaluate high quality professional development and
embedded high quality professional development monitoring as part of the school
improvement process was devel oped.

Goal 4 SafeLearning Environments
Successes
There are no schools identified as persistently dangerous. In 2004-2005, suspensions for fighting were
reduced by 79 incidents. Suspensions for harassment and sexual harassment were reduced from 65 in
2003-2004 to 53 in 2004-2005. There are no elementary schools with a suspension rate that exceeds
18%. The number of suspensions declined in 13 schools. Four schools were identified as Positive
Behavior Intervention and Supports (PBIS) exemplar schools.
Strategies
- Staffing initiatives involved an increase in school nurses and a continued commitment to
move those nurses paid by the local health department to benefited positions within the
school system
« Health initiatives included the strengthening of our health education program and the
implementation of health fairs for all ninth graders. Over 1,500 students participated in those
health fairsin each of the last two years.
«  Security has been enhanced by the revision of the system’s Emergency Management Plan and
the creation of each school’ s individualized emergency plan.
e Over 200 staff members were trained in bullying/harassment prevention and this resulted in
more accurate reports as well as greater vigilance.
e Behavior intervention plans were implemented for students suspended more than 10 days in
oneyear.
e A Safe Schools Task Force recommended an increased focus on prevention and the addition
of pupil services staff to support our students at risk. Those positions were funded for the
2005-2006 school year
e Three high schools and one middle school participated in peer mediation programs that have
contributed to this decrease in physical violence.



Resour ces

A variety of resources provided support for Goal 4. The general fund provided for increased pupil
services and health services staff. Materials, professional development, and extended day programs for
discipline were funded by a variety of grants: Safe and Drug Free Schools, Educating Homeless Children
and Y outh, and Sexual Harassment/Assault Prevention.

Goal 5 Graduation Rate

Successes

In the current year, there was a slight downward trend in the graduation rate (1%) for all students. Special
education students demonstrated a slight improvement in their dropout rate (1.5 to 1.38). Three schools
were identified by the Maryland State Department of Education (MSDE) as exemplar PBIS schools and
one school was named an exemplar site for the third year in a row. The Evening Counseling Center
provided service to 80 families and students who accessed the center demonstrated gains in GPA,
attendance, and a reduction in behavioral infractions. In 2004-2005, 50% of the students involved in
Project Attend increased the number of days in attendance after referral to the program. While we did
experience a 1% decline in graduation rates, the system’s overall rate remains above the state annual
measurable objective. The system saw gains in the graduation rate for white students (5.47%), African
American students (.45%), FARMS students (11.47%), and special education students (2.64%). Our data
shows that we continue to be significantly above the state target for graduation rate. Two (2) students
from our Alternative Learning Center (ALC) graduated from school with their class. Greenview Knolls
Elementary School and Town Creek Elementary School reduced office referrals by 36% and 56%
respectively. Esperanza Middle School reduced suspensions by 29%. At the elementary level, attendance
increased for six (6) subgroups, at the middle school level, attendance increased for eight (8) groups, and
at the high school level, seven (7) subgroups remained the same statistically or made progress.

Strategies

- Initiatives centered around encouraging students to challenge themselves academically and
removing barriers to success.

e Mgagjor incentives included PBIS, support for regular and consistent attendance, support to
homeless children, increased rigor and expectations at the secondary ALC program, and
transitioning activities for school and grade level changes as well as for those students with
disabilities who are 18 and older.

« Attendance initiatives centered around the importance of parent involvement in improving
student attendance and include interagency collaboration for families with poor attendance
patterns.

e Graduation rate initiatives were incorporated into each school’s School Improvement Plan
(SIP) for the 2004-2005 school year.

e Ten students with disabilities attended the Gateway to |ndependence program at the College
of Southern Maryland in an effort to transition these students to post-secondary experiences.
Five of these students exited SMCPS in June 2005 and are employed, competitively or
supported, by business in the community.

Resour ces

These initiatives were supported through the general fund as wel as through several grants: Educating
Homeless Children and Youth, Safe and Drug Free Schools, State Discretionary Grant for
Disproportionality, Title V, and a grant through the L ocal Management Board (LM B).
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Progress Toward M eeting Federal, State and L ocal Goals
Instructions:

This section of the Annual Update asks districts to address areas where the school system faces
challenges and to discuss adjustments to the Master Plan that will ensure that systems make
progress toward meeting federal, State, and local goals. The questions related to each goal ask
each school system to first report data outcomes and then use an implementation analysis to
examine what’ s working, what’s not working, and what the district plans to change accordingly.

As local school systems respond, each district should identify specific areas in which MSDE
may be of further assistance to the school system.

In order to provide complete and satisfactory responses, school systems should closely analyze
available data, provide current implementation status (including timelines and methods for
measuring progress toward meeting goals and objectives), and provide justification for planning
decisions (including references to research, where possible).

ESEA Performance Goals

GOAL 1. By 2013-2014, all students will reach high standards, at a minimum attaining
proficiency or better in reading/language arts and mathematics.

Note: Adequate Yearly Progress (AYP) data for high school reading (assessed by the
English Il HSA) will not yet be available when thisreport is due. Therefore, high school
AYP will bereported in the 2006 Annual Update.

Indicators 1.1 and 1.2: The percentage of students, in the aggregate and for each subgroup,
who are at or above the proficient level in reading/language arts and mathematics on the
MSA.

1. Identify the areas of concern to the local school system using the following parameters.
(These areas of concern will be the basis of the implementation analysis in question 2.)

» Copy and paste the elementary and middle school reading and elementary,
middle, and high school mathematics AYP tables showing all trends from the
2005 Maryland Report Card. Please identify the subgroups, by subject and grade
level, whose performance has not improved steadily since 2003. Please be sure to
include data on the Alternate Maryland School Assessment (Alt MSA).

11



Elementary Schools

System Percent of Students Percent of Schoolsthat MET
Y ear AMO Proficient in Reading AYP in Reading
2005 *57.8% 79.0% 100.0%
All Students 2004  45.9% 73.4% 100.0%
2003  43.4% 66.4% 100.0%
. 2005 *57.8%
American 0
Indian 2004  45.9%
2003  43.4%
2 *57.8% .09 .09
Asian/Pacific 005 5 E(S) 0 95 OOA) 100 OOA)
|slander 2004  45.9% 86.2% 100.0%
2003  43.4% 84.6% 100.0%
_ 2005 *57.8% 55.6% 93.8%
African 0 0 0
American 2004  45.9% 48.7% 100.0%
2003  43.4% 40.0% 100.0%
2005 *57.8% 84.0% 100.0%
White 2004  45.9% 78.6% 100.0%
2003  43.4% 72.2% 100.0%
2005 *57.8% 79.6% 100.0%
Hispanic 2004  45.9% 66.7% 100.0%
2003  43.4% 72.7% 100.0%
2005 *57.8% 59.8% 93.8%
FARMS 2004  45.9% 52.9% 100.0%
2003  43.4% 44.0% 93.8%
2005 *57.8% 56.4% 87.5%
SPED 2004  45.9% 41.4% 93.8%
2003  43.4% 38.0% 100.0%
2005 *57.8% 76.0% 100.0%
LEP 2004  45.9% 83.3% 100.0%
2003  43.4% 30.0% 100.0%
Percent of Elementary Schoolsthat MET AYP Overall in
2005 87.5%
Percent of Elementary Schoolsthat MET AYP Overall in
2004 93.8%
Percent of Elementary Schoolsthat MET AYP Overall in
2003 93.8%

12



Elementary School Reading

*The 2005 AMO for reading is an estimate from the Office of Comprehensive Planning and
School Support and is subject to change upon release of final 2005 AY P datain November 2005
by the Division of Accountability and Assessment. The estimate is provided for utilization
during the update process of the Master Plan only.

Maryland School Assessment
All subgroups improved performance from 2003-2005, as displayed in the previous table.

The following subgroups did not make AY P for the 2004-2005 school year:
* African American
* Special Education

Alternative Maryland School Assessment

The Alternate Maryland School Assessment (Alt MSA) isthe Maryland assessment in which
students with disabilities participate if through the |EP process it has been determined they
cannot participate in the Maryland School Assessment (MSA) even with accommodations. The
Alt MSA assesses and reports student mastery of individually selected indicators and objectives
from the reading and mathematics content standards or appropriate access skills. A portfolio is
constructed of evidence that documents individual student mastery of the assessed reading and
mathematics objectives.

Performance on the Alt MSA in grades 3, 4, and 5 has not improved steadily since 2003 as
displayed in the table below.

Alt MSA Reading
Per cent of Decreasein
Grade Level Year Students Proficient Proficient
2003 88.9%
3rd 2004 75.0% 13.9
2005 *
2004 83.4%
Alt MSA 4th 41.7
2005 41.7%
2003 80.0%
5th 2004 * 333
2005 46.7%

* Fewer than 5 students reported

13



Middle Schools

System Percent of Students Percent of Schoolsthat MET
Y ear AMO Proficient in Reading AYP in Reading
2005 *57.8% 72.3% 100.0%
All Students 2004  45.9% 64.5% 100.0%
2003 43.4% 64.2% 100.0%
) 2005 *57.8%
American 0
Indian 2004 45.9%
2003 43.4%
2 *57.89 50 .00
Asiar/Pacific 005 57.8% 81.5% 100.0%
|slander 2004 45.9% 91.3% 100.0%
2003 43.4% 78.9% 100.0%
) 2005 *57.8% 48.4% 75.0%
African 0 0 0
American 2004 45.9% 36.3% 100.0%
2003 43.4% 37.2% 100.0%
2005 *57.8% 77.6% 100.0%
White 2004 45.9% 70.8% 100.0%
2003 43.4% 70.7% 100.0%
2005 *57.8% 82.1% 100.0%
Hispanic 2004  45.9% 69.6% 100.0%
2003 43.4% 76.2% 100.0%
2005 *57.8% 48.5% 100.0%
FARMS 2004  45.9% 35.0% 75.0%
2003 43.4% 34.2% 75.0%
2005 *57.8% 33.7% 75.0%
SPED 2004 45.9% 21.4% 75.0%
2003 43.4% 18.4% 25.0%
2005 *57.8% 62.5% 100.0%
LEP 2004  45.9%
2003 43.4% 60.0% 100.0%
Percent of Middle Schoolsthat MET AYP Overall in 2005 50.0%
Percent of Middle Schoolsthat MET AYP Overall in 2004 75.0%
Percent of Middle Schoolsthat MET AYP Overall in 2003 0.0%

14



Middle School Reading
*The 2005 AMO for reading is an estimate from the Office of Comprehensive Planning and School
Support and is subject to change upon release of final 2005 AY P data in November 2005 by the

Division of Accountability and Assessment. The estimate is provided for utilization during the
update process of the Master Plan only.

Maryland School Assessment
All subgroups improved performance from 2003-2005, as displayed in the previous table.

The following subgroups did not make AY P for the 2004-2005 school year:
* African American
*  FARMS(Students receiving Free and Reduced Price Meals)
* Special Education

Alternative School Assessment

All grade levels improved performance on the Alt MSA from 2003-2004.
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Elementary Schools

System Percent of Students Percent of Schoolsthat MET
Year AMO Proficient in Mathematics AYP in Mathematics
2005 44.1% 77.4% 100.0%
All Students 2004 34.6% 72.6% 100.0%
2003 30.7% 63.7% 100.0%
American 2005 44.1%
Indian 2004 34.6%
2003 30.7%
. .. 2005 44.1% 92.5% 100.0%
A‘q'lg'zsjgr'f'c 2004  34.6% 96.6% 100.0%
2003 30.7% 89.7% 100.0%
. 2005 44.1% 51.5% 100.0%
African — 00n  34.6% 47.9% 100.0%
American ' ' '
2003 30.7% 37.9% 100.0%
2005 44.1% 83.1% 100.0%
White 2004 34.6% 77.5% 100.0%
2003 30.7% 69.1% 100.0%
2005 44.1% 77.8% 100.0%
Hispanic 2004 34.6% 88.9% 100.0%
2003 30.7% 70.5% 100.0%
2005 44.1% 58.3% 100.0%
FARMS 2004 34.6% 52.9% 100.0%
2003  30.7% 43.5% 93.8%
2005 44.1% 50.8% 93.8%
SPED 2004 34.6% 45.6% 100.0%
2003 30.7% 40.6% 100.0%
2005 44.1% 80.0% 100.0%
LEP 2004 34.6% 75.0% 100.0%
2003  30.7% 70.0% 100.0%
Percent of Elementary Schoolsthat MET AYP Overall in
2005 87.5%
Percent of Elementary Schoolsthat MET AYP Overall in
2004 93.8%

Percent of Elementary Schoolsthat MET AYP Overall in

2003

93.8%



Elementary School M athematics
All subgroups improved performance since 2003-2005.
All subgroups made AY P in 2005.
Alternative Maryland School Assessment

Performance on the Alt MSA in grades 3, 4, and 5 has not improved steadily since 2003 as
displayed in the table below.

Alt MSA Mathematics
Per cent of
Grade Level Y ear students Decreasein Proficient
Proficient
2003 88.9%
3rd 2004 58.3% 30.9
2005 *
2004 83.3%
Alt MSA 4th 2005 £0.0% 333
2003 80.0%
5th 2004 * 334
2005 46.6%

* Fewer than five students reported



Middle Schools

System Percent of Students Percent of Schoolsthat MET
Y ear AMO Proficient in Mathematics AYPin Mathematics
2005 44.1% 56.0% 100.0%
All Students 2004  34.6% 40.3% 100.0%
2003  30.7% 41.7% 100.0%
) 2005 44.1%
American 0
Indian 2004 34.6%
2003  30.7%
0, 0, 0,
Asiar/Pacific 2005 441 OA) 74.1 OA) 100.0 OA)
|slander 2004 34.6% 73.9% 100.0%
2003  30.7% 68.4% 100.0%
) 2005 44.1% 31.7% 75.0%
African 0 0 0
American 2004 34.6% 15.4% 75.0%
2003  30.7% 25.7% 100.0%
2005 44.1% 61.1% 100.0%
White 2004  34.6% 45.3% 100.0%
2003  30.7% 45.3% 100.0%
2005 44.1% 67.2% 100.0%
Hispanic 2004  34.6% 52.2% 100.0%
2003  30.7% 52.4% 100.0%
2005 44.1% 33.1% 100.0%
FARMS 2004 34.6% 18.4% 100.0%
2003  30.7% 17.1% 100.0%
2005 44.1% 19.8% 75.0%
SPED 2004 34.6% 11.8% 100.0%
2003  30.7% 7.4% 75.0%
2005 44.1% 53.1% 100.0%
LEP 2004 34.6%
2003  30.7% 20.0% 100.0%
Percent of Middle Schoolsthat MET AYP Overall in 2005 50.0%
Percent of Middle Schoolsthat MET AYP Overall in 2004 75.0%
Percent of Middle Schoolsthat MET AYP Overall in 2003 0.0%
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Middle School M athematics

Maryland School Assessment

All subgroups improved performance from 2003-2005, as displayed in the previous table.

The following subgroups did not make AY P for the 2004-2005 school year:
* African American
* FARMS
* Special Education

Alternative School Assessment

All grade levels improved performance on the Alt MSA from 2003-2004.
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Elementary and Middle School Reading and M athematics

> Inorder to facilitate future planning and allow for a comprehensive discussion in
the following questions, the school system should look beyond Adequate Y early
Progress in order to assess whether all students will be proficient by 2013-2014.
Subgroups that did not meet the Annual Measurable Objective in 2005 may be an

additional area of concern.

The following tables illustrate which subgroups did not make the grade level Annual Measurable

Objective (AMO) for reading and mathematics in 2005.

Subgroups Not M aking Grade Level AMO

Reading

Points
Away
From
Grade Per cent of Grade

Achievement Gap

Grade | #of Test Level Students Level Between Af Am-
Y ear Level Takers AMO Proficient AMO White
5th 246 57.1% 52.9% 4.2 30.8
. . 6th 237 59.5% 47.3% 12.2 31.6
Alrican American | 2005 i ——>27 157306 | 435% | 138 30.3
8th 222 53.4% 51.8% 1.6 30.3

M athematics

Points
Away
From
Grade Per cent of Grade

Achievement Gap

Grade | #of Test Level Students Level Between Af Am-
Y ear Level Takers AMO Proficient AMO White
3rd | 232 | 57.0%| 531% | 3.9 325
. . 2th | 206 | 56.7% | 55.4% 13 265
African American | 2005 ———— e T35 506 | 28.5% 70 327
8th | 221 | 33.7%| 24.4% | 93 26.4
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Subgroups Not M aking Grade Level AMO

Reading
Achievement Gap
Percent of | Points Away Between
#of Test | GradelLevel Students | From Grade| FARMS-Non
Y ear Grade L evel Takers AMO Proficient | Level AMO FARMS
6th 327 59.5% 50.7% 8.8 30.0
FARMS 2005 7th 314 57.3% 43.7% 13.6 32.9
8th 263 53.4% 48.2% 52 31.8
M athematics
Achievement Gap
Percent of | Points Away Between
#of Test | GradelLevel Students | From Grade| FARMS-Non
Y ear Grade L evel Takers AMO Proficient | Level AMO FARMS
7th 315 35.5% 32.1% 34 31.3
FARMS 2005 8th 262 33.7% 22.1% 11.6 30.4
Subgroups Not M aking Grade Level AMO
Reading
Achievement
Percent of | Points Away | Gap between
#of Test GradeLevel Students From Grade | LEP-Non
Y ear Grade L evel Takers AMO Proficient Level AMO LEP
3rd 16 50.9% 50.0% 0.9 26.3
4th 8 65.4% 47.5% 17.9 45.2
6th * 59.5% 25.0% 34.5 *
LEP 2005 7th * 57.3% 20.0% 37.3 *
8th 5 53.4% 33.3% 20.1 535
M athematics
Achievement
Percent of | Points Away | Gap between
#of Test GradeLevel Students From Grade | LEP-Non
LEP Y ear Grade L evel Takers AMO Proficient Level AMO LEP
5th 8 47.2% 44.4% 2.8 34.9
2005 6th * 38.1% 0.0% 38.1 *
7th * 35.5% 20.0% 15.5 *
8th 5 33.7% 0.0% 33.7 46.3

*Fewer than 5 LEP students reported




Subgroups Not M aking Grade Level AMO

Reading
Per cent of Points Away | Achievement Gap
#of Test Grade Level Students From Grade | between Am I nd-
Y ear Grade L evel Takers AMO Proficient Level AMO White
American 6th * 59.5% 50.0% 9.5 *
Indian 2005 7th 7 57.3% 42.9% 14.4 30.9
8th 6 53.4% 50.0% 3.4 28
Mathematics
Per cent of Points Away | Achievement Gap
#of Test Grade Level Students From Grade | between Am I nd-
Y ear Grade L evel Takers AMO Proficient Level AMO White
American 2005 7th 7 35.5% 28.6% 6.9 32.7
Indian 8th 6 33.7% 33.4% 0.3 175
Subgroups Not M aking Grade Level AMO
Reading
Achievement
Per cent of Gap between
#of Test |GradelLevel | Students Points Away From Sp Ed-Non Sp
Y ear Grade L evel Takers AMO Proficient GradelLevel AMO Ed
Special Ed 4th 205 65.4% | 63.4% 2.0 23.1
5th 186 57.1% 48.9% 8.2 26.4
2005 6th 139 59.5% 31.7% 27.8 46.1
7th 161 57.3% 33.5% 23.8 39.9
8th 156 53.4% 28.9% 24.5 50.8
M athematics
Achievement
Per cent of Gap between
#of Test | Gradelevel Students Points Away From Sp Ed-Non Sp
Y ear Grade Level Takers AMO Proficient GradelLevel AMO Ed
) 3rd 181 57.0% 52.5% 45 31.7
Special Ed 4th 205 56.7% 56.1% 0.6 25.8
2005 5th 186 47.2% 39.8% 7.4 40.9
6th 139 38.1% 20.1% 18.0 49.5
7th 161 35.5% 19.9% 15.6 40.9
8th 156 33.7% 12.2% 215 38.8
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2. Please discuss the strategies the school system is using that address these
underperforming subgroups. In the response, local school systems must address the
following questions:

» Which parts of the Master Plan addressing these areas of concern were fully
implemented by 2004-2005, and why did these strategies not result in the intended
effect? Does the school system intend to continue with their implementation despite
the lack of success? Why?

Reading

During the 2004-2005 school year, we fully implemented Houghton Mifflin 2005 as our core
reading program for grades K-6. Our African American students and special education students,
at the elementary level, did not make AYP. The core program had only been in place for five
months prior to the administration of the Maryland School Assessment (MSA). It did not
provide the desired results. Teachers were not familiar enough with the program although
training had been provided. Students had not had the benefit of starting the program in
kindergarten nor did they have the benefit for a whole academic year. We will continue to use
this program; research has supported the use of a core reading program that includes the five
essential areas of reading. Houghton Mifflin 2005 is on the list of state approved core reading
programs for Reading First districts. Teachers in our district are now familiar with the program
and have gained considerable expertise in the delivery of the program components. At the
September 2005 Professional Day, additional training was provided to enhance understanding
and support implementation with fidelity to the model. Likewise, the students have become
familiar with the program and will have the opportunity to continue learning within this
consistent framework. 1n 2005-2006, the program will be implemented with fidelity.

During the 2004-2005 school year, we fully implemented DIBELS (Dynamic I ndicators of Basic
Early Literacy Skills) in grades K-5 and targeted students in grade 6 who fall below grade level
using the Strategic Reading Inventory as a screening tool. Our African American and special
education subgroups did not make AYP at the elementary level although the information was
gathered from this assessment. It did not provide the desired results because we did not have
interventions in place for those students who did not reach benchmark expectations in the
specific areas of reading tested. We will continue to use DIBELS because we need to identify
those students who need additional instruction in the various areas of reading. At the September
2005 Professional Day, comprehensive training in interpreting and using the data to effectively
group students was provided. The new information has built a stronger bridge of understanding
from the data to the interventions. We will implement the targeted interventions. In addition, we
will implement a method of checking the progress of students who will be receiving
interventions. Students will move in and out of intervention groups in a fluid manner based on
data.

During the 2004-2005 school year, we continued the full implementation of trade books and a
variety of anthologies for instruction in language arts in grade 7 and grade 8. Our middle school
students in the African American, FARMS, and special education subgroups did not make AY P
in spite of these materials being used. These materials were not adequate because consistent
instruction across the district did not occur due to the variety of materials being used. In
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addition, the materials did not provide the level of questioning and alignment to the Voluntary
State Curriculum (VSC) that would lead to higher achievement. We will not continue to use
these materials except as resources, and instead we will immediately adopt a consistent,
comprehensive language arts program for grade 7 and grade 8, as well as grade 6 honors
(McDougal-Littell). We will choose a program that contains a strong reading component, yet
allows flexibility for high-achieving students. Because materials are not enough, in and of
themselves, staff development will be provided within the first month of the school year
(September 2005 Professional Day). There will also be ongoing staff development in the area of
higher order thinking and questioning techniques.

During the 2004-2005 school year, we fully implemented a district wide writing assessment
which included team scoring using consistent rubrics in grades 2-8. These assessments were
administered in the beginning and end of the school year, allowing us to compare and analyze
the growth of our students. Our African American, FARMS, and special education subgroups at
the middle school level and our African American and special education subgroups at the
elementary level did not meet our expectations on MSA in spite of this assessment being
administered. Although the ability to communicate in writing for multiple purposes is an area
that is not directly tested on MSA, it is one that has an impact on student performance across all
content areas. We plan to continue to administer the assessment because effective instruction in
writing is essential to the acquisition of reading. We will, however, become more proactive in
providing district wide data to the schools as their teams analyze their school data We will,
again, provide scoring packets with anchor papers for each prompt administered at each grade
level. In addition, we will provide more targeted staff development opportunities on writing
instruction.

M athematics

Pre and post assessments were provided for grades 1-8. This is the second year these
assessments were provided for grades 1-5 and the first year for grades 6-8. Each pre assessment
and post assessment focuses on grade level objectivesin the VSC. The assessments demonstrate
for teachers and students the level of knowledge and rigor MSA demands. While this strategy
did demonstrate student growth in performance of all students, we continue to have gaps in the
performance of specific subgroups at al levels. At the middle school level, students in the
African American, FARMS, and special education subgroups did not meet the established
targets. Data from the assessments was collected by central office; although data was analyzed
centrally there was not consistent analysis of data at al schools. Classroom teachers are
struggling to find a balance between increasing the rigor of their content to meet the demands of
the VSC, while addressing the gaps that exist in basic skills. It isimportant to continue with pre
and post assessments during 2005-2006 because they provide valuable information for teachers
and administrators. We must take these assessments beyond the “check off, it’s done”’ statusto
teachers using and reflecting upon the data to improve instruction. Each assessment was
reorganized by content standard so grade level teams can see not only the objective level data but
the data regarding an entire content standard at a glance. Teachers must use the information
from the assessments to differentiate instruction for students, especially members of the African
American, FARMS, and special education subgroups. Through observations and professional
development, administrators will hold teachers accountable for aligning their instruction with the
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specific grade level VSC. Additional professional development will be provided to teachers,
supervisors of instruction, and administrators.

In addition to pre and post assessments, teachers at grades 3- 5 administered unit assessments at
the end of each unit. The unit assessments, written in MSA format, assess each V SC assessment
[imit taught in the unit. This was the first year of unit assessments to provide ongoing practice
with MSA type questions. While this strategy did demonstrate student growth in performance for
al students, students in underperforming subgroups did not meet the achievement target.
Teachers did not receive the assessments early enough in the unit; unit assessments were being
written by classroom teachers during the year. There was no formal measure to determine if
teachers actually used the information from these assessments to improve instruction. This
strategy will be used again in 2005-2006 but with improvements. By the end of September,
teachers will have the unit assessments so they can be reviewed before instruction occurs.
These assessments must be administered and the data used to improve instruction. Stronger
teacher and administrator accountability will occur this year since data from these unit
assessments will be discussed in team meetings and incorporated into Team Action Plans
(TAPs). Interventions and revised instruction should be documented in the team action plans.

Pacing guides and maps are provided for grades 1-8. While these maps were provided to all
teachers and administrators, there was no mechanism to hold teachers and administrators
accountable for their use. This year we will continue this strategy. Teachers should be familiar
and accustomed to the pacing guides and curriculum maps. They have been revised to include
vocabulary. “At a Glance” checklists were included this year so that teachers can quickly see
how many times an objective will be taught prior to MSA. Objectives not covered in a unit are
highlighted so teachers can easily extend their instruction to cover these objectives or assessment
limits. All classroom teachers will receive training on the purpose and components of the map
by September 30, 2005. The training will specifically state an expectation for the use of these
tools. During 2005-2006, all supervisors and principals will receive professional development
together on the pacing guides and observation “look fors’ to ensure a common understanding
that teachers must follow the pacing guides and curriculum maps. Observations should reflect
proper pacing and grade level VSC objectives. To further improve accountability, unit
assessments will be used in team collaborative planning sessions and reflected in team action
plans included in school improvement plans.

Elementary and middle school teachers received training on the curriculum (VSC), Brief
Constructed Response (BCR), and Extended Constructed Response (ECR) writing during the
September Professional Day 2004. The elementary teachers, both regular and special education,
attended grade level sessions to focus on how to construct a good question. While this strategy
increased teachers' overall knowledge of the importance of mathematical processes, it did not
provide the intended effect. Teacher feedback indicated they used the quantity not quality
model. The professional development increased the awareness of the importance of BCRs and
ECRs, but did not bring the importance of depth to the classroom level. There was minimal
focus on student work and understanding of the M SA rubric as an instructional tool. A year-long
focus on BCRs and ECRs will occur at Instructional Resource Teacher (IRT) meetings. At
monthly training sessions, IRTs will receive county BCRs and ECRs to use with each grade
level. Implementation strategies focusing on quality student work including revising and
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improving student work based upon the rubric will be discussed. IRTs will model these
strategies with classroom teachers and provide feedback at the next meeting. The focus of the
IRT meetings was the VSC content and the Investigations program (Scott Foresman). While this
strategy demonstrated an increase in the IRTS overall knowledge and understanding of
Investigations, it did not ensure Investigations was implemented fully at the building level.
During the 2005-2006 school year, the focus of elementary IRT meetings will be on writing and
using the rubric to improve BCRs and ECRs. We will target instructional strategies that IRTS
can model in the classroom. This strategy/activity better aligns with SMCPS desire to have IRTs
in the classroom modeling instructional strategies and working with small groups.

