
Lesson 3.1-3 Race in Latin America: Caste or Social Hierarchy? Duration: 2 Days 
Big Ideas/Topics to be Addressed, including Key Concepts and Terms 

• Caste? Social Hierarchy? or Racial Hierarchy
• Gradation of Browns - colorism within Brown people
• Analyze the process by which “race” comes into being over the course of the 16th and 17th centuries

in Spanish America 
• Culture shapes how humans see the world
• Race in Latin America in a “Post Racial Society”?

Vocabulary:  Caste System, Culture, Race 

Materials/Resources/Speakers 

Las Castas – Spanish Racial Classifications 

The Construction and Function of Race: 
Creating the Mestizo 

The Spanish Colonial Casta System 

Spanish Caste System 

Las Castas – Spanish Racial Classifications 

Labor, Slavery, and Caste in Spanish America 
[APUSH Unit 1 Topic 5] 1.5 

Welcome · Slavery Images 

Looking at Middle Ground: Racial Mixing as a 
Panacea. Author Miriam Jimenez Roman 

The History of the Idea of Race... and Why  It 
Matters by Audrey Smedley 

Photographs Exploring What It Means to Be 
Black in Puerto Rico 

Pigmentocracies: Ethnicity, Race, and Color in 
Latin America. (2014). By Edward Telles. 

Race Migrations: Latinos and the Cultural 
Transformation of Race 1st Edition (2012) by 
Wendy Roth 

Culture as Knowledge: Do We see Reality or 
Reality Filtered through Culture? In Rice, 
Patricia C.,; McCurdy, David W., Strategies in 
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https://nativeheritageproject.com/2013/06/15/las-castas-spanish-racial-classifications/
https://www.yachana.org/teaching/students/webpages/andean2k/conquest/mestizo.html
https://www.yachana.org/teaching/students/webpages/andean2k/conquest/mestizo.html
http://www.bellavistaranch.net/genealogy/casta.html
https://www.nuestraverdad.com/post/spanish-caste-system
https://nativeheritageproject.com/2013/06/15/las-castas-spanish-racial-classifications/
https://nativeheritageproject.com/2013/06/15/las-castas-spanish-racial-classifications/
https://www.youtube.com/watch?v=f1h-9W2Snik
https://www.youtube.com/watch?v=f1h-9W2Snik
http://slaveryimages.org/s/slaveryimages/page/welcome
https://understandingrace.org/Resources
https://understandingrace.org/Resources
https://www.anothermag.com/art-photography/12726/adriana-parrilla-puerto-rico-series-latin-american-foto-festival-new-york
https://www.anothermag.com/art-photography/12726/adriana-parrilla-puerto-rico-series-latin-american-foto-festival-new-york


Teaching Anthropology 3rd Edition 2004, pp. 
160-166.

Unsettling Colonialism: Gender and Race in 
the Nineteenth-Century Global Hispanic World. 
SUNY Series in Latin American and Iberian 
Thought and Culture. Albany: State University 
of New York Press, 2019 

Black in Latin America (PBS Series) 

Films: 
• Pelo Malo (Venezuela, 2013)
• Dolares de Arena (Dominican Republic,

2014)
• De Cierta Manera
• La Playa D.C.
• Nana (Dominican Republic/US 2015, Only

available in Spanish; no subtitles.
Consider for an English Learner who may
prefer to watch in Spanish)

• Ode to Pablo
• Our Land:Being Garifuna in Honduras
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Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  
 
Day 1  
 
Initiation: Begin by recapping Labor, Slavery, and Caste in Spanish America [APUSH Unit 1 Topic 5] 1.5 
and have students write five facts from the video.  
 
Activity: Introduce the Racial Caste system of Latin America by viewing and discussing When Worlds 
Collide | sistema de castas  | PBS.  
 
Day 2 
 
Activity: Students read Spanish Caste System and compare how Latinos “fit into the American Racial 
Caste system” using the America's Enduring Caste System Worksheet with excerpts from NY Times article 
on caste system to conduct analysis (some students may also want to consider Black Pride).  Students 
share their first-hand experiences or experiences of their family members regarding the intersection of 
race and class identities.  
 
Closing: Students use exit ticket to reflect on whether or not they believe Latin America can claim it is a 
post-racial society. 

Home Links/Reflections to Affirm 
Identity 
 
Students explore cultural variation with their 
families. They can do the census activity (see 
resources for instructions) or have their 
families take the Cultural IQ Test 
understandingrace.org resources  
 
Have students and their families view these 
photographs and discuss their thoughts about 
them. Photographs Exploring What It Means 
to Be Black in Puerto Rico 
 
 

Options for Content Continuity Across History Courses and Interdisciplinary Integration 
 
Art 
English 
Economics  
Anthropology 
Humanities 

Extensions/Experiential Opportunities 
 
Students read about the Utuado: When Things 
Fall Apart by Chinua Achebe and compare and 
contrast cultural change  
 
Listen to Songs and Dances of Honduras | 
Smithsonian Folkways Recordings 
 
Consider whether political cartoons are a form 
of art that can bring about social change.  
Have students share examples of political 
cartoons and identify what real people, if any, 
are depicted and how they are portrayed.  
Also, what symbols are included and what 
they represent.  Discuss: 
• What is the central message of the 

cartoon? 
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https://www.youtube.com/watch?v=f1h-9W2Snik
https://www.youtube.com/watch?v=UdxdXfDLaNs
https://www.youtube.com/watch?v=UdxdXfDLaNs
https://www.nuestraverdad.com/post/spanish-caste-system
https://nypost.com/2007/02/15/black-pride/
https://www.anothermag.com/art-photography/12726/adriana-parrilla-puerto-rico-series-latin-american-foto-festival-new-york
https://www.anothermag.com/art-photography/12726/adriana-parrilla-puerto-rico-series-latin-american-foto-festival-new-york
https://folkways.si.edu/songs-and-dances-of-honduras/world/music/album/smithsonian
https://folkways.si.edu/songs-and-dances-of-honduras/world/music/album/smithsonian


• What events or issues inspired the 
cartoon? 

• What is socio-political impact of cartoon? 
 

Lesson 3.1-4 Evolution of Identities: Indigenous, Africans and the rest of the people who wanted to 
be part of this evolution 

Duration: 2 Days  

Big Ideas/Topics to be Addressed, including Key Concepts and Terms 
 

• Historical chronology of ethnic groups that arrived in Latin America and in the Caribbean  
• Identities created, re-created, or a new one?  
• Social Structure of the evolved identities 
• Ethnic Identity  
• Social Identity  
• Gender roles 
• Indigenismo, Mestizaje, and “Blackness” 
• Afro-Latinos 
• Afro-Puerto Ricans 
• Garifunas-Afro Latinos  

 
Vocabulary:  Ethnic Identity, Social Identity, Indigenismo, Mestizaje,  
 
 

Materials/Resources/Speakers 
 
Open Veins of Latin America: Five Centuries of 
the Pillage of a Continent. Author: Educardo 
Galeano 
 
If Cities Could Dance | Puerto Rico's Bomba, A 
Dance of The African Diaspora | Season 3 | 
Episode 3 
 
“Changing Societies” from the book titled: 
Forgotten Continent: A History of the New Latin 
America. Author: Michael Reid  
 
A History Of Afro-Puerto Ricans 
 
Calle 13 - Latinoamérica (NEW English Subtitles) 
 
Afro-Latino: A deeply rooted identity among U.S. 
Hispanics 
 
Afro-Latinos Get PhotoShopped Into Latin 
American Beauty Standards 
 
The fascinating history and evolution of Afro-
Puerto Ricans 
 
The fascinating history and evolution of Afro-
Puerto Ricans 
 
Garifuna: A US-Honduran Story 
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https://www.pbs.org/video/puerto-ricos-bomba-a-dance-of-the-african-diaspora-0njcfi/
https://www.pbs.org/video/puerto-ricos-bomba-a-dance-of-the-african-diaspora-0njcfi/
https://www.pbs.org/video/puerto-ricos-bomba-a-dance-of-the-african-diaspora-0njcfi/
https://www.youtube.com/watch?v=EmcJMVJt6zo
https://www.youtube.com/watch?v=rA2FAVRAO2Y
https://www.pewresearch.org/fact-tank/2016/03/01/afro-latino-a-deeply-rooted-identity-among-u-s-hispanics/
https://www.pewresearch.org/fact-tank/2016/03/01/afro-latino-a-deeply-rooted-identity-among-u-s-hispanics/
https://www.youtube.com/watch?v=jpZ23aMSCuw&feature=youtu.be
https://www.youtube.com/watch?v=jpZ23aMSCuw&feature=youtu.be
https://face2faceafrica.com/article/libertos-fascinating-history-origin-afro-puerto-ricans
https://face2faceafrica.com/article/libertos-fascinating-history-origin-afro-puerto-ricans
https://face2faceafrica.com/article/libertos-fascinating-history-origin-afro-puerto-ricans
https://face2faceafrica.com/article/libertos-fascinating-history-origin-afro-puerto-ricans
https://www.npr.org/2015/01/23/379420599/garifuna-a-u-s-honduran-story


ON OUR LAND: BEING GARIFUNA IN 
HONDURAS 

NPR Podcast “Garifuna: A U.S.-Honduran Story” 
(18 minutes): 

Garifuna: A US-Honduran Story 

When Worlds Collide | sistema de castas  | PBS 

And yo grandma, where she at? Embracing Black 
Puerto-Rican Heritage 

Social structure of Colonial Latin America 

Book review of Living in Silverado: Secret Jews 
in the Silver Mining Towns of Colonial Mexico. 
Albuquerque: University of New Mexico Press, 
2019. Author of Book: David Glitz. Review by 
Rafaela Acevedo-Field. 

Alejandro Portes and Kelly Hoffman. "Latin 
American Class Structures: Their Composition 
and Change during the Neoliberal Era." Latin 
American Research Review 38, no. 1 (February 
2003): 41-82. 

Scott, Joan W. "Gender: A Useful Category of 
Historical Analysis." American Historical Review 
91, no. 5 (December 1986): 1053-75. 

Puerto Rico: Five Centuries of History by 
Francisco A. Scarano (2005) 

Childs, Matt. “The Degrees of African Identity” in 
a book titled: Slaves, Subjects and Subversives: 
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https://vimeo.com/53030654
https://vimeo.com/53030654
https://www.npr.org/2015/01/23/379420599/garifuna-a-u-s-honduran-story
https://www.youtube.com/watch?v=UdxdXfDLaNs
https://changeagent.nelrc.org/wp-content/uploads/2018/03/extra-manners-embracing-black-puerto-rican-1.pdf
https://changeagent.nelrc.org/wp-content/uploads/2018/03/extra-manners-embracing-black-puerto-rican-1.pdf
https://www.mooreschools.com/cms/lib/OK01000367/Centricity/Domain/2214/Social_Structure_of_Colonial_Latin_America.pdf


Blacks in Colonial Latin America. Albuquerque: 
University of New Mexico, pp. 209-245. 
 
Ay, Ay, Ay de la Grifa Negra 
 
Race, Front, and Center: Perspectives of Race 
among Puerto Ricans (2017), Edited by Carlos 
Vargas-Ramos 
 
PALABRA Indigenous Voices - The PALABRA 
Archive at the Library of Congress - Research 
Guides at Library of Congress 
 

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  
 
Day 1 
 
Initiation: Teacher starts with a mini-lesson on the evolution of multiple identities. Ensure that 
students understand the meaning of Ethnic Identity and Social Identity.  
 
Activity: Students choose from the following to write reflection:  

• Calle 13’s Latinoamerica music video  
• Poem: And yo grandma, where is she at? Embracing Black Puerto-Rican Heritage  
• Poem:  Ay, Ay, Ay de la Grifa Negra 
• Poem: Latino-Americanos: The Children of an Oscuro Pasado 

 
Reflection Questions: 

• What do you think the poem means? 
• What intrigues you about the poem, video, or song? 
• Were you surprised by anything?  
• Did the song/video/poem remind you of any personal experiences? 
• What does the poem/song/video say about identity? 

 
Closing/Evidence of Learning: Students write their own Identity Poem Project.  Teacher reviews 
directions with students and shares a personal example of a poem with the class. 
 
Day 2 
 

Home Links/Reflections to Affirm Identity 
 
Students work on a self-awareness identity 
project by talking to their family members and 
friends about different aspects of identity. 
Students can use the Child of the Americas 
Poem and have their family members write their 
own poem. 
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https://www.favoritepoem.org/poem_AyAyAydelaGrifaNegra.html
https://guides.loc.gov/palabra-archive/indigenous-voices?loclr=blogint
https://guides.loc.gov/palabra-archive/indigenous-voices?loclr=blogint
https://guides.loc.gov/palabra-archive/indigenous-voices?loclr=blogint
https://www.youtube.com/watch?v=rA2FAVRAO2Y
https://changeagent.nelrc.org/wp-content/uploads/2018/03/extra-manners-embracing-black-puerto-rican-1.pdf


Initiation: Discuss with students their beliefs about beauty standards based on race. Watch Afro-
Latinos Get PhotoShopped Into Latin American Beauty Standards and have students post about how 
they relate to “normalized beauty standards.” 

Review some of the student reflections and then have them watch/listen to “Afro-Latina” performed by 
Elizabeth Acevedo at Afro-Latina | Learning for Justice.  Discuss:  What do you think Elizabeth Acevedo 
is attempting to do (e.g., educate, create a mood)?  What connections are there to history learned so 
far?  What personal connections do they make? 

Activity: Dive specifically into a group of Afro-Latinos from Honduras called the Garifuna. Students 
choose between watching a short documentary or podcast to gather information and complete 
analysis: Garifuna Activity 

Closing: Discuss with students the assumptions and biases that might exist around Afro-Latinos, Afro-
Puerto Ricans and “beauty standards,” and how these assumptions affect racial, ethnic and socio-
economic identity of Puerto Ricans and Latinos. 

Options for Content Continuity Across History Courses and Interdisciplinary Integration 

Humanities 
English 
Anthropology 
Economics 

Extensions/Experiential Opportunities 

Students read Poem: Child of the Americas by 
Aurora Levins Morales - Stephanie Youssef's 
Poetry Page by Aurora Morales-Levins and 
identify connections between the poem and the 
social-historical context in which it was written. 
Students can create their own Child of the 
Americas Poem and present it orally in class or 
in a recorded video 

3-2 Political Economy of Latin America
Lesson 3.2-1: The Uneasy Neighbors: U.S. and Latin America relations Duration: 2 Days 
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https://www.youtube.com/watch?v=jpZ23aMSCuw&feature=youtu.be
https://www.youtube.com/watch?v=jpZ23aMSCuw&feature=youtu.be
https://www.learningforjustice.org/classroom-resources/texts/afrolatina
https://www.learningforjustice.org/classroom-resources/texts/afrolatina
https://docs.google.com/document/d/1dAaznlEG48WiQX9i55De8UoChQor_CZeNOWv3KJsB6s/edit?usp=sharing
https://sites.google.com/site/stephanieyoussefspoetrypage/home/treads/child-of-the-americas-by-aurora-levins-morales
https://sites.google.com/site/stephanieyoussefspoetrypage/home/treads/child-of-the-americas-by-aurora-levins-morales
https://sites.google.com/site/stephanieyoussefspoetrypage/home/treads/child-of-the-americas-by-aurora-levins-morales


Big Ideas/Topics to be Addressed, including Key Concepts and Terms 
 

• U.S. views of Latin America 
• U.S. “Interventions” 
• Latin America views on the U.S. 
• U.S. policy in the region (e.g., Monroe Doctrine, Good Neighbor policy)  
• Economic development of Latin America  

 
Vocabulary: policy, intervention 
 

Materials/Resources/Speakers 
 
Biden’s Plans for Latin America: End ‘Bully 
Dictating Policy’ 
 
Social Structure of Latin America 
 
Economic Commission for Latin America and 
the Caribbean 
 
Chapter 3 in Dosal, Paul. Doing Business with 
the Dictators: A Political History of United 
Fruit in Guatemala, 1899-1944. Wilmington, 
DE: Scholarly Resources, Inc., 1993.  
 
Eric Paul Roorda, “Genocide Next Door: The 
Good Neighbor Policy, the Trujillo Regime,and 
the Haitian Massacre of 1937” (pages 301-
319) 
 
Two Latin Issues Confront Nixon: Brazil and 
Peru Offer Tests for G.O.P. Policy (1969)  
 
Latin America: FTAs Generate Long Term 
Benefits  
 
Jose Marti, "Nuestra America" (Bilingual) 
 
A Century of U.S. Intervention Created the 
Immigration Crisis 
 

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  
 
Day 1 
 
Initiation: Teacher provides a mini-lesson to engage students in review and discussion regarding U.S. 
and Latin American relations, policies, and “interventions” that have helped and hindered Latin American 
economic development.  Teacher reviews a summary of the economy of Latin America using the Google 

Home Links/Reflections to Affirm 
Identity 
 
Students ask their family members:  Does the 
U.S. have “Bully Dictating Policies” towards 
Latin America?” 

CONNECTICUT PUBLIC ACT NO. 19-12   |   page 189

https://www.nytimes.com/2020/10/27/world/americas/joe-biden-latin-america-policy.html?searchResultPosition=1
https://www.nytimes.com/2020/10/27/world/americas/joe-biden-latin-america-policy.html?searchResultPosition=1
https://www.mooreschools.com/cms/lib/OK01000367/Centricity/Domain/2214/Social_Structure_of_Colonial_Latin_America.pdf
https://www.cepal.org/en
https://www.cepal.org/en
https://www.nytimes.com/1969/01/19/archives/two-latin-issues-confront-nixon-brazil-and-peru-offer-tests-for-new.html?searchResultPosition=2
https://www.nytimes.com/1969/01/19/archives/two-latin-issues-confront-nixon-brazil-and-peru-offer-tests-for-new.html?searchResultPosition=2
https://www.nytimes.com/2008/09/22/business/worldbusiness/22iht-22oxan-FTA.16371001.html?searchResultPosition=4
https://www.nytimes.com/2008/09/22/business/worldbusiness/22iht-22oxan-FTA.16371001.html?searchResultPosition=4
http://www.josemarti.cu/publicacion/nuestra-america-version-ing
https://medium.com/s/story/timeline-us-intervention-central-america-a9bea9ebc148
https://medium.com/s/story/timeline-us-intervention-central-america-a9bea9ebc148
https://docs.google.com/presentation/d/1nTfg1JPD04cEIYLaMKUIWgveJOrYWmOEfyF4BSxLQ6U/edit?usp=sharing


Slides activity and provides directions for analysis and interpretation of data from 1850-2000. (The first 
two slides can be reviewed together and students can choose to complete the rest with guided practice 
or independently.)  Students discuss the economy of Latin America and where it falls in the world.  
 
Activity: Students demonstrate understanding of U.S. relations with Latin America and apply learning 
(hyperlink with rubric to be added) by selecting one of the following activities to work on individually or in 
small groups: 

1. Mapping the Economy - Students choose a Latin American Country and create a timeline of the 
economic path of the place they chose as it relates to U.S. intervention in Latin America.  

2. Latin America in the News - This activity is designed to help the student think about the 
connection between current events and Latin American history. Students identify a story from 
Latin America from a “credible” news source. (Students who prefer to read in Spanish can find 
stories from Spanish-speaking news sources.) Students create a presentation (5 minutes) 
describing the news story, its importance/significance, and how it demonstrates U.S. and Latin 
America relations.   

3. Analyzing policy - Students analyze U.S. policies and impact on Latin America (article on US 
intervention). 

 
Day 2 
 
Initiation:  Have students share finished products via gallery walk. As a class, the teacher can support 
students in identifying the patterns and trends that students examined and discovered.   
 
Activity: Have students view and discuss Harvest of the Empire (viewing guide to be added). 
 
Closing: Have students create a tweet, Instagram post, etc. about their learning regarding U.S. and 
Latin American relations. 
 
Options for Content Continuity Across History Courses and Interdisciplinary Integration 
 
Political Science 
Geography 
English 
Economics 

Extensions/Experiential Opportunities 
 
Students watch U.S.-created films about Latin 
America. Examples:   
• Missing (1982)  
• El Norte   

3-3 Puerto Rican Sweat: The Legacy of U.S. Colonialism  
Lesson 3-3.1 Royal Decree of Graces of 1815 (Real Cedula de Gracia): Why is this important?  Duration: 1 Day 
Big Ideas/Topics to be Addressed, including Key Concepts and Terms 
 

• Definition of the Real Cedula de Gracia (Royal Decree of Graces) 

Materials/Resources/Speakers 
 
Royal Decree of Graces of 1815 
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https://docs.google.com/presentation/d/1nTfg1JPD04cEIYLaMKUIWgveJOrYWmOEfyF4BSxLQ6U/edit?usp=sharing
https://medium.com/s/story/timeline-us-intervention-central-america-a9bea9ebc148
https://medium.com/s/story/timeline-us-intervention-central-america-a9bea9ebc148
https://en.wikipedia.org/wiki/Royal_Decree_of_Graces_of_1815


• Impact that Cedula de Gracia had of the Economy of Puerto Rico 
 
 
 
 
 

 
The history of Puerto Rico, from the Spanish 
discovery to the American occupation (focus 
between pages 160-163) 
 
Archivo General de Puerto Rico.  Real Cedula 
de Gracia 
 
Real Cedula de 8 Septiembre 1777 
 
A little journey to Puerto Rico (for 
intermediate and upper grades) 
 

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  
 
Day 1 
 
Initiation: Ask students to share words that come to mind when they hear the phrase: “The Legacy of 
U.S. Colonialism.” Ask them to also share what they think it means.  This lesson serves as transition of 
economic influences to autonomy granted to Puerto Rico from Spain.  
 
Introduce students to Decree and the importance of how it provided Cuba and Puerto Rico with autonomy 
for Puerto Rico’s path to independence from Spain. Have a classroom discussion of the history and the 
purpose of Real Cedula de Gracia and how it provided Puerto Rico and Cuba with autonomy.  Introduce 
concept of Interest Convergence/mutual benefit as the Decree contained regulations to increase the White 
population of the islands.  
 
Activity: Have students choose a primary source about the Royal Decree written in Spanish and use 
Google translate, as needed.  Have them read the translated primary source and compare and contrast it to 
a primary source written in English.  Ask students to post their reactions to the content of both sources 
reflecting on the following questions:  How did this change the economic climate in Puerto Rico?  What did 
autonomy look like for families?  
 
Closing: Remind students that there seems to be very limited information on this Decree in English and 
close with asking them, How does this limited information help or hinder a true understanding of what this 
Decree meant for Puerto Rico’s independence? 

Home Links/Reflections to Affirm 
Identity 
 
Students share with their families what they 
learned regarding the economy and autonomy 
of Puerto Rico before 1898. 
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https://www.loc.gov/item/03008353/
https://www.loc.gov/item/03008353/
https://web.archive.org/web/20071018040916/http:/www.icp.gobierno.pr/galeria/archivogeneral/documentos/index.htm
https://web.archive.org/web/20071018040916/http:/www.icp.gobierno.pr/galeria/archivogeneral/documentos/index.htm
https://web.archive.org/web/20060226081938/http:/www.analitica.com/Bitblio/venezuela/real_cedula_1777.asp
https://www.loc.gov/item/02003875/
https://www.loc.gov/item/02003875/


Options for Content Continuity Across History Courses and Interdisciplinary Integration 

Humanities 
English 

Extensions/Experiential Opportunities 

Students read archived articles from that time 
frame regarding the Autonomy of Puerto Rico 
before 1898 and compare it to the 2020 
Colonial status. 

Lesson 3-3.2 U.S. Occupation of the Island Duration: 2 Days 
Big Ideas/Topics to be Addressed, including Key Concepts and Terms 

• Interest of United States in Puerto Rico
• Beginning of the U.S. colony era
• U.S. governing style in Puerto Rico (Military rule of Puerto Rico)

Materials/Resources/Speakers 

Radical Contexts: Puerto Rican Politics in the 
1960s and 1970s and the Center for Puerto 
Rican Studies,” Centro Journal XXI, 2 (Fall 
2009): 221-255. R 

The Spanish-American War - Explained in 11 
minutes 

Puerto Rico: Five Centuries of History by 
Francisco A. Scarano 

Autonomy of War of a National Identity 
Autonomy and War | In Search of a National 
Identity: Nineteenth and Early-Twentieth-
Century Puerto Rico | Articles and Essays | 
Puerto Rico at the Dawn of the Modern Age: 
Nineteenth- and Early-Twentieth-Century 
Perspectives | Digital Collections 

July 25, 1898: U.S. Invades Puerto Rico 

PBS resources: Spanish-American War 

Article: U.S. forces invade Puerto Rico - 
HISTORY 

The Colonial Status 
https://youtu.be/1jTMzIkWsKs 
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https://www.youtube.com/watch?v=qpVIvNpyM5M
https://www.youtube.com/watch?v=qpVIvNpyM5M
https://www.loc.gov/collections/puerto-rico-books-and-pamphlets/articles-and-essays/nineteenth-century-puerto-rico/autonomy-and-the-war/
https://www.loc.gov/collections/puerto-rico-books-and-pamphlets/articles-and-essays/nineteenth-century-puerto-rico/autonomy-and-the-war/
https://www.loc.gov/collections/puerto-rico-books-and-pamphlets/articles-and-essays/nineteenth-century-puerto-rico/autonomy-and-the-war/
https://www.loc.gov/collections/puerto-rico-books-and-pamphlets/articles-and-essays/nineteenth-century-puerto-rico/autonomy-and-the-war/
https://www.loc.gov/collections/puerto-rico-books-and-pamphlets/articles-and-essays/nineteenth-century-puerto-rico/autonomy-and-the-war/
https://www.loc.gov/collections/puerto-rico-books-and-pamphlets/articles-and-essays/nineteenth-century-puerto-rico/autonomy-and-the-war/
https://www.loc.gov/collections/puerto-rico-books-and-pamphlets/articles-and-essays/nineteenth-century-puerto-rico/autonomy-and-the-war/
https://www.loc.gov/collections/puerto-rico-books-and-pamphlets/articles-and-essays/nineteenth-century-puerto-rico/autonomy-and-the-war/
https://www.zinnedproject.org/news/tdih/us-invades-puerto-rico/
https://cptv.pbslearningmedia.org/resource/e750af9d-28e8-4912-9ce3-3cc9b22d10c2/spanish-american-war/
https://www.history.com/this-day-in-history/puerto-rico-invaded
https://www.history.com/this-day-in-history/puerto-rico-invaded
https://youtu.be/1jTMzIkWsKs


 
Puerto Rico: The Invisible and Recurring 
Social Struggles in the Oldest Colony in the 
World 
 
Puerto Rico’s Complicated History with the 
United States 
 
Colonial Lessons: The Politics of Education in 
Puerto Rico, 1898–1930 | The American 
Historian 
 
The U.S. Navy's Toxic Playground: Vieques, 
Puerto Rico https://youtu.be/uluOaP697NA 
 
The All-Too-Real Consequences of Military 
War Games 
 
Residents of Vieques, Puerto Rico, Are 
Struggling to Deal With a Public-Health Crisis 
 
Environmental Conflict and Cultural Solidarity: 
The Case of Vieques 
 
Research Guides: A Latinx Resource Guide: 
Civil Rights Cases and Events in the United 
States: 1999: Vieques Island Protests 
 
H.R.1645 - Vieques Recovery and 
Development Act of 2011, 112th Congress 
(2011-2012) 
 
Biblioteca Digital Puertorriquena: Puerto Rican 
Digital Library 
 
Military Government in Puerto Rico - The 
World of 1898: The Spanish-American War 
(Hispanic Division) 
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https://dissidentvoice.org/2010/06/puerto-rico-the-invisible-and-recurring-social-struggles-in-the-oldest-colony-in-the-world/
https://dissidentvoice.org/2010/06/puerto-rico-the-invisible-and-recurring-social-struggles-in-the-oldest-colony-in-the-world/
https://dissidentvoice.org/2010/06/puerto-rico-the-invisible-and-recurring-social-struggles-in-the-oldest-colony-in-the-world/
https://www.history.com/news/puerto-ricos-complicated-history-with-the-united-states
https://www.history.com/news/puerto-ricos-complicated-history-with-the-united-states
https://www.oah.org/tah/issues/2018/may/colonial-lessons-the-politics-of-education-in-puerto-rico-1898-1930/
https://www.oah.org/tah/issues/2018/may/colonial-lessons-the-politics-of-education-in-puerto-rico-1898-1930/
https://www.oah.org/tah/issues/2018/may/colonial-lessons-the-politics-of-education-in-puerto-rico-1898-1930/
https://youtu.be/uluOaP697NA
https://knowledge.insead.edu/responsibility/the-all-too-real-consequences-of-military-war-games-15336
https://knowledge.insead.edu/responsibility/the-all-too-real-consequences-of-military-war-games-15336
https://www.theatlantic.com/politics/archive/2016/09/vieques-invisible-health-crisis/498428/
https://www.theatlantic.com/politics/archive/2016/09/vieques-invisible-health-crisis/498428/
https://www.uvm.edu/%7Eshali/vieques.pdf
https://www.uvm.edu/%7Eshali/vieques.pdf
https://guides.loc.gov/latinx-civil-rights/vieques-island-protests
https://guides.loc.gov/latinx-civil-rights/vieques-island-protests
https://guides.loc.gov/latinx-civil-rights/vieques-island-protests
https://www.congress.gov/bill/112th-congress/house-bill/1645
https://www.congress.gov/bill/112th-congress/house-bill/1645
https://www.congress.gov/bill/112th-congress/house-bill/1645
https://upr.contentdm.oclc.org/digital/search/searchterm/vieques/page/1
https://upr.contentdm.oclc.org/digital/search/searchterm/vieques/page/1
https://www.loc.gov/rr/hispanic/1898/milgovt.html
https://www.loc.gov/rr/hispanic/1898/milgovt.html
https://www.loc.gov/rr/hispanic/1898/milgovt.html


Chronology - The World of 1898: The Spanish-
American War (Hispanic Division 
 
Maps and modules from the Center on Puerto 
Rican studies in New York 
  

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  
 
Day 1 
 
Initiation: Start by reading quote that pertains to the U.S. occupation of Puerto Rico during the Spanish-
American War and ask students to discuss what they think the quote means. 
 
Cuba y Puerto Rico son de un pajaro las dos alas reciben flores o balas sobre unmismo corazon. 
(Translation:  Cuba and Puerto Rico are the two wings of a bird -- they receive flowers and bullets in the 
same heart.) - Lola Rodriguez de Tio 
 
(https://ciudadseva.com/texto/cuba-y-puerto-rico-son-de-un-pajaro-las-dos-alas/ This verse was written 
more than a century ago, at the height of pro-independence fervor sweeping the sister islands of Cuba and 
Puerto Rico.) 
   
