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Principal Evaluation

Rubrics
Based on Kim Marshall Principal Evaluation Rubrics

Completed in 2015-2016
e All principals completed a self evaluation and set goals
» E-Portfolios were maintained and summative evaluations were completed using the Marshall Rubrics
® A survey linked to a specific indicator was piloted

Implementation Timeline
16/17 - Professional practice and professional growth for all building administrators.
e Pilot one student data point for 3-12 admin
® Research other student data points to use for the following year
e Pilot survey data to be used by the administrator in their self-evaluation
17/18 - Professional practice and professional growth for all educators and one student growth measure
e Pilot 2nd student data point
¢ All administrator use one student data point
18/19 - Professional practice and professional growth for all educators and two student growth measures.

Process to move forward
® New Admin group to continue work with district PG & E Group
e Develop student growth measures
e Define Student Level Data for K-3



Rationale and suggestions for implementation

1. These rubrics are organized around six domains covering all aspects of an administrator’s job
performance:
A. Diagnosis and Planning
B. Priority Management and Communication
C. Curriculum and Data
D. Supervision, Evaluation, and Professional Development
E. Discipline and Parent Involvement
F. Management and External Relations

The rubrics use a four-level rating scale with the following labels:
4 —Highly Effective
3 — Effective
2 — Improvement Necessary
1 — Does Not Meet Standards

2. The rubrics are designed to give principals and other school-based administrators an end-of-the-year
assessment of where they stand in all performance areas — and detailed guidance for improvement. These
rubrics are not checklists for school visits. To knowledgeably fill out the rubrics, a supervisor needs to have
been in the school frequently throughout the year; it is irresponsible to fill out the rubrics based on one visit
and without ongoing dialogue.

3. The Effective level describes solid, expected professional performance; any administrator should be pleased
with scores at this level. The Highly Effective level is reserved for truly outstanding leadership as described by
very demanding criteria; there will be relatively few scores at this level. Improvement Necessary indicates that
performance has real deficiencies and must improve (although some novice administrators might start here).
And performance at the Does Not Meet Standards level is clearly unacceptable and will lead to dismissal if it
is not improved immediately.

4. To score, read across the four levels of performance for each criterion, find the level that best describes the
principal’s performance, and circle or highlight it. On each page, this will create a clear graphic display of

overall performance, areas for commendation, and areas that need work. Write the overall score at the bottom
of each page with brief comments, and then record all the scores and overall comments on the summary page.

5. Evaluation conferences are greatly enhanced if the supervisor and administrator fill out the rubrics in
advance and then meet and compare one page at a time. Of course, the supervisor has the final say, but the
discussion should aim for consensus based on actual evidence of the most accurate score for each criterion.
Supervisors should go into evaluation process with some humility since they can’t possibly know everything
about an administrator’s complex world. Similarly, administrators should be open to feedback from someone
with an outside perspective — all revolving around whether the school is producing leaming gains for all
students. Note that student achievement is not explicitly included in these rubrics, but clearly it’s directly
linked to school leadership. How student results factor into evaluation is for each district or governing board
to decide.



6. Some supervisors sugar-coat criticism and give intlated scores to keep the peace and avoid hurting
feelings. This does not help an administrator improve. The kindest thing a supervisor can do for an
underperforming administrator is give candid, evidence-based feedback and robust follow-up support.
Honest scores for all the administrators in a district can be aggregated into a spreadsheet that can give an
overview of leadership development needs (see page 9 for a sample).



Timeline/Workflow

Month Activity/Actions
September / Meet with evaluator to review indicators previously
November discussed from prior cycle. Identify 1 -2 goals and enter

into e-portfolio by 9/30

September - April

Supervisor conducting walkthroughs with feedback

By December 15 Principal completes mid year reflection on goals in
e-portfolio
May Goal presentation, summative write up, and comments.

Principal meets with evaluator to discuss overall rating
and goal setting for following year tied to evaluation
standards




A. Diagnosis and Planning

The principal [Highly Effective Fﬂecﬁve IImprovement oes Not Meet
Necessary Standards
Recruits a strong leadershi
eam and develois its skil]: Recruits and develops a Enlists one or two like-minded o
4 and commitment to a high leadership team with a balance |colleagues to provide advice Works solo with little or no
Team of skills. and support. support from colleagues.
level.
Invol takeholders in a
voTves sta senot . Carefully assesses the school’s |Makes a quick assessment of |Is unable to gather much
b. comprehensive diagnosis of A h g
. . the school’s strengths and strengths and areas for the school’s strengths and information on the school’s
Diagnosis development. 'weaknesses. strong and weak points.
weaknesses.
Chalienges colleagucs by Motivates colleagues by Bemoans students” low
c. presenting the gap between  |comparing students’ current  [Presents data without a vision |achievement and shows
Gap current student data and a |achicvement with rigorous or a vision without data. fatalism about bringing about
vision for college success. expectations, significant change.
'Wins staff and student buy-in |Produces a memorable, L. .
e . . Distributes a boiler-plate
d. for a succinet, mMSpiring, succinct, results-oriented .. Does not share a mission
. . . .. . mission statement that few
Mission results-oriented mission mission statement that's colleasues remember statement.
statement. known by all staff. agu ’
. . Expresses confidence that .
Gets strong staff commitment |Builds staff support for a 3-4- . . Takes one year at a time and
e . i student achievement will K
on a bold, ambitious 3-4-year |year student achievement . does not provide an
Target ) improve each year through )
student achievement target. target. achicvement target.
hard work.
Wins staff ownership for a ] Says that hard work improves
Researches and writes a Accepts colleagues' current .
f |robust, research-based theory . . X achievement — but shows
. . . convincing theory of action  [notions of how student
Theory of action for improving R i . R .. doubts that progress can be
. for improving achievement.  |achievement is improved.
achicvement. made.
Collaboratively crafts a lean, |Gets input and writes a R
. R Recyles the previous year’s
g, comprehensive, results- comprehensive, measurable | Writes a cuambersome. non-
. . . . > cumbersome, non-accountable
Strategy oriented action plan with action plan for the current accountable action plan. action plan
lannual goals. year. pan.
Fosters a sense of urgency and . . .
h responsibility among afl Builds ownership and support |Presents the annual plan to Gets the necessary signatures
* P g . among stakeholders for stakeholders and asks them to |for the annual plan, but there
Support stakeholders for achicving achieving annual goals support it. is little ownership or support
annual goals. & goa’s. PP PpoT.
Masterfully wins over resistant [Manages resistance, low Works on persuading resistant|
staff members who feared  fexpectations, and fear of  [staff members to get on board|1s discouraged and
L change and/or harbored low  [change. with the plan. 1ml:nob11xzed by staff
Enlisting xpectations. resistance, fear of change, and
low expectations.
Regularly track A n :
. ivil; ::131{ " 3;2 si.:;g&;: ]S(s and Periodically measures Occasionally focuses on key .
".' . fontinuousl improves ’ progress, listens to feedback, |data points and prods Is too caught up m daily crises
Revision Y 1mpr and revises the strategic plan. |colleagues to improve, to focus on emerging data.
performance.




B. Priority Management and Communication

The principal [Highly Effective

[Effective

l[mprovement

[Necessary

Eoes Not Meet
tandards

Plans for the year, month,

Plans for the year, month,

Comes to work with a list of

Has a list in his or her head of

a. week, and day, relentlessty week, and day, keeping the  [tasks that need to be rasks fo b lished each
Planning getting the highest-leverage  |highest-leverage activities accomplished that day but is 4 s Sb o ;cicfomp;a " eac
activities done. front and center. often distracted from them. ay, but 0 0ses track.
Successfully communijcates | Uses a variety of means {e.g., |Has a limited communication |Is not an effective
b. |goals to all constituencies by |face-to-face, newsletters, repertoire and some key communicator, and others are
Communication [skillfully using a variety of  |websites) to communicate stakcholders are not aware of [often left guessing about
channels. goals to others. school goals, policies and direction.
Frequently solicits anduses o 1 ofly reaches out to staff]Occasionally asks staff.
feedback and help from staff, y reaches out to ccasionally asks , N
¢ students, parcntspan d external students, parents, and extcrnalstudents, parents, or external Rarely or never reaches out to
Outreach partners ’ partners for feedback and help. |partners for feedback. others for feedback or help.
Has a foolproof system for Writes down important Writes things d but i Trusts his or her memory to
d. capturing key information, information, remembers, rites 4 85 down u;ns retain important information,
Follow-U remembering, prioritizing, and |[prioritizes, and almost always sta.rn]-se by events an but often forgets and fails to
P . sometimes doesn’t follow up.
following up. follows up. follow up.
Has total staff buy-in on
. v Makes sure staff know what is [Periodically reminds teachers |Is constantly reminding staff
e. exactly what is expected for . >
expected for management of policies on management  Jwhat they should be doing in
Expectations |management procedures and . . o P
discipline procedures and discipline. procedures and discipline. management and discipline.
Has highly competent people
. ghly comp . peop Delegates appropriate tasks to L
f. in all key roles and is able to Doesn't delegate some tasks  [Does almost everything him-
. entrust them with maximum _ |cO™Petent staff members and
Delegation Het checks on progress. that should be done by others. |or herself.
responsibility.
Successfully gets all key [Ensures that key teams (e.g., Noeds 1o call k Convenes grade-level,
g teams mecting regularly and  |leadership, grade-level, oe . call key team leadership, and other teams
. i meetings because they are not . ..
Meetings taking responsibility for student support) meet in people’s calendars only when there is a crisis or
productive agendas. regularly. peop ’ an immediate need.
Takes the initiative so that ) . ! Finds that large portions of
. . - Is effective at preventing Tries to prevent them, but
h. time-wasting activities and k ? i i each day are consumed by
. and/or deflecting many time- |ctises and time-wasters . . .
Prevention [crises are almost always asi . d activities. |someti ot up lofs of time crises and time-wasting
prevented or deflected. WasHIE crises and & " clmes cat up " |activities.
Deals quickly and decisivel Is way behind o i
. . d c v CCCSIvEY Has a systetn for dealing with |Tries to stay on top of e-mail, > " c-n.m.ﬂ’ .
i with the highest-priority e- ) .. .. |paperwork, and administrative
i mail and paperwork e-mail, paperwork, and paperwork, and administrative chores, to the detriment of the
Efficiency © paperworic administrative chores. chores but is often behind. o the
delegating the rest. school's mission.
Remains sharp and fresh by [Is healthy and focused by Is sometimes unfocused and  |Is unproductive and irritable
tending to family, friends, fun, |balancing work demands with |inattentive because of fatigue [because of fatigue and stress.
8 exereise, nutrition, sleep, and  |healthy habits. fand stress.
Balance vacations.