Mathematics IRTs were identified at all four middle schools. Together, we met monthly to
discuss implementation of the VSC, edit and improve the middle school assessments, and discuss
mathematics concerns. While this strategy was successful there is still the need to improve in
order to achieve the goa of improved assessment scores at the middle school level. The
meetings are beginning to bring consistency and partnership to the middle schools. The IRTs
developed common strategies for Algebra 1 and the implementation of the Connected
Mathematics Program (CMP). This strategy did not fully result in the intended effect because
the focus was primarily on sixth grade mathematics. The meetings included two sessions
focusing on sixth grade units of CMP. Each IRT partnered with one sixth grade teacher per
building to implement a unit of CMP in late winter. The goal was to increase the expertise for
CMP in each building. This strategy will continue during the 2005-2006 school year. The focus
of the meetings will shift to seventh and eighth grade mathematics, because modeling of
instruction in these grades is critical. Strategies can be discussed and shared with the middle
school department chairpersons. A strategy will be to have both the IRTs and the department
chairpersons periodically meet together. This will improve communication and bring many
more opinionsto the table.

Mathematics + was implemented for eighth grade students at three middle schools. Students in
this course are provided with 90 minutes of mathematics instruction. This strategy did not fully
result in the intended effect because classroom teachers are struggling to find a balance between
an increase in the rigor of their courses to meet the demands of the VSC and the skill and
understanding levels of the students. This strategy will continue during the 2005-2006 school
year. The implementation of CMP in the eighth grade this year provides teachers with an
improved curriculum rich in problem solving with afocus on student centered instruction.

Eight units of Investigations were implemented in grades 1-3, and four units in grades 4 and 5.
This strategy did not fully result in the intended effect because grade 4 and 5 students were less
likely to adapt to the constructivist approach to mathematics not having the benefit of the
foundational components of the program. Students were accustomed to teacher directed
instruction. During 2005-2006, Investigations will be fully implemented in grades 1-5. We hope
for greater gains in mathematics assessment since students and teachers are more familiar with
the constructivist approach.

» Which parts of the Master Plan addressing these areas of concern were not fully

implemented by 2004-2005? Why not? What changes regarding these strategies is
the district planning to make in the 2005 Update? Why?
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Reading

In 2004-2005, reading interventions for students not meeting benchmark expectations were not
fully implemented. In order to implement interventions, decisions needed to be made regarding
the relative strengths and weaknesses of each program chosen. Because we wished to provide a
district wide approved list of interventions that all schools would use, we did substantial
research. We developed this list by mid winter, and by late spring, had trained a number of
teachers in the proper use and administration of each intervention. Materials were ordered and
distributed to each of the elementary and middle schools in time for them to initiate use with
groups of targeted student.

In the middle schools, academic literacy classes had the opportunity to implement some
interventions in October of 2004. In 2005-2006, full implementation will take place for all
students who do not reach the benchmark expectations in reading. In addition, professional
development will continue to be provided for teachers. Professional development formerly listed
in the Master Plan for previous interventions that are not being used as frequently (Soar to
Success), or a al (Early Success) will be dropped. The rationale for these changes is that
research supports the implementation of systematic, explicit interventions that meet the needs of
individual learners.

In 2004-2005, ninth grade academic literacy was planned for two of three high schools with the
further implementation planned for the 2005-2006 school year in the third high school. The
program was not fully implemented until November of 2004 because of difficulty in hiring a full
time qualified academic literacy teacher at all of the sites. Currently, the three high schools are
implementing the program using several different scheduling strategies to deliver instruction.
This year, we will work on establishing criteria for the delivery of instruction, selection of
students, and the selection of instructors. In addition, the program needs to be included in the
Program of Studies to aid the school administrators in assigning personnel, and setting up the
classes. The Department of Curriculum and Instruction and the Department of Special Education
will collaborate in an effort to develop a plan for this high school reading intervention program
so that al students will have acquired the skills necessary to read grade level text.

In 2004-2005, there were several staff development opportunities in MSA item writing. Some
teachers were not able to take advantage of the staff development opportunities. MSA practice
tests were supplied by Houghton Mifflin and were administered by classroom teachers
throughout the system. MSA aligned items were developed and posted on the school system
intranet. The pathway to these items was somewhat difficult to access. We intend to make
significant changes in these areas. Each teacher in grades prekindergarten through grade 8 will
receive a reformatted SMCPS Curriculum Guide which is fully aligned to the Voluntary State
Curriculum. This guide will include clear directions for developing SRs and BCRs, and the
instruction and scoring of BCRs. In addition, MSA item tests will be administered quarterly in
grades 3-8. Data will be collected. Item analysis and standard setting will be offered. Additional
MSA style items, linked to our core reading program (Houghton Mifflin 2005) will be available
on the newly designed SMCPS Website. Professional development will be offered to teachersin
the use of electronic resources such as the SMCPS intranet and M SDE Website resources.
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M athematics

One middle school piloted five (5) units of Connected Mathematics in the sixth grade. The other
three middle schools implemented three (3) units in the sixth grade including the one unit
completed by the IRT/teacher partnership. To address the concerns that caused SMCPS not to
fully implement CMP during the 2004-2005 school year SMCPS provided many professional
development opportunities for all middle school teachers grades 6, 7, and 8 and purchased class
sets of student books for each teachers for each unit on the grade level curriculum maps. (Title
11, Part A funding)

Full implementation of CMP requires intensive staff development in mathematics content and
the inquiry approach teaching model, a document aligning CMP to the VSC, and at a minimum,
a class set of student books per teacher per unit. (Title 11, Part A funding) In consultation with
teachers supervisors, principals, and directors SMCPS decided to pilot CMP at one middle
school only during 2004-2005. To develop building capacity with the other three middle schools
one teacher and IRT from each middle school (4) worked together to plan and implement one
unit, Bitsand Pieces I, during the winter.

A MSDE course, focusing on using CMP, understanding the units, and its alignment with the
VSC, ran throughout the year. At the March Professional Day all middle school teachers
received training on the two units implemented post MSA and received curriculum maps aligned
to the VSC. Sixth and Seventh grade teachers were offered two days of training in August 2005.
IRTs and department chairpersons were offered one day of training, focusing on the overall
program and supporting teachers, in August 2005. Eighth grade teachers received training on the
September Professional Day.

The result of these changes is that all sixth grade teachers will implement CMP according to the
curriculum map. Seventh and eighth grade teachers will implement four units of CMP. All
teachers received maps aligning the CMP unit and the V SC.

» What new strategies, if any, isthe school system implementing to address these areas
of concern? Why?
Reading

As referenced in a previous section of this narrative, a new core reading series (McDougal-
Littell) for studentsin grades 7 and 8 was adopted this summer. That timeline was accelerated
by one year, funding was redistributed from other textbook accounts and the adoption process
fast-tracked to assure appropriate scientifically-based reading materials for those grade levels
where reading was of particular concern for the underperforming subgroups.

Last year, teachers of honors classes at grade 6 felt that the newly adopted reading series,
Houghton Mifflin 2005, was very easy for their students. In order to provide a more challenging
program, it was decided to extend the adoption of The Language of Literature published by
McDougal Littell to grade six. This program aligns very well with the William and Mary units
that are to be implemented in the honors programs in the 2005-2006 school year.
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LETRS training (Language Essentials of Teachers of Reading and Spelling) will be offered to
sixteen first grade teachers, one teacher from each of the elementary schools. This training is
sponsored by MSDE and will take place in St. Mary's County in the fall of 2005. The teachers
will receive training in the first six modules:

Module 1: The Challenge of Learning to Read

Module 2: The Speech Sounds of English: Phonetics, Phonology, and Phoneme Awareness
Module 3: Spellography for Teachers: How English Spelling Works

Module 4: The Mighty Word: Building Vocabulary and Oral Language

Module 5: Getting Up to Speed: Developing Fluency

Module 6: Digging for Meaning: Teaching Text Comprehension

In addition, LETRS training for IRTs working in the area of language arts will take place during
their monthly meetings and at other times during the school year. Thistraining will be presented
by the supervisor of instruction for reading, who has been certified as atrainer.

As instructional leaders, it is important for the administrators and supervisors to understand the
Maryland Content Standards and what the expectations are for student achievement. Therefore,
we will be offering regularly scheduled professional development sessions for administrators and
supervisors to address very specific questions about what to look for during classroom
observations.

Standard setting, simulations based upon locally developed assessments, will take place. Very
few individuals have had the valuable experience of participating in a standard setting workshop.
This opportunity deepens the knowledge of what students are expected to know, and how those
determinations are made at the state level. By using our locally developed assessment tools, we
will provide this opportunity for all of the teachersin our school system through the leadership of
the instructional resource teachers, who will be trained in this process.

Locally developed assessments that are aligned with the state assessment will be administered on
aquarterly schedule; data will be collected centrally and analyzed for the purpose of instructional
decision making. These assessments will be written locally, based upon the MSA item writing
presentation developed by MSDE. These assessments will allow our teachers and administrators
to look at data from several different perspectives. Item analysis, standard setting, and range
finding opportunities will all be possible through the administration of these tests.

M athematics

After reviewing the MSA results from grades 6-8, there is a need to expand unit assessments to
each of these grade levels. Unit assessments with questions addressing V SC objectives, written
in MSA format, will enable teachers to focus their instruction. They also will help students
practice answering questions such as SRs, complete grid in boxes, and write BCRs and ECRs
using the MSA rubric.

Currently K—6 students receive 90 minutes of mathematics instruction while seventh and eighth
grade students are scheduled for 45 minutes per day. SMCPS is looking for strategiesto provide
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additional instructional time for seventh and eighth grade students in mathematics. Middle
School Principals will meet with supervisors and directors from the Department of Curriculum
and Instruction to address this concern. Additional time must be provided in order to alow
teachers to pose rich problems and students to problem solve while sharing strategies. The
additional time is needed to alow time for teachers and students to discuss the problem strategies
and highlight the mathematical content of the problem. 45 minutes per day is not enough time to
accomplish this.

During the summer of 2005, after receiving the MSA results, Level 1l training in Investigations
was provided for 90 teachers, K-5, to enhance their understanding of the components of the
program and the very specific strategies to use in differentiating the instruction for our
underperforming subgroups. This training provided 5 full days of intense and comprehensive
professional development by national consultants. ($45,000 paid through Title 11, Part A
funding)
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2. School System in | mprovement

If adistrict isa school system in improvement based on 2004 M SA data, please be surethat
the district’s response provides a status report on what the school system is doing in
reference to the specific requirements for school systems in improvement (as outlined in
COMAR 13A.01.01.04.08 and reported in Question 5 in the 2004 Annual Update). In the
status report, briefly describe the progress the school system has made in the
implementation of the strategies discussed in the response to Question 5 in the 2004 Annual
Update. What new strategies, if any, is the school system implementing to address school
system improvement?

In preparing St. Mary’s County Public Schools Bridge to Excellence 2004 Master Plan Update,
the team conducted an extensive analysis of formative and summative performance data of all
students, paying particular attention to the targeted subgroups. Recognizing the achievement gap
between and among subgroups and asserting our commitment to closing the gap, the St. Mary’s
County Public Schools Master Plan Update was written to include strategies targeted to improve
outcomes for subgroups. Representatives of the Department of Special Education were primary
contributors to the update, ensuring that students with disabilities were represented throughout
the development and ongoing implementation of the plan. This revision was completed prior to
the notification by MSDE of our identification as in improvement due to the performance of
students with disabilities in the area of reading.

Analysis of 2005 Assessment Results

An analysis of data from 2003, 2004, and 2005 reveals that elementary and middle school age
students with disabilities made progress in reading and in mathematics each year. The
percentage of students with disabilities who performed in the proficient range increased more
significantly between 2004 and 2005 than between 2003 and 2004.

Reading

The percentage of students with disabilities enrolled in SMCPS who achieved proficient in
reading in 2005 increased 15 points (from 41.4% to 56.4%) when compared to 2004 MSA data.
This subgroup also increased 3.4 percentage points between 2003 and 2004, for atotal increase
of 18.4 percentage points over two years in reading. Students in the aggregate achieved an
increase of 5.6 percentage points between 2004 and 2005 and a total increase of 12.6 percentage
points over the two-year period.

The percentage of elementary students with disabilities who achieved proficient in reading is 1.4
percentage points below the system AMO and continues to reflect significant difference of 22.6
points when compared to the aggregate of elementary school students.

Middle school students with disabilities demonstrated an increase of 12.3 percentage points
(from 21.4% to 33%) in 2005 and an increase of 15.3 points over two years. The aggregate of
middle school students made gains of 8.1 percentage points and FARMS students increased 14.3
points over the same 2 years.
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The percentage of middle school students with disabilities who achieved proficient in reading is
24.1 percentage points below the system AMO for 2005 and reflects a 38.6 point difference
when compared to all assessed middle school students in St. Mary’s County Public Schools.

Students with disabilities in St. Mary's County Public Schools are making more significant gains
in the area of reading than all students and more than any other subgroup. This progress can be
attributed to the concentrated efforts and strategies implemented during the 2005 school year.
Interventions were implemented with fidelity to the model and with sustained professional
development. Teachers became more skilled in data collection and analysis and in making data
driven instructional decisions.

M athematics

Students with disabilities also demonstrated increases in their performance on the MSA for
mathematics, however, the progress was significantly less than noted in reading and their
performance remains further below that of other subgroups and the total student population.

Elementary students with disabilities achieved an increase of 10.2 percentage points over the two
year period in mathematics. The aggregate increased by 13.7 points and FARMS students
increased by 14.8 points during this time. These students with disabilities exceeded the system
AMO for mathematics but continue to perform 26.6% below the aggregate.

The percentage of middle school students with disabilities who achieved proficient in
mathematics in 2005 (19.8%) was an increase of 8 percentage points over 2004. During the
same year, the performance of the aggregate of middle school students increased by 15.7
percentage points and FARMS students increased by 14.7 points.

It is critical that the Department of Special Education, while continuing our efforts in the area of
literacy, must also develop focused objectives for our students in the area of mathematics.

Reflections of 2005 and Plans for 2006

In planning for the 2006 school year, the Department of Special Education conducted an analysis
of all available data, reviewed all interventions being implemented to determine the effectiveness
of each and developed a Department of Special Education action plan that reflects:

« continued implementation of the most effective interventions based on data,

+ research to identify methodologies to meet any additional needs,

« accountability for ongoing data collection and analysis,

+ professional development; and

+ partnerships.

The 2005 St. Mary's County Public Schools Master Plan addressed each of the components

required of a system in improvement. Following isasummary of accomplishments and plans for
2006.
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Scientifically Based Research Strategies

Scientifically based research strategies were identified and incorporated in the core academic
programs in the areas of literacy and mathematics. The Department of Curriculum and
Instruction assumed primary responsibility for the purchasing and distribution of materials to
support the core academic program. The core program materials were made available to general
and special education teachers. The Department of Special Education purchased materials to
implement the identified literacy intervention strategies and to support the acquisition of core
program materials.

Academic Literacy classes were designed to address the needs of middle and high school
students experiencing the greatest challenges in reading. These classes provided research based
literacy programs and interventions taught by a co-teaching team of a special education teacher
and a general education teacher. During 2004-2005, Academic Literacy classes were offered at 3
of 4 middle schools and 2 of 3 high schools. During 2005-2006, the class will be offered at all
middle schools and high schools. The special education instructional resource teachers were
assigned to monitor and support these programs. Data indicates that 25% more students in this
group achieved proficient after participating in the Academic Literacy class. Additionally, 75%
of the students improved their reading performance by over one grade level as measured on an
Informal Reading Inventory. This model of instruction, with full implementation of materials,
will be implemented at al middle and high schools during 2006.

During 2004-2005, the Department of Special Education and Department of Curriculum and
Instruction collaborated to identify research based intervention materials in the area of
mathematics for middle and high schools. These materials have been purchased and delivered to
all secondary schools by the Department of Special Education. Full implementation of the
intervention strategies for targeted students with disabilities will be expected during the 2005-
2006 school year. The supervisors of special education and supervisor of instruction for
mathematics will develop and distribute guidelines to assist teachers to determine how and when
to implement the interventions.

Professional Development

All teachers of reading/language arts had multiple opportunities during the 2004-2005 school
year to access professional development in the core academic program and interventions. These
opportunities were developed in accordance with the Maryland Teacher Professional
Development Standards and were offered during the school day, after school, on weekends, and
during the summer. A data base was established to allow the supervisorsto track which teachers
have received training and who continues to require training. On-going professional
development activities will continue to be an area of focus and responsibility during the 2005-
2006 school year.

Staff development has been provided in the core mathematics programs (Investigations and
Connected Math). Although special education teachers were encouraged to participate in the
activities, there remains a significant gap between the expertise of general educators and special
educators. The supervisors of special education and supervisor of instruction for mathematics
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will develop a model for instruction which provides students with the necessary individualization
and differentiation throughout the mathematics curriculum. Staff understanding of the role of the
special educator, the needs of students with disabilities, the opportunities available in the
schedule, and the curriculum will be enhanced through intensive staff development. Included in
the staff development activities will be the coordination of IEP goals and the Voluntary State
Curriculum.,

A Professional Learning Community will be established for co-teaching mathematics teams at
the middle and high schools. The teachers will meet after school to enhance their skills in
research based instructional practices and in the effective models of co-teaching.

Special education teachers, Alt MSA managers and IRTSs received training in the writing and
alignment of mastery objectives with the VSC for students taking Alt MSA. A review of Alt
MSA performance data indicates that teachers are able to create appropriate mastery objectives
for this population; however, are less successful in matching instruction to the objectives and
collecting appropriate evidence of student mastery. Training will be provided. During 2005,
training in Alt MSA was offered after school with stipends rather than during the school day with
release time. Attendance was less consistent and therefore, SMCPS will again provide training
during the school day.

Specific M easurable Achievement Goals

Each school in St. Mary’s County Public Schools is required to develop a specific, focused
School Improvement Plan (SIP). Guidance for the development of the plan included targets for
the student body and for each subgroup. Each SIP will be reviewed by a centra office team to
evaluate the targets and to determine the probable effectiveness of the proposed strategies.

Consistent with the expectation that each school develop a School Improvement Plan, the
Department of Special Education began the 2006 school year by developing a comprehensive
Department Improvement Plan. Specific goals which address the performance of students with
disabilities on MSA, HSA, and Alt MSA and align with the state outcomes and goals for St.
Mary’s County Public Schools were developed. Goals have also been established which address
the issue of over representation of African American students in special education and within
suspension data. The goals of the Department of Special Education include:

« African American students will represent no more than 21.42% of the total students with
disabilities population. This represents a reduction of 2%.

« African American students will represent no more than 22.34% of the students in St.
Mary’s County Public Schools identified as having mental retardation.

« African American students will represent no more than 22.34% of the students with
disabilities who receive their special education servicesin LRE C.

«  The number of students with disabilities suspended will reduce 2.5%.

+  50% fewer students with IEPs will achieve basic in reading on MSA in 2006.

+  50% more students with IEPs will achieve proficient on the English HAS in 2006.

«  50% fewer students with IEPs with achieve basic in math on MSA in 2006.

«  50% more students with IEPs will achieve proficient on Algebra HSAs in 2006.



Central office staff members generated milestones and activities, staff development needs, and
resources to ensure that the department will meet its goals. Each member of the department then
examined his’her job description and responsibilities to ensure that everyone is focused on the
department goals and understands their role in meeting the goals.

Actionsthat Have Likelihood of Improving Achievement

During 2005, a research based core literacy program was fully implemented and the addition of
strategic interventions was initiated at the elementary levels. Co-teaching teams at the middle
and high school levels began implementation of a core literacy program designed for struggling
readers. During 2006 the reading program will be fully implemented at the secondary level.
Elementary teachers will increase their use of datain the instructional decision making process to
assign students to the most appropriate intervention given their reading profile.

Instruction in reading and mathematics for students who are not pursuing a Maryland diploma
will be enhanced through the implementation of consistent materials and resources. Reading
materials have been distributed to all schools for use with their community based populations.
Materials to enhance the mathematics instruction will be provided January. In addition, in
January ateam of experienced teachers and central office staff will review the portfolios for each
student participating in Alt MSA. The focus of the review will be to ensure that the instruction is
aligned with the mastery objectives and that the artifacts being collected are supporting student
achievement.

George Washington Carver Elementary School was identified as not meeting AYP due to the
performance of students with disabilities on 2005 MSA. The Department of Special Education
has assigned a full time special education teacher to provide targeted interventions to students at
George Washington Carver Elementary School. The professional has received staff development
in reading interventions and will continue to participate in staff development to enhance her
skills.  She will work with the supervisor of special education to analyze student data and to
make adjustments to the implementation plans based on the data.

Early Intervening / Over Representation
As a result of an audit conducted in the spring of 2005 by MSDE, St. Mary's County Public
Schools has been identified as being significantly disproportionate, based on race and ethnicity,
inthree areas. The specific areas identified for St. Mary’s County are:
+ identification of minority students as having the educational disabilities of mentally
retarded and learning disabled;
« placement of minority students with disabilities outside of the general education
classroom; and
« multiple suspensions of minority students with disabilities summing to grester than ten
days in a school year.

In accordance with federal policies, St. Mary’s County Public Schools is required to reserve 15%

of our federal allocation to provide comprehensive coordinated Early Intervening Services to
students in the groups that are significantly over-identified. The regulations specify that these
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funds ($442, 244) must be dedicated to students in grades kindergarten through grade 12 who
have not been identified as needing special education or related services but who need additional
academic and behavioral support to succeed in a general education environment. These activities
can include professional development, evaluation, services and supports.

St. Mary’s County Public Schools allocates a significant percentage of Passthrough funds to
salaries and wages. As a part of the study, each of these positions was reviewed and a
determination made regarding the revision of the job responsibilities to include the provision of
early intervening services.

The Department determined that SMCPS will meet its financial obligation through:
« Provision of technology
+ Provision of resource materials
« Realignment of staff
« Modification of job descriptions of existing staff positions

St. Mary’s County Public Schools will implement interventions and programs which address
behavioral concerns and academic achievement.

Behavioral Interventions

+ The Depatments of Pupil Services and Special Education have supported the
implementation of PBIS in 9 schools. For the coming school year, the focus will be on
creating intervention plans for targeted students. By increasing time that students with
troubling behaviors remain in class we expect to reduce the number of suspensions.

« Pupil personnel workers will meet quarterly with site based administrators to review
suspension data and academic achievement of identified students. Behavioral and
academic plans will be implemented prior to students being at risk of multiple
suspensions.

« St. Mary’s County Public Schools has instituted the position of behavior specialist. This
position will provide behavioral supports to students in schools with disproportionate
rates of identification and suspension of African American students with disabilities.
He/she will assist school teams in the development of behavior plans and enhancing the
match between students' ability levels and the educational expectations. The behavior
specialist will support parents through a family systems approach.

« Stipends will be paid to staff who support after school and Saturday school programs

designed to provide academic assistance or to be used in lieu of out of school
suspensions. Additional funds will be made available to provide transportation.
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Academic Interventions

« Targeted academic interventions, particularly in the area of reading, will be provided to
minority students who are not achieving in accordance with the VSC prior to referral for
special education services.

« PST and |EP chairs will be trained to build the capacity of school teams to appropriately
identify students with disabilities. Focus will be on understanding the cultural and
environmental differences and distinguishing them from the identification of a disability.

« |EP chairswill be trained in the provision of special education and related services in the
least redtrictive environment.

» Research based literacy materials which target students at risk for reading failure will be
provided for use in early childhood and primary grade classrooms.

« Software to support early literacy development will be distributed to all elementary
schools for usein PreK and K classrooms.

« On going staff development for general and special education teachers to increase the
effectiveness of co-teaching will be provided.

« Specia education staff will be realigned to monitor the implementation of academic
interventions.

« Special education staff will quarterly collect data and monitor the academic achievement
of targeted students, the rate of referrals to special education, and the placement of
students in educational environments. Schools with high rates of identification will be
provided with on-site support.

+ Job descriptions for the positions of Child Find Specialist, Preschool Special Education
and Infant and Toddler teachers have been revised to dedicate a significant percentage of
their time to supporting children in their homes and the community prior to referring to
gpecial education. Family training has been included in the job responsibilities to
enhance the learning environment in the home.

« The job responsibilities of the Audiologist and the Instructional Resource Teacher for
Assistive Technology have also been revised to reflect greater attention to the needs of
students in the general education classroom. A sound field system has been placed in all
language arts classrooms at Spring Ridge Middle School, a school in improvement. The
audiologist will train and monitor the implementation of this initiative.

St. Mary’s County Public Schools is embarking on an ambitious data warehouse initiative. The
Director of Special Education is a member of the planning team for the data warehouse. This
initiative will enable teachers and administrators to access and analyze data within a timeframe
that alows for immediate adjustment of instructional strategies for any student not making
adequate progress.
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Determination of Why Prior Plans Failed to Increase Achievement

Prior to the development of the Literacy and Mathematics Plans for St. Mary's County Public
Schools and the subsequent implementation of focused interventions and core academic
programs, there was a lack of consistency across schools. Programs for students with and
without disabilities lacked integration and coordination. Decisions were made based on
available resources and data but there was not the system wide approach to data collection or
analysis. Teachers and administrators have received training in the use of data to determine
instructional needs and approaches and will be held accountable for data driven decision making.

Additional Timefor Activities
Students with disabilities have been provided instructional opportunities during the summer

through Extended School Y ear and through the Eleven Month School program offered at all Title
| schools. Additional opportunities are offered after school at various elementary schools.
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GOAL 1 (continued): By 2013-2014, all studentswill reach high standards, at a minimum
attaining proficiency or better in reading/language arts and mathematics.

Instructions:

Questions 3 and 4 must be addressed by local school systems to satisfy the requirement that
schools in improvement, corrective action, and restructuring be addressed in the Master Plan
(COMAR 13A.01.01.04.07).

3. In the following table, indicate the number of schools that have been identified for
Improvement (Year 1), Improvement (Year 2), Corrective Action, Restructuring (Planning),
and Restructuring (Implementation). Indicate the number of schools entering, continuing,
and exiting each status.

Schools In | mprovement

2003 2004 2005
Enter | Continue | Exit Enter | Continue | Exit Enter | Continue | Exit
School I mprovement
(Year 1) 1 1 1 1
Schoal I mprovement
(Year 2) 1 1 1 1

Corrective Action

Restructuring
(Planning)

Restructuring
(Implementation)

4. Describe the measures, including timelines, being taken to address the achievement problems
of schools identified for Improvement (Year 1), Improvement (Year 2), Corrective Action,
Restructuring (Planning), and Restructuring (Implementation).

As a result of 2005 AYP data, SMCPS had one elementary school enter School I mprovement
(Year 1) and one middle school advance to School Improvement (Year 2). The elementary
school identified for school improvement did not make AYP in 2004 in special education
reading, and did not make AY P in 2005 in special education and FARMS reading. The middle
school in Year 2 of school improvement did not make AY P in 2003 in special education reading,
in 2004 they did not make AY P in special education and FARMS reading and African American
mathematics, and in 2005 they did not make AY P in African American reading and mathematics.

Both schools will continue to have Technical Assistance Teams (TAT) comprised of a Division
of Instruction director and supervisors. Technical Assistance Teams conduct instructional
walkthroughs, examine student work, review formative assessment data, atendance and
discipline data, and provide feedback and recommendations to the school instructional |eadership
team. In 2005-2006, team composition and interventions will target the underperforming areas
identified by MSA 2005. Technical Assistance Teams will meet at the school site monthly,
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during the school year, with the TAT leader providing ongoing follow-up with the school
principal. The timeline and expectations for the TATs is as follows:

September  Review the school improvement plan, meet with the leadership team, and plan the
year. Establish “look-fors’ that will be used in classroom visits by this team and
the school leadership team throughout the year.

October Classroom visits focused on grade level or department, based on data review (by
October 31, 2005).

November  Quarterly data review meeting with leadership team and key members of the
school team identified as essential to the discussion. At these quarterly data
meetings, the team will look at the School Improvement Plan, student work
products, Team Action Plan results, school achievement, attendance and
discipline data, and discuss the results of informal classroom visits (by November
30, 2005).

January Classroom visits (by January 30, 2006).

February Quarterly review of mid-year data (by February 28, 2006).

March Classroom visits (by March 30, 2006).
April Quarterly datareview (by April 30, 2006).
May Classroom visits (by May 30, 2006).

June Final review of data (by June 30, 2006).

The elementary school in School Improvement (Year 1) will also have three additional teachers
to reduce class size to allow for more individualized instruction. A special education teaching
position was increased from .5 in 2004-2005 to a full-time teaching position in 2005-2006 to
support interventions. A full time paraeducator has been designated for the same purpose. The
school conducted an extended year eleven month school program from July 25-August 19, 2005.
The goal of this “Jump Start” program is to provide an additional month of school beyond the
regular school year which focuses on increasing student success and achievement in the areas of
reading, writing, and mathematics. (These additional resources are reflected in both general fund
and grant budgets.) (Comparison of Prior Y ear Expenditure Table page 276)

The middle school in School Improvement (Year 2) will receive additional professional
development funds to train teachers in differentiated instruction. An additional administrative
academic dean position has been created beginning with the 2005-2006 school year. One
additional counselor has been assigned beginning with the 2005-2006 school year. Both
positions will address students academic needs. The 21% Century Community Learning Centers
Project extended day program will continue to be implemented. Direct instruction that takes
place during the after school program will be refined this year. This will be accomplished by
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using data analysis to determine which programs were most effective and implementing those
programs. The Boys and Girls Clubs will place a full-time leader at this middle school site and
will increase hours of operation. (These additional resources are reflected in both general fund
and grant budgets)
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GOAL 1 (continued): By 2013-2014, all studentswill reach high standards, at a minimum
attaining proficiency or better in reading/language arts and mathematics.