Students may not know much about the U.S. occupation, but this is an opportunity to get some background 
knowledge from the students.  Have students discuss, Why did the U.S. invade/occupy/acquire Puerto Rico? 
Then, provide students with a mini-lesson on the history of the U.S. occupation of the island that gives 
them an overview of the reasons U.S. occupied Puerto Rico, including a timeline of U.S. colonization in 
Puerto Rico and ways in which the U.S. “governed” Puerto Rico using its military, noting that Puerto Rico 
was under military rule at the time of U.S. occupancy.    
 
Activity: Students read excerpts from U.S. Acquires Puerto Rico that explains the circumstances behind 
taking over Puerto Rico. Have half of the class read the excerpts with the odd numbers and the other half 
read the even numbers. Then, have students use the following: U.S. takes over Puerto Rico: Activity 

Home Links/Reflections to Affirm 
Identity 
 
Students watch a documentary with their 
families and reflect on the U.S. occupation of 
the island of Puerto Rico. 
 
Virtual visit to Museum of Art in Puerto Rico 
that highlights artifacts and paintings during 
U.S. occupation. Link: Museo de Arte de 
Puerto Rico. 
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https://www.loc.gov/rr/hispanic/1898/chronology.html
https://www.loc.gov/rr/hispanic/1898/chronology.html
https://ciudadseva.com/texto/cuba-y-puerto-rico-son-de-un-pajaro-las-dos-alas/
https://drive.google.com/file/d/1WzNwGYNOgYWqx_rt7Fow1_xg1hJdOEx0/view?usp=sharing
https://docs.google.com/document/d/1QEZNTSTSSJRVfnmDEpS1agktKeh8c5KYyfbYsU6ShT8/edit?usp=sharing
https://www.mapr.org/en/art
https://www.mapr.org/en/art


worksheet to summarize and share their findings with a classmate who read the opposite excerpts.  
 
Closing: Teachers assign different points of view for students to prepare for debate as to whether the U.S. 
occupied, invaded, and/or acquired the island.   
 
Day 2 
 
Activity: Students debate if U.S. influence on Puerto Rico was negative, positive, or a combination of both.     
 
Closing: As result of debate, students complete Exit Slip identifying their perspective as to whether the 
U.S. occupied, invaded, and/or acquired Puerto Rico.  (Teacher will report out aggregate results at the 
beginning of the next lesson.) 
 
Options for Content Continuity Across History Courses and Interdisciplinary Integration 
 
Political Science 
English  
Sociology  
Geography 
 
 
 
 
 

Extensions/Experiential Opportunities 
 
Bill Analysis  
Research Guides: A Latinx Resource Guide: 
Civil Rights Cases and Events in the United 
States: 1999: Vieques Island Protests 
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https://docs.google.com/document/d/1QEZNTSTSSJRVfnmDEpS1agktKeh8c5KYyfbYsU6ShT8/edit?usp=sharing
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Lesson 3.3-3 All of these Acts: Jones Act, the Foraker Act: Who benefits? Duration: 2 Days 
Big Ideas/Topics to be Addressed, including Key Concepts and Terms 

• Citizenship
• Foraker Act
• Jones Act
• 936 Section of the IRS
• Immigration guidelines for Puerto Ricans’ Supreme Court 1902 Insular case
• Example: Puerto Rican Farm Worker

Vocabulary:  disenfranchised 

Materials/Resources/Speakers 

Puerto Rico: Five Centuries of History by 
Francisco A. Scarano (2005) 

Society and the Economy in Early Nineteenth 
Century Puerto Rico 

From Foraker to María 

The root of Puerto Rico’s crisis: Colonialism 

Research Guides: A Latinx Resource Guide: 
Civil Rights Cases and Events in the United 
States: 1917: Jones-Shafroth Act 

Rojas, B. (2017). Notes on the Return to the 
Island. New York: Grand Concourse Press. 

U.S. Citizenship in Puerto Rico: One Hundred 
Years After the Jones Act 

Why Puerto Ricans Did Not Receive U.S. 
Citizenship So They Could Fight in WWI | 
Centro de Estudios Puertorriqueños 

Operation Bootstrap / Operación Manos a la 
obra 1983 

Puerto Rico & Joseph B. Foraker Act 

The Foraker Act 

One Hundred Years After the Jones Act 

LEY FORAKER FINAL 1 (Spanish language 
video. Use subtitles in English for translation) 
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https://www.loc.gov/collections/puerto-rico-books-and-pamphlets/articles-and-essays/nineteenth-century-puerto-rico/society-and-economy/
https://www.loc.gov/collections/puerto-rico-books-and-pamphlets/articles-and-essays/nineteenth-century-puerto-rico/society-and-economy/
https://latinamerica.georgetown.edu/essays/from-foraker-to-maria
https://www.liberationnews.org/root-puerto-ricos-crisis-colonialism/
https://guides.loc.gov/latinx-civil-rights/jones-shafroth-act
https://guides.loc.gov/latinx-civil-rights/jones-shafroth-act
https://guides.loc.gov/latinx-civil-rights/jones-shafroth-act
https://centropr.hunter.cuny.edu/publications/us-citizenship-puerto-rico-one-hundred-years-after-jones-act
https://centropr.hunter.cuny.edu/publications/us-citizenship-puerto-rico-one-hundred-years-after-jones-act
https://centropr.hunter.cuny.edu/centrovoices/chronicles/why-puerto-ricans-did-not-receive-us-citizenship-so-they-could-fight-wwi
https://centropr.hunter.cuny.edu/centrovoices/chronicles/why-puerto-ricans-did-not-receive-us-citizenship-so-they-could-fight-wwi
https://centropr.hunter.cuny.edu/centrovoices/chronicles/why-puerto-ricans-did-not-receive-us-citizenship-so-they-could-fight-wwi
https://www.youtube.com/watch?v=HtDbwqW294c
https://www.youtube.com/watch?v=HtDbwqW294c
https://www.youtube.com/watch?v=aZW4SG8JJ0E
https://www.youtube.com/watch?v=I5mc775uaK0
https://centropr.hunter.cuny.edu/publications/us-citizenship-puerto-rico-one-hundred-years-after-jones-act
https://www.youtube.com/watch?v=cCThTSJV0DY


 
Sonia Sotomayor | Law Library of Congress 
 
Hon. Sotomayor speech on the status of 
Puerto Rico (hyperlink to be added)  
 
Political Wine in a Judicial Bottle: Justice 
Sotomayor’s Surprising Concurrence  
 
Puerto Rico in Crisis Timeline | Centro de 
Estudios Puertorriqueños 
 

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  
 
Day 1 
 
Initiation: Provide a mini-lesson about the different acts and offer students the opportunity to critically 
analyze how the acts hinder and/or benefit the Puerto Rican community and culture. 
 
Activity: Students complete jigsaw activity in four small groups (Foraker, Jones, 936 Section, Insular 
Cases) examining each Act for impact on economy and citizenship. 
 
Day 2 
 
Activity: Students independently write an argumentative essay (with appropriate scaffolds) using single 
or multiple Acts to claim whether U.S. citizenship was earned or given to Puerto Ricans.  Students need 
to be able to evidence the counterclaim of people’s desire for independence vs. citizenship applying 
notions of disenfranchisement and interest convergence. (need to insert rubric for argumentative essay) 
 
Closing: Ask students to share their new learning regarding the citizenship “rights” given to Puerto 
Ricans. Students reflect on the following: why were Puerto Ricans given “only certain citizenship rights” 
and not all of them (e.g., religion)?  
 

Home Links/Reflections to Affirm 
Identity 
 
Provide students with “the quad” journal 
handout and use it to interview their family 
members about what they know regarding 
Puerto Rico.  

Options for Content Continuity Across History Courses and Interdisciplinary Integration 
 
Political Science  
Humanities 
English  

Extensions/Experiential Opportunities 
 
Students read an ethnography about working 
conditions and economic conditions of the 
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https://www.loc.gov/law/find/sotomayor.php
https://www.yalelawjournal.org/forum/political-wine-in-a-judicial-bottle-justice-sotomayors-surprising-concurrence-in-aurelius
https://www.yalelawjournal.org/forum/political-wine-in-a-judicial-bottle-justice-sotomayors-surprising-concurrence-in-aurelius
https://centropr.hunter.cuny.edu/education/puerto-rico-crisis-timeline
https://centropr.hunter.cuny.edu/education/puerto-rico-crisis-timeline


island after the “arrival” of the U.S. (reference 
to be added)  

Lesson 3.3-4 The Paradox of Puerto Rico: Nation? Estado Libre Asociado (Associated Free State)? 
Colony? And Its Relationship to the Island’s Social and Economic Policies 
 

Duration: 2 Days 

Big Ideas/Topics to be Addressed, including Key Concepts and Terms 
 

• Understanding of Puerto Rico as a nation  
• U.S. impact on Puerto Rico’s identity as a nation 
• Understanding of the Commonwealth (Associated Free State) of Puerto Rico 
• Continued influence of legacy of Colonialism 
• Understanding the conundrum of citizenship for Puerto Ricans on the island  
• Supreme Court definition of Puerto Rico legal status 
• History of the referendum in Puerto Rico  
• Citizenship in Puerto Rico differs from citizenship in the U.S. 

 
 
 

 
 

Materials/Resources/Speakers 
 
Puerto Rico, Colonialism, and Neocolonialism. 
Author: Gibrán Cruz-Martínez  
 
Puerto Rico: Five Centuries of History by 
Francisco A. Scarano (2005) 
 
Citizenship Symposium | Centro de Estudios 
Puertorriqueños 
 
Constructing a Colonial People: Puerto Rico 
and the United States: 1898-1932. Boulder, 
CO: Westview Press 
 
Yes, Puerto Ricans are American citizens 
 
Mark Joseph Stern, “The Supreme Court Deals 
a Blow to Puerto Rican Sovereignty” Slate, 
June 9, 2016. 
 
15-108 Puerto Rico v. Sanchez Valle 
(06/09/2016) 
 
Puerto Rico v. Sanchez Valle 
 
Bernardo Vega 
 
Puerto Rican National Anthem: La Borinquena 
(need to insert hyperlink) 
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https://centropr.hunter.cuny.edu/events-news/events/conferences/citizenship-symposium
https://centropr.hunter.cuny.edu/events-news/events/conferences/citizenship-symposium
https://theconversation.com/yes-puerto-ricans-are-american-citizens-73723
http://www.slate.com/articles/news_and_politics/jurisprudence/2016/06/the_supreme_court_s_blow_to_puerto_rican_sovereignty.html
http://www.slate.com/articles/news_and_politics/jurisprudence/2016/06/the_supreme_court_s_blow_to_puerto_rican_sovereignty.html
https://www.supremecourt.gov/opinions/15pdf/15-108_k4mp.pdf
https://www.supremecourt.gov/opinions/15pdf/15-108_k4mp.pdf
https://www.scotusblog.com/case-files/cases/puerto-rico-v-sanchez-valle/
https://cptv.pbslearningmedia.org/resource/6e935661-bf87-4a38-8fd2-28d4ea43d38b/bernardo-vega/


The Last Colony(video): The Last Colony - 
FULL FILM  - EMMY Winner Juan Agustin 
Marquez 

Puerto Rico's Case Before the UN 

The International Place of Puerto Rico 

Special Committee on Decolonization Approves 
Text Calling upon United States Government 
to Expedite Self-Determination Process for 
Puerto Rico | Meetings Coverage and Press 
Releases 

As Puerto Rico nears first-ever gold medal, a 
complicated Olympic history reemerges 

How Monica Puig's Gold Medal Complicates 
The Argument for Puerto Rico's Statehood 

23% of Puerto Ricans Vote in Referendum, 
97% of Them for Statehood (Published 2017) 

Puerto Rico ¿elegirá independencia? en 
plebiscito de 11 de junio 

Statehood for Puerto Rico? Lessons from the 
last time the U.S. added a star to its flag 

Puerto Rico in Crisis Timeline | Centro de 
Estudios Puertorriqueños 

https://www.aaihs.org/racialization-works-
differently-here-in-puerto-rico-do-not-bring-
your-u-s-centric-ideas-about-race-here/ 
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https://www.youtube.com/watch?v=NP5Jcvke_es&t=185s
https://www.youtube.com/watch?v=NP5Jcvke_es&t=185s
https://www.youtube.com/watch?v=NP5Jcvke_es&t=185s
https://www.elnuevodia.com/english/news/story/puerto-ricos-case-before-the-un/
https://harvardlawreview.org/2017/04/the-international-place-of-puerto-rico/
https://www.un.org/press/en/2016/gacol3296.doc.htm
https://www.un.org/press/en/2016/gacol3296.doc.htm
https://www.un.org/press/en/2016/gacol3296.doc.htm
https://www.un.org/press/en/2016/gacol3296.doc.htm
https://www.un.org/press/en/2016/gacol3296.doc.htm
https://www.washingtonpost.com/news/sports/wp/2016/08/13/as-puerto-rico-nears-first-ever-gold-medal-a-complicated-olympic-history-reemerges/
https://www.washingtonpost.com/news/sports/wp/2016/08/13/as-puerto-rico-nears-first-ever-gold-medal-a-complicated-olympic-history-reemerges/
https://www.npr.org/sections/codeswitch/2016/08/21/490670613/monica-puig-puerto-rico-united-states-statehood
https://www.npr.org/sections/codeswitch/2016/08/21/490670613/monica-puig-puerto-rico-united-states-statehood
https://www.nytimes.com/2017/06/11/us/puerto-ricans-vote-on-the-question-of-statehood.html?smid=pl-share
https://www.nytimes.com/2017/06/11/us/puerto-ricans-vote-on-the-question-of-statehood.html?smid=pl-share
http://www.hispantv.com/noticias/puerto-rico/332199/plebiscito-definir-estatus-junio-descolonizacion-puertorriquena
http://www.hispantv.com/noticias/puerto-rico/332199/plebiscito-definir-estatus-junio-descolonizacion-puertorriquena
https://theconversation.com/statehood-for-puerto-rico-lessons-from-the-last-time-the-us-added-a-star-to-its-flag-79150
https://theconversation.com/statehood-for-puerto-rico-lessons-from-the-last-time-the-us-added-a-star-to-its-flag-79150
https://centropr.hunter.cuny.edu/education/puerto-rico-crisis-timeline
https://centropr.hunter.cuny.edu/education/puerto-rico-crisis-timeline
https://www.aaihs.org/racialization-works-differently-here-in-puerto-rico-do-not-bring-your-u-s-centric-ideas-about-race-here/
https://www.aaihs.org/racialization-works-differently-here-in-puerto-rico-do-not-bring-your-u-s-centric-ideas-about-race-here/
https://www.aaihs.org/racialization-works-differently-here-in-puerto-rico-do-not-bring-your-u-s-centric-ideas-about-race-here/


Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities 
  
Day 1 
 
Initiation: Have students make a list about what they know regarding the status of Puerto Rico 
currently. 
 
Activity: Students research headlines from newspaper archives regarding youth in Puerto Rico in the 
1900s. Have students create a presentation with the following prompts: 

• How is the media shaping perceptions about young people from that era?  
• What parts of the story are being emphasized or under-emphasized   
• Would you change how the media reports on youth? 

 
Day 2 
 
Activity: Create small groups of students and have them discuss/debate one or both of the following 
prompts using evidence from above: 

• Is Puerto Rico a commonwealth or a Colony of the United States? 
• Are Puerto Ricans considered “second class” citizens by the United States? What does race have 

to do with it?  
 
Closing: Students complete Exit Slip, Do you think most people who live in the continental United States 
are aware that Puerto Ricans are U.S. citizens and that the island of Puerto Rico is part of the U.S.? If 
you answered ‘no’ or aren’t sure, why do you think that is? 
 

Home Links/Reflections to Affirm 
Identity 
 
Discuss with family members the “unique” 
status of Puerto Rico in its connection with the 
United Status.  Discuss: 

• Political status of Puerto Rico on the 
island. 

• Citizenship rights of Puerto Ricans 
who live in the island versus the ones 
who live in the contiguous U.S. 

Options for Content Continuity Across History Courses and Interdisciplinary Integration 
 
Geography 
Political Science  
English 

Extensions/Experiential Opportunities 
 
Students read poetry from Tato Laviera 
 
Students read and analyze ethnography titled: 
A Puerto Rican in New York or Judith Ortiz 
Cofer: A Line in the Sun 
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Lesson 3.3-5 The Role of the U.S. as a Neighbor/Colonizer: The Economic Impact of Operation 
Bootstrap, PROMESA, Hurricane Maria, and the Earthquake 

Duration: 4 Days 

Big Ideas/Topics to be Addressed, including Key Concepts and Terms 

• Operation Bootstrap impact to the economy
• The PROMESA and the Junta
• The PROMESA and its relationship to Puerto Rico’s Colonial status
• Economics of Hurricane Maria

Materials/Resources/Speakers 

PBS NewsHour | Hurricane Maria still taking a toll 
on Puerto Rican elderly | Season 2018 

Sotomayor Helps Puerto Rico Argue Its 
Bankruptcy Case 

Leaked text messages a 'tipping point' for Puerto 
Ricans | Season 2019 

Puerto Rican Voices S4E10:  Rebuild Puerto Rico 
Centro de Estudios Puertorriqueños(Center for 
PRican Studies) 

The Puerto Rican Protests: A Lesson in 
Democracy 

Vita Ayala, Puerto Rico Strong: A Comics 
Anthology Supporting Puerto Rico Disaster. 
Diamond, 2018. 

Edgardo Miranda-Rodríguez, et al., 
Ricanstruction: Reminiscing and Rebuilding Puerto 
Rico. Somos Arte, 2018. 

Quantifying inequities in U.S. federal response to 
hurricane disaster in Texas and Florida compared 
with Puerto Rico 

Puerto Ricans' Struggle Against U.S.-Imposed 
Austerity Heats Up 
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https://www.pbs.org/video/hurricane-maria-still-taking-a-toll-on-puerto-rican-elderly-1531343540/
https://www.pbs.org/video/hurricane-maria-still-taking-a-toll-on-puerto-rican-elderly-1531343540/
https://www.bloomberg.com/opinion/articles/2016-03-23/sotomayor-helps-puerto-rico-argue-its-bankruptcy-case
https://www.bloomberg.com/opinion/articles/2016-03-23/sotomayor-helps-puerto-rico-argue-its-bankruptcy-case
https://www.pbs.org/video/leaked-text-messages-a-tipping-point-for-puerto-ricans-1563741225/
https://www.pbs.org/video/leaked-text-messages-a-tipping-point-for-puerto-ricans-1563741225/
https://centropr.hunter.cuny.edu/centro-tv/puerto-rican-voices/pr-voices-s4e10-community-centers
https://centropr.hunter.cuny.edu/centro-tv/puerto-rican-voices/pr-voices-s4e10-community-centers
https://centropr.hunter.cuny.edu/centro-tv/puerto-rican-voices/pr-voices-s4e10-community-centers
https://dailynexus.com/2019-10-03/the-puerto-rican-protests-a-lesson-in-democracy/
https://dailynexus.com/2019-10-03/the-puerto-rican-protests-a-lesson-in-democracy/
https://www.amazon.com/Puerto-Rico-Strong-Anthology-Supporting/dp/1941302904
https://www.amazon.com/Puerto-Rico-Strong-Anthology-Supporting/dp/1941302904
https://www.amazon.com/Ricanstruction-Reminiscing-Rebuilding-Puerto-Rico/dp/0692092218
https://www.amazon.com/Ricanstruction-Reminiscing-Rebuilding-Puerto-Rico/dp/0692092218
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC6350743/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC6350743/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC6350743/
https://globalvoices.org/2016/09/11/puerto-ricanss-struggle-against-us-imposed-austerity-is-heating-up/
https://globalvoices.org/2016/09/11/puerto-ricanss-struggle-against-us-imposed-austerity-is-heating-up/


Young Boricuas Have Been Camped Out For a 
Month Protesting PROMESA. Meet the Faces 
Behind the Movement. 
 
Puerto Rico’s Joyful and Committed Days of 
Protest 
 
Puerto Rico Protesters Got Creative: Dancing, 
Singing, Diving… (Published 2019) 
 
Why Bad Bunny Wants Puerto Rican Youth to 
Take the Streets 
 
#RickyRenuncia: The Powerful Symbols in Puerto 
Rico’s Historic Uprising 
 
Protests Erupt in San Juan as Obama Forms 
Unelected Control Board to Run Puerto Rico 
 
The Puerto Rico Fiscal Board Meeting Video You 
Very Likely Haven't Seen Yet 
 
The Battle for Paradise: Naomi Klein Reports from 
Puerto Rico 
 
Donald Trump Throws Paper Towels in Puerto 
Rico 
 
What is Monsanto doing in Puerto Rico? What is 
Monsanto doing in Puerto Rico? | AJ+ 
 
After the Hurricane: We Don't Rebuild, We 
Transform 
 
Puerto Rican Exodus: One Year Since Hurricane 
Maria 
 
Progresso about the Economy of Puerto Rico   
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https://remezcla.com/features/culture/campamento-contra-la-junta-puerto-rico/
https://remezcla.com/features/culture/campamento-contra-la-junta-puerto-rico/
https://remezcla.com/features/culture/campamento-contra-la-junta-puerto-rico/
https://www.newyorker.com/news/dispatch/puerto-ricos-loud-and-fervent-days-of-protest-ricardo-rossello
https://www.newyorker.com/news/dispatch/puerto-ricos-loud-and-fervent-days-of-protest-ricardo-rossello
https://www.nytimes.com/2019/07/24/us/puerto-rico-governor-ricky-renuncia.html
https://www.nytimes.com/2019/07/24/us/puerto-rico-governor-ricky-renuncia.html
https://www.rollingstone.com/music/music-latin/bad-bunny-residente-puerto-rico-protest-governor-rossello-859419/
https://www.rollingstone.com/music/music-latin/bad-bunny-residente-puerto-rico-protest-governor-rossello-859419/
https://emperifolla.com/2019/07/22/rickyrenuncia-the-powerful-symbols-in-puerto-ricos-historic-uprising/
https://emperifolla.com/2019/07/22/rickyrenuncia-the-powerful-symbols-in-puerto-ricos-historic-uprising/
https://www.democracynow.org/2016/9/1/protests_erupt_in_san_juan_as
https://www.democracynow.org/2016/9/1/protests_erupt_in_san_juan_as
https://www.latinorebels.com/2016/10/01/the-puerto-rico-fiscal-board-meeting-video-you-very-likely-havent-seen-yet/
https://www.latinorebels.com/2016/10/01/the-puerto-rico-fiscal-board-meeting-video-you-very-likely-havent-seen-yet/
https://www.youtube.com/watch?v=pTiZtYaB3Zo&feature=youtu.be
https://www.youtube.com/watch?v=pTiZtYaB3Zo&feature=youtu.be
https://www.youtube.com/watch?v=iNcUUG5SUSs
https://www.youtube.com/watch?v=iNcUUG5SUSs
https://youtu.be/5wXw_P7iugw
https://youtu.be/5wXw_P7iugw
https://www.ted.com/talks/carmen_yulin_cruz_after_the_hurricane_we_don_t_rebuild_we_transform
https://www.ted.com/talks/carmen_yulin_cruz_after_the_hurricane_we_don_t_rebuild_we_transform
https://centropr.hunter.cuny.edu/sites/default/files/RB2018-05_SEPT2018%20%281%29.pdf
https://centropr.hunter.cuny.edu/sites/default/files/RB2018-05_SEPT2018%20%281%29.pdf
https://www.youtube.com/watch?v=ACtM0lPcbBo&feature=youtu.be


Puerto Rico in Crisis Timeline | Centro de Estudios 
Puertorriqueños 
 
La Santa Mirada: MI+SANTA+MIRADA HD 
 
Supreme Court Deals Blow To Puerto Rican 
Government -- And Gives Hope To Puerto Rico 
 
Will Congress Thwart Puerto Rico’s Best Chance 
for Relief? 
 
Supreme Court Rules Against Puerto Rico Debt 
Recovery Act 
 
Puerto Rico in Crisis Timeline | Centro de Estudios 
Puertorriqueños 
 
The Supreme Court Denies the Self-Determination 
of U.S. Territories 
 
La generación del estanbai en Puerto Rico 
(documental sobre la precariedad laboral) by Juan 
C. Dávila (may be subtitled in English) 
 
Lourdes, D., U.S. Tax Imperialism in Puerto Rico. 
(2015). American University Law Review, 65(1) 
 
Repeating Islands of Debt: Historicizing the 
Transcolonial Relationality of Puerto Rico’s 
Economic Crisis, Radical History Review 128 
(2017)  
 
Wealth Extraction, Governmental Servitude, and 
Social Disintegration in Colonial Puerto Rico 
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https://centropr.hunter.cuny.edu/education/puerto-rico-crisis-timeline
https://centropr.hunter.cuny.edu/education/puerto-rico-crisis-timeline
https://www.youtube.com/watch?v=WMs0tZ-MCZU
https://www.huffpost.com/entry/supreme-court-puerto-rico_n_57597cc5e4b00f97fba768e2
https://www.huffpost.com/entry/supreme-court-puerto-rico_n_57597cc5e4b00f97fba768e2
https://prospect.org/justice/will-congress-thwart-puerto-rico-s-best-chance-relief/
https://prospect.org/justice/will-congress-thwart-puerto-rico-s-best-chance-relief/
https://caribbeanbusiness.com/high-court-rules-against-puerto-rico-in-debt-case/
https://caribbeanbusiness.com/high-court-rules-against-puerto-rico-in-debt-case/
https://centropr.hunter.cuny.edu/education/puerto-rico-crisis-timeline
https://centropr.hunter.cuny.edu/education/puerto-rico-crisis-timeline
https://www.theatlantic.com/politics/archive/2016/06/puerto-rico-guam-supreme-court-status/486887/
https://www.theatlantic.com/politics/archive/2016/06/puerto-rico-guam-supreme-court-status/486887/
https://newpol.org/issue_post/wealth-extraction-governmental-servitude-and-social-disintegration-colonial-puerto-rico/
https://newpol.org/issue_post/wealth-extraction-governmental-servitude-and-social-disintegration-colonial-puerto-rico/


Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities 

Day 1 

Initiation: Revisit perpetuation of SWEAT and economic influences on Puerto Rican community and 
culture. Start with a review of a timeline of how the economic crisis evolved. 

Day 2 

Activity: Teacher provides summary of Operation Bootstrap, Debt Crisis, and Hurricane Maria and 
engages students in development of socio-political-economic timeline demonstrating lived experience 
of Puerto Rican people through these times. 

Day 3 

Activity: Students conduct document analysis using Honorable Sonia Sotomayor writing on the 
status of Puerto Rico. Students develop point of view of how the island status was affected by recent 
challenges faced (Puerto Rican debt, bankruptcy status, PROMESA, Hurricane Maria, etc.) responding 
to the following prompts: 

• How does PROMESA help Puerto Rico’s Debt?
• How does PROMESA hinder Puerto Rico’s autonomy?
• Who benefits from PROMESA? If there is a benefit, how does it happen?

Closing: Students write journal reflection of information known/unknown and why considering 
different socio-political-economical influences. 

Day 4 

Initiation: Ask students to discuss with one another what happened during Hurricane Maria, 
exploring known/mainstream and unknown stories. 

Activity: Students choose one of the following: 

1. Imagine a beneficial relationship between Puerto Rico and the U.S. Have students create a
news clip answering the following question: What is the role of the federal government after
a disaster?

2. Analyze lyrics of two songs (example of songs are listed in materials) about PROMESA,
#RickyRenuncia protests, or any other challenge that the island has faced recently to

Home Links/Reflections to Affirm Identity 

Students and their families watch  
The Island Next Door: Puerto Rico and 
Connecticut After Hurricane Maria | The Island 
Next Door: Puerto Rico & CT After Hurricane 
Maria and reflect on what they learned regarding 
Puerto Rico and Connecticut after Hurricane 
Maria. 
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https://www.pbs.org/video/the-island-next-door-puerto-rico-ct-after-hurricane-maria-78dzdn/
https://www.pbs.org/video/the-island-next-door-puerto-rico-ct-after-hurricane-maria-78dzdn/
https://www.pbs.org/video/the-island-next-door-puerto-rico-ct-after-hurricane-maria-78dzdn/
https://www.pbs.org/video/the-island-next-door-puerto-rico-ct-after-hurricane-maria-78dzdn/


understand impact of time and write about influence on Governor’s decision to resign. (Note, 
majority of songs are in Spanish, making a good choice for Spanish-speaking students or 
requiring use of Google translate.) 

Closing: Have students discuss what surprised them about the relationship between the U.S. and 
Puerto Rico and share it in a tweet/Instagram post. 

Options for Content Continuity Across History Courses and Interdisciplinary Integration 

English 
Political Science 
Music 

Extensions/Experiential Opportunities 

Students read and examine stories of Puerto 
Ricans who migrated to New York because of the 
economic crisis.  Use the video clips and lessons 
from PBS on Latino Americans to explore. 

Students explore advantages and disadvantages 
of Puerto Rico staying a commonwealth of U.S., 
becoming an independent nation, or becoming a 
state. 
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FOCUS ON PUERTO RICAN/ 
LATINO HISTORY

Resistance and Defiance
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Semester 2 – Focus on Puerto Rican/Latino History 
Title of Unit Unit 4: Resistance and Defiance Timeframe May-Early June 

(4.5 weeks/ 23 days) 
Developed By Adrian Solis, Vanessa Sosa, Agnes Quinones, Gladys 

Labas, Nitza Diaz 
Revision Date June 18, 2021 

Summary of Unit 
Coming from a place of frustration, discord, and suppression, Latinos, time and time again, have resisted the power and control of a group of people, 
governments, or institutions.  Their resistance has always been part of their existence; however, this unit will focus on major times of resistance.  Finally, we 
will look at other forms of resistance focusing on the arts and on the development/existence of underground economies within specific Latin American 
countries. 

In this unit, students will: 
● Explore the Latinos’ fight for independence against Spain.
● Explore the nationalist movements against dictatorial/non-democratic leaders in the 20th century.
● Analyze the power structures within the United States that influence oppressing the people and voices of the Latino world.
● Examine how the arts serve as a form of resistance, strength and community building.

Compelling Question:  With the diaspora in mind, how has the theme of resilience been illustrated in the past and present history of Latinos’ battle for 
equity? 

Desired Results   
Relevant Content Standards Related Supporting Standards 
From Connecticut Elementary and Secondary Social Studies 
Framework 

Dimension 2 Applying disciplinary concepts and tools 

HIST 9–12.5 Analyze how historical contexts shaped and continue to shape 
historical contexts.  

