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School Information Sheet for Benjamin Turner Middle School	

Accountability Status – Elementary and Middle Schools	

Met Adequate Yearly Progress (AYP) in ELA (2014-15 or most recent data available) 
American Indian or Alaska Native  Black or African American  
Hispanic or Latino  Asian or Native Hawaiian/Other Pacific Islander  
White  Multi-Racial  
Students with Disabilities  Limited English Proficient  
Economically Disadvantaged   

Met Adequate Yearly Progress (AYP) in Mathematics (2014-15 or most recent data available) 
American Indian or Alaska Native  Black or African American  

School Configuration (2015-16 data) 

Grade 
Configuration 6-8 Total Enrollment 343 SIG Recipient  

Types and Number of English Language Learner Classes (2015-16) 

# Transitional Bilingual  # Dual Language  # Self-Contained English as a Second 
Language  

Types and Number of Special Education Classes (2015-16) 
# Special Classes  # SETSS  # Integrated Collaborative Teaching  

Types and Number of Special Classes (2015-16) 
# Visual Arts  # Music  # Drama  
# Foreign Language  # Dance  # CTE  

School Composition (most recent data) 
% Title I Population 83.38 % Attendance Rate 94.67 
% Free Lunch 79.30 % Reduced Lunch 4.08 
% Limited English Proficient 7.87 % Students with Disabilities 29.74 

Racial/Ethnic Origin (most recent data) 
% American Indian or Alaska Native 0.29 % Black or African American 83.09 
% Hispanic or Latino 11.66 % Asian or Native Hawaiian/Pacific Islander 1.17 
% White 3.79 % Multi-Racial  

Personnel (most recent data) 
Years Principal Assigned to School  # of Assistant Principals  
# of Deans  # of Counselors/Social Workers  
% of Teachers with No Valid Teaching Certificate  % Teaching Out of Certification  
% Teaching with Fewer Than 3 Years of Experience  Average Teacher Absences  

Student Performance for Elementary and Middle Schools (2014-15 or most recent data available) 
ELA Performance at levels 3 & 4 25.16 Mathematics Performance at levels 3 & 4 8.95 
Science Performance at levels 3 & 4 (4th Grade)  Science Performance at levels 3 & 4 (8th Grade) 49.70 

Student Performance for High Schools (2014-15 or most recent data available) 

ELA Performance at levels 3 & 4  Mathematics Performance at levels 3 & 4  
Credit Accumulation High Schools Only (2014-15 or most recent data available) 

% of 1st year students who earned 10+ credits  % of 2nd year students who earned 10+ credits  
% of 3rd year students who earned 10+ credits  4 Year Graduation Rate  
6 Year Graduation Rate   

Overall NYSED Accountability Status (2014-15 or most recent data available) 
Reward  Recognition  
In Good Standing  Local Assistance Plan  
Focus District  Focus School Identified by a Focus District  
Priority School   
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Hispanic or Latino  Asian or Native Hawaiian/Other Pacific Islander  
White  Multi-Racial  
Students with Disabilities  Limited English Proficient  
Economically Disadvantaged   

Met Adequate Yearly Progress (AYP) in Science (2014-15 or most recent data available) 
American Indian or Alaska Native  Black or African American  
Hispanic or Latino  Asian or Native Hawaiian/Other Pacific Islander  
White  Multi-Racial  
Students with Disabilities  Limited English Proficient  
Economically Disadvantaged   
Describe	the	school’s	top	priorities	(no	more	than	5)	based	on	the	school’s	comprehensive	plans	(SCEP,	SIG,	DIP,	etc.):	
	

1. 
2.  

	

	

Information	about	the	review	

• The	review	was	led	by	Lori	Allen,	in	collaboration	with	Dr.	Waveline	Bennett-Conroy,	Assistant	
Superintendent,	Dr.	C.	Walden,	Associate	Superintendent	of	Curriculum	and	Instruction	,	Ms.	Depaul,	a	
Special	Education	School	Specialist	(SESIS)	representative,	Dr.	Circello,	an	ENL/ELL	district	supervisor,		Dr.	
Jagnandan,	a	Math/Science	district	supervisor,	Ms.	White,	ELA	supervisor	and	Ms.	McKitty-Bromely,	a	district	
supervisor.		