C. Curriculum and Data

he principal [Highly Effective Effective lleprovement Il)oes Not Meet
ecessary Standards
|Gets all teachers to buy into | Tells teachers exactly what  |Refers teachers to district or L tcach thout c}
a. clear, manageable, standards- |students should know and be |national scope-and-sequence dieanteis ac e:: dwjt lout c car
Expectations aligned grade-level goals with |able to do by the end of each  |documents for curriculum rt . 0: ) :ln eamlmg 1
exemplars of proficient work. |grade level. direction. Suiccmes for eachgmade Ive
Ensures that all teams use . .
summative data from the va.jdcs teacher teams with Refers teachers to previous-
B previous year and fresh provious-year test data and , |year test data as a baseline for Does not provide historical
Baselines diagnostic data to plan A= (e () SEee2 ndens current-year instruction. icslydatato)ieachess.
instruction. current levels,
Gets each grade-level/subject |Works with grade-level and  |Urges grade-level/subject Urges teachers to improve
c. team invested in reaching subject-area teams to set teams to set measurable student achievement, but
Targets measurable, resulis-oriented  |measurable student goals for  |student learning goals for the |without measurable outcome
year-end goals. the current year. current year. goals.
Ensures that all teachers have |[Gets teachers effective
; . . . ] Works to procure good Leaves teachers to fend for
d. high-quality curriculum literacy, math, science, and . L . -
. ) . ) curriculum materials in themselves with curriculum
Materials materials, technology, and social studies materials and i A
. literacy and math, materials,
training on how to nse them. [technology.
Ensures that high-quality, ]
aligned, common interim Orchestrates common interim |Suggests that teacher teams | Doesn't insist on common
e P rri ents are given by all assessments to monitor give commeon interim interim assessments, allowing
Interims teacher teams at least four student learning several times |assessments to check on [teachers to use their own
times each year. a year, student learing. classroom tests.
Orchestrates high-quali Monitors teacher te 8
refe . gh-g . v © o ams & Suggests that teacher teams | Does not see the value of
f, data/action team meetings they analyze interim . . ;
work together to draw lessens |analyzing tests given during
Analysis after each round of assessment results and the fests they i ih
assessments. formulate action plans. ¢ tesis they give. © year.
Gets data meetings engaged in
a no-blir?ne hi ghlg pmgdaug ctive Asks that data meetings go Suggests that teachers focus | Does not exercise leadership
g ’ Y beyond what students got on the areas in which students |in looking for underlying
Causes  [scarch for root causes and d delve intowhy.  |had the most difficul f student difficult
hypothesis-testing. wrong and delve into why. e most difficulty. causes o en ies.
Gets teams invested in
. ... |Asks teams to follow up cach |Suggests that teachers use Does not provide time or
h. following up assessments with [, . s .
. - . interim assessment with interim assessment data to leadership for follow-up after
Follow-Up effective reteaching, tutoring, reachi d diati help sirueeling stadents <
land other interventions. reteaching and remediation. elp struggling students. fests.
Uses data on grades,
. attendance, behavior, and Monitors data in several key |Monitors attendance and . . .
* other variables to monitor and |areas and uses them to inform |discipline data to inform ISjnatientive to Jmportaus
Monitoring |dgrive continuous improvement |improvement efforts. decisions. sEhioolidata.
toward goals.
Boosts morale and a sense of |Draws attention to student, Takes credit for improvements
je cfficacy by getting colleagues [classroom, and school-wide  |Congratulates individuals on  [in school performance or
Celebration  [|to celebrate and own successes, giving credit where |gpccesses. |misses opportunities to
measurable student gains. credit is due. celebrate success.




D. Supervision, Evaluation and Professional Development

The principal |Highly Effective Effective mprovement IDoes Not Meet
ecessary Standards
In all-staff meetings, gets ) L
teachers highly invested in Uses all-staff meetings to get Uses staff meetlfl{;s prlmarfly Rarely convenes staff _
a. discussing results, learning  freachers sharing strategies and 1t0 aanounee d-eclsmns, clarify |\ members and/or uses mectings
Meetings best strategies, and building becoming more cohesive, policies, and listen to staff for 'ot'le-way lectures on
trust and respect. concerns. policies.
Ensures that the whole staff is |Reads and shares research and . .
b current on profissional fosters an on-going, Occasionally passes along Rarely reads professional
Ideas literature and constantly schoolwide discussion of best mtertl:lstmg articles and ideas lltera.ture or discusses best
exploring best practices. practices. to collcagucs. practiccs.
Orchestrates aligned, high- q
; . . Provides occasional
. quality coaching, mentoring, | Qrganizes aligned, on-going | Provides staff development workshops, leaving teachers
Devel . ) workshops, school visits, and  |coaching and training that  [workshops that rarely engage | stly on their own in terms
evelopment |other professional learning  [builds classroom proficiency. [staff or improve instruction. of professional devel
uned to staff needs. professional development.
Gets teams to take ownership |Orchestrates regular teacher )
d for using data and student team meetings as the prime Suggests that teacher teams ~ {Does not emphasize teamwork
Empowerment |Work to drive constant locus for professional work together 'to address .and t::.achers work mostly in
refincment of teaching learning students' learning problems.  lisolation from colleagues.
Gives teacher teams the
.. training, facilitation, and Ensures that teacher teams ~ |Has teacher teams appoint a  |Leaves teacher teams to fend
[resources they need to make  [haye facilitators so meetings  [leader to chair meetings and  [for themselves in terms of
Support  their mectings highly lare focused and substantive.  [file reports. leadership and direction.
effective.
Ensures that teachers Asks teacher teams to
f. back_wards_-design high- cooperatively plan curriculum |Qccasionally reviews teachers' [Does not review lesson or unit
Units quality, aligned units and units following a common lesson plans but not unit plans. |plans.
provides feedback on drafts.  |format.
Visits 2-4 classrooms a day Makes unannounced visits to a | Tries to get into classrooms onlv ob hers i
g |and gives helpful, face-to-face |few classrooms every day and |but is often distracted by other o za(l) sell:res te::I ;:rs ";l
Evaluation |feedback to each teacher gives helpful feedback to events and rarely provides al,;n or 1-a.m'1 orm
within 24 hours. teachers. feedback. observation VIsits.
Courageously engages in Provides redirecti d Criticizes struggling teachers [Shies away from giving
h. difficult conversations with ovt :i T telre: on Zn but does not give them much  |honest feedback and
Criticism below-proficient teachers, T:szptimo m:i‘i:iﬁt.w oare help improving their redirection to teachers who are
helping them improve. P performance. not performing well.
Provides high level support  |Provides support or Provid Does not initiate dismissal
i. or dismisses all ineffective dismisses most ineffective mrovi e; sorfle: S_uPI;m ?r procedures or provide
Staff Support  [teachers, scrupulously teachers, following teesh 0 1ts)mtl?s e _egtwe support, despite evidence that
following contractual contractual requirements. a(::e?irlf;alu is stymicd by some teachers are ineffective.
requirements. pro CITOrS.
Makes last-minut
. Recruits, hires, and supports . i . Hires teachers who seem to fit oi;trzsen?snt]:)ut:achin
I highly effective teachers who  |Recruils and hires effective  uig or per philosophy of ~— froro - o SRS
Hiring share the school’s vision. teachers. teaching.

'who are available.




E. Discipline and Family Involvement

The principaill-[ighly Effective lEffective mprovement IDoes Not Meet
ecessary Standards
Gets staff buy-~in for clear, Sets expectations for student  |Urges staff to demand good Often tolerates discinli
a. schoolwide student-behavior |bchavior and establishes student behavior, but allows violi::io(:l::mdsenis':::e;n;e
Expectations standards, routines, and schoolwide routines and different standards in different . K
consequences. CONSeqUences. classrooms. ulss inconistently.
Deals effectively with an Deals firmly with students
b dits:ru;:iozs t: te);cvlvling a:d Deals quickly with disruptions who are disZup tive in Tries to deal with disruptive
Effectiveness _|lcaming, analyzes patterns, to leam!ng and looks for classrooms, but doesn’t get to [students but is swamped by
. underlying causes. the number of problems.
and works on prevention. the root causes.
Publicly celebrates kindness, i A
. Praises student achievement . .
c effort, and improvement and i Praises well-behaved students |Rarely praises stadents and
. . N . |and works to build school . ) ”
Celebration  [|builds students’ pride in their spirit and good grades. fails to build school pride.
|school. "
E that staff are skilled i
d p:;::: di:ci;lincafaz d i Organizes workshops and Urges teachers to get " Does little to build teachers'
. g rges teachers to get better at | ;... -
Trainin sensitive handling of student suggests articles and books on classroom management skills in classroom
g csues classroom management, ‘ management,
Is highly effective getti F inl discipli
s highly effective getting |, \ . fes strugeling students | Tries to get crisis counseling || Co=cs Jainly on discipline
e counseling, mentoring, and . . . and punishment with highly
; and works to get support for highly disruptive and Lo
Support other supports for high-need , j disruptive and troubled
services to mect their needs.  |troubled students.
students. [students.
Makes families feel welcome . N
es little ettort to reach out
i and respected, responds to Makes parents feel welcome, [Reaches outto parentsand | o o o ae e L
* concerns, and gets anumber  [jistens to their concerns, and {tries to understand when they b ents
Openness of them actively involved in  trjes to get them involved. |are critical. WAET] PATERLs express
the school. CONCETRS.
Informs parents of monthly | Sends home information on .
g learning expectations and the grade-level learning :2:::3 oziz;maflnual list of Does not send home the
. . v
Curriculum |specific ways they can support [expectations and ways parents . ne [school's learning expectations,
their children’s learning. can help at home. expectations.
Orchestrates productive —_ mize th
orks 10 maximize the
n parent/teacher report card number of face-to-face parent/ | MEKES sure that report cards  [Provides little or no
' conferences in ""h“’l'l.l?'"-‘7'31'1ts leachesirenorticand P are filled out correctly and monitoring of the report card
Conferences fand students get specific A provided to all parents. process.
suggestions on next steps. Comierences.
Sends home a weekly school S < odic school
- newsletter, gets all teachers < : ome Zp;: © Sﬁ % YSupgests that teachers Leaves parent contact and
K ding substantive updates, |"o EE ToEs (e i ly with icati ?
Communication sending 5 dl’ have regular channels of communicate regularly wi communication up to
and organizes a user-frien indivi
ele ch-ognic grading pro 4 communication of their own. [P individuahieachers.
. Sfocti Provid £ o Provides ad hoc, occasional D " d ist
i Provides e cctw.e programs ovides programs for mo: support for students who are oes not provide assistance
for all students with students whose parents do not for students with inadequate
Safetv-net X X not adequately supported at
ty inadequate home support. provide adequate support. home support.
home.




