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REGULAR MEETING OF RSU NO. 5 BOARD OF DIRECTORS
WEDNESDAY- JUNE 8, 2016
FREEPORT HIGH SCHOOL~ LIBRARY
6:30 P.M. REGULAR SESSION
AGENDA

The meeting was called to order at __ p.m. by Chair Michelle Ritcheson

Attendance:
__ Louise Brogan __John Morang
__Kathryn Brown ___ Beth Parker
__ Jeremy Clough Brian Pike
_ Candace deCsipkes __Michelle Ritcheson
__Naomi Ledbetter __ Lindsay Sterling
Valeria Steverlynck
Pledge of Allegiance:

Consideration and approval of the Minutes of May 10, 2016, May 11, 2016, May 16, 2016 and
May 25, 2016.

A. Consideration and approval of the Minutes of May 10, 2016, May 11, 2016, May 16, 2016
and May 25, 2016 as presented barring any errors or omissions.

Motion: 2nd. Vote:

Adjustments to the Agenda:
Public Comments:

Superintendent’s Report
A. Ttems for Information
1. Board and Administrator, May 2016
2. Resignation of FHS Guidance Counselor Brian Farley
B. Administrator Reports
1. PL.C SMART Goal Results — Morse Street School, Mast Landing School, Pownal
Elementary School, Durham Community School, Freeport Middle School, Freeport High
School

Unfinished Business:
A. Update on concussions from School Nurse.

B. Coalsideration and approval of Policy JJIF — Management of Concussions and Other Head Injuries
(2" Read)

Motion: ond. Vote:

C. Consideration and approval to adopt the revised RSUS Professional Growth and Evaluation
Handbook for 2016-2017.

Motion: nd. Vote:
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D. Consideration and approval to adopt the revised RSU5 Principal Evaluation Handbook for
2016-2017

Motion: 2ud. Vote:

E. Consideration and approval to complete preliminary site design work at Freeport High School
at the request of the Tri-Town Track and Field committee.

Motion: nd. Vote:

IX. New Business:
A. Consideration and approval of the revised RSU5 Technology Plan.

Motion: ond. Vote:

B. Consideration and approval of the Comprehensive Education Plan.

Motion: 2nd. Vote:

C. Consideration and approval to employ a Gifted and Talented Teacher for the 2016-2017 school
year.

Motion; 2nd. Vote:

D. Consideration and approval to employ a Third Grade Teacher at Durham Community School
for the 2016-2017 school year.

Motion: 20d. Vote:

X.  Public Comments:

XI. Board Comments (Reports from Sub-Committees):
A. Finance Committee
B. Strategic Communications

XII. Adjournment:

Motion: md. Vote: Time:




RSU No. 5 Board of Directors Meeting NA

Wednesday, May 10, 2016 — 4:30 p.m.
Superintendent’s Office - Conference Room
Meeting Minutes

(NOTE: These Minutes are not official until approved by the Board of Directors. Such action, either fo
approve or amend and approve, is anticipated at the June 8, 2016 meeting).

CALLED TO ORDER:
Chair Michelle Ritcheson called the meeting to order at 4:42 p.m.

MEMBERS PRESENT: Louise Brogan, Kathryn Brown (arrived at 5:01 p.m.), Jeremy Clough, Candace

deCsipkes, Naomi Ledbetter (arrived at 4:48 p.m.), John Morang, Beth Parker,
Brian Pike, Michelle Ritcheson, Lindsay Sterling, Valeria Steverlynck

MEMBERS ABSENT:
III. PLEDGE OF ALLEGIANCE:
IV. EXECUTIVE SESSION:
A. VOTED: (1) To enter into Executive Session pursuantto 1 MAR.S.A § 405(6)(A):
discussions relating to the appointment of officials. (Steverlynck — Morang) (9 - 0)
Time In: 4:43 p.m. Time Out: 8:37 p.m.

V. ACTION AS A RESULT OF EXECUTIVE SESSION:
No action taken.

VI. ADJOURNMENT:
VOTED: (2) To adjourn at 8:38 p.m. (Clough — Steverlynck) (11 — 0)

N Ao

Edward R. McDonétgh
Superintendent of Schools




RSU No. 5 Board of Directors Meeting
Wednesday, May 11, 2016 — 6:30 p.m.
Freeport High School - Library
Meeting Minutes

6:00-6:30 p.m. Q&A with Board Members on FY17 Budget

(NOTE: These Minutes are not official until approved by the Board of Directors. Such action, either to

approve or amend and approve, is anticipated at the June 8, 2016 meeting).

CALLED TO ORDER:

Chair Michelle Ritcheson called the meeting to order at 6:30 p.m.

MEMBERS PRESENT: Louise Brogan, Kathryn Brown, Jeremy Clough, Candace deCsipkes, Naomi

Ledbetter, John Morang, Beth Parker, Brian Pike, Michelle Ritcheson, Lindsay
Sterling, Valeria Steverlynck

MEMBERS ABSENT:
1. PLEDGE OF ALLEGIANCE:
IV. ADJUSTMENTS TO THE AGENDA:
V. MINUTES:
VOTED: (1) To approve the Minutes of Minutes of April 27, 2016 and May 4, 2016.
(Pike — Brown) (11 — 0)
V1. PUBLIC COMMENT;:
None
VII. GOOD NEWS & RECOGNITION:
A. Art Donation — Tom Edwards spoke about gifts of art for the RSU5 schools.
VIII. SUPERINTENDENT’S REPORT:
A. Ttems for Information
1. Proficiency Based Steering Committee Update
2. Correspondence from MDOE: Special Education Corrective Action Plan
3. Superintendent’s Update, May 2016
4. Resignation of FHS Principal Brian Campbell
IX. UNFINISHED BUSINESS:

A. Update on Fields: Maintenance and Scheduling Calendar — Athletic Director Craig Sickels
shared information regarding the costs associated with grass playing fields and projected
costs for turf. Mr. Sickels also presented a draft schedule of field use.

B. VOTED: (2) To approve completing soil testing at Freeport High School at the request of and
payment by the Tri-Town Track and Field committee. (Pike — Parker) (11 — 0)
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X. NEW BUSINESS:
A. 1. VOTED: (3) To accept the nomination of the following personnel and to authorize the
Superintendent of Schools to issue a contract for the 2016-2017 school year.
(Steverlynck — Brown) (11 — 0}

Educators for 2™ Year Probationary Contracts:
Rocco Abbatemarco
Kelly Barton
Laura Bubar
Jody Caulfield
Brian Farley
Tatiana Green
Matt Halpern
Cynthia Hjorth
Cindy Kivler
Ingrid Kupka
Sarah Mason
Heidi McCarthy

. Stephanie Merrill
Heidi Miller
Chelsea Morley
Kaitlin Richwalder
David Whiting

OPOZEIANIZOmEUO®p

A. 2. VOTED: (4) To accept the nomination of the following personnel and to authorize the
Superintendent of Schools to issue a contract for the 2016-2017 school year.
(Ledbetter — Sterlling) (11 — 0)

Educators for 3" Year Probationary Contracts:

Margaret Chalmers
Elizabeth Clark
Susan Dee
Patricia Francis
James Gale
Colleen Gridley
Terrence Hickey
Tess Hoffmann
Lisa Hogan
Halie Lyons
Simon Skold
Carolyn Vavro

. Paul White

ZrASREomETOw
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A. 3. VOTED: (5) To accept the nomination of the following personnel and to authorize the
Superintendent of Schools to issue a contract for the 2016-2017 school year.
(Steverlynck — Clough) (11 —0)

Educators for 1** Year Continuing Contracts:

Trevor Bean

Aja Darak

Sarah Duffy

Paige Fournier
Timothy Grivois
Jacqueline Hammond
Natasha Jimenez
Brooke Rich
Alejandra Rodriguez
J. Melanie Taylor

K. Marcia Wood

FEReERUOWR

B. MLTI and Apple 2016 Refresh Options — Technology Director Seth Thompson reported the
decision has been made to transition to laptops.

XI. PUBLIC COMMENTS:
None

XI1. BOARD COMMENTS (Reports from Sub-Committees):
A. Strategic Communications — Candy deCsipkes provided a summary of the April 28, 2016

meeting.
B. Update on Administrative Searches — Chair Ritcheson reported there are two administrative

searches taking place, the FHS Principal and Superintendent.

XIII. EXECUTIVE SESSION:
A. VOTED: (6) To enter into Executive Session pursuant to 1 M.R.S.A § 405(6)A):
discussions relating to the appointment of officials. (Ledbetter — Pike) (11 —0)

Time In: 8:01 p.m. Time Out: 10:13 p.m.

XIV. ACTION AS A RESULT OF EXECUTIVE SESSION:
No action taken.

XV. ADJOURNMENT:

VOTED: (7) To adjourn at 10:14 p.m. (Ledbetter — Brown) (11 —0)

‘(g( /r QQM
Edward R. McDonoGgh
Superintendent of Schools




RSU No. 5 Board of Directors Meeting
Wednesday, May 16, 2016 — 4:45 p.m.
Superintendent’s Office - Conference Room
Meeting Minutes

(NOTE: These Minutes are not official until approved by the Board of Directors. Such action, either to
approve or amend and approve, is anticipated at the June 8, 2016 meeting).

CALLED TO ORDER:
Chair Michelle Ritcheson called the meeting to order at 4:57 p.m.

MEMBERS PRESENT: Louise Brogan, Kathryn Brown (arrived at 5:11 p.m.), Jeremy Clough, Candace

deCsipkes, Naomi Ledbetter, John Morang, Beth Parker, Brian Pike, Michelle
Ritcheson, Lindsay Sterling, Valeria Steverlynck

MEMBERS ABSENT:
III. PLEDGE OF ALLEGIANCE:
IV. EXECUTIVE SESSION:
A. VOTED: (1) To enter into Executive Session pursuant to 1 M.R.S.A § 405(6)(A):
discussions relating to the appointment of officials. (Steverlynck — Parker) (10— 0)
Time In: 4:58 p.m. Time Out: 9:41 p.m.