● The	review	team	visited	a	total	of	18	classrooms	during	the	review.			
● Reviewers	conducted	focus	groups	with	students,	and	teachers.			
● Reviewers	examined	documents	provided	by	the	school,	including	the	School	Comprehensive	Education	Plan,	

StaffTrac,	lesson	plans,	and	assessments.	
	

	

School	Review	with	District	Oversight	Information	

#	of	
teachers	in	
the	school	

#	of	English	
language	arts	
(ELA)	classes	
visited	during	
the	review	

#	of	mathematics	
classes	visited	
during	the	review	

#	of	classes	for	
Students	with	
Disabilities	visited	
during	the	review	

#	of	classes	for	
English	language	
learners	visited	
during	the	review	

#	of		ELA	lessons	
reviewed	using	
the	Tri-State	
Rubric	

#	of		
mathematics	
lessons	
reviewed	
using	the	Tri-
State	Rubric	

42	 8	 8	 5	 	 	 	
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COMMON	CORE	CONCEPTUAL	FRAME	
SCHOOL	REVIEW	WITH	DISTRICT	OVERSIGHT	

	 Mark	an	“X”	in	the	box	below	the	appropriate	designation	for	each	Statement	of	Practice.		Provide	the	
letter	rating	in	the	OVERALL	RATING	row	as	the	overall	Conceptual	Frame	rating.	

#	 Statement	of	Practice	 H	 E	 D	 I	

2.3	 Leaders	make	strategic	decisions	to	organize	programmatic,	human,	and	fiscal	capital	resources.	 �	 X	 �	 �	

3.2	 The	 school	 leader	 ensures	 and	 supports	 the	 quality	 implementation	 of	 a	 systematic	 plan	 of	
rigorous	 and	 coherent	 curricula	 appropriately	 aligned	 to	 the	 Common	 Core	 Learning	 Standards	
(CCLS)	that	is	monitored	and	adapted	to	meet	the	needs	of	students.	

�	 X	 �	 �	

3.3	 Teachers	develop	and	ensure	that	unit	and	lesson	plans	used	include	data-driven	instruction	(DDI)	
protocols	 that	 are	 appropriately	 aligned	 to	 the	 CCLS	 and	 NYS	 content	 standards	 and	 address	
student	achievement	needs.	

�	 �	 X	 �	

3.5	 Teachers	implement	a	comprehensive	system	for	using	formative	and	summative	assessments	for	
strategic	 short	 and	 long-range	 curriculum	 planning	 that	 involves	 student	 reflection,	 tracking	 of,	
and	ownership	of	learning.			

�	 �	 X	 �	

4.2	 School	and	teacher	leaders	ensure	that	instructional	practices	and	strategies	are	organized	around	
annual,	unit,	and	daily	lesson	plans	that	address	all	student	goals	and	needs.	

�	 �	

	

X	

	

�	

4.3	 Teachers	provide	 coherent,	 and	appropriately	 aligned	Common	Core	 Learning	 Standards	 (CCLS)-
based	instruction	that	leads	to	multiple	points	of	access	for	all	students.	

�	 �	

	

X	

	

�	

4.5	 Teachers	inform	planning	and	foster	student	participation	in	their	own	learning	process	by	using	a	
variety	of	summative	and	formative	data	sources	(e.g.,	screening,	interim	measures,	and	progress	
monitoring).	

�	 �	 X	 �	

	 OVERALL	RATING		FOR	COMMON	CORE	CONCEPTUAL	FRAME	 	 	 X	 	
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REVIEW	OF	COMMON	CORE	CONCEPTUAL	FRAME	

Directions:		

Provide	a	final	rating	for	each	Statement	of	Practice	(SOP)	within	the	COMMON	CORE	CONCEPTUAL	FRAME:		

2.3,	3.2,	3.3,	3.5,	4.2,	4.3,	4.5	and	an	overall	rating	of	the	COMMON	CORE	CONCEPTUAL	FRAME	based	on	the	results	
of	the	classroom	visits,	Evidence	of	Shifts	in	Practice	and	the	Review	of	units/lessons	using	the	Tri-State	Rubric.			

