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MEMORANDUM

TO: Barre Unified Union School District Curriculum Committee
Sarah Pregent (Chair), Paul Malone (V. Chair), Chris Parker, Nancy Leclerc,
Melissa Battah, Rachel Aldrich

DATE: September 29, 2022

RE: BUUSD Curriculum Committee Meeting
October 6, 2022 @ 6:00 pm
In-Person: Spaulding High School Library, 155 Ayers St, Barre
Remote Options: Google Meeting ID: meeting link

Phone Number: 1-413-327-0525 PIN: 177 328 274#
If you attend the meeting remotely you must state your name for the record to satisfy the Open Meeting Law.

AGENDA

1. Call to Order

2. Additions/Changes to Agenda

3. Public Comment

4. Review/Approval of Meeting Minutes
4.1. Meeting minutes from September 1, 2022

5. New Business
5.1. SEL/MTSS Update (SP 4.A-B & 5.D-F )
5.2. Setting Goals for Growth within the 5-Year Education Action Plan

5.2.1. System Driver Map
5.2.2. 5-year Curriculum, Instruction, and Assessment Plan (DRAFT)

5.3. Discussion of Blended Classes/AP Students and Enrichment for Elementary/Middle School
Students (SP 1.B & 3/5.G)

5.3.1. Hattie Ranking: 252 Influences And Effect Sizes Related To Student Achievement
5.3.2. Three Reasons Tracking Kids is Wrong (And How to Start Making a Change)

● What Assumptions does the author of the text hold?
● What do you Agree with in the text?
● What do you want to Argue with in the text?
● What parts of the text do you want to Aspire to (or Act upon)?

6. Old Business

http://www.buusd.org/
http://meet.google.com/eto-dsty-azd
https://meet.google.com/yva-xiqt-dmj?hs=122&authuser=0


7. Other Business

8. Items for Future Agenda

9. Next Meeting Date: November 3, 2022 at 6:00 pm, SHS Library or via Google Meet.

10. Adjournment (appreciations and gratitude)

Parking Lot of items:
A. Fall Climate Survey - National Survey Through PBIS (for students, parents & faculty) (Nov)
B. Review Results from January 2022 Staff Survey (Nov)
C. Percentages: Student Drop-out Rates and School Completion Rates (Nov)
D. Use of Diagnostic Assessment Date to Assist Teachers with Identifying Student Needs
E. Professional Development
F. Organizational Flow Chart (outline)(personnel fit/responsibilities)

BOARD/COMMITTEE MEETING NORMS
● Keep the best interest of the school and children in mind, while balancing the needs of the taxpayers
● Make decisions based on clear information
● Honor the board’s decisions
● Keep meetings short and on time
● Stick to the agenda
● Keep remarks short and to the point
● Everyone gets a chance to talk before people take a second turn
● Respect others and their ideas



DRAFT
BARRE UNIFIED UNION SCHOOL DISTRICT

CURRICULUM COMMITTEE MEETING
Spaulding High School Library and Via Video Conference – Google Meet

September 1, 2022 - 6:00 p.m.

MINUTES

COMMITTEE MEMBERS PRESENT:
Sarah Pregent (BC) – Vice Chair
Melissa Battah (BT Community Member)
Nancy Leclerc (At-Large)
Paul Malone (BT)
Chris Parker (BT)

COMMITTEE MEMBERS ABSENT:
Rachel Aldrich-Whalen (BC Community Member)

ADMINISTRATORS PRESENT:
Chris Hennessey, Superintendent
Karen Fredericks, Director of Curriculum, Instruction, and Assessment

OTHER BOARD MEMBERS PRESENT:
Terry Reil

COMMUNITY MEMBERS PRESENT:
David Delcore, Times Argus Jean Haeger Darby Hiebert Josh Howard Tara Martin
Ben Matthews Rachel Van Vliet William Toborg

1. Call to Order
The Superintendent, Mr. Hennessey, called the Thursday, September 1, 2022, BUUSD Curriculum Committee meeting to
order at 6:00 p.m., which was held at the Spaulding High School Library and via video conference.

