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I. General Information and Instructions: 
 

ISD 0492 Austin Public Schools Local Literacy Plan 2022 
DISTRICT/CHARTER and SCHOOL SITE   

 IDENTIFICATION INFORMATION   
District Name and Number: 
Austin , MN #492 
 

Phone:  
507-460-1900 
 

Superintendent/Director: 
Dr. Joey Page 
 

Fax: 
 
 

Site Address: 
401 3rd Avenue NW 
Austin, MN 55912 
 

Email: 
joey.page@austin.k12.mn.us 
 

School Name and Number: 
 

Phone: 
 

Principal/Director: 
 

Fax: 
 

Site Address: 
 

Email: 
 

 
Local Literacy Team Members                                       Local Literacy Team Roles 
John Alberts Executive Director of Organizational Development and 

Administrative Services 
Katie Baskin Director of Teaching and Learning 

Lynn Hemann English Language Learners Coordinator 

Jill Rollie Woodson Kindergarten Center Principal 

Sheri Willrodt Director of Special Education 

Andrea Malo Gifted and Talented Coordinator 
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Austin Public Schools – Strategic Plan (Mission, Vision, Core Values) 

 
After several months of work with staff and community members, the Austin School Board approved a new 
strategic plan in April 2022. The District Strategic Plan will center on how students experience their education 
at Austin Public Schools. A big part of this process was thinking about the daily desired experience for our 
students, teachers, staff, and parents. We asked some big questions, including what our stakeholders want to 
experience in our district, how can we better serve our students, staff, and parents, and what defines a successful 
Austin Public Schools graduate. Here is what was shared with us: 
 
Students: 

• I am supported and challenged in my learning and believe I will be successful 
• I feel that school is safe, and that school is challenging and fun  
• I am an engaged learner at school and in our community 

Staff: 
• I am seen, valued, and respected for who I am and the work I do  
• I receive the support and resources to do my job well, so I am able to create a healthy and safe learning 

environment 
• I work in a district that is willing to adapt and change when necessary to best meet the needs of all 

students  
Parents: 

• I am part of my child’s education and feel welcomed, valued, and respected as a family  
• My child enjoys coming to school and is safe, included, and respected, so they are learning every day  
• I am engaged in a partnership with my child’s school, so I know what to do to help my child continue to 

grow and learn  
 

As a result of this feedback from Austin Stakeholders, the district was able to create a mission, vision, core 
values and strategic directions to focus the work of Austin Public Schools for the next 3 years. 
 
District Mission (Our core purpose) 
Inspire.Empower.Accelerate 
 
District Vision (What we indent to create) 
Preparing all learners to make a difference in the world. 
 
Core Values (Drivers of our words and actions) 
Responsible: demonstrates accountability to self and others 
Resilient: develops perseverance and self-confidence 
Learner: challenges self to think critically 
Communicator: listens actively and shares learning and experiences 
Contributor: engages as a productive member of the community and global society 
 
Strategic Directions (drivers of our continuous improvement) 
A. Support and resources to ensure a safe and welcoming learning environment 
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B. Packer Profile for all students 
C. District-wide multi-tiered systems of supports for all learners 
D. Excellence in resource management 
 
Packer Profile  
Strategic Direction B, Packer Profile for all students, was the direct result of feedback from students, staff, and 
family stakeholder groups during the 2021-22 strategic planning process. The Packer Profile identifies and 
articulates the community’s shared aspirations for students and what it means to be a graduate of APS. It 
reflects what our students, staff, and families desire each day for our students and support their preparation to 
become college, career, and life ready. 
 
APS graduates are entering an ever-changing world filled with endless possibilities. To support our students in 
achieving their dreams after high school, we at APS will model and help to develop a core set of values. The 
core values will hold our system accountable to focusing our instruction, student engagement, and community 
collaboration in supporting our students to make a difference in the world. These core values will also guide 
students in building their Packer Portfolio to represent their learning, experiences, and application of their 
preparedness beyond high school. 
 