Each	 Statement	 of	 Practice	 (SOP)	 should	 have	 one	 bulleted	 Finding-Evidence-Impact	 (FEI)	 statement	 to	 reflect	 the	
rating.		List	the	FEI	under	Strength	if	the	rating	is	Highly	Effective	or	Effective	and	under	Area	for	Improvement	if	the	
rating	is	Developing	or	Ineffective.	(Delete	the	heading	that	is	not	used.)	
	
For	each	Developing	 or	 Ineffective	 rated	SOP,	 indicate	 the	Next	Steps	 to	be	 taken	 that	will	be	used	 to	 inform	 the	
upcoming	school	year’s	School	Comprehensive	Education	Plan	(SCEP).			
	

	

#	 Statement	of	Practice	 Rating	

2.3	 Leaders	make	strategic	decisions	to	organize	programmatic,	
human,	and	fiscal	capital	resources.	

3	

	 Strength	
The	school	leader	has	created	structures	such	as	extended	learning	time	and	teacher	data	meetings	to	
address	 student	 achievement	 and	 school	 goals.	 For	 example,	 the	 school	 is	 now	 implementing	
Homework	Zone	twice	a	week	for	90	minutes	and	3-hour	instruction	on	Saturdays	for	all	grades.		The	
media	lab	is	open	1	hour	afterschool	daily	so	students	may	read,	play	games	or	get	academic	support.		
In	 addition,	 the	 principal	 uses	 the	 partnership	 with	 STRONG	 and	 has	 secured	 a	 grant	 through	 21st	
Century	to	provide	services	aligned	with	the	school	goals	and	to	support	the	social	needs	of	students.	
The	school	is	fully	staffed	and	has	smaller	class	sizes	due	to	the	RTI	(Return	to	Intervention)	model.	As	
evidenced	 in	 the	 master	 schedule,	 staff	 organizes	 in	 interdisciplinary	 teams	 with	 content	 and	 SPED	
teachers.	 The	 principal	 has	 recently	 been	 granted	 another	 student	 support	 staff	 member	 to	
accommodate	the	student	body.	Although	coaches	have	been	assigned	to	the	school,	 their	schedules	
do	 not	 fully	 align	 with	 the	 needs	 of	 the	 school.	 Based	 on	 the	 SPSE	 Post	 ITT	 evidence	 document	
(Strategic	 Plan	 for	 School	 Excellence)	 school	 committees,	 which	 are	 PBIS	 (Positive	 Behavioral	
Intervention	 and	 Support),	 AVID,	 Team	 Leaders,	 Family	 and	 Community	 Engagement,	 Grade	 Teams,	
meet	 regularly	 to	 address	 student	 academic	 and	 social	 emotional/developmental	 health	 needs.	 As	 a	
result	of	these	programs	and	interventions,	the	school	leader	has	appropriately	organized	resources	to	
improve	the	school	and	increase	student	success.		
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3.2	 The	 school	 leader	 ensures	 and	 supports	 the	 quality	
implementation	 of	 a	 systematic	 plan	 of	 rigorous	 and	
coherent	 curricula	 appropriately	 aligned	 to	 the	 Common	
Core	 Learning	 Standards	 (CCLS)	 that	 is	 monitored	 and	
adapted	to	meet	the	needs	of	students.	