2. Organize
Mr. Hennessey called for nominations for the positon of Committee Chair.  It was clarified that community Committee Members  have
equal voting privileges, but cannot be elected to the position of Committee Chair.

Mrs. Leclerc nominated Mr. Malone for the position of Committee Chair.  Mr. Malone seconded the motion.  On a vote of 2 to
3, the motion failed.  Mrs. Leclerc and Mr. Malone voted for the motion.  Mrs. Battah, Ms. Parker, and Mrs. Pregent voted
against the motion.

On a motion by Mrs. Battah, seconded by Ms. Parker, the Committee voted 3 to 1 to elect Mrs. Pregent as Chair of the
Curriculum Committee.  Mrs. Battah, Ms. Parker, and Mrs. Pregent voted for the motion.  Mrs. Leclerc voted against the
motion.  Mr. Malone abstained.

Mrs. Pregent facilitated the remainder of the meeting.

On a motion by Mrs. Battah, seconded by Mrs. Leclerc, the Committee unanimously voted to elect Mr. Malone as Vice-chair of
the Curriculum Committee.

3. Additions and/or Deletions to the Agenda
Add 6.4 Commencement Speech From District Kick-off.  This item will be taken out of order (after 5.1).

On a motion by Mrs. Leclerc, seconded by Ms. Parker, the Committee unanimously voted to approve the Agenda as amended.

4. Public Comment
In response to a query, it was noted that discussion of SBAC scores occurred at a prior meeting.
In response to a query regarding a previous discussion related to ‘blind surveys’, it was noted that a staff-wide survey falls under the
purview of the Board.
Mr. Howard queried regarding an update on Student Performance data.
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DRAFT
Mr. Toborg requested that members of the public have on-line access to information regarding curriculum, including the syllabi and
information regarding what books and instructional materials are being used (for all grades).  Mr. Hennessey advised that he believes
this request would be best addressed at the building level.

5. Approval of Minutes -
5.1 August 4, 2022 Curriculum Committee Meeting Minutes

On a motion by Mrs. Leclerc, seconded by Ms. Parker, the Committee unanimously voted to approve as amended, the minutes
of the August 4, 2022 BUUSD Curriculum Committee Meeting.

6.  New Business
6.1 Great Schools Partnership, Extensive Summary of Support FY23 (Consultant Jean Haeger)

A document titled ‘BUUSD Great Schools Partnership Support 2022 – 23’ was distributed.
Ms. Haeger provided an overview of the document, advising of the three areas of development slated for the 2022-2023 academic
year, including Goals, Curriculum Development (and cohesion), Administrative and Instructional Leadership, and Supporting
Structures for Professional Learning Facilitation.  Ms. Haeger proceeded to provide more detailed information on the three defined
areas of work and advised of some of the feedback provided by participants in previous work groups/professional development
sessions.  Ms. Haeger read some of the end-of- year survey responses and advised of participation data from various surveys.
Ms. Haeger and Ms. Fredericks answered questions from the Committee, including queries relating to ongoing supports for staff, the
number of facilitators, expansion of the program to the high school, and alignment with the Strategic Plan.

6.2 Feedback from Facilitator Training
A document titled ‘BUUSD Facilitator Training August 16, 2022 – Feedback Survey Responses’ was distributed.
Ms. Fredericks provided an overview of the data received from the most recent training, noting that there was a 100% response rate
(13 responses), and that participants reported  that training was a good experience and felt it was time well spent.  Ms. Fredericks
provided information relating to the definition of ‘equity’ to meet the needs of all students and assure that all students meet
proficiency.  It was noted that Curriculum Leaders meet twice a month, PLG Facilitators once a month and all meetings close with
some form of feedback gathering.