F. Management and External Relations

Creates a schedule that

The principal ﬂl{ighly Effective Fﬁecﬁve Enprovement Eoes Not Meet
ecessary tandards
Implements proven macro Suggests effective macro
a. strategies (e.g., looping, class [strategics (c.g., looping, team {Explores macro strategies that |Plays it safe and sticks with
Strategies  [size reduction) that boost teaching) to improve student  Imight improve achievement.  the status quo.
student learning. learning.
Creates an equitable schedule Creates a schedule with

Creates a schedule with some

strategic plan.

b. that maximizes learning, . o . inequities, technical flaws, and
. teach laborati d provides mesting times for all {flaws and few opportunities little ti b
Schedullng acher collaboration, an X ittle time for tcacher teams to
smooth transitions. key teams. for team meetings. meet.
Ensures efficient, friendly S . rdechy stodeat Intermittent] ) Rarely supervises student
c. student entry, dismissal, meal uper\:;.ses _° afr Y alu erll s;lu;nnt] y;;lpefwzles entry, dismissal, and common
Movement times, transitions, and recesses emry_, . 1SANSSAL, Meals, CIass en entry, srmss_ i spaces and there are frequent
transitions, and recesses. transitions, and meal times.
every day. problems.
Leads staff to ensure effective, . Works with custodial stafT to .
. Supervises staff to keep the Leaves campus cleanliness
d. creative use of space and a ) : q keep the campus clean and d saf dial staff
Custodians [clean, safe, and inviting CampUSICICANNEIITACHVE, AN safe, but there are occasional and satety to custodial s
safe. and there are frequent lapses.
campus. lapses.
Is transparent about how and E that b Tries to be transparent about  |Makes decisions with little or
€. why decisions were made, klr:sur;s 4 hmim . decision-making, but no consultation, causing
Transparency |nvolving stakeholders OW 0w anc Wiy key stakeholders sometimes feel ~ |frequent resentment and
whenever possible desisionsiarcibeinppmade. |shut out. morale probl
. 5 problems.
Deftly handles bureaucratic, ] .
contractual, and legal issucs so Manages bureaucratic, Sometlmes. allows Frequently‘ mishandles
f they never detract from, and | eontractual. and lepal fssues bureaucratic, contractual, and |bureaucratic, contractual, and
Bureaucracy |sometimes contributc to SHicientl i d ﬂ‘cgm;i I legal issues to distract teachers [legal issues in ways that
teaching and learning ’ cilictently and Ve from their work. disrupt teaching and learning.
Skillfully manages the budget M s budget and finances |Makes errors i ing th
and ﬁnm}; I & B Manages the school’s budget lxigc = but mi bud f. n manag;ng )
g ces to maximize and finances to support the with few errors, but misses udget and finances an
Budget student achievement and staff irategic pl PP opportunities to support the  |misses opportunities to further
growth., s i plan. strategic plan. the mission.
Fulfills all compliance and Has difficulty keeping th
1S @ comp Fulfills compliance and Meets minimum compliance iiou'ty ecping the
h. reporting requirements and Hin ibilifies & d i ibiliti |school in compliance and
Compliance |creatcs new opportunities to epo , g eSS e an fepo .ng responsibIities |istrict and other external
. the district and beyond. with occasicnal lapses. .
|support learning. requirements.
Builds strong relationships . i . ] o
with key district and external Builds relationships with Is correct and professional Neglects relationship-building
i. district and external staffers so |with district and external staff |with district and external staff
; personnel and getsthem |, be helpful with  [but d Tist their active [and doesn't have thei
Relatlonshlps excited about the school’s ey will be helpful wi ut does not enlist their active |an oe.snt ave their suppott]
mission. paperwork and process. support. to get things done.
Taps all possible human and
) ﬁn:nci a]I:'csourccs {0 support Is effective in bringing Occasionally raises additional |Is resigned to working with
J the school’s mission and additional human and financial ffunds or finds volunteersto  [the standard school budget,
Resources resources into the school. help out. which doesn’t seem adequate.




Student Level Data Worksheet

Achievement Assessment Grade levels tested

Growth Assessment

Grade levels tested
(20% of Overall Evaluation)

Percent of students who made a year's growth HI - Greater than 60% of students

|- Greater than 50% of students

IN - Greater than (or equal) 40% of students

DNMS-_ Less than 40% of students
Score for growth data

Both growth and assessment data will be a pilot year to determine rating levels. Current

numbers on this page are based on NWEA that we are not going to use. They are only in as
examples.



Self-Reflection/Assessment

Each Fall, in conjunction with the superintendent, the principal will identify 1 or 2
indicators as an area of focus. At the end of the year, reflect on the worthiness of these
targets and successes and challenges. Possible points of emphasis are actions plans,
professional development, work with teachers, students, parents or community
members, use of data, surveys, data you are proud of, results of the action plan and
why.



Evaluation Worksheet Page

Principal’s Name: School Year:
School: Evaluator:
Position:

RATINGS ON INDIVIDUAL RUBRICS: (80%)

A. Diagnosis and Planning:
Highly Effective =~ Effective = Improvement Necessary =~ Does Not Meet Standards

B. Priority Management and Communication:
Highly Effective ~ Effective = Improvement Necessary =~ Does Not Meet Standards

C. Curriculum and Data:

Highly Effective ~ Effective = Improvement Necessary ~ Does Not Meet Standards

D. Supervision, Evaluation, and Professional Development:
Highly Effective ~ Effective = Improvement Necessary ~ Does Not Meet Standards

E. Discipline and Parent Involvement:
Highly Effective ~ Effective = Improvement Necessary ~ Does Not Meet Standards

F. M ement xternal Relations:
Highly Effective =~ Effective = Improvement Necessary =~ Does Not Meet Standards

Overall Rating (80%)
Highly Effective  Effective Improvement Necessary Does Not Meet Standards

OVERALL COMMENTS BY SUPERVISOR:

OVERALL COMMENTS BY ADMINISTRATOR:

Supervisor’s signature: Date:

Administrator’s signature: Date:

(The administrator’s signature indicates that he or she has seen and discussed the evaluation; it does not
necessarily denote agreement with the report.)



Summative Effectiveness Rating

Administrator:
Evaluation:
Date:

Professional practice and growth rating:

Student growth measures rating:

Student Growth 20% Ratin

Instructional and Needs Needs Needs Needs
Professional | t | t | | t
Practice (80%) mprovemen mprovemen mprovement | Improvemen

*In case of axis scoras are significantly discrepant {2 or more levels difference), the evaluafor and teacher will review specific evidence to
assist in determining a Summative Effectiveness Raling. *Review could leve! into intensive growth cycle.

Evaluator comments:

Administrator comments:

Supervisor’s signature: Date:

Administrator’s signature: Date:
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LANDSCAPE ARCHITECTS

May 24, 2016
Rev June 1, 2016

Edward McDonough, Superintendent
MSAD #5

17 West Street

Freeport, ME 04011

RE: Tri-town Track and Field Preliminary Analysis and Site Design
Dear Ed,

As requested, we are pleased to submit this proposal to provide Preliminary Site Design for the proposed
Track and Field proposed to be located at the Freeport High School. Our intent would be to provide a
preliminary round of investigation and design which will then give Sheridan/ Crooker Construction and
MSAD #5 enough information to develop a preliminary budget for the Track project. This budget would
then be tied to a referendum vote in November, when a successful vote and funding would allow the
project to go forward. Final design and permitting would occur upon approval, with a construction start as
early in 2017 as feasible.

S W Cole is currently compieting Geotechnical Investigations and their Preliminary Geotechnical
Report. This will inform our design team early on regarding the extent of excavation and fill, drainage
considerations, and other conditions that impact the track/ field location and engineering (and
ultimately cost). It will also be valuable to a contractor that prices this field out to have a good
understanding of the subsurface conditions.

A. DESIGN SERVICES

1. Schematic Design
Working closely with you, the Tri-Town Track Committee and S. W. Cole, Carroll Associates and Stantec

will develop and refine a plan for preliminary sitework necessary for initial pricing of the Track Project.
Several options may be explored during the initial phase of design, with a final schematic design
resulting from this exercise that includes enough information necessary for a contractor to accurately
develop a Schematic Design Level Estimate of Probable Construction Cost for the project. The design will
be schematic in nature but will include the following elements:

e Llayout of all site features, including track, turf field, field event areas, spectator areas,
walks, walls, lights, and any outdoor use areas or furnishings based on the track program.

= Grading of the site, establishing critical grades around the track and all site elements and
proper drainage on and off the site.

* Locations, dimensions, and materials for all site improvements, including, but not limited to
field event areas, track and field sizes, walls, pathway connections, drainage, and other site
elements.

» Working with the Track Committee, we would also prepare an outline specification that
would identify the track and turf surfacing materials, typical cross-sections, and other critical
elements that would be part of the costing exercise,

* Three meetings with you and/or the Committee are anticipated in this phase.
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The result of this phase of work will be a series of site plan{s) with critical elements identified, sufficient
to develop the plan in enough detail to allow for a more confident level of budgeting that we currently
have. We would anticipate working with the Contractor to set elevations balancing the site grading as
well as identify any value engineering items that might be considered if necessary.

Il. COMPENSATION

Carroll Associated proposes to complete the Basie Services outlined above on an Hourly Basis according
to the attached Fee Schedule. For budgeting purposes, the following budget isproposed and will not be
exceeded without prior written authorization from your office:

A. Fee Budget
TASK TOTAL

A.1l Schematic Design Services $ 19,000.00

B. Reimbursable Expenses
Reimbursable expenses are included with proposed professional fees and include direct costs associated

with this project such as printing and reproduction costs, long distance telephone, mileage, and other
expenses.

C. Fee Summary
Based on the above calculations, the following Fee Summary is proposed:

1. Basic Services Budget (Hourly Fee) $ 19,000.00
Total Fees and Expenses $ 19,000.00

D. Additional Services

Additional Services are work items requested by the Owner which are not included in the scope of work
outlined above. This may include, but not be limited to such items as presentation renderings and
models; lighting design; and major changes to the plan based on changes in program, scope, or budget
after Owner approval. Additional services will be billed on an hourly basis for work authorized and
completed according to standard billing rates.

Il SCHEDULE

Schedule wise, the preliminary design work is directly tied to the completion of the Geotechnical field
investigations and preliminary analysis. We would then need approximately 3-4 weeks to prepare the
preliminary design. A final schedule would be developed that is consistent with your abilities to meet,
but for initial planning please consider the following schedule of tasks:

TASK RESPONSIBILITY DATE
1. Authorization to Proceed RSU #5 May 26, 2016
2. Prepare Base Map of Site CA/ Stantec May 31, 2017
3. Preliminary Geotech Analysis SW Cole June 10, 2016
4, Preliminary Plan Layout and Grading  CA/ Stantec/ SWC June 24, 2016
5. Issue to Contractor for Cut/Fill CA/ Stantec/ Sheridan June 27, 2016
6. Meeting w/ Committee re: Design RSU #5/ CA/ Stantec  June 28, 2016
7. Issue to Contractor for Pricing CA/ Stantec/ Sheridan July 8, 2016
8. Review pricing/ Revise Plans CA/ Stantec/ Sheridan July 22, 2016
9. Meeting w/ Committee re: Cost RSU #5/ CA/ Stantec  July 26, 2016
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Section II: Shared Vision for Learning:

In the 2015/2016 school year, the RSUS Technology Committee worked to
develop a vision for how the district would like to see our educational community using
technology to improve student learning. The committee came up with the following
technology vision statement, which works in support of the district's overall mission and
vision statements.

