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INTRODUCTION

The Board of Education of the Rondout Valley Central School District (the “District”), in public
session approved the terms of the new 2016-17, 83012-d, as recommended by the Superintendent
of Schools and as referenced in a Supplemental Memorandum of Agreement by and between the
Board of Education, the Superintendent and the Rondout Valley Federation of Teachers. The
Board of Education authorized the Superintendent of Schools to seek approval from the New York
State Education Department of such changes; and the Board of Education authorized the Board of
Education President and the Superintendent of Schools to execute any documents that were
necessary to seek such approval.

The Superintendent of Schools and Board of Education are committed to a thoughtful and careful
APPR process and parts of this Plan Document that must be developed through appropriate
collaboration. The Plan Document may be modified from time to time as these elements are
modified.

Annual Professional Performance Review (“APPR”) supports the professional growth of our
educators. A successful review system should provide timely feedback, an opportunity to
acknowledge educators’ strengths as well as their weaknesses and an opportunity for growth as
an educator.

This APPR system will be a significant factor in all employment decisions including but not limited
to:

Retention

Tenure Determination

Termination

Supplemental compensation

Promotion

Professional Development

Coaching

All teachers subject to Education Law 83012-d will be covered by the new comprehensive
performance evaluation system in the 2016-17 school year.

The District will work with all available resources to assist in designing and implementing these
new systems.
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PART |
TRAINING OF EVALUATORS
The District will ensure that all Lead Evaluators [Principals/Administrators & Independent
Evaluators], will receive training required by Education Law Section 3012-d and Part 30-3 of the
Rules of the Board of Regents. Peer observers are not being used in this APPR plan.

Lead evaluators, evaluators and independent observers will receive training required by Education
Law Section 3012-d and Part 30-3 of the Rules of the Board of Regents. Peer observers are not
being used in this APPR plan.

Lead evaluators will be certified by the Board of Education after having received training to meet
the criteria required for Lead Evaluators pursuant to Part 30-3 of the Rules of the Board of
Regents.

A minimum of six (6) hours of training will be received prior to an administrator being certified by
the Board of Education as a lead evaluator. Lead evaluators will be recertified periodically by the
Board of Education on a periodic, as-needed basis, after receipt of training necessary for such
recertification.

Independent evaluators shall receive training on the following elements:
e the New York State Teaching Standards and their related elements and performance
indicators;
e evidence-based observation techniques that are grounded in research; and
e application and use of the State-approved teacher rubrics selected by the district for use in
evaluations, including training on the effective application of such rubrics to observe a
teacher's practice

A minimum of three (3) hours of training will be received prior to an independent evaluator being
certified. Independent evaluators will be certified by the Superintendent upon completion of the
above-stated training, and re-certified by the Superintendent on a periodic, as-needed basis.

The District will ensure that all evaluators maintain inter-rater reliability via annual calibration
sessions across evaluators and periodic comparisons of a lead evaluator's assessment with those
conducted by other evaluators.

Responsibilities

The Executive Director of Curriculum and Instruction and/or Ulster BOCES personnel authorized to
train on behalf of an evaluation rubric approved by NYSED, will train and certify other evaluators in
the district based on the same model.

Timing
All Principals/Administrators & Independent Evaluators and other evaluators shall be appropriately
trained and certified by September 30th of each school year or thirty (30) days after appointment.

Re-Certification and Updated Training

The District will work to ensure that all Principals/Administrators & Independent Evaluators
maintain inter-rater reliability over time and that they are re-certified on an annual basis and
receive updated training on any changes in the law, regulations or applicable collective bargaining
agreements.
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PART Il
DATA MANAGEMENT

The District will work with the NYSED to develop a process that aligns its data systems to ensure
that the NYSED receives timely and accurate teacher, course and student “linkage” data, as well
as a process for teacher and principal verification of the courses and/or student rosters assigned to
them.

Ensuring Accurate Teacher and Student Data

The District shall ensure that the NYSED receives accurate teacher and student data, including
enrollment and attendance data and any other student, teacher, school, course and
teacher/student linkage data necessary to comply with the Regulations of the Board of Regents
and Commissioner of Education by providing such data in a format and timeline prescribed by the
Commissioner.

The District collects data on teacher assignments, student enroliment, attendance, and
achievement on State-wide assessments utilizing the SchoolTool student management system.
The Data Administrator is directly responsible for maintaining the SMS and transferring data to and
from the Mid-Hudson Regional Information Center (MHRIC) and NYSED Data Warehouse systems
(SIRS) including, but not limited to, file formatting, data collection, import/exports of data, meeting
timelines and regulations as outlined by both the MHRIC and the NYSED.

The NYSED’s APPR Guidance Documents and field memos relating to the Student Information
Repository System (SIRS) will provide detailed guidance related to the collection and reporting of
data, including student-teacher linkage and student attendance. The District will continue to
monitor data and develop additional processes, as needed and consistent with NYSED reporting
requirements, to verify that the data submitted to the State are complete and accurate. The
NYSED advises that it will provide roster verification reports to assist in this process The NYSED
also will provide guidelines for the use of student-teacher instructional weighting and student
exclusion flags

Verification: The District’s student data system identifies teacher assignments, student enroliment
and attendance. The District has obtained the NYSED statewide unique identifier for certain
certified individuals employed by the District through “TEACH”. This information has or will be
entered into the District’s data system and will be extracted from the District’'s system and reported
to SIRS in accordance with NYSED guidance. The District will verify assignments of teachers
through quarterly grade report verifications by both teachers and administrators.

Reporting Individual Subcomponent Scores: The District will report to the NYSED the individual
subcomponent scores and the total composite effectiveness score for each classroom teacher and
building principal in the District in a format and timeline prescribed by the Commissioner. The
District will develop a process for timely and accurate extraction of such data and will use SIRS
data reporting extracts protocols for reporting these data to NYSED. Total Composite
Effectiveness Scores will not be reported until data on student achievement on state assessments
is transmitted to the District.
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Development, Security and Scoring of Assessments: The District shall ensure the development,
security and scoring processes of all assessments and/or measures used to evaluate teachers and
principals under this section are not disseminated to students before administration and that
teachers and principals do not have a vested interest in the outcome of the assessments they
score.

Development: The District will work with appropriate committees, administrators and local
Associations to determine decisions about local measures of student achievement; teacher and
principal practice rubrics; any other instruments (such as surveys, self-assessments, portfolios);
and the scoring methodology for the assignment of points to locally selected measures of student
achievement and other measures of teacher or principal effectiveness.

Security: The District will secure all assessments at the building level consistent with NYSED
guidelines prior to, during, and after administration of all required NYSED assessments to ensure
that these assessments are not disseminated to students before administration. In addition, both
testing and scoring protocols will be consistently adhered to, in order to ensure that teachers or
principals do not have a vested interest in the outcome of the assessments they score.
Assessment proctors will have access to test administration protocols prior to test administration as
prescribed by NYSED, without compromising the security or integrity of the assessment.

Arrival of Materials: When the test materials arrive at the building, the building testing coordinator
and principal carefully check, count and inventory the testing materials to ensure that the proper
number of tests have been received. The contents of each box are checked against the shipping
notice and the school’s copy of the order form. All shrink-wrapped materials remain intact until the
day of testing. All test materials are stored in a locked safe or vault within the school building or at
a school building that has a safe or vault.

Prior to Testing: Prior to the administration time period, a review of the test administration
procedures is conducted with all faculty and staff that will be involved in the test administration and
scoring. Classrooms are prepared for testing as described in the NYS Testing Administrator’s
Manual. Alternate locations and additional proctors are organized for students who require testing
accommodations.

On the Day of the Testing: Tests are administered consistent with State and local requirements to
ensure test security and so that students can do their best. A class roster is completed on the day
of testing to account for students who are absent and require a make-up test. When tests are
complete, all testing materials are collected and counted by the classroom teacher. Completed
testing materials are recounted, bound appropriately and kept in a secure location.

Once All Testing is Complete: Once the testing administration period is completed, all tests are
securely inventoried and packed by the building administrator or his/her designee. Make-up
sessions are conducted within the allotted time frame, and tests are kept in a secured, locked
location. Once all testing is complete, the test boxes are sealed, returned to the scoring location
and then properly organized for the return to the testing center.

Scoring: The District will ensure that all assessments are scored in the manner as prescribed by
the assessment. Teachers with vested interest in the outcome of their assessments are not
involved, to the extent practicable, in the scoring of those assessments.
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PART Il
ANNUAL PROFESSIONAL PERFORMANCE REVIEW

Philosophy

The Rondout Valley Central School District's administration working in collaboration with the
Rondout Valley Federation of Teachers believes professional review is an integral part of the
continuous growth process for teachers. The following plan meets the requirements of the New
York State Annual Professional Performance Review (APPR) regulation §3012-d.

This model was chosen because it is a model that supports professional development. The
Danielson model was first developed to assist educators in defining elements of effective
professional development. It is the belief of the Rondout Valley Central School District that as
accountability increases so must the support for success. This model can assist educators in the
professional growth cycle of continuous improvement of our teaching and learning systems.

Rondout Valley Central School District APPR Outline:

The New York State APPR regulation requires the district to rate teachers on a HEDI [Highly
Effective, Effective, Developing or Ineffective] scale.

Teachers will obtain their Overall APPR Rating from the following:

1. Student Performance Category:

a. A teacher’s Student Performance Category rating will come from Students Growth
Measures or (other Comparable Measures) provided by the state based upon the
achievement results of that teacher’s students on state assessments and/or Student
Learning Objectives [SLOs].

b. District-wide measure chosen for:

I. K-12 teachers who do not give 4-8 State Assessments or whose course(s) end
in a Regents exam.

ii. Back-up Student Learning Objectives [SLOs] for teachers who give 4-8 State
Assessments or who do not have a minimum number of student scores
required.

No optional State provided/Supplemental Growth Score will be used.
d. The 0-20 point score will be converted into the following NYS mandated rubric.

Overall Student Performance Category

o

Score & Rating
RATING POINTS % OF STUDENTS
MEETING TARGET
H Highly Effective 18-20 90-100
E Effective 15-17 75-89
D Developing 13-14 60—74
I Ineffective 0-12 0-59
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2. Teacher Observation Category:

e Rondout Valley has agreed to use the Danielson 2011 Rubric Revised Edition for
assessing teacher effectiveness.

e Principals/Administrators will perform Announced observations and they count 80%.

e Independent Evaluators will perform Unannounced observations and they count 20%.

e No optional Trained Peer Teacher will be performing observations.

e A Teacher’s Observation Category rating will come from a combination of their
Announced Observation score worth 80% and their Unannounced Observation score
worth 20%.

e The 1-4 point score will be converted into the following rubric.