The Packer Core Values are: 

• Responsible: demonstrates accountability to self and others 
• Resilient: develops perseverance and self-confidence 
• Learner: challenges self to think critically 
• Communicator: listens actively and shares learning and experiences 
• Contributor: engages as a productive member of the community and global society 

 
The Packer Profile reflects 3 key principles to guide student experience throughout their education at Austin 
Public Schools: 

1. Career Pathways Exploration –Students will leverage their interests and abilities to explore future 
careers and educational opportunities.  

2. Meaningful Learning Experiences – Core content and instruction will intentionally engage students in 
authentic learning experiences with relevance beyond APS.  

3. Packer Portfolio – Beginning with the class of 2027, students will celebrate by sharing their meaningful 
pathway journey and growth in the Packer Core Values through a digital portfolio with the community. 

 
All 3rd Graders Can Read at Grade Level 

 
As a part of our work to support all students in achieving the Packer Portfolio, APS has placed the World’s Best 
Workforce measure of all 3rd graders reading at grade level as one of the measures to assess progress of our 
students meeting the strategic direction of the Packer Profile. It is our goal to have all students reading well by 
third grade to help ensure readiness for a successful future.  

 
As APS works towards our vision of all 3rd graders reading at grade level, the following instructional and 
curricular programming has been put into place across the district: 

• All day every day kindergarten 
• Research-based curriculum and assessments 



4 

 

401 Third Avenue NW 
Austin, MN 55912 

MINNESOTA 
DISTRICT/SCHOOL 

LOCAL LITERACY PLAN 
2022-23 

 

 

• Data-based instructional decision making 
• Early intervention in reading for students at risk  
• High quality instruction that meets the needs of all students 
• Technology integrated into instruction 
• Young Scholars talent development program in grades kindergarten through grade 4 
• Aligned Reading Curriculum Grades Kindergarten through 4 

 
Austin Public Schools Instructional Model 
 
Guided by stakeholder feedback from our 
Teaching and Learning Analysis as well as the 
Desired Daily Experience stakeholder feedback 
guided by strategic planning, the Austin Public 
Schools Instructional Model was reconstructed 
to illuminate the values, beliefs and needs to 
support the cohesion of teaching and learning 
across the district. 
The 4 elements at the center of the model are 
identified by stakeholders as both wants and 
needs for our teaching and learning focus. 

 Engagement describes the attention, 
curiosity, interests, optimism and 
passion that both students and staff 
want from their interactions in the 
learning environment. 

 Environment includes a safe and 
supportive space where teaching, 
learning and movement are of 
importance and attended to in all 
forms and functions.  

 Equity includes four dimensions (Access, Achievement, Identity and Power) as powerful levers for 
creating caring, just, inclusive and healthy communities that support all individuals in reaching their 
fullest potential. 

 Evidence provides information for teachers and students to focus their teaching and learning to 
improve student understanding and tailor teaching strategies to accelerate student achievement. 

In each of these elements, APS will focus on 4 educational frameworks to guide teaching and learning 
decision-making and strategy development. All practices intersect with the 4 elements at the center of our 
model and will be guided by the APS Strategic Roadmap as we progress in the learning and implementation 
work. 

• Gradual Release of Responsibility – and instructional model that shifts the cognitive work slowly and 
intentionally from the teacher to the student. 
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• Social Emotional Learning – a process of acquiring knowledge, skills and attitudes to develop healthy 
identities, achieve goals, and establish relationships. 

• Continuous Curriculum Improvement – an ongoing process of curriculum implementation where 
teachers review unit design, assessments, and student data. 

• Multi-Tiered Systems of Supports – a proactive approach to ensuring all students have access to high-
quality instruction and interventions to meet their needs. 

 
Curriculum Program Review and Continuous Improvement 
 
The Program Review and Continuous Curriculum Improvement Cycles are designed to review 
curricular/program areas and provide continuous improvement for teaching and learning in Austin Public 
Schools with input from a variety of stakeholders including, staff, administration, students, families, school 
board, and community. 
 
The Curriculum and Program review system is divided into 2 cycles, a formal program review cycle and an 
implementation/continuous curriculum improvement cycle.  These cycles are based on years and the 
curriculum purchase cycle but can be adjusted on need if a curricular areas/programs is not meeting their 
intended outcomes, if there is a MN standards revision, or a change in MN assessments.   
 