HIST 9–12.7 Analyze how current interpretations of the past are limited by the 
extent to which available historical sources represent perspectives of people at 
the time.  

From CT Core Standards for English Language Arts (i.e., 
Reading, Writing, Listening, Speaking)  

CCSS.ELA-LITERACY.RH.11-12.1 - Cite specific textual evidence to 
support analysis of primary and secondary sources, connecting insights 
gained from specific details to an understanding of the text as a whole. 

From CT English Language Proficiency (CELP) Standards (i.e., 
Reading, Writing, Listening, Speaking and Language)  

Unit Template for African American/Black and 
Puerto Rican/Latino Course of Studies

CONNECTICUT PUBLIC ACT NO. 19-12   |   page 207



CIV 9–12.1 Distinguish the powers and responsibilities of local, state, tribal, 
national, and international civic and political institutions to address social and 
political problems. 

CELP.9-12.1.RI.7. Analyze various accounts of a subject told in 
different mediums (e.g., a person’s life story in both print and 
multimedia), determining which details are emphasized in each account. 

CELP.9-12.2. W.6. Use technology, including the Internet, to produce, 
publish, and update individual or shared writing products, taking 
advantage of technology’s capacity to link to other information and to 
display information flexibly and dynamically.  

From Social Justice Standards from “Learning For Justice” 
Diversity 
9. Students will respond to diversity by building empathy, respect,
understanding and connection.

Learning Outcomes Critical Consciousness 
Overarching Learning Objectives Overarching Essential 

LO4 Articulate the transition from the Native slave to the Black/African 
workforce in slavery. 
LO5 Examine the similarities and differences between the castes system in 
Puerto Rico to the racial separation laws in the U.S.   

EQ3 POWER What do African American, Puerto Rican, and Latino 
histories reveal about the United States, its foundation, and how power 
is structured today? 
EQ6 RADICAL IMAGINATIONS What do African American, Puerto 
Rican, and Latino history and culture teach us about radically reimagining 
new possibilities and more just futures? 
EQ8 AGENCY AND CIVIC ENGAGEMENT In what ways have African 
American, Puerto Rican, and Latino people demonstrated agency in 
developing organizations and strategies to address pressing issues in 
their communities? 

Theme/Content Specific Enduring Understandings Theme/Content Specific Inquiry 
For this Unit of Study, students will know and be able to… 

Knowledge: 
● Analyze the causes and effects of the Latin American revolutions for

independence from Spain in the 19th century.
● Compare and contrast twentieth century Latin American revolutions.
● Analyze groups and methods of resistance in the struggle for Puerto

Rican independence
● Examine how Latinos have used art and music to resist and protest.

Skills: 

For this Unit of Study, to support self-discovery, identity 
development, and civic preparedness/actions, students will 
explore… 

● Who benefitted from the Haitian Revolution and the Latin
American Revolutions the most?

● What were the causes and effects of the Latin American
revolutions for independence from Spain in the 19th century?

● Why did Latin American revolutions exist in the 20th century?
● What are groups and methods of resistance in the U.S.,

specifically in the struggle for Puerto Rican independence?
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● Examine diverse primary sources related to the Haitian and other Latin
American revolutions.

● Analyze different Latino protest and resistance songs and music.

● How can popular culture be utilized to support revolutionary
movements?

Evidence of Learning 
Pre-Assessment/Common Misconceptions Formative Assessments/Checks for 

Understanding 
Performance Tasks and Criteria/Project-

Based Applications (Aligned with Compelling 
Question) 

Pre-Assessment: Students popcorn out what 
they know about Latin American Revolutions. 

Common Misconceptions: 
• The American Revolution is the only

relevant fight for independence
• Latino revolutions have nothing to do

with the history of Latinos in the United
States

• Inequality of wealth and injustice isn’t
talked about in Latin America

• All revolutions are the same and wrong
• Puerto Rico independence is something

that is not found in history

● Anchor Chart
● Discussion Questions
● Entrance and Exit Slips
● Biography Posters- Women Roles
● Primary Source Analysis Graphic Organizer
● Article/Boxing Questions
● Caudillo Graphic Organizer
● West Hartford Bank Heist activity Organizer
● Latino Protest music reflection
● Jigsaw Protocol

Crash Course Project on Latin American 
Independence 

Art Piece representing present day equity issue 

Learning Plan/Lesson Sequence 
4.1 Latin American Revolutions from Spain 
Lesson 4.1-1 Revolution in the Colonies: A Replication of the Liberté, Égalité, Fraternité (Liberty, Equality, 
Fraternity) 
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Big Ideas/Topics to be Addressed, including Key Concepts and Terms 
 

● Haitian Revolution  
● Haitian Revolution and its impact on other Latin American countries  

Vocabulary: General Toussaint L’Ouverture, Jacob Lawrence 

Note: This lesson serves as a precursor for students to understand how this revolution served as the 
framework for other revolutions in Latin America. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Materials/Resources/Speakers 
 
Haitian Revolutions: Crash Course World 
History #30 
 
1803 of 1804 Haitian Constitution Toussaint 
Louverture document set 
 
Jacob Lawrence’s collection: Online Gallery | 
Mitchell Gallery Jacob Lawrence's “Toussaint 
L'Ouverture” Series: The Haitian Revolution 
 
In Haiti, The art of resilience 
https://www.smithsonianmag.com/travel/in-
haiti-the-art-of-resilience-53519464/ 
 
Haitian Revolution Lesson Plan – Learning, 
Online 
 
It's Complicated Teaching the Haitian 
Revolutions reveals complexities that we 
should not avoid. Students should understand 
that history is complicated, and all simple 
answers are incomplete. 
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https://www.youtube.com/watch?v=5A_o-nU5s2U
https://www.youtube.com/watch?v=5A_o-nU5s2U
https://docs.google.com/document/d/1SB2J_PyU4P4Q4SxKBwYxJiAzOA1cUiNK2unREI-qapE/edit
https://docs.google.com/document/d/1SB2J_PyU4P4Q4SxKBwYxJiAzOA1cUiNK2unREI-qapE/edit
https://www.sjc.edu/annapolis/mitchell-gallery/exhibits-and-programs/online-gallery
https://www.sjc.edu/annapolis/mitchell-gallery/exhibits-and-programs/online-gallery
https://epma.art/art/exhibitions/jacob-lawrence-s-toussaint-l-ouverture-series-the-haitian-revolution
https://epma.art/art/exhibitions/jacob-lawrence-s-toussaint-l-ouverture-series-the-haitian-revolution
https://www.smithsonianmag.com/travel/in-haiti-the-art-of-resilience-53519464/
https://www.smithsonianmag.com/travel/in-haiti-the-art-of-resilience-53519464/
https://www.smithsonianmag.com/travel/in-haiti-the-art-of-resilience-53519464/
https://www.smithsonianmag.com/travel/in-haiti-the-art-of-resilience-53519464/
http://www.ebeckman.org/lesson-plans/haitian-revolution-lesson-plan/
http://www.ebeckman.org/lesson-plans/haitian-revolution-lesson-plan/
http://www.ebeckman.org/2019/11/13/its-complicated/


Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities 

Day 1 

Initiation: Introduce unit with preview of topics:  Latin American Revolutions, 20th century revolutions, 
Puerto Rican resistance, Latino resistance in the U.S., Latino Civil Rights movement, and protest and 
resistance through art and music.  Starting with Haitian Revolution. 

Students brainstorm what they know about the country of Haiti. Teacher refers back to the map from 
Semester 2 Unit 1 Lesson 1.3 and identifies the country of Haiti and introduces unit. 

Activity: Students watch Haitian Revolutions using the Crash Course on Haitian Revolution video EdPuzzle. 
Students take notes and pay close attention to elements used in video (i.e., humor, facts, quotes, etc.) as 
this will be helpful for future assignments. 

After the video, have a class discussion spotlighting the following key ideas: 
● Only country where slave freedom was taken by force.
● Only successful slave revolt in modern times.
● First country in Latin America to gain independence (1791-1804).
● Second to U.S. in the Americas as a whole.
● Influences other LA political revolutions of 18th century.

Alternate Activity: Students explore Jacob Lawrence’s collection Online Gallery | Mitchell Gallery Jacob 
Lawrence's “Toussaint L'Ouverture” Series: The Haitian Revolution utilizing the Teaching Strategy: 
Analyzing Images | Facing History protocol. 

Evidence of Learning: Have students reimagine the scene in the Haitian Revolution that the image is 
attempting to portray. Using factual knowledge learned in the duration of this course, write an illustrative 
description on the moment in time. How are the Haitians remembered through his image? What is the 
theme of their resistance? How did this revolution threaten the American slave trade? 

Closing: Have students discuss ways in which they can bring this new knowledge home to their families. 
Students can capture their new learning using an Anchor chart entitled: Resistance and Defiance.  Students 
can build the chart throughout the unit. The chart should only contain the most relevant/important 
information.  Thoughts can be expressed in pictures/images, words, etc. 

Home Links/Reflections to Affirm 
Identity 

Take a virtual trip to see Jacob Lawrence’s 
“Toussaint L’Ouverture” Series: The Haitian 
Revolution Online Gallery | Mitchell Gallery 

Discuss what are some rich examples of 
images of resistance/illustrations of rich 
culture? Describe the emotions these images 
invoke when you view them. 

CONNECTICUT PUBLIC ACT NO. 19-12   |   page 211

https://www.youtube.com/watch?time_continue=3&v=5A_o-nU5s2U&feature=emb_logo
https://edpuzzle.com/media/60620b25def6e141e9faf52b
https://edpuzzle.com/media/60620b25def6e141e9faf52b
https://www.sjc.edu/annapolis/mitchell-gallery/exhibits-and-programs/online-gallery
https://www.sjc.edu/annapolis/mitchell-gallery/exhibits-and-programs/online-gallery
https://epma.art/art/exhibitions/jacob-lawrence-s-toussaint-l-ouverture-series-the-haitian-revolution
https://epma.art/art/exhibitions/jacob-lawrence-s-toussaint-l-ouverture-series-the-haitian-revolution
https://www.facinghistory.org/resource-library/teaching-strategies/analyzing-images
https://www.facinghistory.org/resource-library/teaching-strategies/analyzing-images
https://www.facinghistory.org/resource-library/teaching-strategies/analyzing-images
https://www.sjc.edu/annapolis/mitchell-gallery/exhibits-and-programs/online-gallery


Options for Content Continuity Across History Courses and Interdisciplinary Integration 

Political Science 
Anthropology 

Extensions/Experiential Opportunities 

Review various aspects of the Haitian 
Constitution and note similarities/differences 
from U.S. Constitution. 

Lesson 4.1-2 Revolt, Defiance, and Resistance From Spain Duration:  5 days 
Big Ideas/Topics to be Addressed, including Key Concepts and Terms 

● Reasons for revolting
● Women’s roles during the independence
● Caudillos
● Dictatorships
● Oligarchies
● Freebooters (filibusteros)

Vocabulary: Dictator, Oligarchy, Caudillos 

Materials/Resources/Speakers 

Crash Course: Latin American Revolutions #31 

Causes of the Latin American Independence 
Movement 

Tracing The History of Democratic Failures in 
Latin America 

LATIN AMERICA: Women in History - More 
than Just Heroines 

Caudillos in Spanish America 1800–1850 - 
Oxford Scholarship 

History of Latin America: Caudillos 19th-20th 
Century 

Latin American Independence movements | 
1450 - Present | World History | Khan 
Academy 

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities 

Day 1 

Home Links/Reflections to Affirm 
Identity 

Students watch movie about Latin American 
social movements with their families and 
discuss.  Examples: 

• Filiberto
• Human Rights in Quisqueya
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https://docs.google.com/document/d/1FU51WZjuHcGq9uYinUp3uw_D8vU2vc5nfcwkI9lAIMU/edit?usp=sharing
https://docs.google.com/document/d/1FU51WZjuHcGq9uYinUp3uw_D8vU2vc5nfcwkI9lAIMU/edit?usp=sharing
https://www.youtube.com/watch?v=ZBw35Ze3bg8
https://www.coreknowledge.org/wp-content/uploads/2018/05/CKHG_G6_U6_Independence_Latin_America_WTNK_C01_CausesofIndependenceMovement.pdf
https://www.coreknowledge.org/wp-content/uploads/2018/05/CKHG_G6_U6_Independence_Latin_America_WTNK_C01_CausesofIndependenceMovement.pdf
https://time.com/5662653/democracy-history-latin-america/
https://time.com/5662653/democracy-history-latin-america/
http://www.ipsnews.net/2009/09/latin-america-women-in-history-more-than-just-heroines/
http://www.ipsnews.net/2009/09/latin-america-women-in-history-more-than-just-heroines/
https://oxford.universitypressscholarship.com/view/10.1093/acprof:oso/9780198211358.001.0001/acprof-9780198211358
https://oxford.universitypressscholarship.com/view/10.1093/acprof:oso/9780198211358.001.0001/acprof-9780198211358
http://www.historyworld.net/wrldhis/PlainTextHistories.asp?groupid=856&HistoryID=aa87&gtrack=pthc#ixzz6SDdBAmDg
http://www.historyworld.net/wrldhis/PlainTextHistories.asp?groupid=856&HistoryID=aa87&gtrack=pthc#ixzz6SDdBAmDg
https://www.youtube.com/watch?v=y6lIgVSvizk
https://www.youtube.com/watch?v=y6lIgVSvizk
https://www.youtube.com/watch?v=y6lIgVSvizk


Initiation: Organize students into small groups to discuss the following: Why did Latin American countries 
revolt from Spain? Have students capture their ideas in a note catcher or in a Padlet they can refer back to 
throughout the unit.  Have students watch Latin American Revolutions: Crash Course World History #31 
and answer the following questions using the Latin American Revolutions worksheet:  

● What are the three institutions that exercised control over the populations? 
● Who was Sor Juana Inés de la Cruz and what was her impact on Latin America? 
● What was the impact of transculturation on Latin America? 
● How did Brazil gain independence and do this in a way that there was limited bloodshed?  Why did 

they have slavery until 1888? 
● What were Spain’s liberalizing movements? Venezuela’s? Who was Simón de Bolívar and what was 

his impact? 
● Why does John Green consider Latin America the leader of 19th century world history? 

 
Closing: Students add the new learning to the Anchor Chart. 
 
Day 2 
 
Activity: In their small groups, students pick a revolution in Latin America and research deeper and 
include involvement of allies (countries) with other Latin American countries.  To assist, students will use a 
boxing strategy from Classroom Protocols from EL Education to capture their notes/learning.  In the outside 
frame, students write prior knowledge and what they want to learn by this investigation.  In the second 
box, they write about their new learning.  In the middle they write a summary of new learning/draw an 
image that synthesizes the group’s understanding of the topic.  
 
Day 2 
 
Activity: Students read the article on causes of LA revolutions and outline key reasons using Google Doc 
Outline (written) or Google Drawing Outline (visual) 
 
Day 3 
 
Activity:  Students begin by highlighting key facts from the Latin America Crash Course video from Day 1 
related to the role of women. Then, students read the article on women’s impact on LA revolutions. LATIN 
AMERICA: Women in History - More than Just Heroines and choose one heroine to complete Biography 
Poster to demonstrate the role of women in the fight for independence. 
 
Closing/Evidence of Learning:  Students share their poster through gallery walk. 
 
Day 4 
 

• The Price of Sugar  
• El coraje del Pueblo/Courage of the 

People 
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https://docs.google.com/document/d/1YHweXqNJZcIja9let1hA_CB_97u9luPArqs2eG3MO6U/edit?usp=sharing
https://curriculum.eleducation.org/sites/default/files/curriculumtools_classroomprotocols_053017.pdf
https://www.thoughtco.com/latin-america-causes-of-independence-2136120
https://docs.google.com/drawings/d/1NCffqyRUAwJ9ZrUxOe4NiX52sa6zFxPyv2Mt8Cdp0lA/edit?usp=sharing
http://www.ipsnews.net/2009/09/latin-america-women-in-history-more-than-just-heroines/
http://www.ipsnews.net/2009/09/latin-america-women-in-history-more-than-just-heroines/
https://docs.google.com/drawings/d/1Fh82ZS6ILmxsm3ExR-C5XE4NPobbKGNWSCnW1KIH78Y/edit?usp=sharing
https://docs.google.com/drawings/d/1Fh82ZS6ILmxsm3ExR-C5XE4NPobbKGNWSCnW1KIH78Y/edit?usp=sharing


Initiation: Teacher provides introductory mini-lesson on the Caudillos (Caudillos PPT).  Students take 
notes and reflect on the key ideas.  (Scaffolded note-taking frames/Cornell Notes can be provided as 
needed.) 

Activity: In small groups, student explore the effects of independence for the Caudillos.  Groups research 
facts about one of the following and document in Caudillo Jamboard Template: 

● Juan Santa Maria: Costa Rica 1831-1865
● Juan Manuel de Rosas: Argentina 1829-1852
● Jose Antonio Paez: Venezuela 1830-1850
● Antonio Lopez de Santa Anna: México 1821-1855
● Rafael Carrera: Guatemala 1837-1865

Closing: Discuss with students how Latin American revolutions for independence compared with the U.S. 

Day  5 

Performance Task: Students pair up, select countries to research, and create their own Crash Course 
video (max 5 min). The video should include the involvement of allies (countries) with other Latin American 
countries Crash Course Project. 

Options for Content Continuity Across History Courses and Interdisciplinary Integration 

English 
Art 
Music 

Extensions/Experiential Opportunities 

Students read, annotate and provide a critique 
of:  Valenzuela-Fuentes, K. (2019). Militant 
ethnography and autonomous politics in Latin 
America. Qualitative Research, 19(6), 718–
734. 

4.2 20th Century Latin American Revolutions 
Lesson: 4.2-1 Revolutions From Latin America Duration: 4 Days 
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https://docs.google.com/presentation/d/11HO5tMs1QujCA5ZAUw9MNUWGSbhgXYO4nFquQN7s1_s/edit?usp=sharing
https://jamboard.google.com/d/17UesOWD6HNKm6wM5KjLvP_SB2lbJn5fRKPH2os7uSkg/edit?usp=sharing
https://docs.google.com/document/d/1aUME87l8cCQTNTi2g8doUbAwfkrj2KuPsMubvM9MzEQ/edit?usp=sharing


Big Ideas/Topics to be Addressed, including Key Concepts and Terms 

● Suffering and pain that fueled revolutions
● Social Revolutions
● Influence of colonialism
● Racial and ethnic differences during 20th century revolution

Materials/Resources/Speakers 

Knight, A. (1990). Social Revolution: A Latin 
American Perspective. Bulletin of Latin 
American Research 9, no. 2: 175-202. 

Guevara, C. (2005). The Motorcycle Diaries. 

Shattered Hope: The Guatemalan Revolution 
and The United States, 1944-1954 by Piero 
Gleijeses 

20th Century Latin American Revolution by 
Marc Becker 

Kuecker, G.D. (2004). Latin American 
Resistance Movements in the Time of the 
Posts. History Compass, 2(1). 1-23. 

A Super Quick History of Guatemala 

Brief Political History of Guatemala 
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https://www.youtube.com/watch?v=Gl1TY5hQO78
https://www.youtube.com/watch?v=zfJlUXRSaCU


Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  
 
Day 1 
 
Initiation Students complete an Entrance Ticket in response to a Che Guevara quote such as: 

• “Let the world change you and you can change the world” 
• “Be realistic, demand the impossible” 
• “Silence is argument carried out by other means” 

 
Teacher provides mini-lesson about Latin American Revolutions by using examples from different Latin 
American Countries for background. 
 
Day 2 
 
Activity: Latin American Revolution Activity Students watch various clips from The Motorcycle Diaries and 
identify root causes for many revolutions in Latin America during the 20th century using table to document 
analysis. 
  
Day 3  
 
Activity: Students research and write/depict the lives of several women who participated in the different 
nationalist movements answering: What role did the women play within their country’s revolution? What 
was important about their role? How did their participation help fuel these revolutions? 
 
Day 4 
 
Activity: Teacher assigns students the Guatemala Case Study (PPT) and Guatemala Case Study Activity 
sheet.  Teacher walks students through the events and details of the Guatemala Revolution as students 
work through guiding questions. Teacher then shows students the primary source interview video that 
makes a direct connection to the teacher's life.  Throughout presentation and video, students use the 
activity sheet to engage in inquiry and discussion. 
 
Closing: Students use exit ticket to convey how the case study of the Guatemalan Revolution 
demonstrates resistance and defiance. 
 

Home Links/Reflections to Affirm 
Identity 
 
Visit Guatemala via G Adventures - Virtual 
Tour of Antigua, Guatemala 

Have students watch The Motorcycle Diaries 
movie with their families and together have 
them analyze and reflect on the pain and 
suffering that fueled many of these 
revolutions. 

  

Options for Content Continuity Across History Courses and Interdisciplinary Integration 
 

Extensions/Experiential Opportunities 
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https://docs.google.com/document/d/1k2goi980hiDYD0Un6muvIigAybkbG8JP6J_T0x7oUVg/edit?usp=sharing
https://docs.google.com/presentation/d/1P9K8fIayQnodifRB9b0cjUJu6_C4Zm3P6Lv1dKO12i0/edit?usp=sharing
https://docs.google.com/document/d/1Qu2ekC2DlzMiaSR6lftu3bq3xWct03d581vdiYw3x_w/edit?usp=sharing
https://docs.google.com/document/d/1Qu2ekC2DlzMiaSR6lftu3bq3xWct03d581vdiYw3x_w/edit?usp=sharing
https://www.youtube.com/watch?v=rL0rypY21Ek
https://www.youtube.com/watch?v=rL0rypY21Ek


World History 
Geography 
English 

Using a variety of sources, visual and print 
media, develop a presentation that describes 
how the theme of resilience has been 
illustrated in the past and present history of 
Guatemalans’ battle for equality and 
ultimately existence. 

Lesson 4.2-2 Puerto Rican Resistance and Defiance Throughout History Duration:  4 Days 
Big Ideas/Topics to be Addressed, including Key Concepts and Terms 

● Las Carpetas
● Independence from Spain: Grito de Lares- the outcry known as “El grito de Lares” for the

independence of Puerto Ricans from their Colonist occupants
● Las Carpetas
● Independence from the United States:

○ Law 53 of 1948, better known as the Gag Law (Spanish: Ley de La Mordaza) A law used to
suppress the independence movement in Puerto Rico

○ Ponce Massacre

Materials/Resources/Speakers 

Las Carpetas info site 

Last Carpetas site #2 

Ley de La Mordaza (gag law) that made the 
Puerto Rican Flag Illegal 

https://www.loc.gov/collections/puerto-rico-
books-and-pamphlets/articles-and-
essays/nineteenth-century-puerto-
rico/rebellion-of-1868 

Grito de Lares Everything you Wanted to 
Know - Puerto Rico Flag 

Ponce Massacre March 21, 1937: Ponce 
Massacre 

Ponce Massacre summary- (trigger warning) 
The Ponce Massacre 

Ponce Massacre in the media- 

War Against All Puerto Ricans: Inside the U.S. 
Crackdown on Pedro Albizu Campos & 
Nationalist Party 

Ley de La Mordaza (gag law) that made the 
Puerto Rican Flag Illegal 
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http://juanmaribras.org/carpetas.html
https://waragainstallpuertoricans.com/carpetas/
https://www.wlvt.org/blogs/lehigh/ley-de-la-mordaza-the-law-that-made-the-puerto-rican-flag-illegal/
https://www.wlvt.org/blogs/lehigh/ley-de-la-mordaza-the-law-that-made-the-puerto-rican-flag-illegal/
https://www.loc.gov/collections/puerto-rico-books-and-pamphlets/articles-and-essays/nineteenth-century-puerto-rico/rebellion-of-1868
https://www.loc.gov/collections/puerto-rico-books-and-pamphlets/articles-and-essays/nineteenth-century-puerto-rico/rebellion-of-1868
https://www.loc.gov/collections/puerto-rico-books-and-pamphlets/articles-and-essays/nineteenth-century-puerto-rico/rebellion-of-1868
https://www.loc.gov/collections/puerto-rico-books-and-pamphlets/articles-and-essays/nineteenth-century-puerto-rico/rebellion-of-1868
https://islandsofpuertorico.com/puerto-rico-flag/
https://islandsofpuertorico.com/puerto-rico-flag/
https://www.zinnedproject.org/news/tdih/ponce-massacre/
https://www.zinnedproject.org/news/tdih/ponce-massacre/
https://www.youtube.com/watch?v=9B2Asn1BUgc
https://www.youtube.com/watch?v=khkONOYSB8Q
https://www.youtube.com/watch?v=khkONOYSB8Q
https://www.youtube.com/watch?v=khkONOYSB8Q
https://www.wlvt.org/blogs/lehigh/ley-de-la-mordaza-the-law-that-made-the-puerto-rican-flag-illegal/
https://www.wlvt.org/blogs/lehigh/ley-de-la-mordaza-the-law-that-made-the-puerto-rican-flag-illegal/


Invasión del Partido Nacionalista y el arresto 
de Pedro Albizu Campos (Arrest of Pedro 
Albizu Campos in Spanish only) 
 
 
Big Brother in Puerto Rico: How the FBI Knew 
Everything About You 
 

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  
 
Day 1 
 
Initiation: Begin with a mini-lesson about “La Carpeta” framing around the themes of resistance and 
defiance.  
 
Activity: After learning about “La Carpeta”, students discuss: 

● Why was it done?  
● Was it ethical? 
● Were there any other solutions or things that could have been done? 
● Was the U.S. feeling “threatened”? 

 
Day 2 
 
Initiation: Provide a mini-lesson on La Ley De La Mordaza using Puerto Rican Flag History / Law 53 / Gag 
Law / La Ley De La Mordaza or The Gag Law-Ley De La Mordaza Presentation.  
 
Closing: Students use Exit Slip to respond to how the Puerto Ricans have demonstrated resistance through 
fight and flight tactics when their people, homes, identity, and culture were threatened. 
 
Day 3 
 
Activity: Students receive the PR’s Resistance Groups Activity.  Teacher reviews background and 
directions, and breaks students up into the three groups for research on the specific organizations: Young 
Lords, FALN, and Los Macheteros.  Students work on completing Google Jamboard for their group. Then 
they share their findings with the class.  
 
Closing/Evidence of Learning: Students complete and submit table demonstrating understanding and 
examples of these three pro-independence groups. 
 
Day 4 

Home Links/Reflections to Affirm 
Identity 
 
With the Puerto Rican Flag in mind, interview 
a family member and ask them about the 
history of the flag of their family’s origin. 
Everything you Wanted to Know - Puerto Rico 
Flag  
 
Students read How “Que Bonita Bandera” 
Became a Revolutionary Puerto Rican Anthem 
with their families  
 
Students ask their family members how they 
would feel if it became illegal to display their 
country’s flag as Puerto Rico did in 1948 with 
Law 53. 
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https://www.youtube.com/watch?v=C3qqTK1FgfY
https://www.youtube.com/watch?v=C3qqTK1FgfY
https://www.latinorebels.com/2015/05/13/big-brother-in-puerto-rico-how-the-fbi-knew-everything-about-you/
https://www.latinorebels.com/2015/05/13/big-brother-in-puerto-rico-how-the-fbi-knew-everything-about-you/
https://www.youtube.com/watch?v=jtDRjqwjoCU
https://www.youtube.com/watch?v=jtDRjqwjoCU
https://www.emaze.com/@ALRQWRCW
https://docs.google.com/document/d/1uV7cXcbOOGjKSlGT4rWQt7ekSNGajFw3tX84LcF-qMg/edit?usp=sharing
https://jamboard.google.com/d/1w8s9MXRIaUZNuimMTu7i8UNntR7AM6tBKTs7Uvnzj6s/edit?usp=sharing
https://islandsofpuertorico.com/puerto-rico-flag/
https://islandsofpuertorico.com/puerto-rico-flag/
https://daily.redbullmusicacademy.com/2016/05/how-que-bonita-bandera-became-a-revolutionary-puerto-rican-anthem
https://daily.redbullmusicacademy.com/2016/05/how-que-bonita-bandera-became-a-revolutionary-puerto-rican-anthem


 
Activity: Students watch a video on the El Grito de Lares and Ponce Massacre, and students take notes 
and compare and contrast using graphic organizer. 
 
Closing: Students use reflection strategy (4 things that squared with me, 3 things I learned (triangle), and 
2 things still circling in my head) to reflect on what they learned about Puerto Rican resistance and 
defiance. 
Options for Content Continuity Across History Courses and Interdisciplinary Integration 
 
English  
U.S. History 
Political Science  

Extensions/Experiential Opportunities 

Students research and investigate different 
national Puerto Rican Movements. In pairs, 
students pick one group and do quick 
research regarding main arguments/tactics for 
independence. Students engage in another 
boxing strategy to capture their notes on the 
learning.  In the outside frame, students write 
prior knowledge and what they want to learn 
by this investigation.  In the second box, they 
write about their new learning.  In the middle 
they write a summary of new learning or draw 
an image that synthesizes the group’s 
understanding of the topic and post 
summaries of their new learning. 
Groups:  

● Boricua Popular Army 
● Cadets of the Republic 
● Fuerzas Armadas de Liberación 

Nacional Puertorriqueña 
● Hostosian National Independence 

Movement 
● Independence Association of Puerto 

Rico 
● Liberal Party of Puerto Rico 
● Puerto Rican Independence Party 
● Puerto Rican Nationalist Party 
● Revolutionary Committee of Puerto 

Rico Socialist Front 
● Union Party of Puerto Rico 
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https://m.youtube.com/watch?v=vmdl9BY0rQ8
https://www.youtube.com/watch?v=9B2Asn1BUgc
https://docs.google.com/drawings/d/14i_wNCPrvlhS3LsAv965_gRV2oGLHDz7utGLi6NA7LA/edit?usp=sharing


Students read Big Brother in Puerto Rico: How 
the FBI Knew Everything About You 
(latinorebels.com) Then, students engage in a 
Four Corners Protocol in which the teacher 
reads a statement, students think about their 
answer, and students respond by moving to a 
corner of the room that best corresponds to 
their choice and discuss.  Each corner is 
marked by a chart (strongly agree, agree, 
disagree, strongly disagree).  Teachers may 
use statements such as: 

● It is ethical for corporations and the 
government to observe us and 
monitor our information. 

● The FBI should be able to collect 
information without a warrant issued 
by a judge.    

● If you haven’t done anything wrong, 
you have nothing to worry about the 
FBI collecting information on you. 

● The FBI must collect public and 
private information on people. 

● It was fine that Las Carpetas were 
used to arrest people and impact 
reputations, careers, and families. 