Overall Observation Category

Score & Rating
RATING MINIMUM MAXIMUM
H Highly Effective 3.6 4.0
E Effective 2.5 3.59
D Developing 1.7 2.49
I Ineffective 0 1.69

3. Overall Teacher Effectiveness Rating:

a.

As per the mandate in New York State Educational Law 3012-d, the HEDI Ratings
from Section 1 and Section 2 are included in the table below will be applied to
determine the Overall APPR Rating.

w OBSERVATION

g HIGHLY EFFECTIVE DEVELOPING INEFFECTIVE
< EFFECTIVE

& H] [E] (o] m
E HIGHLY EFFECTIVE [H] H H E

74

E EFFECTIVE [E] H E E

=

IO DEVELOPING D]

w E E D I
E

&  |NEFFECTIVE 0] D D | |

4. Evaluation Forms

a.

Forms have been developed for use by the administrators for teachers covered under
the APPR regulation.

Forms will be provided online for teacher use.

Form C is the standard Classroom Observation Report form.

The evaluation system will occur in a cycle. Timeframes refer to days when school is in session.
The day before a major break will be avoided for observations; and meetings will be held whenever
possible in the building to which the teacher is assigned (absent exigent circumstances). The
parties can mutually agree to reschedule an observation or to schedule another observation in the
event that extraordinary issues outside of the control of the parties have or will render the
observation inaccurate or not otherwise reflective of the teacher’s skills. Nothing herein shall
prevent the District from providing additional support, as needed, to a teacher who is not currently
on a Teacher Improvement Plan.
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Evaluation Process Timelines

Timeline
[absent exigent
circumstances]

Action

APPR Form to be Completed

Announced Observations

Between September
[no earlier than one
week after Labor Day]
to February 29*

Pre-observation conference and
observations conducted

Form A
[Lesson Plan Planning Guide]

Form B
[Pre-Observation Conference Questions]

Within 7 days from
observation

Teacher forwards Form E

[Teacher Reflection on Classroom
Observation] to the observer [electronic or
hard copy]

Form E
[Teacher Reflection on Classroom
Observation]

Within 15 days from
observation

Written observations with highlighted
rubric labeled draft to teacher within 15
days of observation

Form D
[Domains 1, 2 & 3 Rubric]
Draft-Announced

Form C
[Classroom Observation Report]

Within 20 days from
observation

Post-Conference held with teacher

Form D
[Domains 1, 2 & 3 Rubric]
Draft-Announced

Form C
[Classroom Observation Report]

Form E
[Teacher Reflection on Classroom
Observation]

Within 10 days from
Post-Conference

All signed copies due to Personnel Office

Form A

[Lesson Plan Planning Guide]
Form B

[Pre-Observation Conference Questions]
Form D

[Domains 1, 2 & 3 Rubric]
Final-Announced

Form C

[Classroom Observation Report]
Form E

[Teacher Reflection on Classroom
Observation]

*The Unannounced Observation may begin no earlier than 20 days following the Announced

Post-Observation meeting.
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Timeline Action APPR Form to be Completed
[absent exigent
circumstances]
Unannounced Observations

Between December 1 to | Observations conducted

May 21*

Within 7 days from Teacher forwards Form E Form E

observation [Teacher Reflection on Classroom [Teacher Reflection on Classroom

Observation] to the observer Observation]
Within 15 days from Written observations with highlighted Form D1
observation rubric labeled draft to teacher within 15 [Domains 2 & 3 Rubiric]
days of observation Draft-Unannounced

Form C
[Classroom Observation Report]

Within 20 days from Post-Conference held with teacher Form D1

observation [Domains 2 & 3 Rubric]
Draft-Unannounced
Form C
[Classroom Observation Report]
Form E
[Teacher Reflection on Classroom
Observation]

Within 10 days from All signed copies due to Personnel Office | Form D1

Post-Conference [Domains 2 & 3 Rubric]
Final-Unannounced
Form C
[Classroom Observation Report]
Form E
[Teacher Reflection on Classroom
Observation]

*The Unannounced Observation may begin no earlier than 20 days following the Announced
Post-Observation meeting.

Page 10 of 36



Timeline
[absent exigent
circumstances]

Action

APPR Form to be Completed

APPR Documentation

By June 15

A copy of the either Form F, F1 or F2
[Teacher Evaluation Rating Criteria for
Awarding Points form] and Form G
[Annual Professional Performance
Review: Teacher Evaluation Rating] will
be provided to teachers.

Section 1 of Form G [Annual Professional
Performance Review: Teacher Evaluation
Rating] will not be completed until State
provisions of values/Student Learning
Objectives are received.

Form F, F1 or F2
Teacher Evaluation Rating Criteria for
Awarding Points

Form G
Annual Professional Performance
Review: Teacher Evaluation Rating

By the end of the school
year

A signed copy of either Form F, F1 or F2
[Teacher Evaluation Rating Criteria for
Awarding Points form] are due to
Curriculum & Instruction Office.

Form F, F1 or F2
Teacher Evaluation Rating Criteria for
Awarding Points

By September 1st

Contingent upon NYSED provision of
scores for Section 1 of Form G [Annual
Professional Performance Review:
Teacher Evaluation Rating], two copies of
Form G will be completed and forwarded
to the teacher.

Form G
Annual Professional Performance
Review: Teacher Evaluation Rating

Within 10 days of the
first day of school for
teachers

Form G [Annual Professional
Performance Review: Teacher Evaluation
Rating] will be signed by the teacher
acknowledging receipt of the document
and one copy will be forwarded by the
teacher to the Personnel Office to be
placed in his or her Personnel File.

Form G
Annual Professional Performance
Review: Teacher Evaluation Rating
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Form A:
Form B:
Form C:

Form D:

Form D1:

Form E:

Form F:

Form F1:

Form F2:

Form G:

Evaluation Forms

Lesson Plan Planning Guide

Pre-Observation Conference Questions

Classroom Observation Report

Domains 1, 2 & 3 Rubric [Announced Observations]

Domains 2 & 3 Rubric [Unannounced Observations]

Teacher Reflection on Classroom Observation

Teacher Evaluation Rating Criteria for Awarding Points

Teacher Evaluation Rating Criteria for Awarding Points for Probationary 1st year
Teachers / Unsatisfactory Unannounced Observation of Teachers

Teacher Evaluation Rating Criteria for Awarding Points for Unsatisfactory Announced
Observation of Teachers

Annual Professional Performance Review: Teacher Evaluation Rating

Page 12 of 36



Form A: Lesson Plan Planning Guide

Teacher Name

Date of Observation

Teacher records key information in each area and brings a copy for the administrator and a copy for

him/herself to the Pre-observation

Name of Current Unit of Study:

Day

Concepts in Unit (D1A):

Standards Taught/Assessed in this Unit:

of the Unit

Student/Class Profile

Identify the makeup of your class and any
accommodations in this lesson to meet
student learning needs. (How will you use
what you know about learning styles and
specific strategies to design and
differentiate instruction for a group of
diverse learners?) D1B, D1E

Learning Outcomes

Identify what concept, knowledge, and/or
skill you will specifically teach today.
Di1C, D1E

Assessments

Identify what the students will do today to
SHOW they are making progress toward
and/or have learned the concept, knowledge
or skill. (The formative and/or summative
assessments) D1F

Engagement in Learning
List how you will focus the students in the

opening of the lesson, activities to engage
the students and your plan to close the
lesson. D1E

Adjustments/Modifications

In what ways do you anticipate you will
adjust the lesson if formative assessments
indicate a need?

D1A, D1B, D1E, D1F

Groups

How will the students be grouped for each
activity in the lesson?

D1B, D1E

Resources

List resources and materials needed for this
lesson.

D1D
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Form B: Pre-Observation Conference Questions

Name of Teacher Date of Pre-Observation Conference

Pre-Observation Conference Questions

Teacher may record answers on the Observation Conference Question Form (this paper) or simply come
prepared to discuss these questions with the administrator.

1. What specifically will you be teaching in the lesson | will observe (D1C)?
a. How do you know the students are ready for this learning (D1A)?

2. How will you know the students are learning during this lesson (D1A, D1B, D1C)?

3. Let's review the lesson plan (APPR Form 1) you brought with you today (D1E).
a. What are the assessment criteria and standards for the formative and/or summative
assessment(s) you will be using in this lesson (D1F)?
b. In what ways will the results of the assessment(s) you will be using in this lesson help you
plan for future instruction (D1F)?

4. 1 will be observing your lesson to assess your application of the NYS Teaching Standards via the
Danielson Rubric, Domains 2 and 3. Is there any one competency you are specifically interested in
receiving feedback on?

Domain 2: The Classroom Environment

Creating an Environment of Respect and Rapport
Establishing a Culture for Learning
Managing Classroom Procedures
Managing Student Behavior
Organizing Physical Space

Domain 3: Instruction

Communicating with Students

Using Questioning / Prompts and Discussions
Engaging Students in the Learning

Using Assessment in Instruction
Demonstrating Flexibility and Responsiveness
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Form C: Classroom Observation Report

Rondout Valley Central School District
PO Box 9
Accord, NY 12404
845-687-2400

Name: Administrator:
Class: Title:
School:

Date of Observation:

This observation was evaluated in the context of Charlotte Danielson’s Domains:
Announced Observation: Domains 1, 2, and 3
Unannounced Observation: Domains 2 & 3

Administrator Narrative:

Summary:
In the domain of planning and preparation: [For Announced Observation only]

In the domain of classroom environment:

In the domain of instruction:

Staff Member Comments:

Administrator Signature Staff Member Signature

Date Date

Conference held on:

Attendance this school year as of: (date) Staff Member Status:
______ personal sick ___ tenured
___ family sick _______probationary
______personal ______leave replacement
______ leave w/out pay ______ other
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Form D: Domains 1, 2 & 3 Rubric [Announced Observations]

Name: Date:
Domain 1: Planning and Preparation
Component Unsatisfactory Basic Proficient Distinguished

la: Demunstrating In planming and practice, teachsr makss Teachar iz familiar with the impostant concapt of the Teachar dizplays zolid kmowladze of the important | Teacher dizplay: sxtanszive lmowledes of the important
content emors of dos: Dot codrect Smor. dizcipline, but may dizplay lack of awar=nszz of how convospts in the dizcipline and how thess mslats to comvospts in the dizcipline and how thess 1slats both to

kl].ﬂW]-E-dg& of content and Teacher’s plan: and practics display thasa concspts relats toone apother. Teacher's plans one snother. Teacher's plan: and practice r=flact one another and to other disciplines. Teacher's plans

pedagﬂgv littla inderstanding of preraquizits and practice indicate soms awarsnsss of presguizits acomate understanding of the presguizits and practice reflect understanding of prerequizite

-mnmnranémomrsqfﬂw melationehips important to stodant melationehips, although such Inowlades may be melationehips amons topic: and concspts. relationehips smong topic: and comcepts and a link to

discipline leaming of the content. Teacher displays inaccurate of incomplets Teacher's plans amd Teacher's plan: and practics r=flact fEmilisrity necessary coEnitive strocturss by stodsnts to snens

- wisite velationships littlaof no underztanding of the smes of peactice raflact 2 limited fangs of padasomical with a wids range of affective pedazpeical underztanding. Teacher's plans snd peactice reflact

O padamomical approachs: suitsbls to appfoaches of somae approachs: that ars not suitsbls appgoache: in the dizciplins. familisity with a wids range of affective padasomical

e studant loaming of the contant. to the dizcipline of to studants. appeoachss in the dizcipline, anticipating stedant
mizconosptions.