3	

	 	
Strength	
The	 school	 leader	 has	 developed	 a	 plan	 to	 support	 the	 implementation	 of	 coherent	 curriculum	
appropriately	aligned	to	the	Common	Core	Learning	Standards	that	is	adapted	and	monitored	to	meet	
the	needs	of	all	students.	During	the	review,	both	the	school	leader	and	teachers	spoke	of	the	common	
preparation	and	monthly	curriculum	meeting	times	where	teachers	review	the	standards	to	determine	
if	 lesson	 plans	 are	 aligned.	 Artifacts	 submitted	 outlined	 curriculum	 support,	 and	 faculty/committee	
meetings	 scheduled	 to	 target	 the	 school	 goals.	 	 Teachers	 said	 they	 used	 this	 common	 time	 to	 plan,	
share	 instructional	strategies,	 identify	student	strengths	and	weaknesses,	and	discuss	external	factors	
that	may	affect	student	learning.	At	the	Grade/Subject	Observation	meeting	the	7th	grade	team	focused	
on	 how	 teachers	 used	 data	 to	 inform	 instruction,	 the	 interventions	 and	 outreach	 measures.	
Professional	development	opportunities	are	available	for	teachers	during	faculty/curriculum	meetings,	
at	scheduled	inter-visitations	outside	the	building,	on	MLP	(MyLearningPlan),	and	at	district	trainings.	In	
addition,	 the	school	 leader	has	recently	secured	a	partnership	with	Jacob	Burns,	a	 filmographer,	who	
will	 work	 with	 the	 humanities	 department	 to	 integrate	 filmmaking	 and	 civil	 rights.	 	 Administration	
provides	 support	 in	 the	 form	 of	 written	 feedback	 to	 teachers	 on	 lesson	 plan	 stored	 in	 office	 365.	
Examination	of	lesson	plan	artifacts	from	some	ELA	and	Math	classrooms	identify	specific	instructional	
shifts	intended	in	instruction.	Most	daily	lesson	plans	that	the	review	team	examined	indicated	lesson	
adaptations	 and	 extensions.	 With	 these	 structures	 in	 place,	 there	 is	 evidence	 that	 teachers	 are	
receiving	professional	development	support	related	to	monitoring	and	adapting	the	CCLS	to	the	needs	
of	 their	 students.	 During	 this	 review,	 the	 school	 leader	 provided	 the	 review	 team	 with	 the	 FFA	
(Frequent	 Formative	 Assessment)	 Analysis	 and	 reflection	 statement	 by	 teacher	 summarizing	 their	
individual	 plan	 of	 action	 for	 monitoring	 CCLS	 alignment,	 adaptation,	 and	 modifications	 of	 the	
curriculum.	The	school	leader’s	vision	for	curriculum	ensures	that	teachers	understand	how	to	develop	
a	rigorous	curriculum	that	would	result	in	student	college	and	career	readiness.		

3.3	 Teachers	 develop	 and	 ensure	 that	 unit	 and	 lesson	 plans	
used	 include	 data-driven	 instruction	 (DDI)	 protocols	 that	
are	 appropriately	 aligned	 to	 the	 CCLS	 and	 NYS	 content	
standards	and	address	student	achievement	needs.	

2	

	 Area	for	Improvement		
There	is	evidence	of	teachers	developing	lesson	plans	that	are	CCLS-aligned	and	inclusive	of	data-driven	
protocols,	that	they	monitor	and	adjust	to	meet	the	needs	of	all	students.	The	school	leader	stated	that	
teachers	 develop	 unit	 and	 lesson	 plans	 that	 administration	 examines	 in	 order	 to	 measure	 what	
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students	are	learning	and	what	gaps	exist.	Artifacts	that	the	team	received	highlighted	the	FFA	analysis	
and	 teacher	 reflections	about	 the	assessment	 results	with	 intended	action	 steps	 for	varied	groups	of	
learners.	 Teachers	 said	 they	 use	 iReady	 and	 the	 FFA	 results	 to	 obtain	 growth	measures	 and	modify	
instruction.	 	 The	 principal	 told	 how	 the	 school	 DDI	 protocol	 helps	 teachers	 identify	 students	 on	 the	
Cusp	close	to	moving	upward	in	achievement	and	how	teachers	use	it	when	designing	plans	of	action.	
This	 discussion	 occurred	 during	 the	 Grade/Subject	 Observation	 meeting.	 The	 IEP	 teacher	 said	 she	
matches	assessment	results	with	IEP	goals	to	determine	what	students	need.	The	Reading	teacher	said	
that	 sequencing	 is	 built	 into	 the	 reading	 program	 and	 she	 leveled	 the	 online	 component	 to	 the	
individual	needs	of	students.	Another	teacher	said	that	she	scaffolds	and	models	lessons	using	sentence	
starters	until	students	show	proficiency.	Upon	examination	of	lesson	plans,	some	teachers	documented	
adaptations	 and	 extensions,	 however	 very	 few	 teachers	 comprehensively	 identified	 how	 they	would	
scaffold	lessons.	During	classroom	visits	only	a	few	lessons	referenced	the	school	goals,	used	complex	
materials,	 differentiated	 instruction	 or	 presented	 higher-order-thinking	 questions	 to	 learners.	 In	
addition,	teachers	displayed	student	work	without	rubrics.	Although	these	DDI	protocols	and	practices	
exist,	transference	in	lessons	that	teachers	deliver	is	not	yet	evident	school-wide,	making	it	difficult	to	
meet	student	needs	in	a	way	that	would	ensure	college	and	career	readiness.		