V. ACTION AS A RESULT OF EXECUTIVE SESSION:
No action taken.

VI. ADJOURNMENT:
VOTED: (2) To adjourn at 9:42 p.m. (Steverlynck — Parker) (11 - 0)

N e

Edward R. McDoffugh
Superintendent of Schools




RSU No. 5 Board of Directors Meeting
Wednesday, May 25, 2016 — 5:30 p.m.
Durham Community School - Gymnasium
Meeting Minutes

(NOTE: These Minutes are not official until approved by the Board of Directors. Such action, either to

approve or amend and approve, is anticipated at the June 8, 2016 meeting).

CALLED TO ORDER:
Chair Michelle Ritcheson called the meeting to order at 5:42 p.m.

MEMBERS PRESENT: Louise Brogan, Kathryn Brown, Jeremy Clough, Candace deCsipkes, Naomi

Ledbetter, John Morang, Beth Parker, Brian Pike, Michelle Ritcheson, Lindsay
Sterling, Valeria Steverlynck

MEMBERS ABSENT:

III. PLEDGE OF ALLEGIANCE:

IV. ADJUSTMENTS TO THE AGENDA:
V. OLD BUSINESS:

A. VOTED: (1) In consideration of the Tri-Town Track and Field Project advancing up to
$30,000 to the RSU for the cost of soils analysis and site design work necessary for
construction of a track and field at Freeport High School, the RSU agrees to reimburse the
Tri-Town Track and Field Project for all such monies advanced to the RSU, such
reimbursement to be made at such time as RSUS5 votes to proceed to a referendum to approve
the construction of the project. (Parker — Brogan) (11 —0)

VL. NEW BUSINESS:

A. VOTED: (2) To elect Dr. Becky J. Foley as Superintendent of Schools.

B.

(Parker — Ledbetter) (11 — 0)

VOTED: (3) To employ the following teachers for the 2016-2017 school year:
Cheryl Sleeper as a .7 Time RTI Title I Teacher at Mast Landing School
Jessica Montgomery as a Life Science Teacher at Freeport High School
Lindsay Carter as a Special Education Teacher at Durham Community School
Nicola Westberry as an English Teacher at Freeport High School

Jan Bessey as a Social Studies Teacher at Freeport High School

Sasha Levasseur as a 4™ Grade Teacher at Mast Landing School

Conor Casey as a 6™ Grade Teacher at Durham Community School (one year only position)
Rosemarie Lawrence as a Music Teacher at Mast Landing School

Kelli Wedgewood as a Social Worker at Durham Community School

Kara Constantine as a Physical Science Teacher at Freeport High School
Melissa Shaw as a Literacy Specialist at Morse Street School

Margaret Mountcastle as a .9 Time Art Teacher (one year only position)

(Pike — Ledbetter) (11 — 0)
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VIL

VIH.

BOARD COMMENTS:
A. Update on Administrative Searches — Superintendent McDonough provided an update on the
searches for FHS Principal and Assistant Superintendent of Curriculum, Instruction, and

Assessment.
ADJOURNMENT:

VOTED: (4) To adjourn at 5:55 p.m. (Pike — Parker) (11 — 0)

B pongt

Edward R. McDoxfpugh
Superintendent of Schools
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Board use of social media: Rules for sound
communication apply here, too

Today's tech tools make it easier than ever for
school districts and board members to engage
community members and stakeholders. But trust-
ees should think before they press “send” with their
social media communications, said attorney Peter
Fagen of Fagen, Friedman & Fulfrost LLP.

Fagen advises board members to avoid getting
swept up in the ease of use technology offers and
remember that all trustee communication should
be mindful that the same rules that apply to any
form of board communication should apply to social
media as well.

The board does not need policies for each com-
munication tool that becomes popular, Fagen said.
“I don't like the idea of device-specific polices or me-
dia-specific regulations,” he said. “The technology
will always be changing, and your policies won't be
able to keep up with the technology,” he said.

The best way to approach the issue is through
training and consistency. “Embed the principles of
the way people are supposed to behave and in-
teract, and apply them across all communication
platforms,” Fagen said.

The need for established principles can play out
with social media just like it does in other areas of
communication that can potentiailly create viola-
tions of open meetings law. “You want to guard
against even the slightest perception that you are
conducting work, deliberating, and discussing
items through social media,” Fagen said.

“There is nothing wrong with having a Facebook
page and being friends with board colleagues,” he
added.

Problems can arise for board members when two or
more trustee-colleagues aare followers and someone
attempts to influence a school board vote, he said.

“It’s all about board member judgment,” Fagen
said. Board members should understand their po-
tential audience, and concepis such as that when
a trustee posts, she loses control of the message.

For example, when a board member posts some-
thing on social media and a follower or friend of
the board member shares it, the information gets
moved on to others. “This could potentially be a
viclation,” Fagen said.

Communication about the schools should be left
to the superintendent. The administrator should
publicize news about education, great programs
at the elementary schools, and pictures of class-
rooms. “Districts do that all the time, but that
should be left to the staff, not board members,”
Fagen said. He explained that the overarching
theme when posting on social media is to use good
judgment. Think about what you post, he said.

“Even if I ‘like’ something, I am very conscious
about it,” he explained.

Proofread a post several times before you submit
the item. “And when doing this, consider how your
message will be received,” he said.

This holds doubly true these days for public
officials and the superintendent, too, Fagen said.
Across all forms of communication, thoughtfully
consider your messages and be mindful that you
can build or compromise confidence in the school
district, he said.

For information, visit f3laiv.com. ®

Advising administrators and boards in the U.S. and Canada for more than 25 years. WWW address: hitp: //www.lrp.com
© 2016 by LRP Publications, Inc. REPRODUCTION OF THIS NEWSLETTER IN WHOLE OR PART IS STRICTLY FORBIDDEN.



B&LlLl For School Board Members

When Supenntendent Eugene Schmidt took a new job with
the Farmington, N.M., Municipal Schools, the board asked
him to start in May.

“I consider this a national best practice,” he said

It allowed Schmidt to meet with principals, walk the class-
rooms, and speak at three graduation ceremonies.

‘Best practice’ is for superintendent to start job in May

“This enabled me to build rapport, participate in the budget
process, jump right into the restructure of central office, and
select four new principals,” Schmidt said.

“Building trust works two ways as the school board must
extend & hand as well” he said. “In this case, the extended
hand gave me two months’ head start on superintendents
that traditionally start on July 1" &

Agree to these points in a board-superintendent relationship policy

In order to foster an effective relationship, the
board and superintendent need to come to agree-
ment on how they will interact and engage. Many
school boards put this into writing, in the form of a
board-and-superintendent relationship policy. Here
are the key points the board and superintendent
should consider when developing this type of policy:

» The board governs, while the superintendent
manages the day-to-day affairs of the district.

o The board should respect the superintendent’s
knowledge of educational matters.

o The superintendent should respect the board’s
responsibility to stakeholders.

» Both parties should honor confidentiality require-
ments.

e Both parties should seek to create an environ-
ment of openness, honesty, and trust.

¢ The superintendent works for the full board, not
the board president or any other individual member.

e Decisions made by the full board at a board meet-

ing are the only ones that bind the superintendent.

» Board members request information through the
superintendent. When one board member requests
information, the superintendent copies all hoard
members on the response.

» The superintendent treats all board members
equally.

e When the board sets goals for the district, it con-
siders available resources.

» The superintendent manages the district’s staff.

¢ Individual board members do not “give orders” to
district staff.

e The board evaluates the superintendent each
year.

o The board evaluates itself every two to three
years.

= Stakeholder concerns and comments are han-
dled at the appropriate level in the district, and not by
board members. Board members should pass citizen
concerns on to the superintendent. ®

Most boards use operating principles

A set of operating principles can go a long way
in helping the board and superintendent agree on
matters of who does what.

The role of the school board is to:

e Prioritize and keep district resources focused
on student learning.

= Set policies.

= Approve the budget.

» Hire and evaluate the superintendent.

* Listen to and represent the community.

* Be an advocate for public education.

* Be supportive of students, staff, and adminis-
tration.

» Support participation and involvement in deci-
sion-making.

¢ Direct concerns or criticisms to the superin-

tendent in a timely manner,

s Support actions taken by the board and clear-
ly differentiate personal opinion from board deci-
sions when speaking in the minority.

The role of the school board is not to:

= Carry out policies or micromanage.

* Create surprises.

= Abdicate board responsibility.

* Press narrow personal agendas.

* Make promises as an individual board member
that would appear to be binding upon the board
and/or district.

In the Board & Administrator neiwork, nearly 90
percent of boards are using operating principles,
according to data from B&A's Survey on School
Boards conducted late last year. ®
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Survey of Professional Staff on Professional Learning Communities

This year, the administrative team set a SMART goal to get to scale with PLC practice.

By May 2016, 100% of professional staff will report they participated in a PLC.

Moreover, the RSUS5 School Board set a goal under Teacher and Administrator Effectiveness
recognizing that student achievement goals are a key characteristic of high performing schools.

* Assess efforts to get to scale across RSUS with Professional Learning Communities by selting
SMART goals and reviewing the results.

Earlier in the year, principals shared the goals developed by teacher teams and principals will
share the results at the June 8% School Board meeting. We did a quick survey and heard back
from 76 professional staff.

# of # who Frequency | Tasks performed PLC
responses | participated | PLC met | at PLC meetings resuits
& set goal
41- Examine student data
TOTALS 76 66 —Yes 65- Share strategies 48- Yes
10 - No 62 Weekly | 50-Monitor student progress | 28- No

48-Focus on student leaming

Observations and Comments from Survey Respondents:

Classroom teachers, K-8, meet weekly and set goals. Comments ranged from “we shared
many strategies and saw growth in our students” to “reflecting throughout the year on
our SMART goal kept our focus strong and our motivation high toward achievement.”

Classroom teachers still struggled with time. For example: “our meetings were
incredibly beneficial to all; however scheduling did not allow us to meet during school
hours.” “PLC time cut significantly into prep time.”

Teachers at the high school used PLC time to work on PBE, learning targets, assessment
and alike. Goals were created independently. “The focus of the PLC was implementation
of PBE protocols / practices.”

Specialists met as a PLC, but struggled to identify a shared goal. “Specialists met as a
PLC, but because of different disciplines we teach it was hard to find common
applications and measuring assessments for our goal.” A few suggestions: “As a
specialist, it would have been helpful to have a smart goal with other teachers in my
discipline rather than having one with specialists across disciplines.” “It would be nice if
the specialists were able to meet once a week / during the day as a PLC.”