Indicator 1.3: Percentage of Title | schools making AYP.
In the table below, report the percentage of Title | schools making Adequate Y early Progress

(AYP) each year. Note: At the time the Annual Update is due, 2005 AY P data will only be
available for elementary and middle schools.

2003 2004 2005 2006
# of % of # of % of # of % of
School # of Titlel Titlel # of Titlel Titlel # of Titlel Titlel # of
Titlel Schools Schools Titlel Schools Schools Titlel Schools Schools Titlel
Level Schools Making Making Schools Making Making Schools Making Making Schools
AYP AYP AYP AYP AYP AYP
Elementary 7 5 71% 3 2 67% 3 1 33% 5
Middle 0 N/A N/A 0 N/A N/A 0 N/A N/A 0
High 0 N/A N/A 0 N/A N/A 0
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GOAL 2: All Limited English Proficient students will become proficient in English and
reach high academic standards, at a minimum attaining proficiency or better in
reading/language arts and mathematics.

Note: Since progress of Limited English Proficient studentsis discussed in Goal 1 and in
Title 111, Part A, no analysisisrequired here.
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GOAL 3: By 2005-2006, all studentswill be taught by highly qualified teachers.

Indicator_3.1: The percentage of classes being taught by highly qualified teachers (as
defined in section 9101(23) of the ESEA).

Please complete the following table, reporting the percentage of classes taught by highly

qualified teachersin all schools. Please note that data on all schools are available from the 2005
Maryland Report Card—Teacher information.

2003-2004 2004-2005
Cat % of Classes Taught by Highly Qualified % of Classes Taught by Highly Qualified
ategory Teachers Teachers*
All schools 70.9% 89.6%

* Usedataavailable as of July 15.

1. Please discuss the strategies the school system is using that address increasing the percentage
of classes that are taught by highly qualified teachers in all schools. In the district’s
response, the school system must address the following questions:

» Which parts of the Master Plan addressing highly qualified teachers in all schools
wer e fully implemented by 2004-2005, and why did these strategies not result in the
intended effect? Does the district intend to continue with their implementation
despite the lack of success? Why?

We fully implemented the strategy for communicating highly qualified requirements by
providing information to current teachers regarding their status. Since the number of highly
qualified teachers increased within St. Mary’s County Public Schools and the goals set by MSDE
were met, we plan to continue implementing these strategies. We will provide more specific and
individual information regarding the certification requirements and relevant coursework.

» Which parts of the Master Plan addressing highly qualified teachers in all schools
were not fully implemented by 2004-2005? Why not? What changes regarding
these strategies is the district planning to make in the 2005 Update? Why?

We did not fully implement the strategy of designing a training program for all recruiters.
Planning for a comprehensive program took place with input from six diversity forums that
occurred within the community last year, full implementation will occur 2005-2006. This year
we are planning to increase the number of trained recruiters who are newer to the profession
and/or reflect community diversity.

In addition, a strategy that was not fully implemented was Future Educators of America (FEA)
groups at the secondary level. The FEA groups at the high school level were active, but clubs
were not formed at the middle schools. We were unable to identify sponsors for the middle
school clubs. In 2005-2006, middle schools will identify FEA leaders who will receive extra pay



for extra duty. In addition, we will have a countywide FEA coordinator who will assist the
Department of Human Resources in providing support to the school level programs.

» What new strategies, if any, is the school system implementing to address increasing
the percentage of classes that are taught by highly qualified teachers in all schools?
Why?

As aresult of four (4) Diversity Forums, strategies identified in the SMCPS Master Plan with
regard to teacher quality and recruitment of minority teachers were reviewed. Suggestions from
the forums will be integrated into the Master Plan. First, community members and retired
educators will be included in the cadre of recruiters for the 2005-2006 school year. Second, a
review of educator career fairs, college visits, and advertising on various Websites and journals
that reach a diverse audience and potential minority candidates will be afocus. We will continue
to review the data from local and college career fairs in finding candidates and will expand our
geographical areas of recruitment to address our diversity needs.

We will address the need to transfer teachers who are not highly qualified in their current
teaching assignment and are teaching out of their certification area(s). In this way, the teacher
will retain their position with SMCPS, will hold a certificate in their current teaching assignment,
and subsequently be considered to be highly qualified.

2. Inlate April, the local Bridge to Excellence point of contact received a list of high poverty
schools (schools in the top quartile of poverty statewide). If a school system has schools on
the high poverty schools list provided by MSDE, the district should discuss the additional
strategies the school system is using that address increasing the percentage of classes that are
taught by highly qualified teachers in high-poverty schools in particular. In the district’s
response, the school system must address the following questions:

» Which parts of the Master Plan addressing highly qualified teachers in high-poverty
schools were fully implemented by 2004-2005, and why did these strategies not
result in the intended effect? Does the district intend to continue with their
implementation despite the lack of success? Why?

All strategies regarding high poverty schools were fully implemented. George Washington
Carver Elementary School was designated as a high poverty-school in 2004-2005. As a policy,
all teachers placed in Title | schools must be highly qualified and hold a Maryland Teaching
Certificate. All teachers at George Washington Carver Elementary School, a Title | school,
teaching in Core Academic Subjects (CAS) have been identified as highly qualified at this site.

» Which parts of the Master Plan addressing highly qualified teachers in high-poverty
schools were not fully implemented by 2004-2005? Why not? What changes
regarding these strategies is the district planning to make in the 2005 Update? Why?

There were no parts of the Master Plan not fully implemented.
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> What new strategies, if any, isthe school system implementing to address increasing
the percentage of classes that are taught by highly qualified teachers in high-poverty
schools? Why?

An additional strategy that will be considered focuses on the need to transfer teachers who are
not highly qualified in their current teaching assignment and are teaching out of their
certification area(s) should the need arise. In this way, the teacher will retain their position with
SMCPS, will hold a certificate in their current teaching assignment, and subsequently be
considered to be highly qualified.
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GOAL 3 (continued): By 2005-2006, all studentswill be taught by highly qualified teachers.

Indicator 3.2: The percentage of teachersreceiving high quality professional development
(asdefined in section 9101(34) of ESEA).

School systems received reports on the results of the 2004 Survey of Teacher Participation in
High-Quality Professional Development. In the box below, provide the percentage of teachers
that participated in “high quality” professional development according to the results of the
survey.

Note: “Narrative on Professional Development” found in Part 111 asks each local school system
to discuss the district’ s professional development.

% of Teachers Who Completed Survey % of Teachers Participating In High Quality Professional
Development
0
45% 36%
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GOAL 3 (continued): By 2005-2006, all studentswill be taught by highly qualified teachers.
Indicator _3.3: The percentage of paraprofessionals working in Title I schools (excluding
those whose sole duties as translators and parental involvement assistants) who are
qualified.

Please complete the following table.

2003-2004 2004-2005*
# of # of Qualified % of Qualified # of # of Qualified % of Qualified
Paraprofessionals Paraprofessionals Paraprofessionals | Paraprofessionals | Paraprofessionals | Paraprofessionals
50 12 24% 46 42 91%

* Use data available as of July 15.

Please discuss the strategies the local school system is using that address increasing the
percentage of qualified paraprofessionals working in Title | schools. In the district’s response,
the school system must address the following questions:

» Which parts of the Master Plan addressing qualified paraprofessionals were fully
implemented by 2004-2005, and why did these strategies not result in the intended
effect? Doesthe district intend to continue with their implementation despite the lack
of success? Why?

All of the strategies that were implemented were successful. By the end of the 2005-2006 school
year, all of the paraeducators, term SMCPS uses for paraprofessionals, in Title | schools will be
highly qualified.

» Which parts of the Master Plan addressing qualified paraprofessionals were not fully
implemented by 2004-2005? Why not? What changes regarding these strategies is
the district planning to make in the 2005 Update? Why?

We have met the challenge of ensuring that paraeducators are qualified.

» What new strategies, if any, is the school system implementing to address increasing
the percentage of qualified paraprofessionals working in Title | schools? Why?

An emphasis has been placed on hiring qualified paraprofessionals for all positions with St.
Mary’s County Public Schools. Paraprofessonals working in Title | schools that may not be
qualified will be transferred to other positions for which they are qualified by the end of the
2005-2006 school year.
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GOAL 4: All students will be educated in learning environments that are safe, drug free,
and conduciveto learning.

Indicator 4.1: The number of persistently dangerous schools, as defined by the State.

In Maryland, a‘persistently dangerous’ school means a school in which each year for a period of
three consecutive school years, the total number of student suspensions for more than 10 days or
expulsions equals two and one-half percent, or more of the total number of students enrolled in
the school, for any of the following offenses: arson or fire; drugs; explosives; firearms; other
guns; other weapons; physical attack on a student; physical attack on a school system employee
or other adult; and sexual assault [Code of Maryland Regulations (COMAR) 13A.08.01.18B(4)].

Please complete the following table:

2002-2003 2003-2004 2004-2005
0 0 0

1. Identify all schools that met the criteriain SY 2004-2005 for being placed on ‘ probationary
status' under the provisions of COMAR 13A. 08.01.19A(1), which states:

“The State Board of Education shall place on probationary status any school having each
year for a period of 2 consecutive school years, the total number of student suspensions
for more than 10 days or expulsions for any of the offenses set forth in Regulation
.18B(4) of this chapter equal to 2-1/2 percent or more of the total number of students
enrolled in the school.”

In St. Mary's County, no schools were identified as persistently dangerous in 2003, 2004, or
2005.

Note: Issues associated with Safe Schools are to be discussed in Additional M SDE
Requirements. Safe L earning Environments and Attachment 11:
TitlelV, Part A-Safe and Drug Free Schools and Communities.
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GOAL 5: All studentswill graduate from high school.

Indicator 5.1: The percentage of students who graduate from high school each year with a
regular diploma.

Please complete the table by filling in data from the 2005 Maryland Report Card--Graduation
Rate (comprehensive, by race/ethnicity and gender, and by students receiving special services).

Subgroup 2002-2003 | 2003-2004 | 2004-2005

Annual Measurable Objective (AMO): 80.99% 80.99% 83.24%
All students (Countstoward AYP) 87.19 87.95 86.97
American Indian/Alaskan Native * 77.78 83.33
Asian/Pacific | lander 96.3 100.00 87.50
African American 78.26 81.10 81.55
White (Not of Hispanic Origin) 88.45 88.97 94.44
Hispanic 100.00 100.00 87.93
Free/Reduced Meals (FARMS) 67.42 70.48 81.95
Special Education 77.89 82.29 84.93
Limited English Proficient (L EP) 100.00 * 71.43
Male 84.20 87.23 83.33
Female 89.96 88.69 89.98

* Fewer than 5 sudents

Please discuss the strategies the school system is using that address students graduating from
high school. Inthe district’s response, the school system must address the following questions:

Our data shows that we continue to be significantly above the state target for graduation rate. In
the current year, we do see a slight downward trend (1%) for al students. While graduation rate
for White, Special Education, African American, and FARMS students increased, Asian/Pacific
Islander and Hispanic subgroups showed a decline. Since the groups are so small, even minor
variations in their data has a drastic impact on the numbers. For example, the Asian Pacific
Islander population in this category was 12 students. Three students withdrew and that caused a
reduction from the 100% last year to 87.5% this year. It would appear that the drastic change in
the small subgroups had a negative impact on our overall data that was lower by 1%. Although
not part of AY P, we recognize the nearly four point decline in the male graduation rate as an area
of concern.
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» Which parts of the Master Plan addressing students graduating from high school were
fully implemented by 2004-2005, and why did these strategies not result in the
intended effect? Does the district intend to continue with their implementation
despite the lack of success? Why?

The overall strategy for graduation from high school is to provide information and support to
students and families with below average attendance in all subgroups in order to increase
graduation rate. Research has shown that a pattern of poor attendance leads to a decrease in
achievement, an increase in frustration, and eventual dropping out of school. St. Mary's County
Public Schools implemented a number of activities that addressed this area of concern. The
activities that were fully implemented include the public relations campaign, the Interagency
Committee on School Attendance, support to Alternative Learning Center (ALC) students,
counseling at the Evening Counseling Center, pre-referral training to staff, school-based
graduation rate initiatives, support for homeless children, and support for children with
disabilities as they transition to college and world of work. The school system intends to
continue each of these initiatives as there was demonstrated progress for four subgroups. The
significant decline in two small subgroups (Hispanic and Asian) caused a decrease for all
students. In addition, graduation data reflects a cohort of students over their four years in high
school and the impact occurs over time. Therefore, a decline in only two males and two small
subgroups indicates that we should continue with what worked and increase our focus on the
groups that declined. These activities coupled with an increased focus on the ones below will
help us to move forward with all students. For example, there was progress made in engaging
the other county agencies in assisting us with getting students to come to school regularly.
Additionally, two ALC students graduated from their home high schools this year after two years
a that site. Eighty families accessed the Evening Counseling Center last year, double the
number from the year before. The new program at the College of Southern Maryland that
allowed students with disabilities to attend the campus for their instructional program utilizing
St. Mary’s County Public Schools staff provided these 18-21 year olds with valuable experience
in a setting more appropriate to their age.

» Which parts of the Master Plan addressing students graduating from high school were
not fully implemented by 2004-2005? Why not? What changes regarding these
strategies isthe district planning to make in the 2005 Update? Why?

The initiatives that were not fully implemented include transition activities between grades/levels
of school, Project Attend, Instructional Consultation, alternative scheduling options for students
who need to recover credit, and peer and adult support for non-traditional students taking honors
and advanced placement courses. With regard to Instructional Consultation, this is currently an
elementary school initiative and as such does not have a direct impact over one year's time. It
requires time built into staff schedules to implement it properly and is only done at six sites.
Scheduling constraints did not allow opportunities for master teachers to observe in classrooms
and conduct collegial discussions. The staff who implement it feel strongly that it is a valuable
problem-solving tool for schools to identify students who can remain in general education with
appropriate support. To more fully benefit from this initiative, components of the program must
be put into place for all schools. That can be done as part of the pupil services team at each site.
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For Project Attend, 50% of the students who were involved improved in their attendance after
the intervention. The issue isthe recruitment of mentors for each of the students who go through
the program. The system will seek to continue this initiative if we can recruit the mentors to
work with these students. It is a middle school initiative. The transition activities need to be
revisited and identified as a focus for the system in order for them to be effective. There needsto
be funds committed to this initiative in order to really complete the activities outlined in the
system’s plan. There is a committee that is looking at the transition plan over the next year.
Pilot programs were in place for credit recovery and support for non-traditional students in
advanced coursework. These will be expanded to one or more additional high schools in 2005-
2006.

> What new strategies, if any, is the school system implementing to address students
graduating from high school? Why?

During the 2005-2006 school year, several new initiatives will be implemented in order to
provide more focus on students with the greatest need for assistance in the areas of attendance,
behavior, and achievement. A more stringent attendance regulation will stressto all stakeholders
the importance of regular, consistent attendance and its effect on student achievement. The
attendance regulation is a K-12 initiative that at the elementary and middle level considers a
student for retention if they are unlawfully absent more than 25 days. At the high school level,
students with more than five unlawful absences fail for the marking period. There is a recovery
component that allows students to regain course credit if they are unlawfully absent fewer than
five times the next marking period.

An additional Pupil Personnel Worker (PPW) will be hired to allow us to realign PPW staff to
more fully and regularly support the two schools (one middle and one high school) with the
highest FARMS, African American, and special education populations. In addition, a middle
school counselor has been hired for the middle school with the greatest need to improve the ratio
of counselor to students. (Funding increases are reflected in the general fund change of
expenditure portion of the budget section, pages 108-109)

Six positions were assigned to one high school in order to provide them additional support for
attendance, instruction, behavior, and climate. These positions include: mentor teacher, safety
advocate, hall monitor, registrar, and assistant principal for special education, and an
administrative secretary for assistant principals. Their achievement, attendance, and safety data
will be reviewed monthly to determine the effectiveness of these positions. (Funding increases
are reflected in the general fund change in expenditure portion of the budget section, pages 108-
109)

Within the Master Plan, our activities include identification of students in low-performing
subgroups. Once identified, staff will work with these students to address any barriers to success
and completion of schooling. The previous plan addressed discipline issues only. We will
expand this to include attendance improvements, dropout prevention, and graduation support.

All of these initiatives will impact both goal 4 aswell as goal 5.
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GOAL 5 (continued): All studentswill graduate from high school.
Indicator 5.2: The percentage of studentswho drop out of school.

Please complete the table by filling in data from the 2005 Maryland Report Card-Dropout Rate
(comprehensive, by race/ethnicity and gender, and by students receiving special services).

Subgroup 2002-2003 | 2003-2004 | 2004-2005

State satisfactory standard: 3.00% 3.00% 3.00%
All students 2.30 2.47 291
American Indian/Alaskan Native 6.45 0.00 2.63
Asian/Pacific | lander 0.83 0.92 4.07
African American 1.98 248 3.75
White (Not of Hispanic Origin) 2.41 2.60 2.72
Hispanic 1.22 0.00 0.93
Free/Reduced Meals (FARMS) 2.70 3.92 5.60
Special Education 0.20 1.50 1.38
Limited English Proficient (LEP) 0.00 0.00 N/A
Male 2.64 2.98 3.45
Female 1.93 1.94 2.36

Please discuss the strategies the school system is using that address students dropping out of
school. Inthe district’s response, the local school system must address the following questions:

St. Mary's County Public Schools' dropout rate remains in the satisfactory range in that it is
below the 3% level for all students and most subgroups. The dropout rate for three subgroups
(Asian/Pacific Islanders, African American, FARMYS) increased by 1 or more percentage points
and is above the 3% target. For the Asian/Pacific Islander subgroup, the population was so small
that the withdrawal of three students out of twelve had a very negative effect on the data. For the
African American subgroup, the three year trend shows a steady increase in the number of
students dropping out of school. This statistic requires immediate action on the part of staff. For
the FARMS students, thisis a significant jump in atrend that has been rising for three years. The
significant increase in the male dropout rate is also an area of concern. The strategies will be
outlined below and in the next two questions.
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» Which parts of the Master Plan addressing students dropping out of school were fully
implemented by 2004-2005, and why did these strategies not result in the intended
effect? Doesthe district intend to continue with their implementation despite the lack
of success? Why?

The activities that were fully implemented include the public relations campaign, the Interagency
Committee on School Attendance, support to Alternative Learning Center students, counseling at
the Evening Counseling Center, pre-referral training to staff, school-based graduation rate
initiatives, support for homeless children, and support for children with disabilities as they
transition to college and world of work. The school system intends to continue each of these
initiatives as they have had a positive impact on previous dropout rates. Dropout rate has
improved for the three years prior to 2004-2005. These activities coupled with an increased
focus on the ones below will help us to move forward with all students. For example, there was
progress made in engaging the other county agencies in assisting us with getting students to
come to school regularly. Additionally, two ALC students graduated from their home high
schools this year after two years a that site. Eighty families have accessed the Evening
Counseling Center, double the number from 2003-2004. The new program at the College of
Southern Maryland that allowed students with disabilities to attend the campus for their
instructional program utilizing St. Mary’s County Public Schools staff provided these 18-21 year
olds with valuable experience in a setting more appropriate to their age.

» Which parts of the Master Plan addressing students dropping out of school were not
fully implemented by 2004-2005? Why not? What changes regarding these
strategies isthe district planning to make in the 2005 Update? Why?

The initiatives that were not fully implemented include transition activities between grades/levels
of school, Project Attend, Instructional Consultation, alternative scheduling options for students
who need to recover credit, and peer and adult support for non-traditional students taking honors
and advanced placement courses. With regard to Instructional Consultation, this is currently an
elementary school initiative and as such does not have a direct impact over one year's time. It
requires time built into staff schedules to implement it properly and is only done at six sites.
Scheduling constraints did not allow opportunities for master teachers to observe in classrooms
and conduct collegial discussions. The staff who implement it feel strongly that it is a valuable
problem-solving tool for schools to identify students who can remain in general education with
appropriate support. To more fully benefit from this initiative, components of the program must
be put into place for all schools. That can be done as part of the pupil services team at each site.
For Project Attend, 50% of the students who were involved improved in their attendance after
the intervention. The issue isthe recruitment of mentors for each of the students who go through
the program. The system will seek to continue this initiative if we can recruit the mentors to
work with these students. It is a middle school initiative. The transition activities need to be
revisited and identified as a focus for the system in order for them to be effective. There needsto
be dollars attached in order to really complete the activities outlined in the system’s plan. There
is a committee who is looking at the transition plan over the next year in order to provide more
direction to schools on thistopic.  Pilot programs were in place for credit recovery and support
for non-traditional students in advanced coursework, and will be expanded to a least one
additional high school next year. These programs resulted in students meeting with success



because students earned credits for courses they had previously failed and would not have
attempted without support. Since they were pilot programs they were not sufficiently
implemented across the system and have a significant impact on the data.

> What new strategies, if any, is the school system implementing to address students
dropping out of school? Why?

During the 2005-2006 school year, several new initiatives will be implemented, including a more
stringent attendance regulation. The attendance regulation is a K-12 initiative that at the
elementary and middle level considers a student for retention if they are unlawfully absent more
than 25 days. At the high school level, students with more than five unlawful absences fail for
the marking period. There is a recovery component that allows students to regain course credit if
they are unlawfully absent fewer than five times the next marking period.

An additional PPW will be hired to alow us to realign PPW staff to more fully and regularly
support the two schools with the highest FARMS, African American, and special education
populations. In addition, a middle school counselor was hired for the middle school with the
greatest need to improve the ratio of counselor to students. (Funding increases are reflected in
the general fund change of expenditure portion of the budget section, pages 108-109)

Six positions were assigned to one high school in order to provide them additional support for
attendance, instruction, behavior, and climate. These positions include: mentor teacher, safety
advocate, hall monitor, registrar, and assistant principal for special education and an
administrative secretary for assistant principals. Their achievement, attendance, and safety data
will be reviewed monthly to determine the effectiveness of these positions. (Funding increases
are reflected in the general fund change of expenditure portion of the budget section, pages 108-
109)

Within the Master Plan, our activities include identification of students in low-performing
subgroups. Once identified, staff will work with these students to address any barriers to success
and completion of schooling. The previous plan addressed discipline issues only. We will
expand this to include attendance improvements, dropout prevention, and graduation support.

All of these initiatives will impact both goal 4 aswell as goal 5.
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Additional M SDE Reporting Requirements

HIGH SCHOOL PERFORMANCE
Percentage of Students Passing the English 9 HSA
Note: In 2005, the English HSA becomes the English Il HSA. This data will not be available

until mid-November. Therefore, English HSA data will be reported in the 2006 Annual Update.
In addition, no analysis of English 9 HSA isrequired here.
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HIGH SCHOOL PERFORM ANCE (continued)
Per centage of Students Passing the Biology HSA

Please complete the table by filling in data from the 2005 Maryland Report Card-High School
Assessments (comprehensive, by race/ethnicity and gender, and by students receiving special

services).

Subgroup 2003 2004 2005
All Students 58.7 67.4 66.1
American Indian/Alaskan Native 62.5 80.0 44.4
Asian/Pacific | slander 72.7 824 67.7
African American 33.7 38.6 32.0
White (Not of Hispanic Origin) 63.4 73.9 72.9
Hispanic 65.2 72.0 84.6
Free/Reduced Meals (FARMS) 38.8 35.8 37.7
Special Education 26.1 255 135
Limited English Proficient (LEP) 38.5 * 14.3

* Fewer than 5 students

Please discuss the strategies the school system is using that address students passing the Biology
HSA. Inthedistrict’s response, the school system must address the following questions:

The above chart illustrates an achievement gap in five identified subgroups. The largest gap,
52.6, occurs between our special education students and all students. African American students
are also achieving well below all students with a gap of 34.1, while our FARMS students posted
a smaller gap at 28.4. Two subgroups, LEP and American Indian/Alaskan Native, although
representing a small number of students, are areas of concern as they also reported gaps in
achievement. Our percentage of LEP students passing the Biology HSA represents 1 out of 7
students with an achievement gap of 51.8. While 4 out of 9 American Indian/Alaskan Native
/students passed the assessment, resulting in agap of 21.7.
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» Which parts of the Master Plan addressing students passing the Biology HSA were
fully implemented by 2004-2005, and why did these strategies not result in the
intended effect? Does the district intend to continue with their implementation
despite the lack of success? Why?

While final versions of the SMCPS Biology Curriculum Map are in place, and significant
training isin place, 7 out of 14 biology teachers were teaching biology for the first time this past
year. At one school, 3 out of 4 biology teachers were teaching biology for the first time. One of
these positions had significant turnover with 3 teachers assigned over the course of the year.
Two positions had student teachers. Training and implementation of the biology curriculum map
will continue with more focus on new teachers.

While training in unit planning, according to Understanding by Design(UbD) and the 5-E Model,
has taken place, few teachers attended the training. Increased focus on this will take place this
year with four biology workshops near the beginning of the school year tied to unit planning
according to these formats. Differentiation within the classroom has not been effective as noted
in the performance of certain subgroups a some schools. Increased focus on differentiation
throughout the year based upon data will take place. Environmental Education workshops
included some, but not al, biology teachers at environmental field sites. These teachers did
implement what was learned during the workshop. More teachers will be encouraged to attend
future content workshops.

Some, but not all, teachers participated in Biology item-writing workshops. Classroom
assessments are reviewed revealing progress but not full proficiency toward inclusion of
appropriate items according to the Biology HSA format. A range finding activity helped
teachers understand the MSDE Science Rubric to score BCRs. This is also a progressing skill.
Data analysis related to the mid-course assessment was used to make decisions related to review
prior to administration of Biology HSA. Refinement of this process is needed since not all
teachers used the data effectively.

Equipment funds were used to purchase equipment for science instruction including biology to
ensure an investigative approach to teaching science. More local funding is needed since state
funding for MEIF is ending.

Student participation in Science Fair and Envirothon significantly increased in numbers with
biology participants well represented. We do not have individual student data yet, but expect the
data will indicate that every biology student that participated in Science Fair or Envirothon
passed HSA. The summer science enrichment activities will continue for grades 5-7. Long term
benefits should be seen. When these students take biology, their performance on Biology HSA
will be noted. The first group should have some students enrolled in Biology this year.
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» Which parts of the Master Plan addressing students passing the Biology HSA were
not fully implemented by 2004-2005? Why not? What changes regarding these
strategies isthe district planning to make in the 2005 Update? Why?

Establishment of department chairs as part-time instructional resource teachers will not take
place until the 2006-2007 budget due to funding constraints. Additional assistance intervention
for students needing help on HSA will be implemented in the 2006-2007 school year.

> What new strategies, if any, is the school system implementing to address students
passing the Biology HSA? Why?

SMCPS will implement Professional Learning Communities within schools to address specific
needs. Biology teachers will identify specific goals based on an ongoing analysis of the
assessment data.  Quarterly department action plans to focus on the Algebra HSA will be
required to increase student learning and teacher accountability.

The elementary curriculum was mapped this summer according to the Science VSC. Workshops
related to content, science pedagogy, and unit writing will be implemented resulting in long term
benefits for Biology HSA.

Another day of professional development was added to assist teachers with focusing classroom
instruction, ongoing classroom assessment, root cause analysis, and determining
intervention/extra help strategies. This additional day will be part of the ongoing professional
development provided each year to ensure follow-up at the classroom level.

An extra pay for extra duty lead teacher at each elementary school will be established in the
2006-2007 school year. This will have long term benefits for HSA by improving science
instruction at the elementary level.

An IRT position is proposed at the central office which will allow more focus on biology with
the sharing of other responsibilities.
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HIGH SCHOOL PERFORM ANCE (continued)
Per centage of Students Passing the Algebra/Data Analysis HSA
Please complete the table by filling in data from the 2005 Maryland Report Card-High School

Assessments (comprehensive, by race/ethnicity and gender, and by students receiving special
services).

Subgroup 2003 2004 2005
All Students 47.6 53.8 58.3
American Indian/Alaskan Native 50.0 44.4 87.5
Asian/Pacific | slander 64.1 64.3 57.1
African American 24.5 20.7 31.2
White (Not of Hispanic Origin) 51.9 63.5 64.6
Hispanic 54.2 48.4 69.6
Free/Reduced Meals (FARMYS) 28.8 25.3 39.1
Special Education 13.8 14.7 184
Limited English Proficient (LEP) 33.3 9.1 *

* Fewer than 5 students

Please discuss the strategies the school system is using that address students passing the
Algebra/Data Analysis HSA. In the district’s response, local school systems must address the
following questions:

The above chart illustrates a significant achievement gap in three identified subgroups. The
largest gap, 39.9, occurs between our special education students and all students. African
American students are also achieving below all students with a gap of 27.1, while our FARMS
students posted a smaller gap at 19.2.
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» Which parts of the Master Plan addressing students passing the Algebra/Data
Analysis HSA were fully implemented by 2004-2005, and why did these strategies
not result in the intended effect? Does the district intend to continue with their
implementation despite the lack of success? Why?