	
Next	Steps		

• Require	all	teachers	to	consistently	plan	in	a	way	where	students	demonstrate	understanding	
through	complex	problem	solving,	in	addition	to	writing	and	speaking	about	their	
understanding.	

3.5	 Teachers	 implement	 a	 comprehensive	 system	 for	 using	
formative	 and	 summative	 assessments	 for	 strategic	 short	
and	 long-range	 curriculum	 planning	 that	 involves	 student	
reflection,	tracking	of,	and	ownership	of	learning.			

2	

	 Area	for	Improvement		
Teachers	collect	information	from	formative	and	summative	assessments	for	strategic	short-	and	long	–
range	curriculum	planning.	The	school	leader	stated	that	teachers	collect	assessment	information	from	
the	FFAs,	 iReady,	NYS	exam	data	and	 class	 tests	 to	measure	growth,	determine	proficiency	and	help	
students	 reach	 mastery	 levels.	 	 When	 asked,	 teachers	 said	 standards	 compared	 to	 state	 averages	
itemize	 the	FFA	 results,	 and	guide	 instruction	 for	 the	5	weeks	 following.	 Samples	of	 the	FFA	analysis	
were	available	for	examination.	In	one	Social	Studies	self-contained	classroom,	reviewers	saw	evidence	
of	how	instructors	used	data	to	inform	instruction.		In	Living	Environment,	students	revised	paragraphs,	
practiced	 science	 vocabulary	 in	 real-world	 contexts,	 and	 created	 comic	 strips	 describing	 how	 the	
Immune	System	works.	This	assignment	was	accompanied	by	a	student-friendly	rubric.	According	to	the	
school	 leader,	 students	 receive	 feedback	 after	 FFA	 assessments	 and	 complete	 reflection	 sheets	 to	
revise	goals.	The	AVID/Health	teacher	shared	the	GPA	goal-setting	sheet	during	the	teacher	interview	
session.	 Teachers	 said	 students	 received	 verbal	 feedback.	 They	 further	 stated	 that	 they	 print	 out	 e-
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school	reports	and	have	discussions	with	students	around	organization	and	other	aspects	of	their	work	
that	will	 increase	achievement	scores.	 	When	the	review	team	asked,	only	one	of	 the	 three	students	
the	team	interviewed	said	that	the	teacher	provides	specific	feedback;	however,	there	was	no	mention	
of	 goal	 setting.	 	 Student	 work	 folders	 featured	 assignments	 with	 percentage	 scores.	 Students	 said	
teachers	 require	 them	 to	 correct	 work	 and	 referenced	 the	 after-school	 programs	 as	 a	 source	 of	
additional	support.	In	many	classrooms,	teachers	scored	most	displays	of	student	work	by	percentages	
without	 any	 substantive	 feedback	 indicating	 next	 steps	 for	 students.	 Teachers	 are	 using	 assessment	
measures	to	determine	how	to	modify	daily	lesson	content	and	align	curriculum;	however,	they	do	not	
yet	consistently	provide	students	with	feedback	they	can	reflect	on	to	take	ownership	of	their	learning	
and	ultimately	see	improved	achievement.	

Next	Steps		
• Ensure	that	teachers	provide	substantive	feedback	to	students	that	align	with	the	DDI	Protocols	

and	goal-setting	practices	established	by	the	school.	
4.2	 School	and	teacher	leaders	ensure	that	instructional	

practices	and	strategies	are	organized	around	annual,	unit,	
and	daily	lesson	plans	that	address	all	student	goals	and	
needs.	