On the whole, teachers were positive about the process: “It helped me focus on one thing
over the vear and track progress more specifically. Our resulls were strong and
strategies effective.” “The process of establishing a team goal worked well. The
discussions and work we did around the implementation of the goal were very helpful.
We took on a new aspect of our curriculum and were able to explore it and try to figure
out what worked best for our students.”



Morse Street School -

RSUS Professional Learning Communities (PLC) Goal Setting and Results (Specific, Measurable, Attainable, Results-
Oriented, Time-bound)

Grade 2 Team | Strategies & Action | Evidence of Analysis of Student Learning on the PLC process
SMART Goal Steps Student Learning - | Learning (Effectiveness)

Report Results
By June 2016 at | 1.Consult with our EQY EM assessment | At the end of Unit 7, 65% of | Setting a Smart Goal has allowed
least 85% of our | math strategist every | results not available | children scored a 3 or 4. us to focus our second grade
students will 3 weeks during PLC yet. The goal was met for this PLC work. As a team through
scorea 3 or time. unit. discussion of results and

above on the
Open Response
assessment on
the EQOY EM
assessment

Baseline:

50% of students
met or exceeded
the expectation
on the Unit 1 EM
‘Open Response
assessment

2. Provide explicit
instruction during mid-
unit O.R. lessons.

3. Schedule Day 1
Q.R.’s before PLC to
review student
performance,
misconceptions, and
to choose student
examples for re-
engagement.

4, Schedule Day 2
O.R.’s for the day after
PLC's

5. Create a child
friendly rubric

6. Plan for strategy
groups for students
who need additional
support.

Progress towards
EQY goal:

Unit 3 - 78% of
students scored at or
above. 71% of
students made
growth or stayed the
same ata 3

Unit 5 - 75% of
students scored at or
above. 70% made
growth or stayed the
sameata 3

Unit 7 - 65% students
scored at or above.
61% made growth or
stayed the same at a
3

After an analysis of results,
we noticed that we have not
seen a gradual trend of
improvement from one unit
to the next as we predicted
would be the case.

Through analysis of the
questions and content we
have learned that the
degree of difficulty of
mathematical content on
the different Open
Response questions was a
possible factor in our
varying percentages. There
were students who received
a 4 on the Unit 1
assessment, and a 2 on the
Unit 7 assessment.

We have not completed
instruction in Unit 9. We will
administer the Unit 9 (EOY)
OR assessment after the
reporiing out.

observations of student work we
have identified areas of strengths,
weakness and confusion
throughout the open response
process. In response we have
designed and implemented
valuable strategies to help
students be successful when
explaining their thinking in an
open response math problem.

Looking closely at data helped us
form strategy groups to target
areas for growth, and provide
specific support to those not
meeting the expectation.

Students who were already at a 4
(exceeding the expectation) were
encouraged to extend their
language and push their thinking
to build on their initial response.

We would like to re-examine this
goal next year, using this year's
data as a baseline. We might
want to consider refocusing the




Implications for
instruction:

Creating a child-friendly
rubric for students to
reference was extremely
valuable. It provided our
second graders clearly
defined expectations. The
rubric coupled with
exemplars of 2,3 and 4
responses was successful.

We used what we know to
be successful in Reading
and Writing Workshop and
created an anchor chart of
possible sentence starters
using mathematical
vocabulary.

We need to improve our
consistency in the delivery
of the assessment.
Delivering the directions
strictly according to the EM
guidelines may not be
adequate to ensure all
students understand what is
required.

Moving forwards we will
need to backwards plan, in
order to scaffold leaming
and to design organizational
supports to help students
organize their mathematical
thinking.

‘goal on student growth unit by
unit instead of overall
achievement,




Other Team SMART GOALS

Resuit

Kindergarten:

By June 2016, 90% of kindergarten students will attain a score of 5 or 6 on each subtest on the P.A.S.T.
(Total 40 to 48)

By June 2016, 90% of kindergarten students will meet or exceed the expectation for conservation of
number on the EOY EM assessment

In May 94% of our
kindergarten students
passed with a score of
40 to 48.

In May100% of
kindergarten students
passed the end-of-year
standard: Count to Tell
the Number of Objects.

Grade 1

By June 2016 at least 80% of first grade students will meet or exceed on the SMP items on the EQOY EM
assessment

98% of first graders met
or exceeded on SMP
items on the EQY
assessment

Specialists
By June 2016 100% of Specialists teachers will consistently use positive reinforcing and reminding
language and score 5 on the Responsive Classroom assessment tool for teachers in these two sections

100% of Specialists
teachers scored a 5 on
the Responsive
Classroom assessment
fool for teachers in both
sections on reinforcing
and reminding
language.




RSU5 Professional Learning Communities {(PLC) Goal Setting and Results: Mast Landing School

4th Grade Team SMART 4" Grade: Students will make one point of growth in their ability to identify the main ideas

Goal and supporting details in nonfiction text between each each pre- and post-assessment.

4th Grade Results 4™ grade students grew an average of 0.99 and 0.87 points between the pre- and post-writing in
each unit of study in writing (using Teachers’ College leaming progressions).

Strategies and Action Steps o Wiriting about Reading book study

Refer to Jen Serravallo’s Reading Strategies Book chapters 8, 9 and 13 for strategy
lessons/ conferring.
Responsive instruction via individual conferring and strategy groups

Analysis of Student Learning

One challenge is not having a specific structure for written response like “Better Answers.”
Once they learn the structure in writing essays they do not always transfer the skill to other
tasks/lessons- in writing and reading.

Students have grown in the areas of identifying a topic and although still challenging, are
growing in the skiil of identifying the main idea. Their ability to identify the main idea is
dependent on their ability to comprehend the text.

We have found that individual conferring and strategy groups is not always enough time to
meet the needs of striving readers. They need additional scaffolds and support with
comprehension.

Giving kids time for “writing in the air” (discussion and orally rehearse what they are going
to write} helps foster their ability to produce theories and grow their thinking. Kids help
support the work of their peers by raising the level of conversation.

We recognize that kids need time to rehearse and are able to be more successful with
main idea and supporting details when they are held accountable through debate and
discussion.

Classroom debates offered a new and exciting way for kids to deepened their level of
understanding on their chosen non-fiction topic.

Students are now choosing to read nonfiction texts for choice reading.




e Students have more stamina in writing and reading
Students are including more details both orally and in written responses.
e Students are using the Learning Progressions to lift the level of writing about main idea and

supporting details.

Learning on the PLC process ®

e Valuable, desire to continue

SMART goal process presented a challenge for PLCs without shared content/curricuium
(desire for vertical, content-focused PLCs)

o Challenge in scheduling everything in (student focus vs. logistics focus)

e Some of the most valuable time the teams have spent together has been unpacking units
together (particularly during half-day release time)

Other Team SMART GOALS

Result

3rd Grade: To improve student performance on Open Response
Everyday Math open response assessments taught during the
2015-2016 school year. 80% of all students will demonstrate growth
by moving up one level on the EDM OR rubrics.

82% of students demonstrated growth by moving up at
least one level on the Everyday Math open response
rubrics.

5™ Grade: Our goal is to improve the level of student discussion
through accountable talk in reading. Ultimately, we will be creating
more student-centered wholefsmali group discussions and less
teacher-centered discussion. By April 1, 80% of 5" grade students will
show improvement in their level of discussion as demonstrated by a
score of 6 or above on the Accountable Talk Rubric.

58% of 5th graders scoring a 6 or above on the
Accountable Talk Rubric by April.

96% of 5th graders showed growth in their score on the
Accountable Talk Rubric from Qctober to April.

Specialists: We will use strategies arcund accountable talk

to have students create their own knowledge and taking ownership for
their learning through talking about their thinking. It is more about
building independence, agency, responsibility and more student
talk/less teacher talk.

We successfully infused more oppoertunities for students
to turn and talk with their neighbor to provide more
opportunities for all students’ voices to be heard in order
to deepen their understanding of their learning.




Pownal Elementary School
RSU 5 Professional Learning Communities (PLC) Goal Setting and Results (Specific, Measureable, Attainable, Results-oriented,

Time-bound)
Team SMART Goal | Strategies and Action | Evidence of Student Analysis of Student Learning Learning on the PLC
Steps Learning-Report (Effectiveness) process
Results
2nd & 3rd Grade Administer The percentage of Our data collected on Establishing a SMART
Team Engagement and disengaged students | engagement inventories,shows | goal and dedicating the
In our current Interest Inventories | moved from 43% to | that The strategies we time to reguiarly
2nd/3rd grade 3x this year. 20% over the course | employed from Serravallo’s text | evaluate and adjust our
classrooms we have Confer with students of 7 months. have proved to increase the teaching based on this
43% of students who engagement and stamina of SMART goal increased

struggle with reading
engagement. Our
goal is to decrease
the number of
disengaged readers
from 43% down to
20%.

using Reading Logs

Conduct strategy
group and individual
lessons using The

eading Strategies
Book by Jen
Serravallo at least
once a week.

2nd and 3rd grade students. By
meeting with individuals and
small groups we were able to
target specific goals/activities
that increased engagement.
We have found that student's
are also taking ownership in
their reading lives, reading logs
have helped students see their
potential.

students’ engagement.
The PLC process
helped us
systematically examine
our practice and how
students were
responding to our
instruction so we could
adjust strategies
accordingly. Working
together we could act
as critcal friends and
generate alternatives
when the primary
teacher was stumped
for strategies.




Other Team SMART GOALS

Results

K-1
Increase automaticity of high frequency words so that 80% of striving
readers reach Spring HFW expectation.

78% of students met or exceeded
district standards, 55% of striving
students met or exceeded district
standards for HFW.

4-5
To improve fluency in 80% of students who are identified as needing RTI reading
support.

50% of students increased their
reading rate to meet the standard on
the TC rubric.

Specialists

Increase the frequency of students using safe, respectful and responsible behavior in
all Specials by using the same behavior management language. Decrease blurting, off
task behavior, interrupting etc. by 50% between October and April.

There was a 66% decrease in
disruptive behavior from the first set of
observations to the final observation.