1b: Demunstrating Teacher demonstrates litflsor no Teacher indicates the importance of undsstanding Teacher understands ths active natwrs of studsnt The teacher actively zssk: lmowlsdzs of studants’
understanding of how studentz lessm apd | how stodents lesm and the stedents” backsroumds, lesming and attsin: information shout l=vsls of levalz of devalopment and thsir backemoonds, cultures,

lcnuwledge of students littlekmowledge of studants® cultures, skills, langnass proficiency, interssts, and devalopment for groups of studants. The teacher zkillz, languass proficisncy, intsrests, snd specizl nesds

-child & adalescent development backeround:, culturss, skills, langrass spacizl nesds, and aftsine this kmowlsdss for the class | also purpossfilly sssh: kmowlsdzs from severs] from a variety of sources. This infoomation is acquirsd

-the lsarning process proficiency, interssts, and special pesds, as 3 whola. sources of studants” backsrounds, colteres, skills, for individesl stodants.

-ckills, knowlsdge, and language
proficisncy

-interest & cultural heritage
-special needs

and doe: not sask such undsretanding.

lamgiase proficisncy, interssts, snd specizl nesds
and aftaine thiz dmowladze for sroups of stodamts.

1c: Setting Instructional

QOutcomes

-Falus, sequence, and alignmsnt
-Clarity

-Balance

-Suitability for diverss studenis

Omtcomss reprezent low sxpectation: for
students and lack rigor, nor do they all
maflect important lesming in the
dizcipline. Cutcomss a2 statsd 2=
activities, rather than as student lesming.
Outcomas feflect only ons typs of
leaming and only ons dizcipline of
sttamd, and are suitsble fog only soma
students.

Crrtoomss represent modsratsly high swpsctations
and rigor. Bome meflact important lsaming inthe
dizcipline, snd consizt of 2 combination of owtcomss
and activities. Outcomes reflact soversl types of
lesming, but teacher ha: mads no attempt at
coopdination of integration. hiost of the outcomes ==
suitabla for moet of the students inthe class basad on
elobal aszszzmentz of sfudant leaming.

Mozt outcoms: repressnt rigorous and impostsnt
leaming in the discipline. All the instmctions]
outcome: are clear, writtan im the form of studsnt

leaming, snd suggest visble mathods of

aszaszment. Outcomes raflect several diffssnt

typas of lesming and opportunitiss for

coprdination. Cutcomes take into account the

varving nesd: of mroups of studants.

All outcomes reprezsnt rigorous and impostant lssming
in the dizcipline. The outcomes ar= clesr, writtsn in the
form of student lesming, and pemmit vishls msthods of
azzaszmeant. Outcome: raflact sevaral diffsemt types of
lesming and, whers appropriats, sspresant
opportunitie: fir both coordination and intssration.
Orztoomes tska into account the varyine neads of
individueal stodants,

1d:D emunstrating Teacher izunawars of resowrcs: for Teacher display: basic swarsns:z of r=sowmos: Teacher dizplays swarsnssz of =sowros: availshls Teacher's kmowlsdzs of respurcss for classroom wsa,
clazzroom s for sxpanding ons'z owm availshle for claszreom wzs for swpanding ome’s own | for classroom uss for swpanding oms’: owm for expanding ons’: own kmowledzs and for stodsnts

Knowledge of Resources | i;ocisies amd for stodents availsble kmowlades, and for studsnts theoush the school, bt | knowledss, and for studants throush the school or | iz extensive, including thoss availsble thoush the
-Forclassroomuse through the school or district. o kmowledzs of resource: availsbls mors broadly. district and sxtemal to the school and on the school or diztrict, in the commumity, through
-To sxtend contsnt knowlsdgs and intemat. professional orsnizations and universities, snd om the
pedagogy imtamat,
-Forstudents
le: Designing Coherent The zarizs of leaming axpsrisncss iz Some of the lesming activitiss and matsrisls as Taacher coordinates kmowlsdss of contant, of Plan: sepgazant the coosdination of in-dspth content

A poody alisned with the instrctional switabla tothe instroctionsl outcome: and fepdssant a studantz, and of resowsoes, todosiEm a ssriss of Imowladzz, undarstanding of differsnt students’ nesds
Instruction outoomes and doss not f=presant a mpdarats cognitive challmea, but with no lzaming sxporiencez aligned to instroctional and availsbla rezoces (incleding technolozy)
-Leaming acrivitics coherent structurs. The activitiss ars not differentistion for different students. Instroctionsl outcome: and suitabls to groups of studants. The rezulting ina zerisz of leaming activitiss dasigned to

-Instructional materials and
FESOUNCES

dazigned to angars students in active
intellectusl activity and haws unrealistic

eroups partially suppodt the instructionsl outcomes
with at =ffort at providing zoms varisty. The laszon

leaming activitiez havs geasonsbls tims

allocations; thay repressnt zigmificant cosmitive

snpage stodant: in kigh-level cognitive activity, Thess
are differentisted, a: appropriats, for individuwsl

-Instructional groups time sllocation:. Instroctional sroups do of unit has a tacoEmizabls strocturs: ths prosreszion challengs with zome diffsrsntistion for different leamars. Instroctionsl srowps ars varied 2= spproprists
_Leczon and unit soructurs not support the instroctional outcomes of activities iz uneven with most time allecations goups of students. The lezzon or undt has a clesr with some opportunity for student choica. The lasson or
and offsr oo variaty. gzasonabla. strectrs with approprists and varisd wes of undt’s structere i clasr and allows for diffsrent
instroctionsl sroups. pathway: according to diverss studant neads.
1f- As&essing student Azzazzment procadurs: ae not Soma of the instructional outcome: are aszaszad Teachar's plan for student asssszment iz alizned Teacher's plan for student assszzment iz fully alizned
c congreant with instroctionsl outoomes; through the proposad spproach, but others are not. with the instroctionsl outcomess; aszazzment with the instructional cutcomss with clear criteria and
RHMg the propoead approach contsine o Aszzeszment criteria and standard: have besn mathodologies may havs bhesn adapted for groups standards that show evidsmos of student contribution to

-Congruence with instructional
FUICOMED

-Criteria and standards

-Dlesign of formative assessmenis
LUze for planning

criteria of standards. Teacher has no
planz to incogporats formativae
aszaszmant in the leszon or unit, por any
plans to uss aszssiment results in
dasigning fite instroction.

davelopad, but they are not clear. Approach to the usa
of formative aszeszment iz mdimentary, includine
only some of the instoctional outcomes. Taeacher
intemds to uss aszezzment results to plam for firees
instroction for the class a: 3 whela

of stedents. Asssssment criteria and standards ==

clear. Teacher has a wall-devslopsd stratssy

using formative aszsssment and has designed

for

particular approachss to be used. Teacher intemds

to s aszsssmant fesults 1o plan for firus
instruction for sroups of studsmts.

their development. Aszszzment msthodologies have
besn adapted for individusl stodentz, 2 nesdad. The
approach to wiing formative ssssssment iz well-
desined and includs: studant g well 2= teacher wes of
tha gzzazzment information. Teacher intand: fo w2
aszazzment fesults to plan for fotwre instruction fog
individual studants,
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Domain 2: The Classroom Environment

Component

Unsatisfactory

Basic

Proficient

Distinguished

2a: Creating an
environment of respect
and rapport

-Teacher interactions with students,
including both words and actions
-Studsnt interactions with ather
students, including both words and
actions

Pattems of classroom interactions, both
betwesn the teacher and stodents and smong
gtudents, are mostly negarive, inappropriste of
inzsmzitive to studsnts’ ages, cultessl
backerounds, =nd development levals.
Interactions are characterized by arcasm,
putdowns, of conflict. Taacher doas not desl
with disrespactfi] behaviods.

Pattemns of claszroom interactions, both batwesn
the teacher and student: and smong stedsnts, ans
ganeslly sppropriste, but may geflact oocasional
inconsistanciss, favoritizm and dizregand for
students’ ages, culterss, and developmental lewals.
Students raraly demonstrate dizrsspact for ons
another. Teacher attempt: to fespond to
dizgespactfin]l behevior, with uneven razultz. The
nat gezult of the intsractions iz peutesl, comvaying
naither wammth nor conflict.

Teacherstndent interaction: are frisndly and
demonstrate genersl caring and rezpect. Such
interaction: =f2 sppdopriste to the aze: of the
stodemts. Stodants exhibit respect for the teacher
Interaction: smong students are generslly polite
and gazpactfinl. Teacher fesponds swocessfilly to
dizgespactfil bahavior smong studantz. The nat
razult of the interactions iz polite and respactfil,
but imperzonal.

Claszroom interaction: among the teacher and
individusl students are highly raspactfin]l, seflacting
ganmine wamth, caring, and pemsitivity, to studantz
&t individusls. Stodents axhibit respact for the
teacher and comtribute to high levels of civility
among &1 members of the clasz. The net rsult of
intaractions iz that of conmaction: with studants a:
individuals,

2b: Establishing a culture

for learning
-Importance gf the content and af
learning
-Expectations for lsarning and
achisvemsnt

-Student prids in work

Tha classroom culters i= charactarizad by a
lack of teacher of student commitment to
leaming, andfor littla of no investmant of
studant ensrey into the task af hand. Hard work
iz not axpactad of valued. Madivm to low
ampactations for student achisvemsnt a2 the
norm with high expactations for leaming
tezarved for only ome of two stodamts.