2	

	 Area	for	Improvement		
Although	the	school	leader	has	developed	a	system	and	trained	teachers	to	use	DDI	protocols	to	align	
instruction	to	data	results,	teachers	inconsistently	organize	instructional	practices	and	strategies	
around	unit	and	lesson	plans	that	address	student	needs.		The	school	leader	says	he	reviews	lesson	
plans	and	provides	feedback	with	support	to	teachers	when	instructional	practices	are	not	in	place.	The	
school	leader	has	provided	teachers	a	suggested	lesson	plan	template	designed	to	identify	adaptations,	
extensions,	instructional	goals	and	WICOR	(Writing	to	Learn,	Inquiry,	Collaboration,	Organization,	
Reading).	A	review	of	lesson	plan	artifacts	revealed	that	teachers	have	not	yet	used	the	suggested	
template	school-wide.	Although	WICOR	was	present,	some	teachers	were	only	attending	to	one	or	two	
of	the	components	during	instructional	time	with	fidelity.	Teachers	said	that	they	group	students	in	
reading	to	do	word	training	and	essay	tasks.		Teachers	use	Language	Live	data	to	inform	students	of	the	
units	and	goals	they	must	complete.	An	IEP	teacher	told	how	she	accommodates	learning	styles	by	
incorporating	video	clips	into	instruction.		Teachers	said	they	set	goals	for	students	using	DDI	protocols	
to	identify	Cuspers	and	determine	instructional	goals	for	5	weeks	following	the	FFAs.		They	further	
stated	that	students	revise	their	goals	after	each	FFA.	During	the	Grade/Subject	Observation	event,	
teachers	discussed	the	Cuspers	and	shared	plans	for	helping	them	move	to	increased	levels	of	
proficiency.		When	the	review	team	asked,	students	did	not	mention	goal	setting.	When	the	team	
asked,	the	principal	stated	that	the	instructional	goals	were	lesson	differentiation,	higher-order-
questioning	techniques,	checks	for	understanding	and	vocabulary.		In	the	SPSE	conceptual	frame	8	
excel	sheet	that	the	school	leader	presented	for	review,	there	was	an	action	plan	summarizing	support	
for	differentiation	stating	that	between	September	2017	and	June	of	2018,	teachers	will	receive	
materials,	support	from	the	leadership	team,	and	monthly	PD	opportunities.		In	classrooms,	teachers	



9	

Mount	Vernon-Benjamin	Turner	Middle	School	
January	2018	

	

emphasized	vocabulary	however	most	lessons	were	teacher-led	with	inconsistencies	in	differentiation	
and	higher-order	questioning.		There	was	not	a	strong	correlation	between	instructional	practices	and	
the	school-wide	goals	in	instruction	or	lesson-plan	artifacts.		Part-time	coaching	staff	only	works	with	
new	teachers	and	some	math	teachers.	Without	a	consistent	and	clearly	defined	system	for	supporting	
and	monitoring	instructional	practices,	efforts	to	implement	the	principal’s	goals	and	ensure	high	levels	
of	student	engagement	will	not	lead	to	an	increase	in	student	achievement.	

	
Next	Steps		

• The	 school	 leader	 should	 monitor	 the	 implementation	 of	 school-wide	 goals	 (differentiation,	
checking	for	understanding,	higher	order	thinking	questions	and	vocabulary).		

	
	

4.3	 Teachers	provide	coherent,	and	appropriately	aligned	
Common	Core	Learning	Standards	(CCLS)-based	instruction	
that	leads	to	multiple	points	of	access	for	all	students.			