● Public Law 53 (Gag Law, Ley de la 
Mordaza) was wrong because it was a 
felony to say a word, sing a song, 
own a Puerto Rican flag, or whistle a 
tune about independence. 

● It is not an intrusion when the 
government collects information on 
individuals. 

● There would be negative 
consequences if the FBI did not 
collect information on people. 

● The FBI must collect information as 
long as the information that is 
gathered is not causing harm to the 
individual. 
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https://www.latinorebels.com/2015/05/13/big-brother-in-puerto-rico-how-the-fbi-knew-everything-about-you/
https://www.latinorebels.com/2015/05/13/big-brother-in-puerto-rico-how-the-fbi-knew-everything-about-you/
https://www.latinorebels.com/2015/05/13/big-brother-in-puerto-rico-how-the-fbi-knew-everything-about-you/


Lesson 4.2-3 Resistance in Latin American and Puerto Rican History: Timeline of the Movers and the 
Shakers  

Duration: 1 Day 

Big Ideas/Topics to be Addressed, including Key Concepts and Terms 

● Resistance heroes and sheroes (some examples)
○ Pedro Albizu Campos
○ Hernan Badilla
○ Ramon Emeterio Betances
○ Miguel Hidalgo
○ Jose Marti
○ Vidal Santiago Diaz
○ Arturo Schomburg
○ Lolita Lebron
○ Blanca Canales
○ Marianna Bracetti
○ Dominga de La Cruz Becerril
○ Isabel Rosado

● U.S. relationship with resistance heroes

Materials/Resources/Speakers 

Pedro Albizu Campos leads the Puerto Rican 
independence movement 

BIOGRAPHY – PEDRO ALBIZU Book: CAMPOS 
Chapter 12: The Nationalist from War Against 
all Puerto Ricans. Author: Nelson A Denis 

Pedro Albizu Campos - Lessons in 
Independence | 

Who is Albizu Campos (Trailer) 

José Martí | Cuban patriot 

José Martí - Poemas de José Martí 

Biografía de Jose Marti 

Nuestra América and Nuestra América (English 
Version) 

Juan Santamaria History(Costa Rica) 

Lolita Lebron - Person of the Year 2010 - 
TIME 

The Defense of Lolita Lebron: An Interview 
With Conrad Lynn 

Lolita Lebron | afca 

Remembering Puerto Rican Activist Lolita 
Lebron 

What We Can Learn From The 1954 Capitol 
Attack By Puerto Rican Nationalists 
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https://www.readwritethink.org/classroom-resources/calendar-activities/pedro-albizu-campos-leads
https://www.readwritethink.org/classroom-resources/calendar-activities/pedro-albizu-campos-leads
http://latinopia.com/latino-history/biography-pedro-albizu-campos/
http://llero.net/pedro-albizu-campos-puerto-rican-independence/
http://llero.net/pedro-albizu-campos-puerto-rican-independence/
https://www.youtube.com/watch?v=r672uJ7tiiY&feature=youtu.be
https://www.britannica.com/biography/Jose-Marti
https://www.poemas-del-alma.com/jose-marti.htm
http://www.josemarti.cu/biografia/
http://www.josemarti.cu/publicacion/nuestra-america-2/
http://www.josemarti.cu/publicacion/nuestra-america-version-ingles/
http://www.josemarti.cu/publicacion/nuestra-america-version-ingles/
https://costarica.org/facts/juan-santamaria/
http://content.time.com/time/specials/packages/article/0,28804,2036683_2036477_2036974,00.html
http://content.time.com/time/specials/packages/article/0,28804,2036683_2036477_2036974,00.html
https://mediaburn.org/video/the-defense-of-lolita-lebron-an-interview-with-conrad-lynn/
https://mediaburn.org/video/the-defense-of-lolita-lebron-an-interview-with-conrad-lynn/
https://www.afcanatura.org/lolita-lebron
https://www.npr.org/templates/story/story.php?storyId=128959759
https://www.npr.org/templates/story/story.php?storyId=128959759
https://www.texasstandard.org/stories/what-we-can-learn-from-the-1954-capitol-attack-by-puerto-rican-nationalists/
https://www.texasstandard.org/stories/what-we-can-learn-from-the-1954-capitol-attack-by-puerto-rican-nationalists/


Women of Color, in Solidarity 

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  
 
Day 1 
 
Initiation: Using background information on Pedro Albizu Campos, invite students to investigate other 
figures from Latin America (some figures listed above). Have students generate questions that they would 
like to answer about these heroes and sheroes. 
 
Activity: After students generate questions about one of the figures above, have each student choose one 
person, and find information and a biography by doing research.  Have students use a graphic organizer to 
organize their learning. Students write a monologue about the person they chose and read the monologue 
to the class or record ahead of time and share. Students share monologues/recordings. 
 
Alternate Activity: Pedro Albizu Campos- War Against All Puerto Ricans: Inside the U.S. Crackdown on 
Pedro Albizu Campos & Nationalist Party - YouTube (26:11).  Ask students to answer and discuss the 
following questions with each other: Who was Pedro Albizu Campos? Why is he so important not only for 
Puerto Ricans, but for All of the United States? In the video when Nelson Denis said, “What happens in 
Puerto Rico never happened at all?”, what does he mean?  
 
Closing: Students discuss and reflect what surprised and inspired them about “these Movers and Shakers.” 
 

Home Links/Reflections to Affirm 
Identity 
 
Watch The Chicana Experience in the Chicano 
Movement with family member or friend and 
discuss “movers and shakers” in your family 
and community. 
 
 
 
 
 

Options for Content Continuity Across History Courses and Interdisciplinary Integration 
 
English  
Spanish 
Humanities 
Sociology 
Anthropology 
 
 
 
 
 

Extensions/Experiential Opportunities 
 
Exploring coexistence through resistance and 
revolution. The Dominican Republican and 
Haiti are two halves on a whole island.  
 
Read Haitian and Dominican Freedom 
Struggles in the Nineteenth Century 
 
Students research how the themes of 
resistance and revolution have manifested in 
both Haiti and the Dominican Republic. Have 
the two cultures worked with and against one 
another to achieve freedom? Explain why or 
why not. 
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https://wocinsolidarity.tumblr.com/post/140309374230/on-march-1st-1954-lolita-lebr%C3%B3n-a-puerto-rican
https://www.youtube.com/watch?app=desktop&v=khkONOYSB8Q
https://www.youtube.com/watch?app=desktop&v=khkONOYSB8Q
https://youtu.be/iCgExBp3h9s
https://youtu.be/iCgExBp3h9s
https://www.aaihs.org/haitian-and-dominican-freedom-struggles-in-the-nineteenth-century/
https://www.aaihs.org/haitian-and-dominican-freedom-struggles-in-the-nineteenth-century/


 
4.3 Resistance in the U.S.  
Lesson 4.3-1 Latino Resistance in the U.S. Duration:  4 days 
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Big Ideas/Topics to be Addressed, including Key Concepts and Terms 

● The Young Lords
● Macheteros
● Chicano Movement
● Los Macheteros
● Wells Fargo Heist Example

Materials/Resources/Speakers 

Collection on the Young Lords | DePaul 
ArchivesSpace 

Johanna Fernández presents "The Young 
Lords: A Radical History" 

13 Point Program and Platform of the Young 
Lords Party 

The Young Lords: Exploring the Legacy of the 
Radical Puerto Rican Activist Group 50 Years 
Later 

Garbage Fires for Freedom: When Puerto 
Rican Activists Took Over New York’s Streets 
(Published 2019) 

The Young Lords: A Reader. 2010. Edited by 
Darrell Enck-Wanzer 

Macheteros reference site 

FALN reference site 

What united Black Panthers, Puerto Ricans, 
white Southerners? New doc details 'First 
Rainbow Coalition' 

The War Against all Puerto Ricans by Nelson 
Denis 

Los Macheteros: The Wells Fargo Robbery and 
the Violent Struggle for Puerto Rican 
Independence by Ronald Fernandez 

West Hartford Heist article 
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https://archives.depaul.edu/repositories/2/resources/109
https://archives.depaul.edu/repositories/2/resources/109
https://www.youtube.com/watch?v=5820rfHv7Zo
https://www.youtube.com/watch?v=5820rfHv7Zo
http://www2.iath.virginia.edu/sixties/HTML_docs/Resources/Primary/Manifestos/Young_Lords_platform.html
http://www2.iath.virginia.edu/sixties/HTML_docs/Resources/Primary/Manifestos/Young_Lords_platform.html
https://www.youtube.com/watch?v=CWAJS0a1kgg
https://www.youtube.com/watch?v=CWAJS0a1kgg
https://www.youtube.com/watch?v=CWAJS0a1kgg
https://www.nytimes.com/2019/10/11/nyregion/young-lords-nyc-garbage-offensive.html
https://www.nytimes.com/2019/10/11/nyregion/young-lords-nyc-garbage-offensive.html
https://www.nytimes.com/2019/10/11/nyregion/young-lords-nyc-garbage-offensive.html
https://www.encyclopedia.com/politics/legal-and-political-magazines/macheteros
http://www.latinamericanstudies.org/faln.htm
https://www.nbcnews.com/news/latino/what-united-black-panthers-puerto-ricans-white-southerners-new-doc-n1119101
https://www.nbcnews.com/news/latino/what-united-black-panthers-puerto-ricans-white-southerners-new-doc-n1119101
https://www.nbcnews.com/news/latino/what-united-black-panthers-puerto-ricans-white-southerners-new-doc-n1119101
https://www.courant.com/news/connecticut/hc-xpm-2012-11-24-hc-macheteros-cuba-20121124-story.html


New film revisits man behind infamous Wells 
Fargo robbery in West Hartford in 1983 by 
Puerto Rican nationalists 

Financing a Free Puerto Rico: The Great Wells 
Fargo Heist of 1983 

Documentary about Puerto Rican 
revolutionary Filiberto Ojeda Rios showing at 
Hartford Library 

The COINTELPRO Papers by Ward Churchill 
and Jim Vander Wall 

Puerto Rico: Grito y Mordaza (1971) by Felix 
Ojeda Reyes Luis Nieves Falcon, Pablo Garcia 
Rodriguez 

The Black Panthers and Young Lords and the 
Civil Rights Movement 

The Young Lords: Exploring the Legacy of the 
Radical Puerto Rican Activist Group 50 Years 
Later 

What We Don't Learn About the the Black 
Panther Party – but Should | Zinn Education 
Project 

The Young Lords: The Revolution is Black & 
Brown 

How the Black Panther Party Influenced the 
Chicano Movement — Self Help Graphics & Art 

Chicano and black radical activism of the 
1960s: a comparison between the Brown 
Berets and the Black Panther Party in 
California 
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https://www.courant.com/news/connecticut/hc-news-filiberto-film-macheteros-puerto-rico-20190823-20190824-ltp7irfxivfjpcpgw46coka5ca-story.html
https://www.courant.com/news/connecticut/hc-news-filiberto-film-macheteros-puerto-rico-20190823-20190824-ltp7irfxivfjpcpgw46coka5ca-story.html
https://www.courant.com/news/connecticut/hc-news-filiberto-film-macheteros-puerto-rico-20190823-20190824-ltp7irfxivfjpcpgw46coka5ca-story.html
https://connecticuthistory.org/financing-a-free-puerto-rico-the-great-wells-fargo-heist-of-1983/
https://connecticuthistory.org/financing-a-free-puerto-rico-the-great-wells-fargo-heist-of-1983/
https://www.courant.com/ctnow/movies/hc-ctnow-movie-filiberto-ojeda-rios-hartford-0822-20190819-pt4q4arycrb6lg2jf4ya6lnm44-story.html
https://www.courant.com/ctnow/movies/hc-ctnow-movie-filiberto-ojeda-rios-hartford-0822-20190819-pt4q4arycrb6lg2jf4ya6lnm44-story.html
https://www.courant.com/ctnow/movies/hc-ctnow-movie-filiberto-ojeda-rios-hartford-0822-20190819-pt4q4arycrb6lg2jf4ya6lnm44-story.html
https://www.artidea.org/video-podcast/902
https://www.artidea.org/video-podcast/902
https://www.youtube.com/watch?v=CWAJS0a1kgg
https://www.youtube.com/watch?v=CWAJS0a1kgg
https://www.youtube.com/watch?v=CWAJS0a1kgg
https://www.warrenhills.org/cms/lib/NJ01001092/Centricity/Domain/145/29_black_panther_party_roleplay.pdf
https://www.warrenhills.org/cms/lib/NJ01001092/Centricity/Domain/145/29_black_panther_party_roleplay.pdf
https://www.warrenhills.org/cms/lib/NJ01001092/Centricity/Domain/145/29_black_panther_party_roleplay.pdf
https://ms-my.facebook.com/CASAinAction/videos/the-young-lords-the-revolution-is-black-brown/1520919381631952/
https://ms-my.facebook.com/CASAinAction/videos/the-young-lords-the-revolution-is-black-brown/1520919381631952/
https://www.selfhelpgraphics.com/blog/how-the-black-panther-party-influenced-the-chicano-movement
https://www.selfhelpgraphics.com/blog/how-the-black-panther-party-influenced-the-chicano-movement
https://escholarship.org/uc/item/8qt4q5b3
https://escholarship.org/uc/item/8qt4q5b3
https://escholarship.org/uc/item/8qt4q5b3
https://escholarship.org/uc/item/8qt4q5b3


Black and Brown Power · Civil Rights Digital 
History Project  Black and Chicano Movement 
 
The Chicano Movement and its Similarities to 
the Black Panther Party » A Day In the Life 
 
Representation by Other Means: Mexican 
American and Puerto Rican Social Movement 
Organizations 
 
Was the Young Lords’ activism an accurate 
representation of their position as radicals? 
(Class syllabus from Pomona College) 
 
Brief History of the Young Lords-Timeline 
Included 
 
FBI Records: The Vault — Puerto Rican 
Groups 
 
The FBI v. The Young Lords 
 
The Young Lords - Primary Sources: The 
1960s 
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https://digilab.libs.uga.edu/exhibits/exhibits/show/civil-rights-digital-history-p/black-brown-power
https://digilab.libs.uga.edu/exhibits/exhibits/show/civil-rights-digital-history-p/black-brown-power
https://blogs.lt.vt.edu/jmm12/2016/09/13/the-chicano-movement-and-its-similarities-to-the-black-panther-party/
https://blogs.lt.vt.edu/jmm12/2016/09/13/the-chicano-movement-and-its-similarities-to-the-black-panther-party/
https://www.jstor.org/stable/420856?seq=1
https://www.jstor.org/stable/420856?seq=1
https://www.jstor.org/stable/420856?seq=1
https://allpower.wordpress.com/teaching/teaching-essays-2017/was-the-young-lords-activism-an-accurate-representation-of-their-position-as-radicals/
https://allpower.wordpress.com/teaching/teaching-essays-2017/was-the-young-lords-activism-an-accurate-representation-of-their-position-as-radicals/
https://www.thoughtco.com/young-lords-history-4165954
https://www.thoughtco.com/young-lords-history-4165954
https://vault.fbi.gov/cointel-pro/puerto-rican-groups
https://vault.fbi.gov/cointel-pro/puerto-rican-groups
https://stillspying.org/the-fbi-v-the-young-lords/
https://cnu.libguides.com/c.php?g=648528&p=5399417
https://cnu.libguides.com/c.php?g=648528&p=5399417


Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  
 
Day 1 
 
Initiation: Students reflect on the following statements and discuss what they think they mean: 

• “We draw our strength from the very despair in which we have been forced to live. We shall 
endure.” -  Cesar Chavez 

• “Even in the U.S., Latino groups have been oppressed and screamed for change.” -  Young Lords  
 
Activity: Mini-lesson on Young Lords, Chicano Movement, and a small review on the Black Panthers from 
Semester 1 Unit 6, Lesson 6.1 titled “Black Power.” Students can research and discuss the similarities and 
differences between the Black Panthers and the Young Lords using the following references: 

• The Young Lords: The Revolution is Black & Brown 
• The Young Lords and the Black Panther Party - Digital Chicago 
• The Black Panthers and Young Lords and the Civil Rights Movement 
• What We Don't Learn About the Black Panther Party – but Should | Zinn Education Project 
• The Black Panther Party and how it helped shape the Young Lords’ revolution 
• How the Black Panther Party Influenced the Chicano Movement — Self Help Graphics & Art 
• The Chicano Movement and its Similarities to the Black Panther Party » A Day In the Life 

 
Closing: Students use exit ticket to describe parallels between the Young Lords’ and the Black Panthers’ 
organizational influence and impact.  
 
Day 2 
 
Initiation:  Teacher begins class by showing a preview of news clip about the heist: Puerto Rican 
nationalist gets 5 years for '83 Wells Fargo heist. 
 
Activity: Students review two website sources that give background information on the bank robbery. 
Then, students pair up and create a movie pitch for the robbery.   
 
Closing: Watch Unsolved Mysteries segment on robbery: 
Watch Unsolved Mysteries: Original Robert Stack Episodes | Prime Video (min 26:33-32:50)  
 
Day 3 and 4 
 
Activity: In small groups, students choose a group or a person to research from FBI Records: The Vault — 
Puerto Rican Groups or the FBI Government website. Students research primary sources and create a 
presentation about what they learned about the contributions of group or person to society at the time.  
 

Home Links/Reflections to Affirm 
Identity 
 
Take a virtual trip to see the Icons of National 
Identity - Instituto de Cultura Puertorriqueña 
with a family member/friend 
 
With identity in mind, how have Puerto Rican 
and Latino/a artists revolutionized other 
cultures and galvanized social justice 
movements? 

● Are there some aspects of the 
national identity pieces that you can 
connect or relate to in your own 
heritages? 

● Are there some aspects of the 
national identity of Puerto Ricans that 
differ from your identities that you 
have found appreciation for? 
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https://ms-my.facebook.com/CASAinAction/videos/the-young-lords-the-revolution-is-black-brown/1520919381631952/
https://digitalchicagohistory.org/exhibits/show/young-lords/young-lords-and-black-panthers
https://www.artidea.org/video-podcast/902
https://www.warrenhills.org/cms/lib/NJ01001092/Centricity/Domain/145/29_black_panther_party_roleplay.pdf
https://www.revolt.tv/2021/2/22/22295784/black-panther-party-young-lord-revolution
https://www.selfhelpgraphics.com/blog/how-the-black-panther-party-influenced-the-chicano-movement
https://blogs.lt.vt.edu/jmm12/2016/09/13/the-chicano-movement-and-its-similarities-to-the-black-panther-party/
https://www.youtube.com/watch?v=aNcnYZJeruo
https://www.youtube.com/watch?v=aNcnYZJeruo
https://www.amazon.com/gp/video/detail/B0736FD38T/?autoplay=1&t=0
https://vault.fbi.gov/cointel-pro/puerto-rican-groups
https://vault.fbi.gov/cointel-pro/puerto-rican-groups
https://artsandculture.google.com/exhibit/icons-of-national-identity/_gJihwzusbr6LA
https://artsandculture.google.com/exhibit/icons-of-national-identity/_gJihwzusbr6LA


Closing:  Students share major learnings and teacher assists to identify patterns across groups/people. 

Day 5 

Initiation: Students prepare questions they’d like to have answered from a member of Puerto Rican 
Resistance Group, if they could. 

Activity: Students watch a film, lecture, community conversation, or interview (e.g., Interview with David 
Rivera Sr., National Field Marshal of Young Lords, February 2021) from the perspective of a member of a 
Puerto Rican Resistance group (e.g., Young Lords, FALN, Macheteros, etc.) or coordinate an in-person or 
virtual interview with class. 

Closing: Students reflect on lived experience shared and how contributed to own independence and/or 
identity. 

Options for Content Continuity Across History Courses and Interdisciplinary Integration 

English 
Art 
Political Science 

Extensions/Experiential Opportunities 

Read the article “Garbage Fires for freedom…” 
and respond to the following question: How 
has the theme of resilience been illustrated in 
the past and present history of Latinos’ battle 
for equality and ultimately existence? 

4.4 Latino Civil Rights Movement 
Lesson 4.4-1 The History of the Latino Civil Rights Movement in the United States Duration: 2 Days 
Big Ideas/Topics to be Addressed, including Key Concepts and Terms 

● Timeline of the History of the Latino Civil Rights Movement
● Political and Social Conflicts
● Contributions of Latinos during the African-American Civil Rights Movement
● Civil Rights Movements Warriors:

o Cesar Chavez
o Dolores Huerta
o Herman Badillo
o Rita Moreno
o Alexandria Ocasio-Cortez
o Roberto Clemente
o Julia Avarez
o Sonia Sotomayor
o Sylvia Mendez
o Luis Gutierrez

Materials/Resources/Speakers 

DACA Isn't Just About Social Justice: 
Legalizing Dreamers Makes Economic Sense 
Too (OPINION) 

How Latino Americans Have Shaped the U.S. 
and Fought for Acceptance 

PBS’s Latino Americans 

Latino and Black Americans are allies in the 
fight for racial justice 
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https://www.youtube.com/watch?v=hJewL2G5SBk
https://www.youtube.com/watch?v=hJewL2G5SBk
https://www.nytimes.com/2019/10/11/nyregion/young-lords-nyc-garbage-offensive.html
https://www.latinousa.org/2018/01/30/daca-isnt-just-social-justice-legalizing-dreamers-makes-economic-sense-opinion/
https://www.latinousa.org/2018/01/30/daca-isnt-just-social-justice-legalizing-dreamers-makes-economic-sense-opinion/
https://www.latinousa.org/2018/01/30/daca-isnt-just-social-justice-legalizing-dreamers-makes-economic-sense-opinion/
https://www.pbs.org/newshour/show/how-latino-americans-shaped-the-u-s-fought-for-acceptance
https://www.pbs.org/newshour/show/how-latino-americans-shaped-the-u-s-fought-for-acceptance
https://www.pbs.org/latino-americans/en/
https://thehill.com/opinion/civil-rights/502465-latinos-allies-are-fighting-for-social-and-economic-justice
https://thehill.com/opinion/civil-rights/502465-latinos-allies-are-fighting-for-social-and-economic-justice


o Nydia Velazquez 
 
Vocabulary: Political Conflict, Social Conflict 

Contemporary Movements: The Civil Rights 
Movements of the 1950s and 1960s. 
https://www.tolerance.org/search?query=Con
temporary%20Movements 
 
Before Brown vs. Board of Education, there 
was Mendez vs. Westminster 
 
Play: Zoot Suit by Luis Valdez  
 
The Walkouts of 1968 and the Los Angeles 
Media 
 
East L.A. Blowouts: Walking Out for Justice in 
the Classrooms 
 
Research Guides: A Latinx Resource Guide: 
Civil Rights Cases and Events in the United 
States: 1968: East Los Angeles Walkouts 

 
Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  
 
Day 1 
 
Initiation: Students name a Latino person who was part of the Civil Rights Movements in the U.S. 
Teachers provide mini lecture on the History of Latino Civil Rights in the U.S., focusing on the contributions 
Latinos made (consider the case of Mendez vs. Westminster or the LA Walkout as examples).  
 
Activity: Students analyze the Latino Civil Rights Timeline and organize into groups by the following years: 

• 1900-1919 
• 1920-1939 
• 1940-1959 
• 1960-1979  
• 1980-2006 

Groups choose 8 of the most impactful events and/or people from the time period to report out on.  Using 
the Internet, students locate primary sources such as eyewitness accounts, letters, diaries, artifacts, 
photos, and magazine and/or newspaper articles of that period.  Students should include date, summary of 
event, primary source, and theme each event relates to (e.g., voting rights, labor rights, education, etc.). 
 

Home Links/Reflections to Affirm 
Identity 
 
With a family member or friend, students 
watch “Taking Back the Schools" and HBO 
film "Walkout" for more information on this 
campaign and reflect on how the African 
American Civil Rights movement helped or 
fueled the Mexican American students.  
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https://www.tolerance.org/search?query=Contemporary%20Movements
https://www.tolerance.org/search?query=Contemporary%20Movements
https://blogs.loc.gov/law/2014/05/before-brown-v-board-of-education-there-was-mendez-v-westminster/
https://blogs.loc.gov/law/2014/05/before-brown-v-board-of-education-there-was-mendez-v-westminster/
https://hispanicla.com/the-walkouts-of-1968-and-the-los-angeles-media-31471
https://hispanicla.com/the-walkouts-of-1968-and-the-los-angeles-media-31471
https://www.kcet.org/shows/departures/east-l-a-blowouts-walking-out-for-justice-in-the-classrooms
https://www.kcet.org/shows/departures/east-l-a-blowouts-walking-out-for-justice-in-the-classrooms
https://guides.loc.gov/latinx-civil-rights/east-la-walkouts
https://guides.loc.gov/latinx-civil-rights/east-la-walkouts
https://guides.loc.gov/latinx-civil-rights/east-la-walkouts
https://www.learningforjustice.org/classroom-resources/lessons/latino-civil-rights-timeline-1903-to-2006


Alternate Activity: Students “play a card game” as detailed in Exploring the History of Latino Civil Rights 
| Learning for Justice.  In this game, students use the Latino Civil Rights Timeline, 1903 to 2006 | Learning 
for Justice to create illustrations for one event from each decade represented.  Teacher gathers the student 
drawings, and distributes to different groups in non-chronological sequence.  Referencing the timeline, 
students match the illustrations with the events depicted and organize in chronological sequence.  Students 
popcorn-out the story portrayed by the illustrations, illuminating ways the events build on one another. 

Closing:  Students use exit ticket to remark on most impactful event in their opinion and explain why. 

Day 2 

Initiation: Mini lecture and discussion of Zoot Suits Riots using video How Anti-Mexican Racism in L.A. 
Caused the Zoot Suit Riots as resource. 

Activity: Students read two documents and complete response to What Caused the Zoot Suit Riots? or 
follow lesson from Zoot Suit Riots | Stanford History Education Group. 

Alternate Initiation/Activity (based on student interest): Students reflect back to Semester 1, Unit 
5, Lesson 5.4.  In this lesson, students examined Brown v Board of Education.  In home groups of six, 
students jigsaw read Before Brown vs. Board of Education, there was Mendez vs. Westminster.  Each 
student silently reads a paragraph, annotating, and summarizing information.  Then, all students reading 
paragraph one get together to share highlights, discuss questions they have, and discuss what they will 
share when they return to their “home” groups.  Each student will get 1-2 minutes to share key points of 
what paragraph read.  Then, as a group students write/depict a summary of Mendez vs. Westminster case. 

Closing: Students Round Robin one thing they did not know about the Latino Civil Rights movement in the 
U.S. before this lesson. 

Options for Content Continuity Across History Courses and Interdisciplinary Integration 

English 
Political Science 

Extensions/Experiential Opportunities 

Latino and Black Americans are allies in the 
fight for racial justice Students read the article 
and reflect and react to the following prompt: 
How have Black and Latino Americans worked 
collectively to achieve the common goal of 
civil rights? 

Students create an artistic piece (song, 
spoken word, poem, drawing, painting) about 
Latino Civil Rights leaders listed above. 
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https://www.learningforjustice.org/classroom-resources/lessons/exploring-the-history-of-latino-civil-rights
https://www.learningforjustice.org/classroom-resources/lessons/exploring-the-history-of-latino-civil-rights
https://www.learningforjustice.org/classroom-resources/lessons/exploring-the-history-of-latino-civil-rights
https://www.learningforjustice.org/classroom-resources/lessons/latino-civil-rights-timeline-1903-to-2006
https://www.learningforjustice.org/classroom-resources/lessons/latino-civil-rights-timeline-1903-to-2006
https://www.learningforjustice.org/classroom-resources/lessons/latino-civil-rights-timeline-1903-to-2006
https://www.history.com/topics/world-war-ii/how-anti-mexican-racism-in-l-a-caused-the-zoot-suit-riots-video
https://www.history.com/topics/world-war-ii/how-anti-mexican-racism-in-l-a-caused-the-zoot-suit-riots-video
https://docs.google.com/document/d/1fzqbJbFTMB1BqhjV5dxnbAVG4lS348cnuHjQJn2BCh8/edit?usp=sharing
https://sheg.stanford.edu/history-lessons/zoot-suit-riots
https://blogs.loc.gov/law/2014/05/before-brown-v-board-of-education-there-was-mendez-v-westminster/
https://blogs.loc.gov/law/2014/05/before-brown-v-board-of-education-there-was-mendez-v-westminster/
https://thehill.com/opinion/civil-rights/502465-latinos-allies-are-fighting-for-social-and-economic-justice
https://thehill.com/opinion/civil-rights/502465-latinos-allies-are-fighting-for-social-and-economic-justice


Lesson 4.4-2 The Use of Arts for Transforming Societies and Marking the Latino Presence in the U.S. Duration: 1 Day 

Big Ideas/Topics to be Addressed, including Key Concepts and Terms 
 

• Past and present of Arts as a form of protest in the Latino community  
• Latinos use different types of art to hold leaders responsible for their actions 
• History of how different types of art came to be the medium by which Latinos protest peacefully  
• Latino artists who use their art as a form of protest in the U.S. and in Latin America 

Materials/Resources/Speakers 
 
From Nueva Cancion to Tropicalia: 5 Music 
Genres Born Out of Latin American Political 
Resistance 
 
How music took down Puerto Rico's 
governor 
 
Resistance through art, politics, and culture 
 
Art as Resistance: Chicano Artists in the 
Time of Trump 
 
Representations of Resistance in Latin 
American Art - Ariane Dalla Déa, 2012 
 
Art as Joy, Art as Resistance: Interview with 
Artist Patrick Gabaldon 
 
These Latinx artists used protest posters as 
a vibrant form of resistance 
 
Comment | Art is fuelling the protest 
movements in Latin America 
 
Centro Teaching Guide Memories on the 
Wall: Education and Enrichment through 
Community Murals Developed by Raquel M. 
Ortiz Rodr 
 
Resistencia: Poems of Protest and 
Revolution (2021) Author: Tina Escaja 
 
Poem:  Rebellion is the Circle of A Lover’s 
Hands (Pellin and Nina) Written for the 
Anniversary of the Ponce Massacre Author: 
Martin Espada 
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https://remezcla.com/lists/music/5-music-genres-resistance/
https://remezcla.com/lists/music/5-music-genres-resistance/
https://remezcla.com/lists/music/5-music-genres-resistance/
https://www.washingtonpost.com/outlook/2019/08/01/how-music-took-down-puerto-ricos-governor/
https://www.washingtonpost.com/outlook/2019/08/01/how-music-took-down-puerto-ricos-governor/
https://link.springer.com/article/10.1057/s41276-021-00310-x
https://www.kcet.org/shows/artbound/art-as-resistance-chicano-artists-in-the-time-of-trump
https://www.kcet.org/shows/artbound/art-as-resistance-chicano-artists-in-the-time-of-trump
https://journals.sagepub.com/doi/10.1177/0094582X11436103
https://journals.sagepub.com/doi/10.1177/0094582X11436103
https://jolttx.org/art-joy-art-resistance-interview-artist-patrick-gabaldon/
https://jolttx.org/art-joy-art-resistance-interview-artist-patrick-gabaldon/
https://i-d.vice.com/en_uk/article/gyz3p7/these-latinx-artists-used-protest-posters-as-a-vibrant-form-of-resistance
https://i-d.vice.com/en_uk/article/gyz3p7/these-latinx-artists-used-protest-posters-as-a-vibrant-form-of-resistance
https://www.theartnewspaper.com/comment/art-is-fuelling-the-protest-movements-in-latin-america
https://www.theartnewspaper.com/comment/art-is-fuelling-the-protest-movements-in-latin-america
https://centropr.hunter.cuny.edu/sites/default/files/edu/Memories_on_the_Wall_Teaching_Guide_Final.pdf
https://centropr.hunter.cuny.edu/sites/default/files/edu/Memories_on_the_Wall_Teaching_Guide_Final.pdf
https://centropr.hunter.cuny.edu/sites/default/files/edu/Memories_on_the_Wall_Teaching_Guide_Final.pdf
https://centropr.hunter.cuny.edu/sites/default/files/edu/Memories_on_the_Wall_Teaching_Guide_Final.pdf


Poem: Two Mexicanos Lynched in Santa 
Cruz, California, May 3, 1877. Author: Martin 
Espada 

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  
 
Day 1 
 
Initiation: Students review artistic representation of Rise Up Connecticut Mural Project in Hartford. 
 