6.3 New Math Program
Ms. Fredericks advised regarding a link to ‘Illustrative Mathematics’, and advised that this Program will replace the Engaged New
York Math and Connected Math Programs (for K – 8).  Middle and Elementary staff are ‘on-board’ with implementation of the new
program.  This program does have a high school component which can be explored at a later time.  The program is more
teacher-friendly and is more interactive for students.  Ms. Fredericks advised that there are ‘entry points’ for all students (low floor /
high ceiling – engagement for students of all abilities).  The program offers consistent formative assessments (exit questions) as well
as unit assessments.  The Program also includes ‘parent and family extensions’ to help parents assist their students.  ESSER funds
were used to purchase this program.  Ms. Fredericks answered questions from Committee Members, advising that ‘parent nights’ will
be reintroduced this year, the program is highly rated, teachers have had training on this program, and that additional training
opportunities will be available throughout the year.  Ms. Fredericks advised regarding how the Program was selected.  In response to a
query, Ms. Fredericks advised that she will be in contact with the high school Math Department Head for confirmation that this
program will be adequate to prepare students for their move to the high school.

6.4 Commencement Speech From District Kick-off
Ms. Fredericks read the Commencement Speech from the District Kick-off meeting, which was held in the SHS Auditorium to
approximately 600 employees.  A copy of the speech will be submitted to Mrs. Gilbert for posting as an addendum.

7. Old Business
None.

8. Other Business
None.

9. Items for Future Agendas
October Meeting:

● SEL/MTSS Update
● Setting Goals for Growth within the 5-Year Education Action Plan
● Discussion of Blended Classes/AP Students and Enrichments for Elementary/Middle School Students

November Meeting:
● Review Results from January 2022 Staff Survey
● Fall Climate Survey – National Survey Through PBIS (for students, parents & faculty)



DRAFT
● Drop-out and School Completion Data

Add to Parking Lot:
● Setting Goals for Growth Within 5-Year Education Action Plan

Remove from Parking Lot:
● Plan to Assist Teachers in Understanding Data
● Report on How Planning To-Date Has Impacted Student Learning

The Committee agreed to make changes to Parking Lot formatting:
● Label items alphabetically
● Add ‘Requested Date’ to each item

10. Next Meeting Date
The next meeting is Thursday, October 6, 2022 at 6:00 p.m. at the Spaulding High School Library and via video conference.

10.  Adjournment
On a motion by Mr. Malone, seconded by Mrs. Leclerc, the Committee unanimously voted to adjourn at 7:44 p.m.

Respectfully submitted,
Andrea Poulin



Academic & Social Emotional Learning
MTSS
BUUSD

tgilbbsu
Typewritten Text
5.1

tgilbbsu
Typewritten Text



Why, What?
How Long?

Why, What?
How Long?

Why, What?
How Long?

Who and Where?

Who and Where?

Who and Where?

Layered Support

Layered Support

Layered Support

Universal Instruction: Planning for and Teaching Diverse Learners

Universal Instruction:
provides whole class,
individual, and small

group instruction and
intervention focused
on priority standards

and proficiencies.



Complex
Thinking and

Transfer

Universal Practices

Varied
Content,

Materials,
Methods

Learning
Environment

Clear,
Shared

Outcomes

Practice and
Feedback

 Elements of Effective Instruction





Effective Practices

Social Emotional
Learning

Academic Learning



"Through a systemic and comprehensive approach, diverse stakeholders collaborate
purposefully and effectively to ensure equity and to improve academic, behavioral and

social-emotional outcomes for all students."  VTMTSS 2019



Additional Resources: 

2019 VTMTSS Field Guide
SEL Example Supports for All Students
Small Group Intervention Examples
Intensive Intervention
Referral Pathways



LEADERSHIP as
a CATALYST for
and a DRIVER of
Improvement 

WHAT WILL IT TAKE TO IMPROVE STUDENT OUTCOMES?