2	

	 Area	for	Improvement	
There	 was	minimal	 evidence	 that	 coherent	 and	 appropriately	 aligned	 CCLS-based	 instruction,	 which	
leads	to	multiple	points	of	access	for	all	students,	is	taking	place.	The	school	leader	shared	that	rigor	is	
present	 in	 the	 form	of	 course	offerings	 for	 students	 in	 grades	7	 and	8.	 They	are	all	 programmed	 for	
Living	 Environment	 and	 those	 scoring	 level	 3	 in	math	 take	Algebra.	 	 He	 further	 stated	 that	 teachers	
develop	engaging	 lessons,	use	higher-order	questioning,	and	make	purposeful	 instructional	decisions.		
To	 make	 instruction	more	 rigorous,	 teachers	 said	 they	 assign	 more	 projects,	 use	 gallery	 walks,	 and	
allow	 students	 to	 select	 their	 own	 topics.	 Teachers	 told	 the	 reviewer	 that	 they	 stimulate	 student	
thinking	 by	 using	 both	 textbook-	 and	 non-textbook-generated	 questions	 and	 real-world	 examples.		
During	 classroom	 visits,	 teachers	 attended	 to	 the	 CCLS	 Instructional	 Shifts	 by	 featuring	 the	 use	 of	
academic	 vocabulary;	 however,	 most	 instructional	 tasks	 were	 not	 differentiated.	 Reviewers	
consistently	 noted	 that	 multiple	 points	 of	 access	 to	 learning	 targets	 were	 limited,	 instruction	 was	
teacher-directed,	 and	 collaboration	 was	 limited	 to	 the	 practice	 portion	 of	 the	 lesson.	 In	 one	 Living	
Environment	classroom,	students	were	coloring	a	picture	of	the	human	heart;	however,	their	off-topic	
discussions	did	not	 complement	 the	 learning.	 	Reviewers	 consistently	noted	 that	 teachers	across	 the	
school	 asked	 questions	 that	 required	 only	 a	 basic	 knowledge	 of	 the	 subject.	 The	 consistent	 use	 of	
teacher-directed	approaches,	basic	 levels	of	questioning,	and	one-size	fits	all	activities	 limits	ways	for	
students	to	access	learning	and	decreases	the	level	of	engagement	and	achievement.	
	
Next	Steps	

• Ensure	teachers’	instructional	practices	are	aligned	to	DDI	protocols,	flexible	groupings	(based	
on	 student	 data),	 and	 CCLS	 shifts	 (Writing	 from	 Sources,	 Text-Based	 Evidence,	 Conceptual	
Understanding	and	Fluency).	

4.5	 Teachers	inform	planning	and	foster	student	participation	
in	their	own	learning	process	by	using	a	variety	of	 2	
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summative	and	formative	data	sources	(e.g.,	screening,	
interim	measures,	and	progress	monitoring).		
	

	 Area	for	Improvement		
Teachers	are	beginning	to	formulate	a	system	to	inform	planning	and	involve	students	in	their	own	
learning	processes	based	on	data.		The	school	leader	states	that	he	addresses	gaps	by	examining	FFA	
data	and	meeting	with	teachers	to	analyze	information	and	create	plans	of	action.	Teachers	said	that	
they	address	gaps	through	differentiation,	where	they	level	learning	tasks	and	form	student	groups.		
They	further	stated	that	SWDs	and	ELLs	receive	individualized	instruction	and	tutoring	to	get	help	
completing	assignments.	They	also	analyze	iReady	data	to	measure	improvements	and	proficiency.			In	
one	classroom	a	teacher	posted	an	FFA	chart.	One	student	work	folder	contained	a	goal-setting	sheet	
however	the	student	had	no	updates	recorded	since	the	beginning	of	the	year.	In	one	Science	
classroom,	a	teacher	had	a	board	posted	to	notify	students	of	when	lab	assignments	were	complete	as	
a	requirement	for	taking	the	NYS	regents	exam.		The	SPSE	artifact	outlines	June	2018	as	the	schools’	
expected	end	date	for	full	execution	of	the	created	SMART	GOALS	for	differentiation,	student	
reflection,	and	goal	setting.		Teachers	said	that	they	collect	data	through	the	FFAs,	exit	slips,	and	verbal	
discussions.	Additionally,	they	read	the	summary	section	on	submitted	Cornell	notes	to	check	for	
understanding.		Although	students	said	that	there	are	opportunities	to	correct	errors	on	exams,	
artifacts	of	student	work	that	the	team	reviewed	in	work	folders	did	not	have	purposeful	teacher	
feedback	with	next	steps.	The	team	saw	a	rubric	in	some	classrooms	however	most	displayed	student	
work	was	void	of	specific	and	targeted	feedback	that	could	lead	to	improved	performance.	Although	
the	school	uses	summative	and	formative	assessments	to	gather	information,	teachers	do	not	
consistently	use	it	to	form	student	groups,	determine	appropriate	instructional	strategies,	or	provide	
students	with	feedback	that	is	purposeful,	resulting	in	low	levels	of	achievement.	

Next	Steps		
• Include	 aligned	 rubrics,	 answer	 keys,	 and	 scoring	 guidelines	 that	 provide	 sufficient	 guidance	 for	

interpreting	and	improving	student	performance.	
	

	