Activity: Students explore LatinXAmerican | Exhibitions | DePaul Art Museum | DePaul University, Chicago 
in pairs or as a class giving their opinion and ideas on all the pieces of art in the exhibit.  The Teacher shares 
the artists’ perspectives using segments of the video explaining exhibit.  Students write about their favorite 
piece of art using Latino Protest Art Worksheet explaining how it relates to the theme of resistance and 
defiance.   
 
Closing: Provide students with an image by a Latino/a artist that represents protest art.  Engage class in 
discussion regarding:  

● What message is the artist trying to convey to what audience?  
● What symbols were used? 
● What effect did image have on the community? 
● How can a country's history, government, cultural beliefs, values affect the expression and influence 

of protest art? 
 
Performance Task: Students produce their own piece of art with the purpose of bringing about political or 
social change. Students can draw from their beliefs, personal experiences, current events, or other sources 
to inspire their creations.  Use the art created by the students to create a gallery for students to view and 
react to the work of their peers at a later date. 
 

Home Links/Reflections to Affirm 
Identity 
 
Explore Los Murales/Murals Los Muros 
Hablan-The Walls Speak with family 
member or friend. 
 
 

Options for Content Continuity Across History Courses and Interdisciplinary Integration 
 
Art 
Music 
English 

Extensions/Experiential Opportunities 
 
Describe how murals were depicted as a 
form of resistance and what are some of the 
major themes associated with street 
murals? 
 
Choose one exhibit from El Museo de Arte 
de Puerto Rico Puerto Rico Plural - Museo 
de Arte de Puerto Rico and reimagine the 
museum label; link the art piece to a 
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https://www.courant.com/ctnow/arts-theater/hc-ctnow-arts-murals-hartford-20200926-ehn5krlwr5ez7kmqlpwbrhs7ja-story.html
https://resources.depaul.edu/art-museum/exhibitions/latinx-american/Pages/default.aspx
https://docs.google.com/document/u/0/d/1rBfQ4k78BKZG1t7IGhKchjmhZmgn00GRCvoYjDYTCzc/edit
https://artsandculture.google.com/exhibit/los-muros-hablan-the-walls-speak%C2%A0-los-muros-hablan/ARuvmX8e?hl=en
https://artsandculture.google.com/exhibit/los-muros-hablan-the-walls-speak%C2%A0-los-muros-hablan/ARuvmX8e?hl=en
https://artsandculture.google.com/exhibit/puerto-rico-plural/aAKCVjFuiU4wJA
https://artsandculture.google.com/exhibit/puerto-rico-plural/aAKCVjFuiU4wJA


historical event and describe how the artist 
has depicted it in the piece. For example: 
You might describe how the theme of 
resistance is depicted in “The Garden of 
Intolerance...” 
https://artsandculture.google.com/asset/_/
mQGr0QbZBDz3pg 
 

Lesson 4.4-3 Protest and Resistance in Puerto Rican and other Latinos Arts and Music Duration 1 Day 
Big Ideas/Topics to be Addressed, including Key Concepts and Terms 
 

● Songs as a form of protest and resistance in Puerto Rico and in the U.S. 
● Art as resistance to the current colonial status in Puerto Rico 
● Arts as affirmation of Puerto Rican identity in Puerto Rico and in the U.S. 
● How have Latinos used music to resist and protest? 

Vocabulary:  Reggaetón Syndrome 
 

Materials/Resources/Speakers 
 
A Fearless Song': Guatemalan women 
protest violence against women through 
music 
 
"Our Silence Buys the Battles": The Role of 
Protest Music in the U.S.-Central American 
Peace and Solidarity Movement 
 
Cancion Protesta: Protest Songs of Latin 
America Album  
 
The soundtrack of Puerto Rico's protests 
 
Puerto Rican Superheroes You Need To 
Know | Centro de Estudios Puertorriqueños 
(Students can research and think about if 
these Puerto Rican Superheroes were 
created as a form of protest and resistance) 
 
Latin America and the Protest Song 
Movement article 
 
From Nueva Canción to Tropicália: 5 Music 
Genres Born Out of Latin American Political 
Resistance 
 
Video de ollas y calderos en PR 
 
Why Puerto Rican Bomba Music is 
Resistance 
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https://artsandculture.google.com/asset/_/mQGr0QbZBDz3pg
https://artsandculture.google.com/asset/_/mQGr0QbZBDz3pg
https://globalvoices.org/2020/10/16/a-fearless-song-guatemalan-women-protest-violence-against-women-through-music/
https://globalvoices.org/2020/10/16/a-fearless-song-guatemalan-women-protest-violence-against-women-through-music/
https://globalvoices.org/2020/10/16/a-fearless-song-guatemalan-women-protest-violence-against-women-through-music/
https://quod.lib.umich.edu/m/mp/9460447.0011.204/--our-silence-buys-the-battles-the-role-of-protest-music?rgn=main;view=fulltext
https://quod.lib.umich.edu/m/mp/9460447.0011.204/--our-silence-buys-the-battles-the-role-of-protest-music?rgn=main;view=fulltext
https://quod.lib.umich.edu/m/mp/9460447.0011.204/--our-silence-buys-the-battles-the-role-of-protest-music?rgn=main;view=fulltext
https://www.google.com/search?q=Cancion+Protesta:+Protest+Songs+of+Latin+America+album&rlz=1C1GCEU_enUS852US852&tbm=isch&source=iu&ictx=1&fir=CRpT9UZ9jImRGM%252CSS6PHUN0ZIfgwM%252C_&vet=1&usg=AI4_-kRpI7HarYaviHKGJOplHM9Sqdlhpg&sa=X&ved=2ahUKEwjmqeXUztDtAhXiGVkFHev-Du8Q_B16BAgSEAI&biw=1265&bih=602#imgrc=CRpT9UZ9jImRGM
https://www.google.com/search?q=Cancion+Protesta:+Protest+Songs+of+Latin+America+album&rlz=1C1GCEU_enUS852US852&tbm=isch&source=iu&ictx=1&fir=CRpT9UZ9jImRGM%252CSS6PHUN0ZIfgwM%252C_&vet=1&usg=AI4_-kRpI7HarYaviHKGJOplHM9Sqdlhpg&sa=X&ved=2ahUKEwjmqeXUztDtAhXiGVkFHev-Du8Q_B16BAgSEAI&biw=1265&bih=602#imgrc=CRpT9UZ9jImRGM
https://www.pri.org/stories/2019-07-24/soundtrack-puerto-ricos-protests
https://centropr.hunter.cuny.edu/centrovoices/arts-culture/puerto-rican-superheroes-you-need-know
https://centropr.hunter.cuny.edu/centrovoices/arts-culture/puerto-rican-superheroes-you-need-know
http://www.thembj.org/2009/11/face-the-music-latin-america-and-the-protest-song-movement/
http://www.thembj.org/2009/11/face-the-music-latin-america-and-the-protest-song-movement/
https://remezcla.com/lists/music/5-music-genres-resistance/
https://remezcla.com/lists/music/5-music-genres-resistance/
https://remezcla.com/lists/music/5-music-genres-resistance/
https://www.elnuevodia.com/noticias/politica/videos/con-calderos-y-ollas-llegan-los-manifestantes-a-bayamon-256768/
https://www.pbs.org/video/why-puerto-rican-bomba-music-is-resistance-shxvih/
https://www.pbs.org/video/why-puerto-rican-bomba-music-is-resistance-shxvih/


 
Puerto Rico Protesters Got Creative: 
Dancing, Singing, Diving… (Published 2019) 
 
‘Sharpening the Knives’: Musicians Join the 
Protests in Puerto Rico (Published 2019) 
 
20 Protest Songs Written About the Latinx 
Struggle - hiplatina.com 
 
Making Music To Promote Human Rights In 
Guatemala: Interview With Members Of The 
Band, CANCHES 
 

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  
 
Day 1 
 
Initiation: Have students talk about the music they are currently listening to, the type of music that inspires 
them, names of bands and singers they gravitate to, and why. 
 
Provide students with an understanding of what and why music is used as a form of resistance using a song 
from The soundtrack of Puerto Rico's protests | The World from PRX and a modern song from a Puerto Rican 
artist, such as Afilando Los Cuchillos.  Ask students what lyrics resonate with them the most, how the songs 
promote them to think and feel, and what messages the artist is trying to convey. 
 
Activity: Follow teaching guide for Plena is Work, Plena is Song Documentary | Centro de Estudios 
Puertorriqueños 
 
Alternate Activity: Students explore the website on Latino protest music Pa'lante: 11 Songs of Protest & 
Resistance by Latino Artists and pick one to complete analysis using Song Analysis worksheet. 
 
Closing: Students share with a partner their reflection about the song chosen from the playlist. 
 

Home Links/Reflections to Affirm 
Identity 
 
Students share with family song chosen 
from playlist and song analysis worksheet 
and ask family member what song they 
would choose and why. 
 
Have students show Why Puerto Rican 
Bomba Music Is Resistance 
about Latinos using music to protest 
peacefully in the U.S. Students then ask 
their families to react and offer opinion.  
 

Options for Content Continuity Across History Courses and Interdisciplinary Integration 
 
Art  
Music 
Graphic Design 
Political Science 

Extensions/Experiential Opportunities 
 
Explore the artistry, the Origins and 
Evolution of Bachata Dance 

● With identity in mind, discuss how 
have Dominican and Latino artists 
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https://www.nytimes.com/2019/07/24/us/puerto-rico-governor-ricky-renuncia.html
https://www.nytimes.com/2019/07/24/us/puerto-rico-governor-ricky-renuncia.html
https://www.nytimes.com/2019/07/19/us/puerto-rico-residente-ile-afilando-los-cuchillos.html
https://www.nytimes.com/2019/07/19/us/puerto-rico-residente-ile-afilando-los-cuchillos.html
https://www.nytimes.com/2019/07/19/us/puerto-rico-residente-ile-afilando-los-cuchillos.html
https://hiplatina.com/protest-songs-about-the-latinx-struggle/
https://hiplatina.com/protest-songs-about-the-latinx-struggle/
https://shadowproof.com/2018/09/06/canches-makes-music-to-promote-human-rights-in-guatemala/
https://shadowproof.com/2018/09/06/canches-makes-music-to-promote-human-rights-in-guatemala/
https://shadowproof.com/2018/09/06/canches-makes-music-to-promote-human-rights-in-guatemala/
https://www.pri.org/stories/2019-07-24/soundtrack-puerto-ricos-protests
https://www.pri.org/stories/2019-07-24/soundtrack-puerto-ricos-protests
https://www.npr.org/2019/07/28/746089844/a-puerto-rico-protest-song-afilando-los-cuchillos
https://centropr.hunter.cuny.edu/education/plena-song-plena-work-documentary-teaching-guide
https://centropr.hunter.cuny.edu/education/plena-song-plena-work-documentary-teaching-guide
https://www.billboard.com/articles/columns/latin/7800203/palante-11-songs-of-protest-resistance-by-latino-artists
https://www.billboard.com/articles/columns/latin/7800203/palante-11-songs-of-protest-resistance-by-latino-artists
https://www.billboard.com/articles/columns/latin/7800203/palante-11-songs-of-protest-resistance-by-latino-artists
https://www.billboard.com/articles/columns/latin/7800203/palante-11-songs-of-protest-resistance-by-latino-artists
https://docs.google.com/document/d/1M3ukeMvuwIEsyhNDn-6RVMqazBowGhu2JyX4m9UcgaM/edit?usp=sharing
https://www.youtube.com/watch?v=3RGqiGHWDrQ
https://www.youtube.com/watch?v=3RGqiGHWDrQ
https://www.goandance.com/en/blog/bachata/54-the-origins-and-evolution-of-bachata-dance
https://www.goandance.com/en/blog/bachata/54-the-origins-and-evolution-of-bachata-dance


English revolutionized culture through 
dance and music? 

● Are there some aspects of the
Dominican Republic national identity
pieces that you can connect or
relate to in your own heritage?

Are there some aspects of the national 
identity of the Dominican Republic that 
differ from your identities that you have 
found appreciation for? 
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LATINO HISTORY

Where are we now?
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Semester 2 – Focus on Puerto Rican/Latino History 
Title of Unit Unit 5:  Where Are We Now? Timeframe June (3 weeks/14 days) 
Developed By Carlos Torre, Steve Armstrong, Nitza Diaz Revision Date June 18, 2021 

Summary of Unit 
Between the years of 1820 and 2020, more than 80 million people migrated to the U.S.  The history of immigration and migration is bigger than just the 
narrative that teaches about European immigration.  Puerto Ricans and Latinos have migrated to the U.S. since the 1800s, and some Latino groups were 
already here before Europeans. This unit offers students an opportunity to learn and explore the contributions of Puerto Ricans and Latinos to the U.S. 
and the state of Connecticut. 

In this unit, students will: 
• Analyze reasons that individuals from Puerto Rico and other Latin Americans migrated to Connecticut.
• Explore the accomplishments and contributions of these individuals and their descendants to Connecticut history and culture.
• Understand and examine the misconceptions and negative beliefs that have been normalized and excluded the contributions of Puerto Rican and

Latino people.

Compelling Question: What impact have Puerto Ricans and Latinos had on Connecticut, and what additional impact might they have in the future? 

Desired Results 
Relevant Content Standards Related Supporting Standards 
From Connecticut Elementary and Secondary Social Studies 
Framework 

Dimension 2 Applying disciplinary concepts and tools 

HIST 9-12.16 Integrate evidence from multiple relevant historical sources and 
interpretations into a reasoned argument about the past. 

GEO 9–12.5 Analyze the reciprocal nature of how historical events and the 
spatial diffusion of ideas, technologies, and cultural practices have influenced 
migration patterns and the distribution of human population. 

GEO 9-12.6 Evaluate the impact of economic activities and political decisions 
on spatial patterns within and among urban, suburban, and rural regions.   

From CT Core Standards for English Language Arts (i.e., 
Reading, Writing, Listening, Speaking)  

CCSS.ELA-LITERACY.RH.11-12.1 - Cite specific textual evidence to 
support analysis of primary and secondary sources, connecting insights 
gained from specific details to an understanding of the text as a whole 

From CT English Language Proficiency (CELP) Standards (i.e., 
Reading, Writing, Listening, Speaking and Language)  

CELP.9-12.1.RI.7. Analyze various accounts of a subject told in 
different mediums (e.g., a person’s life story in both print and 
multimedia), determining which details are emphasized in each account 

Unit Template for African American/Black and 
Puerto Rican/Latino Course of Studies
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CELP.9-12.2. W.6. Use technology, including the Internet, to produce, 
publish, and update individual or shared writing products, taking 
advantage of technology’s capacity to link to other information and to 
display information flexibly and dynamically.  
 
From Social Justice Standards from “Learning For Justice” 
Action 
17. Students will recognize their own responsibility to stand up to 
exclusion, prejudice and injustice. 
 

Learning Outcomes Critical Consciousness 
Overarching Learning Objectives Overarching Essential/Guiding Questions 

LO5 ARTICULATE the integral role African American, Black, Puerto Rican, 
and Latino communities have played in shaping U.S. society, economy, and 
culture. 
LO6 REIMAGINE new possibilities and more just futures for our country and 
our world drawn from the legacy of African American/Black and Puerto 
Rican/Latino experiences, intellectual thought, and culture. 
LO9 IDENTIFY resources and opportunities for active engagement, learning, 
and civic responsibility. 
LO10 USE the inquiry cycle to take informed action. 
 

EQ5 SOCIETY, ECONOMY, AND CULTURE How and in what ways 
have African Americans, Puerto Rican and Latino people shaped 
American society, economy, and culture? 
EQ6 RADICAL IMAGINATIONS What do African American, Puerto 
Rican and Latino history, and culture teach us about radically 
reimagining new possibilities and more just futures? 
EQ8 AGENCY AND CIVIC ENGAGEMENT How can young people take 
informed action to address pressing issues in their own communities? 
 
 

Theme/Content Specific Enduring Understandings Theme/Content Specific Inquiry 
For this Unit of Study, students will know and be able to… 
 
Knowledge:  

• Analyze Puerto Rican and Latino immigration to Connecticut. 
• Evaluate the impact of Puerto Ricans and Latinos in Connecticut and 

the successes and challenges that these groups face. 
• Identify elements of Latino culture that influenced and are part of your 

daily life. 
• Evaluate Latino influence in the arts, politics and socioeconomic 

realities in the U.S. today.  
• Examine the intersection of gender and race/ethnicity in the workplace 

today    
 
Skills: 

• Examine Latino identity by surveying classmates and families. 

For this Unit of Study, to support self-discovery, identity 
development, and civic preparedness/actions, students will 
explore... 
 

• What were the compelling reasons that brought Puerto Ricans 
and other Latinos to Connecticut?   

• What Latino or Puerto Rican individuals or groups have had the 
most economic, political, social, or cultural impact on the state of 
Connecticut? 

• What are the major problems facing Puerto Ricans and Latinos in 
Connecticut today; what additional problems may exist for 
Puerto Ricans and Latinos in the future?  
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• Evaluate historical documents during research projects on 
immigration. 

Evidence of Learning 
Pre-Assessment/Common 

Misconceptions 
Formative Assessments/Checks for 

Understanding 
Performance Tasks and Criteria/Project-

Based Applications (Aligned with Compelling 
Questions) 

Pre-Assessment: What students know about 
contributions and impact of Puerto Rican and 
Latino/a people. 
 
Common Misconceptions: 

• The contributions and impact of 
Latinos and Puerto Ricans in 
Connecticut and in the United States 
are minimal. 

• Puerto Rican and Latino contributions 
have nothing to do with the history of 
Connecticut. 

• Puerto Ricans and Latinos have 
migrated and immigrated to CT and 
the USA “recently.” 

 

• Exit Slips  
• Demographic data analysis 
• Magazine Cover Creation 
• Content Analysis of a Latino and/or Puerto 

Rican show.  Can use video clips from the 
documentaries located in the resources 
sections (e.g., In the Heights, Latinos 
Beyond Reel) 

 
 

Latino Experience Interview 
 
Course Projects:  Radical Imaginations Through the 
Arts and Be the Change Project 
 

Learning Plan/Lesson Sequence 
Lesson 5.1 Introduction to Unit 5 and Puerto Rican Migration to Connecticut and the United States  Duration:  2 Days 
Big Ideas/Topics to be Addressed, including Key Concepts and Terms 
 

• Timeline of Puerto Rican migration to the U.S. and to Connecticut  
• Analysis of how Puerto Ricans impact the U.S. economy 
• Puerto Rican migration to the U.S. and Connecticut (choice/group decision-making) 
• Economic Reasons for migration (apple orchards, tobacco) 
• Puerto Rican Political Action Committee 

Materials/Resources/Speakers 
 
What's Old is New Again! 
 
Puerto Rican Passages 1995 
 
Puerto Ricans in Connecticut State, 2019 | 
Centro de Estudios Puertorriqueños 
 
Connecticut - US Census Bureau QuickFacts 
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https://cthumanities.org/whats-old-is-new-again/
https://www.youtube.com/watch?v=z8qYVfBytk0&list=PLhQU8haBwpHG3P0PTcNqjDRTQ11PXFa3K&index=2
https://centropr.hunter.cuny.edu/research/data-center/infographics/puerto-ricans-connecticut-state-2019
https://centropr.hunter.cuny.edu/research/data-center/infographics/puerto-ricans-connecticut-state-2019
https://www.census.gov/quickfacts/CT


Population Maps | by state(Center for Puerto 
Rican Studies)  Centro de Estudios 
Puertorriqueños 
 
Aqui Me Quedo Ruth Glasser-CT Council on 
Humanities Curriculum  
 
Windsor Tobacco: Made in the Shade: Some 
of the reasons why many Puerto Ricans 
settled in CT 
 
Maria Colón Sánchez (1926-1989)- CT’s First 
Latina State Representative  
 
2020 Census Demographic Analysis  
 
Hispanic Pew Research Center Hispanic 
Trends 
 
Latinos in the 2016 Election: Connecticut 
 
U.S. Hispanic population reached new high in 
2019, but growth slowed 
 
How Hispanics Contribute to the U.S. 
Economy 
 
Where the U.S. Hispanic population grew 
most, least from 2010 to 2019 
 
Puerto Rican Migrant Farmworkers: Enduring 
Experiences in Continental U.S. Agriculture 
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https://centropr.hunter.cuny.edu/research/data-center/population-maps
https://centropr.hunter.cuny.edu/research/data-center/population-maps
https://centropr.hunter.cuny.edu/research/data-center/population-maps
https://connecticuthistory.org/windsor-tobacco-made-in-the-shade/
https://connecticuthistory.org/windsor-tobacco-made-in-the-shade/
https://connecticuthistory.org/windsor-tobacco-made-in-the-shade/
https://connecticuthistory.org/people/maria-sanchez/
https://connecticuthistory.org/people/maria-sanchez/
https://www.census.gov/
https://www.pewresearch.org/hispanic
https://www.pewresearch.org/hispanic
https://www.pewresearch.org/hispanic/fact-sheet/latinos-in-the-2016-election-connecticut/
https://www.pewresearch.org/fact-tank/2020/07/07/u-s-hispanic-population-surpassed-60-million-in-2019-but-growth-has-slowed/
https://www.pewresearch.org/fact-tank/2020/07/07/u-s-hispanic-population-surpassed-60-million-in-2019-but-growth-has-slowed/
http://research.newamericaneconomy.org/wp-content/uploads/sites/2/2017/12/Hispanic_V5.pdf
http://research.newamericaneconomy.org/wp-content/uploads/sites/2/2017/12/Hispanic_V5.pdf
https://www.pewresearch.org/fact-tank/2020/07/10/hispanics-have-accounted-for-more-than-half-of-total-u-s-population-growth-since-2010/
https://www.pewresearch.org/fact-tank/2020/07/10/hispanics-have-accounted-for-more-than-half-of-total-u-s-population-growth-since-2010/
https://centropr.nationbuilder.com/puerto_rican_migrant_farmworkers
https://centropr.nationbuilder.com/puerto_rican_migrant_farmworkers


Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities 

Day 1 

Initiation: Introduce key topics of unit to spark students’ interest:  migrations from Puerto Rico and 
Latin American countries to CT, Borinqueneers and Latinos in the military, accomplishments and 
contributions of Latinos (inventors, musicians, educators, athletes, scientists, etc.), beauty of being 
Latino: A Celebration.  Then, review Anchor Charts started in Semester 2 Unit 1 and add comments, 
thoughts, and statements about new learning. 

Performance Task: Students work in pairs to prepare for interview of someone with Latino background 
using Latino Experience Interview worksheet to be conducted by end of unit. 

Day 2 

Initiation: Ask students to write down their associations when they hear the word “Puerto Rican” and 
invite them to share their thoughts and perspectives (the perspectives could be facts and myths). 

Activity: Provide students with data and census information with demographics and contributions of 
Puerto Ricans in the U.S. and also highlight “myths” that have been created and normalized in everyday 
life. Discuss with students the misconceptions that they might have regarding Puerto Ricans (Examples: 
How Hispanics Contribute to the U.S. Economy or Puerto Ricans in Connecticut State, 2019 | Centro de 
Estudios Puertorriqueños.) 

Closing: As a class, analyze the chart and Puerto Ricans in Connecticut data sheet Puerto Ricans in 
Connecticut State, 2019. After students analyze the infographic, ask them to reflect on things that 
surprised them about the contributions of Puerto Ricans to Connecticut. 

Home Links/Reflections to Affirm 
Identity 

Read this quote from Rosie Perez: 
“You know, you may not be born in Puerto 
Rico, but Puerto Rican is definitely born in 
you.”  With your own identity in mind, in what 
ways are you deeply connected to the country 
of your ethnicity, even if you were not born 
there? 

Options for Content Continuity Across History Courses and Interdisciplinary Integration 

Sociology 
English 
Anthropology 

Extensions/Experiential Opportunities 

Watch with friend A Conversation with John 
Leguizamo | National Museum of American 
History.  Discuss when John talked about 
wanting to “see Latinos portrayed the way I 
knew them,” what did he mean? What is the 
significance for you to see yourself or people 
like you portrayed on TV, in your community, 
in your classroom and in history? 
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https://docs.google.com/document/d/1ZGGZlZz7FGHXnGKANYdVVb1IiQv_8nqVu9x2FlXLipY/edit?usp=sharing
http://research.newamericaneconomy.org/wp-content/uploads/sites/2/2017/12/Hispanic_V5.pdf
https://centropr.hunter.cuny.edu/research/data-center/infographics/puerto-ricans-connecticut-state-2019
https://centropr.hunter.cuny.edu/research/data-center/infographics/puerto-ricans-connecticut-state-2019
https://centropr.hunter.cuny.edu/sites/default/files/data_sheets/7-connecticut_infographic-2019.pdf
https://centropr.hunter.cuny.edu/sites/default/files/data_sheets/7-connecticut_infographic-2019.pdf
https://americanhistory.si.edu/connect/webcasts/john-leguizamo
https://americanhistory.si.edu/connect/webcasts/john-leguizamo
https://americanhistory.si.edu/connect/webcasts/john-leguizamo


 

Lesson 5.2 Migration From Other Latin American Countries to Connecticut and the U.S. Duration: 1 Day 
Big Ideas/Topics to be Addressed, including Key Concepts and Terms 
 
● The immigration of individuals from other Latin American countries to Connecticut 
● Economic, political, social reasons 
● Similarities, differences of reasons for immigration 
 
Vocabulary: Migration, Immigration  

Materials/Resources/Speakers 
 
U.S. Hispanic population reached new high in 
2019, but growth slowed 
 
Latinos in New England: An Introduction. 
Edited by Andres Torres  
 
Connecticut – U.S. Census Bureau QuickFacts 
 
Latinos in New England: An Introduction.  
Excerpt of the Introduction 
 
Latino Voices in New England (Book Review) 
 
The Roles of Leaders, Community and 
Religious Organizations, Consular 
Relationships, and Student Groups in the 
Emerging Leadership of Mexican Immigrants 
in New England 
 
7 Black and Latino Coalition Formation in New 
England 
 
Chapter 10: Descriptive Representation, 
Political Alienation, and Political Trust: The 
Case of Latinos in Connecticut (from Latinos in 
New England Book, edited by Andres Torres) 
 