This vision statement will be used in the coming years as a lens to focus district-
wide technology recommendations, initiatives, implementations, and goals. It shares the
goals of the Maine Department of Education’s updated technology plan requirements: to
focus not on technology for technology's sake but on desired student learning and how
technology can improve, deepen, and extend that learning. The vision shows explicitly
the kinds of learning experiences the district’s educators, parents, students, and
community value and want to see in their schools.

Technology Committee Vision (2016):

For the RSUS5 community to actively incorporate up-to-date, safe, age-appropriate
technology into learning so that all students have the opportunity to become:

* Knowledge creators
o Students construct knowledge and make meaning for themselves and
others by using digital tools to curate data and information.
¢ (Creative Communicators
o Students communicate clearly and express themselves creatively for a
variety of purposes using the tools, styles, formats, and digital media
appropriate to their goals.
* Innovative Designers
o Students use computing or digital tools within the design process to solve
problems or create new, useful, or imaginative designs or products.
* Empowered learners
o Students take an active role in choosing and pursuing their learning goals,
leveraging technology to plan, convey and achieve then.
*  Computational Thinkers
o Students identify and explore authentic problems using algorithmic
thinking to propose or automate solutions,
* (lobal collaborators
o Students use digital tools to learn from others and effectively work in
teams,
* Digital citizens
o Students operate in a manner that demonstrates their understanding of the
opportunities, responsibilities, risks, and foundational skills required to
live, learn, and work in an increasingly digital world.



Section II1: Shared Leadership:

RSUS invites members of the community to participate in the revision of the
district’s Technology Plan. This committee consists of teachers, tech leads, school and
district leaders, librarians, parents, and school board members. Student representation
will be included in future revisions.

A. The plan for applying technology to the Vision for Learning

RSUS5’s Technology Committee created a vision for learning with classroom
technology in 2016. The process to create the vision took place over a number of
meetings and resulted in the vision statement listed previously in this document. In prior
revision efforts, the committee’s vision statement guided the work of the committee
through the revision process.

B. Identifying models and examples of technology use that furthers the Vision

During discussion at Technology Committee meetings, team members shared
examples of successful uses and practices with classroom technology. These examples
helped drive the initial work of the committee during the visioning process.

C. Planning professional learning opportunities

A separate district level team drives professional learning opportunities. The
Assistant Superintendent/Curriculum Coordinator coordinates this team. Membership
includes each school principal and other district Administrative Team members as
needed. This team is represented on the Technology Committee.

D. Selection of devices, apps, programs, and other tools

This is a school-based decision with information shared by teacher, principal, and
school-based tech or leadership committee. If application and software will be adopted
district wide, the Technology Committee will review and make a recommendation to the
Administrative Team. For example, the District Technology Committee recently
recommended the adoption of uniform Internet safety and awareness curriculum,
Common Sense Media. The recommendation was brought to the Administrative Team by
the Technology Committee for common adoption in each school.

E. Filtering and blocking policies
RSUS meets the CIPA requirements and utilizes a locally hosted universal threat

management system. RSUS5 intends to push beyond the walls of the local area network to
provide similar filtering through an end point security solution.



F. Appropriate Use Policies and policies related to discipline and corrective
measures for inappropriate use

This is normally a school-based decision with input from teachers, school
administration, the technology department, and parents. At times, these discussions will
include the Administrative Team and the School Board of Directors.



PLEASE NOTE: The data in the following four sections is representative of grades
7 to 12 only. Grades Pre-K to 6 were not assessed in 2016. Interventions and Next

Steps may apply to all grade levels.

Section IV: District Learning Technology Data and Action Plan:

Section IV, Part A: Student Learning & Teacher Practice (MLTI Report: Student
Learning Experiences)

Results of the Data

The data show the majority of teachers self-report they believe computers and
technology enhance daily life. The majority of teachers and students self-report they use
technology in the classroom almost daily. However, when asked about the type of work,
they self-report it is not reflective of 21st century skills, such as data analysis, solving
authentic problems, and producing creative and collaborative projects.

62% of students report never being asked to create animations, demonstrations,
models, or simulations.

Students self-report higher instances of 21st century learning experiences than
teachers. This implies students are encouraged to be in charge of their learning and are
self-directed. They are using the technology tools available to solve problems and
assignments without being specifically directed by teachers. For example:

36% of students report being asked to collect and analyze data at least weekly.

10% of teachers report asking students to collect and analyze data at least
weekly.

Implications

The data imply students are frequently using computers to support their learning,
but not all teachers report using classroom technology to support instruction as often.
This implies there are some subjects and/or teachers that are more reliant on the use of
classroom technology than others. Teachers need support in finding ways to teach and
develop learning activities using classroom technology to develop and foster 21st century
skills like communication, collaboration, critical thinking, and authentic problem solving.

It is possible the iPad, as the 1:1 device, does not support 21st century skills such
as data analysis, solving authentic problems, producing creative and collaborative
projects, creating animations, demonstrations, models, and simulations. It is also possible
teachers are not aware of ways to leverage the iPad for 21st century skills.



Interventions Next Steps Parties Responsible Timeline
Create a Complete hiring Administration and Ongoing
comprehensive process of new staff
professional Superintendent and
development plan Assistant
with dedicated PD Superintendent
days and embedded
PD through the PLC
model.
Foster a climate and | Build district and Administration and Ongoing
culture of sharing school consensus staff
Evaluate iPad as 1:1 | Survey stakeholders; | District Technology | Fall, 2016
device Evaluate options; Committee; Tech

Deploy laptops Support Team

Section IV, Part B: Leadership for Learning Through Technology (MLTI Report:
Leadership for Change)

Results of the Data

Technology use is not discussed specifically during the observation and
evaluation process; however, it is apparent teachers feel encouraged in their schools to
use technology for teaching and learning. Teachers want to learn more about the effective
use of technology for teaching and learning. Students believe that both the school
encourages the use of technology for teaching and learning and that it can enhance

learning.

98% of teachers agree or strongly agree that the school encourages technology
use teaching and learning.

69% of students agree or strongly agree that the school encourages technology
use teaching and learning

Implications

The absence of technology as a topic during the observation process may be
because technology use has been prevalent in our schools for the past 10 to 15 years. Itis
becoming more seamless in its integration and therefore it is not the focus of a discussion
during observations and evaluations. The data show teacher and student perceptions are
consistent; both believe the use of technology enhances teaching and learning.




Since students believe the school encourages technology use for teaching and
learning less than teachers, this could point to teachers needing more confidence and
education on how to implement or encourage technology use at the teacher-student level.

Interventions Next Steps Parties Responsible | Timeline
Administer annual Create annual end of | Administration and June, 2017
classroom technology | year survey staff
use survey about
perceived and actual
use of classroom
technology
Develop specific Evaluate other Administration and 201718
language about the evaluation rubrics in | staff
use of classroom Maine districts
technology to be
included in
Kim Marshall’s
teacher evaluation
rubric
Redevelop a common | Complete leadership | Administration and 2017/18
vision for teaching hiring process staff
and learning
Evaluate technology | Outline existing Administration and 201718
integration model staffing model and staff
practices; Make a
budget

recommendation if
needed

Section IV, Part C: Professional Learning (MLTI Report: Professional Learning)

Results of the Data

Teachers self-report that they discuss technology use less than half the time when
meeting either as departments or grade levels. The majority also self-report participating
in professional development (school sponsored or non-school sponsored) less than 8

hours a year.




® Teachers discuss technology use during department or grade-level team meetings:
48% less than half the time, and another 26% said that they rarely discuss
technology use during department or team time.

® Teacher-reported time spent per year participating in non-school-sponsored
formal PD; 39% 1-8 hours, 39% none

® Teacher-reported time spent per year participating in non-school-sponsored
informal PD: 39% 1-8 hours, 43% none

® 43% of teachers perceive that they receive no professional development for
technology.

Implications

This data does not uncover whether or not teachers believe they need more, better,
or different PD around technology. It only captures how many hours of technology PD
teachers currently access. Professional development focusing on technology use needs to
fall in a timely manner just before a teacher needs that tool, not the first day of school or
mid-March if they are applying it in April. New PD opportunities need to be embedded
into the existing school day through team meetings, PLCs, instructional coaching, and
just in time integration support. It is important to see more choices in professional
development rather than group technology training where everyone is trained on the same
topic, skill, software, etc. The RSU needs to take a pedagogical approach to technology
PD efforts.

“Research shows that teachers need at least 14 hours of high quality PD on a
single topic for effective classroom teaching.” (DeMonte, 2013 as cited in the

BrightBytes survey)
Interventions Next Steps Parties Responsible Timeline
Increase formal Complete leadership | District PD leadership | Ongoing
school and non- hiring process; Bring | team, school
school technology to Administrative leadership teams
related PD focused on | Team
integration/pedagogy
Interview students Develop questions for | Technology 2017/18
about their perceived | students; randomly Integrator and
obstacles preventing | select students to administrators
the use of technology | interview; analyze
in school. results; Share with




administrators and
stakeholders

Section IV, Part D: Learning-Focused Access (MLTI Report: Learning-Focused
Access)

Results of the Data

Teachers self-report that they perceive the quality of Internet speed as average or
above average, and report the quality of support for hardware repair is average or above
average. The majority of students self-report they have Internet access at home. A large
percentage of students self-report that they feel there are obstacles preventing their use of
technology at school. The majority of those students report school technology isn’t good
enough and school rules limit their technology use.

e Teacher perception of quality of Internet speed: 76% said “Above Average” or
“Excellent” ; 0% said “Below average or poor™.

® Almost all students reported having access to the Internet and wireless at home.

® 9% of students said that not having necessary computer use skills is an obstacle to
using technology at school.

® 16% of students said that their classes don’t require the use of technology.
Teacher's note that Internet speeds fall evenly under “excellent”, “above average”,
and “average” with no response below average.

e 38% of Students perceive that “School Technology Isn’t Good Enough”. It is
important to determine if this data is skewed due to the students wanting to use
technology for recreational use more than its educational expectations.

® 9% of teachers and students responded, “I don’t have the necessary skills.”

16% of teachers and students reported, “My classes don’t require the use of
technology.”

Implications

The perceived quality of Internet speed by teachers is above average. A large
majority of students report having access to the Internet. Teachers perceive that the filters
do not prevent access to websites needed for classes. They report that there is above
average support for hardware repair and support. Few students report being members of
student groups that provide technology support at school. There are a variety of obstacles
that students belicve prevent their use of technology at school. It is unclear whether the
obstacles prevent them from doing their schoolwork or from accessing their social or
entertainment media sites.




Interventions Next Steps Parties Responsible Timeline
Create annual Create annual end of | Administration and 2017/18
classroom technology | year survey staff
use survey to poll
students and staff
about perceived and
actual use of
classroom technology
Develop student-led | Gain consensus District and building- | 2017/18
tech teams at each among schools to based leadership
school. implement this teams
practice
Require professional | Evaluate School and building | 2017/18
staff to have a effectiveness of goal; | leadership
technology Gain consensus
implementation goal. | among schools to

implement new
practice




Section V: Responsible Use:

Beginning with the 2106/17 school year, RSUS5 will utilize Common Sense
Media’s K-12 Digital Citizenship curriculum in grades K to 12. Each school in the RSU
will offer this curriculum to all students. RSUS5 will follow the identified scope and
sequence. In addition to Internet safety and digital citizenship, RSUS5 is currently
evaluating the effectiveness of expanding the local Internet filtering policy to be active at
all times on RSUS 1:1 equipment.