Instructional 
Triangle

School 
Climate

Family and Community

Partnership

Professional 
Capacity

Instructional 
Program

Student
Outcomes

Relational Trust Across the School Community

Community and Cultural Contexts

Increased
Engagement
Enhanced
Learning
More
equitable
results

Adapted from Bryk, Sebring, Allensworth, Luppescu, & Easton (2010)
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5-year Curriculum, Instruction, and Assessment Plan (DRAFT)
(Outlined by 5 Key Goals of the Strategic Plan)

1. Ensure Students Have Equitable Access to Learning Resources

Year 1 Year 2 Year 3 Year 4-5

Analyze student achievement data for poverty,
race, and gender differences and focus resources
to reduce gaps (annually)

Complete Elementary curriculum alignment to
ensure continuity between all classrooms & schools

Middle School curriculum
alignment to ensure
continuity between all
classrooms & schools

High School curriculum
alignment to ensure
continuity between all
classrooms & schools

Monitoring

22-23 Challenge:
Student assessment results reveal that inequities are leading to gaps in achievement among different marginalized groups.

Strategy: What approach will we take to address this challenge?
-Analyze student achievement data for poverty, race, and gender differences and focus resources to reduce gaps (annually)
-Complete Elementary curriculum alignment to ensure continuity between all classrooms & schools

Outcomes: If this strategy is successful, what will be the impact on
students’ learning or behavior?
There will be increased engagement, enhanced learning, and more
equitable results

Evidence: How will I know this is “working”?
Academic and nonacademic data will reflect similar
outcomes regardless of different indicator status.

Action Step for 22-23:
What steps will we need to take to implement
this strategy?

Timeframe:
When will we
implement this step?

Partners:
Who will be involved?

Comments / Resources
needed:

Create data teams in each building Oct.-Nov. Various school staff

With support of the Curriculum Director, PreK-4 Curriculum
Leaders vertically align content materials, resources, and
guiding documents

Jan-June Director of Curriculum,
Curriculum Leaders,
GSP Coach

Existing frameworks need to be
revised
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Instructional coaches provide job-embedded support for
teachers to improve student outcomes

Aug-June Instructional Coaches

3rd-9th and 11th grade Students have an opportunity to
experience an SBAC Interim Assessment in each content
area that is assessed.

Jan-Feb Faculty members who work
with these students

2. Create Communication Systems That Foster Collaborative Internal and External Community Relationships

Year 1 Year 2 Year 3 Year 4-5

Host family nights to inform families about
student learning expectations (ongoing)

Build partnerships that welcome the community
into our schools & engage students with
community partners

Curriculum website revision

Create student advisory to meet with
administrators to solicit feedback on Proficiency
Based Learning

Help students understand
Proficiency Based Learning &
Standards Based Grading
Help families better understand
Proficiency Based Learning (PBL)
standards and related
achievement
-Curriculum website
maintenance

Incorporate family
access to Google
Classrooms and other
communication
systems to expand
family partnerships
network

Monitoring

22-23 Challenge:
Family and community partnerships are a driver for improvement; without them, we cannot maximize student outcomes.

Strategy: What approach will we take to address this challenge?
-Host family nights to inform families about student learning expectations
-Build partnerships that welcome the community into our schools & engage students with community partners
-Curriculum website revision

Outcomes: If this strategy is successful, what will be the
impact on students’ learning or behavior?
There will be more effective communication with stakeholders,
positive support for students, and a more safe and inviting
institutional environment.

Evidence: How will we know this is “working”?
Our climate survey data (students, families, and staff) will reflect
overall satisfaction on questions that are related to community
support and involvement.



Action Step for 22-23:
What steps will we need to take to implement
this strategy?

Timeframe:
When will we
implement this?

Partners:
Who will be involved?

Comments /
Resources
needed:

Organize opportunities to bring in family and other
community members

Aug-June Building Administrators, Curriculum
Leaders,
Director of Curriculum

grant funding
building/space
access request

Outreach to local agencies and businesses to identify
common interests and opportunities for collaboration

Oct-Nov Director of Curriculum Administrative
Assistant, Director of Curriculum,
Superintendent

Revise the curriculum website to reflect standards and
performance indicators for each grade level.