The performance results of all students and subgroups of students increased from spring 2004 to
2005 except Asian/Pacific Islander (12 of 21 students passed). During 2005, the subgroups of
African American, FARMS, and special education students, while showing progress, are still far
from meeting the target of all students passing to graduate from high school.

The Master plan strategies focused on aligning instruction to the Algebra/Data Analysis CLG,
increasing teacher knowledge of new mathematics pedagogy, and continually assessing students
a the level of the Algebra/Data Analysis HSA. A curriculum notebook was provided for and
reviewed with all teachers. Quarterly assessments were provided. Throughout the year, algebra
teachers engaged in ongoing analysis of student progress and met to review results from the first
quarter and mid-course assessments.

In addition, ongoing professional development for algebra teachers was provided. The
professional development focused on aligning instruction to the CLG and providing
opportunities for students to improve their proficiency in all areas. A continued emphasis on
rigorous instruction and the alignment with the CLG and HSA was the focus throughout teacher
observations.

A pilot of Cognitive Tutor Algebra was placed into Great Mills High School for two class
periods, atotal of 45 students. Since the pilot did not start until late November and the teacher
received only two hours of training on the program instead of the recommended three days, the
results were minimal. While not indicated as a strategy in the Master Plan, the pilot allowed one
teacher to become familiar with the program before full implementation in 2005-2006.

Algebra Acceleration was in place at all three high schools for students taking Algebra 1. The
course provides extra time and support for students who want to complete Algebra 1 and may not
have all the necessary mathematics skills. This strategy is working where the Algebra
Acceleration teacher collaborates with the Algebra 1 teachers to enhance instruction.

While each strategy was key, not all strategies were fully implemented by every teacher for
every student. Every teacher must understand and accept their vital role in the knowledge
development of each student. This consistency among all algebra teachers is critical for the
success of all students. Secondary school principals are participating in a study group this year
to support efforts of collaboration among teachers and a professional learning community at their
site. Each department is also developing data based department action plans to identify and
focus on strategies to support increased student learning. Also, the increase in rigor at the middle
schools plays a huge part in student preparation. As seventh and eighth grade students are
exposed to the rigor set out by the VSC, the learning, especially those of the students in the
underperforming subgroups of African American, FARMS, and special education will increase.
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» Which parts of the Master Plan addressing students passing the Algebra/Data
Analysis HSA were not fully implemented by 2004-2005? Why not? What changes
regarding these strategies is the district planning to make in the 2005 Update? Why?

Extra interventions for students in all subgroups are still needed in every high school. While
most teachers attended the professional development related to extra help at the individual
student level, some teachers have not fully implemented extra help options in their classroom
instruction. The school district has planned additional professional development as well as more
options for teachers to atend. The sessions will focus on using ongoing assessments to impact
classroom instruction and determine appropriate intervention/extra help. It is imperative that all
teachers focus the instruction on each student to ensure success.

While schools have some graphing calculators, they would benefit with additional graphing
calculators and overhead calculators. Local funding is limited, but efforts will continue to
identify funding sources to support additional graphing calculators. The Materials and
Equipment Incentive Fund (MEIF) from MSDE is being phased ouit.

» What new strategies, if any, isthe school system implementing to address sudents
passing the Algebra/Data Analysis HSA? Why?

SMCPS will implement Professional Learning Communities within schools to address specific
needs. Algebra teachers will identify specific goas based on an ongoing analysis of the
assessment data.  Quarterly department action plans to focus on the Algebra HSA will be
required to increase student learning and teacher accountability.

SMCPS is placing Cognitive Tutor, a classroom and technology based program at all three high
schools, instead of just one high school as indicated in the master plan. It aligns with the Core
Learning Goals, isreal world based, and continually asks students to explain their thinking. The
curriculum focuses upon real world algebra and how it applies to every day situations. Several
counties in Maryland already implement the Cognitive Tutor curriculum with excellent results,
including subgroup performance. During the 40% of class time spent in the computer lab,
students work on a self paced program that provides them with instant feedback. During the
60% of class time spent in the classroom, students work in groups to solve problems, sharing
strategies, and learning from each other.

The special education and supervisor of instruction for mathematics met with general and special
educators who are teaching the co-taught courses to discuss how to more effectively implement
the model in 2005-2006. For the co-teaching model to be successful, both teachers must be
equal partners in instruction. By having the two departments address the learning challenges
together and develop classroom strategies, some as simple as saying, “our classroom” as opposed
to “my classroom,” will create the vision of shared instruction for student learning.

Another day of professional development was added to assist teachers with focusing classroom
instruction, ongoing classroom assessment, root cause analysis, and determining
intervention/extra help strategies. This additional day will be part of the ongoing professional
development provided each year to ensure follow-up at the classroom level.
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HIGH SCHOOL PERFORM ANCE (continued)
Per centage of Students Passing the Government HSA
Please complete the table by filling in data from the 2005 Maryland Report Card--High School

Assessments (comprehensive, by race/ethnicity and gender, and by students receiving special
services).

Subgroup 2003 2004 2005
All Students 56.1 68.4 67.2
American Indian/Alaskan Native 62.5 60.0 455
Asian/Pacific | slander 70.7 63.0 824
African American 28.0 43.3 39.6
White (Not of Hispanic Origin) 62.0 75.1 73.0
Hispanic 52.0 63.0 86.7
Free/Reduced Meals (FARMS) 25.7 38.3 39.3
Special Education 17.1 18.6 231
Limited English Proficient (LEP) 10 111 20.0

Please discuss the strategies the school system is using that address students passing the
Government HSA. In the district’s response, local school systems must address the following
guestions:

The above chart illustrates an achievement gap in five identified subgroups. Special education
students are performing significantly below all students with the gap existing at 44.1. African
American and FARMS students showed an almost equal gap, with African American students
performing 27.6 below all students and FARMS students performing 27.9 below. Two
subgroups, LEP and American Indian/Alaskan Native, although representing a small number of
students, are areas of concern as they also reported gaps in achievement. Our percentage of LEP
students passing the Biology HSA represents 2 out of 10 students with an achievement gap of
47.2. While 5 out of 11 American Indian/Alaskan Native students passed the assessment,
resulting in agap of 21.7.
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» Which parts of the Master Plan addressing students passing the Government HSA
wer e fully implemented by 2004-2005, and why did these strategies not result in the
intended effect? Does the district intend to continue with their implementation
despite the lack of success? Why?

Curriculum maps, based on the Government Core Learning Goals, were developed and
implemented as the basis of the instructional program. A first quarter assessment, aligned with
the Government Core Learning Goals, was added to the local assessment program. Three
professional development sessions were held for teachers to analyze assessment data, identify
root cause for students not learning, and determine appropriate interventions.

The strategies did not produce the intended results in that more students were expected to pass
the High School Assessment. Instruction must be clearly focused on the curriculum maps.
Ongoing assessment data must be used not only to monitor student learning, but also to
determine appropriate interventions for students who are not successful.

The district does intend to continue with their implementation, but will revise the curriculum
map and provide additional professional development to teachers regarding root cause analysis
and determining appropriate intervention/extra help strategies. The focus must be on each
individual student. Both general education and special education teachers will be required to
participate in the professional development that will include follow-up sessions and classroom
observations. The research of Ruby Payne and Eleanor Renee Rodriguez will be revisited to
determine next steps for addressing subgroup performance.

» Which parts of the Master Plan addressing students passing the Government HSA
were not fully implemented by 2004-2005? Why not? What changes regarding
these strategies is the district planning to make in the 2005 Update? Why?

Extra interventions for students in all subgroups were not fully implemented. Not all teachers
are teaching with a focus on each student and are not using assessments to determine which
students need intervention. Some teachers are slow to change and still rely on traditional
methods of instruction that do not include differentiation or intervention strategies. Professional
development focused on analyzing data, determining root cause for learning challenges, and
implementing appropriate interventions will be held in 2005-2006 to support teachers with
enhancing their effectiveness.

> What new strategies, if any, isthe school system implementing to address sudents
passing the Government HSA? Why?

SMCPS will implement Professional Learning Communities within schools to address specific
needs. Government teachers will identify specific goals based on an ongoing analysis of the
assessment data. Quarterly department action plans to focus on the Government HSA will be
required to increase student learning and teacher accountability.

During 2005-2006, we will revise the curriculum map based on guidance from the Maryland
State Department of Education and adding instructional units to support the curriculum map.



The online instructional resources, provided by the Maryland State Department of Education,
will be used to support instruction. Another day of professional development has been added to
assist teachers with focusing instruction, ongoing classroom assessment, root cause analysis, and
determining intervention/extra help strategies. This additional day will include follow-up
sessions throughout the school year. The research of Ruby Payne and Eleanor Renee Rodriguez
will be revisited to determine next steps for addressing subgroup performance and be included
within professional development activities.
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SAFE LEARNING ENVIRONMENTS

Please note that additional indicators associated with creating and maintaining ‘Safe
Schools' are contained in Attachment 11: Title1V, Part A, Safe and Drug-Free Schools and
Communities Act Program.

Harassment

Section 13A.01.04.03 of the Code of Maryland Regulations, School Safety, states that: “All
students in Maryland’s public schools, without exception and regardless of race, ethnicity,
region, religion, gender, sexual orientation, language, socioeconomic status, age, or
disability, have the right to educational environments that are safe, appropriate for academic
achievement, and free from any form of harassment.”

Please complete the following table.

Total Number of SuspensiongExpulsions (Incidents) for
Sexual Harassment and Harassment

Offense SY 2002-2003 SY 2003-2004 SY 2004-2005
Sexual Harassment 14 35 32
Harassment 17 30 21
Total 31 65 53

Briefly describe what actions are being taken by the LSS to prevent/reduce:

a) Sexual Harassment:

Counselors provide lessons on sexual harassment and harassment in the sixth and seventh grade
to al students. The offenses are defined, examples are shown, and emotions of victims are
clarified. It is clearly communicated that this is against the law and against school regulations.
School system consequences are spelled out and students are given specific direction on how to
respond to and report either type of harassment.

The student handbook is reviewed the first week of school in every third through twelfth grade
classroom and it includes a section on bullying and harassment (both types).

Offenders are referred to the school counselor. Steps to Respect and Second Step are used in
classrooms and in small group counseling sessions and certain parts of both programs will be
implemented for all students next year in grades 3, 5, and 6-9. Character education initiatives
reinforce respectful behavior in all settings and are tied to the discipline code. Discipline
consequences are specific and enforced.
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Bullying and harassment prevention training was presented to all assistant principals and pupil

service staff this year.
Sexual harassment prevention brochures are provided to al 6™ and 7" grade students and are

available in the guidance offices for all secondary students as needed.

b) Harassment: See above.
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SAFE LEARNING ENVIRONMENTS (continued)

Elementary Schools With A Suspension Rate That Exceeds 18 Per cent

Section 7-304.1 of the Education Article of the Annotated Code of Maryland mandates that
local boards of education require elementary schools that have a suspension rate that exceeds
18% of the school’s enroliment to implement a Positive Behavioral Interventions and
Supports (PBIS) Program or an alternative behavioral modification program in collaboration
with the Maryland State Department of Education. The percentage is determined by dividing
the number of suspensions during the school year by the September 30 enrollment.

Please provide the following infor mation:

SY 2003-2004 SY 2004-2005
Number of Number of Number of Number of
Elementary Schools Elementary Schools Elementary Schools Elementary Schools
inthe LSS With a Suspension inthe LSS With a Suspension
Rate that Exceeds Rate that Exceeds
18% 18%
16 0 16 0

Are there any elementary schools with suspension rates higher than 18% in SY 2004-2005 in
which PBIS or an alternative behavioral modification program has not been implemented?

YES NO.N/A

If YES, please provide the following information for each school:

In St. Mary’s County, no schools were identified as persistently dangerous in 2003-2004 or

2004-2005.

School Name

State why PBIS or an alternative
behavioral modification program
has not been implemented

Provide atimeline for

implementation of PBIS or an

alter native behavioral
modification program

L ocal School System Policies and Procedures

1. Hasthe LSS policy been updated to align with COMAR 13A.01.04.03,
School Safety?

XYES NO. If NO, state when the LSS policy will be updated to align with
COMAR 13A.01.04.03, School Safety.
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2. What additional processes or procedures, if any, have been implemented to assess school
climate and create a safe learning environment for all students and staff?

The high school with the highest suspension rate and lowest attendance will be a PBIS sitein
2005-2006. One PBI S coach has been trained to evaluate school climate and implementation
and has conducted an evaluation in the above mentioned high school. The Department of
Pupil Services will work with schools to identify the yellow and red zone students and to
create behavior plans for those students at all sites. An additional counselor was hired for the
middle school with the greatest need. Through the addition of an additional PPW, the two
secondary schools with the highest suspension rate will have increased PPW support. As a
result of a recent school enhancement group report, St. Mary’s County Public Schools Board
of Education and St. Mary’'s County Commissioners provided funds for differentiated
staffing at the high school with the highest suspension rate. Discipline record audits were
conducted at each secondary school during 2004-2005 to determine the effectiveness of our
disciplinary procedures. A monthly audit of discipline incidents for IEP carriers,
conseguences, and procedures will be conducted at each school. Bullying and harassment
prevention training was conducted for al pupil services staff, in-school suspension monitors,
hall monitors, and assistant principals. A bullying/harassment prevention session was offered
for elementary teachers as part of the annual professional development day in September
2005. All schools are utilizing the bullying/intimidation reporting form for students, parents,
and close relatives. These forms are submitted to and reviewed by the Director of Pupil
Services along with the investigation report on the incident. Training for assistant principals,
conducted in August 2005, focused on prevention and intervention to develop a positive
school climate and reduce disruption.
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ATTENDANCE
Please complete the table by filling in data from the 2005 Maryland Report Card-Attendance
Rate (comprehensive, by race/ethnicity and gender, and by students receiving special services).

Note: The state satisfactory standard for attendance is 94%. Attendance for 2004-2005 will be
based on data through March 15™.

Subgroup 2002-2003 | 2003-2004 | 2004-2005
All students 94.6 94.9 95.0
American Indian/Alaskan Native 93.6 94.5 93.2
Asian/Pacific | lander 97.0 96.6 97.1
African American 94.0 94.4 94.4
White (Not of Hispanic Origin) 94.7 95.0 95.1
Hispanic 94.9 94.7 94.7
Free/Reduced Meals (FARMS) 92.9 93.3 93.4
Special Education 93.8 94.1 94.2
Limited English Proficient (LEP) 95.7 95.0 95.8
L mEmEsEeme |
Subgroup 2002-2003 | 2003-2004 | 2004-2005
All students 92.9 92.9 93.5
American Indian/Alaskan Native 89.6 88.0 86.1
Asian/Pacific | lander 96.3 96.3 97.1
African American 91.9 91.8 924
White (Not of Hispanic Origin) 93.1 93.1 93.7
Hispanic 93.2 93.2 95.1
Free/Reduced Meals (FARMS) 89.4 89.4 90.5
Special Education 90.6 90.3 90.8
Limited English Proficient (LEP) 95.6 94.6 95.5
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Subgroup 2002-2003 | 2003-2004 | 2004-2005
All students 89.8 91.0 90.9
American Indian/Alaskan Native 89.9 87.9 86.6
Asian/Pacific | lander 94.5 94.1 95.1
African American 87.0 89.0 88.5
White (Not of Hispanic Origin) 90.3 91.5 91.3
Hispanic 90.0 91.7 91.9
Free/Reduced Meals (FARMS) 84.1 85.8 85.9
Special Education 87.7 88.9 87.9
Limited English Proficient (L EP) 95.7 91.3 93.7

Please discuss the strategies the school system is using that address attendance. In the district’s
response, local school systems must address the following questions:

At the elementary and middle school level, with the exception of just one area, al students and
the subgroups either remained statistically the same or improved in the area of attendance. The
subgroup that did not improve is the American Indian/Alaskan Native group which is a very
small number of students. At the high school level, African American, and special education
groups attendance rates declined by .5% and 1.0%. Other groups remained the same
statistically, or made progress.

» Which parts of the Master Plan addressing attendance were fully implemented by 2004-
2005, and why did these strategies not result in the intended effect? Does the district
intend to continue with their implementation despite the lack of success? Why?

The activities that were fully implemented include the public relations campaign, the Interagency
Committee on School Attendance, support to ALC students, counseling at the Evening
Counseling Center, pre-referral training to staff, school-based graduation rate initiatives, support
for homeless children, and support for children with disabilities as they transition to college and
world of work. The school system intends to continue each of these initiatives as we did make
progress in five groups at the elementary level, seven groups at the middle school level, and four
groups at the high school level. We need to ensure strategies are implemented with fidelity to the
model at all sitesin order for all subgroupsto make progress.
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» Which parts of the Master Plan addressing attendance wer e not fully implemented
by 2004-2005? Why not? What changes regarding these strategies is the district
planning to make in the 2005 Update? Why?

The initiatives that were not fully implemented include transition activities between grades/levels
of school, Project Attend and Instructional Consultation, alternative scheduling options for
students who need to recover credit, and peer and adult support for non-traditional students
taking honors and advanced placement courses. With regard to Instructional Consultation, thisis
currently an elementary school initiative and as such does not have a direct impact over one
year'stime. It requires time built into staff schedules to implement it properly and is only done
at six sites. Scheduling constraints did not allow opportunities for master teachers to observe in
classrooms and conduct the necessary collegial discussions. The staff who implement it feels
strongly that it is a valuable problem-solving tool for schools to identify students who can remain
in general education with appropriate support. To more fully benefit from this initiative,
components of the program must be put into place for all schools. That can be done as part of
the pupil services team at each site. For Project Attend, 50% of the students who were involved
improved in their attendance after the intervention. The challenge is the recruitment of mentors
for each of the students who go through the program. The system will seek to continue this
middle school initiative if we can recruit the mentorsto work with these students. The transition
activities need to be revisited and identified as a focus for the system in order for them to be
effective. There needs to be funding designated in order to really complete the activities outlined
in the system’s plan. There is a committee reviewing the transition plan over the next year in
order to provide more direction to schools on this topic. Pilot programs were in place for credit
recovery and support for non-traditional students in advanced coursework, and will be expanded
to at least one additional high school in 2005-2006. These programs resulted in students meeting
with success because students earned credits for courses they had previously failed and would
not have attempted without support. Since they were pilot programs they were not sufficiently
implemented across the system and have a significant impact on the data.

> What new strategies, if any, isthe school system implementing to address attendance?
Why?

During the 2005-2006 school year, several new initiatives will be implemented. A more
stringent attendance regulation will focus all stakeholders on the importance of regular,
consistent attendance. The attendance regulation is a K-12 initiative that at the elementary and
middle level considers students for retention if they are unlawfully absent more than 25 days. At
the high school level, students with more than five unlawful absences fail for the marking period.
There is arecovery component that allows students to regain course credit if they are unlawfully
absent fewer than five times the next marking period. An additional PPW will be hired to allow
us to realign PPW staff to more fully and regularly support the two schools with the highest
FARMS, African American, and special education populations. In addition, a middle school
counselor was hired for the middle school with the greatest need to improve the ratio of
counselor to students. Six positions were assigned to one high school in order to provide them
additional support for attendance, instruction, behavior, and climate. These positions include a
mentor teacher, safety advocate, hall monitor, registrar, and assistant principal for special
education and an administrative secretary for assistant principals. Their achievement,
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attendance, and safety data will be reviewed monthly to determine the effectiveness of these
positions.

Within the Master Plan, our activities include identification of students in low-performing
subgroups. Once identified, staff will work with these students to address any barriers to success
and completion of schooling. The previous plan addressed discipline issues only. We will
expand this to include attendance improvements, dropout prevention, and graduation support.
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ADDRESSING SPECIFIC STUDENT GROUPS
(Career and Technology Education, Early Learning, Gifted and Talented, Special
Education)

In responses to the previous questions, local school systems may have addressed the following
student groups. Use this space to report on progress toward outcomes and timelines established
in the district’s Master Plan and further elaborate on any revisions or adjustments pertinent to
these student groups that the school system has made to the Master Plan.

Career and Technology Education

The Bridge to Excellence in Public Schools Act requires that the updated plan “shall include
goals, objectives, and strategies’ for the performance of students enrolled in Career and
Technology Education (CTE) programs.

1. Please discuss the implementation of strategies for the performance of students enrolled
in CTE programs. In the district’s response, local school systems must address the
following questions:

» Which goals, objectives, and strategies in the original Master Plan regarding the
State-established measures of performance for student achievement and program
performance in CTE were not fully implemented? Why not? (If these strategies
were not fully implemented, the school system may be out of compliance.)

To date, al specific CTE strategies presented in the Master Plan for the 2004-2005 school year
have been implemented. What was intended to be funded and addressed was completed.

» What new or revised strategies have already been implemented that were not
part of the original Master Plan, such as the alignment of the local school
system's CTE programs to MSDE’'s Career Clusters, and implementation of
MSDE’'s CTE Pathway Programs within the local school system’s career and
technology education program offerings?

As apart of the Dr. James A. Forrest Career and Technology Center (FCTC) renovation, all new
programs have been aligned within state clusters and appropriate pathways per the new state
proposal process. In addition, a refinement of all CTE programs at the FCTC and home high
schools have been aligned accordingly with the state cluster initiative. This is reflected in
numerous ways, including but not limited to, the new High School Program of Studies document
to be implemented in 2006 and the location and distribution of program environments throughout
the FCTC and home high schools to facilitate cross-training for students and collaboration
among academic and CTE staff.
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» What new or revised strategies does the school system plan to implement in the
upcoming 20052006 school year, such as additional resources to assist students
who are members of special populations in achieving success in CTE programs,
and deployment of resources to eliminate the gaps and accelerate student
achievement and program performance?

A focus on literacy in reading and mathematics will be accomplished with the expansion of the
Vocational Support Services Team (VSST) at the FCTC to accommodate a more focused and
individual program of academic assistance for the lowest performing programs based on the state
Program Quality Index (PQI). In addition, teachers will be involved in specific training for non-
traditional program placement and retention to address both gender and ethnicity.

2. Briefly discuss how professional development is being delivered to ensure CTE teachers
stay current both academically and technically in order to deliver high quality CTE
programs.

Professional development is accomplished in the following ways:

General population experiences provided as part of school system planned events with the
following themes:

+ Effective unit and lesson development

+  Quality Assessments

+ Differentiated Instruction

+ Blended Instruction

Specific staff development and training is accomplished as appropriate with selected staff to
address the following:
«  Updating technical skills per the most current industry standards
« National Skill certifications per the most current industry standards
« Academic knowledge and skill through tuition reimbursement for appropriate course
beyond specific technical fields
+ Development and refinement of Information Technology (IT) skills per teacher
individualized educational plan
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Early Learning

The Bridge to Excellence in Public Schools Act requires the establishment of performance goals,
objectives, and strategies for prekindergarten and kindergarten.

1. Please discuss the implementation of strategies for Early Learning—prekindergarten and
kindergarten students and include reference to the local school system’s MMSR Work
Sampling System ™ (WSS) school readiness results for school year 2004-2005. In the
district’s response, local school systems must address the following questions:

» Which strategies in the original Master Plan regarding prekindergarten and
kindergarten were not fully implemented? Why not? (If these strategies were not
fully implemented, the school system may be out of compliance.) Discuss any
changes in the percent of kindergarten students with previous prekindergarten
experience who were assessed as being “fully ready” in Language and Literacy,
Mathematical Thinking, and in the composite score. Discuss changes in the
disaggregated school readiness data for 2002-2003, 2003-2004, and 2004-2005.

All strategies in the original Master Plan were accomplished except the strategy for enhancing
family literacy programs through an Even Start Grant. The strategy was not accomplished
because St. Mary’'s County Public Schools was not awarded an Even Start Grant by the
Maryland State Department of Education.

SMCPS provides opportunities to enhance family literacy through several mechanisms. In the
Lexington Park area, the Judy Center provides family training on enhancing literacy; identifies
individuals who are non-literate and refers them to the SMCPS Adult Basic Education Program
for intensive literacy training; and contracts with the Southern Maryland Child Care Resource
Center to provide training to informal child care providers, such as grandparents, aunts, and
uncles, which focuses on enhancing family literacy. Additionally, workshops are held and
family literacy materials disseminated by SMCPS a interagency participation county events,
school activities, and parent training seminars. While the school system provides numerous
activities to address family literacy, the SMCPS intends to submit a proposal in the spring of
2006 for an Even Start Grant for the next school year. The grant would allow the school system
to provide more intensive, comprehensive services and a strong support system for the neediest
familiesin St. Mary’s County.

The MMSR School Readiness Data results for 2004-2005 are discussed below:

The number of kindergartners entering school “fully ready” to learn increased substantially as
reported in the School Readiness Report for 2004-2005. Upon review of individual school data
and implementation of the assessment process, there appears to be several factors to which the
increase in ratings may be linked. They are: emphasis on training to ensure that procedures were
consistently followed by kindergarten teachers; review of MMSR Fall Exemplars to ensure that
teachers were using the same criteria for scoring; increased collaboration of public schools,
Head Start, and child care providers to ensure quality early learning opportunities in all
environments; and increased staff development for prekindergarten and kindergarten teachers
through the MM SR Staff Development Grant and locally sponsored training.
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The following table provides a comparison of scores for kindergarten students who have had
previous preschool experience with scores for the total population.

Total Population

Areas Ratings 2002-2003 2003-2004 2004-2005
Language and Developing 16% 13% 7%
Literacy Approaching 42% 43% 24%

Fully 42% 43% 69%
Mathematical Developing 15% 12% 5%
Thinking Approaching 40% 42% 19%
Fully 44% 46% 75%
Composite Score | Developing 12% 9% 2%
Approaching 41% 42% 17%
Fully 47% 49% 80%
Prior Prekindergarten Experience

Areas Ratings 2002-2003 2003-2004 2004-2005
Language and Developing 14% 8% 6%
Literacy Approaching 43% 45% 33%

Fully 43% 46% 61%
Mathematical Developing 11% 6% 4%
Thinking Approaching 41% 43% 27%
Fully 48% 51% 68%
Composite Score | Developing 9% 4% 1%
Approaching 42% 45% 27%
Fully 48% 50% 72%

The following tables provide a snapshot of the data in the areas of Language and Literacy,
Mathematical Thinking, and the composite score for the years of 2002-2003, 2003-2004, and

2004-2005.
Total Population
Areas Ratings 2002-2003 2003-2004 2004-2005
Language and | Developing 16% 13% 7%
Literacy Approaching 42% 43% 24%
Fully 42% 43% 69%
Mathematical | Developing 15% 12% 5%
Thinking Approaching 40% 42% 19%
Fully 44% 46% 75%
Composite Developing 12% 9% 2%
Score Approaching 41% 42% 17%
Fully 47% 49% 80%
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Not Free and Reduced Meals

Areas Ratings 2002-2003 2003-2004 2004-2005
Composite Developing 12% 7% 2%
Score Approaching 41% 42% 16%

Fully 47% 51% 82%
Free and Reduced Meals
Composite Developing Not reported 14% 4%
Score Approaching Not reported 42% 22%
Fully Not reported 44% 74%
Regular Education

Areas Ratings 2002-2003 2003-2004 2004-2005
Composite Developing 11% 8% 2%
Score Approaching 39% 40% 15%

Fully 50% 52% 83%
Special Education
Composite Developing 20% 17% 8%
Score Approaching 60% 60% 38%
Fully 21% 23% 54%
Prior Care-Public School Prekindergarten

Areas Ratings 2002-2003 2003-2004 2004-2005
Composite Developing 9% 4% 1%
Score Approaching 42% 45% 27%

Fully 48% 50% 72%

» What new or revised strategies regarding prekindergarten and kindergarten have

already been implemented that were not part of the original Master Plan? (These
new or revised strategies may be in response to recent changes in COMAR, or they
may have been implemented for another reason. In either case, new and revised
strategies need to be reviewed for compliance.) Discuss any changes in the percent of
kindergarten students with previous prekindergarten experience who were assessed as
being “fully ready” in Language and Literacy, Mathematical Thinking, and in the
composite score. Discuss changes in the disaggregated school readiness data for
2002-2003, 2003-2004, and 2004-2005. What other data is the school system using at
al schools to monitor the progress of prekindergarten and kindergarten students?
How is professional development being delivered to prekindergarten and kindergarten
teachers to ensure that they are delivering high quality instruction?