RSUS also offers annual parent informational nights to share information about
the 1:1 program in grades 6 to 12. This includes an overview of the program, day-to-day
practices and procedures, and information concerning appropriate use and care of the
devices.



Section VI: Certifications:

By signing below, the superintendent is acknowledging the following:
* The district has completed one Technology Access Survey per school in the
district
* The information submitted in the Technology Access Survey is accurate

* The Learning Technology Plan has been approved by the SAU’s school

committee
* The district is committing to work the plan (recognizing that plans do evolve
over time})
3158, Regional School Unit No. 5 mcdonoughe@rsu5.org
SAU MEDMS ID # & Name Superintendent Email

Superintendent Signature Date



Section VII: Appendices and Related Documents
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Appendix A - MLTI Report: Student Learning Experiences

Appendix B - MLTI Report: Leadership for Change

Appendix C - MLTI Report: Professional Learning

Appendix D - MLTI Report: Learning-Focused Access

Appendix E - CIPA Compliance Documentation: [JNDB - Student Computer and
Internet Safety

Appendix F - CIPA Compliance Documentation: RSU5 Board of Directors
Meeting Agenda 2/24/10

Appendix G - CIPA Compliance Documentation: RSUS5 Board of Directors
Meeting Minutes 2/24/10
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MLTI REPORT: STUDENT LEARNING EXPERIENCES

Each component of the Maine Learning Key Components of the Maine Learning
Technology framework addresses a different Technology Framewaork

aspect of healthy technology

integration. This report focuses on S LETIING ZIREEEEs

L

classroom factors by highlighting 16 data Leadership for Change

[

points from BrightBytes’ Technology & Professional Learning

Learning framework that show the ¢ Learning-Focused Access

intersection of student and teacher

At the center of the framework Is a focus on
perceptions concerning classroom practice.

creating good learning experiences for
Alignment, or divergence, of these

students, recognizing that the quality of the
perceptions is an important metric in setting

pedagogy and learning experiences drive
goals and improving learning experiences

student learning and achievement.
across the organization. Use this report to

better understand how to identify and bridge

perceptual differences.

CASE™ Score Legend & Beginning ® Emerging Proficient @® Advanced ® Exemplary
800 - 899 900 - 999 1000 - 1099 1100 - 199 1200 - 1300




LTI REPORT: STUDENT LEARNING EXPERIENCES

LjD Student-reported frequency of computer use in the classroom

SN NN N Do RN B oo - Bl
89% Almost Daily

==
i 9% Weekly

0% Monthly

l
1% Every Few Months

1% Never

J:tl Teacher-reported frequency of student computer use in the classroom
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72% Almost Daily

C———
18% Weekly
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5% Monthly
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5% Every Few Months

0% Never



at Students are asked to collect

and analyze data

i D
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36% At Least Weekly

(——
30% Monthly

20% Every Few Months

.
14% Never

ﬂaﬂ Students are asked to
conduct experiments or
perform measurements
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25% At Least Weekly
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32% Monthly

23% Every Few Months

o
20% Never

4l Teagchers ask students to

collect and analyze data
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35% Never

ﬂam Teachers ask students to
conduct experiments or
perform medsurements
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11% Monthly

21% Every Few Months
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51% Never



UDENT LEARNING EXPERIENCES

¥ Students are asked to
identify and solve authentic
problems

[5——1
20% At Least Weekly
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28% Monthly

24% Every Few Months

=
28% Never

@& Students are asked to create
and upload art, music,
movies, or webcasts
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" (E—
@  36% Monthly

32% Every Few Months
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17% Never
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]
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27% Monthl
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25% Every Few Months
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38% Never

@ Teachers ask students to
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movies, or webcasts
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9% At Least Weekly

=
26% Monthly

42% Every Few Months
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METT REPORT: STUDENT LEARNING EXPERIENGES

Students think learning is 8 Teachers think learning is
more engaging when using more engaging when using
technology technology
” (=== (mmlsv|
f 25% Strongly Agree - 28% Strongly Agree
—— u N —
26% Agree 40% Agree
32% Are Neutral 28% Are Neutral
() ad
12% Disagree 4% Disagree
|
4% Strongly Disagree 0% Strongly Disagree

Maine’s early and wide adoption of technology through MLTI in 2002 is a testament to
the commitment that the state and its educators have to building experiences that not
only prepare students for the schoolwork of today but the college and career

responsibilities of tomorrow.




METITREPORT: STUDENT LEARNING BEXPERIENCES

@a Students are asked to create animations, demonstrations, models, or
simulations
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62% Never

% Teachers ask students to create animations, demonstrations, models, or
simulations
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MLTI REPORT: STUDENT LEARNING EXPERIENCES

A Teachers report that the quality of support for problems disrupting
instruction is

o e i—
28% Excellent

===
40% Above Average

8
26% Average

(-
4% Below Average

[ |
2% Poor

0% None




LTI'REPORT: STUDENT LEARNING EXPERIENCES

L@® Teachers believe that computers and technology enhance daily life
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24% Strongly Agree
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63% Agree
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MLTI REPORT: LEADERSHIP FOR' CHANG

Maine’s educational leaders Key Components of the Maine Learning
have invested heavily in the necessary Technology Framework
infrastructure and devices to support

[

learning. Now, they must work to create Student |.earning Experiences

®

ubiquitous buy-in among all Leadership for Change

stakeholders. This report includes 6 e Professional Learning

[

data points from BrightBytes’ Learning-focused Access

Technology & Learning framework to Achieving the Vision for Learning takes

measure the impact that leaders have a diverse team of school leaders who

on the school environment and teacher can both help build buy-in for the Vision

beliefs. Use this report to identify the and for the role of technology within the
Vision, but also help manage the
implementation of the development,

adjustments, and alignment required of

areas where education leaders can
foster discussions and offer support to
positively impact

beliefs about technology use. the Vision.

As research shows, change can elicit a multitude of responses from stakeholders, but an
effective leader understands how to bring all members of the community on the journey
toward successful change (Waters & Cameron, 2014).

CASE™ Score Legend @ Beginning ® Emerging Proficient @® Advanced ® Exemplary
800 -899 900 - 999 1000 - 1099 100 - 1199 1200 - 1300
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7% Always
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20% More Than Half Of The Time

48% Less Than Half Of The Time
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20% Rarely

7% Never

% Teachers discuss technology use during evaluations
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24% More Than Half Of The Time
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‘ Teachers believe the school encourages technology use for teaching and
learning

47% Strongly Agree
SR e . e

‘ 51% Agree
l.

2% Are Neutral

0% Disagree

0% Strongly Disagree

2 Teachers want to learn more about effective technology use for teaching
and tearning

28% Strongly Agree
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15% Are Neutral

0% Disagree

a
2% Strongly Disagree



‘ Students believe the school encourages technology use for teaching and
learning
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(
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E® Sstudents believe technology use in class can enhance leaming
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Developing a professional learning plan
that aligns with the Vision for Learning is
a fundamental step to achieving
success within the Maine Learning
Technology framework. This report
includes 4 data peints from BrightBytes’
Technology & Learning framework to
highlight the current delivery and quality
of professional learning. Use this report
to identify professional development
areas that need more attention,
ultimately allowing you to create
engaging and effective learning
opportunities for your educators.

CASE™ Score Legend ' Beginning ® Emerging
800 - 899 900 - 999

Key Components of the Maine Learning

Technology Framework

Student Learning Experiences

Leadership for Change
Professional Ledrning

Learning-Focused Access

District-provided professional learning
opportunities and supports must be
designed to effectively encourage and
assist teachers to successfully bolster
and broaden classroom practices.

Proficient ® Advanced ® Exemplory
1000 -1099 100 - 1199 1200 -1300



LTTREPORT: PROFESSIONAL LEARNING

s
382 Teachers discuss technology use during department or grade-level team
meetings

L
4% Always

1]
17% More Than Half Of The Time

48% Less Than Half Of The Time

e —
26% Rarely

4% Never




LTIREPORT: PROFESSIONAL LEARNING

‘é Teacher-reported time spent per year participating in school-sponsored
PD

&l
4% Over 33 Hours

| Sy
17% 17 To 32 Hours

l

15% 9 To 16 Hours

=__—=——>——--__ __
54% 1 To 8 Hours

—
9% None

For both new and veteran teachers, technology-related professional learning develops
competencies, influences teacher attitudes about technology in the classroom, and
helps teachers find new tools to support student learning (Buabeng-Andoh, 2012).




MLTI'REPORT: PROFESSIONAL LEARNING

|3_$| Teacher-reported time spent per year participating in non-school-
sponsored formal PD

]
2% Over 33 Hours

e =4
1% 17 To 32 Hours

9% 9 To 16 Hours

39% 1 To 8 Hours

39% None

% Teacher-reported time spent per year participating in non-schoot-
sponsored informal PD

2% Over 33 Hours

7% 17 To 32 Hours

9% 9 To 16 Hours

35% 1 To 8 Hours

43% None
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Access isn’t limited to physical

devices, but inciudes infrastructure and
services to support the use of technologu.
Maintaining low barriers to its use bothin
and out of school remains critical to improve
classroom experiences. This report

contains 6 data points from BrightBytes’
Technology & Learning framework to
highlight the level and quality of technology
access currently in place. Use this report to
identify and improve aspects of the teaching
and learning environment that foster a sense
of experimentation and encourage higher

levels of meaningful technology use.

Key Components of the Maine Learning

Technology Framework

¢ Student Learning Experiences
¢ Leadership for Change
& Professional Learning

e |earning-Focused Access

All learners—both adults and children—have
access to the devices, connectivity, apps.
programs, and services they need, as they
need them, and with minimum barners to

their learning.

Reliable, high quality technology makes possible things, such as connecting with peers
from other parts of the world, increased collaboration, and lifelong learning habits

(Mediaplanet & Duncan, 2014).

CASE" Score Legend

' Beginning @ Emerging
800 - 899 900 - 999

Proficient @ Advanced ® Exemplary
1000 -1099 1100 - 1199 1200 -1300



RN The perceived quality of internet speed as reported by
teachers is

e
34% Excellent

T
42% Above Average

(
24% Average

0% Below Average
0% Poor

0% N/A

2 Student Access to Internet and Wireless at Home




A Teachers report that school
filters prevent access to
websites needed for classes

? rr.__—In; -
1 6% Never
l

A 53% Rarely

35% Less Than Half Of
The Time

a
6% More Than Half Of The

Time

0% All Of The Time

x Teachers report that the
quality of support for
hardware repair is

i
26% Excellent

: S
x 30% Above Average

36% Average

(
2% Below Average

|
2% Poor

[ |
4% None



Student-reported membership in student groups that provide
technology support at school

==

A. Students believe the following obstacles prevent their use of
technology at school

o D
9% “I Don't Have The Necessary Skills.”

==
16% “My Classes Don't Require The Use Of Technology.”