The program review cycle consists of 2 phases: 

1. Program Evaluation  
2. Program Design, Implementation Plan and Purchase  

 
Instructional Coaches and Teaching and Learning will be responsible for leading groups through the Program 
Review phase.  Coaches will also assist in obtaining program evaluation and implementation data in the 
Implementation Phase. 
 
The Continuous Curriculum Improvement Cycle consists of an ongoing process of implementation evaluation 
and consideration of whether the program is meeting intended outcomes. Within the phases cycle of 
implementation, continuous improvement and design of the curriculum occurs through the following 
elements: 

• Standards Alignment 
• Scope and Sequence / Pacing 
• Teacher and Student Look fors in Teaching and Learning 
• Backwards Design Unit Planning 
• PLC’s 

Departments will work through this model of continuous improvement throughout their curriculum and 
instruction cycle. Principals and Coaches will support this work through professional learning and 
department/team meeting. Teaching and Learning will provide detailed descriptions and templates of each 
phase in the program review and continuous improvement cycle. 
 
Early Literacy Beliefs  
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The following information provides guidance for structuring core and targeted reading instructional time for 
grades K-4 in a way that reflects the district’s top priorities for reading instruction. This framework is a 
combination of best practices and approach to reading instruction utilizing Benchmark Advance. While this 
chart is not meant to suggest that there is only one way to teach reading, by mapping the reading block, 
district and school leaders seek to provide clear guidance on the components of good reading instruction as 
well as suggest instructional time for each component. It isn’t simply about the time spent in reading 
instruction, but the quality of the experience’s students are engaged in during the learning. With clear 
expectations, the district can then provide targeted and focused support, resources, and professional 
development opportunities. 
 
In Austin Public Schools, our top priorities in reading include: 

• Ongoing development of key reading skills, particularly mastery of phonics at the lower grades and 
comprehension at the upper grades, 

• through systemic and explicit instruction 
• Exposure to grade-level (or above grade-level) texts through focus lessons and read alouds to ensure 

students are exposed to texts and 
• meet grade-level standards 
• Student learning through collaboration and conversation with others 
• Application and practice of reading and writing skills and strategies through small group reading with 

lessons that match the appropriate text and the right learning targets with the students. 
• Differentiated instruction and student-centered learning maximize teachers’ ability to serve all 

students and address individual needs 
• Linking reading and writing to take advantage of the natural reciprocity between the various reading 

and language processes. 
• Core classroom instruction that incorporates what we know about effective early reading instruction 

for all students, including explicit and systematic attention to foundational reading skills (i.e., 
phonological awareness, phonics, and fluency).  

 
In order to better meet the needs of all APS students, Benchmark Advance reading curriculum has been 
adopted grades K-4, beginning with the 2021-2022 school year.   
 

Daily Component of Reading 
and Writing Curriculum  

 

Element(s) of the component 
 

Approximate 
Instructional 

Time 

Interactive Read Aloud 
 

Carefully selected high quality literature and 
informational text that promotes higher thinking, 
enhances language, represents diverse and varied 
cultures. 
 
The teacher discusses with the whole class or with 
small groups before, during, and after reading. 
Reading aloud to students provides them with the 
opportunity to hear how fluent reading sounds 

10 min. 
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(expression, intonation, pacing) while helping to 
develop a sense of story. Read alouds promote oral 
language development; they help build vocabulary 
and understanding of text structure. Read alouds 
encourage high levels of understanding, while 
sharing the reading process in a meaningful way. 

Phonics / Word Study 
Phonemic Awareness 

Phonemic awareness is the ability to hear and work 
with the individual sounds of the spoken words. 
Instructional strategies specifically for phonemic 
awareness include listening for beginning, middle, 
and ending sounds in words taken from text, putting 
together and taking apart separate sounds in words 
(blending and segmenting), and writing the sounds 
they hear in words (sound boxes). Substituting and 
deleting phonemes should also be included in 
phonemic awareness learning. 
 