Connecticut 2020: The Decade of the Latino 
Boom (article is from 2009) 
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https://www.pewresearch.org/fact-tank/2020/07/07/u-s-hispanic-population-surpassed-60-million-in-2019-but-growth-has-slowed/
https://www.pewresearch.org/fact-tank/2020/07/07/u-s-hispanic-population-surpassed-60-million-in-2019-but-growth-has-slowed/
https://www.census.gov/quickfacts/CT
http://tupress.temple.edu/uploads/book/excerpt/1814_ch1.pdf
http://tupress.temple.edu/uploads/book/excerpt/1814_ch1.pdf
https://www.researchgate.net/profile/Carlos-Siqueira/publication/263681360_Latino_voices_in_New_England_edited_by_David_Carey_Jr_and_Robert_Atkinson/links/58d9571daca272d801d4fd25/Latino-voices-in-New-England-edited-by-David-Carey-Jr-and-Robert-Atkinson.pdf
https://d1wqtxts1xzle7.cloudfront.net/53836247/The_roles_of_leaders_community_and_relig20170712-9437-1u8x83i.pdf?1499856152=&response-content-disposition=inline%3B+filename%3DThe_Roles_of_Leaders_Community_and_Relig.pdf&Expires=1623702323&Signature=KwsF8jF8zEsKxj7FRw5z%7E7EskFVaUKm5Itnhl%7EyhkurdIlJKd6PoBUFHqWvBcLYlzgnis7SvdDuiM%7EoLlKhqEl8coFKULXd%7ELp1EwIXqNayQltlurv-o9rrNT5BuTaB4T1Y8ClELBID7q4a8h1hbEyRU7hJxuu4FysFjWzlY0YNHUlvYxO3p9c8TQyVgZ2O-PdrZuFfJoADVgyATInRPS%7EQt4qm3P57pzyjMVvpePEfFlMLAHHbkyFBRu1rY02vhZuR76Mz2I6%7EKmS2yZstv6F39TXdoam11Z4oYxT992OW1ZJR6NqhSmR8ButR84QxgDaG3jiAwzaQL3KWePlWQjQ__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/53836247/The_roles_of_leaders_community_and_relig20170712-9437-1u8x83i.pdf?1499856152=&response-content-disposition=inline%3B+filename%3DThe_Roles_of_Leaders_Community_and_Relig.pdf&Expires=1623702323&Signature=KwsF8jF8zEsKxj7FRw5z%7E7EskFVaUKm5Itnhl%7EyhkurdIlJKd6PoBUFHqWvBcLYlzgnis7SvdDuiM%7EoLlKhqEl8coFKULXd%7ELp1EwIXqNayQltlurv-o9rrNT5BuTaB4T1Y8ClELBID7q4a8h1hbEyRU7hJxuu4FysFjWzlY0YNHUlvYxO3p9c8TQyVgZ2O-PdrZuFfJoADVgyATInRPS%7EQt4qm3P57pzyjMVvpePEfFlMLAHHbkyFBRu1rY02vhZuR76Mz2I6%7EKmS2yZstv6F39TXdoam11Z4oYxT992OW1ZJR6NqhSmR8ButR84QxgDaG3jiAwzaQL3KWePlWQjQ__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/53836247/The_roles_of_leaders_community_and_relig20170712-9437-1u8x83i.pdf?1499856152=&response-content-disposition=inline%3B+filename%3DThe_Roles_of_Leaders_Community_and_Relig.pdf&Expires=1623702323&Signature=KwsF8jF8zEsKxj7FRw5z%7E7EskFVaUKm5Itnhl%7EyhkurdIlJKd6PoBUFHqWvBcLYlzgnis7SvdDuiM%7EoLlKhqEl8coFKULXd%7ELp1EwIXqNayQltlurv-o9rrNT5BuTaB4T1Y8ClELBID7q4a8h1hbEyRU7hJxuu4FysFjWzlY0YNHUlvYxO3p9c8TQyVgZ2O-PdrZuFfJoADVgyATInRPS%7EQt4qm3P57pzyjMVvpePEfFlMLAHHbkyFBRu1rY02vhZuR76Mz2I6%7EKmS2yZstv6F39TXdoam11Z4oYxT992OW1ZJR6NqhSmR8ButR84QxgDaG3jiAwzaQL3KWePlWQjQ__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/53836247/The_roles_of_leaders_community_and_relig20170712-9437-1u8x83i.pdf?1499856152=&response-content-disposition=inline%3B+filename%3DThe_Roles_of_Leaders_Community_and_Relig.pdf&Expires=1623702323&Signature=KwsF8jF8zEsKxj7FRw5z%7E7EskFVaUKm5Itnhl%7EyhkurdIlJKd6PoBUFHqWvBcLYlzgnis7SvdDuiM%7EoLlKhqEl8coFKULXd%7ELp1EwIXqNayQltlurv-o9rrNT5BuTaB4T1Y8ClELBID7q4a8h1hbEyRU7hJxuu4FysFjWzlY0YNHUlvYxO3p9c8TQyVgZ2O-PdrZuFfJoADVgyATInRPS%7EQt4qm3P57pzyjMVvpePEfFlMLAHHbkyFBRu1rY02vhZuR76Mz2I6%7EKmS2yZstv6F39TXdoam11Z4oYxT992OW1ZJR6NqhSmR8ButR84QxgDaG3jiAwzaQL3KWePlWQjQ__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/53836247/The_roles_of_leaders_community_and_relig20170712-9437-1u8x83i.pdf?1499856152=&response-content-disposition=inline%3B+filename%3DThe_Roles_of_Leaders_Community_and_Relig.pdf&Expires=1623702323&Signature=KwsF8jF8zEsKxj7FRw5z%7E7EskFVaUKm5Itnhl%7EyhkurdIlJKd6PoBUFHqWvBcLYlzgnis7SvdDuiM%7EoLlKhqEl8coFKULXd%7ELp1EwIXqNayQltlurv-o9rrNT5BuTaB4T1Y8ClELBID7q4a8h1hbEyRU7hJxuu4FysFjWzlY0YNHUlvYxO3p9c8TQyVgZ2O-PdrZuFfJoADVgyATInRPS%7EQt4qm3P57pzyjMVvpePEfFlMLAHHbkyFBRu1rY02vhZuR76Mz2I6%7EKmS2yZstv6F39TXdoam11Z4oYxT992OW1ZJR6NqhSmR8ButR84QxgDaG3jiAwzaQL3KWePlWQjQ__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://www.degruyter.com/document/doi/10.18574/9780814771310-014/html
https://www.degruyter.com/document/doi/10.18574/9780814771310-014/html
http://arthive.scrippscollege.edu/2006_2007/ART142/CLIENT_SITES-SP2007/RBacquet/Adrian_Pantoja/Publications/Descriptive%20Representation.pdf
http://arthive.scrippscollege.edu/2006_2007/ART142/CLIENT_SITES-SP2007/RBacquet/Adrian_Pantoja/Publications/Descriptive%20Representation.pdf
http://arthive.scrippscollege.edu/2006_2007/ART142/CLIENT_SITES-SP2007/RBacquet/Adrian_Pantoja/Publications/Descriptive%20Representation.pdf
https://www.nbcconnecticut.com/news/local/connecticut-2020-the-decade-of-the-latino-boom/2064145/
https://www.nbcconnecticut.com/news/local/connecticut-2020-the-decade-of-the-latino-boom/2064145/


Latinos in Hartford, Connecticut 
 
The Mauricio Gastón Institute for Latino 
Community Development and Public Policy - 
University of Massachusetts Boston 
 
Where the U.S. Hispanic population grew 
most, least from 2010 to 2019 
 

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  
 
Day 1 Initiation Ask students to “brainstorm” what they know about the various Latino groups that 
immigrated to the U.S. and Connecticut or invite a guest speaker, not born in the U.S., who serves as a 
local Puerto Rican leader to share lived experiences with class. 
 
Activity: Students receive a worksheet on the Numbers: Latinos in Connecticut.  Students begin by 
identifying reasons why Latinos might move to Connecticut: e.g., jobs (factories, tobacco, service jobs, 
etc.), family, military, schooling, etc.  Then, students review the website The 10 Connecticut Cities With 
The Largest Latino Population For 2021. If time permits, go back to the Puerto Ricans in Connecticut data 
sheet Puerto Ricans in Connecticut State, 2019 to review before going to the next part of the activity.  
 
After class discussion, students divide into groups of 3 and analyze the policy blueprint Hispanic 
Federation: Latino in Connecticut: A Call to Action and create a policy proposal to help address an issue 
of importance to the Latino community within their school or city/town.   
 
Alternate Activity: Using U.S. Census data, newspaper clips, archival data from CT Humanities or local 
historical societies, libraries, University libraries, Center for Puerto Rican Studies and/or The Mauricio 
Gaston Institute for Latino Community, students compare and contrast Latino immigration rates and 
other demographic data that illustrate the growth of Latinos in the U.S. and in Connecticut. Students 
create graphs that highlight the following:  

• Region of birth of the Foreign-Born Population by different dates (1850-1930, 1960-1970, 1970-
1980, etc.) 

• Region and country or area of birth. 
• Region and country of the Foreign Born population, with geographic detail for 2000 and later. 
• Race and Hispanic origin by population and by nativity. 
• Race and Hispanic origin of Foreign Born population.  Have students do the same data points but 

only for the state of Connecticut. 
 

Home Links/Reflections to Affirm 
Identity 
 
Students watch movie or listen to Carnaval 
Del Barrio - In The Heights Motion Picture 
Soundtrack (Official Audio) and discuss how 
Latino culture contributed to New York’s 
diverse culture.  How does movie represent 
what it means to be Latino/a? 
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https://scholarworks.umb.edu/cgi/viewcontent.cgi?article=1063&context=gaston_pubs
https://www.umb.edu/gastoninstitute
https://www.umb.edu/gastoninstitute
https://www.umb.edu/gastoninstitute
https://www.pewresearch.org/fact-tank/2020/07/10/hispanics-have-accounted-for-more-than-half-of-total-u-s-population-growth-since-2010/
https://www.pewresearch.org/fact-tank/2020/07/10/hispanics-have-accounted-for-more-than-half-of-total-u-s-population-growth-since-2010/
https://docs.google.com/document/d/1yo_sL5gt-E_JgDyRREu09cjB-1Cs0fZv-eeWFv16bFE/edit?usp=sharing
https://www.homesnacks.com/most-hispanic-cities-in-connecticut/
https://www.homesnacks.com/most-hispanic-cities-in-connecticut/
https://centropr.hunter.cuny.edu/sites/default/files/data_sheets/7-connecticut_infographic-2019.pdf
https://hispanicfederation.org/images/pdf/latinoconnecticutreport2014web.pdf
https://hispanicfederation.org/images/pdf/latinoconnecticutreport2014web.pdf
https://www.youtube.com/watch?v=Tmb6taDh1sQ
https://www.youtube.com/watch?v=Tmb6taDh1sQ
https://www.youtube.com/watch?v=Tmb6taDh1sQ


Closing: Have students share one sentence about what surprised them regarding the immigration of 
other Latinos groups to Connecticut. 

Options for Content Continuity Across History Courses and Interdisciplinary Integration 

World History 
English 

Extensions/Experiential Opportunities 

Read “A Railroad Comes to Town: Santa Cruz, 
California, 1876” (Community Dreams). Think 
about the following question: What were the 
long- and short-term contributions of Latinos 
to the Santa Cruz railroad? Based on the 
challenges to complete this railroad, choose 
one challenge and envision a new direction for 
the project. 

Lesson 5.3 Accomplishments and Contributions of Puerto Ricans and Latinos/Latinas in the Military Duration: 2 Days 
Big Ideas/Topics to be Addressed, including Key Concepts and Terms 

• Brief History of Latinos in the Military
• Borinqueneers
• Latinas in the Military

Materials/Resources/Speakers 

The Borinqueneers – Documentary Film on 
the 65th Infantry Regiment 

https://centropr.hunter.cuny.edu/search/centr
o_search/Borinqueneers 

Webinar: The Puerto Rican Experience in the 
US Military | Centro de Estudios 
Puertorriqueños 

The Puerto Rican Exercises 

The Glory Days (January – July 1951) 

The Courts-Martial of the Enlisted Men 

The 65th Infantry Regiment in Korea: Where 
did All the Medals Go? 
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https://americanhistory.si.edu/america-on-the-move/community-dreams
https://borinqueneers.com/en_US/
https://borinqueneers.com/en_US/
https://centropr.hunter.cuny.edu/search/centro_search/Borinqueneers
https://centropr.hunter.cuny.edu/search/centro_search/Borinqueneers
https://centropr.hunter.cuny.edu/events-news/events/seminar-series/webinars/webinar-puerto-rican-experience-us-military
https://centropr.hunter.cuny.edu/events-news/events/seminar-series/webinars/webinar-puerto-rican-experience-us-military
https://centropr.hunter.cuny.edu/events-news/events/seminar-series/webinars/webinar-puerto-rican-experience-us-military
https://borinqueneers.com/wp-content/uploads/2018/08/The-Puerto-Rican-Exercises.pdf
https://borinqueneers.com/wp-content/uploads/2018/08/The-Glory-Days.pdf
https://borinqueneers.com/wp-content/uploads/2018/08/Trial-by-Courts-Martial.pdf
https://borinqueneers.com/wp-content/uploads/2018/08/WhereDidAllTheMedalsGo.pdf
https://borinqueneers.com/wp-content/uploads/2018/08/WhereDidAllTheMedalsGo.pdf


Latinos in the military: High-ranking officer 
positions out of reach 

The Puerto Rican Experience in the US 
Military:  A Century of Unheralded Service 

Puerto Rican Voices: Season 3 Episode 7 
(Borinqueneers) on Vimeo 

U.S. Latino & Latina WW II Oral History 
Project http://lib.utexas.edu/ww2latinos/ 

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities 

Day 1 
Initiation: Students discuss what they know about the history of Latinos in the military. 

Activity: Students watch the Borinqueneers documentary and use Borinqueneers Viewing Guide to 
prepare for discussion noting the accomplishments of the Borinqueneers.  If time permits, invite a guest 
speaker who was in the Borinqueneers to share his experience in the military. 

Day 2 

Activity: Students select one of the following scaffolded activities based on interest. 

1. Independently examine the courageous stories of four Latino U.S. military members Military Latino
Stories.

2. Use Flipboard to find news articles about Latinos in the military and create a flip/magazine.  Articles
chosen should reflect impact of Latinos/Latinas in the military.  Students should embellish magazine
with pictures, original title, and a few lines about themselves as producers/editors.

3. In pairs, students read different sections (e.g., Origins, 1899, WWI, WWII, Korean War, Vietnam
War) from The Puerto Rican Experience in the U.S. Military: A Century of Unheralded Service |
Centro de Estudios Puertorriqueños (cuny.edu).  Students discuss what surprised them and what
they learned. 

Closing: Students share major learnings using 3-2-1 strategy (three things learned, two things were 
surprised by, and one thing want to learn more about). 

Home Links/Reflections to Affirm 
Identity 

Have students share U.S. Latino and Latina 
WWII Oral History Project with their families 
and discuss new learning. 
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https://www.usatoday.com/in-depth/news/nation/2020/05/23/latino-hispanic-military-high-ranking-commissioned-officer-positions/4668013002/
https://www.usatoday.com/in-depth/news/nation/2020/05/23/latino-hispanic-military-high-ranking-commissioned-officer-positions/4668013002/
https://centropr.hunter.cuny.edu/digital-humanities/pr-military
https://centropr.hunter.cuny.edu/digital-humanities/pr-military
https://vimeo.com/192520866
https://vimeo.com/192520866
http://lib.utexas.edu/ww2latinos/
https://docs.google.com/document/d/1LWLo3EhrYIM8WQZQp8BcbNxmtR1wQpyq1umYuZwsA58/edit?usp=sharing
https://docs.google.com/document/d/1zX2jE8dJvmD-YOKhqIVTCIiMRsnILjX2m_nSdFhM1l4/edit?usp=sharing
https://docs.google.com/document/d/1zX2jE8dJvmD-YOKhqIVTCIiMRsnILjX2m_nSdFhM1l4/edit?usp=sharing
https://centropr.hunter.cuny.edu/digital-humanities/pr-military/puerto-rican-experience-us-military-century-unheralded-service
https://centropr.hunter.cuny.edu/digital-humanities/pr-military/puerto-rican-experience-us-military-century-unheralded-service


Options for Content Continuity Across History Courses and Interdisciplinary Integration 

U.S. Government 
Political Science 
English 

Extensions/Experiential Opportunities 

Read The Spirit of Latina/o Giving from the 
Shadows of War and discuss with a friend: 
What are some examples in your local 
community or state of Latino Philanthropy? 
Why the title: “The Shadows of War”? 

Lesson 5.4 Accomplishments and Contributions of Latino/Latina Inventors, Musicians, and 
Athletes/Sports 

Duration: 1 Day 

Big Ideas/Topics to be Addressed, including Key Concepts and Terms 

• Latino/Latina Inventors
• Latino/Latina student inventors (invention convention)
• Music contributions in the U.S.
• Arts contribution in the U.S.

Materials/Resources/Speakers 

Hispanic Heritage Month Teacher Resources 

Highlighting Hispanic Inventors and 
Innovators | Lemelson Center for the Study of 
Invention and Innovation 

Hispanic Biographies 

St. John, J. (1996) Hispanic Scientists (and 
Latinos). 

Hispanic Heritage and Inventions | USPTO 
(United States Patent Office) 

Hispanic American Biographies, AZ 

10 Hispanic Scientists You Should Know | 
HowStuffWorks 

Jose Altuve, Venezuelan Baseball Player 
https://youtu.be/1IoHLC_K6iw 

Al Horford, Dominican Republic Basketball Al 
Horford 2017 NBA Playoffs Highlights 

Carlos Carrera, Puerto Rico Baseball 
https://youtu.be/D4mdeMGUyTs 
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https://americanhistory.si.edu/topics/philanthropy/pages/spirit-latinao-giving-shadows-war
https://americanhistory.si.edu/topics/philanthropy/pages/spirit-latinao-giving-shadows-war
https://www.teachervision.com/holidays/hispanic-heritage-month
https://invention.si.edu/highlighting-hispanic-inventors-and-innovators
https://invention.si.edu/highlighting-hispanic-inventors-and-innovators
https://invention.si.edu/highlighting-hispanic-inventors-and-innovators
https://www.infotopia.info/biography_hispanics.html
https://www.uspto.gov/learning-and-resources/inventors-entrepreneurs/hispanic-heritage-and-inventions
https://www.infoplease.com/biographies/notable-hispanic-americans-z
https://science.howstuffworks.com/dictionary/famous-scientists/physicists/10-hispanic-scientists.htm
https://science.howstuffworks.com/dictionary/famous-scientists/physicists/10-hispanic-scientists.htm
https://youtu.be/1IoHLC_K6iw
https://youtu.be/AxXVG9iTNBA
https://youtu.be/AxXVG9iTNBA
https://youtu.be/D4mdeMGUyTs


 

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  
 
Day 1 
 
Initiation: Show images of inventions created by Latinos/Latinas.  Some examples can be:  
Color TV, Rocket Belt, Yo-Yo, Duolingo App, reCAPTCHA system, etc. 
 
Activity: Students choose a Latino/Latina inventor, musician, or athlete and write a monologue, produce 
a video, write a poem or spoken word, or develop an art/music piece that highlights the 
accomplishments and challenges of this person (Latino/a Accomplishment worksheet includes some 
examples; students can choose others based on interest). 
  
Closing: Gallery Walk of the projects created by the students. 
 

Home Links/Reflections to Affirm 
Identity 
 
Discuss with family member or friend how 
your identity and culture have influenced the 
sports, arts, and music you are drawn to. 
 

Options for Content Continuity Across History Courses and Interdisciplinary Integration 
 
Science 
Math 
English 

Extensions/Experiential Opportunities 
 
Watch one of the videos on the influence of 
Latin Americans in sports. How have they 
changed the game in their sport? 

• Jose Altuve Ultimate 2017 Highlights 
• Al Horford 2017 NBA Playoffs 

Highlights 
Puerto Rico Baseball Carlos Correa Ultimate 
2017 Highlights 

Lesson 5.5 Accomplishments and Contributions of Latino/Latina Community Organizers, Politicians, 
Justices, etc. 

Duration: 1 day 

Big Ideas/Topics to be Addressed, including Key Concepts and Terms 
 

• National Community Organizer 
• State Community Organizer 
• History of Community Organizers  
• National and Local Community Organizations  
• Political, economic, cultural successes 

Materials/Resources/Speakers 
 
LATINO PUBLIC BROADCASTING: Latinos in 
60 Seconds 
 
Maria Colón Sánchez (1926-1989)- CT’s First 
Latina State Representative  
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https://docs.google.com/document/d/1S7VHxG--Kr9MQ2EJq8NtgFI4QWz0-NbFMYmxRBwqf9Y/edit?usp=sharing
https://youtu.be/1IoHLC_K6iw
https://youtu.be/AxXVG9iTNBA
https://youtu.be/AxXVG9iTNBA
https://youtu.be/D4mdeMGUyTs
https://youtu.be/D4mdeMGUyTs
http://www.lpbp.org/latinos60.php
http://www.lpbp.org/latinos60.php
https://connecticuthistory.org/people/maria-sanchez/
https://connecticuthistory.org/people/maria-sanchez/


Community Organizers Movie: Latinos in New 
York  

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  

Day 1 

Initiation: Students share out a name of Latino/Latina community leaders/elected officials they may 
have heard about or know who has contributed to the U.S. 

Activity: Using the Hartford Case Study from the book Identity and Power: Puerto Rican Politics and the 
Challenge of Ethnicity by Jose E. Cruz (or any other case study listed in materials section), students 
analyze for attributes and methods used for local political or grassroots organizing. 

Alternate Activity: Students research and choose the work of a “lesser known” community organizer, 
politician, advocate, or judge to spotlight their life and their work. Students can research organizers using 
newspapers, archival data from the Center for Puerto Rican Studies, or any library in the state of 
Connecticut, including University libraries.  

Closing: Discuss how the Black and Latino Coalitions came together for the first election of an African 
American mayor in New England, Thirman Milner, using resources and meeting interests of both groups. 

Home Links/Reflections to Affirm 
Identity 

Read “Latinos make up only 1% of all local 
and federal elected officials, and that’s a big 
problem.” AOC, Julian Castro: 
Underrepresented Hispanics aim to change 
politics 

Options for Content Continuity Across History Courses and Interdisciplinary Integration 

Political Science 
History  

Extensions/Experiential Opportunities 

Students watch the following video and write 
a critique: Harvest of Empire: The Untold 
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https://www.usatoday.com/in-depth/news/nation/2020/01/06/aoc-julian-castro-underrepresented-hispanics-aim-change-politics/4253316002/
https://www.usatoday.com/in-depth/news/nation/2020/01/06/aoc-julian-castro-underrepresented-hispanics-aim-change-politics/4253316002/
https://www.usatoday.com/in-depth/news/nation/2020/01/06/aoc-julian-castro-underrepresented-hispanics-aim-change-politics/4253316002/
https://www.youtube.com/watch?v=5gW84cAN2Pw
https://www.youtube.com/watch?v=5gW84cAN2Pw


Lesson 5.6 Latino/Latina Challenges in the U.S.: Immigration Stories from the Border Duration: 2 Days 
Big Ideas/Topics to be Addressed, including Key Concepts and Terms 
 

• Intersection of Race, Ethnicity, Immigration, and Deportation 
• DACA and DREAMERS  
• Detention Centers: Who benefits?  
• Names given to U.S. Border Detention Centers 
• Stories of the Undocumented: What is it like? 
• From Undocumented to Documented (racial disparities in the time frame of becoming a U.S. 

permanent resident) 
• Did your ancestors come “legally”? 
• Journey to cross the border (immigration timeline within Latin America Path to travel) 

 
Vocabulary: DACA, DREAMERS, Detention Centers, Undocumented, Deportation 
 
 
 
 
 

Materials/Resources/Speakers 
 
Discover More: Immigration Myths and 
Realities | Made in LA 
 
The Hamilton Mixtape: Immigrants (We Get 
The Job Done) 
 
Undocumented Immigrants Share Their 
Stories 
 
What 'Dreamers' Gained From DACA 
 
Deportations  
 
Riding 'The Death Train' to America's border 
 
Illegal border crossings by immigrants are 
constant in Roma, TX 
https://www.youtube.com/watch?v=81Y1GQ
Fm3lo 
 
One Quarter of Hispanic Children in the 
United States Have an Unauthorized 
Immigrant Parent 
 
Immigration Nation (Netflix Series) 
 
Rodriguez, S., (2020). “I Was Born at the 
Border, Like the ‘Wrong’ Side of It”: 
Undocumented Latinx Youth Experiences of 
Racialization in the U.S. South. Anthropology 
and Education 51(4). 
 
The Real Solution. Author: Kevin Morales. In 
Book: “Student Voice: 100 Argument Essays 
by Teens on Issues that Matter to Them.” 
Norton & Co.: New York.  
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http://archive.pov.org/madeinla/immigration-myths-and-realities/
http://archive.pov.org/madeinla/immigration-myths-and-realities/
https://www.youtube.com/watch?v=6_35a7sn6ds
https://www.youtube.com/watch?v=6_35a7sn6ds
https://www.youtube.com/watch?v=SPEme47p33o
https://www.youtube.com/watch?v=SPEme47p33o
https://www.nytimes.com/video/us/politics/100000005403642/what-dreamers-gained-from-daca-and-stand-to-lose.html
https://cptv.pbslearningmedia.org/resource/03aba0cf-1bfa-4443-b049-e27ed718ede7/deportations/
https://www.youtube.com/watch?v=RSwwO00qeB0
https://www.youtube.com/watch?v=81Y1GQFm3lo
https://www.youtube.com/watch?v=81Y1GQFm3lo
https://www.hispanicresearchcenter.org/research-resources/one-quarter-of-hispanic-children-in-the-united-states-have-an-unauthorized-immigrant-parent/
https://www.hispanicresearchcenter.org/research-resources/one-quarter-of-hispanic-children-in-the-united-states-have-an-unauthorized-immigrant-parent/
https://www.hispanicresearchcenter.org/research-resources/one-quarter-of-hispanic-children-in-the-united-states-have-an-unauthorized-immigrant-parent/


 
LA Youth » Immigrant dreams 
 
Working Paper 19-3: The Economic Benefits 
of Latino Immigration: How the Migrant 
Hispanic Population's Demographic 
Characteristics 
 
Children Are at the Forefront of U.S. Racial 
and Ethnic Change 
 
Census: United States 
 
Most Undocumented Immigrants are NOT 
Mexican 
 
Media Analysis of the U.S. Border Crisis 
https://storymaps.arcgis. 
/stories/2c03f5adfe2f47b2bcf73b61228500b1 
 
Immigration and Ethnic and Racial Inequality 
in the United States 
https://dash.harvard.edu/bitstream/handle/1/
3203265/Waters_ImmigrationEthnic.pdf  
 
What to Call U.S. Border Detention Centers? 
 
Did My Family Really Come Legally? 
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http://www.layouth.com/immigrant-dreams/
https://www.piie.com/system/files/documents/wp19-3.pdf
https://www.piie.com/system/files/documents/wp19-3.pdf
https://www.piie.com/system/files/documents/wp19-3.pdf
https://www.piie.com/system/files/documents/wp19-3.pdf
https://www.prb.org/children-are-at-the-forefront-of-u-s-racial-and-ethnic-change/
https://www.prb.org/children-are-at-the-forefront-of-u-s-racial-and-ethnic-change/
https://www.census.gov/quickfacts/fact/table/US/PST045219
https://psmag.com/news/most-undocumented-immigrants-are-not-mexican
https://psmag.com/news/most-undocumented-immigrants-are-not-mexican
https://storymaps.arcgis.com/stories/2c03f5adfe2f47b2bcf73b61228500b1
https://storymaps.arcgis.com/stories/2c03f5adfe2f47b2bcf73b61228500b1
https://storymaps.arcgis/
https://storymaps.arcgis/
https://storymaps.arcgis.com/stories/2c03f5adfe2f47b2bcf73b61228500b1
https://dash.harvard.edu/bitstream/handle/1/3203265/Waters_ImmigrationEthnic.pdf
https://dash.harvard.edu/bitstream/handle/1/3203265/Waters_ImmigrationEthnic.pdf
https://dash.harvard.edu/bitstream/handle/1/3203265/Waters_ImmigrationEthnic.pdf
https://dash.harvard.edu/bitstream/handle/1/3203265/Waters_ImmigrationEthnic.pdf
https://www.anthropology-news.org/index.php/2019/08/05/what-to-call-us-border-detention-centers/
https://www.americanimmigrationcouncil.org/research/did-my-family-really-come-legally-todays-immigration-laws-created-a-new-reality


Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  
 
Day 1 
 
Initiation: Start with a Human Line-Up or Barometer Activity (Taking Barometer Online) and ask 
students whether they strongly agree, are neutral, or strongly disagree with the following statements 
(Teaching Strategy: Barometer: Taking a Stand on Controversial Issues | Facing History) and discuss:  

1. Immigrants have helped make the United States a better, stronger nation. 
2. New immigrants continue to make the United States a better nation. 
3. Undocumented immigrants living in the United States should be allowed to live, work and raise 

families here. 
4. Undocumented immigrants should only be deported if they commit serious crimes. They don't 

deserve a second chance. 
5. Immigrants who enter or stay in the United States without the appropriate legal documents are 

breaking the rules. They are not following the legal process or “not waiting in line,” the way the 
law requires.  

6. Children who were brought to the U.S. without legal documents by their parents should receive 
permanent residency and/or U.S. citizenship. 

 
Activity: Students watch What 'Dreamers' Gained From DACA.  While they are watching, have them 
write down their reactions/point of view, questions/wonders they have, and present innovative solutions 
to “immigration” challenges to discuss as class.   
 
Day 2 
 
Activity: In small groups, students examine 1-2 myths from 10 Myths About Immigration.  Students 
then present their myths to the class, and provide evidence for their agreement or disagreement. 
 
Closing: Students use exit ticket to reflect on immigration: Is it worth it? Who benefits? Why different 
experiences for different groups? 
 

Home Links/Reflections to Affirm 
Identity 
 
Students and their families share new 
information learned about immigration and 
personal stories. 
 
Students ask their families to also reflect on 
the prompt: 

• Is the immigration journey worth it? 
• Are all these dangers worth the risk? 
• Did “our ancestors” come here 

legally?  
  

Options for Content Continuity Across History Courses and Interdisciplinary Integration 
 
Art 
Music  
English 
 

Extensions/Experiential Opportunities 
 
DACA Position Paper. Writing a Position Paper 
 
Article: DACA Explained: What is it? 
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https://www.facinghistory.org/resource-library/video/taking-barometer-online
https://www.facinghistory.org/resource-library/teaching-strategies/barometer-taking-stand-controversial-issues
https://www.nytimes.com/video/us/politics/100000005403642/what-dreamers-gained-from-daca-and-stand-to-lose.html
https://www.learningforjustice.org/magazine/spring-2011/ten-myths-about-immigration
https://www.sfu.ca/cmns/130d1/WritingaPositionPaper.htm
https://www.nytimes.com/article/what-is-daca.html


Lesson 5.7 Latino/Latina Challenges in the U.S.: Labor and Health Duration: 1 Day 
Big Ideas/Topics to be Addressed, including Key Concepts and Terms 

• How does it feel to be a Latino/Latina looking for work?
• What are the common occupations held by Latinos/Latinas in the United States?
• Who makes more money, Latino men or Latina women? Discuss the role of gender and race in

the workforce.
• Discuss factors that lead to the Hispanic unemployment rate in the United States.
• Why and how did COVID-19 affect the Latino unemployment rate?
• COVID-19 affects the Latino community at a higher rate than Whites. Why?
• Discuss how low-wage workers are prone to higher COVID rates.

Materials/Resources/Speakers 

10 Must-Read Hispanic News Sites Covering 
the U.S. and Latin America | Beyond Bylines 

Short Videos on COVID-19 Effects on Latinos: 
Latinos Are Essential | All Around Us Nov 18 
20 episode 

Latinos Are Essential | All Around Us episode 
nov 16 20 

Latinos are Essential-COVID 19 Testing 

Hispanics in the American Workforce | U.S. 
Equal Employment Opportunity Commission 

Poll: 1 In 3 Latinos Report Discrimination 
Based On Ethnicity 

Closing Latino Labor Market Gap Requires 
Targeted Policies To End Discrimination 

Hispanic Workplace Discrimination And 
Microagressions 

The Changing U.S. Workforce: The Growing 
Hispanic Demographic and the Workplace 

COVID-19 and the Teen Response: Three 
Essays from our Spring 2020 Contest. In the 
book “Student Voice: 100 Argument Essays 
by Teens on Issues that Matter to Them.” 
New York: Norton & Co. 