{

38% “School Technology Isn't Good Enough.”

[————————————— )
45% "School Rules Limit My Technology Use.”

e
22% “My School Has Different Computers Or Software Than

I’'m Used To.”




NEPN/NSBA Code: [INDB

STUDENT COMPUTER AND INTERNET USE AND INTERNET SAFETY

RSUS5’s computers, network, and Internet access are provided to support the educational
mission of the schools and to enhance the curriculum and learning opportunities for students
and school staff. This policy and the accompanying rules also apply to laptops and tablets
issued directly to students, whether they are used at school or off school premises.

Compliance with RSUS5’s policies and rules concerning computer and Internet use is mandatory.
Students who violate these policies and rules may have their computer privileges limited,
suspended, or revoked. The building principal is authorized to determine, after considering the
circumstances involved, whether and for how long a student’s computer privileges will be
altered. The building principal’s decision shall be final.

Violations of this policy and RSUS’s computer and Internet rules may also result in
disciplinary action, referral to law enforcement, and/or legal action.

RSUS computers remain under the control, custody, and supervision of the school unit at

all times. The school unit monitors computer and Internet activity by students. Students

have no expectation of privacy in their use of school computers, whether they are used on
school property or elsewhere.

INTERNET SAFETY

RSUS uses filtering technology designed to block materials that are obscene or harmful to
minors, and child pornography. Although RSUS takes precautions to supervise student
use of the Internet, parents should be aware that RSUS5 cannot reasonably prevent all
instances of inappropriate computer and Internet use by students in violation of Board
policies and rules, including access to objectionable materials and communication with
persons outside of the school. The school unit is not responsible for the accuracy or
quality of information that students obtain through the Internet.

In the interest of student Internet safety, RSUS5 also educates students about online
behavior, including interacting on social networking sites and chat rooms, the dangers of
hacking, and issues surrounding “sexting” and cyberbullying awareness and response.

The Superintendent /designee shall be responsible for integrating Internet safety training
and “digital citizenship” into the curriculum and for documenting Internet safety training.

The Superintendent shall be responsible for implementation of this policy and the
accompanying “acceptable use” rules. The Superintendent/designee may implement
additional administrative procedures or school rules consistent with Board policy to
govern the day-to-day management and operations of the school unit’s computer system.

Students and parents shall be informed of this policy and the accompanying rules through
student handbooks, the school website, and/or other means selected by the
Superintendent.

RSU No. 5 School Department
Page 1 of 2



NEPN/NSBA Code: [JINDB

Legal Reference: 20 USC § 677 (Enhancing Education through Technology Act)
47 USC § 254(h)(5) (Children’s Internet Protection Act)
47 CFR § 54.52
Federal Communications Commission Order and Report 11-125

Cross Reference: EGAD - Copyright Compliance
GCSA - Employee Computer and Internet Use
IINDB-R - Student Computer and Internet Use Rules
IIND — Distance Learning Program

Adopted: February 24, 2010
Revised: June 13, 2012

Revised: Nevember 20, 2013

RSU No. 5 School Department
Page 2 of 2
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To: Superintendent Ed McDonough, RSU5 Board of Directors

From: Michael Lafortune, Interim Curriculum Director

Re: May 4, 2016

RE: Comprehensive Education Plan

The Board is required to have in place a “Comprehensive Education Plan”. This Plan contains
copies of all State required policies, procedures, forms, and other documents. Examples of the
components include our Affirmative Action Plan, teacher and administrator certification plans,
our kindergarten screening process and the transition to Proficiency—Based Diploma Plan. A
complete description of all components is attached to this memo for your reference and review.

Yearly, the administrative team updates the Comprehensive Education Plan, as policies,
procedures and requirements may change.

Each year we ask the Board to affirm our updated Comprehensive Education Plan with a vote
of its members.

This Comprehensive Education Plan is available for review by the Board or other members of
our school community and is located at the Superintendent's Office.

Please let me know if you have any questions or concerns.

Regional 8chool Unit No. &
1% West Street, Freeport, ME 04032 Telephone: 865-0928



COMPREHENSIVE EDUCATION PLAN (CEP)
COMPONENT PLAN REQUIREMENTS FROM TITLE 20-A AND REGULATIONS

Each School Board must adopt a Comprehensive Education Plan by the end of the 2002-2003 school
year that addresses all plans required by state or federal law or regulation, in accordance with Chapter
125 §4.02.E.7. The list of all required plans with their citations can be found at-
http://www.state.me.us/education/reqplans.htm The aim of this document is to provide the text of the
legal citation that each plan references. The citation to statute is indicated by "20-A MRSA." The
citation to regulation is indicated by chapter number.

COMPREHENSIVE EDUCATION PLAN

20-A MRSA §4502.1. General requirements. Elementary and secondary schools and school
administrative units, including an educational program or school located in or operated by a juvenile
correctional facility, shall meet all requirements of the system of learning results as established in
§6209 as well as other requirements of this Title and other statutory requirements applicable to the
public schools and basic school approval standards. Each school administrative unit shall prepare and
implement a comprehensive education plan that is aligned with the system of learning results, focused
on the learning of all students and oriented to continuous improvement. This plan must address all

plans required by the department.

AFFIRMATIVE ACTION PLAN

20-A MRSA §4502.4-A. Affirmative action plan. Each school administrative unit shall develop an
affirmative action plan in accordance with Title 5, chapter 65 (Code of Fair Practices and Affirmative
Action) as part of the school approval process and update this plan annually as necessary. The
affirmative action plan must include a description of the status of the unit's nondiscriminatory hiring
practice provided in § 1001.13, plans for in-service training programs on gender equity for teachers,
administrators and school boards, and a plan for meeting the 5-year goal established under § 254.9.
The unit shall submit any update of the plan annually to the commissioner.

20-A MRSA §100.13 Duties of school beards: School boards shall develop a nondiscriminatory hiring
practice for positions requiring administrator certification. That hiring practice must include:

A. Creation or reassessment of job descriptions
B. Clearly stated criteria for positions; and
C. An interview format that includes questions based on job descriptions and stated criteria.

PERSONNEL PLAN
20-A MRSA §4.02.E.3 The school administrative unit’s personne] plan including the following:
(a) Analysis of student population trends and personnel resources compared to the guidelines of
Essential Programs and Services.
(b) Strategies for recruiting, induction, training and retention of personnel.
(c) The process for staff evaluation and supervision that includes professional support for teachers
and administrators.
(d) The Training and Development System in alignment with standards established in Section 8.08
of this rule.

PERSONNEL TRAINING & DEVELOPMENT PLAN
20-A MRSA § 4502.5.L-1 Other Standards.

A plan for training and development of all personnel that is aligned with the system of learning results as
Edited January 30, 2003 Page 1




established in section 6209.

20-A MRSA § 4502.5.0 Other Standards.

Preparation of a written local policy and implementation of training for all guidance counselors and
school personnel who administer reintegration planning pursuant to section 254, subsection 12, who
participate in a reintegration team and who have access to confidential criminal justice information
regarding juveniles pursuant to section 1055, subsection 12.

Ch 125 § 8.08 Personnel Training and Development. Each school board shall establish a System for
Training and Development of all personnel that meets the following standards. -

A) The System is based on continuous improvement of each individual, of the school, and of the
school administrative unit;

B) The System focuses on practices that raise the academic performance of students on the content
standards of the system of Learning Results and enhance student development;

C) The System is aligned with other goals in the Comprehensive Education Plan and integrates
individual development, building goals, and school administrative unit goals;

D) The System is driven by information from local, state, and national resources for planning,
implementation, and evaluation; and

E) The System defines relevant roles for all stakeholders.

ADMINISTRATOR RECERTIFICATION PLAN

20-A MRSA §13019-A.2. Superintendent’s Certificate renewal. A superintendent’s certificate is
limited to 5 years in duration and may be renewed based on further approved study or demonstrated
professional growth and improvement through an approved administrator action plan in accordance
with state board rules.

20-A MRSA §13019-B.2. Principal’s Certificate renewal. A principal's certificate is limited to 5 years
in duration and may be renewed based on further approved study or demonstrated professional growth
and improvement through an approved administrator action plan in accordance with state board rules.

20-A MRSA §13019-C.2. Vocational Director’s Certificate renewal. A certificate issued under this -
section is limited to 5 years in duration and may be renewed based on further graduate study or
demonstrated professional growth and improvement through an approved administrator action plan in
accordance with state board rules.

Me Dept of Ed Reg Ch 118. Detailed in rule.

PROVISIONAL TEACHER SUPPORT SYSTEM PLAN

20-A MRSA §13015.1. Employment. No public school or private school approved for tuition purposes
under § 2901.2.B may employ a provisional teacher unless it has an approved, locally designed,
support system or has received specific authorization from the commissioner in accordance with state
board rules

Me Dept of Ed Reg Ch 118. Detailed in rule.

LEP/LAuPLAN

Title VI of the Civil Rights Act of 1964;
Equal Education Opportunities Act of 1974;
No Child Left Behind Act of 2001.

The Lau Plan, named after the Lau vs. Nichols Supreme Court Decision of 1974 that equity in education
is guaranteed for limited English proficient (LEP) children is the policy to be used by districts when

Edited January 30, 2003 Page 2



LEP students enroll in their schools, or who may enroll in their schools. All school districts, whether
they have LEP students or not must have a Lau Plan. Title VI prohibits discrimination in all federal
programs against certain protected groups. EEQ of 1974 requires school districts to take appropriate
action to overcome language barriers of LEP students.

STUDENT DROPOUT PREVENTION PLAN
20-A MRSA §5103.1. Committee. Each superintendent, with school board approval, shall annually
establish a separate dropout prevention committee for each individual school unit under the
superintendent's supervision. A. A member of the school board selected by that board; B. A school
administrator selected by the superintendent; C. A teacher and a school counselor selected by the
school administrative unit's teacher organization; D. A parent selected by the unit's organized parent
group, or, if no organized parent group exists, by the school board; E. A school attendance
coordinator from the district selected by the superintendent; F. A high school student selected by the
dropout prevention committee members selected in paragraphs A to E; G. A dropout selected by the
dropout prevention committee members selected in paragraphs A to E; and H. A community resident
of the district selected by the dropout prevention committee members selected in paragraphs A to E,
A dropout prevention committee may increase its membership by majority vote.
20-A MRSA §4103.5. Responsibilities. The following provisions apply to responsibilities of the
dropout prevention committee.
A. The dropout prevention committee shall:
(1) Study the problem of dropouts, habitual truancy and need for alternative programs,
kindergarten to grade 12;
(2) Make recommendations for addressing the problems; and
(3) Submit a plan of action to the school board, in accordance with section 4502, subsection 5,
paragraph L-1.
B. The dropout prevention committee shall consider the following when developing its plan:
(1) Reasons why students drop out of school;
(2) Maintenance of continuing contacts with recent dropouts in order to extend opportunities for
alternate educational programs, counseling and referral;
(3) Education of teachers and administrators about the dropout problem:;
(4) Use of human services programs to help dropouts;
(5) The school administrative unit's policies on suspension, expulsion and other disciplinary
action; and _
(6) Discriminatory practices and attitudes within the school administrative unit.
20-A MRSA §4103.6. Annual report. The dropout prevention committee shall meet at least annually to
review its plan and to make recommendations to the school board.