Phonological awareness is a broad skill that 
includes identifying and manipulating units of oral 
language – parts such as words, syllables, and 
onsets and rimes. Instructional strategies for 
teaching phonological awareness include listening 
to and making up rhymes and clapping syllables in 
student names and other words found in text 
 
Phonics instruction helps beginning readers see the 
relationships between the sounds of spoken 
language and the letters of written language. 
Teachers provide explicit, systematic instruction to 
teach the most useful letter-sound relationships 
(approximately 30 minutes each day of grade level 
phonics) and coach students to use word 
recognition strategies to decode unfamiliar words in 
text as observing reading behaviors in small group 
instruction. Strategies for phonics instruction 
include reading and writing words, and reading 
books that contain words with the letter-sound 
relationships they are learning. Students can 
practice writing the letter-sound relationships in 
journal writing and written response to text 

15-20 min. 

Shared Reading, Mini-lesson  During shared reading the class is engaged in 
reading the same text with different levels of 
support. Throughout the lesson the teacher 
purposefully provides direct instruction and/or 
models skill and strategy development (concepts of 
print, word recognition, fluency, vocabulary, and 

15-20 min. per 
mini lesson 
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comprehension) as appropriate to the specific 
learning (ex: determining main idea and details 
would be modeled, defining a glossary would be 
direct instruction).  
 
Students practice applying specific grade level 
reading and writing targets (With guidance and 
support from teacher) using at or above grade-level 
texts 

• Shared Reading 
• Close Reading 
• Substantive Conversations 
• Writing in Response to Text 
• Taking notes/asking questions while reading 
• Provide instruction on: 

o Pre-writing /planning 
o Drafting 
o Revising 
o Editing / conventions 
o Publishing 
o Analysis of mentor texts 
o Grammar / mechanics 

 
 
Close reading is the reading and rereading of short 
passages of complex text, applying comprehension 
strategies to gain deeper understanding of the 
author’s meaning. Complex text refers more to the 
complexity of ideas and thinking – not simply the 
difficulty of the words to decode or text formatting 
 
Teacher uses instructional talk to reveal the thought 
process – says everything they are thinking (related 
to the intended learning) aloud. Modeling is 
purposeful and requires intentional planning to 
make the invisible thinking process visible for 
students.  
 
Substantive Conversation between students builds 
comprehension. Student comments and questions 
are directly linked to other comments and questions 
 
Comprehension is the key to academic and lifelong 
learning. Children can build their comprehension by 
learning to use strategies to get meaning from what 
they read. Teachers provide instruction and 
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modeling (at selected points in text) to help students 
learn grade level learning targets, along with 
comprehension strategies: predicting, clarifying, 
asking questions, and summarizing. Teachers 
should involve students in higher level thinking, 
including critiquing and critically thinking about 
text through discussion and written responses to 
higher level questioning. 
 
Vocabulary refers to the words we must know to 
communicate effectively. Students need rich 
language experiences. They learn vocabulary in two 
ways: indirectly by hearing and seeing words as 
they listen, talk, and read; and directly by being 
taught specific word meanings and word learning 
strategies. Teachers should intentionally choose and 
teach “Tier 2” words in text students are reading 
during the lesson (words that change the meaning of 
the text). Teachers should relate new words to the 
words students already know and to students’ 
experiences. Students should interact with the 
words in a variety of context over time. 
 
Teacher models (using explicit instructional talk to 
reveal the teacher’s  thought processes as tasks are 
performed at preselected, purposeful points in text) 
specific grade level reading targets and reading 
strategies (including summarizing, questioning, 
predicting, monitor/clarify, and word recognition 
strategies) using at or above grade-level texts 

Guided Reading, Independent 
Reading 
 
Targeted differentiated 
instruction – scaffolded reading 
instruction to customize to 
individual needs. Learning needs 
to be accelerated to help students 
achieve at grade level. 
 
 

The purpose of small group reading is to help 
students develop new reading skills and strategies 
and apply them flexibly. Groups are formed based 
on common needs (skill or strategy usage) and are 
flexible; that is, they change as children’s needs 
change. Small group reading gives teachers the 
opportunity (during core reading time or outside of 
core time) to observe students as they practice 
reading skill(s), apply in context, and/or process 
new text, so they can design instruction based on 
student need.  
 
Application and enriched experiences to apply 
reading targets and strategies.  