In response to the changes to COMAR 13A.08.01.02 (Age of Attendance) regulations passed in

May 2005,

St. Mary's County Public Schools has begun the process for revising the early

entrance to kindergarten guidelines and developing guidelines for early entry to prekindergarten.
The supervisor of instruction for early childhood and elementary education in SMCPS has met
with the supervisors in Charles and Calvert Counties to review the MSDE guidelines and discuss
development of the Early Entry Guidelines. The three counties are striving to develop procedures
that will be consistent in the three Southern Maryland school systems.
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2. The MM SR School Readiness Data results for 2004-2005 are discussed below.

The number of kindergartners entering school “fully ready” to learn increased substantially as
reported in the School Readiness Report for 2004-2005. Upon review of individual school data
and implementation of the assessment process, there appears to be several factors to which the
increase in ratings may be linked. They are: emphasis on training to ensure that procedures were
consistently followed by kindergarten teachers; review of MMSR Fall Exemplars to ensure that
teachers were using the same criteria for scoring; increased collaboration of public schools, Head
Start, and child care providers to ensure quality early learning opportunities in all environments;
and increased staff development for prekindergarten and kindergarten teachers through the
MMSR Staff Development Grant and locally sponsored training.

The St. Mary’s County Public Schools Systems’ operational calendar has designated professional
days for staff development. Two of the days are countywide sponsored activities with all staff
attending at central locations. Workshops are planned for all grade levels including early
childhood. Last year the focus was on literacy development and sessions focused on providing a
balanced literacy approach and the five components of literacy development: phonemic
awareness, phonics, comprehension, vocabulary, and fluency. Additionally, prekindergarten
teachers were provided stipends to attend an orientation on the Houghton Mifflin
Prekindergarten Series which has been adopted as the anchor program for St, Mary’s County.
Trainings for the other designated professional days on the calendar are determined by each
school based on needs. Instructional Resource Teachers and other staff provide on-site training
on topics such as mapping, the VSC, differentiation of instruction, and effective teaching
strategies. Other locally sponsored professional development opportunities include summer
workshops such as the one-week training in implementing TERC Investigations, our K-5
mathematics program; participation by faculties in literacy circles for discussing professional
journals and books, and attendance at state and national conferences. Early childhood teachers
areincluded in all professional development opportunities.

The following table provides a comparison of scores for kindergarten students who have had
previous preschool experience with scores for the total population.

Total Population

Areas Ratings 2002-2003 2003-2004 2004-2005
Language and Developing 16% 13% 7%
Literacy Approaching 42% 43% 24%

Fully 42% 43% 69%
Mathematical Developing 15% 12% 5%
Thinking Approaching 40% 42% 19%
Fully 44% 46% 75%
Composite Score | Developing 12% 9% 2%
Approaching 41% 42% 17%
Fully 47% 49% 80%
Prior Prekindergarten Experience

Areas Ratings 2002-2003 2003-2004 2004-2005

Language and Developing 14% 8% 6%

79




Literacy Approaching 43% 45% 33%
Fully 43% 46% 61%
Mathematical Developing 11% 6% 4%
Thinking Approaching 41% 43% 27%
Fully 48% 51% 68%
Composite Score | Developing 9% 4% 1%
Approaching 42% 45% 27%
Fully 48% 50% 72%

The following tables provide a snapshot of the data in the areas of Language and Literacy,
Mathematical Thinking, and the composite score for the years of 2002-2003, 2003-2004, and

2004-2005.
Total Population
Areas Ratings 2002-2003 2003-2004 2004-2005
Language and | Developing 16% 13% 7%
Literacy Approaching 42% 43% 24%
Fully 42% 43% 69%
Mathematical | Developing 15% 12% 5%
Thinking Approaching 40% 42% 19%
Fully 44% 46% 75%
Composite Developing 12% 9% 2%
Score Approaching 41% 42% 17%
Fully 47% 49% 80%
Not Free and Reduced Meals
Areas Ratings 2002-2003 2003-2004 2004-2005
Composite Developing 12% 7% 2%
Score Approaching 41% 42% 16%
Fully 47% 51% 82%
Free and Reduced Meals
Composite Developing Not reported 14% 4%
Score Approaching Not reported 42% 22%
Fully Not reported 44% 74%
Regular Education
Areas Ratings 2002-2003 2003-2004 2004-2005
Composite Developing 11% 8% 2%
Score Approaching 39% 40% 15%
Fully 50% 52% 83%
Special Education
Composite Developing 20% 17% 8%
Score Approaching 60% 60% 38%
Fully 21% 23% 54%

Prior Care-Public School Prekindergarten
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Areas Ratings 2002-2003 2003-2004 2004-2005
Composite Score | Developing 9% 4% 1%
Approaching 42% 45% 27%
Fully 48% 50% 2%

In addition to the Work Sampling System (WSS) data, other assessments are used and the data
analyzed to monitor progress. The Dynamic Indicators of Basic Early Literacy Skills (DIBELYS)
reading assessment is given to al kindergarten students. This information is entered on the
University of Oregon Website where it is analyzed by individual class, individual school, and the
school system. These assessments help to identify the areas of strength and areas of need to
create a plan to address the areas of need. Progress monitoring takes place as well, through short
versions of DIBELS. The full DIBELS is repeated mid-year and at the end of the year.

Classroom teachers also administer a Rigby Running Record or Informal Reading Inventory for
kindergarten students in order to plan small group guided reading instruction and meet the needs
of each individual student. Individual schools may administer pre and post tests in the content
areas to assess student progress. Examples of additional assessments include developmental
checklists, anecdotal records, work samples, portfolios, and parent interviews.

Staff development is provided as designated through the SMCPS Master Plan for all staff in the
St. Mary’s County Public School System. Early childhood personnel take part in the countywide
trainings held in September and in March. Presentations are planned to meet the needs of early
childhood staff. Additionally, several professional/staff training days are provided on the school
calendar. The training is planned and implemented at the school sites to meet the needs of staff
as specified by the schools implementation plans. Prekindergarten and kindergarten staff
receive training as determined by their needs.

St. Mary's County Public Schools Maryland Model for School Readiness (MMSR) Staff
Development Grant “MMSR Training for Prekindergarten and Kindergarten Teachers’ provides
training to prepare early childhood teachers to effectively prepare young children for the learning
demands of schooling. The components of the training include the following:

+ Intensive training for prekindergarten and kindergarten teachers in appropriate
assessment methods for young children, including applying observational techniques
and documenting observations; completing the Work Sampling System checklists for
each child in their classes; and planning instruction to meet the needs of their students
based on the observations. In Year One, four training sessions are offered and in
Y ear Two, three training sessions are offered.

« Other training sessions in the areas of literacy, mathematics, science, and/or social
studies are provided for prekindergarten and kindergarten teachers who have
completed MM SR training Y ear One and Y ear Two.

« Training and activities to ensure successful transitioning of students from Head Start
to kindergarten in the public schools.

Training opportunities are provided for teachers and staff in the Lexington Park area through the
Judy Center Grant. Activities and topics include:
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Developing Parent Partnerships
Home Visit Training

Interagency I nvolvement
Conduction Family Literacy Classes
Child Care Provider Training
Leadership in Action Program
Nutrition and Health Concerns

What new or revised strategies regarding prekindergarten and kindergarten does the
school system plan to implement in the upcoming 2005-2006 school year? (These
new or revised strategies may be in response to recent changes in COMAR, or they
may be selected for implementation for other reasons. In either case, new and revised
strategies need to be reviewed for compliance.)

In response to changes in COMAR, review of individual and school assessments/programs,
review of SIPs, and analysis of needs, the following strategies will be implemented:

All primary teachers at each elementary school will pilot a new K-2 report card that is
fully aligned to the VSC and Maryland Model for School Readiness criteria.

Revision of the Early Entry to Kindergarten Guidelines and development of
guidelines for early entry to prekindergarten.

Alignment of objectives and mapping for the Houghton Mifflin Series for
prekindergarten and kindergarten with the VSC/MMSR standards and the WSS
Domains.

MMSR training to include four sessions for Year One and three sessions for Year
Two, two sessions on differentiated instruction for Year Three participants and two
sessions in social studies.

Increased collaboration of public schools, Head Start, and child care providers to
ensure quality early learning opportunities in all environments.

Development of the Early Childhood component on the SMCPS Wehsite to provide
information and tips to parents to help prepare children to be ready to learn when they
enter kindergarten.

During the 2005-2006 school year, 21 new sessions of full day kindergarten were implemented.
Each session has a full time paraeducator to support and enhance the program. That brings
SMCPS to a total of 50 full day sessions of kindergarten. We have 10 remaining half-day
sessions that will be increased to full day sessions in the 2006-2007 school year bringing us to
full implementation of our full-day kindergarten initiative. (Funding reflected in the changes in
expenditure portion of the budget, pages 108-109) (10.5 kindergarten teachers and 21 of the 32
new paraeducators go to this initiative-page 108) (The cost of the furniture and equipment is
reflected in the other category on page 109) (Comparison of Prior Y ear Expenditure Table page

276)
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Gifted and Talented Programs

The Bridge to Excellence in Public Schools Act 85-401 requires that the updated plan “shall
include goals, objectives, and strategies regarding the performance of gifted and talented
students, as defined in 88-201.”

The Annotated Code of Maryland 88-201 defines a gifted and talented student as “an elementary
or secondary student who is identified by professionally qualified individuals as: (1) Having
outstanding talent and performing, or showing the potential for performing, at remarkably high
levels of accomplishment when compared with other students of a similar age, experience, or
environment; (2) Exhibiting high performance capability in intellectual, creative, or artistic
areas; (3) Possessing an unusual leadership capacity; or (4) Excelling in specific academic fields.

The legislation states that “a gifted and talented student needs different services beyond those
normally provided by the regular school program” and that “gifted and talented students are to be
found in youth from all cultural groups, across all economic strata, and in all areas of human
endeavor (88-202).”

1. In the digtrict’s update, discuss the implementation of program goals, objectives, and
strategies for gifted and talented students as defined by code. Please address the
following topics:

» Summarize the progress the school system has made in the implementation of Master
Plan goals, objectives, or drategies for gifted and talented students. Include
supporting data as needed to document progress; for example, gifted and talented
student enrollment or achievement/performance data

This year, the school system has focused on establishing an identification procedure that allows
for a fair representation of students from all backgrounds and subgroups. We have researched
and piloted tools such as the Renzulli scales and the Slocumb-Payne Teacher Perception
Inventories in order to collect information about students academic strengths. This pilot attempt
at identification resulted in uneven identification of students, and data that we believe was a
result of a choice of materials that did not work for our school system. Because we want to be
sure that the enrollment data accurately reflect the students’ abilities and talents, the process will
be repeated again at the beginning of the 2005-2006 school year.

While establishing the framework for identification, the school system reviewed curricular
options for the students in the areas of reading/language arts and mathematics. The William and
Mary curriculum units were selected for reading/language arts and the Interact simulations were
chosen to supplement mathematics instruction.

The school system has also focused on expanding access to the Advanced Placement (AP)
courses that are offered in the high schools. Efforts to train teachers in AP and Pre-AP
instructional strategies are ongoing. Data from the AP exams reveals the need for ongoing
efforts to develop support programs for non-traditional and new AP students. Although
individual high school data varies, the pass rate for the school system dropped three percent,
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from 441 scoring 3 or higher in the 2003-2004 school year to 598 in the 2004-2005 school year.
Programs such as AVID are being explored to help students as young as fifth grade learn the
skills to prepare them for success in AP courses. The school system also plans to reintroduce
local training in Pre-AP and AP strategies in order to build common expectations and consistent
instructional practices.

» Which of the Master Plan goals, objectives, or strategies addressing gifted and
talented students were not fully implemented in 2004—2005? Why?

Due to budget constraints, training for teachers and administrators on effective identification
techniques was not fully implemented and remains an area of focus for the 2005-2006 school
year. A pilot identification process was completed and data was used to help revise the criteria
and to choose and design more appropriate tools for this process.

Efforts to implement a Primary Talent Development (PTD) program began in the 2004-2005
school year with the choice and purchase of materials developed by the Baltimore County Public
School System. The PTD program will not be fully implemented in the classrooms until the
2005-2006 school year. Ongoing professional development is planned throughout the 2005-2006
school year.

» What new or revised program goals, objectives, or strategies does the school system
plan to implement in the upcoming 20052006 school year?

The need for a goal specifying professional development initiatives for AP and Pre-AP became
clear. This has been added to for the 2005 Master Plan Update. This professional development
includes a local Pre-AP/AP Mini-Institute that will be offered at a local school. Funding is also
available for teachers to attend the AP institute that supports their specific AP course. This
professional development is akey part of our effortsto prepare for the upcoming AP course audit
in 2006-2007.

2. Briefly discuss program goals, objectives, or strategies for the upcoming 2005-2006
school year that support the requirements for gifted and talented student identification
specified in the Annotated Code:

« Useof avariety of information during the screening process is evident. Examples
include information gained through the PTD portfolio, Slocumb-Payne Teacher
Perception Inventory, plans for a GT Assessment (Otis-Lennon School Abilities
Test-OLSAT) and MSA data

+  Students will be assessed for the purposes of GT through the implementation of
the OLSAT for all second graders.

«  Screening will occur on ALL second grade students.

+ ldentification matrices will be kept generic enough to allow schools to make data-
based decisions based on their total school population.



> |dentification by “professionally qualified individuals’

Classroom teachers will complete the identification procedures for all students in the fourth and
fifth grades. Principals have been trained on the definition of GT asit pertains to the program in
SMCPS. This will be followed by training for all Instructional Resource Teachers who will
oversee the identification process at their schools.

> ldentification of students “showing potential” as well as “performing at remarkable
high levels’

New identification procedures include provisions for data from the Stanford 10, an abilities test
such as the OLSAT, and information that will be provided through the PTD portfolio system.
MSA scores will be considered, but not used as asingle criterion for entrance or exclusion.

> ldentification of students from “all cultural groups’ and “economic strata’

The use of the Slocumb-Payne Teacher Perception Inventory is new to SMCPS. It will be used
to ensure that students from all subgroups have a chance to be identified. The forms for
identification have been revised to alow schools to make decisions that are based on their total
school population, and not a cut score that has been set countywide. This initiative upholds the
pledge made by SMCPS to support a tailored approach to system initiatives. Ongoing
professional development will also focus on the identification of giftedness in underrepresented
subgroups. The OLSAT will also be administered to all students in grade two to be sure that
students’ reasoning abilities are captured as part of the identification process.

> identification of students with “intellectual, creative, artistic, leadership, or specific
academic” abilities.

The use of the PTD portfolios will allow students to showcase an opportunity that they had to
develop their abilities in being creative and showing leadership. Academic abilities will be
showcased through the other criteria in the identification process, such as MSA and Stanford 10
scores.
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Special Education

The Bridge to Excellence in Public Schools Act requires that each updated Master Plan “shall
include goals, objectives, and strategies’ for the subgroup of special education. Both federal and
state legislation require that states have accountability systems that align with academic content
standards for all students. In addition, the federal special education legislation commonly known
as IDEA also requires that a child’'s needs resulting from a disability be addressed “so that they
may be involved in and progress in the general curriculum.”

As the Annual Update is being prepared, please consider issues such as access, achievement,
collaboration with general educators, and professional development and qualified staff when
completing Section 1 beginning on page 13.

» Which parts of the Master Plan addressing these areas of concern were fully
implemented by 2004-2005, and why did these strategies not result in the intended
effect? Does the school system intend to continue with their implementation despite
the lack of success? Why?

Goal 1

All elementary, middle, and high schools in St. Mary's County Public Schools
received research based reading intervention programs and resource materials.
The materials were specifically provided to the special education departments
with the expectation that all students with disabilities in reading/language arts will
receive instruction in the intervention(s) targeted for their area(s) of weakness.
Although all schools received materials of instruction and staff development
activities were offered repeatedly, staff development was not fully provided to all
general education and special education teachers. Therefore, not all schools fully
implemented the interventions with fidelity to the models. Available data
indicates that the interventions were effective and should be implemented
throughout the system. Thiswill continue to be an area of focus in 2006.

Eighth grade students, with and without IEPs (Individualized Education Plan),
who were identified as experiencing the greatest challenges in reading were
provided a co-taught reading period in addition to their regularly scheduled
language arts class. This double dosing allowed implementation of the targeted
interventions in a small class with two trained professionals. In addition to
interventions including Wilson Reading Systems and REWARDS, students in the
Academic Literacy classes received literacy instruction through Bridges to
Literature, a program designed for struggling middle school students. Prior to
participation in this class, 5% of the students achieved proficient on MSA 2004.
Thirty percent of the students achieved proficient on MSA 2005. Because of the
successes noted, this class will continue to be offered at middle schools and will
be expanded to all high schooals.

Job descriptions for two special education instructional resource teachers were
adjusted to focus their responsibilities on curriculum and instruction at middle and
high schools. These professionals supported the Academic Literacy classes at the
middle and high schools. To enhance their skills as literacy coaches, these
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resource teachers participate in all staff development opportunities provided to
general education IRTs. They will continue in their current roles for the 2005-
2006 school year.

Special education staff received training in the use of the Voluntary State
Curriculum and Content Standards in the development of 1EPs. This will also
continue to be a focus of staff development during 2005-2006. This training was
designed to ensure that students with disabilities receive instruction designed to
ensure their success on MSA, HSA, Voluntary State Curriculum, and Content
Standards.

Special education teachers, Alt MSA managers, and IRTs received training in the
writing and alignment of mastery objectives with the VSC for students taking Alt
MSA. A review of Alt MSA performance indicates that teachers are able to
create appropriate mastery objectives for this population, however, are less
successful in matching instruction to the objectives and collecting appropriate
evidence of student mastery. This will become a focus for the 2005-2006 school
year.

The initiative to expand the use of Kurzweil Screen Reading Systems to all
elementary and secondary schools progressed according to plan. Students at all
schools have access to Kurzweil to assist with achieving general education
curricular outcomes. SMCPS Department of Special Education will continue to
expand this initiative during 2005-2006.

Students with disabilities were provided opportunities to participate in the eleven
month school year program offered at three Title | schools. Fifty students with
|EPs are presently participating in the program.

All students with disabilities received literacy and mathematic instruction,
including accommodations and modifications, in accordance with their 1EPs.
Instruction was provided in a continuum of service delivery models, however, the
focus was on the provision of services in a co-teaching model.  Professional
development in differentiation of instruction and models of co-teaching were
offered throughout 2005 to general and special educators.

Students with disabilities received related services in accordance with their 1EPs.
Occupational therapy, physical therapy, and audiological services enhanced
students’ ability to access general education classrooms and to achieve outcomes.
During 2006, related service providers will develop team and individual goals that
support the goals of the system and the special education department. By
engaging this group of professionals in the dialogue around system goals, they
will be better able to understand their role in the alignment of system initiatives.
SMCPS maintained an active Partners for Success Resource Center to assist
parents in understanding their children’s disabilities and learning needs. This
center will continue during the coming school year as it increases parents' ability
to participate in their children’s education.

SMCPS developed a cluster site autism spectrum classroom for elementary age
students. Students in this class received the behavioral and communication
supports necessary to allow them to make academic progress.
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Goal 3

Goal 4

The Gateway to Independence Program was developed to alow students with
disabilities, ages 19-21, to access age appropriate academic and work
environments. Five of the students in the program exited public schools in June
2005. Each of these students is currently employed, either supported or
competitively, by a community business.

SMCPS Department of Special Education collaborated with the Department of
Curriculum and Instruction to include all children with IEPs enrolled in
kindergarten in the MM SR Assessment process.

To enhance our ability to recruit and retain highly qualified special education
teachers, the Department of Special Education covered expenses for prospective
candidates who visited the area for an interview and provided relocation stipends
to new staff who moved to the areato accept employment in SMCPS.,

The Department of Special Education offered a series of workshops which
focused on the needs of first and second year special education teachers. Eight-
five percent of the participants indicated on evaluations that the trainings
enhanced their skills and comfort as a special education teacher.

To reduce the number of suspensions of students with disabilities and to increase
their ability to participate in class, the Department of Special Education provided
staff development in the regulations regarding discipline of students with
disabilities and in alternatives to suspensions, provided counseling to students and
their families, supported students in alternative environments through
reassignment of staff. and the provision of materials.

Which parts of the Master Plan addressing these areas of concern were not fully
implemented by 2004-2005? Why not? What changes regarding these strategies is the
district planning to make in the 2005 Update? Why?

Special education teachers submitted quarterly assessment data relative to the
performance of students with IEPs in the area of reading. Data submitted
included areas of continued concern and interventions being implemented to
address the concerns. Materials to implement targeted interventions and training
were provided throughout the school year. Not all special education staff fully
implemented the interventions this year. The expectation is that the interventions
will be fully implemented during 2005-2006. The expectation that all students
with disabilities will be assessed four times per year and that updated data will be
submitted to the Department of Special Education will continue during the 2005-
2006 school year. Supervisors of special education will meet with each teacher to
review the data and to ensure that appropriate instructional decisions are being
made for all students with IEPs.
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Workshops relative to the development of literacy and language skills were
provided for parents during 2005. This continues to be identified as a need and a
goal for the 2005-2006 school year.

Speech/language therapy services were not delivered to all students with IEP due
to our inability to hire certified speech pathologists. Compensatory services were
provided to all students during the summer 2005. SMCPS faces an ongoing
shortage of speech pathologists as we begin the 2005-2006 school year. The
Department of Special Education continues to collaborate with the SMCPS
Department of Human Resources and MSDE to resolve this challenge and to seek
methods to ensure that all 1EPs are fully implemented and that all children receive
the speech and language support they need.

The Department of Special Education provided training for IEP teams in
appropriate decision making to determine a student’s eligibility for special
education and to identify his’her educational needs. This training was not
accessed by all 1EP chairs and will continue to be an area of focus for the 2005-
2006 school year. This training will focus on the over representation of African
American students in special education and in specific disability groups.
Professional development in differentiation and models of co-teaching was
offered to special educators and general educators. This continues to be an area
of need. Anecdotal data collected during observations of co-teaching teams
indicate increased student engagement in this learning environment. Therefore,
SMCPS will continue its efforts to effectively implement co-teaching as the
primary model of service delivery.

Special education teachers continue to need training in the implementation of
strategies and interventions designed to enhance students' performance in literacy
and mathematics. Professional development will be offered in the acquisition of
reading skills and the implementation of specific interventions.

Teachers and therapists will continue to receive training in data collection and
interpretation.

Training which enhanced school teams understanding of Alt MSA and the
expectations for this group of students was provided throughout 2005. After
analyzing our Alt MSA data, it is clear that additional training is needed on
matching the instruction to the mastery objectives and collecting evidence that
documents student achievement. This will become the focus of the Alt MSA
training for 2006.

What new strategies, if any, is the school system implementing to address these areas
of concern? Why?

During 2004-2005, the Department of Special Education collaborated with the
Department of Curriculum and Instruction to identify research based targeted
interventions for mathematics. The Department of Special Education will provide
the recommended materials for use during the coming school year. The
supervisor of special education and the supervisor of instruction for mathematics
will develop and provide the training for all staff.
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To support the delivery of mathematics instruction in co-taught classes at the
secondary level, a professional learning community will be established for
mathematics teaching teams. This community will meet after school to discuss
instructional  practices, effective co-teaching strategies, and necessary
interventions for al students.

A cluster site classroom for middle school students with autism spectrum
disorders has been established for the 2005-2006 school year. This model will
provide the supportive environment needed by students with autism spectrum
disorders to alow them to progress academically in accordance with the
Voluntary State Curriculum. Students assigned to this program will continue to
receive their instruction in a continuum of placements, including co-teaching and
general education.

Academic Literacy courses will be offered at all middle and high schools.

To reduce the overrepresentation of minority students in special education, the
Department of Special Education will provide materials and support to general
education classrooms and teachers to assist students identified as being at risk of
not developing reading and mathematics skills.

To increase the achievement of students who participate in the Alt MSA, the
Department of Special Education has identified and obtained targeted reading
materials for this group of students. These materials have been delivered to
schools and training in their use has been scheduled. Additional opportunities for
training in the development of mathematics abilities of this group of students will
be offered throughout 2005-2006.

An observation tool, including Look Fors, will be developed to assist in ensuring
that instruction for students who participate in Alt MSA is directly related to the
VSC and master objectives. Observations will occur at each school during 2006
using thistool.

Early Intervening/Over Representation

As a result of an audit conducted in the spring of 2005 by MSDE, St. Mary's County Public
Schools has been identified as being significantly disproportional, based on race and ethnicity, in
three areas. The specific areas identified for St. Mary’s County are:

identification of minority students as having the educational disabilities of
mentally retarded and learning disabled;

placement of minority students with disabilities outside of the general education
classroom; and

multiple suspensions of minority students with disabilities summing to greater
than ten days in a school year.

In accordance with federal policies, St. Mary’s County Public Schools is required to reserve 15%
of our federal allocation to provide comprehensive coordinated Early Intervening Services to
students in the groups that are significantly over-identified. The regulations specify that these
funds ($442, 244) must be dedicated to students in grades kindergarten through grade 12 who
have not been identified as needing special education or related services but who need additional
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academic and behavioral support to succeed in a general education environment. These activities
can include professional development, evaluation, services and supports.

To develop the grant amendment to address the allocation of 15% of federal funds, the St.
Mary’s County Public Schools Department of Special Education conducted a study of services
and supports needed by students in the targeted groups to meet the goal and intent of this
regulation. This review included conferring with building administrators and central office staff
in the Departments of Pupil Services and Instruction, a review of data at the school and student
levels and areview of the impact of interventions already in place.

St. Mary’s County Public Schools allocates a significant percentage of Passthrough funds to
salaries and wages. As a part of the study, each of these positions was reviewed and a
determination made regarding the revision of the job responsibilities to include the provision of
early intervening services.

The Department determined that SMCPS will meet its financial obligation through:

«  Provision of technology ($22,202)
« Provision of resource materials (%8,000)
« Realignment of staff ($408,597)

« After school programs (%8,000)

St. Mary’s County Public Schools will implement interventions and programs which address
behavioral concerns and academic achievement.

Behavioral Interventions

+ The Depatments of Pupil Services and Special Education have supported the
implementation of PBIS in 9 schools. For the coming school year, the focus will be on
creating intervention plans for targeted students. By increasing time that students with
troubling behaviors remain in class we expect to reduce the number of suspensions.

« Pupil personnel workers will meet quarterly with site based administrators to review
suspension data and academic achievement of identified students. Behavioral and
academic plans will be implemented prior to students being at risk of multiple
suspensions.

« St. Mary’s County Public Schools has instituted the position of behavior specialist. This
position will provide behavioral supports to students in schools with disproportionate
rates of identification and suspension of African American students with disabilities.
He/she will assist school teams in the development of behavior plans and enhancing the
match between students' ability levels and the educational expectations. The behavior
specialist will support parents through a family systems approach.

« Stipends will be paid to staff who support after school and Saturday school programs
designed to provide academic assistance or to be used in lieu of out of school
suspensions. Additional funds will be made available to provide transportation.
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Academic Interventions

Targeted academic interventions, particularly in the area of reading, will be provided to
minority students who are not achieving in accordance with the VSC prior to referral for
special education services.

PST and IEP chairs will be trained to build the capacity of school teams to appropriately
identify students with disabilities. Focus will be on understanding the cultural and
environmental differences and distinguishing them from the identification of a disability.
|EP chairs will be trained in the provision of special education and related services in the
least redtrictive environment.

Research based literacy materials which target sudents at risk for reading failure will be
provided for use in early childhood and primary grade classrooms.

Software to support early literacy development will be distributed to all elementary
schools for usein PreK and K classrooms.

On going staff development for general and special education teachers to increase the
effectiveness of co-teaching will be provided.

Special education staff will be realigned to monitor the implementation of academic
interventions.

Special education staff will quarterly collect data and monitor the academic achievement
of targeted students, the rate of referrals to special education, and the placement of
students in educational environments. Schools with high rates of identification will be
provided with on-site support.

Job descriptions for the positions of Child Find Specialist, Preschool Special Education
and Infant and Toddler teachers have been revised to dedicate a significant percentage of
their time to supporting children in their homes and the community prior to referring to
gpecial education. Family training has been included in the job responsibilities to
enhance the learning environment in the home.

The job responsibilities of the Audiologist and the Instructional Resource Teacher for
Assistive Technology have also been revised to reflect greater attention to the needs of
students in the general education classroom. A sound field system has been placed in all
language arts classrooms at Spring Ridge Middle School, a school in improvement. The
audiologist will train and monitor the implementation of this initiative.

The Department of Special Education has set specific goals for each of the components of over
representation. The goals for the 2005-2006 school year include:

African American students will represent no more than 21.42% of the total
students with disabilities population. This represents a reduction of 2%.

African American students will represent no more than 22.34% of the studentsin St.

Mary’s County Public Schools identified as having mental retardation.

African American students will represent no more than 22.34% of the students ~ with

disabilities who receive their special education servicesin LRE C.