Tha classroom culters iz charactarizad by littla
commitmant 1o lesming by teacher of studants.
Th= teachsr appesrs to be only “zeing through the
motions,” and studants indicate that they ar=
imtarestad incomplstion of & tazk, rather than
guality. The teachsr comveyv: that student swooess
iz tha rezult of natural ahility rather than hand
wodk; high ewpactation: for lesming are rezepved
for thoss students thought to have a naturs]
aptituds for the subjsct.

The claszgoom culters iz a cognitivaly busy place
whera leaming iz valuad by all with hizh
cnpactations for leaming the nomm for most
studantz. The teacher comveys that with hard wodk
students can be suocessfil; studsnt: understand
their folz a= leamer: and consiztently swpend
affort to leam. Classroom imtsractions suppodt
leaming and hard work.

Tha claszropm culturs iz a cognitivaly vibrant placs
characterized by a zhared beliaf in the importance of
leaming. The teachsr convey: high awpactations for
leaming by all studants and insizts on hard wodk;
studants aszuma responsibility for hizh guality by
initisting improvemants, making r=vizions, adding
datail andier helping pears.

2c: Managing classroom
procedures

-Management af instructional
groups
-Management of transitions
-Management of materials and
supplies

-Ferformance of non-instructional
dutiss

Nuch instroctions]l time is lost dua to
insfficient claszroom foutines and procedurss.
Thet= iz little of o avidenca of the taacher
manaming intructional sroups, tEmitions,
and'er handling of materisl: and suppli=z
affactivaly. Thers iz little svidencs that
students know of follow astablizhed routines.

Soma instructionsl tima iz lost dus to only
partiglly sffactive clazzroom foutine: and
procadurss. The teacher’s mamazsment of
imztructional groups, transition:, andier the
kandling of material: and suppliss iz inconsiztant,
leading to rome disruption of leaming. With
farular suidames and prompting, stedants follow
astahlizhed soutinas.

Thara iz littls loss of instructionsl tims dus to
affactive claszroom foutine: and procsdure:. The
teacher’s manassmant of instructional sroups,
and'pr the handling of matsrial: and suppliss a=
conziztently swocaszful. With minimal suidanca
and prompting, studants follow astablizshed
clazzroom foutines.

Instroctionsl time iz maximized dos to afficiant
clazzroom routines and procsdures. Stodemts
contributz to the manassment of instroctiomal
Eroups, tramsitions, and'or handling of matsrial: and
supplizs. Foutines g wall undarztocd and may b
imitiatad by studsmts.

2d: Managing student
behavior

-Expectations

-Monitoring of student behavior
-Response to student mishshavior

Ther= Zppsar tobe no established standards of
oconduct and littls or no teacher monitoring of
studant behavior. Students challengs the
standards of conduct. Fesponss to students’
mizhshavior is r=peeszive, or dizrespactful of
student digmity.

Standards of conduct appaar to have basn
astshlizhed but their implementstion iz
inconsistant. Taacher tries, with uneven results to
monitor studant behavior and espond to stedant
mizhshavior. There iz inconsiztent implementation
of the standards of conduct.

Student behavior iz generslly sppropriste. The
tescher momnitors student bshavior azsinst
astablizhad standards of conduct. Teacher
esponss to studant mizbshavior is comsiztant
proportionats and tespactful to studsnt: and iz
affactiva.

Student behavior iz entissly appropriste. Studsnts
tsk= am active role inmonitoring their own behavior
and that of other students azainst standands of
comdnct. Taacher’s monitoring of student behavior
iz subtls =nd preventive. Teacher's respomss to
student mizhshavior iz senzitive to individueal
student nesds and respacts students.

2e: Organizing physical
space

-Safety and accessibility
-Awrangement af furniturs and uss af
physical resources

The phyzical swvironment i= uneafs, or many
stodamts don't heve acoess to lesming. Thers iz
poof slignment betwesn the smangement of
fisnitre and resources, incuding computer
techmology, and the lasson activities

The classroom iz safz and eszantisl lesming iz
accazsible to most stodants, The teacher’s wea of
phyzicsl resowroes, including computer
tachnology, i moderstaly affactive. Teacher may
attempt to modifiy the physical amengement to swit
laaming activitiss with partial sucoess.

Tha claszroom iz zafs and leaming iz acceszibls to
gl stodents; teacher emsures that the phveical
srangemeant ii appropfiats to the lssming
activities. Taacher make: affsctive wie of phyzical
eepuroes, incduding computer tachnology.

The claszroom iz zafz and lesming iz accsszibls to
gl student: including those with spacial neads.
Teacher make: affactive uwie of physical resources,
including computer tachnology. The teachor snswrs:
that the phyzical amangement iz appropriats to the
leaming activities. Etodents contributs to the wss or
adeptation of the phyzical snvironment to advance
lazming.
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Domain 3: Instruction

Component

Unsatisfactory

Basic

Proficient

Distinguished

3a: Communicating with
Students
-Expectations for learning
i e
-Explanations gf covtent

-Uke of oral andwritten languags

The instructionz] purpaoss of the lesson
is mncleas to stndents and the directions
and procedusss 2= confusing
Teaches's explanation of the content
containg major errors. The teacher’s
spoken or written lansnass contzins
errors of grammar or symtax
Vaocabulary is inappropriate, vague, of
nsad incomectly, leaving studens
confosed

Tezcher's aftempt to explzin the insmoctional
puspass has only limied success, and'or
dirsctions and proceduses musthe clarified after
initial stmdent confusion Teaches's explanation
of the content may contzin minof &1o1s; 50Me
paortions are clear; other portions are difficolt to
follow. Teacher's explanation consists of 2
manalagne, with no invietian to the stmdents for
intellectual engzzement Teacher's spoken
lanznass is correct, however, vocabulany is
limited, or not fully approprizts to the stodants’
zz=s of backerounds

The instructional pwrpass of the lessom is clearly
comemunicated to studants, including where it is
situated withinbroader leamins, directions and
procadngss ars explained clesrly. Teacher's
explanation of contentis well scaffolded, clear
and acongate, and connects with stadents”
knowledzss and experisnce During the
explanation of content, the teacher invies
student intellectual enzzz=ment Teacher's
spoken and written langnags is clear and comrect
Woczbulary is approprizte to de studants’ ag=s
and interests

The teacher links the instructionz] puspass of the lessonto
studant interests; the dirsctions and procsdores are clear and
anticipate possible student misonderstanding Teacher's
explanation of contentis thorough and clear, developing
concepinzl undsrstanding throngh antfnl scaffoldine and
connecting with student” inerests Emdants contribue to
extending the content and in explining concepts o their
classmates. Teacher's spoken and written langnass is
expressive and the teacher finds opportumities toextend
stndents ' vaoczhnlariss

3b: Using questioning and
discussion technigues
-Cualiny of questions prongpis
-Discussion fechnigues

-Student participation

Tezcher's questions ar= of low
cogitive challenss; singls correct
responses e asked in rapid
suocession. Interaction berwesn
tezcher and stodents is predominately
recitation style, withthe teacher
mediatingall quastions and answers A
few students dominate the discussion

Tezcher's questions leads smdant thronsh 2
single path of inguiry, with answers seemingly
determined in advance. Altematively, the
teacher att=mpts to frames some questions
desizned to promote studant thinkine and
understanding, but onlya fewr students zrs
invalved. Teacher attempts fo engass 211
students in the discussionand to encowass them
ta respond to ons another with uneven resuls

While the teacher may nse soms low-level
questions, he or she poses questions to stodans
desizned to promote studant thinkinsand
undsrstanding Teacher crestes 2 g=nnine
discussion among stodents, providing adequats
time for students to respond, and stepping zsids
when spproprizte. Tescher succzssfully ensmess
mast stndents in the discussion, emplavinza
rangz of strategiss to ensure that most stodants
2z heard

Tezcher uses 3 varisty of seriss of guestions or prompts to
challengs students coznitively, advance high level thinking and
discourse, and promote meta-commition. Students formulate
many questions, initizts topics and make nnsalicied
contributions Stmdents themsehres enswe that all vaices are
heard in the discnssion

3c: Engaging students in
learning

~dcriities and arsignments
-Grouping of studenes
~Dastructional materials and
FESQUPCES

-Structure and pacing

The leaming tasks and activities,
materizls, resousces, instructional
Eroups and technalogy ar= poorly
zlimned with the instroctions] ouicomes
of raquire only rote responsss. The
pace of the lesson is tooslowor
mushed Few stodents e intellectmslly
engzzed of intersstad

The lezming tasks of prompts ar: pantizlly
alimmad with the instroctional onicomes bt
require only minimal thinking by stodent,
allowingmost students to be passive or mersly
compliant. The pacingof the lesson may not
provide students the tims needad to be
intellectally enzmzsd

The lezming tasks and activitizs are 2limed with
the instmctional outcomes and are desiznad to
challenss student thinkings, resultine in active
intellectal engzzsment by most student wik
impaorntant and challensing content, and wit
tzacher scaffolding to support that engasement
The pacingof the lesson is appropriste,
providing most student the tims needsd to be
intellectally enzzsd

Virtnally 211 stodants are intellecmally enzazsd in challenzing
content thronsh well d=simed leaming tasks and suishle
scaffolding by the t=acher and folly alimed with the
instmotional outcomes. In addition, there is evidence of some
stndent initiation of inguiry, and student conmiburions wo the
explanation of importantcontent The pacing of the lesson
provides students the time needad to inellecme]ly engzes with
and reflect upon their lezming and to consolidsts their
undsrstanding Stndents may have somes choics inhow they
complete tasks and may serve s resonsces for one another

3d: Using Assessment for

Thers is little or no 2ssessmentor
manitoring of student lezmins,

Assessment is nsed sporadiczlly to suwpon
instmuction, throush s0me monitoring of prozrsss

Assessment is regularly nsed durine instooction,
through monitoring of progress of leaming by

Asssssment is folly inmesrated int instuction throush
extensive nss of formative assessment. Students appesr o be