45-60 min. 
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• Teachers meet with students in small groups 
or individually (conferring) to engage in 
learning experiences 

• Application of targets and reading strategies 
using appropriately leveled text that the 
teachers have worked with students to select 

o Comprehension Targets and 
Strategies 

o Substantive Conversations 
o Writing in Response to Text  
o Taking notes/Asking questions while 

reading 
• Independent application of targets and 

reading strategies – reading new texts and 
applying reading skills and strategies 

• Teacher reviews student work/learning 
completed during learning time within a 
short time frame, returning the work to 
students with specific, descriptive feedback, 
and using the knowledge of student learning 
when planning next learning experiences for 
students. 

 
Students slightly below grade level should also 
receive direct intervention to accelerate learning – 
using diagnostic and frequent formative 
assessments to customize instruction based on 
identified, specific student need. 
 
Learners who are below grade level 

• Teachers meet with students in small groups 
to provide direct, intensive instruction and 
intervention to accelerate learning – using 
diagnostic and frequent formative 
assessments to customize instruction based 
on specific student need (while working 
with teacher, student need to apply skills in 
text at an appropriate reading level) 

o Language experience approach 
(specific to children who have had 
very limited experiences with text) 

o Direct phonemic awareness 
instruction 

o High frequency work instruction and 
application in text 

o Oral reading fluency 
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o Direct, systematic phonics 
instruction 

o Comprehension targets and strategy 
instruction 

o Wiring in response to text 
Shared Writing, Mini-lessons During shared writing the teacher uses mentor texts 

to serve as models of the different types of writing 
students will be asked to engage in (i.e. 
informative/explanatory reports, opinion writing, 
poetry).  Throughout the lesson the teacher analyzes 
the prompt, discovering features of the different 
types of writing and anchor charts are created with 
the students to delineate these features.     
 
An important part of each writing lesson is the 
guided practice.  Teachers ask students a question 
that brings them back into the text to find their 
answer.  Students are provided a prompt that they 
could use to answer the question.  Students are then 
provided a writing task they need to complete 
during their independent writing time that is 
connected to what they did during guided practice. 
 
As writing mini-lessons progress students are 
provided checklists that note what must be included 
in their writing.  The teacher will also explain the 
rubric they will use when reviewing students’ work. 
 
It is important that teachers understand the 
developmental stages of writing as they work with 
students.  All students will be exposed to the grade 
level content and what they are able to produce will 
grow with scaffolding and support.  
 
 

 
 

10-15 min. 

Guided Writing Groups, 
Independent Writing 
 
Targeted differentiated 
instruction – scaffolded writing 
instruction to customize to 
individual needs. Learning needs 
to be accelerated to help students 
achieve at grade level. 

Students will leave their shared writing mini lessons 
with tasks they need to complete.  Teachers will use 
their knowledge of the students to determine when 
they would like students to do this.  For students 
who can complete the work independently, center 
time may be the appropriate place.  If there are 
students who will need more guidance the teacher 
may use guided writing groups.  Teachers can also 

15-25 min. 
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confer with individual students to check on their 
progress and provide assistance. 
 
As teachers confer with students or meet in guided 
writing groups, they may use developmental writing 
frames or checklists to note students growth over 
time. 

Intervention (Tier 2) 
 
High-quality instructional 
interventions in literacy and 
language for small groups of 
students who are struggling to 
learn language and literacy skills. 
This instruction, provided daily, 
should be teacher-directed, with 
ample scaffolds to make learning 
easier and plenty of opportunities 
to practice what is being learned. 
 

Effective core (or Tier 1) instruction is important for 
reducing the number of students who are identified for 
supplemental instructional opportunities (or Tier 2 
interventions), and to ensure that this supplemental 
instruction is prioritized for those students who 
continue to struggle after having received appropriate 
opportunities to learn language and literacy skills. 
 
Teachers use available measures, such as standardized 
tests, district benchmark tests, or English language 
assessments, to screen and identify students in need of 
additional instructional support. The screening process 
should not end with a brief screening measure that 
focuses on decoding and phonemic skills. Further 
diagnostic work, including use of information from 
formative assessments and informal reading 
assessments, should be considered in making decisions 
about what support students need during small-group 
instruction and what specific instructional needs should 
be met. 
 