Jan-June Director of Curriculum, Director of
Communications

3.  Develop Creative and Flexible Curriculum and Career Pathways That Enable Students to Become Successful Citizens and
Skillful Workers

Year 1 Year 2 Year 3 Year 4-5

Articulate curriculum with proficiency
standards and learning progressions,
PK-12

Articulate all student assessment systems
in each content area and grade level
and use analysis to adapt learning
practices

Support administrators to increase their
capacity as instruction leaders

Implement Multiple Modes of
instruction to reach all levels
of students

Identify Proficiency based
graduation requirements

Work with the Career Center
to create middle and high
school career exploratory
experiences for middle and
high school students

Implement personalized
learning opportunities for
each grade 7-12 student,
including goals, assessments,
and career exploration
resources

22-23 Challenge:
Students are leaving the system without the necessary skills to be successful citizens and/or skillful workers

Strategy: What approach will we take to address this challenge?
-Articulate curriculum with proficiency standards and learning progressions, PK-12



-Articulate all student assessment systems in each content area and grade level and use analysis to adapt learning practices
-Support administrators to increase their capacity as instruction leaders

Outcomes: If this strategy is successful, what will
be the impact on students’ learning or behavior?
More students will graduate in the typical timeframe;
students will graduate with the necessary skills to be
successful.

Evidence: How will we know this is “working”?
Graduation data is improving; alumni surveys reflect that Barre students report
being prepared for their next occupational or educational step.

Action Step for 22-23:
What steps will we need to take to
implement this strategy?

Timeframe:
When will we
implement this
step?

Partners:
Who will be involved?

Comments / Resources
needed:

With support of the Curriculum DIrector, PreK-12
Curriculum Leaders and Departments heads define
proficiency standards and learning progressions

Jan-June Director of Curriculum,
Curriculum Leaders,
Department Heads,
GSP Coach

Existing frameworks need to be
revised

Curriculum leaders to share assessment frameworks
for each grade level

Jan-June Director of Curriculum,
Curriculum Leaders,
Department Heads,

Instructional coaches provide job-embedded support
to improve student outcomes

Aug-June Instructional Coaches
Director of Curriculum

Provided monthly-weekly support for administrators
by building coach-administrator relationships

Aug-June Director of Curriculum,
Coaches, Administrators

4. Provide the Physical, Mental, Emotional, and Environmental Resources that Students Need for Successful Learning and
Personal Wellbeing

Year 1 Year 2 Year 3 Year 4-5

Continue to build student Social
Emotional Learning (SEL)

Ensure all teachers, staff, and
administrators receive ongoing

Sustaining Sustaining



capacity

Align research-based practices
which support student wellness
PK-12

Expand health and dental
centers in all schools

trauma informed training
(ongoing)

22-23 Challenge:
Students’ social emotional needs are inhibiting successful learning and personal well being.

Strategy: What approach will we take to address this challenge?
-Build student Social Emotional Learning (SEL) capacity
-Align research-based practices which support student wellness PK-12
-Expand health and dental centers in all schools

Outcomes: If this strategy is successful, what will
be the impact on students’ learning or behavior?
There will be increased engagement and
enhanced learning.

Evidence: How will we know this is “working”?
There will be fewer behavior and nurse referrals. Academic assessment data will
improve (5% improvement each year). Our climate survey data (students, families,
and staff) will reflect overall satisfaction on questions that are related to students’
social emotional needs.

Action Step for 22-23:
What steps will we need to take to implement this strategy?

Timeframe:
When will we
implement this
step?

Partners:
Who will be involved?

Comments /
Resources
needed:

Promote use of the Essential Elements of Instruction document to focus on
practices that are research-based.

Aug-June and
beyond

All staff and administrators

Instructional coaches provide job-embedded support for teachers to improve
student outcomes

Aug-June Instructional Coaches

Enroll BTMES in the Dental Van program. Oct Director of Curriculum,
BT nurses, Dental Van
support persons



5. Promote Student Engagement and Ownership in Their Learning

Year 1 Year 2 Year 3 Year 4-5

Develop Multi- Tiered Systems of
Support (MTSS) initiative

Expand student critical thinking
skills

Increase student ownership in
accomplishing learning goals

Conduct school culture and
climate survey that focuses on
student aspirations and student
voice in the school setting
(ongoing)

Consistently implement MTSS
(ongoing)

Ensure all students have access
to a diverse array of co-curricular
and club activities

Teachers work in Professional
Learning Groups to develop
interdisciplinary learning units
(ongoing)

Monitoring

22-23 Challenge:
Student engagement overall has decreased; less ownership has led to less interest in learning.