The number of students with disabilities suspended will reduce 2.5%.

St. Mary’s County Public Schools Department of Special Education anticipates that the
implementation of these initiatives will decrease the overrepresentation of minority students in
special education.
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CROSS-CUTTING THEMES
(Education Technology, Education That Is Multicultural, Fine Arts)

In responses to the previous questions, districts may have addressed the following cross-cutting
themes. Use this space to report on progress toward outcomes and timelines established in the
Master Plan and further elaborate on any revisions or adjustments pertinent to these cross-cutting
themes that the school system has made to the Master Plan.

Educational Technology

The Bridge to Excellence in Public Schools Act requires that the updated plan “shall include
goals, objectives, and strategies’ for addressing how technology will be integrated into
curriculum, instruction, and high quality professional development in alignment with the
objectives of the Maryland Plan for Technology in Education and local technology plans. The
five main objectives of the State plan are as follows:

> Objective 1. Access to high performance technology and its rich resourcesis universal;

> Objective 2: All educators will be highly knowledgeable and skilled, capable of
effectively using technology tools and digital content;

» Objective 3: Technology tools and digital content that engage our students will be
seamlessly integrated into all classrooms on aregular basis;

> Objective 4: Technology will be used effectively to improve school administrative
functions and operational processes; and

> Objective 5: Effective research, evaluation, and assessment will result in accountability
and continuous improvement in the implementation and use of technology.

In addition to including technology strategies across the Master Plan aligned to State and local
technology plans, the local school system Master Plan and/or Master Plan Update should outline
specifically how it will use all sources of funding in meeting No Child Left Behind requirements
to:
» Promote the use of technology to improve student achievement and teacher effectiveness
in elementary and secondary schools;

> Implement strategies that help every student to become technologically literate by the end
of 8" grade; and

> Integrate educational technology into instruction through access to technologies, high
quality professional development and effective instructional applications.
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Questions

Please discuss the implementation of strategies for Educational Technology. In the district’s
response, the local school system must address the following questions. (If the district has
already addressed the questions in other areas of the update or in the updated Technology Plan,
please indicate page numbers.)

1.

2.

3.

Which educational technology goals, objectives, and strategies outlined in the original
Master Plan or 2004 Update have not been fully implemented, perhaps because of revisions
to Master Plan goals, objectives and strategies, or extenuating circumstances, for example?
(If these strategies were not fully implemented, the school system may be out of compliance.)

During the 2004-2005 school year, all goals, online resources, and software have been
provided as outlined in the Master Plan.

What new or revised educational technology goals, objectives, and strategies have already
been implemented that were not in the original Master Plan or 2004 Update? (These new or
revised strategies may be in response to recent changes in COMAR, or they may have been
implemented for another reason. In either case, new and revised strategies need to be
reviewed for compliance.)

During the 2004-2005 school year, the following activities were implemented to accomplish
Master Plan strategies:
«  Online report cards for grades 3-5
+ Electronic grade book in elementary schools (elementary)
« The use of electronic grade books and reports was implemented to improve the
teachers' time on administrative tasks.

What new or revised educational technology goals, objectives, and strategies does the school
system plan to implement in the upcoming 2005-2006 school year, based on revisions to
other aspects of the Master Plan Update and/or on results of current educational technology
data? (These new or revised strategies may be in response to recent changes in COMAR, or
they may be selected for implementation for other reasons. In either case, new and revised
strategies need to be reviewed for compliance.)

During the 2005-2006 school year, the following activities will be implemented to support
the Master Plan:
« UseData Warehousing and Online Reports
Administration and schools will have access to online reports in order to make data
driven instructional decisions. This endeavor involves a great deal of restructuring of
the assessment process currently used by SMCPS.
« Implement a new Web-Based Follett Destiny Media M anager (May 2005)
Secondary schools only: Destiny provides Web access for patrons including
elementary to view secondary holdings. It provides maximum use of resources.
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Implement Cognitive Tutor

All students taking Algebra 1 in high school will be taught using the Cognitive Tutor
program with the intended results being scores of proficiency or better on the HSA.
Provide Access to Streaming Video

Teachers and students need access to content that aligns with the MD State
Curriculum. Schoolswill pilot use of the streaming video.

Primary Progress Reports

SMCPS will implement the use of the electronic Primary Progress Reports in order to
communicate the curriculum being taught. These word documents will also eliminate
the high cost of NCR reports.

SMCPS Web

SMCPS will redesign its Website in order to communicate more clearly to its
stakeholders in the schools and community.

Online Resources and Software Integration

Continue to provide professional development and curriculum integration of online
resources and software
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Education That |s Multicultural

The Bridge to Excellence in Public Schools Act requires that the updated plan “shall include
goals, objectives, and strategies’ for the cross-cutting theme Education That I's Multicultural
(ETM). The ETM Regulation (COMAR 13A.04.05) defines education that is multicultural as a
“continuous, integrated, multiethnic multidisciplinary process for educating all students about
commonality and diversity ... It prepares students to live, learn, interact and work cregtively in
an interdependent global society.”

ETM supports academic achievement and positive interpersonal and inter-group relations, and
encompasses five aress:

Curriculum

Instruction

Staff Development

Instructional Resources

School Climate

VVVYVYVYY

Discuss the implementation of goals, objectives, and strategies for Education That Is
Multicultural (COMAR 13A.04.05) in the Master Plan. In the district’s response, please be sure
to address the following questions, utilizing the checklist provided by the Maryland State
Department of Education’s Equity Assurance and Compliance Branch. This checklist document,
Maryland Local School System Protocols for Infusing Education That is Multicultural and
Achievement, is for use in planning and assessing local implementation of the ETM Regulation.

1. What ETM drategies in the original Master Plan were not fully implemented?

The strategy that a required Education that is Multicultural class be offered to all employees was
not fully implemented during the 2004-2005 school year. The plans were discussed, and a draft
proposal was completed, and submitted for approval for the 2005-2006 school year. Although
the required course was not fully implemented, other professional development opportunities
were offered for staff. These activities were offered as separate workshops or as a part of on-site
school activities. One of the most comprehensive staff development opportunities was the
annual March Professional Day. For the last three years, this day has been planned around the
theme, “Eliminating the Achievement Gap.”

2. What new or revised ETM strategies have already been implemented that were not part of
the original Master Plan?

There are several strategies focused directly on parent and community involvement that were not
a part of the original Master Plan. These include public diversity forums, use of the National
Network of Partnership Schools strategies, and the use of parent surveys.

Diversity Forums

Asapart of our community and parent involvement activities, the school system held four public
forumsto provide opportunity for school system and community collaboration. The forums were
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designed to identify challenges and solutions to areas of concern identified by both the school
system and community members. Four forums were held at four different locations of the
county to reach our diverse communities.

Each forum was structured to allow community members and school representatives to discuss
recruiting for diversity and student achievement. Each forum was structured around four study
groups. Each group was facilitated by a community member and at least one school system
central office representative in each group. Discussions centered around three overarching
guestions:

+  Where are we now (results of Spring 2004 state assessments)?

« What strategies are we implementing in our SMCPS Master Plan to improve student

achievement?
« What other strategies could we implement to improve student achievement?

At the conclusion of the fourth and final forum, participants received a draft of the system’s
response to their feedback and questions. Participants will have more opportunity to discuss and
review the document when the forums continue during the next school year. The school system
will continue its collaboration through public forums to build on what was learned and to explore
other topics of interest to the community.

National Network of Partnership Schools

To increase the effectiveness of parent involvement, St. Mary’s County Public Schools became a
member of the National Network of Partnership Schools (NNPS) in collaboration with Johns
Hopkins University. For the 2004-2005 school year, six schools were involved in thisinitiative,
and five additional schoolswill be involved during the 2005-2006 school year.

The National Network of Partnership Schools provides support and guidance for schools and
school systems to implement parent involvement activities to comply with the No Child Left
Behind Act. Schools and teams work together as action teams to develop school action plans and
to implement some of the NNPS tools and approaches. By being a part of this program the
schools and system also received on-going technical assistance from NNPS staff.

Parent Surveys
Although the school system has administered various system, school, teacher, and
parent/community surveys, during the 2004-2005 school year, some schools administered their

own surveys to get feedback from their individual parent communities. The school system also
administered a parent survey as another opportunity to get feedback from parents.
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3. What new or revised ETM strategies does the school system plan to implement in the
upcoming 2005-2006 school year?

Diversity Training

Education That is Multicultural courses and professional development opportunities have always
been provided to staff, but a required program of training will be used as a pilot during the 2005-
2006 school year. Professional development isamajor component in the system’ s strategic plan.
The pilot program for mandatory diversity training for staff is designed around a series of
activities to increase teachers effectiveness and understanding for teaching diverse learners.
There will be multiple opportunities for learning and reflection where teachers can apply skills
and understandings in working with diverse groups of students. Participants will further develop
an understanding of how issues of cultural sensitivity are applied in both instructional and
behavioral situations.

Training opportunities will include the following:
+ Integrated professional development sessions in monthly new teacher seminars
«  Summer opportunities for professional development
+  Continuing professional development coursesin diversity
+ Continuation of the Education That Is Multicultural course
« Seminars targeting the learning and behavioral needs of diverse students

Departments within the Division of Instruction will work together to plan further professional
development opportunities, based on student achievement and other data

Protocols and Infusion Outcomes for Education That IsMulticultural
During the 2005-2006 school year, the protocols and the infusion outcomes will be used by the
system and schools to more closely monitor the integration of ETM into programs and system

initiatives. The protocol has been used in the past, but the revised document can serve as a
monitoring tool for both the school and the system to assess implementation and needs.
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Fine Arts

The Bridge to Excellence in Public Schools Act requires that the updated plan “shall include
goals, objectives, and strategies’ for Programs in Fine Arts. COMAR 13A.04.16, effective on
July 1, 1988 and amended on August 15, 1994, requires that Maryland fine arts instructional
programs include the goals and sub-goals identified in the regulation. These goals and sub-goals
are further clarified in State sandards for the fine arts, approved by the State Board of Education
in October 1997 and published as the Essential Learner Outcomes for the Fine Arts.

1. Please discuss the implementation of strategies for Programs in Fine Arts. In the
district’s response, please be sure to address the following questions:

» Which strategies in the original Master Plan were not fully implemented? Why not?
(If these strategies were not fully implemented, the school system may be out of
compliance.)

During the 2004-2005 cycle of St. Mary's County Public School's Master Plan, all
strategies were implemented for the programs in Fine Arts.

» What new or revised strategies have already been implemented that were not part of
the original Master Plan, such as development of system wide fine arts assessments,
new curricula in theatre or dance, or discipline specific teacher professional
development programs?

Revised strategies in Master Plan from 2004-2005 to 2005-2006 include curriculum
mapping, staffing positions, middle school dance, and supplemental funding. The revised
strategies were all part of the five-year Master Plan.

Discipline specific teacher professional development was held with initial training on the
Voluntary State Curriculum and alignment of the curricula was provided. The curriculum
mapping planned for 2004-2005 was postponed until 2005-2006 to allow the initial training
and alignment to occur.

Due to system budget constraints, no new fine arts teaching positions were provided during
the 2004-2005 budget cycle. However, several additional fine arts positions were provided
in the 2005-2006 budget cycle (2.0 high school orchestra positions divided among the 3 high
schools, 1.0 high school theatre position, 1.0 middle school visual arts position, 1.0
elementary art position, and 3.5 elementary music positions). The elementary positions were
added due to the expansion of the full-day kindergarten program.

The middle school dance program has been postponed to the 2007-2008 budget cycle. This
will allow time to develop a solid instructional program, provide sufficient staffing, and
resolve facility use concerns.

Supplemental funding for high school band, chorus, and orchestra was provided in the 2004-
2005 budget cycle, with an increase to each category in the 2005-2006 budget cycle.
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However, increased middle school supplemental funding was not funded during the 2005-
2006 budget cycle because of budget constraints.

» What new or revised strategies does the school system plan to implement in the
upcoming 2005-2006 school year?

The school system plans to continue implementing the strategies in the Master Plan for 2005-
2006 as planned with any revisions noted above. Strategies for 2005-2006 include
developing curricula, implementing fine arts assessment tools, seeking additional staffing,
implementing all-county jazz band at the elementary level, and displaying the Chesapeake
Bay Blue Herons at the location of the benefactors. Uniform funding, Fine Arts Summer
Camp, and public performances and displays will continue as planned. A Fine Arts
instructional planner specific to the fine arts courses (General Music, Band/Orchestra,
Chorus, and Visual Arts) and aligned to the VSC will be implemented in grades
prekindergarten-5.

The fine arts staff position to supplement the completion of nonsupervisory tasks continues.

2. Briefly discuss how the fine arts instructional program is delivered system wide and the
strategies that are used to measure student achievement at the elementary, middle, and
high school levels.

St. Mary’s County Public Schools provides fine arts instruction at the elementary, middle,
and high school levels as follows:

Elementary School Level: The elementary school visual arts curriculum is designed to
provide students with experiences in learning the basic art concepts while experimenting and
discovering their own visual art skills. A multi-media approach, with lessons that are
interdisciplinary, helps students develop their knowledge of art materials and techniques
while developing the creative potential of each student. The influences of culture and history
on the lives and works of artist are explored and students are encouraged to enjoy and
respond to the art productions of today and those of yesteryear. Visual arts assessment is
structured to meet the needs of the individual student and assigned projects. Assessments are
measurable and/or observable. All students have various opportunities within the school year
to exhibit their artwork. All students in grades prekindergarten-5 receive visual arts
instruction. Prekindergarten receive a minimum of 20 minutes of instruction per week. Half-
day kindergarten receive 30 minutes of instruction per week. Full-day kindergarten to grade
5, receive 45 minutes of visual arts instruction per week.

The elementary school music curriculum is designed to provide students with experiences in
creating, listening, performing, and responding to music. Students study the rich and varied
cultures and the historical events that inspired composers and performers throughout the ages
and which gtill influence the music of today. Students study basic musical concepts and
practice skills through lessons involving movement, singing, listening, playing musical
instruments, creating, analyzing music, and evaluating their own performances as well as
those of others. Consideration is given to music activities which foster creative potential of
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each student, encourage risk taking, and build self-confidence. Assessments are measurable
and/or observable. All students have various opportunities within the school year to
participate in public performance. All students in grades prekindergarten-5 receive music
instruction. Prekindergarten receive a minimum of 20 minutes of instruction per week. Half-
day kindergarten receive 30 minutes of instruction per week. Full-day kindergarten—grade 5
receive three 45 minutes of instruction in general music within atwo week cycle (one class in
A week and two classes in B week, or vice versa). Chorus is offered in grades 4 and 5, and
receives 45 minutes of instruction per week. String instruction is offered in grades 3-5 for
35-45 minutes of instruction twice per week. Band instruction is offered in grades 4 and 5,
and receives 35-45 minutes of instruction twice per week.

Middle School Level: The middle school visual arts curriculum is designed to refine and
reinforce skills and experiences begun in the elementary school. Visual arts activities are
offered that develop and extend intellectuals and academic competencies. Problem solving
in visual arts will encourage critical and analytical thinking on the part of students.
Discovering and developing creative potential is an important aspect for increasing self-
confident and self-discovery. The visual arts program teaches the value of uniqueness in the
individual and a tolerance for the ideas, expressions, and interpretations of others. By
offering a variety of experiences, including interpretations correlation, the visual arts offers a
necessary balance in the total education of the child. Visual arts assessment is structured to
meet the needs of the individual student and assigned projects. Assessments are measurable
and/or observable. Visual arts instruction is offered in grades 6-8 for approximately 50
minutes every other day. In addition, a special topics mixed media course is offered to 8"
graders every day.

The middle school music curriculum is designed to refine and reinforce the skills and
conceptsthat have been introduced in the elementary schools. Students study music concepts
through activities involving listening, singing, movement, and playing musical instruments.
Performances may result from these activities. Students continue their study of music theory
and their exploration of the historical and cultural influences on music. Consideration is
given to music activities for middle school students regarding the rapid physical changes
involved with the changing voice and is developed to foster the creative potential of each
student, encourage risk taking, and builds self-confidence. Assessments are measurable
and/or observable. All students shave various opportunities within the school year to
participate in public performance. General music, band, choral, orchestral instruction is given
in grades 6-8 for approximately 50 minutes every other day. Assessments are ongoing
throughout the course. In addition, a special topics general music, jazz band, hand bells, and
specialized chorus are offered to 8" graders every day.

High School Level: The fine arts program is designed to meet the needs of students who
have varying degrees of interest and capability in visual arts, music, and theatre. Students
must earn a minimum of one credit in fine arts as a requirement for graduation. Some
courses have a public performance component, and students are required to perform in
public. In al fine arts courses, sudents gain knowledge of techniques and personal skills
development in expression, historical and cultural background, and aesthetic awareness.
Students who plan to pursue their interest in fine arts should follow a suggested sequence for
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the fine arts specialization in the Communication, Media, and Arts Cluster. Assessments are
measurable and/or observable. All students have various opportunities within the school year
to participate in public performance and exhibits, where appropriate for the course.
Instruction in visual arts, band, chorus, orchestra, fine arts, and theatre are offered at all
levels of experience. Advanced placement courses are offered in music and visual arts. All
classes meet daily for approximately 50 minutes.
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Please discuss the strategies the school system is using to address local goals that have not been
addressed in the preceding sections. Please provide data from any relevant sources. In the
district’ s response, school systems must address the following questions:

» Which parts of the Master Plan addressing these goals were fully implemented by
2004-2005, and why did these strategies not result in the intended effect? Does the
district intend to continue with their implementation despite the lack of success?
Why?

Smaller Learning Communities

The Smaller Learning Community (SLC) strategies at Leonardtown High School and Great Mills
High School were fully implemented. Each school has a similar plan with some individual
differences. Both schools placed freshmen students and teachers on teams. Both schools
provided an advisory period for students. Great Mills provided a credit recovery class for
freshmen who had failed a first semester course. Leonardtown provided late buses to alow
tutoring sessions after school one day per week. Both have a project coordinator who works
directly with teams to improve the effectiveness of instruction. Both schools offered entering,
struggling students a summer transition program and summer events for all entering students.

Chopticon High School was awarded a planning grant in 2004 and began implementation of a
pilot version of selected components of the SLC.

Attendance

2005 improvements over 2004 are marked (v'), decreases are marked (x)

School | Year | Asian | African/ | White | Hispanic | Whole School
American
LHS |2005|955v | 889x |923v | 915v 91.9v
LHS | 2004 | 92.6 89.3 91.4 90.4 91.2
LHS | 2003 | 95.8 84.7 89.9 89 89
GMHS | 2005 | 95.1x 87.6% 89.5x | 91.7x 89.0x
GMHS | 2004 | 95.5 88.0 91.2 92.4 90.3
GMHS | 2003 | 94.3 85.7 89.4 89.9 88.6
CHS |2005|94.2v| 914v |9L7v | 93.2v 91.7v
CHS | 2004 | 91.6 89.9 91.1 91.6 91.5
CHS | 2003 | 934 92.7 92.7 91.2 91.4




St. Mary's County Public Schools Graduation Rate

Objective met isindicated with v/

Percentage of Students Graduating from Schools

Subgroup 2002-2003 2003-2004 2004-2005
Annual Messurable 80.99 80.99 83.24
Objective

All Students 87.9v 87.95v 86.97v
Asian/Pecific 96.3v 100v 87.5v
| slander

African American 78.26 81.10 81.55
White 88.45v 88.97v 94.44v
Hispanic 100v 100v 87.93v
Free/Reduced Meals 67.42 70.48 81.95
Special Education 77.89 82.29 84.93v

» Which parts of the Master Plan addressing these goals wer e not fully implemented

by 2004-2005? Why not? What changes regarding these strategies is the district
planning to make in the 2005 Update?

All parts of the Master Plan addressing smaller learning communities were fully implemented.

» What new strategies, if any, isthe school system implementing to address these
goals? Why?

Because of the increased population, and difficulty in creating a master schedule with 9" grade
cross-curricular teams, Leonardtown High School will place teachers on subject area teams and
into professional learning communities next year. Their advisory period becomes twice per
month, instead of daily as in 2004-2005.

An intensive study group made up of school system staff and community members examined the
performance of Great Mills High School and developed an action plan for improvement. Those
strategies include increased staffing, implementing a Positive Behavioral Interventions and
Support System, Teacher Expectation and Student Achievement training for teachers, and many
other strategies. These strategies are compatible with and will be supported, to the degree
possible, through the Smaller Learning Community Grant, which has one year of carryover
funding for the 2005-2006 school year.
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Please discuss the strategies the school system is using to address local goals that have not been
addressed in the preceding sections. Please provide data from any relevant sources. In the
district’ s response, school systems must address the following questions:

21% Century Community L earning Centers
» Which parts of the Master Plan addressing these goals were fully implemented by
2004-2005, and why did these strategies not result in the intended effect? Does the
district intend to continue with their implementation despite the lack of success?
Why?
The 21% Century Community Learning Centers Project was fully implemented. Achievement by
school is summarized in the chart below:

Adequate Yearly Progress

Green G.W. Lexington | Park Spring

Holly Carver Park Hall Ridge
Reading All students Met Met Met Met Met
Reading Asian Met Met Met Met Met
Reading African American Met Met Not met Met Not Met
Reading White Met Met Met Met Met
Reading Hispanic Met Met Met Met Met
Reading FARM Met Not Met Met Met Met
Reading Special Ed Met | NotMet | Not met Met Met
Mathematics All students Met Met Met Met Met
Mathematics Asian Met Met Met Met Met
Mathematics African Met Met Met Met | Not Met
American
Mathematics White Met Met Met Met Met
Mathematics Hispanic Met Met Met Met Met
Mathematics FARM Met Met Met Met Met
Math Special Ed Met Met Not Met Met Met
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Program Results

Lexington Park
Elementary School

M athematics
+36.5 Average mathematics gain (local test change in %) for sudents
attending less than 80% of sessions offered
+46.1 Average mathematics gain (local test change in %) for sudents

attending more than 80% of sessions offered

Lexington Park
Elementary School

Reading
+24.2 Average oral fluency (DIBELS) gain for students who attended
' program less than 80% of time
1274 Average oral fluency (DIBELS) gain for students who attended
' program 80% of time or better
G. W. Carver
Elementary School
Reading
16 Average change in MSA reading for students with less than 50%
' attendance in after school program
45,9 Average change in MSA reading for students with over 50%
' attendance in after school program
Green Holly
Elementary School
M athematics
+24.1 Average MSA mathematics change for all studentsin 21st Century
After School Program who took the test two yearsin arow
+34.8 Average change in local mathematics test from September pretest to

May posttest for all students in Green Holly after school program

» Which parts of the Master Plan addressing these goals were not fully implemented
by 2004-2005? Why not? What changes regarding these strategies is the district
planning to make in the 2005 Update?

None.

» What new strategies, if any, isthe school system implementing to address these

goals? Why?

We will refine our direct instruction that takes place during the after school program next year.

Thiswill be done by using data analysis to determine which programs were most effective and
by using those programs and techniques at all schools.
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As we transition to the time when this grant funding will no longer be available, we are helping
the Boys and Girls Clubs, our partner with whom we jointly operate the after school programs, to
become a sustainable presence in St. Mary’s County, providing no-cost or low-cost after school
programming for students. In the upcoming year, the Boys and Girls Clubs will place a full-time
leader at our Spring Ridge Middle School site, and will increase hours of operation. They will
also increase hours and take on additional students beyond what the grant supports at the
Lexington Park Elementary School and George Washington Carver Elementary School sites. The

Boys and Girls Clubs will support these extensions of service to more students through their own
fundraising efforts.
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3

2005 — 2006 Budget Alignment

State statute requires that each county board submit, with its annual update, a detailed summary
of how the board's current year approved budget and increases in expenditures over the prior
year are consistent with the master plan. The Budget Variance Summary Table and the questions
that follow are designed to address this question of budgetary alignment.

The Budget Variance Summary Table should reflect the overall change in the system’s budget
from fiscal 2005 to fiscal 2006 using revenue and expenditures reported in the FY 2005 final
approved budget compared to revenue and expenditures reported in the FY 2006 approved
budget. The uses of increased revenues, if any, should be presented in a format that is consistent
with each system’s adopted master plan goals and objectives. Add as many lines to the table as
necessary to capture each of the system’s goals and the key budgetary changes--increases and
decr eases--that relate to each goal.

Several options are available to capture changes of expenditures considered mandatory or part of
the “cost of doing business.” In all cases, these expenditures must be itemized and listed
separately from program initiatives. At a minimum, salary and benefit increases for existing
staff must be itemized. Changes in expenditures for transportation, utilities, plant operations,
and other general inflationary increases can be itemized if material. Lastly, it would also be
appropriate to include increased expenditures for nonpublic special education placements as a
mandatory expense.

1. For those school systems that have an existing master plan goal designed to improve
the efficiency of the system’'s operations and/or delivery of services, cost of doing
business expenditures could be itemized and attributed to this goal.

2. For those systems that do not have a specific Master Plan goal for improving the
efficiency of the system’s operations and/or delivery of services, cost of doing
business expenditures can be allocated in one of two ways.

a  Cost of doing business expenditures can be attributed to the school system’'s
existing master plan goals. If a school system chooses this option, specific
expenditures must be itemized and cost of doing business expenditures should be
separated from programmatic expenditures.
> For example, general wage increases for all staff might be allocated to a god

related to teacher quality. In this scenario, expenditures for wage increases
must be listed separately from expenditures for staff development, National
Board Certification Stipends, or other program initiatives designed to assist
the school system to meet the particular goal.

b. A system may create a separate category to capture these types of expenditures.
If a school system chooses this option, the system should itemize the specific
costs in the section provided in the Budget Variance Summary Table labeled
“Mandatory/Cost of Doing Business (Not Captured Elsewhere)”.
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Changein expenditures:
(FTE costs are listed as salary and fringe benefits)

LEA Master Plan Goal 1: Student Achievement

Increases:
1.0 FTE Programmer/Anlyst $76,530
0.3 FTE Title I Supervisor 27,490
0.5 FTE Secretary Title | 23,615
1.0 FTE Technology Specialist® 56,850
1.0 FTE Technology Integrator (Educational) 59,740
1.0FTET V Programmer 76,530
4.0 FTE Assistant Principals (A/P)* 254,580
10.5 FTE Kindergarten Teachers 557,340
32.0 FTE Paraeducators' 1,044,800
9.6 FTE Elementary classroom teachers 509,568
1.6 FTE Middle school classroom teachers 84,928
9.6 FTE High school classroom teachers 509,568
5.0 FTE Vocational/Technical/Career teachers 266,540
2.0 FTE Special Ed Elementary Ed teachers 106,160
2.0 FTE Special ED Middle school teachers 106,160
3.0 FTE Paraeducators’ 97,950
1.0 IRT Pre-school Special Ed® 53,080
Summer science camp 10,685
HS summer school 12,000
Hourly paraeducator for Environmental Ed 18,500
Assessment software 2,500
Materials of Instruction 76,399
Consultants 127,884
Contracts (Environmental Ed.) 10,000
Data Warehousing® 140,000
Other LEA 186,384
Gifted and Talented 7,609
Freshman football 21.000
Sub Total $4,524,444
Decreases:
-1.0 FTE Leadership Intern (A/P offset) -$88,200
-1.0 FTE Compensatory Ed. Admin (A/P offset) -88,200
-1.8 Elem classroom teacher (HS and para offset) -95,544
-0.2 Librarian (kindergarten para offset) -11,874
-1.0 Technician (Career and Tech teacher offset) -56,850
Sub Total -$340,668
Grand Total Goal 1 $4,183,776
Rounded to nearest $1,000 $4,184

! Refersto Great Mills High School (6 positions)
2 Refers to Data Warehouse
% Refersto Full Day Kindergarten
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LEA Master Plan Goal 2 English Language L earners®

LEA Master Plan Goal 3 Quality Teachers’

Increases.
1.0 Account Clerk $47,230
Extra pay for extra duty 15,000
Sub total $62,230
Grand Total Goal 3 $62,230
Rounded to nearest $1,000 $62

LEA Master Plan Goal 4 Safe and Orderly Schools

Increases:
1.0 FTE Mentor Safe and Drug Free Schools* $53,080
1.0 FTE Safety Advocate (high school)* 91,660
1.0 FTE Registrar’ 47,230
1.0 FTE Secretary® 39,370
1.0 FTE Guidance middle school® 59,370
1.0 FTE Pupil Personnel Worker® 80,910
2.0 FTE Registered Nurses 124,900
1.OFTELPN 38,500
Summer work for nurses 6,025
Summer Center 1.000
Sub total $464,645
Grand Total Goal 4 $464,645
Rounded to nearest $1,000 $465
M andatory/Cost of Doing Business (x$1,000)
Increases:
Salary increase & Fixed Charges $7,600
Utilities 753
Bus contracts 361
Grand Total Cost of Doing Business $8,714
Other® $92
Total $13,517

% Thisgoal is subsumed in Goal 1 — The needs of this small population are addressed in the initiatives and
interventions found in Goal 1

* Thisgoal isalso supported by “Cost of doing Business’ expenditures. We provided a salary increase of 2%
effective July 1, 2005 and a 3% effective January 1, 2006 to our teachers

® Goal 5 Middle School Initiative

® A portion of “Other” represents kindergarten classroom furniture and equipment
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There were no major shifts in demographics for the county. A $4.3M (or 32% of “new money”)
increase in healthcare (premium increases and increases to FTE and retiree counts) limited our
ability to start new initiatives. Our budget priorities continue to center around fidelity to our
negotiated agreements. Recruiting and retaining quality staff is the foundation of our Master
Plan.