Strategists
By March 2016, 75% of the teachers in our sample will either:
1. Maintain a score of at least 3 or
2. Improve by 1 point On the Marshall Rubric under C. Delivery of Instruction,
letters e. Clarity and g. Engagement

100% of teachers maintained an
effective rating (3) or improved by 1
point on the rubric.




Freeport Middle School

RSUS Professional Learning Communities (PLC) Goal Setting and Results (Specific, Measurable, Attainable, Results-Oriented, Time-bound)

informational
literacy skiils as
measured on the
spring F & P test
with 85% of the
students showing
one year or more
growth

interdisciplinary
unit that is rich
in nonfiction
reading
selections (All
Teams)

As a team look
to have an
improved
balance of
fiction and
nonfiction
reading texts
(All ELA
teachers)

of finishing up F and P
testing for all students.
Currently 91% of the
students in the building
have made one year or
more growth on the F
and P test.

6th - 89%
7th - 96%
8th-91%

informational reading
in multiple academic
classes and having
multiple hands on
interdisciplinary units
has proven
successful.

The variables that
helped to improve
test scores were:

* Time dedicated in
content area classes

* Improved quality of
the instruction.

Team SMART Goal | Strategies & Evidence of Student | Analysis of Student | Learning on the PLC process
Action Steps Learning — Report Learning
Results (Effectiveness)
Improve students’ Create an We are in the process | Focusing on An incredible amount of time is

needed to create interdisciplinary
units. [f the building does not
dedicate time, it will not be
successful.

Teachers created assessments
that assess multiple standards in
multiple subject areas.

Teachers created hands on
learning opportunities for students.

Teachers increased the nonfiction
reading selections for students
and focused on direct instruction
on how to pull content information
out of the reading.




RSUS Professional Learning Communities (PLC) Goal Setting and Results (Specific, Measurable, Attainable,
Results-Oriented, Time-bound):

Freeport High School

Teachers will meet two
or three times each week
on a PLC team to
develop the assessments
as well as give each
other feedback on
assessments and lessons.

Team SMART Goal Strategies & Action Evidence of Student | Analysis of Student Learning on the PLC

Steps Learning - Report Learning process

Results (Effectiveness)

Student Action:
School-wide Students in grades 9-12 | Analyzing the Sharing and analyzing | Using protocols to
instructional Geal (Al | will engage in multiple | performance task in student work in PLC solicit feedback and
staff through grade performance terms of level of rigor, | meetings using a drive conversation
level PLCs): To assessments over the complex thinking, and | protocol.
develop summative course of the year and clarity. Using protocols to
assessments that are will demonstrate Classroom analyze student work
rigorous, complex and progress and growth on | Analyzing the observations and
require higher order the scoring criteria or alignment between the | post-observation Collaborative time to
thinking, to use content area rubrics that | performance meetings with admin plan assessments,
assessment to drive both | are attached to each assessment and and teachers receive feedback and
deeper student learning | performance alignment to make revisions
and teacher daily assessment. standards. Reflection of student
lessons and instruction, scores on scoring
and to see teachers open | Lcacher action: Sharing and analyzing | criteria (individual and
to and actively reaching | -Teachers will plan, student work in PLC teams of teachers)
out for support in implement, reflect on meetings using a
planning, and refine a minimum protocol.
implementation, of two summative
reflection and revision performance
of their practice. assessments aligned to

standards by June 2016.




Teachers will also
analyze student work in
PLCs using protocols in
order to refine
assessments, inform
reteaching and
reassessment for
students and to inform
upcoming assessments.

Other Team SMART GOALS

Result

9th grade: 100% of 9th grade students will participate in the NWEA test twice during the 2015-2016
school year. At least 80% of students will increase their score by at least 5% from the first to the second
test administration. 100% of 9th grade students who were identified as performing below grade level
during their 8th grade year will demonstrate at least 10% growth by the spring 2016 NWEA test
administration.

Reading:
98%/96% participation

53% increased score
(by less than 5%)
9% met target of 5%
growth

Grade 9 identified
cohort:

56% increased score (by
less than 5%)

6% met target of 5%
growth

Math:
99%/92% participation

59% increased score (by
less than 5%)

6% met target of 5%
growth




Grade 9 identified
cohort:

58% increased score (by
less than 5%)

0% met target of 5%
growth

10th Grade: 100% of 10th grade students will participate in the NWEA test twice during the 2015-2016
school year. At least 80% of students will increase their score by at least 5% from the first to the second
test administration.

Reading:
100%/100%

participation

43% increased score
(by less than 5%)
3% met target of 5%
growth

Math:
99%/98%
participation

63% increased score
(by less than 5%)
15% met target of 5%
growth

11th Grade: 100% of 11th grade students will participate in the SAT during the 2015-2016 school year.
75% will score at above the Maine state average on the SAT test.

999 participation
Test results not yet
released

12th Grade : 100% of 12th graders will engage in at least 2 performance assessments during the
2015-2016 school year. Student progress and growth will be measured by student work and scores on the
content area rubrics for each performance assessment

100% participation,
growth rates are
anecdotal {lack of
indicator-based
scoring system)
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CC:

FROM:

DATE:

RE:

Louise Brogan, Kathryn Brown, Jeremy Clough, Candace deCsipkes, Naomi Ledbetter, John
Morang, Beth Parker, Brian Pike, Michelle Ritcheson, Lindsay Sterling, Valeria Steverlynck

Julie Nickerson, Lisa Demick, Hiram Sibley, Ray Grogan, Kim Austin, Dennis Quellette, Will
Pidden, Craig Sickels, Brian Campbell, Seth Thompson, Kelly Wentworth, Beth Willhoite,
David Watts, Jen Gulko, Bonnie Violette, Emily Grimm, Anne-Marie Spizzuoco, Beth
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Kristy Johnson, Laurie Allen, Linda Pritchard, Liza Moore, Nancy Drolet, Nancy Dyer, Geoff
Dyhrberg Sally Martin, Jessica Sturges, Karen Sylvain, Tiffany Blanchard

Edward R. McDonough Superintendent of Schools
May 25, 2016

Policy Adoption

At the June 8, 2016 RSUS5 Board of Directors Meeting, the following policy will be on the agenda for
2™ Read/Adoption. The Policy is attached.

1. JJIF — Management of Concussions and Other Head Injuries

Regional School Unit No. 8

17 West 8t., Freeport, ME 04032 Telephone: 865-0828x5 E-mail: memanusg@rsub.org



NEPN/NSBA Code: JIIF

MANAGEMENT OF CONCUSSIONS AND OTHER HEAD INJURIES

The Board recognizes that concussions and other head injuries are petentially serious and may could result in
significant brain damage and/or death if not recogmzed and managed properly. The Board adopts this policy to

promote the safety of students participating in RSUS school-spensered-extracurricular-athletie activities,
including but not limited to extracurricular athletic activities and interscholastic sports.

TRAINING

at—seheel—aad—m—the—elassreem— Pnor to the begmmng of each sports season, school personnel 1nclud1ng

volunteers, identified by the RSU5 Concussion Policy Management Team must be made aware of the school
policy and protocols related to the management of concussive injuries and participate in concussive awareness
training that includes recognizing signs and symptoms that may suggest a concussive or other head injury. Fhe
This training must be consistent with suek protocols as-maybe as identified or developed by the Maine
Department of Education (DOE) and include instruction in the use of sueh reporting forms as-the required by

the DOE-may-develop-orrequire:

Coaches shall-be are required to undergo refresher training every two years or based on the recommendations of
the DOE and/or when protocols and forms have been revised.

STUDENT AND PARENTS INEORMATION-/ GUARDIANS

Prior to the beginning of each sports season, students and-parents-of students-whe-will-be intending to
participating in school-sponsored athletic activities, and parents/guardians of these students, will be provided
information regarding including:
A. The risk of concussion and other head injuries and the dangers associated with continuing to
participate when a concussion or other head injury is suspected;

B. The signs and symptoms of associated with concussion and other head injuries; and

C. The school administrative unit’s protocols for:
1) Removal from the activity when a student is suspected of having sustained a concussion or
other head injury;
2) Evaluation; and
3) Return to full participation in the-aetivity school activities (refer to “Return to Play Activity

Progression” which is in the Athletic Handbook).

The student participating in sports and his/her parent(s)/guardian(s) must sign a statement acknowledging that
they have received and read this information before the student will-be is allowed to participate in any school-
sponsored athletic activity.

RSU No. 5 School Department
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It is the responsibility of the-athletic-trainer and-coach-of the staff members involved in school setivity activities
to be trained in the signs and symptoms related to concussion or other head injury, and to act in accordance with
this policy when they the staff member recognizes that a student may be exhibiting such signs and symptoms
and-behaviors associated-with of a concussion er-ether-head-injusy-

Any student suspected of having sustained a concussion or other head injury during a school—speﬁsefed—ath}e&e
activity including but not limited to eempetition,-practice-erserimmage; participation in interscholastic sports,
must be removed from the activity immediately. The student and his/her parent(s)/guardian(s) will be informed
if there-is-a-of the need for furthermedical an evaluation for brain injury before the student will-be is allowed to
return to the-aetivity: full participation in school activities including learning.

No student will-be is permitted to return to the activity or to participate in any other school-spensered-athletie
setivity activities on the day of the suspected concussion.

Any student whe-is-suspected-of having sustained a eoneussion-er-ether head injury shall-be is prohibited from

furl;her pa.rt101pat10n in an _\Lschool—spensefed—athle&e act1v1t1es untll he/ she has—beeﬂ is evaluated and-received
d B 3 ovider: for concussion. Ifa

concussion is suspected the student must be removed from school act1v1t1es and referred to a licensed health

care provider trained in concussion management.

If a concussion is confirmed, the student is not permitted to return to full participation in any school activities
until medically cleared to do so by a licensed health care provider trained in concussion management. More
than one evaluation by the student’s health care provider may be necessary before the student is cleared for full

participation.