Latino Unemployment Rate Remains High at 
14.5% 
http://publications.unidosus.org/bitstream/ha
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https://mediablog.prnewswire.com/2020/09/02/10-must-read-hispanic-news-sites-covering-the-u-s-and-latin-america/
https://mediablog.prnewswire.com/2020/09/02/10-must-read-hispanic-news-sites-covering-the-u-s-and-latin-america/
https://www.pbs.org/video/all-around-us-spanish-captions-mrxsg9/
https://www.pbs.org/video/all-around-us-spanish-captions-mrxsg9/
https://www.pbs.org/video/all-around-us-g9ytov/
https://www.pbs.org/video/all-around-us-g9ytov/
https://www.pbs.org/video/testing-community-spanish-captions-qknmb2/
https://www.eeoc.gov/special-report/hispanics-american-workforce
https://www.eeoc.gov/special-report/hispanics-american-workforce
https://www.npr.org/sections/thetwo-way/2017/11/01/561185815/poll-1-in-3-latinos-report-discrimination-based-on-ethnicity
https://www.npr.org/sections/thetwo-way/2017/11/01/561185815/poll-1-in-3-latinos-report-discrimination-based-on-ethnicity
https://www.americanprogress.org/issues/economy/reports/2020/10/21/491619/closing-latino-labor-market-gap-requires-targeted-policies-end-discrimination/
https://www.americanprogress.org/issues/economy/reports/2020/10/21/491619/closing-latino-labor-market-gap-requires-targeted-policies-end-discrimination/
https://www.refinery29.com/en-us/2018/10/210398/latina-discrimination-workplace-microaggressions
https://www.refinery29.com/en-us/2018/10/210398/latina-discrimination-workplace-microaggressions
https://www.shrm.org/hr-today/public-policy/hr-public-policy-issues/Documents/15-0746%20CHCI_Research_Report_FNL.pdf
https://www.shrm.org/hr-today/public-policy/hr-public-policy-issues/Documents/15-0746%20CHCI_Research_Report_FNL.pdf
http://publications.unidosus.org/bitstream/handle/123456789/2065/unidosus_latinojobsreport_7220.pdf?sequence=1&isAllowed=y


ndle/123456789/2065/unidosus_latinojobsrep
ort_7220.pdf?sequence=1&isAllowed=y 

Voces of a Pandemic 

CT Latinos suffer high COVID-19 infection 
rates as their jobs force public interaction CT 
Latinos suffer high COVID-19 infection rates 
as their jobs force public interaction 

https://periodismoinvestigativo.com/2020/06/
puerto-ricans-in-the-us-live-in-counties-with-
the-highest-possibility-of-covid-19-infection-
and-death/ 

NBC News, Latinos Hit by Coronavirus Job 
Losses, with a Staggering 18.9% 
Latinos hardest hit by coronavirus job losses, 
with a staggering 18.9% unemployed 

Pew Research, “About Half of Lower Income 
Americans Report Household Job or Wage 
Loss Due to COVID-19,” April 21, 2020, 
https://www.pewsocialtrends.org/2020/04/21
/about-half-of-lower-income-americans-
report-household-job-or-wage-loss-due-to-
covid-19/ 

A majority of workers are fearful of 
coronavirus infections at work, especially 
Black, Hispanic, and low- and middle-income 
workers, July 21, 2020, 
https://www.epi.org/publication/covid-risks-
and-hazard-pay/ 

Inequities exposed: How COVID-19 widened 
racial inequities in education, health, and the 
workforce (Accessed July 21, 2020), 
https://www.epi.org/publication/covid-19-
inequities-wilson-testimony/ 
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http://publications.unidosus.org/bitstream/handle/123456789/2065/unidosus_latinojobsreport_7220.pdf?sequence=1&isAllowed=y
http://publications.unidosus.org/bitstream/handle/123456789/2065/unidosus_latinojobsreport_7220.pdf?sequence=1&isAllowed=y
https://latcar.rutgers.edu/research-and-public-projects/voces-of-a-pandemic
https://ctmirror.org/2020/04/29/ct-latinos-suffer-high-covid-19-infection-rates-as-their-jobs-force-public-interaction/
https://ctmirror.org/2020/04/29/ct-latinos-suffer-high-covid-19-infection-rates-as-their-jobs-force-public-interaction/
https://ctmirror.org/2020/04/29/ct-latinos-suffer-high-covid-19-infection-rates-as-their-jobs-force-public-interaction/
https://periodismoinvestigativo.com/2020/06/puerto-ricans-in-the-us-live-in-counties-with-the-highest-possibility-of-covid-19-infection-and-death/
https://periodismoinvestigativo.com/2020/06/puerto-ricans-in-the-us-live-in-counties-with-the-highest-possibility-of-covid-19-infection-and-death/
https://periodismoinvestigativo.com/2020/06/puerto-ricans-in-the-us-live-in-counties-with-the-highest-possibility-of-covid-19-infection-and-death/
https://periodismoinvestigativo.com/2020/06/puerto-ricans-in-the-us-live-in-counties-with-the-highest-possibility-of-covid-19-infection-and-death/
https://www.nbcnews.com/news/latino/latinos-hardest-hit-coronavirus-job-losses-staggering-18-9-unemployed-n1202881
https://www.nbcnews.com/news/latino/latinos-hardest-hit-coronavirus-job-losses-staggering-18-9-unemployed-n1202881
https://www.pewsocialtrends.org/2020/04/21/about-half-of-lower-income-americans-report-household-job-or-wage-loss-due-to-covid-19/
https://www.pewsocialtrends.org/2020/04/21/about-half-of-lower-income-americans-report-household-job-or-wage-loss-due-to-covid-19/
https://www.pewsocialtrends.org/2020/04/21/about-half-of-lower-income-americans-report-household-job-or-wage-loss-due-to-covid-19/
https://www.pewsocialtrends.org/2020/04/21/about-half-of-lower-income-americans-report-household-job-or-wage-loss-due-to-covid-19/
https://www.epi.org/publication/covid-risks-and-hazard-pay/
https://www.epi.org/publication/covid-risks-and-hazard-pay/
https://www.epi.org/publication/covid-19-inequities-wilson-testimony/
https://www.epi.org/publication/covid-19-inequities-wilson-testimony/


Coronavirus Economic Downturn Has Hit 
Latinos Especially Hard 

An Examination of Factors Associated with 
Healthcare Discrimination in Latina 
Immigrants: The Role of Healthcare 
Relationships and Language 

Differing interpretations of health care 
encounters: A qualitative study of non-Latinx 
health care providers' perceptions of Latinx 
patient behaviors 

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities  

Day 1 

Initiation: Provide national and state data regarding Latinos/Latinas in the workforce and health trends. 
Students review the data and discuss the implications for Latinos/Latinas in comparison to other racial 
groups. 

Activity: Students select an interview from Voces of a Pandemic documenting the effects of pandemic on 
larger Latino/a community.  Students note the experiences and perspectives similar and different from 
their own experiences regarding COVID-19. 

Closing: Students Round Robin one major learning they want all classmates to be aware of. 

Home Links/Reflections to Affirm 
Identity 

Students watch the following webinar and 
discuss the impact of “the other pandemic.” 
Webinar: Systemic Racism, Disparities and 
Health: The Impact of COVID-19 on Latino 
Health 

Options for Content Continuity Across History Courses and Interdisciplinary Integration 

Economics 
Science 
Math  
Health and Wellness 
Public Health 

Extensions/Experiential Opportunities 

Watch the video The Most Influential Latina 
Activist Speaks Out | American Latino and 
Dolores Huerta is the fearless labor activist 
who coined the positive protest slogan 'si se 
puede' 

Explore intersectionality of race and gender 
inequities. Explain how women fought for the 
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https://www.pewresearch.org/hispanic/2020/08/04/coronavirus-economic-downturn-has-hit-latinos-especially-hard/
https://www.pewresearch.org/hispanic/2020/08/04/coronavirus-economic-downturn-has-hit-latinos-especially-hard/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4838486/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4838486/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4838486/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4838486/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC7410271/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC7410271/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC7410271/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC7410271/
https://latcar.rutgers.edu/research-and-public-projects/voces-of-a-pandemic
https://www.youtube.com/watch?v=5lhEKTM8gx4
https://www.youtube.com/watch?v=5lhEKTM8gx4
https://www.youtube.com/watch?v=5lhEKTM8gx4
https://www.youtube.com/watch?v=OzwWRmuFYCg
https://www.youtube.com/watch?v=OzwWRmuFYCg
https://www.youtube.com/watch?v=I3ZyUDAh4B0
https://www.youtube.com/watch?v=I3ZyUDAh4B0
https://www.youtube.com/watch?v=I3ZyUDAh4B0


recognition of their art in Puerto Rico and 
Latin American countries. 

Lesson 5.8 Latino/Latina Challenges in the U.S.: Education and Incarceration Duration: 2 Days 

Big Ideas/Topics to be Addressed, including Key Concepts and Terms 

• Importance of education
• What does the data tell us?
• Policies that hinder or enhance educational access
• Policies that increase incarceration rates
• Ramifications for African American/Black and Puerto Rican/Latinos
• Breaking away from historical stereotypes and perceptions (e.g., NASA recruiting from University

of Puerto Rico School of Engineering for the best candidates) 

Materials/Resources/Speakers 

Unequal: Racism in American Prisons 

Latinos Are Essential | Still Standing 
Education during CoVID-19 

What the data says and (doesn't say) about 
crime in the USA 

FBI-Annual Data Collection 

10 Must-Read Hispanic News Sites Covering 
the U.S. and Latin America | Beyond Bylines 
Connecticut profile (Prison Policy Initiative) 

Hispanic Network Magazine | A Hispanic 
News Source - 

https://hispanicexecutive.com/ 

Highest to Lowest - Prison Population Total 

Colonial Lessons: The Politics of Education in 
Puerto Rico, 1898–1930 | The American 
Historian 

Top 10 Spanish-Language Newspapers 

Rios, V. (2011). Policing the Lives of Black 
and Latino Boys. New York: New York 
University Press. 
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https://www.youtube.com/watch?v=nNteXIFTzZ8
https://www.pbs.org/video/still-standing-spanish-captions-saf8bj/
https://www.pbs.org/video/still-standing-spanish-captions-saf8bj/
https://www.pbs.org/video/still-standing-spanish-captions-saf8bj/
https://www.pewresearch.org/fact-tank/2020/11/20/facts-about-crime-in-the-u-s/
https://www.pewresearch.org/fact-tank/2020/11/20/facts-about-crime-in-the-u-s/
https://www.fbi.gov/services/cjis/ucr/publications
https://mediablog.prnewswire.com/2020/09/02/10-must-read-hispanic-news-sites-covering-the-u-s-and-latin-america/
https://mediablog.prnewswire.com/2020/09/02/10-must-read-hispanic-news-sites-covering-the-u-s-and-latin-america/
https://www.prisonpolicy.org/profiles/CT.html
https://hnmagazine.com/
https://hnmagazine.com/
https://hispanicexecutive.com/
https://www.prisonstudies.org/highest-to-lowest/prison-population-total?field_region_taxonomy_tid=All
https://www.oah.org/tah/issues/2018/may/colonial-lessons-the-politics-of-education-in-puerto-rico-1898-1930/
https://www.oah.org/tah/issues/2018/may/colonial-lessons-the-politics-of-education-in-puerto-rico-1898-1930/
https://www.oah.org/tah/issues/2018/may/colonial-lessons-the-politics-of-education-in-puerto-rico-1898-1930/
https://www.cision.com/2010/10/top-10-spanish-language-newspapers/


Rios, V. (2011). Street Life, Poverty, Gangs 
and a Ph.D. New York: New York University 
Press. 

Rios, V. (2017). Human Targets: Schools, 
Police, and the Criminalization of Latino 
Youth 

Lebron, M. (2019). Policing Life and Death: 
Race, Violence, and Resistance in Puerto 
Rico. University of California Press. 

Davenport, B. (2016). Grit and Hope: A Year 
with Five Latino Students and the Program 
That Helped Them Aim for College. University 
of California Press. 

Nunez, E. (2014). Hanging out and Hanging 
On: From the Projects to the Campus. 
Rowman & Littlefield. 

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities 

Day 1 

Initiation: Provide national and state data regarding education and incarceration rates disaggregated by 
race and gender. (Education levels of recent Latino immigrants in the U.S. reach new highs, Today’s 
newly arrived immigrants are the best-educated ever, Real America With Jorge Ramos - Jorgeramos.com) 

Activity: Students consider education and community policies that have contributed to stereotypes and 
oppression for African American/Black and Puerto Rican/Latino youth and reflect on Horace Mann quote, 
“Education is the great equalizer.” 

Day 2 

Activity: Students analyze how the media cover African American/Black and Puerto Rican/Latino 
youth/people who have been incarcerated. Students compare mainstream and Black/Hispanic/Latino-

Home Links/Reflections to Affirm 
Identity 

Students have a discussion with their families 
using the following prompt: What can be 
done locally and nationally to make sure 
Latino voices are represented in important 
conversations about key legislation? 
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https://www.pewresearch.org/fact-tank/2020/04/07/education-levels-of-recent-latino-immigrants-in-the-u-s-reached-new-highs-as-of-2018/#:%7E:text=About%20a%20quarter%20(26%25),up%20from%2038%25%20in%201990
https://www.pewresearch.org/fact-tank/2015/10/05/todays-newly-arrived-immigrants-are-the-best-educated-ever/
https://www.pewresearch.org/fact-tank/2015/10/05/todays-newly-arrived-immigrants-are-the-best-educated-ever/
https://jorgeramos.com/en/real-america-with-jorge-ramos-fb/


specific news articles or media news clips for stories, paying special attention to the contrast of the 
Black/Latino perspective.  Examples: 

• 'LatiNation' speaks to the importance of Latinos in U.S. society
• On Covering Hispanic News and Community: 10 Influential Journalists to Know Right Now |

Beyond Bylines
• Chicano/Latino Newspapers - Newspapers - Research Guides at University of Southern California

https://www.wnycstudios.org/podcasts/la-brega, PreviousTop 45 Latino Podcasts To Follow in
2021

Closing: Students identify major learnings to share with school community (e.g., Student Council, Board 
of Education, Town Council, State Board of Education, CT Black and Hispanic Caucus, etc.). 
Options for Content Continuity Across History Courses and Interdisciplinary Integration 

English 
Humanities  
Political Science 

Extensions/Experiential Opportunities 

Students have a class discussion on the 
effects of discrimination for Latinos. 
Consider: Many Hispanics worried about their 
place in U.S., faced discrimination before 
COVID-19 

Lesson 5.9 The Beauty of Being Latino and the Future Duration: 2 Days 
Big Ideas/Topics to be Addressed, including Key Concepts and Terms 

• Where is Connecticut going?
• Sense of Family, Community, and Pride among Puerto Ricans and Latinos
• Resourcefulness and Innovation
• Constantly evolving and creating: new images and identity

Materials/Resources/Speakers 

Child Population by Race in the U.S. 

Hispanics have accounted for more than half 
of total U.S. population growth since 2010 
Where the U.S. Hispanic population grew 
most, least from 2010 to 2019 

More Hispanic students than ever go to 
college, but cost is high 

Latino college students are falling behind 
whites and blacks, new research shows 

After the election, fewer Latino and Black 
adults feel angry and more are hopeful about 
the state of the U.S. 
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https://www.univision.com/univision-news/politics/latination-speaks-to-the-importance-of-latinos-in-us-society
https://mediablog.prnewswire.com/2018/09/06/on-covering-hispanic-news-and-community-10-influential-journalists-to-know-right-now/
https://mediablog.prnewswire.com/2018/09/06/on-covering-hispanic-news-and-community-10-influential-journalists-to-know-right-now/
https://libguides.usc.edu/c.php?g=235118&p=1561893
https://www.wnycstudios.org/podcasts/la-brega
https://blog.feedspot.com/latino_podcasts/
https://blog.feedspot.com/latino_podcasts/
https://www.pewresearch.org/fact-tank/2020/07/22/before-covid-19-many-latinos-worried-about-their-place-in-america-and-had-experienced-discrimination/
https://www.pewresearch.org/fact-tank/2020/07/22/before-covid-19-many-latinos-worried-about-their-place-in-america-and-had-experienced-discrimination/
https://www.pewresearch.org/fact-tank/2020/07/22/before-covid-19-many-latinos-worried-about-their-place-in-america-and-had-experienced-discrimination/
https://datacenter.kidscount.org/data/tables/103-child-population-by-race#detailed/1/any/false/1729,37,871,870,573,869,36,868,867,133/68,69,67,12,70,66,71,72/423,424
https://www.pewresearch.org/fact-tank/2020/07/10/hispanics-have-accounted-for-more-than-half-of-total-u-s-population-growth-since-2010/
https://www.pewresearch.org/fact-tank/2020/07/10/hispanics-have-accounted-for-more-than-half-of-total-u-s-population-growth-since-2010/
https://www.usatoday.com/in-depth/news/nation/2020/01/06/more-hispanic-students-than-ever-go-college-but-cost-high/2520646001/
https://www.usatoday.com/in-depth/news/nation/2020/01/06/more-hispanic-students-than-ever-go-college-but-cost-high/2520646001/
https://hechingerreport.org/latino-students-are-falling-behind-their-peers-in-college-new-research-shows/
https://hechingerreport.org/latino-students-are-falling-behind-their-peers-in-college-new-research-shows/
https://www.pewresearch.org/fact-tank/2020/12/09/after-the-election-fewer-latino-and-black-adults-feel-angry-and-more-are-hopeful-about-the-state-of-the-u-s/
https://www.pewresearch.org/fact-tank/2020/12/09/after-the-election-fewer-latino-and-black-adults-feel-angry-and-more-are-hopeful-about-the-state-of-the-u-s/
https://www.pewresearch.org/fact-tank/2020/12/09/after-the-election-fewer-latino-and-black-adults-feel-angry-and-more-are-hopeful-about-the-state-of-the-u-s/


What does it mean to be Latino in America 
today? 
 
Myth of the Melting Pot: America's Racial and 
Ethnic Divides 
 
Facts Disprove Stereotype of Large Mexican 
Families 
 
UnidosUS Organization  
 
LULAC.org Organization  
 
Center for Latino Progress: ABOUT US 
 
The San Juan Center  
 
Junta for Progressive Action  
  

Recommended Learning Activities, including UDL Principles/Scaffolded Supports and 
Asynchronous and Synchronous Learning Opportunities 
 
Day 1 
 
Initiation:  Ask students what they know about the historical premise of “The Melting Pot.”  Students 
reflect on what they learned in the course and how to move away from this concept to better fit current 
ideas and growing diversity in the U.S. and re-conceptualize to be more strengths-based, collective, 
community-oriented, and representative of “La Familia” (show Secretary of Education Miguel Cardona’s 
acceptance speech when nominated).  
 
Activity: Students engage in Four Corner activity (educator, doctor, lawyer, legislator) to discuss what 
they learned throughout the course to make recommendations for the future.   

• What does the future look like for Puerto Rican and Latino people in terms of identity, culture, 
and consciousness? 

• How will the U.S. look like in the future, moving away from assimilation, acculturation, and 
normed culture?  
 

Closing:  Students complete Post-Post Assessment. 
 

Home Links/Reflections to Affirm 
Identity 
 
Students discuss with their parent/s or 
guardian/s what they re-imagined regarding 
African American, Black, Puerto Rican and 
Latino culture to be in 2050.  
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https://www.cnn.com/2016/05/06/living/latino-identity-america/index.html
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https://www.washingtonpost.com/wp-srv/national/longterm/meltingpot/melt0222.htm
https://www.washingtonpost.com/wp-srv/national/longterm/meltingpot/melt0222.htm
http://www.csun.edu/%7Ekc34535/LATimesArticle.pdf
http://www.csun.edu/%7Ekc34535/LATimesArticle.pdf
https://www.unidosus.org/
https://lulac.org/#:%7E:text=The%20League%20of%20United%20Latin,and%20builds%20strong%20Latino%20communities
https://www.ctprf.org/
https://www.sanjuancenter.org/copy-of-inico-espanol
https://www.juntainc.org/
https://www.juntainc.org/


Day 2 
 
End of Semester/Course Project: Students finalize their Radical Imaginations Through the Arts and 
Be The Change Projects, spotlighting their experience with the course and its impact on identity 
development.  Projects should showcase contributions of African American/Black and Puerto Rican/Latino 
people individually and collectively, and how they have shaped students’ life personally and why.  Projects 
should be exhibited in a way that can be shared with the full school community. 
 
Options for Content Continuity Across History Courses and Interdisciplinary Integration 
● English 
● Sociology 
● Humanities 
 

Extensions/Experiential Opportunities 
 
Read One Nation, Indivisible: Is It History? 
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Appendix
ADVISORY GROUP 
EXPERT REVIEW PANEL 
REFERENCE LIST
UNITS AT-A-GLANCE
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ADVISORY GROUP

David Adams
Executive Director, William C. Graustein Memorial Fund

Stephen Armstrong 
Social Studies Consultant, CT State Department of Education
African American/Black Content Development Committee

Dr. Beryl Irene Bailey
CEO and Education Consultant, From Pages to Pedagogy, LLC 

Dr. Stephen Balkara
Instructor, African American Studies, Central CT State University
African American/Black Content Development Committee

Jim Barber
Director of Community Engagement, Southern CT State University

Ana Batista
Teacher and CT Education Association Member, Bridgeport Public Schools

Dr. Joe Bertolino
President, Southern CT State University 

Dr. Felton Best
Director of African American Studies, Central CT State University
African American/Black Content Development Committee

Jessica Blitzer
Social Studies Department Supervisor, Conard High School, West Hartford Public Schools 
Integration and Assessment Committee

Kimberly Bodnar
Social Studies Department Chair, New Britain High School, Consolidated School District of New Britain 

Delores Bolton
Retired Educator and Board of Education Member, Bloomfield Public Schools 

Daniel Bonet-Ojeda
Principal on Special Assignment, James Hillhouse High School, New Haven Public Schools 
Puerto Rican/Latino Content Development Committee

Dr. Martha Brackeen Harris
Adjunct Professor, Educational Leadership, University of Hartford 
Professional Learning Plan Committee

Nataliya Braginsky
Social Studies Teacher, Metropolitan Business Academy, New Haven Public Schools
Course Syllabus Committee
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Gateway Community College and Housatonic Community College

Dr. Walton Brown Foster
Professor, Political Science, Central CT State University 
Professional Learning Plan Committee

Dr. Daniel J. Broyld
Assistant Professor, African American History, Central CT State University 
African American/Black Content Development Committee

Jennifer Burckardt
Executive Staff Assistant to the President, University of CT 

Laura Burfoot
Admin Director, Hearing Youth Voices 

Katie Burton
K-12 Program Manager, Formerly at Harriet Beecher Stowe Center
Professional Learning Plan Committee

Heriberto Cajigas
Manager of Community Advocacy, CT Department of Labor - OWC Team 
Puerto Rican/Latino Content Development Committee

Dr. Marisa Calvi-Rogers
Educational Consultant, Alternative Route to Certification 
Professional Learning Plan Committee

Juan Candelaria
State Representative, District 95, Education Committee

Dr. David Canton
Director of African American Studies, University of Florida (formerly at Conn College) 
African American/Black Content Development Committee

Teresa Carroll
Professional Learning Facilitator, CT Association of Public School Superintendents (CAPSS) 
Professional Learning Plan Committee

Doug Casey
Executive Director, CT Commission for Educational Technology
Publication and Dissemination Committee

Addys Castillo
Executive Director, City-Wide Youth Coalition 
Course Syllabus Committee

Marco Cenabre
English Teacher and Content Director, New Haven Academy and Teach for America - CT
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Donald Harris
State Board of Education Member, CT Commission on Equity and Opportunity 
African American/Black Content Development Committee

Dr. G. Duncan Harris
Chief Executive Officer, Capital Community College 

Veda Harris
Social Studies Supervisor, Waterbury Public Schools 
Research and Evaluation Committee

Meghan Hatch-Geary
English Teacher and 2020 Teacher of the Year, Woodland Regional High School, Regional 
School District 16 
African American/Black Content Development Committee

Jennifer Heikkila-Diaz
Managing Director, Teach for America –CT
Focus Groups Committee

Dr. Melissa Hickey
Director of Reading and Literacy, CT State Department of Education 
Integration and Assessment Committee

Fana Hickinson
Teacher, New Haven Academy, New Haven Public Schools 
Course Syllabus Committee

Jan Hochadel
Vice President, AFT CT  

Dr. Kelly Hope 
English Teacher, New Haven Academy, New Haven Public Schools 
Publication and Dissemination Committee

Mark Twain House

Amy Hufnagel
Director of Public Programs, Harriet Beecher Stowe Center 
Professional Learning Plan Committee

Dr. Guillermo Irizarry
Associate Professor, Puerto Rican/Latino(a) Studies, University of CT 
Puerto Rican/Latino Content Development Committee

Billy Johnson
Director of Educational Strategy, William C. Graustein Memorial Fund 
Focus Groups Committee
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Julian Shafer
Social Studies Teacher, Danbury High School, Danbury Public Schools 

Maya Sheppard
Organizing Director, Hearing Youth Voices 

Dr. Wendy Waithe Simmons
Executive Director, New Haven Children’s Ideal Learning District (NHChILD) 

Sara Slogesky
K-12 Social Studies Curriculum Specialist, South Windsor Public Schools
Course Syllabus Committee

Chris Smith
Vice President, Rome Smith & Lutz and CT Association of Public School Superintendents (CAPSS) 

Ann Smith, JD, MDA
Executive Director, African Caribbean American Parents of Children with Disabilities (AFCAMP) 

Nate Snow
Executive Director, Teach for America - CT 

Adrian Solis 
Social Studies Teacher, Henry Abbott Technical High School, CT Technical Education and Career 
System (CTECS) 
Puerto Rican/Latino Content Development Committee

Vanessa Sosa
Assistant Principal, Bullard Havens Technical High School, CT Technical Education and Career System 
(CTECS) 
Puerto Rican/Latino Content Development Committee

Laura Stefon
Chief of Staff, Legislative Liaison, CT State Department of Education 

Dr. Rob Steinmetz
President, Region One Community Colleges (Capitol, Manchester, Middlesex, three Rivers, Quinebaug 
Community College) 

Thomas Swan
Executive Director, CT Citizen Action Group (CCAG) and SERC Board Member, State Education 
Resource Center (SERC) 

Dr. James Thompson
Superintendent, Bloomfield Public Schools
Focus Groups Committee

Thomas Thurston
Director of Education and Public Outreach, Gilder Lehrman Center, Yale University 
Puerto Rican/Latino Content Development Committee

CONNECTICUT PUBLIC ACT NO. 19-12   |   page 270



	
































CONNECTICUT PUBLIC ACT NO. 19-12   |   page 271



EXPERT REVIEW PANEL

George Coleman
Former Chair, State Education Resource Center (SERC) Board of Directors 
Former Interim Commissioner of Education

Dr. Terrell Hill
Founder/President, Black Leaders and Administrators Consortium, Inc. (BLAC) 
Superintendent, Windsor Public Schools

Dr. Jason Irizarry
Dean NEAG School of Education, University of Connecticut

Sandra Lamb
Co-Founder/Director, The Institute of Black Invention and Technology, Inc.

Ana Ortiz
Former President, Association of Latino Administrators and Superintendents (ALAS) 
Retired Superintendent, Oxford

Dr. Paul Ortiz
Professor of History, University of Florida

Dr. Raquel Ortiz
Curriculum Developer, Center for Puerto Rican Studies, Cultural Ambassador Program

Glenn Singleton
Founder/President, Pacific Educational Group (PEG)

Dr. Blanca Silvestrini
Professor Emerita of History, University of Connecticut

Stefanie Wager
President, National Council for the Social Studies 
Consultant, Iowa State Department of Education
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Book Bundle Recommendations (for each class/department and school/community 
library)

Acosta-Belen, Edna. “Puerto Rican Heritage Poster Series.” Centro Center for Puerto Rican Studies, 
https://centropr.hunter.cuny.edu/education/puerto-rican-heritage-poster-series. 

Ada, Alma Flor., et al. Yes! We Are Latinos: Poems and Prose About the Latino Experience. 
Illustrated ed., Charlesbridge Publishing, 2016.
ISBN-13: 978-1580895491 (paperback) 

Algarín, Miguel, and Bob Holman, editors. Aloud: Voices from the Nuyorican Poets Cafe. 1st ed., H. 
Holt, 1994. 
ISBN-13: 978-0805032574 (paperback)

Benjamin, Ruha. Race after Technology Abolitionist Tools for the New Jim Code. 1st ed., Polity, 
2019.
ISBN-13: 978-1509526406 (paperback)

Berlin, Ira, et al. Remembering Slavery: African Americans Talk about Their Personal Experiences 
of Slavery and Emancipation. Revised ed., New Press, 2021.
ISBN-13: ‎ 978-1620970287 (paperback) 

Bontemps, Arna. Five Black Lives: the Autobiographies of Venture Smith, James Mars, William 
Grimes, the Rev. G.W. Offley, James L. Smith. Wesleyan University Press, 1987.
ISBN-13: 978-0819561909 (paperback)

Bosch, Adriana. Latino Americans, PBS, 2013, www.pbs.org/latino-americans/en/watch-
videos/#2365075996. Film.

Chasteen, John Charles. Born in Blood and Fire: a Concise History of Latin America. 4th ed., W.W. 
Norton & Company, 2016.
ISBN-13: 978-0393283051 (paperback)

Dagbovie, Pero G. The Journal of African American History. The University of Chicago Press 
Journals, https://www.journals.uchicago.edu/toc/jaah/current.

Davidson, Basil. Africa in History: Themes and Outlines. Rev. and expanded ed., Collier Books, 
1991.
ISBN-13: 978-0684826677 (paperback)

Denis, Nelson A. War against All Puerto Ricans: Revolution and Terror in America’s Colony. Nation 
Books, 2016.
ISBN-13: 978-1568585611 (paperback)

Douglass, Frederick, et al. Narrative of the Life of Frederick Douglass, an American Slave, Written 
by Himself. Critical ed., Yale University Press, 2016
ISBN-13: 978-0300204711

REFERENCE LIST
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DuBois, W. E. B. The Souls of Black Folk. CreateSpace Independent Publishing Platform, 2014.
ISBN-13: 978-1505223378 (paperback)

Emdin, Christopher. For White Folks Who Teach in the Hood... and the Rest of Y’all Too: Reality 
Pedagogy and Urban Education. Beacon Press, 2017.
ISBN-13: 978-0807028025 (paperback)

Franklin, John Hope, and Evelyn Brooks Higginbotham. From Slavery to Freedom. 9th ed., 
McGraw-Hill Higher Education, 2010.
ISBN-13:  978-0072963786 (paperback)

Gates, Henry Louis. Black in Latin America, PBS, 2011, www.pbs.org/wnet/black-in-latin-
america/. Film.

Gates, Henry Louis, et al. The African Americans : Many Rivers To Cross. PBS Distribution, 2015, 
https://www.pbs.org/wnet/african-americans-many-rivers-to-cross/video/. Film.