Instruction feadback is absent, or of poor quality ofleaminz by teacher and'or students Feedback | t=acher and'or students, resulting in soousate, aware of, and thers is some evidance that they have contribued
~dssessment criteria Emndents do not sppearto beawareof | to students is z=nerzl and students appear o be specific feedback that advances lzaming ta, the assessment criteria Srodents self-assess and monitor
-Mdonitoring aof student learning the assessment criteria and do not anly partizlly aware of the assessment criteria Etndents zppear to be aware of the ass=ssment their progress. A varisty of feedback from bath the teacher and
-Feedback got students engzze in self-zssessment nsed to evaluate their work butfew zssess their criteriz; some of them enzass in self-zssessment | pesrs, is accusate, specific, and advancss lsaming
-Studenr rejffassessment aud own work (Jusstions promps 25sesamants ars Quastions prompts assessmeants 262 used to (usstions prompts 2ssessments 22 used ragnlady to diamoss
monitoring of Progress raraly used to dizmoss evidencs of leaming. dizmnoss evidencs of leaming evidence of leaming by individuz] stodens
3e: Demonsirating Teacher adherss ta the instmction pln | Teacher attempits to madify the lessonwhen Teacher promates the successful leemingofall | Teacher seizes an apporunity toenhancs lesming, buildinz on
ey ayn in spite of evidencs of poor student ne=ded and to respond to studsnt questions and students, making minos adjustment 25 needad @0 | 2 spontansous event of stodant intersst or suocessfully adjusts
ﬂmb]ht‘f and undarstanding or studens” lack of interests with moderate suocess Teacher accepts | imstroction plans and zccommodating studemt and differentiates instroction to addsess individual stod=nt
mponsi‘-‘enm interzst Teacher imnorss student responsibility for stodentsuccess, buthas onlya | questions, nesds and interests. The tezcher misunderstandings. Teacher persists in seeking effective
Leszon adiustment questions, when stndent experience limited repertoise of strategies to draw npon pefsists in sesking approaches for stadents who | approaches for smdents whao need help, nsinz an extensive
-Response 1o studenrs difficulty, the teacher blames the have difficulty leaming, drawingan 2 broad repertaire of instructional stratezies and saliciting additional
Persistance students of their home envirmment repentoire of strategies resources from the school of community.

Evidence based observations addressing the highlighted sections of Domains 1, 2 and 3 in the rubrics were discussed during the post observation
conference. Comments and recommendations for continued growth were provided in the accompanying observation report document (Form E).

Teacher

Comments:

Administrator

Date
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Form D1: Domains 2 & 3 Rubric [Unannounced Observations]

Name:

Domain 2: The Classroom Environment

Date:

Component

Unsatisfactory

Basic

Proficient

Distinguished

2a: Creating an
environment of respect
and rapport

-Teacher intevactions with students,

including both words and astions
-Student intsractions with other

Pattems of classroom interactions, both
betwasn the teachsr and studants and among
studants, ar= mostly nesstive insppoopriate, of
inzamzitive to stodents’ ages cultoral
badcgrounds, =nd development levals.
Interaction: == characterized by sarcasm,
putdowns, of conflict. Teacher dos: not deal
with dizrespactfil behavior.

Pattems: of clazsroom interactions, both batwesn
tha teacher and rrudents and among students, &=
genarally sppooprists, but may reflact eocasional
inconsiztenciss, fEvoritizm and dizsregend for
students’ ages, culturss, and developmental levsls.
Studants rarsly demonstrars dizrespect for ons
mmother. Teachsr attempts to respond to
dizrespactiil behavior, with tneven results. Ths

Teacherstudant intsraction: are friendly and
demonstrats gensral carins and gespect. Such
intsraction: =r= spproprists to the asss of the
students. Students swhibit espect for the teacher
Interaction: among stodents are gensslly polits
and rezpactfil. Taacher espond: suwocszsfully to
dizrespactfol behavior among stedsnts. The net
rezult of the intsmactions iz polite and respactiinl

Claszroom interactions among the teacher and
individueal stedantz a2 highly respactful, reflacting
Eanuine wamth, caring, snd sansitivity, to stodants
a8 individual:. Stndents sxhibit respact for the
teacher and contribute to high levals of civility
among all msmbarz of tha clasz. Tha nat rezult of
interactions iz that of connections with studsnts as
individuals.

gﬂm includingboth words end nat razult of the interaction: iz neutsl, convering but imparzonal.

ens naither wammth mor conflict.

2b: Establislling a culture | The dasscom culturs iz characterizad by a The classroom culture iz cheracterized by littls The classroom cultere iz a cogndtivaly busy placs The claszroom culture iz 2 cogndtively vibmant placs
N lack of teacher of sfudent commitment to commitment to leaming by teacher of studants. where leaming iz valusd by all with kizh characterizad by a shared balisf in the importance of

for lea roning lesming, and'or littls or no imvestment of The teacher appsarz to be only “Eoing throngh the axpectation: for lesming ths nomm for most lzaminz. The teachsr comveys high swpectations for

-Importance afthe content and af
lsaming
-Expectations for leaming and
achisvenment

-Student prids in work

studant energy into the task at hend. Hard wodk
iz not expected or valued. Madivm tolow
ampactation: for student achisvement ars the
norm with kizh sxpectations for lesming
rezarved for only one of two studants.

motions,” and studants indicats that thay are
interested incomplstion of 3 task, rather than
guality. The teachar comveys that studant swoossz
iz the rezult of natursl shility rather than hand
work; high swpectations for leaming ars mserved
for those students thousht to have a natural
aptituds for the subjsct.

studants. The teacher comveys that with hard wodk
students can b2 suocsssfil; stodents understand
their role a= leamers and consiztently swpand
affort to leam. Classroom interactions support
lesming and hard wod.

leaming by all stedents and insizts on hand wodds;
students azsumes responsibility for high quality by
initisting improvemsnts, malking r=vizions, adding
datsil snd’or halping pesr=.

2c: Managing classroom
procedures

-Management gf instructional
Eroups
-Management gf ransitions
-Management af matsrials and
suppliss
-Performance of non-instructional
duties

Much instructionsl time is lost dus to
inafficient classroom routine: and procsdimss.
Thate iz littls of no evidenca of the teacher
manasing instructionsl groups, trEnsitions,
=nd'or handling of materisl: and suppliss
affactivaly. Thes izlittls avidence that
studants kmow of follow astablizhed soutinss.

Soms instructional tims is lost dus to only
partially affective classroom routines and
procadures. The teacher’s manassment of
imstructionsl groups, transitions, sndior the
handling of matsrisls and supplis: isinconsistsnt,
leading to zome dizmption of lesming. With
rarular puidance and prompting, stedantz follow
astablizhed routinss.

There is litfls loss of instroctional time due to
affactive clazsoom outines and procsdurss. The
teachsr’s mamassment of instructionsl sroups,
=nd'or the handling of matsrial: and supplies a=
conzistently swooessful. With minimal guidanos
and prompting, studants follow establishad
clazszroom routinss.

Instuctionsal time is maximized due to efficient
claszsroom goutines and procedures. 5tudents
contributa to the manassmant of instructionsl
Efoups, transitions, and'or handling of materisls and
suppliss. Foutines are well understond and may ba
initistad by studants.

2d: Managing student
behavior

-Expectations
-Monitoring af student behavier
-Response to student mishehavior

There appsar tobe noestablished standands of
conduct and littlaof no teacher monitoring of
studant behavies. Stedants challengs the
standards of condoct. Fespones to students”
mizhshavier iz =pressive, or dizrespactii]l of
studant digmity.

Standards of conduct appasr to have besn
astablizhad, but their implemeantation iz
incomsiztent. Teacher triss, with uneven gesults, to
monitor studant behavior and respond to stndsnt
mizhshavier. Thers iz inconsistent implemsntation
of tha stapdards of conduct.

Student behavior iz geneslly appoopriate. The
teachsr monitoss student behavier azsinst
establizhed standards of conduct. Teacher
responss to stndsnt mishshavior iz comsistent,
proportionats and respactfil to students and is
affactiva.

Student behavior is entitsly appropriaste. Stndsnts
tska an active rola in monitoring their own behavios
=nd that of other students azainst standands of
conduct. Teacher's mondtoring of studant behavior
iz subtle and preventive. Teacher's responss to
student mishohavior iz sensitive to individueal
stwdant nesds and gespects studants.

2e: Organizing physical
space

-Safety and accessibility
-Awrangement gf furniture and use of
physical resourcss

The phyzical snvironmant is unsafa, of many
students don't have aooss: to lesming. Thers iz
poor alignment betwesn the amangsment of
fismitere and esource:, including computar
tachnology, snd the lasson activitias

Tha classroom iz 3af2 and ezzantisl lesming i=
acceszible to most students. The teachsr’s wsa of
phyzical rezpumces, incuding computer
tachnology, ismoderstsly affactive. Teacher may
art=mpt to modify the physical amnegsment to swit
lesming activitiss with partial swoosss.

Tha classgoom iz :af2 and lesming iz accessibls to
all students; teacher snewrss that the physical
arrangement i appropriste to the lesming
activities. Teacher makes affactive uwss of physical
rezowcas, including computar tachmology.

Tha classroom i saf2 and leaming iz scoessibls to
all students including thoss with spacial nesds.
Teacher males sffective usa of physical resounoss,
including computar technology. The teacher amsufes
that the physical arrangsmant iz appdopriate to the
lesming activitiss. Studsnt: contribute to the wss of
adaptation of the phyzical swvironment to advamcs
lazming.
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Domain 3: Instruction

Component

Unsatisfactory

Basic

Proficient

Distinguished

3a: Communicating with
Students

-Expectations for learning

B
-Explanarions gf content

-LUse gf oral andwritten languags

The instructional pwrpase of the lesson
is nnclesr to students and the directims
and procedures ars confusing
Tezcher's explanation of the content
containg major errors. The teacher's
spoken of written langnass contains
errors of grammar or syntax
Vocabulary is inapproprizts, vazoe, or
nsad incorrectly, leaving smdens
confosed

Tezacher's att=mpt to explzin the instuctional
puspass has only limied suocess, andor
dirsctions and proceduses mustbe clarified after
initial stodent confosion Teacher's explanation
of the content may contzin minos efrofs; s0ms
partions e clear; other portions e difficolt to
follaw. Tezcher's explanation consists of 2
manaologne, with no invigtion to the students for
intellectuz] engzzement Teacher's spoken
lanzuagzs is comrsct, however, voczbulany is
limdit=d, or not fully appropriats to the stmdents’
zz=5 of backerounds

The instroctional pwrpass of the lessom is clearly
comamunicated to studants, including whers it is
sitnated within broader lezming, dirsctions and
procedures are explained clearly. Teacher's
explanation of contentis well seaffnldad, clear
and aconrate, and connects with stodents”
kmowledss and experisnce. Duringthe
explanation of content, the teacher invites
student intellectual ensmzs=ment Teacher's
spoken and written lansnass is clesr and cogrect
Waczhulary is pproprizte to the smdants’ 22
and interests