The-athletie-traines; Coaches and other school personnel shall must comply with the recommendations of the
student’s health care prov1der s—reeemmendaﬂens—m-ﬁegafd egardlng to gradual return to partlclpatlon e

ﬁaﬁl&}pﬂﬂeﬂ—lf at any t1me durmg the return to play—pfeteee} full partlcmatlon in school act1v1t1es the student
exhibits signs or symptoms of a concussion afe-ebsewed— the student must be removed from the activity and
maybe be refe aluation: re-evaluated by the treating licensed health

care provider tramed in concussion management

COGNITIVE CONSIDERATIONS

Classroom-teachers-and-other School personnel should be alerted to cognitive and academic issues that may be
expetienced by a students who have has suffered a concussion or other head injury, including but not limited to
difficulty with concentration, organization, long-and-short term memory and sensitivity to bright lights and
sounds. School personnel shall accommodate a gradual return to full participation in academic and physical
activities as appropriate, based on the recommendations of the student’s health care provider and appropriate
designated school personnel (e.g., 504 Coordinator, School Nurse, Athletic Trainer).

RSU No. 5 School Department
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CONCUSSION POLICY MANAGEMENT TEAM

The Superintendent will appoint a Concussion Policy Management Team including a school administrator to be
responsible, under the administrative supervision of the Superintendent, to make recommendations related to
the implementation of this policy. The Concussion Policy Management Team will include the Athletic
Director, Athletic Trainer, and School Nurse and may include one or more Principals or Assistant Principals,
the School Physician, and sueh other school personnel or consultants as the Superintendent deems appropriate.

The team shall oversee and implement this policy and related protocols for concussive head injuries based on
the generally accepted protocols. This team will identify the school personnel who shall be trained in
concussion signs and symptoms and the school activities covered by this policy. The policy and/or related
protocols should be reviewed when generally accepted protocols change.

Adopted: November 28, 2012
Revised:

RSU No. 5 School Department
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Introduction

The Professional Growth and Evaluation System steering committee continues to work to
develop an evaluation plan for RSU 5 that emphasizes professional growth and continuous
improvement while meeting the requirements of Maine law. For next year the committee
recommends the return to a 3-year cycle with some modifications and additions, intended to
make the model more efficient, transparent, and valuable for educators.

The model continues to include the Marshall rubrics to guide goal setting and for framing
discussions between evaluator and educator. Additions to the model include Student Growth
Measures and Peer Review activities that meet requirements set forth by the Maine DOE.

The steering committee is aiso interested in exploring the use of surveys of administrators and
educators to inform goal setting and identify trends.

The Stakeholder Group

The committee met five times during the 2015-16 school year. Small groups met additional time
to work on this handbook and the State survey. Jessica Sturges led a group of educators
through a year-long pilot to develop and implement SLOs. Together with that group, she created
the SLO Handbook and Template, an appendix to this handbook.

in June 2014, what had been the initial stakeholder group since 2010 was renamed the PG&E
Steering Commitiee. The members were approved, according to the guidelines from the State,
by a vote of the RSU 5 professional staff. There has been little turnover to date until now. During
the 2016-17 school year the committee will seek a few new members to represent the views and
experiences of educators across the district.

2015-16 Steering Commitiee Members
Candace Decsipkes, Board Member

Nancy Drolet, Educator

Tom Edwards, Community Member

Michael Lafortune, Interim Curriculum Director
Liza Moore, Educator

Hank Ogilby, Educator

Will Pidden, Administrator

Jessica Sturges, Educator

Beth Willhoite, Administrator

Gayle Wolotsky, Educator
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Development of the Model

The model has evolved since 2010 when we first decided to adopt the National Teachers Board
Standards and created rubrics based on them for the evaluation tool. At first we envisioned a 3
year cycle, but then decided it would be better to have an annual review that would include a
40-minute long observation with pre- and post conferences, a goal-setting phase involving peer
review and some sort of survey tool for feedback from students. Six years later our model has
morphed into a system that relies on Professional Leaming Communities (PLCs) (and in some
instances, content area and grade level teams) providing the collaborative platform for the
development of student growth measures and an appraisal tool, based on the Marshall rubrics,
which requires multiple, unannounced mini-observations each year and a summative appraisal
in year 3. The current model also works to incorporate the use of peer observation and student
surveys to provide the educator with additional formative data to support continuous
improvement.

2016-17 - Pilot year

Educators will be evaluated based on their professional practice (4-5 mini observations) and
professional growth (goal setting). Educators will work within their PLC to develop and
implement one Student Learning Objective (SLO) to measure student growth between
November 2016 and March 2017. A pilot group will develop and implement student surveys.

All classroom educators (grades K-5) and Math/Language Arts educators (grades 6-12) will pilot
an SLO.

All other.educators (grades K-12) will pilot the to-be-developed student surveys.

All educators will engage in Peer Review activities.

2017-18 Full Implementation, Year 1

Educators will be evaluated based on their professional practice (4-5 mini observations) and
professional growth (goal setting).

Educators within their PLC will identify and implement an SLO between November and March.
Educators will participate in student surveys.

Educators will engage in the peer review process, with no less than two documented
interactions between Oct 2017 and May 2018. Educators

Continuing contract educators will be assigned to Cohort A, B, or C. They will continue in this
cohort as long as the model exists.

Probationary educators will be on a one-year cycle.
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2018-19

Full Implementation, Year 2.

Full implementation includes: 4-5 mini-observations by administrator; participation in 2-3 peer
observations (observer/observee); professional goal; an SLO where applicable; participation in
student survey.

2019-20

Full Implementation, Year 3.
Cohort A will receive a summative rating.

The Model

On an annual basis, educators engage in all components of the model (Professional Practice,
Professional Growth, Student Growth Measures (SLOs), Peer Review, and Student
Surveys). in year three of the cycle a continuing contract educator will receive a Summative
Effectiveness Rating. Probationary educators will receive a summative appraisal annually.
Educators who are on a Directed Growth Plan will be on an annual review cycle if growth
targets are not met within the first year’s timeline.

Professional Practice

Observation of the professional practice, the educator’s work in the classroom, is the
predominant component of the system. The Teacher Evaluation Rubrics developed by Kim
Marshall serve as the basis for evaluating professional practices. These rubrics are focused on
classroom teacher practices and do not address the specific roles of all professional staff. For
those educators, separate rubrics have been and are being developed. (For a list of roles and
their respective rubrics see Appendix.)

The evaluator will conduct four to five mini observations each year. After each mini-observation,
the evaluator and educator will meet to have a short dialogue about the professional practices
seen during the mini-observation. The evaluator will enter brief observations, comments and/or
questions in the educator’s shared e-portfolio. The educator may add comments at any time,
before or after the conversation.

At the annual review with his/her evaluator, the educator will complete a self-assessment using
the Marshall rubrics. For Years 1 and 2, the evaluator will write a brief year end summary, to be
entered in the educator's e-portfolio. The evaluator may make recommendations for goal
setting.
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In Year 3 of the cycle, the evaluator will determine the summative effectiveness rating using the
data coliected in the educator’s e-portfolio during the cycle and SLO data. A copy of the
Summative Effectiveness Rating sheet will be put in educator’s personnel file in the Central
Office.

Classroom instruction is the predominant source for mini observations. Other potential sources
for mini observations may include:

Teacher websites

IEP meetings

PD days

Review of portfolios

Planning meetings (lesson plans; short term and long term)

Attendance at parent conferences

PLC meetings

Evidence of parent communication (newsletters)

Professional Growth

Each year educators will identify one or two goals from the individual indicators within the six
domains of the Marshall Rubrics. These goals should address areas of need, and may also be
identified with the input of the building administrator. Educators will enter the goal statement into
their shared e-portfolio by September 30th each year. Educators will complete a mid-year
reflection on their goal progress by January 31 and a year-end reflection by June. Evidence of
meeting the goal will be demonstrated through the professional practice mini observations.

Student Growth Measures

Student growth or student learning outcomes (SLO) will constitute 20% of the final summative
effectiveness rating in the future. During the 2016-17, an identified group of educators will learn
how to develop and implement SLOs, working within their PLC. The RSUS SLO Handbook
provides the guidelines and templates for educators developing SLOs. (see Appendix)

Not all professional educators are in roles for which student growth measures must be
developed. For a list of roles that do not require student growth measures see Appendix.
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Peer Review

Annually an educator will both observe a colleague’s classroom and invite a colleague to
observe his/her classroom. The purpose will be for sharing, reflection, and improving practice.
Educators will be responsible for providing documentation of a peer observation in his/her
e-portfolio. In lieu of a classroom observation, peer review may include, but is not limited to,
review of portfolios and other evidence offered to demonstrate an educator’s performance.

Scheduling these opportunities will require flexibility and support from administrators and PLC
members. Peer review is for formative evaluation purposes only, and is not included in
determining the summative effectiveness rating.

Student Surveys

Student surveys will be provided to students as another measure of effectiveness. These
surveys will be grade-appropriate. All educators will be surveyed by students in an anonymous
fashion.

During the 2016/17 school year, educators who will not be participating in an SLO will instead
pilot a student survey. These surveys will be designed in the fall of 2016 by a small group that
will then work with educators on implementation in spring 2017

Summative Effectiveness Rating

The summative effectiveness rating will be determined using a decision matrix. The weighting is
80% on professional practices and growth, and 20% on student growth (SLOs). During the year
end review meeting in Year 3, the evaluator will use the Summative Effectiveness Rating sheet
to document the educator’s rating.

Using the Marshall Rubrics, the evaluator determines the educator’s professional practice and
growth rating. With data from 3 years of observations and goal setting, the evaluator provides a
rating for each of the six domains, weighted evenly: Planning and Preparation for Learning;
Classroom Management; Delivery of Instruction; Monitoring, Assessment, and Follow-Up;
Family and Community Outreach; and Professional Responsibilities. Then a final rating is
determined based on an average of the ratings in each domain. The four-level rating scale is
“4- Highly Effective”, “3- Effective”, “2-Improvement Necessary”, “1-Does Not Meet Standards.”
See “Teacher Evaluation Rubrics - Domains and Rating Scale,” later in this handbook, for more
details.
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The evaluator will apply the decision matrix together with professional practice rating and the
SLO rating to determine whether an educator is Highly Effective, Effective, Needs Improvement
or Ineffective.

Decision Matrix

Stugdent Growith 209 Rating
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Note: Under Chapter 180, two summative ratings of ineffective may lead to dismissal.