Cite Ch 125.
STUDENTS AT RISK OF SCHOOL FAILURE: IDENTIFICATION PLAN

Chapter 125 §4.02.E.2.b A plan for identifying students at-risk of school failure in kindergarten
through grade 12 including, but not limited to, truants and dropouts, and the development of
appropriate alternative programs to meet their needs.

Ch 127 §3.04

COMPREHENSIVE GUIDANCE PLAN
Citations: 20-A MRSA § 4502.5.H; Ch. 125 §4.02.E(2); § 9.02.C

Edited January 30, 2003 Page 3



20-A MRSA §4502.5.H Other Standards. Student personnel services, including guidance and
counseling and, notwithstanding any rules adopted by the department, comprehensive guidance plans
to be approved by the commissioner for implementation in the 2000-01 school year;

Chapter 125 §9.02 Comprehensive Guidance Resources

A. Each school administrative unit shall have a Comprehensive Guidance Program, including guidance
and counseling services, available to all students in grades K-12. The development of the program
and the delivery of the services it describes shall be a coordinated effort of the members of the unit's
professional staff.

The Comprehensive Guidance Program shall include services to be provided to students at each

developmental stage and shall specify how the following services will be provided to all students:

(1) A program of structured developmental experiences presented systematically through classroom
and group activities to enhance the ability of students to meet the content standards of the system
of Learning Results;

(2) A program of activities and planned strategies to help individual students manage their career
development, including present and future education consistent with the Career Preparation
content standards and performance indicators identified in Me. Dept. of Ed. Reg. 131; and

(3) Counseling and consultation services designed to respond to the immediate needs and concerns
of students, parents, and staff.

B. Comprehensive Guidance Program Goals
The Comprehensive Guidance Program shall address the following goals:

(1) Encourage parental involvement;

(2) Raise student aspirations;

(3) Provide information and appropriate referral sources to students, parents, staff; and

(4) Provide management activities that establish, maintain, and enhance the program including
research, evaluation, programming, supervision, staff training and development, and
communications.

C. Implementation Timeline
Each schoo! administrative unit shall include the Comprehensive Guidance Program in the unit’s
Comprehensive Education Plan, with this component of the plan to be implemented by the end of the
2006-2007 school year contingent upon funding of Essential Programs and Services or its
equivalent.

CURRICULUM DEVELOPMENT & REVIEW PLAN

Chapter 125 §4.02.E.2.d The school administrative unit’s plan for development and review of
curriculum aligned with content area standards of the system of Learning Results.

EARLY CHILDHOOD PLAN (IF IMPLEMENTING A PROGRAM)

20-A MRSA §4253. Local early childhood programs. School administrative units wishing to develop
early childhood programs shall submit plan proposals for approval to the department. The department
shall encourage broad participation and participation with regional Child Development Services
System sites in the program and shall provide technical assistance to local school administrative units
in submitting proposals.

EDUCATION OF GIFTED AND TALENTED STUDENTS
Citations: Ch. 127 § 3.03.B; 20-A MRSA § 8104.1

Edited January 30, 2003 Page 4



§ 3.03.B Each school administrative unit shall address the education of gifted and talented students as
part of the unit’s Comprehensive Education Plan aligned with the standards of the system of Learning
Results. Units that offer specialized instruction for gifted and talented students shall do so in
compliance with Me. Dept. of Ed. Reg. 104.

§8104.1 Each school administrative unit must, commencing with the 1987-88 school year, establish a
plan for phasing in gifted and talented educational programs. A school administrative unit or part of a
school administrative unit is not required to comply with the provisions of its plan during the school
years beginning in the fall of 2000 and 2001. This act provides school administrative units additional
time, until 2002-2003, to update and phase-in their plans for comprehensive opportunities to learn for
gifted and talented students, and to align these efforts with the Learning Results and related standards-
based reform initiatives that promote challenging standards and high level learning opportunities to
support distinguished student achievement. -

IMPLEMENTATION OF CAREER PREPARATION, MODERN & CLASSICAL LANGUAGES, VISUAL &
PERFORMING ARTS '

20-A MRSA § 6209.3 By the end of the 2002-2003 school year, each school administrative unit shall
address in the comprehensive education plan, as required in section 4502, subsection 1, how the school
administrative unit will implement for all students the content areas of career preparation, foreign
languages and visual and performing arts, including interim targets for partial implementation. By the
end of the 2006-2007 school year, each local school administrative unit shall implement standards in
these additional content areas of the system of learning results, contingent upon funding based on
Essential Programs and Services or its equivalent. [This implementation date will be delayed at least
one additional year, i.e. 2007-2008, due to the proposed funding formula.] Notwithstanding any other
provision of this chapter, the commissioner is authorized to establish rules for inclusion of some
portion of the standards in visual and performing arts for the graduating class of 2006-07,

Chapter 127 §7.02 A. (3) Beginning with the 2009-2010 school year, diplomas may be awarded only
to students who have successfully met the content standards of all content areas of the system of
Learning Results as determined by the local assessment system, and additional diploma requirements
as specified in local school board policy. [The implementation date for Career Preparation, Modern &
Classical Languages, and Visual & Performing Arts will be delayed at least one additional year, i.e.
2010-2011, due to the proposed funding formula.]

KINDERGARTEN SCREENING PLAN

20-A MRSA §4801.1.D A school administrative unit, operating under a plan approved by the
commissioner, may provide for the use of up to 5 of the 175 instructional days required by this section
to be used for screening incoming first year students for the purpose of identifying exceptional
students and students at risk of school failure as required by state or federal law.

Chapter 125 §6.03.B Kindergarten Screening: The purpose of kindergarten screening shall be to
identify students who may be exceptional or at risk of school failure. The plan for the use of screening
days shall be part of the Comprehensive Education Plan and shall contain at least the following
information: the objectives of screening, the qualifications of personnel, the instruments to be used, the
data to be collected and analyzed, and how decisions will be made based on screening.

LIBRARY-MEDIA RESOURCES AND INSTRUCTIONAL MATERIALS & EQUIPMENT REPLACEMENT PLAN

Chapter 125 §4.02.E.4 The Comprehensive Education plan shall address the following: Analysis of the
allocation, adequacy, and replacement plan for library-media resources and instructional materials and
equipment, as described in Sections 9.01 and 9.03 of this rule

Edited January 30, 2003 Page 5



LOCAL ASSESSMENT SYSTEM

20-A MRSA §6202-A.2. Each school administrative unit shall establish a local assessment system to

measure student achievement of the learning results established in section 6209. Local assessments may

include portfolios, performances and demonstrations in addition to other measures of achievement.

Commercially produced assessment tools may be part of a local assessment system but may not carry a

majority of the weight in determining student performance. The local assessment system must be

implemented as follows.

Chapter 125 §4.02.E.2.e The Comprehensive Education plan shall address the school administrative
unit’s Local Assessment System, which shall be in compliance with the requirements in Me Dept of
Ed Reg. 127 by the end of the 2003-2004 school year.

Chapter 127 §4.02 Local Assessment System
The school board of each school administrative unit that operates a school shall, by the end of the
2003-2004 school year, adopt and fully implement a local assessment system as the measure of student
progress on achievement of the content standards of the system of Learning Results established in Me.
Dept. of Ed. Reg. 131. The assessment system shall address the grade spans of the schools operated.
For school units that tuition all students in a grade level, assessment of that grade level shall be the
responsibility of the receiving unit or school.

A. Purpose of Assessment
The purpose of assessment is to:
(1) Produce high quality information about student performance that will inform teaching and
enhance learning,
(2) Monitor and hold school administrative units accountable for students achieving the content
standards of the system of Learning Results; and
(3) Certify student achievement of the content standards of the system of Learning Results.
B. Implementation of Local Assessment System
(1) By the end of the 2003-2004 school year, and annually thereafter, the Superintendent shall
certify to the Commissioner that the local assessment system meets the assessment system
standards established by this rule for the content areas English Language Arts, Health and
Physical Education, Mathematics, Science and Technology, and Social Studies.

(2) By the end of the 2006-2007 school year, and annually thereafter, the Superintendent shall
certify to the Commissioner that the local assessment system meets the assessment system
standards established by this rule for the content areas Career Preparation, Modern and
Classical Languages, and Visual and Performing Arts, contingent upon funding based on
Essential Programs and Services or its equivalent.

C. Standards for Local Assessment Systems
D. Standards for Assessments

E. Presentation of data from a local assessment system shall permit interpretation to determine
school and school administrative unit performance on specified content areas of the system of
Learning Results, and to determine statewide performance.

F. The school board shall annually review and publish school and school administrative unit results

on the local assessment system, and, if required based on these results, shall adjust the
Comprehensive Education Plan developed in accordance with Me. Dept. of Ed. Reg, 125.

PLAN FOR THE USE OF CARL PERKINS FUNDS

Citation: P.L. 105-332 of the Carl D. Perkins Vocational and Technical Education Act of 1998
Section 134. Local Plan for Vocational and Technical Education Programs. (a) Local Plan
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Required.—Any eligible recipient desiring financial assistance under this part shall, in accordance with
requirements established by the eligible agency (in consultation with such other educational entities as

the eligible agency determines to be appropriate) submit a local plan to the eligible agency. Such local
plan shall cover the same period of time as the period of time applicable to the State plan submitted

under section 122.

SPECIAL EDUCATION PLAN
Citation: Me Dept of Ed Reg Chapter 101

20-A MRSA §7204.4 Each school administrative unit operating schools shall: Submit a plan for its
special education programs to the commissioner for approval in accordance with rules established by the

commissioner.

20-A MRSA § 7252-A IDEA citation
Ch 101

IDEA

VOCATIONAL EDUCATION PLAN FOR EACH CENTER OR REGION
20-A MRSA §8306.2 Center and region plans. The state board shall approve a plan for the provision of
vocational education by each center or region. The plans must be prepared by each center or region at
the time of its organization or reorganization, approved by the school board or cooperative board
governing each center or region respectively, and include;
(1) A survey of the vocational education needs nationally, statewide and in the geographic area
served by the center or region;
(2) A survey of employment opportunities nationally, statewide and in the geographic area served by
the center or region;
(3) A description of the programs to be offered by the center or region;
(4) C-1. A description of the manner in which academic courses will be used to augment trade-
oriented skill courses for vocational education students at the center or region;
(5) A description of each geographic area served by the center or region and the location of each
vocational education program to serve those areas; and
(6) A description of the manner in which the vocational education programs offered by the center or
region address the vocational education needs in the geographic area served by the center or
region and employment opportunities nationally, statewide and in the geographic area served by
the center or region

CRISIS RESPONSE PLAN

20-A MRSA §1001.16. Crisis response plan. School boards shall perform the following duties:
Working with local public safety, mental health and law enforcement officials, they shall develop a
crisis response plan to deal with crises and poteritial crisis situations involving violent acts by or
against students in each school in the school administrative unit.