As stated earlier, our number one priority in the budget is our people. Without a “highly
qualified” staff, none of the goals we have set for the school system could be attained. Over 83%
of our budget goesto salaries and fringe benefits. Thisisarural county and therefore we spend a
considerable portion of the budget on transportation (7%). While we reflect changes in the cost
of student transportation in the “Cost of Doing Business’ section of this alignment,
transportation supports al goals.

Minor personnel changes were made to support the Master Plan

« To support Goal 1, St. Mary's County Public Schools reprogrammed five FTEs. The
Leadership intern and the Compensatory Education Administrator used as offsetting
resources for Assistant Principals were doing the job of an Assistant Principal. They both
remained at their current school. There was no adverse impact on the system, nor did we
have to eliminate a function.

+ An elementary classroom teacher (0.8 FTE) was reprogrammed to cover enrollment
increases in high school students. Thisis an annual balancing effort to place FTEs where
the need dictates.

« An additional elementary classroom teacher slot was converted to two paraeducator
positions to support the full-day kindergarten initiative. Under our timetable we will have
universal full-day kindergarten at the start of the 2006-2007 school-year. We firmly
believe the early intervention is the key to both overall student achievement and
eliminating the achievement gap.

« The same rationale was used when we preprogrammed a librarian (0.2 FTE) to support
the full-day kindergarten initiative. Neither program, elementary education or library,
suffered as aresult of this change.

« Finally, a technician slot that was vacant in our Career and Technology school was
reprogrammed to offset the cost of an additional classroom teacher for one of the four
new courses to be taught there.

The 2006 budget addressed the performance indicators through various initiatives.

« Goa 1, student achievement in reading and mathematics, establishes a target of all
students attaining proficiency in reading and mathematics, as measured by MSA, by
2013-1014. It also establishes the goal of all students at the high school level will pass
the HSA in Biology, Algebra, Government and English. To accomplish this, the school
system adopted, as their interim goals, the annual measurable objectives (AMOs) at each
grade level for each of the content areas (reading and math). The performance indicators
for Goal 2 are subsumed in the initiatives for Goal 1

o Numerous staffing initiatives were included in the 2006 budget that includes 21
new full day kindergartens each with a full time paraeducator. Classroom
teachers were added across the grade levels to bring class size down to meet the
BOE goals. Additionally, a technology integrator and specialist were added to
enrich the use of technology as a part of all content areas and as a part of data
collection and analysis
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o

o

A data warehouse system to provide real time, integrated data information at the
classroom level

Additional materials of instruction to establish new classrooms as well as to
purchase targeted interventions to address specific student needs.

New programs at our career and technology center required additional staff to
support this new initiative

«  Our Master Plan, Goal 3, identifies the need to recruit and retain highly qualified teachers
and paraeducators.

o

o

[o]

We have 89.6% of our teachers at highly qualified status (state average 74.3%).

In our 2006 budget, and Title Il, Part A, we have identified funds to provide
stipends for teachers filling positions in areas of critical shortage.

We also provide funding for teachers to take Praxis and paraeducators to take the
Parapro tedt.

We fund the additional coursework in reading and mathematics that teachers need
to maintain their highly qualified status.

We provide tuition assistance to both teachers and paraeducators

« Our Master Plan, Goals 4 and 5, address a safe learning environment where children
attend school regularly.

o

o

Again, the additional funding went for personnel, targeted to our school with the
largest population of African American, FARMS and Special Education students
(our underperforming subgroups).

At elementary and middle school an additional counselor and PPW were added to
these schools.

At the high school, six positions were added to support the goal of a safe school
where children attend regularly.

In all, 9 new positions were added to support this goal in the 2006 budget.

Our effort to bring teacher salaries in line with neighboring counties coupled with rising
healthcare costs will place pressure on future budgets. Events impacting the energy market
occurred after the FY-2006 was approved. The unprecedented price increases for fossil fuels and
deregulation of electricity will present a serious challenge for all school systems in future budget

years.
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Budget Variance Table-2005 M aster Plan Update
Local School System: St. Mary's County Public Schools

Local

Other Locd
State

Federal

Other Resources
Grants

Total

($in Thousands)

FY-2005 FY-2006

Current Original Approved
Budget Budget Change % Change
$58,900 $62,634 $3,734 6.34%
$2,700 $3,079 $379 14.05%
$60,729 $69,892 $9,163 15.09%
$2,030 $2,450 $420 20.69%
$15 $15 $0 0.00%
$9,449 $9,270 -$179 -1.89%
$133,823 $147,340 $13,517 10.10%

113



FY-06 Budget in Brief

Approved
Current Revenue Projection: $138,070,014
Requirements (Expenditures): $138,070,014
Differ ence: $0

Thingsto consider:
* Revenue-—

0]

0]

[olNolNelNe]

State funding based final numbers from MSDE — State funding decreased by
$192,862 over initial estimates

County funding based on prior FY-06 budget submission figure plus $10,556 for
the change in initial student census figures (adjusted by MSDE) and $600,000 for
three initiatives (Great Mills High School, Criminal Justice, and Data Warehouse
H/W S/W)

$2,400,000 Fund Balance applied to FY-06

Impact Aid estimates were increased based on historical revenues

Interest Income estimates were increased in light of rising interest rates
Miscellaneous incomes were also adjusted to reflect actual experience and a
change in fee structure

* Expenditures—

0]

0]

Master Plan review completed. Updates to the plan will be generated under
Separate cover.
Reclassification of paras will be phased in. In FY-2006 all paras will be moved to
7.0 hours vice 6.0, and those employed for 9 months or more will be moved to
FTE vice hourly (impacts fixed charges — benefits for a para are valued at
$12,320).
Salaries for teachers and A& S increased by 6%

= 3.5% COLA

= 1.5% Added cost associated with annualizing the 5% COLA from FY -

2005 in FY-2006.

= 1.0% Steps
Salaries for Non-certificated increased by 4%

= 3% COLA

= 1% Steps
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Narrativeto Accompany FY-2006 Portion of the SMCPS 5 Yr Budget

Overall:

* Thisbudget supportsand istied tothe St. Mary’s County Public Schools M aster
Plan and the Safe Schools Task Force Report

* ThisSt. Mary’s County funding cited in this budget is based on the per pupil allocation
for FY-2006 cited in the Bridge to Excellence Joint Resolution and our enrollment
figures.

» CareFirst budgeted for a 22% increase for health insurance

* Aninflation factor of 5% (where needed) was applied to non-personnel and insurance
costs (other than health insurance)

*  Wearerequesting an increase of 92.2 FTEs (addressed in the pertinent category)

*  Wewill add 19 sessions of full-day Kindergarten

* Thisbudget fully funds all elements of our negotiated agreements

» Thisbudget has removed all known personnel who intend to retire as of June 30, 2005.
Their salaries have been replaced by average salary figures

Revenue:
» County Appropriation — increased by $3,734,224 —the county’s portion of funding is
45.4% of total revenue
o State revenue — increased by $9,162,990 based on final figures from the state
* Intota — Funding increased $13,696,263M
o Salary, wages, and benefits $12.251M

o0 Transportation 0.396M
o Utilities 0.753M
o All Other 0.300M

Note: Where salaries are shown astwo figures, thefirst figureisthe average salary and the
second isthe average salary plusfringes

Expenditures:
Board of Education
* FTE —-None
» Expenditure change reflects:
0 Salary increase for assigned FTE
* Items not included:
0 Increase in Conference fees ($5,000)
0 Increasein Legal fees (FY-04 actual $50,552)

Executive Administration
e FTE—None
» Expenditure change reflects:
0 Salary increase for assigned FTE
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Fiscal Services:
* FTE—None
» Expenditure change reflects:
0 Salary increase for assigned FTE

Purchasing:
* FTE—None
» Expenditure changes reflect:
0 Salary increase for assigned FTE

Information Technology Services.
e FTE-+1.0
o +1.0 Programmer/Analyst (IT Plan)
» Expenditure change reflects:
0 Salary increase for assigned FTE
* Items not included:
o 1.0 Trainer (Programmer/Analyst $59,800/76,530)

Human Resour ces:
e« FTE-+10
o +1.0 Account Clerk
* Expenditure change reflects:
o Saary increase for assigned FTE
0 Extrapay for extraduty $15,000 (EASMC contract)

Assessment and Evaluation Services:
* FTE—-None
» Expenditure changes reflect:
o Saary increase for assigned FTE; and
o Computer software $2,500

Instructional Administration and Supervision:
 FTE-+39

+0.3 Supervisor from Title | (not a new position)
+0.1 IRT Safe and Drug Free Schools grant rollover
+0.5 Secretary From Title | (not a new position)
+1.0 Technology Specialist
+1.0 Technology Integrator Educational
+1.0TV Programmer (supports new cable TV studio)
* Expenditure change reflects:

0 Salary increase for assigned FTE
* Items not included:

0 1.0 Grant writer ($48,900/$64,540)

O O0OO0OO0OO0Oo

o 1.0 Staff attorney (Director $95,980/$116,330 — partially offset by a reduction in

contracted services) (of concern to Mrs. Allen)
o 3.0 Technology Integrators ($57,070/$73,530 each)
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Office of the Principal:

° FTE —

0]

o O O0OO0Oo

+4.0

+3.0 A/P (Middle School initiative to have 1 A/P per grade level, and 1.0 for
GMHS initiative)

-1.0 Leadership Intern (offsetting resource for increase of A/Ps)

-1.0 SCEP Administrator (offsetting resource for increase of A/Ps)

+1.0 Safety Advocate for GMHS initiative

+1.0 Registrar for GMHS initiative

+1.0 Secretary for GMHS initiative

» Expenditure change reflects:

0]
0]

Salary increase for assigned FTE
Machine rentals based on actuals

Instructional Salaries:

° FTE —

0]

0]

o

0]
0]
0]

Net +67.3
+10.5 Kindergarten teachers to support the full-day K initiative (9.5 new and 1.0
annualized change from FY-05 see MS IRT)
+32. O Paras (31.0instructional, 1.0 Media para) —
+19.0 to support 19 additional sessions of full-day K
= +1.0 annualized from FY-05 — (from 0.2 librarian and 0.8 ES classroom in
FY -2005)
= +8.0 annualize change to FTE from temp. in FY-05
= +3.0 conversion from hourly positions (HS Child Development Program)
= +1.0 conversion from media hourly paraat a Title | school to maintain
comparability
Net +7.8 ES classroom teachers
= +8.8 for enrollment
= +0.8 Fine Arts
= -1.0from Town Creek to HS — annualized from FY-2005 — see high
school
= -0.8to cover aparachange in FY-2005 — see paras
-1.0 MSIRT —annualized change. This FTE reallocated to K in FY-05
+1.0 MS Guidance
+1.6 Middle School
=  +1.0 Enrollment
= +0.6 Fine Arts (currently using an ES allotment)
+9.6 HS Teachers
= +6.0 Math and enrollment
= +1.0 Annualized (pick-up from Town Creek)
= 2.6 Fine Arts (currently using an ES alotment)
+1.0 Teacher Mentor GMHS initiative
+5.0 Vocational Ed. For new programs at the Forrest Center including 1.0 for
Criminal Justice program
+1.0 Hall Monitor for GMHS initiative
-0.2 ES Librarian — annualized change. This FTE reallocated to K parain FY-05
-1.0 Technician — partial offset for 4.0 FTEs for Forrest Center

» Expenditure changes reflect:

0]

Salary increase for current and requested FTE; and
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Summer work for science camp and Sotterly ($10,685)
HS summer school based on ' 05 actuals ($12,000)
In-service and stipends for GMHS initiative ($11,000)
o Environmental Ed hourly para for expanded program ($18,500)
* Items not included:
o 1.0 para($19,910/$32,650)
0 1.0 High school classroom teacher ($38,480/$53,080 each)
0 4.0 ESteachers (classroom and specials) ($38,480/$53,080 each)

o oo

Instructional Textbooksand Supplies:

« FTE-N/A

» Expenditure changes reflect:

0 Non-capital furniture increased to support additional full-day kindergarten and

increased FTE, if needed
Life-cycle replacement for furniture ($20,000)
Safety and Security equip ($12,000)
Additional security camera ($15,000)
SAT sw ($3K);
MOI

» |ncreased enroliment ($16,936)
CTBS for second grade ($22,000)
DIBELS ($9K)
MOI 7 K classes ($17,500)
Gifted and Talented ($6,404)
Summer Science ($11,300)
MD summer center ($2,250)

© OO0 0o

Other Instructional Costs:

« FTE-N/A

» Expenditure changes reflect:

o Consultants:

» A/Ptesting ($400);

= Naglieri (student ID - $3,584)

= MD summer center ($1,900)

= IMS ($2,000)

= DataMining initiative ($120,000)
Contracted Instruction ($5,000) (Environmental Ed — Skipjack — partially offset
by student fees);
Sotterly use fees ($5,000 — partially off-set by state revenue and student fees)
Other outgoing MD LEA ($54,600) — State;
Other outgoing MD LEA — Local ($3,900);
Gifted & Talented Assessment ($3,584)
Freshman Football ($21,000)
Capital Equipment (H/W system for the Data Warehouse) $20,000

o

O 0O O0OO0OO0Oo

Special Education:
e FTE-+80
0 +2.0 ES Classroom Teachers (enrollment — SpEd Staffing Plan)
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0 +2.0 MS Classroom Teachers (enrollment — SpEd Staffing Plan)
0 +3.0 Paras (enrollment — SpEd Staffing Plan)
o +1.0IRT Infants and Toddlers — Preschool Special Ed
» Expenditure changes reflect:
0 Salary increase for current and requested FTE;
0 Subs, therapists (contracted) & travel
* Items not included:
0 2.0 MSclassroom teachers ($38,480/$53,080 each)
0 1.0 Speech Therapist ($57,070/$73,530)

Student Personnel Services:

e FTE-+1.0

0 +1.0 Pupil Personnel worker — Supports Master Plan and BOE goals. Increased
pupil FTE has increased the workload for the existing PPWs

» Expenditure changes reflect:
0 Salary increases for existing and requested FTE;
0 Non-capital — to provide furniture and computer for the requested FTE; and
o Traning and travel for FTEs

Health:
e FTE-+3.0
0 2.0RN —($47,000/$62,450 — 2 RNs rollover as part of our continued initiative —
FY-2008 will be the last year of rollover)
0 1.0LPN ($25,230/$38,500)
» Expenditure changes reflect:
0 Salary increases for existing and requested FTE;
o Summer days for RNs ($6,025);
0 Summer work
= Gifted and Talented ($4,025);
= MD Summer Center ($1,000);
0 In-service CPR, conferences, and travel; and

Student Transportation:

* FTE —-None

» Expenditure changes reflect:

0 Salary increases for existing FTE;

4 new contracts (3 regular, 1 special needs);
Increased maintenance fee;
Travel — curriculum related travel — Elms ($33,500 partially offset by student
fees);
I nsurance ($19,600);
Subs ($16,000);
Athletic trips ($2,750);
Out of county programs ($5,500);
Drug and alcohol testing;
Repair of buses ($1,550)
Expanded 11-month program; and

(ol o]

(ol elielNelNolNolNeo]
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0 17 Busesreplaced by contractors with related higher costs (Dr. Raspa asked if we
could ask for awaiver on some of these)
0 MS Summer School transportation ($31,000)

Operation of Plant:
e FTE-+20
o 2.0 Building Service Workers — increased square footage
* Expenditure changes reflect:
0 Salary increases for existing and requested FTE;
Repair/rental of printing equip ($17,903);
Refuse disposal ($8,500);
Property insurance ($11,100)
Increased cost of utilities and square footage (SMECO 30% increase); and
Funding for new vehicles (PPW $14,000)
* Items not included:
o 1.0BSW ($24,650/$37,870)
o Normal increases due to increased sq footage (frozen for several years now)

© O O0OO0Oo

M aintenance of Plant:

e FTE-+1.0
o +1.0 Maintenance Trade Staff

» Expenditure changes reflect:
0 Salary increases for existing and requested FTE;
o OJT ($5,000 based on experience); and
0 Suppliesand Materials (Heating, HVAC, plumbing, wastewater, vehicle

operations — fuel costs)

* Items not included:
0 1.0 Maintenance trade staff ($30,310/$44,090 each)
o Normal increases due to increased sq footage (frozen for several years now)

Fixed Charges:
e FTE-N/A
* Expenditure changes reflect:

0 22% increase in H/C insurance for all;

0 Increase H/C for additional FTEs,

0 Increased H/C —retiree for additional retirees and additional BOE contribution for
retirees on PPN and HMO and 2 1/2 % for >65 retirees ($25,000);
Social Security —to reflect increased salaries and new positions,
Retiree Life Ins. ($12,500 — based on increased FTES and actuals)
Worker’s Comp ($14,519);

Accrued compensated absences ($25,000)

0 Retirement to reflect additional FTEs and increased contribution rate
e |temsnot included:

0 2.5% Increase for >65 retirees ($25,000)

[olNolNelNe]
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Capital Outlay:

* FTE—-None

» Expenditure changes reflect:
0 Salary increases for existing FTES
o Part-time hourly ($2,000)
o Office supplies ($2,400)
o Computer S'W ($2,000)
0 Consultants decreased (-$7,500)

* Items not included:
0 Frozen expenditures

» What major demographic and fiscal changes are facing the school system for the
2005-2006 school year? How are these changes reflected in budget priorities? (The
answer should expound on highlight information provided in the Executive
Summary.)

St. Mary’s county Public Schools does not anticipate any sizable change in the demographics of
the county that would impact either funding or instructional priorities.

> Briefly highlight the system’ s budget priorities and the rationale behind these
decisions. Discuss how these priorities are designed to ensure the school system
continues to progress toward meeting its goals. (The reader should be able to make
a clear connection between the budgetary priorities and the answersto the
questionsin the “ Progress Toward Meeting Federal, State and Local Goals: Using
Data Analysisto Revise the Master Plan” section of thisupdate.)

SMCPS has seen several major successes since the implementation of the Master Plan. However,
we have not met with success in all areas. After analyzing the results from FY -2004 and the
anticipated results from FY -2005, SMCPS developed a budget to address the concerns and
challenges posed by those results.

The FY-2006 budget places an emphasis on:

Full-day Kindergarten — SMCPS added 19 sessions of full-day K in the FY-2006 budget.
This continuing initiative required:
* 9.5 additional teachers
* 19 paraeducators
o 7 full sets of textbooks and supplies for the additional classrooms (other
classrooms were outfitted from existing stocks)
» 8 full sets of desks and furniture for the new classrooms
School Safety and Achievement — Thisinitiative required several strategies
Great MillsHigh School Initiative
* Assistant Principal
» Safety Advocate
* Registrar
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*  Secretary

* Full-time teacher mentor

e Hall monitor

» Technical Assistance Team (no additional cost)

Spring Ridge Initiative

* Assistant Principal
» Technical Assistance Team (no additional cost)
» Security camera

George Washington Carver Elementary

» Differentiated staffing
» Classsizereduction
» Technical Assistance Team (no additional cost)

Lexington Park Elementary School

» Classsize reduction
» Technical Assistance Team (no additional cost)

School Nur ses/Pupil Services/Guidance

» Continued our initiative covert al Health Department nursesto SMCPS
employees

» Converted two LPN FTEsto anurse FTE to address non-delegatable care
issues

* Added a Pupil Personnel Worker to address increased enrollment

* Added a middle school guidance counselor as par of an initiative to have
one guidance counselor per grade level in middle schools

Special Education — Since this area provided significant challenges, SMCPS placed special
emphasis in meeting those challenges:
Staffing

Added 2 elementary school classroom teachers

Added 2 middle school teachers

Added 3 paraeducators

Added 1 Instructional Resource teacher

Provided additional funding for substitutes and outside contracts

I ntervention

Members of central staff participate in Technical Assistance Teamsto address
Special Education issues at a given school

Overall changes-

Continued implementation of the Houghton Mifflin reading series

3 additional high school teachers to support the 4™ credit in math requirement

A 5% pay increase for teachers to attract and retain highly qualified teachers
Added 5 teachers at the Forrest Career and Technology Center to provide
additional opportunities for students

We have modified the original FY-2006 budget to support the newly formed
Department of Professional and Organizational Development. This change was
made to increase our focus on professional development — the cornerstone of our
efforts to improve the system and eliminate the achievement gap
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» Were funds reallocated or other budget reductions necessary to fund current year
priorities? Discuss these items in detail, with particular attention to the rationale
behind the decision and the impact on achieving master plan goals. (The answer
should address all fund reallocations and budget reductionslisted in Table 6.1.

The reader should be able to draw a connection to any strategies that the system is
choosing not to retain as discussed in the “ Progress Toward Meeting Federal, State
and Local Goals: Using Data Analysisto Revise the Master Plan” section of this
update.)

Funds and positions were reallocated to meet these goals

FTE Reallocation — To partially offset the cost of some of the new FTEs proposed, SMCPS
conducted a full review of current positions to determine if they could be eliminated.

Reduced 1 paraeducator to fund a secretary at the Alternative Learning Center
(Safe Schools Initiative)

Reduced 1 Special Education teacher to fund 2 Special Education paraeducators.
This provided better coverage for both Special Education and conventional
teachers. The position cut was vacant and had been for some time.

Reduced 1Special Education Coordinator. The duties assigned to this position
were assigned to other people within the department without an adverse impact.
The funds freed up were used to fund other initiatives within the department.

As mentioned earlier, SMCPS reduced the number of LPNs by 2 to fund an
additional RN. The system has more flexibility in assignments of RNs than it does
with LPNs. The positions eliminated were vacant.

Textbooks — we placed an emphasis on the Houghton Mifflan series. That
necessitated a change in priorities for textbook purchases. The adjustment to our
textbook replacement schedule did not adversely impact instruction (e.g., some
items were replaced by the Houghton Mifflin adoption).
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» Overall, how does the fiscal 2006 budget support the implementation and
achievement of the master plan goals? (The answer should include specific
performance indicators and the results expected at the conclusion of the fiscal
year.)

The fiscal budget supportsthe implementation and achievement of the master plan goals through
various performance indicators:

Reading
1. Goa 1.11 I mplement a comprehensive scientifically based and aligned literacy
program, PK-8, which includes all of the components of Reading First: phonemic
awareness, phonics, comprehension, vocabulary, and fluency.

a. I1n 2005-2006, we are adding the PK component to our reading program
(Houghton Mifflin 2005) completing the K-6 portion of our literacy initiative.
($20,800)

b. 1n 2005-2006, we have adopted a new reading series in grades 7 and 8
(McDougal-Littell) which aligns with the Houghton Mifflin program, K-6.
($150,000)

c. Provide the supporting professional development for these new components of the
literacy program while continuing differentiated training for Houghton Mifflin, K-

The anticipated result will be improved MSA scores for students, 3-8, based on a consistent
research based literacy program implemented with fidelity to the model

2. Goal 1.1.2  Accelerate the growth of struggling readers in grades 8 and 9 to ensure
that targeted secondary students who have not met AY P become proficient in reading and
writing.

a. I1n2005-2006, we will expand the academic literacy program to all middle and
high schools. Thisinitiative had a profound impact on special education students
during
the 2004-2005 school year. Data indicates that 25% more students in this group
achieved proficient after participating in Academic Literacy.

b. Seventy-five percent of studentsimproved reading performance by over
one grade level as measured on an Informal Reading Inventory.

c. Provide 11 month school year to students not meeting proficient in mathematics
on MSA at al elementary schools in school improvement status (sate) or any
elementary school not making AY P and in local school improvement status.
Results from MSA 2004 to MSA 2005 indicate that students who attended 11
month school improved their performance. As an example, 20% of studentsin
grade 3 in 2004 and grade 4 in 2005 moved from basic to proficient.

The anticipated result would be a continuation of improvement based on results from the
2004-2005 implementation.

124



M athematics

1. Goal 1.6.1 Implement and enhance the VSC and Core Learning Goals in mathematics
with curriculum maps, model units and formative assessments based on MSA and HSA
formats to assure appropriate sequencing of concepts, articulation and curricular
consistency across school sites. Ensure that all components of a comprehensive,
research based mathematics program are implemented.

a  In2005-2006, we will provide additional training in new programs such as
Investigations and the Connected Mathematics Program (CMP) to include an
Investigations, Level 1, training for 90 teachers (one full week, $45,000) and
additional Connected Mathematics training for middle school teachers ($4,100).

2.  God 1.8.2 Integrate instructional technology that supportsthe VSC and the
components of the mathematics program at al grade levels, PK-12

a.  Expand Cognitive Tutor to all high schools ( $66,187.00)

3. Goa 1.9.1 Provide academic intervention to all students who are not yet proficient in
mathematics
a. Provide 11 month school year to students not meeting proficient in mathematics
on MSA at al elementary schools in school improvement status (state) or any
elementary school not making AY P and in local school improvement status.

Again, the anticipated result would be a continuation of improved student performance on MSA
and HSA in 2006.

Staffing

Goal 1.22.1 Phasein offering of full day kindergarten at all schools based on the state mandated
timeline
The addition of 19 new full day kindergartens, each with a paraeducator, to enhance
the early learning component of our instructional program, provide comprehensive
reading and mathematics instruction

The anticipated result would be increased proficiency in reading and numeracy for entering first
grade students. We realized positive results in student scores on both DIBELS and our
mathematics pre/post assessment for students entering grade 1 from full day kindergarten
classrooms

Goasland4 Differentiated staffing is reflected in various areas of Goal 1 and Goal 4 to
address our lowest performing high school, middle school and 2 elementary schools. Additional
staff have been assigned to the high school and middle school to assure both a safe environment
and to enhance the instructional program. Teachers have been assigned to the elementary
schools to bring down class size.

Six additional positions at the high school

Three additional positions at the middle school

Three teachers at our elementary school in improvement, year 1; one teacher at our

elementary school in local watch status (did not make AY P).
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» What decisions made during the fiscal 2006 budget process, if any, will affect future
budgets? What, if any, fiscal issues does the district anticipate impacting future fiscal
years? (Theanswer should include detailed discussion of issues.)

SMCPS, like many others in the state and nation are facing three very serious issues:

Loss of discretionary dollars— As we compete with other counties and regions of the
country for new teachers and attempt to hold on to those we already have, SMCPS has raised
salaries for teachers significantly. Unofficially, at the end of FY-2006, SMCPS will be in the top
5 within Maryland with respect to teacher salary. When that is combined with the rising cost of
health care (addressed separately), the percent of total budget dollars available for new initiatives
is severely reduced. LEAS must address this issue, but there are no easy answers

Health care costs — The cost of health care has risen at a double-digit rate for the last
several years, while LEA budgets have increased at a much slower pace. In FY-2000, SMCPS
spent $6.3M on active and retiree healthcare costs. In the FY-2006 budget the funding identified
for the same groupsis $17M. LEAS cannot sustain this growth. In FY-2006 the increase in health
care cogstook approximately 30% of “new money” in the budget.