The tezcher links the instmctions] puspass of the lzssonta
student interests; the directions and procedures are clear and
anticipate possible stodent misundsrstanding Teacher's
explanation of contentis thorough and clear, developing
concepual undsrstanding through antfol scaffolding and
connecting with students’ inerests. Stndants contribue to
extending the content and in explyining concepts wo their
classmates Teacher's spoken and written langnass is
expressive and the teacher finds opporumities to extend
stndents” vocabularies

3hb: Using questioning and
discussion technigues
~Lualiny of gusstions prompis
-Discussion technigues

-Studenr participation

Tezcher's questions ar= of low
cogmitive challengs; single cosrect
responses are zsked in rapid
succession. Interaction betwesn
tezcher and stodants is predominstely
recitation style, withthe teacher
madiating a1l quastions andanswers A
few stmdents dominate the disonssion

Tezcher's quastions leads smdent through 2
singls path of inguiry, with answers seemingly
determined in advance. Altematively, the
teacher attempts to frame soms questions
desimed to promote student dinkinzand
undsrstanding, but onlya few studants ars
invalved. Teacher attempts to engass all
students in the discussionand to encowrags them
ta r=spond to ons another with uneven resuls

While the tezcher may use soms low-lavel
quastions, he or she posss questions to studens
desimed to promote studant hinkinzand
understanding Teacher crzates 2 z=nuins
discussion among stodsms, providing adequats
tims for students to respond and steppingasids
when approprizte. Tescher suocessfnlly enzasss
mast students in the discussion, emploving a
rangz of strateziss to ensure that most studsnts
are heard

Tezcher uses 2 varisty of serizs of questions or prompts to
challengzs stadents cognitively, advance high level thinking and
discourse, and promats metz-conition. Studems formulate
many quastions, initiats topics and make unsalicied
contributions Students themsshres enswe that all vaices are
heard in the discussion

3c: Engaging students in
learning

~dcthities aud assigrments
-Grouping of studenrs
~Tnstructional marerials and
FESPLPCES

-Structure anud Pacing

The leaming tasks and activitias,
materials, resousces, instmotional
eroups and technology are poory
zlimned with the instroctionz] owicomes
of r=quige only rote responses. The
pace of the lesson is tooslowor
mushed Few students are intelleoms]ly
engzzed of interssted

The leaming tasks of prompts are partially
zlimnad with the instroctionz] ouicomss but
r2quire only minimal thinking by stodent,
2llowing most students to be passive or merely
compliant. The pacing of the lesson may not
provide stodants the tims nesded to be
intellectuzlly snzzesd

The leaming tasks and activities are alimed wilh
the instroctionzl outcomes and are desimed to
challengs student thinking, resultingin active
intellectal engzzament by most stodant wid
impartant and challensing content, 2nd with
tezcher scaffolding to suppost that engzzsment
The pacing of the lesson is appropriate,
providing most student the tims neadad to be
imtellectually enzzesd

Virtnally 2]l studsnts are intellecmally enzazsd in challenzing
content thronsh well desimed leeming tasks and suighls
scaffolding by the teacher and fully alimned withths
instmctional outcomes. In addition, there is evidence of some
stndent initiztion of inguiry, and smdsnt conmibutions o the
explanation of imponantcontent The pacing of the lesson
provides studans the time nesded to inellecielly sngzes with
and reflect upon their lezming and to consolidate their
undsrstanding Students may have some choice inhow they
complats tasks and may serve 23 resources for ons another

3d: Using Assessment for

Instruction

~A5sessment criteria
-Momitoring of student learning
-Feedback got students
-Srudent seffassessment and
monitoring gf progress

There is little 0r no assessmentar
manitoring of student lsamins,
feadback is absent, or of poor quality.
Emndents do not appear to be awars of
the zssessmeant criteriz and do nat
engzEze in self-zssessment

Asssssment is used sporadically to supont
instruction, throush s0me monitaring of progress
of leaming by teacher and 'or students. Feadback
to students is zsnera] and studsnts sppear to be
anly partizlly swars of the assessmant criteria
nsed to evalunate their work butfew assess their
own work (Jusstions pIompE assesumants ane
rarely used to dizmoss evidence of lsaming.

Asssssment is regularly nied during instruction,
through monitoring of prozress of lsaming by
tezcher and 'or students, resulting in accusats,
specific feedback that advances leaming
Etudsnts appear to be awars of the zssessment
criteriz; some of them enmes in self-zssessment
Qusstions prompts 3ssessments are used to
dizmose evidancs of lsaming

Asssssment is folly imesratad int instmuction throush
extensive use of formative assessment. Students appear to be
aware of, and there is some evidence that they have contribusd
ta, the assessment criteria Stmdents self-assess and monitor
their prograss. A varisty of feedback from both the teacher and
pesrs, is accurate, specific, and advances lzaming

(usstions prompts 2ssessments are nsed ragularly to diamoss
evidencs of lezming by individuz] studens

3e: Demonstrating
flexihility and
responsiveness
-Lesson agiustment

-Response to studenrs
-Parsistence

Tezacher adherss to the instuction plen
in spite of evidence of poor stmdent
undarstanding or studens’ lack of
imterzst Teacher imnosss student
quastions, when student exparisnce
difficulty, the teacher blames the
stndents or their home envirmment

Tezcher attempts to modify the lessonwhen
nzad=d and to raspond to stodant questions and
interzsts with modserate success Teacher acoepts
responsibility for stodentsuccess, buthas only 2
limited repertoirs of strategies to draw upon

Tezcher promaotes the successful lezming of all
students, making minos adjustment 2 neadad o
instruction plans and zccommodating student
questions, nesds and interssts The teacher
persists in sesking approaches for studens wha
have difficolty leaming. drawing on 2 broad
repertoire of strategies

Tezcher seizes an oppostunity to enhance lsaming, buildins on
3 spontansous svent of student imtersst or successfully adjusts
and differentiates instmction to addsess individnal smdent
misundsrstandings. Teacher persists in seshing effective
approaches for students who nesd help, nsins an extensive
repertoire of instructional strategies and solicitine additional
resources from the schoal of community.

Evidence based observations addressing the highlighted sections of Domains 2 and 3 in the rubrics were discussed during the post observation
conference. Comments and recommendations for continued growth were provided in the accompanying observation report document (Form E).

Teacher

Comments:

Administrator

Date
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Form E: Teacher Reflection on Classroom Observation

Rondout Valley Central School District
Annual Professional Performance Review Plan

NAME OF TEACHER: NAME OF OBSERVER:
DATE OF CONFERENCE: SCHOOL:
GRADE LEVEL: SUBJECT:

Did the students learn what you intended for them to learn? How do you know?

How did your students do relative to the learning objectives in your lesson plan?

Did your instruction go as you intended? What went well? What would you do differently to
improve the lesson?

Please comment on your classroom procedures, student conduct, and your use of physical
space. Did you feel that they effectively helped student learning?

Did you follow your lesson plan? Did you decide to change it?
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Form F: Teacher Evaluation Rating Criteria for Awarding Points

Teacher Name: Date
Domiain 1: Planning and s Domain 2: Classroom Bl oo . ; Bl S
Preparation .I'-I.'lr_\m_.l_q.:..nd Ermvironment .I'-I.'|,r||:||_.l.1|:..n|:.| Domain ¥: Instruction _A.'m.ju.'n:..na'
Dhearvation Dhezarvation Dhcaneation
1z, Demonsirating Enowledge 2a. Creating an Ervironment of Ja. Communicating With
of Content and Pedagosy Respect and Rapport Studerts
1b. Demonstrating Knowledze 2b. Est=iblishing a Culture for 3b. Using Questioning and
of Students Learming Disoussion Techniques
1r. Setting Instructional 2. Manzging Classroom 3c. Enpaging Students in
Dutcomes Procedures Learning
1d. Demonstrating Knowledze 2d. Managing Student 3d. Using Assessment in
of Bespurces Behavior Instrusction
1= D-:si.g'uir-g Coherent 2e. Organizing Physical Space 3= D‘t'ﬁuﬁﬁ!‘-‘t'ﬂs Fesibility
Instruction and Responsiveness
If. Designing Student
Bssessments
Dormain 1 Sub Total o Dommin 2 Sub Tatal o Daomain 3 Sub Totsl 0
[a+btctdietf] [etbtotdte] [s+btcdi=]
Dhomain 1 Total x 1 0.0 | Domsin 2 Tossl x 2 0.0 Domain 3 Total x 2 0.0
Anmounced:
[Domain 1 + Domain 2 + Domain 3]  26= 0.00 = Bl = 000
Domain 2- Classraom Bubric Score . . Rubric Soore
Ervironment Unamnounced Diomain 3: Instruction Unamnnouncoed
Ohranvation Ohsenvation
23. Creating an Ervironment of Ja. Commuricating With
t Studerts
Zb. Estzblishing a Culture for 3b. Using Questioning and
Learning Discussion Technigues
2c. Manzging Classroom 3c. Engaging Students in
Procedures Learming
2d. Managing Student 3d. Using Assessment in
Behavior Instrusction:
. . Je. Demonstrating Flesibility
Ze. Organizing Physical Space and Besnonsivensss
Domain 2 Sub Total 0o Domain 3 Sub Total oo
[etbtotdte] [s+btcdi=]
Doarmin 2 Totsl x 2 0.0 Domain 3 Total x 2 0.0
I
Unannouniced:
[Diomain 2 + Domain 3) /20 = o 20% = 0
Tatal points: _
[Announced + Unanncunced] 0.00 + 0.00 = 0.00
HED =

Allocation of Points:

Teachers will arn a rubric soore of four, thres, two, or one based on evidence collected and the alignment of the evidence with the Danielson
rubric. Depending on the nature of the evidenoe, it is possible for teachers to earm half step soores. Inother words, if evidence supports part of

the “level three” rubric language and part of the “level four™ rubric language, teachers are zble to eam 3 score of 3.5.