Implementing the Model

Professional Learning Community (PLC)

This model presupposes that all RSUS educators are members of a Professional Leaming
Community (PLC) and that during the school year members will have time during their
scheduled meetings to focus on their PG&E work. During the 2016-17 year, K-5 and 6-12 ELA
and Math teachers will be learning about and deveioping an SLO. Those not developing SLOs
will be developing a plan to use student surveys to inform instruction. All educators will engage
in Peer Review activities, most typical being non-evaluative observations in the classroom (or
work space) with pre and post-observation discussions. '

Professional Development for Educators

As in previous years, time will be dedicated at the beginning of the school year, before students
return, for all educators to review the PG&E plan and to learn about updates so that all will
understand the expectations for the year. Additional time will be required in the Fall to get
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started on the SLO and student survey work, as well as regularly scheduled time throughout the
year for peer review, collaboration, and reflection. Administrators need to identify time for this
work during weekly PLC meetings, monthly staff meetings, and district PD days.

All educators new to RSUS will be introduced to the PG&E plan during New Educator
Orientation, prior to the start of the school year. Training will include:

o The Marshall Rubrics

o The Educator's E- Portfolio (which includes the observation, goal setting, and self-reflection
templates)

o Overview of SLO writing and example

o Assignment to a Professional Learning Community (PLC})

Training of Evaluators

Building principals and other administrators will meet in the summer to review the components
of the model. Three times during the year they will meet to review and calibrate mini
observations, post observation meetings, and rubric ratings for inter-rater reliability and
agreement.

Directed Growth Plan

The Directed Growth Plan is for continuing contract educators who need improvement and/or
who may benefit from more support in meeting the RSU5 Professional Teaching Standards.
Being placed on a Directed Growth Plan does not mean the educator is being considered for
termination. This plan provides a good-faith effort to support and guide the educator to
effectively meet the Standards set forth in the RSU5 Professional Growth and Evaluation
System.

Purpose
The purpose of the Directed Growth Plan is to:

+ Enable a continuing contract educator to seek assistance in any of the RSU5
Professional Teaching Standards.

s Provide a structured process for a continuing contract educator, who by the
determination of the administrator, needs improvement and/or may benefit from more
support.

» Provide due process for disciplinary action.

The Directed Growth Plan is intended to provide the best possible likelihood for professional
improvement. This more structured supervision is characterized by recognition on the part of
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the administrator that the educator needs assistance with one or more of the RSU5 Professional
Teaching Standards. This process may be initiated at any time throughout the year. It wili be
clear at the end of the initial timeline whether the educator will continue on a Directed Growth
Plan into a second year.

Process

The administrator shall provide a written identification of the problem and expectations for
improvement in performance based on classroom observations and/or other identified problem
areas with colleagues, students, or parents, using the Marshall rubrics as the reference point for
effectiveness. The written statement shall be discussed with the educator within five (5) days of
its receipt.

Dirscted Growth Flan
The administrator and educator wili develop a written Directed Growth Plan that will assist the
educator in improving the identified problem areas using the Marshall rubrics as a guide.

This plan will include:

Specific measurable goals relating to areas needing improvement

Action steps/strategies for resolution of concerns. Possible action steps include analysis of
student growth data, analysis of student/parent survey data, attendance at professional
development workshops, visiting classrooms, working with strategists and/or coaches etc.

Resources needed to accomplish goals

Timeline for completion

Evidence

Mini observations and follow up conversations will continue throughout the process. Progress
toward meeting the goals as outlined within the plan will be monitored and documented. While
the educator is on the directed growth plan, another building administrator will conduct a
minimum of two mini observations with follow up conversations.

If the goals are met at the completion of the time line, the educator will no longer be on a
Directed Growth Plan. !f there is evidence of significant progress in meeting the goals, the
timeline may be extended. If there is no progress on meeting the goals, the educator’s
summative rating will be ineffective. Next steps will be determined in meeting with
administration.

Teacher Evaluation Rubrics - Domains and Rating Scale

The RSU 5 teacher evaluation rubrics are those of Kim Marshall and his work on a teacher
evaluation and supervision model.
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Organization, Rationale, and Suggestions for Implementation

1. The rubrics have six domains covering all aspects of a teacher’s job performance:
A. Planning and Preparation for Learning

B. Classroom Management

C. Delivery of Instruction

D. Monitoring, Assessment, and Follow-Up

E. Family and Community Outreach

F. Professional Responsibilities

2. The rubrics use a four-level rating scale:

4 — Highly Effective — Master teacher performance that meets very demanding criteria

3 — Effective ~ Solid, expected professional performance; teachers should feel good about
scoring at this level

2 — Improvement Necessary — Performance is mediocre; no teacher should be content to
remain at this level

1 — Does Not Meet Standards — Unacceptable performance leading to an improvement plan,
intensive support, and, if improvement isn't made within a reasonable amount of time, dismissal

3. These rubrics aim to provide a shared definition of the work teachers do with students and
colleagues. To gather the information needed to fill out the rubrics at the end of a school year,
supervisors make frequent, short, unannounced classroom visits (at least four to five per
teacher per year); have a face-to-face coaching conversation after each one; regularly observe
teachers in team meetings and other settings; and possibly look at student survey data. The
rubrics should nct be used as checklists during classroom visits or in post-observation
conferences — their comprehensive scope and evaluative tone are likely to hamper
thoughtful observation and effective coaching. Rather, the rubrics shouid inform
teachers’ work and supervisors’ observations throughout the year and serve as a
memory prompt and structuring pretocol when it's time to evaluzte the year's work.

4. The rubrics should be used formally at two points: {a) As school opens, teachers self-assess,
meet with their supervisor, and set 1-2 improvement goals; (b) At the end of the year, teacher
and supervisor repeat this process and reach closure on the year’s ratings.

5. The rubrics synthesize an extensive research base on classroom and professional practices
that affect children’s learning. Although student achievement is not evaluated by the rubrics, it's
reasonable to assume that in a well-run school (positive climate, professional working
conditions, aligned curriculum, etc.) the more Effective and Highly Effective ratings a teacher
has, the better students will do.

Adapted from Marshall, K. Rethinking Teacher Supervision and Evaluation (Jossey-Bass, 2nd edition,
2013,).
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RSUS5 Professional Growth and Evaluation 3 year ¢

Staff years 1-3 (Probationary):*timeline is for each year for the first 3 years

TIMELINE TEACHER ACTION ADMIN ACTION

Spring/Sept. Professional Practice goal creation Goal discussionffeedback, approval
possibly based on self-assessment on
rubric

SLO creation with PLC team

Sept.-April Post-ohservation meetings 6-8 mini observations w/ debrief and written
with admin after administrator feedback
mini-observations

Jan. Mid-year written goal reflection (feedback/support on goal reflection if
requested)
By April 1 Goal reflection and self-assessment on Summative evaluation
rubric (in preparation for summative
meeting with administrator) Summative meeting to discuss admin

assessment and teacher self-assessment on
Complete SLO process rubric and goals/SLOs
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Staff years 4+
Years 1 and 2
TIMELINE TEACHER ACTION ADMIN ACTION
Spring/Sept. | Professional Practice goal creation (can be based | Goal discussion/feedback, approval
on spring self-assessment on rubric)
SLO creation with PLC team
Sept.-May 2-3 Peer observations (minimum of 1 as observer | 4-5 mini observations w/ debrief and written
and 1 as observee) with written self-reflection notes for principal review at rubric time
(after being observed)
Post-observation meetings
with admin after administrator mini-observations
Jan. Written mid-year goal reflection {feedback/support on goal reflection if
requested)
Between Goal reflection and self-assessment on rubric (in Formative rating on rubric
April 15 - preparation for formative meeting with
June 15 administrator) Formative meeting to discuss admin
assessment and teacher self-assessment on
Complete SLO process rubric and goals/SELOs, written notes in
e-portfolio
Year 3
TIMELINE TEACHER ACTION ADMIN ACTION
Spring/Sept. | Professional Practice goal creation (can be based | Goeal discussion/feedback, approval
on spring seif-assessment on rubric)
SLO creation with PLC team
Sept.-May Post-observation meetings 4-5 mini observations w/ debrief and written
with admin after administrator mini-observations feedback
Jan. Wirritten mid-year goal reflection (feedback/support on goal reflection if
requested)
Between Goal reflection and self-assessment on rubric (in Summative evaluation
April 15 - preparation for summative meeting with
June 15 administrator) Summative meeting to discuss admin
assessment and teacher self-assessment on
Complete SLO process rubric and goals/SLOs, complete Summative
Effectiveness Rating
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RUBRICS