Use small-group instructional time to address basic 
foundational skills such as phonemic awareness and 
decoding, along with complex literacy skills such as 
vocabulary, reading comprehension strategies, and 
listening comprehension strategies. Small-group 
supplemental instruction that has an appropriate 
balance between foundational reading skills, reading 
comprehension instruction, and language instruction.  

 

 
Student Proficiency Identification 
 
To determine students’ reading proficiency and to identify struggling readers, benchmark screening assessments 
are given to all students three times yearly. All students in kindergarten through grade 4 are assessed in 
September, December, and May using STAR Universal Screening Assessments. Teachers meet together in 
collaborative data meetings to identify needs, group students and plan for instruction based on students’ 
assessments. Based on student performance, optional progress monitoring assessments may be given to 
determine instructional focus or potential intervention support for students. Please see the chart below: 
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Students are proficient in Oral Reading Fluency according to Star Early Reading and Star CBM Reading with 
the following scores as benchmarked throughout the year: 
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Benchmark goals increase throughout the school year within grades and between grades as shown below: 
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Current data trends determine instructional goals 
 
Current data trends indicate that in the area of reading, performance across grade levels has been very stagnant 
over time, causing more students to be dropping below the state average in performance. There is not a single 
grade level or strand that is identified as being most problematic. APS is a growing district, with the growth in 
student population most evident in non-white and free/reduced lunch populations. As these populations have 
increased, the APS percentage proficient has dropped below statewide percent proficient. This is also reflected 
in the discrepancy between the performance of white students and their non-white peers. In general, white 
students are performing better on reading assessments than non-white students, implicating an achievement gap 
in this area. It is our goal to increase reading proficiency for all students while also decreasing the achievement 
gap. 
 
During the 2022-23 school year, Austin Public Schools engaged in a strategic planning process that not only 
aligns the mission and vision to strategic priories for work within the district, we also identified vision cards to 
hold our system accountable to making progress in our goals and outcomes for students. The vision cards detail 
the key quantitative and qualitative measures and metrics for successful implementation of the District’s Vision. 
For 2022-23, these quantitative measures being assessed and tracked for progress include the Worlds Best 
Workforce measure of students reading well by 3rd grade. This measure will be assessed throughout the year to 
establish baseline and growth measures for our district as we work towards meeting and/or exceeding the state 
averages. 
 
Assessment Process 
 
Reading assessment is an ongoing process which includes screening, progress monitoring and diagnostic 
assessments.   
 
District wide benchmark screening assessments are given three times yearly. All students in kindergarten 
through grade 4 are assessed in September, December and May with Star Early Literacy or Star Reading and 
CBM Reading.   
 
Based on student data, more diagnostic assessment is sometimes necessary.  Some students whose assessment 
data shows them to be at-risk for reading difficulty are assessed individually with the Quick Phonics Screener, 
the Phonological Awareness Assessments, PRESS Phonics Inventory, or Star CBM progress monitoring 
assessment to determine appropriate intervention placement and instruction.  
 
Students with benchmark assessment scores below proficiency targets are progressed monitored bi- weekly with 
Star Early Reading and CBM Reading Assessment.  
 
Teachers meet together regularly in grade level data meetings to analyze progress monitoring data and plan for 
instruction. These data meetings are held approximately every six weeks at each site and include classroom 
teachers as well as EL, special education, intervention and gifted and talented teachers. 

 
Parent Involvement 
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Reading progress is communicated to parents in a variety of ways.  Benchmark assessment and progress 
monitoring data is shared at parent teacher conferences held twice a year. Reading progress on classroom 
tasks and assessment is also noted in an ongoing manner on the Parent Portal online data communication 
tool. Special education annual meetings address student progress toward reading goals.  

Parent involvement is a key component in learning to read. At the five elementary sites parent and community 
involvement might include: 

• Parent and community involvement on the District World’s Best Workforce Committee 

• Parent and community volunteers as readers and tutors 

• After school programming volunteers as book club leaders 

• Early Intervention in Reading volunteer tutors 

• Parents’ commitment to support students’ home reading logs  

• Summer reading incentives 

• Family participation in free book exchanges 

• Family reading nights  

Monthly parent meetings emphasize the importance of reading to children to support school success and 
provide information about the reading curriculum and are facilitated in multiple languages 

In addition, Austin Public Schools continues to collaborate between kindergarten and preschool and day care 
providers in the Austin area.  