Teachar Commeants

Diate

Bdministrator

Dot
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Form F1: Teacher Evaluation Rating Criteria for Awarding Points for Probationary 1st year Teachers [ Unsatisfactory Unannounced Observation of Teachers

Teacher Mame Diate:
Bubric Soo Rubric 5 Bubric 5o
Domain 1: Planning and sane s Domimin 2: Classroom LB Soare . . UBTIE aenrR
p 5 Announced Erve nt Anrounced Domain 3: Instruction Annpunced
reparation nwircnme
pa Obsenvstion Obsanvation Obsanvation
1a. Demonzsrating Knowledge 2a. Creating an Environment Ja. Communicating With
of Content and Pedagomy of Respect and Rapport Students
1b. Demonstrating Knowledge 2h. Establishing a Culture for 3b. Using Questioning and
of Students Learming Discussion Techniques
1c. Setting Instructional 2c. Managing Classroom 3c. Engaging Students in
Outcomes Procedures Learning
1d. Demonstrating Knowledge 2d. Managing Student 3d. Using Assessment in
of Resources Behavior Instruction
le. Designing Coherent . . 3e. Demonstrating Flexibility
2e. Orgz g Physical 5pa :
Instruction e. Organizing Phyzical Space and Responsiveness
1f. Designing Student
Assessments
Domain 1 Sub Total a Diomain 2 Sub Total o Domain 3 Sub Totsl o
[a4btctd+etf] [atb+cdie] [a+btctdie]
Domain 1 Total x 1 0.0 Domzin 2 Total x 2 0.0 Domain 3 Total x 2 oo
Announced:
{Bomasin 1 + Domain 2 + Domain 3) / 26 = 0.00 x B0 = 0.00
Domain 2: Classroom Rubric Score | Rubric Score Rubric Score | Rubric Score
Linamnounced | Unannounced |Domain 3: Instruction Unannounced | Unannounced
Observation 1 | Observotion 2 Observation 1 | Obsarvation 2
2a. Crezting an Environment of Ja. Communicating With
Bespect and Rapport Students
2b. Establishing & Culture for . Using Questioning and
Learning Discussion Technigues
Zc. Managing Classroom 3c. Engaging Students in
Procedures Learming
3d. Using & ti
2d. Managing Student Behavior Hn_E ssesEmentin
Instruction
Ze. Organizing Physicsl Space Fe. Demnrs‘.ratlr; Flexibility
and Responsiveness
Domain 2 Sub Total o Diomain 3 Sub Total o0
[atbicid+elf2 [atb+cediel(2 )
Domain 2 Total x 2 o Domzin 3 Total x 2 0o
Unannounced: ; a
{Demain 2 + Domain 3) /20 = o 20 =
Total points:
o point= 0.00 + 0.00 = 0.00

[Announced + Unannownced]

HEDI =

Allocation of Points:

Teaschers will 2arn @ rubric soore of four, three, two, or one based on evidence oollected and the alignment of the evidence with the Danielson rubric. Depending on the nature

of the evidence, it is possible for teachers to earn half step scores. In other words, if evidence supports part of the “level three” rubric languzge and part of the “level four”
rubric language, teachers are able to ezrm 2 soone of 3.5.

Tescher/Comments

Date

Administrator

Dzte
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Form F2: Teacher Evaluation Rating Criteria for Awarding Points for Unsatisfactory Announced Observation of Teachers

Tezcher Mame Digte:

Domain 1: Planning and Rubric 5core | Rubric Score Domain - Classraom Rubric 5core | Rubric Score Bubric Score Bubric 5core

Preparation Announced Announced Emvironment Announced Announced | Domain 3: Instruction Announced Announced
Observation 1 | Observotion 2 Observation 1 | Obsarvation 2 Obsorvation I Dbsoreation 2

1a. Demonstrating Knowledge 2a. Creating an Environmient 3a. Communicating With

of Content and Pedagogy of Respect and Rapport Students

1b. Demonstrating Knowledge 2b. Establishing a Culture for 3b. Using Questioning and

of Students Learming Discussion Technigues

lc. Setting Instructional 2c. Managing Classroom 3c. Engaging Students in

Dutcomes Procedures Learning

1d. Demonstrating Knowledge 2d. Managing Student 34, Using Aszezcment in

of Resources Behavior Instruction

le. Desiznine Coherent . ) Fe. Demonstrating Flexibility

Iﬂ:tru:t?nr : 2e. Drganizing Phyzical Space and F!-::-n-c!n:-'wn-;s .

1f. Designing Student

Assessments

Domain 1 5ub Total o Domain 2 Sub Total o Domain 3 Sub Totl o

[=+bectd+=t+f]f2 [a+b+csdsa]2 [a+b+cid+=]2

Domain 1 Totalx 1 0.0 Diomain 2 Total x 2 0.0 Domain 3 Total x 2 oo

Announced:
{Domain 1 + Domain 2 + Damain 3) f 26= 0.00 x B0 = 0.00
o - Rulbric Score Rubric Score
omain 2: Classroom . ) .
Emirenment Unannounced Domain 3: Instruction Unennouwnced
Obsorvation Dbzansation
2a. Creating an Environment 3a. Communicating With
of Respect snd Bapport Students
2b. Establizhing a Culture for 3hb. Using Questioning and
Learming Discussion Techniques
2c. Managing Classroom 3. Engaging Students in
Procedures Learning
2d. Managing Student 3d. Using Assessment in
Behavior Instrsction
2e. Orgamizing Physical Space :di‘:’::;;r::;: eibility 3
Domizin 2 Sub Total o0 Domain 3 Sub Total 3.0
[ot+btctdie] [at+btotdie]
Domain 2 Total x 2 0.0 Domain 3 Total x 2 6.0
Unannounced:
{Domain 2 4 Domain 3) /20 = 0.3 ® 20 = 0.0
Total points:
0.00 + 0.06 = 0.06

[Announced + Urannouno=d]

HEDI =

Allocation of Points:

Teachers will earm a rubric score of four, three, two, or one based on evidence collected and the zlignment of the evidence with the Danielson rubric. Depending on the nature

of the evidenoe, it is possible for teachers to earn half step soores. In other words, if evidence supports part of the “level three™ rubric language and part of the “level four”

rubric language, teachers are able to earn 3 soore of 3.5.

Teacher Comments

Drate

Administrator

Date
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Form G: Annual Professional Performance Review: Teacher Evaluation Rating

PROFESSIONAL STAFF: BUILDING:

GRADE LEVEL / CURRICULUM AREA EVALUATED:

CERTIFIED TEACHER EVALUATOR: DATE:

Section 1: Student Performance Category

The evaluators have reviewed Student Growth Measures (or Other Comparable Measures) provided by the state for the
students that this teacher is accountable for and New York State Department of Education Overall Student Performance
Category Score & Rating scale was applied to arrive at the HEDI Rating for the Student Performance Category listed
below.

Student Performance Category Rating:

Section 2: Observation Category

The evaluators have reviewed components of the Danielson 2011 Rubric [Form D for Announced Observation and Form
D1 for Unannounced Observation] with the teacher during the evaluation meetings. The ratings from all observations are
included on the Teacher Evaluation Rating Criteria for Awarding Points form [either Form F, Form F1 or Form F2]. The
Overall Observation Category Score & Rating Scale was applied to arrive at the HEDI Rating for the Observation
Category listed below.

Observation Category Rating:

Overall APPR Rating: As per the mandate in New York State Educational Law 3012-d, the HEDI Ratings from Section 1
and Section 2 are included in the table below have been applied to determine the Overall APPR Rating.

w OBSERVATION

g HIGHLY EFFECTIVE DEVELOPING INEFFECTIVE

< EFFECTIVE

= [H] [€] [o] m

E HIGHLY EFFECTIVE [H] H H E D

E EFFECTIVE [E] H E E D

=

g DEVELOPING [D] E E D |

>

$5  INEFFECTIVE I D D I I
Overall APPR Rating:
Teacher Date Evaluator Date

Comments:

Page 25 of 36



o m T

Section 1: Student Performance Category Section 2: Observation Category

Overall Student Performance Category Overall Observation Category
Soo s Lnn Score & Rating
RATING POINTS % OF STUDENTS RATING TS MAXIMUM
MEETING TARGET H Highly Effective 3.6 4.0
N N N R
Developing 13-14 60 —74 D De"e'c’p_'"g 1.7 2.49
Ineffective 0—12 E— I Ineffective 0 1.69
SLOs
% OF STUDENTS ~ SCORING
MEETING RANGE
TARGET
0-4% 0
5—8% 1
9-12% 2
13 - 16% 3
17 —20% 4
21-24% 5
25 —28% 6
29 —-33% 7
34 -38% 8
39 —43% 9
44 —48% 10
49 —54% 11
55 —59% 12
60 — 66% 13
67 —74% 14
75 —79% 15
80 — 84% 16
85 —89% 17
90 —92% 18
93 —96% 19
97 —100% 20
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PART IV
TEACHER IMPROVEMENT PLAN

Introduction

The purpose of the Teacher Improvement Plan is to benefit teachers by improving their job
performance by providing a more intense, directed assistance than is provided by the typical annual
observation process. While it is ultimately the employee’s responsibility to demonstrate excellent
teaching skills, this process will serve to support teachers in their efforts to correct “developing” or
“ineffective” performance.

This will be accomplished by providing support through communication, discussion and collaboration
between administrator(s) and teacher(s) in performance areas of significant concern. The
administrator(s) will identify the teacher performance areas that are in need of improvement.
Together, the teacher and administrator(s) will discuss the strategies to be taken to overcome the
deficiencies.

Teacher Improvement Plans will be developed for the benefit of, and in consultation with each
teacher who receives the “developing” or “ineffective” performance score. Other issues regarding the
teacher’s actions, responsibilities, demeanor, etc., should be addressed in accordance with New York
State Education Law, Commissioner’'s Regulations and any collective bargaining processes that may
be applicable.

When a Teacher Improvement Plan is indicated, the following procedures should be followed:

1. The area or areas in need of improvement will be identified from the evaluation criteria of this
APPR. Goals will be developed by October 1st following the school year for which such
teacher’s performance was measured or as soon as practicable thereafter.

2. The time limit for achieving improvement shall range between 3 months and a semester.
Meetings to review the TIP will be scheduled by the evaluator as follows.
a) 2nd Week of November

b) Last week of the Fall semester

Nothing herein shall prevent the District from continuing the improvement plan beyond

the last week of the Fall semester if the administrator determines that the teacher has not
made sufficient progress in one or more areas of the plan or that continued assessment is
warranted. In such a case, an additional meeting to review the TIP will take place during the
first two weeks of March and a final summative meeting shall take place during the last two
weeks of May.

3. A statement of differentiated activities to support improvement that may include; observing
other teachers, modeling by teachers, in-service training, educational conferences and
reference to pedagogical writing based upon scientific research, working with mentors, video-
tape review [not for evaluative purposes] and providing lesson plans.