A. Planning and Preparation for Learning

4 3 2 1
. E Improvement Dees Not Meet
Highly Effective Effective 3
The teacker: ighly Necessary Standards
= expart in the schjectares  {Knows the subject matter wel’ [Is somewhat familiar with the [Has Utiie familiarity with the
a. and up to date on apthoriictive {and has a good grasp of child [sobject amd has a few ideas of jsubject matter and tew ideas
Knowledge |reseaxh on child development]desciopruient and how students{ways students Covelop 2ad - Jon how to teach it and how
and hiow students learn. sar. lewrn. students loary.
|l a dotsiled plan for the ) .
wvear that s tightly alipaed ﬂm T T Has done some thinking aboul |Plans lesson by lesson and has
b. . mee: high standards und be . . T
s with high stardards and ready for standandized how to cover high standards  |{ittle famiCiarity with state
tandards EMSUIES LUCCESS On Y |and tes: requirements this year standards and tes:s.
. AS5USSINENS,
staniardized ussessments,
,E::::s i‘lﬁ!::i:;l un;t::n;ﬁ; big Plans most units with big Pians lessons with some Teaches on an ad koc basis
€. A idezs, essential guestions, thoaght to farger goals and  [with tde or no considersiion
s |knowledge, skill, ransfer, and . : % .
Units N . knowle.dge. skill, and non- obiectives and higher order  [for fong, range comicwam
non-cognilive goals covering itive goal th;nkin sk'lls oals
most Bloom levels. COFRIEVE O3S kg ) g0
Prepares diagnostic, on-the- ) =
d. spot. interim, und summative Plans on-he-Spot ancunil Ly o ook tests as instruction. [Wiites final tests shortly
. assessments (0 MEAFTE B .
Assessmenis  jessessmients i monitor somdont learni proceeds., nefore they are given.
ctadent leaming. g
Anticipatcs stdenty' s .
risconceptions and Anticipates misconceptions Fus & hurch about 'n?e Jr o Proceeds witout considering
€. . R ways that students might . .
Anticipati confisiors and develops that students might have zad confuscd with the imisconceptions that studests
pation multiple srategics 1o plans to address them. me B might have abour: the matesdal.
overcome e,
Desigus ese: lesson “dﬂh ; Dwgm ‘esmm‘ peased o Plans lessons with some Plans lessons aimed primarily
f. clear. mecsurable, achievabic [messurasle, achievable X K .
. ! L .. consideration of long-term it emertaining stederts or
Lessons poals clesely aligned with cutcomes aligned with unit X - viibig iextBrol chaplers
s:ancards and Cnit outcomes.  |goals. EFHS. e '
Designs hig 3mvant Designs lessons that are Plans lessuns :'m will catck Plans lessons with very litle
g. iessons that will motivate relevan:. motiveting, «nd sorme students” ‘nterest and Tikeithoot of MotivaLing of
ment  [visteall o - . g s ger =si : 2,
Engage e in smdf:r.s @d en lkely toengage most studerts, pq:hap gey e discugeloy Irvolving stucents.
gape them in active lening. going. [
Des;ggs ’.-.rs‘scms ﬁ?ax s a:r Idesigns lessoms that use an |Plans lessons that 'nvolve a P 1c'ssons that rely mmfll}-
h. effective mix of hirh akisy, " T L P madieste and low- Juality
Materials multicultural iear-ing n[fimamrl‘ials, :md ' X olo i go sials sextbooks, werkbooks or
materials and techaology. &Y £ : hworksheets.
e Toaggnny, (hY 1 3 5 i
) Dlesigns kossons that break eslgns Jomsons that tatget P.A?:s }essons with some ]
L Cown complex tasks and several learing necds. sty thought as to how tn Plars lessons with no
Differentiation [address sudents’ leamning - g PSS e ccommodate special reeds  |diffesentiation,
i . and inerests, )
needa, styes, and interests, students.
. Laes rooz: anmfgemant, Organizes clussroom lumimd-l()rgm?:z‘cs furritare and Has a conventiora’ fusniture
i materials. and displays to . . . miierinis to support the arrangement. hard-10-zccess
R . materials, anc displays to L . S .
Environment |create an inviting climate and A - lesson. with only & few materials. and few wall
- . . suppart unit and jesson paals, L -
lmaxsmxzc stugent zarning. decorative dispiays. i splays.
Overall rating: Comments:
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RUBRICS

B. Classroom Management

4 3 2 1
Highly Effective Effective Isnprovement Doss Nof et
The teacher: Necessary Standards
is direct, specific, consistent, ' . .
N and tenacious in Clearly communicates acd Announees and pests Comes up with ad hoc rules
c cating s+ enforci corsistently vrforees high clusscoom rales anc aof cunseqences as ¢vents
Expectations m?x 8 &d SLIORIRE | ctandards for student behavior. CONSUUEnes. unfioid duriny the yeur.
Shows warnah, coring, . . Ts fair and respectivl towaié  |Ib sometimes harsk, unfair,
b. respect, and faimess for ali i:uf;fn:n:t;:m W d most siudents snd boilds and disrespeciful with
Relationships |students and builds strong relationshins K ¢ posifive relatinnships with  [students and or ploys
relationships. ' - some. 1 avoriles.
Creatss o olimate of respect |Wins ooost all studonts” Wins ‘he fespect of some s not respecied By smdents
c. and buy-in such that disruption}respect and discipline oredemss but l:ew 1o rogular and the classroom is
Respect  |of learning is virtually problems are few and far [ E s o UL | equently chaotic and
unthinkab, berween. STUPLOR- IR 118 SO0, times dzngerous.
Imploments that , e ., Ofien Iect stugents on the .
TPICTEN & POET A | posiers positive interactions pon (COIES 5 s . Publicly berates *bad”
d. successiully develops positive nead for pood behovier. and .
Social tional linteract d social among students and tzaches ke an example of “bad” students, blarming them for
Ll T e uscful socia skills, _ P their pons behavior.
umotivnal skiils, stadents,
Sncc.:e%sﬁa:iy inculcan:s class T REhES roNtina® and had Tries w2 train siadeats i class Pors not teach :.n:mm and js
e. jroutines up front so that shudents maintain them all imes hut many of th constantly nagging.
Routines studeis aintaie them : i e . mm ¥ e d threatuning, and punishing
throughout thy year, year. S fe 0ok ma T Istadents.
Gets vartaully all students to be ) R i i vt
scif-disciplined, ke Develops stadents’ seif Tries %o get students lobe |1 rouccsssfil in fomering
f. responaltidity for thelr gctions discipline and teaches them o responsible o their actions self-Ciscipline in stodeats;
Responsibility [end have a strong sense of it resp onsibility for their but many lack sel-discipline. the} m .icpendeint on e
cfficacy. OWII HCLONS. tenchor 1 bebave.
{Has a highly effec . . "
dias-n ]"If; d nev:ud - Hax ¢ repertoire of discipline  JH.s a limited diveiplinary Has fow Jiscipline skils and
R £ . wscll‘ﬂe aed M’ sdents’ “maves” and can capure and  jrepetinine and some studens  foonstantly struggles to get
¥ ire P tior any '.imn.; maintzin studepts’ attention.  ferc not paying attention. stadents’ attertion.
Skithully ases coburence, .. i . 1Somecmes loses teuching Loses a grear deal of
Maximizes academic learnirg |, . ; R .
h jmomentum, and transitions so ﬁ;: throueh coh;; c:z;;gn time doe to lack of clarily,  lipstructional time beciase of
Effi N that almest every minute of mmﬁenmm and <Moo th interruptions, ineficient confaxion, isterm-ptines,
ICEOLY  |fassmoom time preduces e trens:tons, and off-iasx ragged transitions, and ofr-
] ransitinns. . - . .
tearmng. teacher beluavion task teacsar behas ior.
Is alert, poised., dynamic, and . Tries 0 prevent discipiine Is unsuccessfl &* spotting and
i. sell-ussuned and nips sirteally Has 2 i;nm' d::p::}h probiums but sometimes litde |preveming discipline
Prevention  jall dhscipline problems in the I o P thinps escalate inio big problems, and they fregucatly
discipline problems in the bud. :
hud. rroblrms. oscalate.
Gets students to bry into a . : . B e . Gives oLt extrinsic rewarcs
2 . i . {Tses fucentives wisely te {Uses extrinsic rewards in an ! . .
J- highly eftective s» ster of d reimfo L {e.g., free time) without using
Incentives  |inceatives linked to intrinsic eman Tbn e - mpt ) fx:i comp: ithem as a lever 1o improve
irewards. * -oopuTaton. . piy: hehavior
Overall rating: Comments:
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RUBRICS

C. Delivery of Instruction

4 3 2 1
. i Imprevem: Does Not Meet
Highly Effective Effective RpAvcat Standards
The teacher: ecessary
I ; igh i to swudents: This i
Lxudes high uxpccta.unn-s, .Comc‘\‘s i _ = *%  Iells students that the subject | . )
. urgency. 2nd determination important, you can do it. and i L Gives up on some stucents as
. . : ; i imuatter is important and they
Expectations [that all studems will master thefI’ . not going to give up on ) hopeless.
. need o work hard.
jmaterial. YOL.
Actively inculeates a “growth”
b |mindset: take risks, learn from | Tel’s studexts that effective  [Doesr't counteract siudents  {Commuricates s~ fixed”
Mi d 1nistsices, through offestive  feffort, not ianate abilicy, is the jmisconcepiiors abont innate  [mindsel about abzity: soms
Lo . Fort you can and wili ack-ieve frey. ahility. students have i, xome don't,
[at high levels.
Shows stndents exactiy what's Giv 2 siudents a clea sense of
expected by posting essential ) . ... ITells swadents the fiain Bepins lessons without giving
c. . . ipurpose by posting the unit’s . Lo
questions. goals, abiics, and . . lewning objectives of cach  |students = sense of where
Goals . . essential questions and the ) L
exemplars; vittually Ll losson® goels 12ss0m. instrotion B headed.
smde~ts can articulate them, )
ik ¥ students in [Activatzs stedents® pri iy i i
. Hmks vistually a Sludfms‘ in |Activaiss siudents’ prior ) ?, N §wmeumes successiul y hooks studants” interest
d. units and lessons by activating [knowledpe and hooks their  |in maxing the subject S . .
. . . o o or mukes conneetions o their
Connections |[know.edge, exper:ence, interest :n each lesson and newjinteresiing and relscing it to e
seading, and vocabulary. vacabalary Ithings, studen:s aleeady know. |
Prc'scnts '\mte'".al cjeax yaud Uses clear explanations, Sumetimes ses keiguage und [Ofien presents materid in a
& explicid, with well-chosen ropriste linguage, and explzaations that are fis confusing way, using langua
Clarity exacnpies and vivid, :szmples o E:;i ‘;\ane:ial cofl’fe;m ina mpna?i that ’s inagpro;mg o 'ateg HE
appropritc Language. PIES 10 presant ¢ . g. or inapp : s .
|Cses 2 wzfi.e Tange of WE.L- Orchesrates effective I:gs N - o U'ses on’y one or iwo teaching
chosen, eHectve sirategies, . . . Julassroom strategies, .
f. " - stra‘epies, quessions, meserials,) R o stra‘egies and types of
guesions . materia’s, ) N quesLons, ;uaterisis, and ) B :
Repertoire wobnology. and eeoonings to technohugy, and grospings 10 ings with mixed materials and fuils to reach
. By, OIS foster stude:! learming, EVORpIRE; mos. studonts,
acce’rate student learning. SUCCEss.
Gets virtually all siudents Viosty lectures te passive
isvolved in Tosused activities, [Tas stodants actively think  JAttempts @ pet students L cl::ts or has th::s od
. g t actively rzaming and probizm |abnut, discuss., and use the sotivesy involved bat some | h anf
Engagemen! Isclving. insing themselves in  [idess and skills being taught. jswudents are disengaged. il
i worhsheets.
thw work,
Sacesssfelly reachos virtoally | .
al ﬂ: A 455 1 0
all stedents by skilifully Differexciates and scaffolds — JAttcmpts t0 accommodale o o o gifferengiane
h. . e . |instruction and uses peer and  [studenis with learning ) A ) :
. i differentiatire and scaffolding " L imstruction for students with
Differentiation dusi ¢ adi’t adull belpess to succoamodaic [Ceflei, bot with mixed ing defisits
;:lpis;ng pest B ‘ most studenis’ leaming needs. jsuccess. “Ang CELSS.
Is rigid #nd inflexible with
. Deftly adapts lessans and saits|Ts flexible sbout modifying  [Someimes dozsa't Sake is rigid and inflexile with
i . Lessun pluas ond carely fakes
~Nimbleness tr: exploit teachable momen*s |lcssons to take advariage of  jadvantage of teachable dvantage of teachable
- and correct misunderstandings | teachable moments. moments.
MOMmenis,
Consiatently has stadents
. wammarize and interna’ize Has studznis sum up whas they}Somctmes brings closure to  (Moves on at fw e=d of cach
Ci & wiiat they leamn and apply it to [have learned and apply :in a |lessons anc asks students te fesson withou: closure or
osare real-fife witnations and tmurc | ditferent con‘ext. think sbout applicetions. application W other contexts.
wppornities.
Overall rating: Comments:
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RUBRICS