Chapter 125 §10.02 To protect the safety of students and personnel, each school administrative unit
shall develop a Crisis Response Plan to deal with crises and potential crisis situations including violent
acts by or against students or other persons in each school. The Plan shal] include the designation of
an adult responsible on site during an emergency. The unit will work with local public safety, mental
health and law enforcement officials in developing this plan, which will be included in the unit’s
Comprehensive Education Plan.

A. Emergency Evacuation Drills. Written procedures for emergency evacuation drills shall be
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posted in all buildings. Schools at all levels K-12 are required to hold two drills during the
first two weeks of school. Schools enrolling grades K-4 shall hold an additional eight drills
during the year; schools enrolling grades 5-8, an additional six drills; schools enrolling
grades 9-12, an additional four drills. Schools enrolling any combinations of these grade
levels shall hold the additional number of drills required of the lowest grade level within the
span, except that the local fire chief may increase the number of drills required. Results shall
be recorded and deficiencies noted and corrected using forms provided by the Department.
School personnel shall receive an annual orientation in this procedure.

B. Medical Procedures. Each school shall have first-aid medical supplies available for the
treatment of minor injuries. Each school shall distribute to all school personnel a written
procedure governing the handling of serious health emergencies, including accidents. School
personnel shall receive an orientation in this procedure. '

PLAN FOR THE USE OF No CHILD LEFT BEHIND ACT FUNDs

This law was reauthorized in 2016 and is now called ESEA (Elementary and Secondary
Education Act) and ESSA (Every Student Succeeds Act). We are currently transitioning
from NCLB (No Child Left Behind).

TECHNOLOGY USE PLAN: FOR STUDENT LEARNING & EFFECTIVE SCHOOL ADMINISTRATIVE UNIT
'‘QOPERATIONS

Chapter 125 §4.02.E 5 The Comprehensive Education plan shall address the following: The school
administrative unit’s plan for use of technology for student learning and efficient school administrative

unit operations.
NCLBA cite? 20-A cite?

USE oF TIME AND SCHOOL QRGANIZATION PLAN

Chapter 125 §6.02.B. Instructional Day: An average instructional day is five hours in length, and each
instructional day is a minimum of three hours in length. A school need not be in session the same
number of hours each day provided that the total amount of instructional time in any two consecutive
schiool weeks is an average of five hours per day. Plans to use school days of varying numbers of
hours shall be refiected in the Comprehensive Education Plan. The instructional day may be extended
for students who need more than the minimum day to meet the content standards of the system of
Learning Results, or additional standards established by the school board.

Chapter 125. §4.02.E2.c The Comprehensive Education plan shall address the following: The
organization of each school relative to size, grade levels, program offerings, and use of time with a
plan to maximize the days in the calendar that students can participate in courses of study, such as
applied technology an program, and how the organization of the school contributes to student
achievement of the content standards of the system of Learning Results.

ScHOOL FACILITIES MAINTENANCE PLAN

Chapter 125 §11.02 Each school administrative unit shall have a plan for maintenance and a plan for
capital renewal of school facilities using the template and software provided by the Commissioner,
as specified in Me. Dept. of Ed. Reg. 64. Thesc plans shall be part of the Comprehensive
Education Plan, and shall: :

A) Provide for adequate facilities for school programs as specified in Section 11.01.

B) Monitor compliance with all applicable health and safety laws and regulations including but not
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limited to:
1. Section 504 of the Rehabilitation Act of 1973,
ii. The Life Safety Code of the Department of Public Safety,
ifi. The State Plumbing Code adopted by the Department of Human Services,
iv. Applicable regulations of the Department of Labor, and
v. Conformity with asbestos requirements,
Chapter 125 §11.01 Adequacy of Facilities

School facilities shall have adequate space with respect to student enrollment, the instructional program,
and necessary administrative and supporting services.

‘A) Each classroom or laboratory shall be adequate to serve the specific purpose for which it is
intended and shall have sufficient area to accommodate each student.

B) Each school shall maintain a designated area that affords access to library-media resources as
appropriate to the age of students in the school.

C) Storage space shall be provided so that materials and equipment may be securely stored in a
space other than in student instructional areas. Storage of hazardous materials shall be in
accordance with OSHA requirements

SCHOOL FACILITIES PLAN FOR MAINTENANCE & CAPITAL IMPROVEMENTS

Chapter 125 §4.02.E.6 The Comprehensive Education plan shall address the following: The
Comprehensive Education Plan shall address the following: The plan for maintenance and capital
improvements of school facilities.

School Facilities Plan: Capital Renewal of Facilities

Chapter 125 §11.02 Each school administrative unit shall have a plan for maintenance and a plan
for capital renewal of school facilities using the template and software provided by the
Commissioner, as specified in Me. Dept. of Ed. Reg. 64 Maine School Facilities Program and
School Revolving Renovation Fund. These plans shall be part of the Comprehensive Education
Plan, and shall:

A. Provide for adequate facilities for school programs as specified in Section 11.01.
B. Monitor compliance with all applicable health and safety laws and regulations including but not
‘limited to:
(1) Section 504 of the Rehabilitation Act of 1973,
(2) The Life Safety Code of the Department of Public Safety,
(3) The State Plumbing Code adopted by the Department of Human Services,
(4) Applicable regulations of the Department of Labor, and
(5) Conformity with asbestos requirements

20-A MRSA §4502.5. Other standards. The state board and the commissioner shall jointly adopt basic
school approval rules governing school administrative units and elementary and secondary schools.
These rules must set minimum standards in the following areas, incorporating such standards as are
established by statute:

A. Standards for equipment and libraries

B. Assessment and evaluation of student performance

C. Instructional time, including a minimum school day and week;

D. Grade and program organization;

E. Physical facilities, incorporating the school construction rules of the state board;
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20-A MRSA §4001.7. Maintenance and capital improvement program. A school administrative unit,
including the unorganized territories, shall establish and maintain a maintenance and capital
improvement program for all school facilities, utilizing a maintenance template and software provided
by the department and shall annually commit resources to that program pursuant to established
minimum standards. The department and the Department of Administrative and Financial Services,
Bureau of General Services shall establish the minimum standards. The Department of Education and
the Bureau of General Services shall adopt rules necessary to implement this subsection, Rules adopted
by the Department of Education and the Bureau of General Services to implement this subsection are
major substantive rules pursuant to Title 5, chapter 375, subchapter 11-A.
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Durham ¢ Freeport » Pownal

Finance Subcommittee Report

Date: May 19, 2016

Committee: Finance Committee

Chair: John Morang

In attendance: Kate Brown, John Morang, Michelle Ritcheson and Edward R. McDonough
Guests: None

Meeting Date: May 18, 2016

Agenda Items and Discussion:

Continued review and discussion of current RPC funding formula:

Finance Committee members instructed the Finance Director to gather cost sharing information
from other RSU’s and SAD’s in Maine. Additional information to gather would include: how their
cost sharing formulas are working, if it has ever been revised or if it is being considered for
revision, history of its creation (if known), student populations by town within district, and any
other relevant information they would like to provide.

Review/Discussion/Consideration of Insurance Bids:

RSUS5 received two bid packets from Cross Insurance and MSMA Property & Casualty Trust. A
summary comparison spreadsheet was sent to each Agent bidding for completion. Director of
Finance then reviewed the comparison spreadsheet and clarification emails were sent to both
agents. On Friday May 13" and Saturday May 14™ the Director of Finance hand delivered the bid
packets, surnmary of information, email clarification trails, and prequalification summary sheets to
Finance Committee members so that they could complete their independent review of the materials.
Additional email trail clarification was provided to the Committee for review upon arrival to this
meeting. Committee members discussed how scoring would be completed. The ranking would be
on a 1-5 scale per category: 1-Poor, 2- Below Average, 3- Average, 4-Good, & 5- Excellent. The
scores would be weighted accordingly: 50% Coverage & Pricing, 25% Services to be provided by
service team, claims handling, and claims adjusters, 15% Bidders experience with Public School
Risks, 10% Result of Reference Checks. Committee members were given time to score packets
independently. Weighted scores were reported and recorded and the following scoring totals were
announced. Results: MSMA Property & Casualty Trust 179.5; Cross Insurance 134.

Motion made by Michelle Ritcheson and seconded by Kate Brown to award insurance bid to
MSMA Property & Casualty Trust based on the scoring results. All voted in favor.

Warrant signing:
Accounts Payable, Construction, Nutrition, Community Education, and Payroll warrants signed.

Next Meeting: June 8, 2016

Submitted by: Kelly Wentworth, Director of Finance
Regional School Unit No. 8

17 West St., Freeport, ME 04038 Telephone: 865-0988x85 E-mail: wentworthk@rsub.org



Durham ¢ Freeport ¢« Pownal

Strategic Communication Committee Meetings

Meeting Dates: May 12, 2016 and May 26, 2016
Committee: Strategic Communications
Chair: Candy deCsipkes

May 12, 2016 Meeting
Present: Kate Brown, Candy deCsipkes, Lindsay Sterling, Valy Steverlynk and Mike Lafortune

At this meeting the group discussed/brainstormed about an exit survey and a "branding/marketing"
plan. They talked briefly about a general satisfaction survey.

"Branding/Marketing":

A suggested name for this ettort could be "Unity and Pride Project” (UPP). A possible goal for the
effort might be: to create pride, unity, engagement, excitement and a sense of belonging in our
school district. Possible strategy might be: to have students, staff, parents, and community
members explore the district's identity; including who we are, what we're great at, what we're known
for and what we'd like to be known for. The process could include having a staff member assigned
the task of overseeing this effort; having students explore the history of the towns in the district and
visit schools; having each school explore their identity; holding community meetings; and looking at
logos, names, etc. -- visual identity. The group visited the renaming of the high school. THIS IS
ALL VERY PRELIMINARY AND STILL UNDER DISCUSSION.

Much of this meeting was a visit from Nancy Drolet to talk with the group about her efforts in this
area.

Exit survey:

Below are the results of the second draft for the exit survey. Discussion at this meeting moved us
forward toward developing what's below at the next meeting.

May 26, 2016 Meeting
Present: Kate Brown, Candy deCsipkes, Lindsay Sterling, Valy Steverlynk and Mike Lafortune

The focus of this meeting was reviewing a draft of the exit survey and continued discussion about
this document. The categories in the survey would be:

o Moving
o Draw from other schools

Regional School Unit No. 8

17 West 8t., Freeport, ME 04032 Telephone: 865-0928x5 E-mail: mcmanusg@rsub.org



Parent's concerns not addressed

Student's academic needs not met

Student's GT and/or Special Ed needs not met
Concerns about academic subjects

Concerns about extracurricular activities
Concerns about athletics

Student's social/emotional needs not met
Concerns about discipline/behavior issues
Safety concerns

Ineffective communication from teachers and/or administrators
Few opportunities for parent participation

00O 0000000 O0C0

There are further check-offs under some of the categories. There would be a section for open-ended
comments about reasons for leaving and suggestions for improvement. The survey would be
anonymous and handled through the Central Office.

Regional School Unit No. §
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