The district will continue to develop ways to improve communication with parents and opportunities for 
parent and community involvement.                                                                                 

Early Intervention 
Early intervention involves three levels of reading instruction support for students depending on individual 
needs. 
 
Primary level of support 

 
The core reading program in grades K-4 is Benchmark Advance. This structured language arts program 
is standards aligned and reflects the lasted research into the science of reading. Benchmark Advance 
provides explicit phonics instruction and word study, supports vocabulary development, and targets 
skills for accessing complex text using text evidence, and building knowledge equitably within and 
across grade levels. The curriculum guides teachers and students in building knowledge across 
disciplines while promoting literacy skills through engaging in the study of history, science, and great 
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works of literature. Within the 120 min daily reading block for K-4 students, all students receive an 
interactive read aloud lesson, multiple mini lessons in metacognition, comprehension, vocabulary, 
shared reading and phonics, small group or independent reading and conferring time with teachers and 
peers, and writing and language mini-lessons with guided practice. The text used to engage each learner 
are authentic, multicultural texts that allow students to explore new perspectives with a social-emotional 
foundation. 

 
Secondary level of support 

 
Students reading below grade level according to assessment data and who are not making sufficient 
progress toward grade level reading goals receive further support. This support can be provided by the 
classroom teacher, intervention specialist or EL teacher. This instruction takes place most often in the 
classroom during the reading block, but sometimes occurs in a resource room. The district has several 
research-based intervention programs which address identified needs in phonemic awareness, phonics, 
fluency, vocabulary, and comprehension. 
 

Tertiary level of support 
 
Students who are significantly below grade level on benchmark, progress monitoring and diagnostic 
assessments receive the most intensive support in reading. In addition to the core reading program, a 
systematic, scientifically research-based reading intervention is used for instruction. Intervention 
instruction may take place in the classroom or in the resource room during a time other than the reading 
block.  
 

Parents are informed about student progress in interventions through conferences with the classroom teachers 
and support staff.  
 
Professional Development 
 
The focus of professional development for elementary staff is linked to improving student achievement. Data 
show the need to improve student literacy and that culturally responsive teaching with high expectations for all 
is necessary to close the achievement gap between learners.  To improve instruction in these targeted areas, 
teachers and specialists collaborate across grades, subject, disciplines, buildings and district to promote 
development of competent use of literacy practices and instructional strategies for all students. Teachers will 
also focus on those strategies that are effective for the students most in need of additional supports. 
 
Job embedded professional development is designed to support high quality instruction necessary for meeting 
high achievement goals. This includes an instructional coach in each elementary building and PLC (professional 
learning community) and grade level collaboration meetings. Early release days provide for further support in 
professional development for teachers. 
 
The focus of elementary professional development for 2022-23 will be spent on implementation of the new tier 
1 reading curriculum, Benchmark Advance and integration of the district instructional model. 
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In order to increase student success in literacy, instructional coaches will work with grade level teams and 
individual teachers at each elementary site to improve the quality of reading instruction. For the coaches’ and 
teachers’ work to be most effective, time for teacher collaboration needs to be increased and planned for on a 
regular basis. 
 
Thoughtful planning, assessment and data analysis, as well as focused instruction and professional development 
will provide all of the students in the Austin Public Schools the opportunity to read well by third grade. Parent 
and community involvement is vital in helping to reach this goal.  
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 Appendix A: Scoring Rubrics 
A Rubric for District/School Local Literacy Plans 

 
The essential requirements in the school or district local literacy plans have been incorporated. 

Completed Not Completed 
 

 General and contact information is included. 
 

 Overview of the local literacy plan is provided. 
 

 Element 1:  How you will ensure reading      
proficiency for all students is included. 
 

 Element 2:  The process to assess students’ level 
of reading proficiency is included. 
 

 Element 3:  How you will notify and involve 
parents is included. 
 

 Element 4:  How and when you will intervene 
with students who are not reading at or above 
grade level is included. 
 

 Element 5:  How you will identify and meet staff 
development needs is included. 

 
 

 
  General information is incorrect or incomplete. 
 