Gómez, Laura E. Inventing Latinos: A New Story of American Racism. The New Press, 2020.
ISBN-13:  978-1595589170 (hardcover)

González, Christopher, and Frederick Luis Aldama. Graphic Borders: Latino Comic Books Past, 
Present, and Future. Reprint ed., University of Texas Press, 2016.
ISBN-13: 978-1477309155 (paperback)

González, Juan. Harvest of Empire: a History of Latinos in America. Revised ed., Penguin Books, 
2011.
ISBN-13: 978-0143119289 (paperback)

Grossman, James R. Land of Hope: Chicago, Black Southerners, and the Great Migration. The 
University of Chicago Press, 1991.
ISBN-13:  978-0226309958 (paperback) 

Harris, Katherine J, et al. African American Connecticut Explored. Edited by Elizabeth J Normen, 
Reprint ed., Wesleyan Univ Press, 2016.
ISBN-13: 978-0819573995 (paperback)

La Cultura de la Ignorancia. Dir. Paco Vázquez-Ratcliffe.  Prod. Dawn Mathews, Oscar Oaxaca, 
Patricia Oaxaca, Luis Cordero, Joan Colon, Erika Vázquez, and Paco Vázquez-Ratcliffe. 2018. 
Jibaro Media Group, 2021. Film. 

Latin American Youth Center Writers. Voces Sin Fronteras: Our Stories Our Truth: Nuestras 
Historias Nuestra Verdad: True Comics from the Latin American Youth Center. Translated by 
Santiago Casares, 2nd ed., Shout Mouse Press, Inc., 2018.
ISBN-13: 978-1945434921 (paperback)

Latinos Beyond Reel: Challenging A Media Stereotype. Dir. Miguel Picker and Chyng Sun. Prod. 
Edwin Pagán and Lorena Manríquez. 2013. Open Lens Media, 2021. Film. 

Lester, Julius, and Tom Feelings. To Be a Slave. Illustrated ed., Puffin Books, 2005.
ISBN-13: 978-0142403860 (paperback)
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Lincoln, C. Eric, and Lawrence H. Mamiya. The Black Church and the African American Experience. 
1st ed., Duke University Press, 1990.
ISBN-13: 978-0822310730 (paperback)

Moresi, Michele Gates, et al. Pictures with Purpose: Early Photographs from the National Museum of 
African American History and Culture. Illustrated ed., D Giles Limited, 2019.
ISBN-13: 978-1911282235 (paperback)

Newlevant, Hazel, et al. Puerto Rico Strong. First ed., Oni Press, 2018. 
ISBN-13: 978-1941302903 (paperback)

Ogbar, Jeffrey Ogbonna Green. Black Power: Radical Politics and African American Identity. Johns 
Hopkins University Press, 2004.
ISBN-13: 978-0801879579 (hardcover)

Rothstein, Richard. The Color of Law: a Forgotten History of How Our Government Segregated 
America. Reprint ed., Liveright Publishing Corporation, a Division of W.W. Norton & Company, 2018. 
ISBN-13: 978-1631494536 (paperback)

Soulet, Noemi Figueroa, director. The Borinqueneers: A Documentary on the All-Puerto Rican 65th 
Infantry Regiment. The Borinqueneers, El Pozo Productions, 2007, borinqueneers.com/en_US/the-
film/. 

Tuttle, William M. Race Riot: Chicago in the Red Summer of 1919. 1st THUS ed., University of Illinois 
Press, 1996.
ISBN: 978-0252065866 (paperback) 

Wilkerson, Isabel. Caste: the Origins of Our Discontents. Random House, 2020.
ISBN-13: 978-0593230251 (hardcover)

Supplemental Teacher Resources (referenced in units; some excerpts available 
electronically)

Ayala, César J., and Rafael Bernabe. Puerto Rico in the American Century: a History since 1898. New 
ed., University of North Carolina Press, 2009.
ISBN-13: 978-0807859544 (paperback)

Bell, Derrick A. Silent Covenants: Brown v. Board of Education and the Unfulfilled Hopes for Racial 
Reform. Oxford University Press, 2005.
ISBN-13: 978-0195182477 (paperback)

Berry, Daina Ramey, and Kali N. Gross. A Black Women’s History of the United States. Beacon Press, 
2020. 
ISBN-13: 978-0807033555 (hardcover)

Calderon, Ilia. My Time to Speak: Reclaiming Ancestry and Confronting Race. Atria Books, 2020. 
ISBN-13: 978-1982103859 (hardcover) 
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Caldwell, Kia, and Chávez Emily. Engaging the African Diaspora in K-12 Education. Peter Lang 
Publishing Inc. New York, 2020.
ISBN-13: 978-1433172229 (hardcover)

Duany, Jorge. The Puerto Rican Nation on the Move: Identities on the Island & in the United States. 
Univ. of North Carolina Press, 2003.
ISBN-13: 978-0807853726 (paperback)

Fernández, Johanna. The Young Lords: a Radical History. The University of North Carolina Press, 
2020. 
ISBN-13: 978-1469653440 (hardcover)

Fernandez, Ronald, and Mendez-Mendez Serafín. Puerto Rico Past and Present: An Encyclopedia, 2nd 
Edition. 2nd ed., Greenwood Publishing Group, 2015. 
ISBN-13: 978-1440828317 (hardcover)

García-Goyco, Osvaldo. Tales of the Taíno Gods: How the Caribbean Sea Was Born Cuentos De Los 
Dioses Taínos: Como Se creó El Mar Caribe. Multilingual ed., Xlibris, 2010.
ISBN-13: 9781450091121 (paperback)

Hine, Darlene Clark, et al. African Americans: Combined Volume, a Concise History. 5th ed., Pearson, 
2013.
ISBN-13: 978-0205969067 (paperback)

In The Heights. Screenplay by Quiara Alegria Hudes. Dir. Jon M. Chu. Prod. Lin Manuel Miranda, 
Quiara Alegría Hudes, Scott Sanders, Anthony Bregman, and Mara Jacobs. Warner Bros Pictures, 
2021. Film. 

James, Cyril Lionel Robert. The Black Jacobins: Toussaint L’Ouverture and the Sand Domingo 
Revolution. 2nd ed., Vintage Books, 1989.
ISBN-13: 978-0679724674 (paperback)

July, Robert William. A History of the African People. 5th ed., Waveland Press, Inc., 1998.
ISBN-13: 978-0881339802 (paperback)

Melendez, Miguel. We Took the Streets: Fighting for Latino Rights with the Young Lords. Rutgers 
University Press, 2005. 
ISBN-13: 978-0813535593 (paperback)

Milton, Walter Jr., and Joel A. Freeman. Black History 365: An Inclusive Account of American History. 
CGW365 Publishing, 2020. 
ISBN:978-0989850490 (hardcover)

Mullen, Annabelle. The Last Colony. Disinformation, 2015, www.amazon.com/Last-Colony-Rafael-
Cancel-Miranda/dp/B015ADGPA0. 

Monge, José Trı ́as. Puerto Rico: the Trials of the Oldest Colony in the World. Revised ed., Yale 
University Press, 1999.
ISBN-13: 978-0300076189 (paperback)
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Picó, Fernando. History of Puerto Rico: a Panorama of Its People. 2nd ed., Markus Wiener Publishers, 
2014.
ISBN-13: 9781558765993 (paperback)

Ramirez, Mark D., and David A. M. Peterson. Ignored Racism: White Animus toward Latinos. 
Cambridge University Press, 2020.
ISBN-13: 978-1108817943 (paperback)

Ramos, Paola. Finding Latinx: In Search of the Voices Redefining Latino Identity. Vintage Books, a 
Division of Penguin Random House LLC, 2020.
ISBN-13: 978-1984899095 (paperback)

Reid, Michael. Forgotten Continent: the Battle for Latin America’s Soul. New ed., Yale University 
Press, 2017.
ISBN-13: 978-0300224658 (paperback)

Stavans, Ilan, and Lalo Alcaraz. Latino U.S.A.: a Cartoon History. 15th Anniversary ed., Basic Books, 
2012.
ISBN-13: 978-0465082506 (paperback)

Vargas-Ramos, Carlos. Race, Front and Center: Perspectives on Race among Puerto Ricans. Centro 
Press, 2017. 
ISBN-13: 978-1945662003 (paperback)

Ve-GIGANTE. Screenplay by Christian Rosado and Bryan Echevarria, Dir. Christian Rosado. Prod. 
Paola Bibiloni. Punny-Funny Studios, 2021. Film. 

Washington, Williams. A New Negro for a New Century: An Accurate and Up to Date Record of the 
Upward Struggles of the Negro Race. Franklin Classics, 2018.
ISBN-13: 978-0343249731 (hardcover)

Wilkerson, Isabel. The Warmth of Other Suns: the Epic Story of America’s Great Migration. Reprint 
ed., Vintage, 2011.
ISBN-13: 978-0679763888 (paperback)

Optional Student Resources (not to be considered texts for class)

Hernandez-Sametier, Arturo, and Esmeralda Pisa. Shelter: Notes from a Detained Migrant Children’s 
Facility. Luna Triste Press, LLC, 2020.
ISBN-13: 978-1734684315 (paperback)

Johnson, James Weldon, and Ulrich Baer. The Autobiography of an Ex-Colored Man. Warbler Press, 
2020.
ISBN-13: 978-1735121215 (paperback)

Kendi, Ibram X. Stamped from the Beginning: The Definitive History of Racist Ideas in America. 
Reprint ed., Bold Type Books, 2017.
ISBN-13: 978-1568585987 (paperback)
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Lester, Julius, and Tom Feelings. To Be a Slave. Puffin Books, 2005.
ISBN-13: 978-0142403860 (paperback)

Miranda-Rodriguez, Edgardo, et al. La Borinqueña. Somos Arte, LLC, 2016.
ISBN-13: 978-0692789940 (paperback)

Miranda-Rodriguez, Edgardo, et al. Ricanstruction: Reminiscing & Rebuilding Puerto Rico. Somos 
Arte, 2018.
ISBN-13: 978-0692092217 (paperback)

Nunez, Elsa. Hanging Out and Hanging On: From the Projects to the Campus. Rowman & Littlefield, 
2014.
ISBN-13:  978-1475802436 (paperback)

Ogbar, Jeffrey Ogbonna Green. Hip-Hop Revolution: the Culture and Politics of Rap. University Press 
of Kansas, 2007.
ISBN-13: 978-0700616510 (paperback)

Phoenix, Kayden, et al. JALISCO, Latina Superhero: Graphic Novel (a La Brava). 2nd ed., Phoenix 
Studios, LLC, 2019.
ISBN-13: 978-1733909327 (paperback)

*Resources in Spanish forthcoming.
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Semester 1: Unit 1 At-A-Glance: Where We Come From: Introduction to African Origins and 
Contributions of Ancient African Empires to World Civilizations and the African Diaspora 

In this unit, students will: 

• Examine the impact of various aspects of African culture world civilizations in the past and present.
• Analyze the factors that have contributed to racialized global conflict and change in the modern world; and
• Develop a positive and accurate identity, including an awareness of and comfort with ones’ membership in

multiple groups in society.

Compelling Questions:  What impact did the people of Ancient Africa have on early and modern civilizations, and why has 
this impact been largely ignored through much of history?  How has the concept of race been socially constructed over 
time? 

Pre-Assessment: Students complete a course self-assessment to gauge interest, comfort level, and current knowledge. 

Lesson Days Topic of Study Evidence of Learning 
1.0 2 Course 

Introduction: 
Who are We? 

In this lesson, students create a safe space for learning and examine who 
they are as individuals. Students begin their Identity Development Journals. 
Students complete an exit ticket sharing supports they will need as a learner 
in this course. (Journal Entry: What factors shape my identity? What parts of 
identity do I choose for myself? What parts of my identity are developed for 
me?) 

1.1 2 African Origins In this lesson, students discuss the implications of the “Lucy” fossils 
discovered in Ethiopia. In small groups, students plan their claim/counterclaim 
of how humanity began using evidence from primary and secondary sources 
(e.g., maps, articles) and present claim and counterclaims to class. 

1.2 2 African Empires 
to the Demise of 
Songhai 

In this lesson, students explore various African Empires. Students use an exit 
ticket to answer questions pertaining to the wealth of a civilization, the role of 
women in governing empire, and leadership styles. Students complete an exit 
ticket reflecting on their learning. 

1.3 1 The Moors In this lesson, students examine why the Moors are important to the study of 
African American history. Students use an exit ticket to answer how the 
identities of the Moors in Africa are relevant to African Americans and Black 
people today. 

1.4 5 The Social 
Construction of 
Race and 
Transatlantic 
Slave Trade 

In this lesson, students discuss the social construct of race and the 
understanding of race in context of the history of slavery in America and 
globally. Students complete a reflection of the impact of race on their lives 
and Early American culture. In small groups, students report on an individual 
or topic in format of choice. (Journal Entry: What have I learned that has 
impacted my thinking on race?) 

This unit concludes with an End-of Unit Performance Task in which students collectively draw from their research to 
create and present a representation addressing the compelling question of the impact of the people of Ancient 
Africa on the development of humanity and civilization (e.g., presentation, descriptive PowerPoint, visual depiction 
such as poster or concept map or matrix, etc.). 

UNITS-AT-A-GLANCE
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Semester 2: Unit 2 At-A-Glance: How African Americans Persisted: 
Slavery and Freedom Stories of Resistance and Agency 

In this unit, students will:   
• Analyze how Africans, African Americans, and their descendants have struggled to gain freedom, equality, and 

social justice. 
• Explore the ways in which slavery was embedded in legislation.  
• Investigate how multiple racial and cultural perspectives influence the interpretation of slavery. 

Compelling Question: How were some Africans from the global diaspora able to assert their agency to resist slavery; why 
were other Africans unable to do this?  
 
Pre-Assessment: Before beginning this unit, students complete a poll to survey understanding of local and global slavery 
that existed, the prevalence of slavery in Connecticut and the Caribbean, and the importance of slavery to the U.S. and 
local economies. 

Lesson Days Topic of Study Evidence of Learning 
2.1 2 Slavery and 

Freedom in 
Their Own 
Words 
 

In this lesson, students are introduced to the Five Themes of Slavery© (i.e., 
Dehumanization, Treatment of Enslaved, Paternalism, Economics, Agency, and 
Resistance). Using these same five themes, students can evaluate the stories 
of: 

• Moses 
• Venture Smith 
• James Mars, and  
• Gad Asher  

 
2.2 2 Agency and 

Resistance:  
Fort Mose and 
Haiti 

In this lesson, students explore acts of agency depicted in Fort Mose and the 
Haitian Revolution and Independence.  They will identify examples of agency 
used by Francisco Menendez, Toussaint L’Ouverture, and other people who 
experienced forced migration, as part of the beginning movement for freedom, 
justice, and change.  They will analyze maps for global perspective. How were 
some Africans from the global diaspora able to assert their agency to resist 
slavery; why were other Africans unable to do this? 
Students apply the themes of agency and resistance to Fort Mose and Haiti. 
Students provide a short essay response to explain the impact of Fort Mose and 
the Haitian revolution in the Americas, especially among blacks? (Journal Entry: 
How has the information I learned in this lesson impacted me?)   

2.3 4 Understanding 
Slavery as an 
Institution in 
Connecticut:  
Laws and 
Census Data 

In this lesson, students explore slavery in Connecticut through the examination 
of: personal narrative of Nero Hawley, Connecticut laws, and Connecticut data. 
Students complete an exit ticket summarizing three new facts learned about 
Nero Hawley as they related to Themes of Slavery and/or migration. As a 
compilation of new knowledge, at the end of this unit students write an 
explanation of the changes in societal structures during this era and the impact 
on life in Connecticut communities. (Journal Entry: Write about the place you 
grew up.  How has that experience shaped your life?) 

This unit concludes with an End-of-Unit Performance Task in which students write a fictional interview of an 
Africa/African descendant (living in the time period explored) explaining how he/she asserted their agency and 
resistance to spark revolutionary change, preserve their own humanity, and resist slavery. 
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Semester 1: Unit 3 At-A-Glance: Black Literacy, Organizations, and Liberation 

In this unit, students will: 
• Examine how Africans and African descendants worked individually and collectively to spark revolutionary change 

to their existence; 
• Explore various perspectives of enslavement from free and enslaved Africans; and 
• Analyze the impact of the cotton economy on the development of the domestic slave trade. 

 
Compelling Question: When is resistance and/or revolution justified/glorified/condemned?  How effective were the actions 
of abolitionists and the slave rebellions of this period?  Are individual contributions or collective efforts more effective in 
actualizing social change?   

Pre-Assessment: In what ways have Africans, African Americans, and African descendants persisted past adversity to 
preserve their own humanity and contribute to the development of American Culture and Innovation? (KWL) 

Lesson Days Topic of Study Evidence of Learning 
3.1  5 The Age of 

Abolition:  The 
Gradualist 
Period (1800–
1830) 

In this lesson, students collaboratively analyze and evaluate major forms of 
slave resistance using primary and secondary sources.  Utilizing exit tickets, 
students summarize the impacts of cotton, Denmark Vesey, Black Churches, 
Abolitionists, and Free Blacks on slavery resistance and revolution.  

3.2 3 The Militant 
Period (1830–
1840) 

In this lesson, students analyze how African descendants organized and 
fought for freedom from slavery studying historical accounts of race riots from 
1830-1840 (e.g., Nat Turner Slave Rebellion, Amistad Rebellion, Underground 
Railroad).  Students create and share a presentation (e.g., TikTok video) 
stating their claims and evidence regarding their argument representing the 
captain of the American ship, two Spanish officers, or the Spanish 
Government. (Journal Entry: What motivates you?) 

3.3 3 The Early and 
Late Political 
Periods (1840–
1860) 

In this lesson, students explore accounts of resistance occurring from 1840-
1850 (e.g., Frederick Douglass, Fugitive Slave Act of 1850, Bleeding Kansas, 
Dred Scott Decision, John Brown).  Students compose a written response to 
explain the acts of resistance during this time and reflect upon the compelling 
question.  

3.4 4 The Road to 
Freedom (1861–
65) 

In this lesson, students consider the role of Black soldiers in the Civil War and 
impact of the Emancipation Proclamation.  Students complete exit tickets to 
share their learning. (Journal Entry: What challenges have you overcome? 
How did you overcome them?) 

This unit concludes with an End-of-Unit Performance Task in which students individually answer the compelling 
question: In the face of overwhelming injustice, is resistance and/or revolution justified? Students define resistance 
and reference at least three resources explored in the Unit to support their claims.  Students can represent learning in 
an alternative medium of choice (video, podcast, etc.). 
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     COMMITTEE ON BUILDINGS AND SCHOOL FACILITIES 
 

 

 

 

WORKSHOP:                 Thursday,  August   5, 2021 

BOARD MEETING:      Thursday,  August  19, 2021 
 

 

TO THE BOARD OF EDUCATION  

WATERBURY, CONNECTICUT 

  

LADIES AND GENTLEMEN: 

 

With the approval of the Committee on School Facilities and Grounds, the Superintendent of Schools 

recommends approval of the use of school facilities by groups and organizations, subject to fees and 

insurance as required. 

GROUP                             FACILITIES AND DATES/TIMES______________ 

 

 

 

 

REQUESTING WAIVERS: 
 

 

 

 

 

 

GROUPS NOT SUBJECT TO FEES OR WAIVER DUE TO TIME OF USE OR PREVIOUS WAIVER:_ 

 

Waterbury Youth Football  Crosby field:  Sundays    8AM to 8PM 

T.  Inabinett    Sept. 19th ^ 26th and Oct. 10th & 17th (field only)_________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



















 

   
 

 

236 Grand Street (203) 574-6761

Waterbury, CT 06702

The City of Waterbury

Connecticut
Department ofHuman Resources

Office of the Civil Service Commission

July 22, 2021

Durell Anderson

32 Wilson St., Apt. 1
Waterbury, CT 06708

Dear Mr. Anderson:

Weare pleased to receive your acceptance of our offer of temporary and at will
employmentfor the position of Temporary Maintainer I - FEMA (Req #2021473]) for the

Department of Education — West Side Middle School.

In this position your starting compensation will be $15.54 per hour for a total of 40 hours
per week. Please be advised that this offer is for a period of time not to exceed twelve

(12) monthsin duration.

Yourfirst day reporting to the Department of Education — Waterbury Career Academyis
July 23, 2021.

Welook forward to working with you.

Again, welcometo the City of Waterbury.

 

oO

Human Resources Generalist

JP/sd

cc: Board of Education
Dr. Ruffin, Supt. of Schools

Chris Harmon, School Inspector
file



 

    

 

236 GrandStreet (203) 574-6761

Waterbury, CT 06702

of
Connecticut

Department ofHuman Resources
Office of the Civil Service Commission

July 22, 2021

Edlira Selmanaj

33 Norton St., Fl. 2

Waterbury, CT 06708

Dear Ms. Selmanaj:

Welcome to employment with the City of Waterbury. Your nameis being certified to the
Department of Education for the position of Paraprofessional (Req. #2020686) at $17.02 per
hour. Please contact Miguel Pabon, Director of Pupil Services at (203) 574-8068619 with any

questions you mayhavein regardsto this position.

Wehave scheduled your orientation for Friday, August 20, 2021 at 9:00 a.m. via zoom. Please

refer to your email regarding instructions for the orientation via zoom. You mustparticipate in

this orientation session in order to work forthe City.

Your first day reporting to Washington Elementary School will be August 20, 2021 at your

regular scheduled time.

At the orientation, we will provide you with a brief overview of the City, review its employment

practices and complete all required paperwork. In addition, if you are an employee eligible for
benefits, it is useful to bring the social security numbers and birth dates of your spouse and
children in order to complete the insurance enrollment forms.

Please call us prior to the orientation session if you should have any questions regarding the

process.

Your new probationary period in accordance with your applicable contract will be 6 months in

duration. The department head will be responsiblefor executing your probationary evaluation

no later than 6 monthsfrom yourfirst day in your new position.

Again, welcometo the City of Waterbury.

Sincefély, A

~Jennifer Palazzo
Human Resources Generalist

JP/sd
cc Board of Education

Dr. Ruffin, Supt. of Schools

Miguel Pabon, Director of Pupil Serv.

File ;

 

   



Carrie Swain

From: Michia Hamer <hamermichia@gmail.com>

Sent: Thursday, July 22, 2021 12:24 PM

To: Carrie Swain

Subject: School Uniforms

EXTERNALMAIL- This email originated from outside the District. Do not click on links or open attachments unless you

recognize the sender and know the contentis safe.

Goodafternoon,

My nameis Michia Hamer, | am a parent of children in the Waterbury public schools. | understand that for the upcoming

school year all students are required to return to in person learning. As exciting as that soundsit does bring concernsfor

me. Last year all of my children did remote learning from home. My question and concernis about school uniforms.

Myself, along with manyothers have been affected by this pandemic. My children have not physically been in school

since the year before last. They would need an entirely new wardrobeofschool uniforms as whatever clothestheystill

have no longer fit. Unfortunately this will be very difficult for me to achieve as | have beenfinancially impacted by the

pandemic. As | am not the only parentin this position or that has been affected by the pandemic, | am askingif the

schooluniform policy will be adjusted, made more lenient, or suspendedforthis first year when everyone is mandated

to return?



 

    

 

236 Grand Street (203) 574-6761
Waterbury, CT 06702

The City of Waterbury
Connecticut

Department ofHuman Resources
Office of the Civil Service Commission

July 26, 2021

George Walters, III
926 Pearl Lake Rd.

Waterbury, CT 06706

Dear Mr. Walters, III:

Weare pleased to receive your acceptance of our offer of temporary andat will
employmentfor the position of Temporary Maintainer I - FEMA (Req neOaTay} for

the Department of Education — Generali Elementary School.

In this position your starting compensation will be $15.54 per hour for a total of 40 hours

per week. Please be advised that this offer is for a period of time not to exceed twelve
(12) months in duration.

Yourfirst day reporting to the Department of Education — Generali Elementary Schoolis
June 26, 2021.

Welook forward to working with you.

Again, welcometo the City of Waterbury.

   

 

oeta

° AcanitetPalazzo iy

Human Resources Generalist

JP/sd

cc: Board of Education
Dr. Ruffin, Supt. of Schools

Chris Harmon, School Inspector
file.



 

236 GrandStreet (203) 574-6761

Waterbury, CT 06702

The City of Waterbury

Connecticut

Department ofHuman Resources

Office of the Civil Service Commission
July 26, 2021

Karlanda Floyd

1181 East Main St., Unit 8C

Waterbury, CT 06705

Dear Ms.Floyd:

Welcome to employment with the City of Waterbury. Your nameis being certified to the
Department of Education for the position of Paraprofessional (Req. #2021239) at $17.02 per

hour. Please contact Miguel Pabon, Director of Pupil Services at (203) 574-8019 with any

questions you mayhavein regardsto this position.

Wehave scheduled your orientation for Friday, August 20, 2021 at 9:00 a.m. via zoom. Please

refer to your email regarding instructions for the orientation via zoom. You must participate in
this orientation session in order to work for the City.

Your first day reporting to North End Middle School will be August 20, 2021 at your regular
scheduled time.

At the orientation, we will provide you with a brief overview of the City, review its employment
practices and complete all required paperwork. In addition, if you are an employeeeligible for

benefits, it is useful to bring the social security numbers and birth dates of your spouse :and

children in order to complete the insurance enrollment forms.

Please call us prior to the orientation session if you should have any questions regarding the
process.

Your new probationary period in accordance with your applicable contract will be 6 months in

duration. The department head will be responsiblefor executing your probationary evaluation
no later than 6 monthsfrom yourfirst day in your new position.

Again, welcometo the City of Waterbury.

ne rh _—

( byOgi Sf ined
See

Jennifer Palazzo

Human Resources Generalist

JP/sd
cc Board of Education

Dr. Ruffin, Supt. of Schools

Miguel Pabon, Director of Pupil Serv.

File  



 

236 Grand Street (203) 574-6761

Waterbury, CT 06702

The City of Waterbury

Connecticut
Department ofHuman Resources

Office of the Civil Service Commission

July 26, 2021

Shahie Dervishi

79 Hitchcock Rd.

Southington, CT 06489

Dear Ms. Dervishi:

Welcome to employment with the City of Waterbury. Your name is being certified to the
Department of Education for the position of Paraprofessional (Req. #2020855) at $17.02 per

hour. Please contact Miguel Pabon, Director of Pupil Services at (203) 574-8019 with any

questions you mayhavein regards tothis position.

Wehave scheduled your orientation for Friday, August 20, 2021 at 9:00 a.m. via zoom. Please

refer to your email regarding instructions for the orientation via zoom. You must participate in

this orientation session in order to work for the City.

Yourfirst day reporting to Wilson Elementary School will be August 20, 2021 at your regular

scheduled time.

At the orientation, we will provide you with a brief overview of the City, review its employment

practices and complete all required paperwork. In addition, if you are an employeeeligible for

benefits, it is useful to bring the social security numbers and birth dates of your spouse and

children in order to complete the insurance enrollment forms.

Please call us prior to the orientation session if you should have any questions regarding the

process. ,

Your new probationary period in accordance with your applicable contract will be 6 months in

duration. The department headwill be responsiblefor executing your probationary evaluation

no later than 6 monthsfrom yourfirst day in your new position.

Again, welcometo the City of Waterbury.

Sincerely,
Pa

  
qi

~~ kt

‘Jennifer Palazzo
Human Resources Generalist

JP/sd
cc Board of Education

Dr. Ruffin, Supt. of Schools

Miguel Pabon, Director of Pupil Serv.

File



 

    

 

236 Grand Street (203) 574-6761

Waterbury, CT 06702

The City of Waterbury

Connecticut

Department ofHuman Resources

Office of the Civil Service Commission
July 29, 2021

Jonathan Mitchell

7 Mark Lane, Unit 22

Waterbury, CT 06704

Dear Mr. Mitchell:

Welcome to employment with the City of Waterbury. Your name is being certified to the
Department of Education for the position of Paraprofessional (Req. #2021235) at $17.02 per
hour. Please contact Miguel Pabon, Director of Pupil Services at (203) 574-8019 with any

questions you may havein regards to this position.

Wehave scheduled your orientation for Friday, August 20, 2021 at 9:00 a.m. via zoom. Please

refer to your email regarding instructions for the orientation via zoom. You mustparticipate in

this orientation session in order to work for the City.

Your first day reporting to Waterbury Arts Magnet School will be August 20, 2021 at your

regular scheduled time.

At the orientation, we will provide you with a brief overview of the City, review its employment
practices and complete all required paperwork. In addition, if you are an employeeeligible for

benefits, it is useful to bring the social security numbers and birth dates of your spouse and

children in order to complete the insurance enrollment forms.

Please call us prior to the orientation session if you should have any questions regarding the

process.

Your new probationary period in accordance with your applicable contract will be 6 months in

duration. The department head will be responsiblefor executing your probationary evaluation
no later than 6 monthsfrom yourfirst day in your new position.

Again, welcometo the City of Waterbury.

Sincerely, >

 

Cherrie L.Lamb
Senior Human.Resources Generalist
ree

cc Board of Education

Dr. Ruffin, Supt. of Schools

Miguel Pabon, Director of Pupil Serv.

File



 

    

 

236 Grand Street (203) 574-6761
Waterbury, CT 06702

The City of Waterbury

Connecticut
Department ofHuman Resources

Office of the Civil Service Commission

July 29, 2021

Jacqueline Velez
27 Starlet Lane

Waterbury, CT 06704

Dear Ms. Velez:

Your name is being certified to the Department of Education for the position of

Administrative Associate I (Req. #2021295) at $19.62 per hour.

Please contact Lori Eldridge, Principal @ Chase Elementary School at (203) 574-8188

with any questions you may havein regardsto this position.

Failure to call the above named individual by August 5, 2021 will result in your name

being removedfrom theeligibility list.

Also, please call Laura Criscuolo, Human Resources Assistant in the Department of

Human Resources at (203) 574-6761 regarding additional paperwork that needs to be

filled out.

Underthe Civil Service Rules, your name will be removed from the eligibility list if you

refuse this offer of appointment unless, within seven days from today, you furnish
satisfactory evidence acceptable to me justifying such refusal. Please call the Civil
Service Office at (203) 574-6761 if you are not interested in the position so that another

candidate can be certified. If you have any questions, please do not hesitate to contact us.

Your new probationary period in accordance with your applicable contract will be 6 months in
duration. The department head will be responsiblefor executing your probationary evaluation

no later than 6 monthsfrom yourfirst day in your new position.

Sincerelys,y
2
i

jf grate L.’amb
/

Af oos_Z-Senior Human Resources Generalist

£4 CLL/sd

ce: Board of Education
Dr. Ruffin, Supt. of Schools
Lori Eldridge, Principal @ Chase
file