Strategy: What approach will we take to address this challenge?
-Develop Multi- Tiered Systems of Support (MTSS) initiative
-Expand student critical thinking skills
-Increase student ownership in accomplishing learning goals
-Conduct school culture and climate survey that focuses on student aspirations and student voice in the school setting

Outcomes: If this strategy is successful, what will
be the impact on students’ learning or behavior?
There will be increased engagement and
enhanced learning.

Evidence: How will we know this is “working”?
There will be fewer behavior and nurse referrals. Academic assessment data will
improve (5% improvement each year). There will be a 5% improvement on
attendance data each year. Our climate survey data (students, families, and staff)
will reflect overall satisfaction on questions that are related to students’ social
emotional needs.



Action Step for 22-23:
What steps will we need to take to implement this strategy?

Timeframe:
When will we
implement this
step?

Partners:
Who will be
involved?

Comments /
Resources
needed:

Pilot a progress monitoring system for use with additional layers of support. Sept-Nov Special Services
Directors, Director of
Curriculum,
Barre City Interventionists

Promote use of the Essential Elements of Instruction document to focus on
practices that are research-based.

Aug-June and
beyond

All staff and
administrators

Administer PBIS climate surveys; data teams make recommendations based
on the results.

2-3 times per year Barre Students, staff, and
families
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Home >>
Teachers >>
Three Reasons Tracking Kids is Wrong (And How to Start Making a
Change)

Three Reasons Tracking Kids is Wrong (And How to
Start Making a Change)    

As I sent my kids off to school the other day, I noticed that my daughter was hanging back.

“What’s wrong?” I asked.

“Today we have a big test,” she said, “and if I don’t do a good job, I’ll be in the low class next

year.”

It took a moment for me to respond to her anxiety, and I tried to be reassuring. However, deep

down, I knew I was placating my daughter and that anything I said would be less powerful than

what she learned from friends and teachers. Over the past several years, I’ve struggled as a

parent when my own children have experiences in school that I question as an educator. In this

case, I do not know where my children get the terminology of “low, middle, high” when they

refer to the courses in which they are placed each year. Whether these words come from

fellow students or from teachers, they reinforce all kinds of ideas that are both inaccurate and

potentially damaging to a child’s academic identity. Furthermore, when we track students into

different groups based upon perceived ability, we are reinforcing a set of beliefs that is

destructive to children. Below are three important reasons that we should, once and for all,

walk away from tracking, as well as some questions to ask ourselves as we walk away from this

outdated practice.

Tracking Holds Kids Back

Do we think that hanging out with people who are theoretically just like us is a desirable social

model? And if the answer is no, is it a desirable academic model? Quite often, students are

placed into classes with students who are considered to be of like ability, usually based on

assessment data. That practice is flawed for so many reasons, not the least of which is an

overreliance on testing results which are not always accurate. Beyond that, if we combine

groups that are perceived as the same, not only do we unfairly stereotype scores of students

both academically and socially; we also miss a huge opportunity to elevate students by

maximizing their collective differences. I do not learn nearly as much from those who have the

same skills or perspective that I have; instead, I tend to have more meaningful growth when I

interact with people who challenge my own way of thinking. Students need that same benefit.

Teacher Essentials Lesson Plans Admin Tech PD

Worksheets & Printables Tools & Templates

https://www.educationworld.com/
https://www.educationworld.com/
https://www.educationworld.com/teachers
https://www.educationworld.com/teachers/three-reasons-tracking-kids-wrong-and-how-start-making-change
https://www.educationworld.com/teachers/index.shtml
https://www.educationworld.com/a_lesson
https://www.educationworld.com/a_admin
https://www.educationworld.com/a_tech
https://www.educationworld.com/a_curr
https://www.educationworld.com/a_lesson/worksheets/
https://www.educationworld.com/tools_templates/index.shtml
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Think about how much progress they will be able to achieve when we reinforce the important

reality that we make one another stronger because of our differences, and not in spite of

them.