  Overview of the local literacy plan is incomplete. 
 
  Element 1 is not provided or is incomplete. 
 
 
  Element 2 is not provided or is incomplete. 
 
 
  Element 3 is not provided or is incomplete. 
 
 
  Element 4 is not provided or is incomplete. 
 
 
 
  Element 5 is not provided or is incomplete. 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 



25 

 

401 Third Avenue NW 
Austin, MN 55912 

MINNESOTA 
DISTRICT/SCHOOL 

LOCAL LITERACY PLAN 

      
2022-23 

 

 

A Rubric for District/School Local Literacy Plans 
(DISTINGUISHED ← PROFICIENT ← NEEDS REVISION) 

 
1. How you will ensure reading proficiency for all students by the end of Grade 3.  

Distinguished Proficient Needs Revision 
  
   Actions, including school-wide policies 
and practices, are evident to ensure reading 
proficiency. 

 
  Actions are evident  to ensure reading 
proficiency. 

 
  Actions, including policies and 
practices, are not evident to ensure reading 
proficiency. 

 
A Rubric for District/School Local Literacy Plans 

(DISTINGUISHED ← PROFICIENT ← NEEDS REVISION) 
 
2.  The process to assess students’ level of reading proficiency. 

Distinguished Proficient Needs Revision 
 
  A process to assess students’ level of 
reading proficiency is  identified  and plans 
for implementation and evaluation are 
evident  
 

 
  A process to assess students’ level of 
reading proficiency is identified. 
 

 
  A process to assess students’ level of 
reading proficiency is not identified.   

  
 

A Rubric for District/School Local Literacy Plans 
(DISTINGUISHED ← PROFICIENT ← NEEDS REVISION) 

 
3. How you will notify and involve parents. 
 

 

Distinguished Proficient Needs Revision  
 
 Strategies are identified and an 

action plan is detailed for 
implementation of each identified 
strategy. 

 
 Strategies have specific activities 

and timelines are provided for each 
strategy.    

 
 
 Sources of scientifically-based 

research are identified. 
 

 
 Strategies are identified for how 

you will notify and involve 
parents. 

 
 
 Strategies are aligned for students 

who are not reading at or above 
grade level. 

 
 
 Sources of scientifically-based 

research are identified. 

 
 Strategies for how you will notify 

and involve parents are not 
identified. 

 
 
 Strategies are not aligned for 

students who are not reading at or 
above grade level. 

 
 
 Sources of research are not 

identified 
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A Rubric for District/School Local Literacy Plans 
(DISTINGUISHED ← PROFICIENT ← NEEDS REVISION) 

 
4.  How and when you will intervene with students who are not reading at or above grade level. 

Distinguished 
 Strategies are identified and an 

action plan is detailed for 
implementation of each identified 
strategy. 

 
 Strategies are aligned and specific 

activities and timelines are provided 
for each strategy.    

 
 Sources of scientifically-based 

research are identified and evidence 
is linked to student achievement. 

 

Proficient 
 Strategies are identified for how you 

will intervene with students who are not 
reading at or above grade level. 

 
 Sources of scientifically-based research 

are identified. 

Needs Revision 
 Strategies are not identified. 

 
 
 Sources of research are not 

identified. 
 

 
 

A Rubric for District/School Local Literacy Plans 
(DISTINGUISHED ← PROFICIENT ← NEEDS REVISION) 

 
5.   How you will identify and meet staff development needs. 

Distinguished Proficient Needs Revision 
 
 All teachers participate in high 

quality professional development 
linked directly to student 
achievement. 

 
 High quality professional 

development targets the needs of 
instructional staff to address 
district/school areas of 
improvement.  

 
 Schedules provide time for 

opportunities to participate in high 
quality professional development in 
an aligned, planned manner 

 
 Professional development provides 

clearly organized, job-embedded 
collaboration to improve classroom 
practice  

 

 
 Teachers participate in high quality 

professional development linked 
directly to student achievement. 

  
 
 Funds are used for the purpose of 

providing high quality professional 
development that targets the needs of 
instructional staff 

 
 How you will identify staff 

development needs is 
incomplete. 

 
 Little or no evidence of staff 

development is provided. 
 

 
 