4. The manner of assessment of improvement of those areas identified in the TIP that shall be in
the nature of direct observation, review of education materials (where applicable), review of
behaviors (where applicable), attention to educational directives (where applicable), and
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student/teacher progress based upon the measure as determined by the state and locally
under this APPR (where applicable).

Timing
Each Teacher Improvement Plan shall be in place by October 1%t following the school year for which
such teacher’s performance was measured or as soon as practicable thereafter.

Procedures
1. The teacher improvement plan will be developed by the Superintendent's designee in

consultation with the teacher, the building principal, and a RVF representative if requested by
the teacher.

2. The teacher improvement plan will be formally recorded on the Teacher Improvement Plan
form [Form H].

3. In observations subsequent to the creation of the teacher improvement plan, the area(s) of
weakness will be addressed and the progress and/or continuing problem(s) documented in the
observations, if appropriate.

4. Discussions that take placed at the TIP review meetings will be documented on the Teacher
Improvement Plan Meeting Review Form [Form I].
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Teacher Improvement Plan Forms

Form H: Teacher Improvement Plan

Form I: Teacher Improvement Meeting Review
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Form H: Teacher Improvement Plan

TEACHER IMPROVEMENT PLAN

If a teacher receives an overall APPR rating of “Developing” or “Ineffective” the District shall develop

and implement a Teacher Improvement Plan (“TIP”).

[1]

[2]

[3]

[4]

Area(s) in Need of Time Limit of Differentiated Activities Manner of
Improvement Achieving Improvement to Support Assessment of
Improvement Improvement
Teacher’s Signature Date
Principal’s Signature Date
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Form |I: Teacher Improvement Plan Meeting Review Form

Date of Review:

Persons Present:

Indicate the areas from the TIP (Form H) that were reviewed. In the comment section, document key points from the meeting relative to

the status of each of

the areas discussed.

[1]

[2]

[3]

[4]

Status/Comments

Area(s) in Need of Time Limit of Differentiated Activities Manner of
Improvement Achieving Improvement to Support Assessment of
Improvement Improvement
Teacher’s Signature Date
Principal’s Signature Date
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PART V
APPEALS

Appeals Process

Section 83012-d of the Education Law establishes a comprehensive annual evaluation system for
classroom teachers, as well as the issuance and implementation of improvement plans for teachers
whose performance is assessed as either Developing or Ineffective.

This appeal procedure addresses a teacher’s due process rights while ensuring that appeals are
resolved in an expeditious manner.

APPEALS OF INEFFECTIVE AND DEVELOPING RATINGS ONLY
Appeals of annual professional performance reviews are limited to those that rate a teacher as
Ineffective or Developing only.

WHAT MAY BE CHALLENGED IN AN APPEAL
Pursuant to Education Law 83012-d, a teacher may only challenge the following in an appeal to their
district:
The substance of the annual professional performance review; which shall include the following:
1. In the instance of a teacher rated Ineffective on the Student Performance Category, but rated
Highly Effective on the Observation Category based on an anomaly, as determined locally;
2. The school district's adherence to the standards and methodologies required for such reviews,
pursuant to Education Law §3012-d
3. The adherence to the regulations of the Commissioner and compliance with any applicable
locally negotiated procedures, as well as the school district’s issuance and/or implementation
of the terms of the teacher improvement plan, as required under Education Law 83012-d.

PROHIBITION AGAINST MORE THAN ONE APPEAL

A teacher may not file multiple appeals regarding the same performance review or teacher
improvement plan. All grounds for appeal must be raised with specificity within one appeal. Any
grounds not raised at the time the appeal is filed shall be deemed waived.

BURDEN OF PROOF
In an appeal, the teacher has the burden of demonstrating a clear legal right to the relief requested
and the burden of establishing the facts upon which petitioner seeks relief.

TIMEFRAME FOR FILING APPEAL

All appeals must be submitted in writing no later than 15 calendar days of the date when the teacher
or principal receives his or her Annual Professional Performance Review or September 1, whichever
shall be later. If a teacher is challenging the issuance of a teacher improvement plan, appeals must
be filed with 15 days of issuance of such plan. The failure to file an appeal within these timeframes
shall be deemed a waiver of the right to appeal and the appeal shall be deemed abandoned.

When filing an appeal, the teacher must submit a detailed written description of the specific areas of
disagreement over his or her performance review, or the issuance and/or implementation of the terms
of his or her improvement plan and any additional documents or materials relevant to the appeal. The
performance review and/or improvement plan being challenged must also be submitted with the
appeal. Any information not submitted at the time the appeal is filed shall not be considered.
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TIMEFRAME FOR DISTRICT RESPONSE

Within 15 calendar days of receipt of an appeal, the school district staff member(s) who issued the
performance review or were or are responsible for either the issuance and/or implementation of the
terms of the teacher’s improvement plan must submit a detailed written response to the appeal. The
response must include any and all additional documents or written materials specific to the point(s) of
disagreement that support the school district’'s response and are relevant to the resolution of the
appeal. Any such information that is not submitted at the time the response is filed shall not be
considered in the deliberations related to the resolution of the appeal. The teacher initiating the
appeal shall receive a copy of the response filed by the school district, and any and all additional
information submitted with the response, at the same time the school district files its response.

DECISION-MAKER ON APPEAL

A decision shall be rendered by the superintendent of schools or the superintendent’s designee
except that an appeal may not be decided by the same individual who was responsible for making the
final rating decision. In such case, the board of education shall appoint another person to decide the
appeal.

DECISION

A written decision on the merits of the appeal shall be rendered no later than 30 calendar days from
the date upon which the teacher filed his or her appeal. Unless waived by the teacher, a meeting
shall be scheduled between the teacher and the Superintendent prior to the issuance of a final written
decision on the appeal. The teacher may be accompanied by union representation at this meeting.
At this meeting, the teacher shall have the right to respond to information provided in the District’s
initial response to the appeal. The appeal shall be based on a written record, comprised of the
teacher’s appeal papers and any documentary evidence accompanying the appeal, as well as the
school district response to the appeal and additional documentary evidence submitted with such
papers, and any information provided by the teacher at the meeting with the Superintendent. Such
decision shall be final.

The decision shall set forth the reasons and factual basis for each determination on each of the
specific issues raised in the teacher’s appeal. If the appeal is sustained, the reviewer may set aside a
rating if it has been affected by substantial error or defect, modify a rating if it is affected by
substantial error or defect or order a new evaluation if procedures have been violated. A copy of the
decision shall be provided to the teacher and the evaluator or the person responsible for either
issuing or implementing the terms of an improvement plan, if that person is different.

EXCLUSIVITY OF §83012-D APPEAL PROCEDURE

The 83012-d appeal procedure shall constitute the exclusive means for initiation, reviewing and
resolving any and all challenges and appeals related to a teacher performance review and/or
improvement plan. A teacher may not resort to any other contractual grievance procedures for the
resolution of challenges and appeals related to a professional performance review and/or
improvement plan, except as otherwise authorized by law.

Probationary Teachers

Nothing herein shall be construed to limit the unfettered right of the District to terminate probationary
classroom teachers subject to applicable laws and regulations, including during the pendency of an
appeal for the performance that is the subject of the appeal.
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AN OPTIONAL ALTERNATE APPEALS PROCESS FOR A TENURED TEACHER WHO HAS
RECEIVED A SECOND OR THIRD CONSECUTIVE INEFFECTIVE OVERALL APPR RATING
[Appendix].
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PART VI
MISCELLANEOUS

Required Certificates
The District shall include with its APPR Plan any certifications required by the Board of Regents

regulations.

Filing and Publication of APPR Plan

This APPR Plan shall be adopted by the Board of Education, filed in the office of the District Clerk,
and shall be made available to the public on the District's website by September 10" of each school
year, or within ten days after the plan’s approval by the Commissioner, whichever shall later occur.

Monitoring
The District agrees to collaborate with the NYSED regarding any concerns and/or monitoring of the

District regarding evaluation implementation.
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APPENDIX

AN OPTIONAL ALTERNATE APPEALS PROCESS FOR A TENURED TEACHER WHO HAS
RECEIVED A SECOND OR THIRD CONSECUTIVE INEFFECTIVE OVERALL APPR RATING:

Notwithstanding the above, in the event that a tenured teacher has received two or three consecutive
ineffective APPR evaluation ratings, the teacher may, at his or her option, choose the following
alternative appeals process.

The appeal shall be made to one of four agreed upon arbitrators set forth belowl selected on a
rotating basis, based on order and reasonable timeframe of availability: Dennis Campagna, Jeffrey
Selchick, Howard Edelman and Sheila Cole. Such arbitrator shall make a final and binding decision
upon the appeal of the APPR evaluation and/or TIP on an expedited basis, within thirty-five (35)
calendar days of the filing of the written appeal.

In the event that either party has a question regarding the authenticity of any documentation involved
in the appeal, such documentation shall be presented in writing immediately to the arbitrator, and
copied to the other party, for the arbitrator’s review and consideration. The Arbitrator shall review the
evidence underlying the observations of the teacher along with all other evidence submitted by the
teacher prior to rendering a decision.

In the event that the district thereafter proceeds to a probable cause finding under Section 3020-b of
the Education law, and determines to conduct such a hearing, the arbitrator who ruled upon the
appeal shall be jointly selected by the teacher and the district to be the Section 3020-b hearing
officer. Nothing herein shall be construed as limiting the right of the employee to challenge said
evaluation in any proceeding brought pursuant to Education law 83020-b, so long as the identical
issue wasn’t resolved in the earlier appeal to the arbitrator or clearly should have been presented in
the earlier appeal and was not.

In the event that SED will not pay for the costs of the hearing, that expense and transcription
expenses shall be borne by the District and the proceedings shall be in the nature of a disciplinary
arbitration and not a statutory hearing under Section 3020-b of the Education Law. The disciplinary
arbitration procedure shall be consistent with the statutory procedure and penalty parameters as set
forth in Education Law Section 3020-b.

During the pendency of a disciplinary arbitration the pay rights of the teacher shall be the same as
those afforded to teachers who are subject to statutory proceedings under Section 3020-b of the
Education Law.

In order to take advantage of the optional alternative appeals process described above, the tenured
teacher must consent to the use of one of the above-named arbitrators should the District proceed to
find probable cause under Section 3020-b of the Education Law. If the tenured teacher is unwilling to
do so, the appeal shall be heard by the Superintendent or the Superintendent's administrative
designee.

1 In the event any of the above-named arbitrators are no longer serving in such capacity or are otherwise unavailable, the
parties shall mutually agree upon alternative named arbitrators to be placed within this paragraph.
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