Tracking Supports Fixed Mindset

As we know, moving from a set point can be a difficult accomplishment. While schools

sometimes argue that tracked placements are not permanent, students often lack the adult

advocates to help them change their situation. Coupling that with a gradual decline in self-

belief, students tend to remain in the same tracked groups from the early grades all the way

through high school. We spent a lot of time telling students that they can change, that

intelligence is not a fixed point, that we believe in their ability to constantly grow. Why, then,

does it make sense to place them into a leveled learning environment that sends the opposite

message, either implicitly or otherwise? If we really believe in a growth mindset, we cannot

support tracking both ideologically and practically. It does not make sense to place students

into a situation that labels their academic identity and expect that they will remain there

without any consequence to their sense of self. Instead of just talking about having a growth

mindset, our actions should support what we say we value.

Tracking Promotes Inequity

A couple of years ago, I had the privilege of teaching a brilliant writer. He came into my class as

a happy accident; one day, I was grading student test papers with a group of colleagues and I

came across his. At the time, he was enrolled in so-called “regular” English, but his writing was

absolutely masterful. When I asked him why he was not in a more advanced English class, he

said, “I’ve just been put in regular English since the third grade. I wanted to switch out, but they

told me I’m in the right place.” I didn’t know who exactly “they” were, but I did have a feeling

that “their” decision was influenced by my student’s racial background since there was no other

way to explain why this excellent student was being held back. In schools all over the country,

demographic data shows that students of color are overwhelmingly enrolled in remedial or

lower-level courses while their white peers are placed into honors or AP classes. This pattern is

not accidental, nor is it a passing trend. Students are placed into classes at a young age and the

rationale behind these placements is often the result of either implicit bias or explicit racism.

Unless we stop making decisions about what students can do based upon personal perception

when they are still at their most formative stage, nobody will check the inexcusable results that

happen time and time again. The only way to stop this de facto segregation is to engage in a

vital antiracist practice and stop tracking.     

What considerations go into making the change away from tracking? To begin the process of

positive change, here are some questions to pose:

What need does tracking serve? How can we meet that need in heterogeneous

groupings?

Are classes tracked because of perceived ability or perceived motivation? If the

former, what data measures do we use to make these decisions? If the latter, why is

academic ability aligned with behavior?



If we begin to experiment with heterogeneous groupings, what might be a good grade

level or department to begin with?

How can we explore our beliefs about tracking as a school, confront ideas that do not

serve students, and have productive conversations about moving forward?

What kind of professional development or support might teachers need who make

this transition?

What are our biggest concerns about making this transition? How can we address

these concerns productively without moving backward?

While the questions above are just a start, they provide some reflective opportunities as well as

a call to action for change. Over the past year, we’ve been given a huge opportunity to

reexamine so many of our educational structures, to challenge their effectiveness, and to put a

stop to the status quo. As we think about scheduling students for next year and helping them

recover from so much learning disruption over the course of this pandemic, the last thing on

our minds should be finding ways to further limit opportunity and access. Tracking has not, nor

should it ever be, a legitimate way to provide students with a strong sense of academic

confidence. Instead, it has created a system of have and have-nots, and that is simply

unacceptable. Looking forward, making a case to remove tracking with our school teams is a

solid investment in our students and in what they can really do when we believe in them

wholeheartedly.

Written by Miriam Plotinsky, Education World Contributing Writer

Miriam is a Learning and Achievement Specialist with Montgomery County Public Schools in

Maryland, where she has worked for nearly 20 years as an English teacher, staff developer and

department chair. She is a National Board Certified Teacher, and recently earned her certification in

Education Administration and Supervision. She can be followed on Twitter: @MirPloMCPS
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