Reluctance to increase taxes — Local governments are reluctant to raise taxes, even if it
isto fund education. Many politicians were elected on a*“no new taxes’ platform and they intend
to keep that promise. Additionally with skyrocketing fuel and energy prices, politicians know
budgets are tight among their constituents. They cannot increase taxes without adding to that
burden. Locally, St. Mary’s County has atax cap in place that limits the property tax increase to
5% in any given fiscal year. Thisonly addsto the slow growth of tax revenue within the county.
LEAs must find methods from within to balance the rapid growth of expenditures (e.g. salaries,
health care, and energy) against the slow growth in local tax revenue.
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ESEA and Fine Arts Program
Components

127



ATTACHMENT 4-A & B
SCHOOL LEVEL "SPREADSHEET" BUDGET SUMMARY
Fiscal Year 2005-2006

L ocal School System:

St. Mary’'s County Public Schools

Enter the Amount of Funds Budgeted for Each School by ESEA Programs and Other Sour ces of Funding

SCHOOL NAME Poverty Titlel-A Titlel-D Titlell, Part A Titlel1-D Titlel11-A TitlelV-A TitleV-A TitleVI-B Other Other Total ESEA
In Rank Order by Poverty Percent Grantsto Loca Delinquent Teacher and Ed Tech English Safe and Drug Innovative Rurd and Smal Learning 21% Century Funding by
(High toLow ) After Based on School Systems and Y outh Principa Formula Language Free Schools Programs Low-Income Communities Grant School
School Name I ndicate: Free and At Risk of Training and Grants Acquisition and Schools
(SW) for T-I Schoolwide Reduced Dropping Recruiting Fund Communities
Schools (TAS) for Price Meds Out
Targeted Assistance T-
Schools
ELEMENTARY
George Washington $263,070.00 N/A $103,895.47 $0 $0 $0 $0 N/A $0 $125,490.00
Carver (SW) 75.00%
N/A N/A
$259,920.00 $48,972.84 $0 $0 $0 $0 $0 $125,490.00
Lexington Park (SW) 65.00%
N/A N/A
$239,700.00 $69,301.21 $0 $0 $0 $0 $0 $125,490.00
Green Holly (SW) 62.00%
N/A N/A
$86,940.00 $28,558.83 $0 $0 $0 $0 $0 $125,490.00
Park Hall (TAS) 39.00%
N/A N/A
$46,865.00 $50,985.96 $0 $0 $0 $0 $0
Ridge (TAS) 38.00% $18,000.00
N/A N/A
$0 $51,983.10 $0 $0 $0 $0 $0 $0
Greenview Knolls 30.00%
School System
Administration $439,773.00
System wide
Programs and School $648,662.00
System Support to
Schools
Nonpublic Costs $51,325.00
PAGE TOTAL $2,036,255.00 $353,697.41 $0 $0 $0 $0 $0 $0 519,960.00
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ATTACHMENT 4-A & B
SCHOOL LEVEL "SPREADSHEET" BUDGET SUMMARY
Fiscal Year 2005-2006

L ocal School System:

St. Mary’'s County Public Schools

Enter the Amount of Funds Budgeted for Each School by ESEA Programs and Other Sources of Funding

SCHOOL NAME Poverty Titlel-A Titlel-D Titlell, Part A Titlel1-D Titlel11-A TitlelV-A Title V-A TitleVI-B Other Other Total ESEA
In Rank Order by Poverty Percent Based Grantsto Delinquent Teacher and Ed Tech English Safe and Drug Innovative Rurd and Smal Learning 21% Century Funding by
(High toLow ) After on Free and Loca School and Y outh Principa Formula Language Free Schools Programs Low-Income Communities Grant School
School Name I ndicate: Reduced Price Systems At Risk of Training and Grants Acquisition and Schools
(SW) for T-I Schoolwide Meads Dropping Recruiting Fund Communities
Schools (TAS) for Out
Targeted Assistance T-
Schools
N/A N/A
$0 $1,000.00 $0 $0 $0 $0 $0 $0
Dynard 27.00%
N/A N/A
$0 $1,000.00 $0 $0 $0 $0 $0 $0
Benjamin Banneker 22.00%
N/A $0 N/A
$0 $1,000.00 $0 $0 $0 $0 $0
Oakville 22.00%
N/A N/A
$0 $1,000.00 $0 $0 $0 $0 $0 $0
L eonardtown 21.00%
N/A N/A
$0 $1,000.00 $0 $0 $0 $0 $0 $0
Mechanicsville 21.00%
N/A N/A
$0 $1,000.00 $0 $0 $0 $0 $0 $0
Piney Point 20.00%
N/A N/A
$0 $53,004.61 $0 $0 $0 $0 $0 $0
White Marsh 17.00%
School System
Administration
System wide
Programs and School
System Support to
Schools
Nonpublic Costs
PAGE TOTAL $59,004.61 $0 $0 $0 $0 $0 $0 $0
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ATTACHMENT 4-A & B
SCHOOL LEVEL "SPREADSHEET" BUDGET SUMMARY
Fiscal Year 2005-2006

L ocal School System:

St. Mary’'s County Public Schools

Enter the Amount of Funds Budgeted for Each School by ESEA Programs and Other Sources of Funding

SCHOOL NAME Poverty Titlel-A Titlel-D Titlell, Part A Titlel1-D Titlel11-A TitlelV-A TitleV-A TitleVI-B Other Other Total ESEA
In Rank Order by Poverty Percent Based Grantsto Delinquent Teacher and Ed Tech English Safe and Drug Innovative Rurd and Small 21% Century Funding by
(High toLow ) After on Free and Loca School and Y outh Principa Formula Language Free Schools Programs Low-Income Learning Grant School
School Name I ndicate: Reduced Price Systems At Risk of Training and Grants Acquisition and Schools Communitie
(SW) for T-I Schoolwide Meads Dropping Recruiting Fund Communities s
Schools (TAS) for Out
Targeted Assistance T-
Schools
$0 N/A N/A
$1,000.00 $0 $0 $0 $0 $0 $0
Hollywood 15.00%
$0 N/A N/A
$1,000.00 $0 $0 $0 $0 $0 $0
Town Creek 12.00%
$0 N/A N/A
$1,000.00 $0 $0 $0 $0 $0 $0
Lettie Marshall Dent 8.00%
MIDDLE
$0 N/A N/A
$1,000.00 $0 $0 $0 $0 $0 $125,490.00
Spring Ridge 40.00%
$0 N/A N/A
$1,000.00 $0 $0 $0 $0 $0 $0
Esperanza 20.00%
$0 N/A N/A
$33,607.64 $0 $0 $0 $0 $0 $0
L eonardtown 18.00%
School System
Administration
System wide
Programs and School
System Support to
Schools
Nonpublic Costs
PAGE TOTAL $38,607.64 $0 $0 $0 $0 $0 $0 $125,490.00
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ATTACHMENT 4-A & B
SCHOOL LEVEL "SPREADSHEET" BUDGET SUMMARY
Fiscal Year 2005-2006

L ocal School System:

St. Mary’'s County Public Schools

Enter the Amount of Funds Budgeted for Each School by ESEA Programs and Other Sources of Funding

SCHOOL NAME Poverty Titlel-A Titlel-D Titlell, Part A Titlel1-D Titlel11-A TitlelV-A TitleV-A TitleVI-B Other Other Total ESEA
In Rank Order by Poverty Percent Based Grantsto Delinquent Teacher and Ed Tech English Safe and Drug Innovative Rurd and Smal Learning 21% Century Funding by
(High toLow ) After on Free and Loca School and Y outh Principa Formula Language Free Schools Programs Low-Income Communities Grant School
School Name I ndicate: Reduced Price Systems At Risk of Training and Grants Acquisition and Schools
(SW) for T-I Schoolwide Meads Dropping Recruiting Fund Communities
Schools (TAS) for Out
Targeted Assistance T-
Schools
N/A N/A
Margaret Brent 15.0% $0 $1,000.00 $0 $0 $0 $0 $0 $0
HIGH
$0 N/A N/A
$0 $0 $0 $0 $105,883.00 $0
Great Mills 29.00% $1,000.00
$0 N/A N/A
$0 $0 $0 $0 $138,617.00 $0
L eonardtown 12.00% $1,000.00
$0 N/A N/A
$0 $0 $0 $0 $35,905.00 $0
Chopticon 10.00% $1,000.00
ALTERNATIVE*
Dr. James A. Forrest $0 N/A $1,000.00 N/A
Career & Technology $0 $0 $0 $0 $0 $0
Center
School System
Administration
System wide
Programs and School
System Support to
Schools
Nonpublic Costs
Page Total $5,000.00 $0 $0 $0 $0 $0 280,404.00 $0




ATTACHMENT 4-A & B
SCHOOL LEVEL "SPREADSHEET" BUDGET SUMMARY
Fiscal Year 2005-2006

L ocal School System:

St. Mary’'s County Public Schools

Enter the Amount of Funds Budgeted for Each School by ESEA Programs and Other Sources of Funding

SCHOOL NAME Poverty Titlel-A Titlel-D Titlell, Part A Titlel1-D Titlel11-A TitlelV-A TitleV-A TitleVI-B Other Other Total ESEA
In Rank Order by Poverty Percent Grantsto Loca Delinquent Teacher and Ed Tech English Safe and Drug Innovative Rurd and Smal Learning 21% Century Funding by
(High toLow ) After Based on School Systems and Y outh Principa Formula Language Free Schools Programs Low-Income Communities Grant School
School Name I ndicate: Free and At Risk of Training and Grants Acquisition and Schools
(SW) for T-I Schoolwide Reduced Dropping Recruiting Fund Communities
Schools (TAS) for Price Out
Targeted Assistance T- Meads
Schools
Alternative Learning $0 N/A $1,000.00 $0 $0 $0 $0 N/A $0 $0
Center
School System
Administr ation N/A $20,790.00 $1,099.00 $463.00 $1,491.00 1,056.00 N/A $5,609.00 $12,550.00
System wide Programs
and School System $227,348.34 | $32,464.00 | $22,502.00 $61,506.00 32,156.00 $0 $0
Support to Schools
Nonpublic Costs $22,500.00 $4,927.00 $926.00 $13,048.00 3,764.00 $0 $0
PAGE TOTAL $O $0 $271,638.34 | $38,490.00 $0 $76,045.00 | $36,976.00 $0 $5,609.00 $12,550.00
CU'\./II.SI.'I.QII VE $2,036,255.00 $0 $727,948.00 | $38,490.00 | $23.628.00 $76.045.00 | $36,976.00 $0 $286,013.00 $658,000.00
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ATTACHMENT 5-A
TRANSFERABILITY OF ESEA FUNDS [Section 6123(b)]

Fiscal Year 2006 Local School System: St. Mary’s County Public Schools

L ocal school systems may transfer ESEA funds by completing this page as part of the Bridge to Excellence Master Plan Annual
Update submission, or at alater date by completing and submitting a separ ate Attachment 5-A form. Receipt of this Attachment
as part of the Annual Update will serveastherequired 30 day noticeto MSDE. A local school system may transfer up to 50

per cent of the funds allocated to it by formula under four major ESEA programs to any one of the programs, or to Titlel (Up to
30 percent if the school system isin school improvement)®. The school system must consult with nonpublic school officials
regarding thetransfer of funds. In transferring funds, the school system must: (1) deposit fundsin the original fund; (2) show as
expenditure—line item transfer from one fund to another, and (3) reflect amounts transferred on expenditurereports.

Transferability Limitations: 50% limitation for local school systems not identified for school improvement or corrective action.
30% limitation for districtsidentified for school improvement. A school system identified for corrective action may not usethe
fund transfer option.

St. Mary’s County Public Schools does not use this option at thistime|

Funds Available for Total FY 2005 | $ Amount to be $ Amount to betransferred into each of thefollowing programs
Transfer Allocation transferred out of
each program . . . . .
Titlel-A Titlell-A Titlell-D TitlelV-A TitleV-A
Titlell-A

Teacher Quality

Titlel1-D
Ed Tech

TitlelV-D
Safeand Drug Free
Schools & Communities

TitleV-A
Innovative Programs

3 A school system that isin school improvement may only use funds for school improvement activities under sections 1003 and 1116 (c) of ESEA.
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ATTACHMENT 5-B

CONSOLIDATION OF ESEA FUNDS FOR LOCAL
ADMINISTRATION [Section 9203]

Fiscal Year 2006

L ocal School System: St. Mary’s County Public Schools

Section 9203 of ESEA allows a local school system, with approval of M SDE, to consolidate ESEA administrative funds. In

consolidating administrative funds, a school system may not (a) designate mor e than the per centage established in each ESEA
program, and (b) use any other funds under the program included in the consolidation for administrative purposes. A school
system may use the consolidated administrative funds for the administration of the ESEA programs and for uses at the school

district and school levelsfor such activities as —

* Thecoordination of the ESEA programs with other federal and non-federal programs,
e Theestablishment and oper ation of peer-review activities under No Child Left Behind;

* Thedissemination of infor mation regarding model programs and practices

* Technical assistance under any ESEA program,

e Training personnel engaged in audit and other monitoring activities;

e Consultation with parents, teachers, administrative personnel, and nonpublic school officials;, and

e Local activitiesto administer and carry out the consolidation of administrative funds.

A school system that consolidates administrative funds shall not be required to keep separaterecor ds, by individual program, to
account for costsrelating to the administration of the programsincluded in the consolidation.

If the school system plansto consolidate ESEA administrative funds, indicate below the ESEA programs and

amountsthat the school system will consolidate for local administration. Provide a detailed description of how the

consolidated funds will be used.

St. Mary’s County Public Schools does not use this option at thistime]

Titlel-A Titlell-A Titlell-D
(Reasonable and (Reasonable and (Reasonable and
Necessary) Necessary) Necessary)

Titlelll-A
(Limit: 2 Percent)

TitlelV-A
(Limit: 2 Percent)

TitleV
(Reasonable and
Necessary)

Total ESEA
Consolidation
(Reasonable and
Necessary)
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ATTACHMENT 6-A

NONPUBLIC SCHOOL INFORMATION

FOR ESEA PROGRAMS

Fiscal Year 2006

L ocal School System :

St. Mary’s County Public Schools

Enter the complete information for each participating nonpublic school, including mailing address. Use the optional
“Comments’ areato provide additional information about ESEA servicesto nonpublic school students, teachers, and
other school personnel. For example, if Titlel servicesare provided through home tutoring services or by a third party
contractor, pleaseindicate that information under “Comments.” NOTE: Complete Attachment 6-A for Titlel-A, Title
II-A, TitlelI-Ed Tech, and Title 11 services. Complete Attachment 6-B for TitlelV-A and TitleV-A services. Use
Separate pages as necessary.

NONPUBLIC SCHOOL
NAME AND ADDRESS

Number of Nonpublic School Participants (Students, Teachers, and Other School Personnel)

Titlel-A Titlell-A Titlel1-D Ed Tech Titlelll-A
Number Nonpublic Students Students Staff Students Staff Students Staff
T-l Students Served READING/ M athematics
AT Lang. Arts
The King's Christian Academy g{:'h‘:)a;le 22
20738 Point Lookout Road Public 22 22 275 22
School
Callaway, MD 20620 Neutral
Site
. Private
Little Flower School Sehool 26
20410 Point Lookout Road Public 26 19 244 19 1
School
Great Mills, MD 20634 Neutral
Site
: ) Private
St. Michael’s School Sehool 32
16560 Three Notch Road Public 32 14 165 14 1
School
Ridge, MD 20680 Neutral
Site
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ATTACHMENT 6-A

NONPUBLIC SCHOOL INFORMATION FOR

ESEA PROGRAMS
Fiscal Year 2006

Local School System :

St. Mary's County Public Schools

NONPUBLIC SCHOOL
NAME AND ADDRESS

Number of Nonpublic School Participants (Students, Teachers, and Other School Personnel)

Titlel-A

Titlel1-A

Title11-D Ed Tech

Titlel11-A

Number Nonpublic
T-I Students Served
AT

Students
READING/
LANG. ARTS

Students
M athematics

Staff

Students Staff

Students Staff

St. John's School
P.O. Box 69
Hollywood, MD 20636

16

207 16

Father Andrew White School
P. O. Box 1756
Leonardtown, MD 20650

19

280 19

St. Mary's Ryken
22600 Camp Calvert Road
Leonardtown, MD 20650

48

647 48

Holy Angels-Sacred Heart
School

21335 Coltons Point Road
Avenue, MD 20609

12

104 12

Leonard Hall Jr. Naval
Academy

P.O. Box 507
Leonardtown, MD 20650

10

94 10

Mother Catherine Spalding
School

38833 Chaptico Road
Helen, MD 20635

15

178 15

Starmaker Learning Center
23443 Cottonwood Parkway
Cadlifornia, MD 20619

70 4
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ATTACHMENT 6-B

ESEA PROGRAMS
Fiscal Year 2006

NONPUBLIC SCHOOL INFORMATION FOR

Local School System :

St. Mary’s County Public Schools

NONPUBLIC SCHOOL NAME
AND ADDRESS

Number of Nonpublic School Participants (Students, Teachers, and Other School Personnel)

TitlelV-A

TitleV-A

Students

Staff

Students

Staff

Comments (Optional)

The King's Christian Academy
20738 Point Lookout Road
Callaway, MD 20620

0

Little Flower School
P.O. Box 257
Great Mills, MD 20634

246

30

St. Michael's School
P.O. Box 259
Ridge, MD 20680

165

13

St. John's School
P.O. Box 69
Hollywood, MD 20636

205

16

Father Andrew White School
P. O. Box 1756
Leonardtown, MD 20650

280

25

St. Mary’s Ryken
22600 Camp Calvert Road
Leonardtown, MD 20650

640

65

Holy Angels-Sacred Heart School
21335 Coltons Point Road
Avenue, MD 20609

107

16

Leonard Hall Jr. Naval Academy
P.O. Box 507
Leonardtown, MD 20650

Mother Catherine Spalding
School

38833 Chaptico Road
Helen, MD 20635

179

20

Starmaker Learning Center
23443 Cottonwood Parkway
California, MD 20619
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Attachment 7

Titlel, Part A
|mproving Basic Programs Operated
By Local Educational Agencies
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ATTACHMENT 7  TITLEI, PART A-IMPROVING BASIC PROGRAMS OPERATED BY

LOCAL EDUCATIONAL AGENCIES

Local School System:  St. Mary’s County Public Schools Fiscal Year 2006
Title!1-A Coordinator: Carol M. Poe
Telephone: 301-475-5511 ext. 140 E-mail: cmpoe@smcps.org

A. TITLE| THEMESIN BRIDGE TO EXCELLENCE MASTER PLAN — Address each item below describing
the school system's strategies to provide high quality sustained support to al Title | elementary, middle, and
secondary schools. Label each question and answer and be sure to address each bulleted item, where appropriate. I
these strategies are addressed elsewhere in the school system’s five-year comprehensive Bridge to Excellence
Master Plan or this year’'s Update, please indicate the section and page number(s). REQUESTED
DOCUMENTATION MIGHT INCLUDE THE FOLLOWING: MEETING EVALUATIONS, AGENDAS, SIGN-
IN SHEETS, SCHEDULES, LIST OF INVITEES, ETC.

1. DESCRIBE the step-by-step process used to inform parents of each student enrolled in a Title | school
identified for improvement, corrective action, or restructuring of each of the following issues:
Sec. 1116 (b)(6)(A-E)

a)
b)
<)
d)
€)

what the identification means,

the reasons for the identification;

what the school is doing to address the problem of low achievement;

how the LSS and M SDE are helping the school address the achievement problem; and

how parents can become involved in addressing the academic issues that caused the school to be
identified for school improvement.

Include sample copies of letters and documentation to support that the above items a-e have been
accomplished.

a) George Washington Carver Elementary School has been identified as a School in Improvement,
Year 1, which means that the School Choice Transfer Option will be offered to allow parents the
chance to transfer their child/children to other public schools in St. Mary’s County that have made
AYP.
Attachment 1: School Choice Transfer Option News Release
b) George Washington Carver Elementary School has been identified as a School in Improvement
Year 1 because the school did not make the Annual Measurable Objective (AMO) in the same reported
area (Specia Education Reading) in 2004 and 2005.
Attachment 1: School Choice Transfer Option News Release
€) The school is addressing the problem of low achievement by implementing the research based
Houghton Mifflin reading program and Investigations mathematics program. Low reading achievement
is also being addressed by implementation of research based reading interventions, such as Fundations,
Read Naturally, and REWARDS Dynamic Indicators of Basic Early Literacy Skills (DIBELS)
assessment is administered quarterly to all students to monitor reading progress. Burns and Roe
Informal Reading Inventory and Rigby Running Records additionally provide classroom teachers with
assessment information to allow them to creste data driven instruction. The Eleven Month School
Program provides an additional month of school beyond the regular school year for identified low
performing students.
d) A St. Mary's County Public Schools Technical Assistance Team (TAT) isin place at G.W. Carver
Elementary School. The TAT meets monthly with the school instructional leadership team to provide
timely and appropriates support and intervention in the areas of:

e School improvement planning

» Disaggregated data analysis

e ldentification and implementation of professional development, instructional strategies, and

methods of instruction based on scientifically based research
»  School organization, support structure, leadership, and staffing

139



* Budget review and development to confirm direct alignment of funding sources with
identified school improvement initiatives.

Attachment 2: Technica Assistance Team Support Plan
€) Parents can become involved in addressing academic issues that caused the school to be identified
for school improvement by joining and participating in school decison making on the School
Improvement Team and Parent Student Teacher Association. To assist parents with home involvement
in reading instructional support, parents can attend the regularly scheduled Partnersin Print workshops
which take place at the school.

2. DESCRIBE the step-by-step process and specific timelines used to inform parents of students attending a
Title I school in school improvement about student transfer and supplemental educational services options.
Provide a projected start-up date for these services. Sec. 1116 (b)(6)(F)

School Choice Transfer Option step-by step process:

*  The School Choice receiving schools were identified based on their achievement of Adequate
Yearly Progress (AY P) on the 2005 administration of the MSA.

* Theinformationa news release concerning the School Choice Transfer Option for parents of
students enrolled or scheduled to be enrolled at G.W. Carver for the 2005-2006 school year
appeared in the local newspaper, local radio station, and on the SMCPS website.

o Letters were mailed to parents of students scheduled to attend G.W. Carver for the upcoming
school year (2005-2006) providing information on the School Choice Transfer Option.

e A Parent School Choice Information Night was scheduled for Thursday, June 23, 2005.

*  The start-up date for the School Choice Transfer Option isthe first day of school: August 29,
2005.

Include sample copies of |etters and documentation used to accomplish these tasks.

Attachment 1: School Choice Transfer Option News Release
Attachment 3: Title | School Choice Transfer Option
Procedures for the 2005-2006 School Y ear
Attachment 4: Title | School Choice Transfer Option
Parent Information Sheet
Attachment 5: Parent letter
Attachment 6: Parent School Choice Information Night agenda

3. DESCRIBE the step-by-step process and specific timelines used to notify parents whose children attend
Title | schools about the qualifications of their teachers. Sec. 1111 (h)(6)(A)

Parentsin all Title | schools are notified about their right to request information on the qualifications
of their teachers and paraeducators during the first week of each school year.

Include sample copies of letters and documentation used to accomplish thistask.

Attachment 7: Parent Letter concerning teacher and paraeducator qualifications.

4. For LSSs with Title | schoolwide programs, DESCRIBE the steps taken to help the Title | schools make

effective use of schoolwide programs. Include the specific steps that will/have been taken to review and
analyze how effective schoolwide programs have been in: (Reg. 200.25-28 and Sec. 1114)

a)
b)
<)
d)

€)

f)

consolidating federal, state, and local funds for schoolwide programs,

adopting research based strategies and methods to improve student achievement,

following the progress of each student subgroup;

providing extended learning time, such as an extended school year, before- and after-school, and
summer program opportunities;

accelerated, high quality curriculum; and

using formative benchmark assessments aigned with the Voluntary State Curriculum.

In addition to the LSS Title | coordinator, identify by name the person/s responsible for activities a-f, as
appropriate.

a) Development, implementation, monitoring, and evaluation of the school wide plan are components of the
SMCPS Bridge to Excellence Master Plan, Goal 1, Objective 21, Strategy 1. Each school’s School
Improvement Plan incorporates the alignment of federal, state, and local funds. The School Improvement Plan
for each school is reviewed and approved by an assigned School Improvement Plan review team composed of
representative members from the Departments of Academic Support, Curriculum and Instruction, Pupil Services
and Specia Education.

Persons responsible: School Improvement Plan Review Team: Team Directors. Linda Dudderar, Kathleen
Lyon, Charles Ridgell, Marilyn Mathes.
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b) Scientifically based strategies and methods implemented at Title | schools include the Houghton Mifflin
reading program. The program has been adopted in grades Pre-kindergarten through five at all Title | schoolsto
ensure that all components of literacy are included in the 90 minute literacy instructional blocks. The primary
mathematics resource used to teach the Voluntary State Curriculum is TERC Investigations, one of only three
research based mathematics curricula currently available. Additional supplemental materials for the core
reading and mathematics programs are provided for Title | schools, including Teacher Resource Kits, student
workbooks, leveled texts and targeted intervention programs such as Wilson Rewards, Fundations, and Read
Naturally.

Personsresponsible: School |eadership teams; Ingructiona Supervisors; Title | Supervisor: Carol Poe

¢) Each school maintains a data base of formative and summative assessment data for every student. The data
includes individual student MSA data and formative assessment data using DIBELS (Dynamic Indicators of
Basic Early Literacy Skills) in preK- 5. Pre and post mathematics benchmark assessments are provided at each
grade. Each pre and post assessment focuses on grade level objectives in the VSC. Unit assessments are also
adminigered at grades 3-5 (See Master Plan Update pp. 23-30). The assessments demonstrate for teachers and
students the level of knowledge and rigor MSA demands. Grade level teams develop Team Action Plans to
monitor student data and impact classroom instructional decision making.

Personsresponsible: The literacy and mathematics coaches assigned to each Title | school assist classroom
teachers with collection and interpretation of individual student data. The SMCPS Assessment Specialist is
available to provide analysis and disaggregation, when requested. Assessment Specialist: Denise Eichel

d) All Title | schools have 21% Century Community Learning Center after school programsin place. During the
summer of 2005 an 11 Month School Program took place at the three Title | schools operating school wide
programs. The Eleven Month School Program will be provided during the summer of 2006 for identified
students who need additional assistance to achieve AYP. More than eighty per cent of the students who
attended the 2005 program demonstrated progress in both reading and mathematics. This program will be
implemented at the three Title | schools that have schoolwide programsin place.

Persons Responsible: 21% Century Community Learning Center after school programs. Coordinator of Special
Programs; Mark Smith; 11 Month School Y ear Program: Supervisor of Instruction/Title |, Carol Poe.

€) The SMCPS Bridge to Excellence Master Plan, Goal 1, Objective 21, Strategy 1, provides for increasing
challenge and achievement of all students through research based high quality curricula.

Persons responsible:  Director of Curriculum and Instruction: Linda Dudderar; Supervisor of Gifted and
Talented Programs: Laura Carpenter

f)Formative benchmark assessments aligned with the Voluntary State Curriculum have been developed for all
grades in the areas of reading and mathematics. The DIBELS literacy assessment isin placein all Title| school
for the 2005-2006 school year. The DIBELS literacy assessment isin place in al Title | school for the 2005-
2006 school year. The results of these tests are included in grade level Team Action Plans which are monitored
by the school |eadership team and assist teachers with instructiona decision making (See Master Plan Update
pp. 23-30)

Personsresponsible: Title | Literacy Coaches; Supervisor of Ingruction for Reading: Liz Cooper
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ATTACHMENT 7 TITLE I, PART A — IMPROVING BASIC PROGRAMS OPERATED BY

LOCAL EDUCATIONAL AGENCIES

Local School System: St. Mary’s County Public Schools Fiscal Year 2006

B. TARGETED ASSISTANCE SCHOOL S[Section 1115].

1

LIST the multiple selection criteria the school system will/has used to identify eligible children most in
need of services. (NOTE: Children from preschool through grade 2 must be selected solely on the basis of
such criteria as teacher judgment, parent interviews, and devel opmentally appropriate measures.)

Students in grades 3 through 5 who attend Targeted Assistance Schools will be identified based upon
failure to achieve proficiency on the Maryland School Assessment, indication of the need for intensive
reading remediation based upon the DIBELS assessment, and teacher recommendation. Students in
preschool through grade 2 will be selected based upon teacher judgment, parent interviews, and
developmentally appropriate measures. Students in preschool through grade 2 will aso be assessed using
DIBELS. Additional criteria will include teacher recommendation, parent interviews, and devel opmentally
appropriate measures.

For LSSs with Title | targeted assistance programs, DESCRIBE how the school system will/has hel ped

targeted assistance schools identify and implement effective methods and instructiona strategies that are

based on best practices and scientific research that strengthens the core academic program of the school. In

the description, be sure to address how each of the following bullets has been provided:

a) extended learning time, such as an extended school year, before- and after-school, and summer
program opportunities,

b) accelerated, high quality curriculum, including applied learning;

C) dtrategies to minimize the removal of children from regular classroom instruction for additional
services; and

d) formative benchmark assessments aligned with the VVoluntary State Curriculum.

a) Extended learning timeis provided for identified low achieving studentsin the after school program. The

Eleven Month School program provides an additional month of instruction for identified students. The

Eleven Month School program provides an additional month of instruction for identified students who need

remediation to achieve AYP. Student selection is data driven and includes MSA results, county devel oped

mathematics assessments that are aligned with the VSC, DIBELS, and Rigby scores. This program

provides four weeks of full day academic instruction prior to the beginning of the regular school year and is

aligned with VSC objectives.

b) The research based Houghton Mifflin reading program and Investigations mathematics program provide
the basis for differentiated and appropriately accelerated, high quality ingtruction to address the goals of the
Voluntary State Curriculum.

¢) To minimize the removal of children from regular classroom instruction for additional services, Title |
funded paraeducators provide small group instruction in the classroom under the direct supervision of the
classroom teacher.

d) Regular formative reading and mathematics assessments, which are aligned with the Voluntary State
Curriculum, provide for regular assessment and monitoring of studen