D. Monitoring, Assessment, and Follow-Up

4 3 2 Doe . M
Highly Effective Effective improyemest vkl
The teachor: Necessary
Consistently pasts and reviews
a clear criteria for good work, |Posts criteria for proficiency. |Tells students some of the Expects students to know tor
C rit. . with rabrics und exemplars of |inciuding rabrics and gualities that their finished  |Tgure out) what it tohes to get
iteria sttdent work at exch level of  |exempiar of student work. veork should exhibiz, 200G grades.
|proficiency.
(rives students a well- .
. R Dicpnoses siudents’ [Does a quizk X-W-L (Know, L. . .-
b, g uced Mm meladge and skills up front {Want to Know, Leamed) B.egms {nm: ‘:um?ut
: , assexsment up front, and usas ;o 1 . . diggnosing studerts' gkills and
Diagnosis ] - . and makes smal! ad'vstments jexercise bofore beginringa |
the inforration to fing tune based on the data lamit. frnowlede.
instruction. : .
Uses & variety of effective BT nore met .
nethods o check for Frequently .r..u:cl..; fc'nr T ses medioere methods (2.5, Uses ineBective methods ("I
c. undersiarcing; immediatey understanding and pives thumbs up, thumbs down) to everyone with me™} w check |
On-the-Spot Lo ) stucents helpful information if jcheck for rnderstandirg e
unscrambhos cofusio and AR |for unders.anding.
ciarifics. they secm confused. daring instrucdon.
Has students sct ambitiows Has stucents sex goals. self- Urges studonts to inok over  |Allows sudents 10 meve nn
d. poals. continuously seif-nssess | assess. and kncrwg whe;e thes their work, see where they  Jwithout assessing and
Self-Assessment {and ke responsibility for stand emically & 20! nnfe . had trouble, and aim to mprovirng problems in their
improving performance. il e jimprove those arcas. b Ork .
Frequently posis stadents®
. e - ,
€. :;Z:;?} ‘ - cci?:nbiztc ::ﬁif;liiﬁf ;t:d:.ms“\:i:'k Posts some ‘A’ stadent wo:k  jPosts only a few samples of
Recognition p.mgr-ss ;;:; motivate and with mwt o Stan d::;;‘ {us an uxample to othery. student work or pone i ali.
direct effort.
‘Works with colleagues to .
immediately use interim hompstymes dats:from Returss tosts o students and sislmjgetingtestmpolts
f. ) interim assessments Lo agjust . back ‘o studerts and moves o
assevsment data w fine un: ar e follow s up by clarifyirg a fow] B m—
Interims " {teavning, re-teach, and follow | without analyzing de anc
teach’ng, re-teach, and help P o - items tha cazsed problams. " .
struggfing students up with Failing students, foliowing up with students,
Relentlessly follows up with | Takes responsibility for ) e Tells students that if they fail a
g. |srugeling stedents with stucents whe are not szers :l:;fim;“;i:;::? test, that’s it; the class has to
Tenacity personal dlientiop so that isucoeeding and gives them m:;zz re;z;st‘ ' UCY [move on 20 cover the
% irtuslly ol reach proficiency. foxtra help. ' ’ curriculum,
“Makes sure that smdenis who When ary, refirs Sometmes deesn's refer Often fa'ls to refer studen’s for
h. need specialized Ciagnusis and Rw(‘-‘n'ﬂ fo::m}: alz; d stzdents promp:ly for special }special services and/or refers
Support Twlp recesve approprizic B PRc help, and-or elors siudeats fsmdents who Jdo ot necd
P P 2 dizgnoscs and exirs hel a
services immediazely. oS & P- who don’¢ need it. therm.
Works with ccileagues to Anz'yzes data from
: . R dents” y R
i wialy Ze and chart daty, dizw  |assessments, druws n:“?:!s st :l!;a%mdes a::d Records studeats ' grades and
Analysis action cezclusions, and conchusions, and shures o f&r A mj:. P 7 Imoves on with th: cusricuiom.
leverage studet growth. |eppropriately. .
Waorks with cull s 10 Retl the erfecu .
. N iy il . ' . - . . jor semester, thinks shout what future when teaching is
Reflection v hat d‘::';; a;l: c;:‘:ﬁnuans]y :::;nuuusl) works to improty) might hiave heen done betier. Junsuccesstul.

Overall rating

Comments:
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E. Family and Community Qutreach

4 3 2 1
) Does Not Meet
Highly Effective Effective feoprovement S
The teacher: ecessary
Tries 1o be sensitive to the
Shows preat sensilivity and  |Cos icates respuctfuli .
o% sm w?sA ity . rmemieaies m . .ly colture and beliefs of Is often nsensitive to the
a. respeci for Family and with parents and is sensitive to el ar s .
. . - stndents' families but culture and beliets of students
Respect comTunity culture, values,  |different farmilies’ culipre and . 73 o
. sometimeas shows iock of framities.
and beliefs. values. .-
sensitivity.
Shows eacn parent an in-depth | Shows parents » genuine " Does no: communicis: 1o
b. knowledgz of the'r child and a [interes: and belief in each ;f:ii gy f;d:::’m 4 [perens iwowiedgs of
Belief |strorg beiief that he or she will|child’s ability to reach wamsdﬁm !;ES[ for therm individual ch:ldren or concen
meei or exceed standards. standards. : aboue their future.
G?ves“pﬁ::ants.cla:r, usar ) Gives pa:rcms clear Sends home & Lst of Doesn't -~form o
c. friendly learning and behavior |expectations for student N . : .
L tions |expectations and exemplars of {leamning and behavior for the S S b g uod o
xpecta i ' syllabus for the yeer. expectations.
proficient work. Vear.
Makes sure parents hear Prompuy informs parents of  {Lats pareor know about g -
d. rositve news about their behavior and leaming problems their children are m' ms o shg::e z;swzf
Communication [children first. and immediazely jproblems, and a:so updates  $having by rarely nentions Labou: ther c};‘; dren
flags any problems. parenits on good nevws. sitive news. o i
E wqucqtly irvah es pm‘: in Updau?c parent': on he Sends h_ome oscasional |Rarcty if sver communicates
e, supporting and enriching the  |unfolding curriculum and suggestions on how parents th 5 o ways to he!
Imolving curricalum for their children assuggests ways to support can help their children w itk P P
. . N ; their childrer at home.
it uriolds, learning at home. SUNOLWOTA.
Assipns highly engaging Assigns apprapriate . Assipns homework but is
Assigg h , key
f. homework, gets close to a nomework, holds students u_:;"g C:::T:nr; 1:'; tps resigned to the fact that many
Hommework  |:00% retumn, und promptiy  Jaccounusble for sunung i in. _arelv fol‘an; “ . stadents won | turn it in, zad
provides helpful feedback. and gives fecdback. ¥ ok P voesn t follow up.
Deals imediately and Di ;
- N — Responds prompily to paont s slow tu respond to seme T pamnf
£. successfully with parent X concerns and makes paren:s
Res S ——— _ coeems and makes parcnts lpamm concerns and comes P ————
ponst SF feel welcome iz the schaol.  [across as unwelcoming. .
feel welcome any Sme., CLASSTOON
1% twent-wd confe A " .
. h:n . rlk - . Uses report card conferences }Gives out repart cards and
h repirt cards, and inforaal Usis conferences acg repart o tell e in p— s 1o dead with
oy talks to pive parents detat’'od  (cands tr pive parents feedback | . | T ot i
Reporting - UoENE e waiich thelr children can Jthe areas that nead
and helpful feedback on on their children’s progress. 1 o . -
children's p . improve. improveTe
Successfu'ly contscts and ) ) 'Tries o contact al! parents,
i works with simutly sl !{c‘.chef i .zo ali pan.ms and bt exds up talking mainty to Makes litide or no effort to
) . N is tcoac ous in conk.cting hard- \ . . |contact paerss,
Qufreach  [parents, inclixitng those who w-reach pacents the parerts of high-achieving
g-e hard to rexch. pacents. staden's.
Successfuliy enlists classtoom Reaches ou* o familios and )
voluntee:s and extra resources . . . Asks paren's to volunteer in  JDoes not reach out for extra
J- community agercies 1o bring
[from nomes and the . S the classroom and contribule Jsupport from parents or the
Resources in volunteers ard additional
communiy 1o enrich the £XL1d FESOUTTes. commursty,
TESCUTCES.
curriculum,
Overall rating: Comments:
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RUBRICS

F. Professional Responsibilities

4 3 2 .
. g e Improvement Does Not Meet
Highly Effective Effective N Standards
The teacher: ecessary
&. Has perfect o near perfect  |Has very pood atterdance (95 Has ‘ 'at.e fibse:!.ces u{‘& Hlas many absenoes‘ (:;% o .
A dance dance (@8-100%) 97%%) 1098). If ther: ure cxtenuaimg pmore). I there are eXtemuatng
ten ' o eIroumstatict s, slute below.  furcoimianess, stute below.
I sionz’ contexis, WUses ¢ . gyntsx, Perlodically makes errors in [Frequently mukes crrors in
b. 1_ + and weites o - 00, and Mg iing in Erimimar, SyniX, Dsage BF, SY"taX , usage,
speaks b orrech,  (nssge, S . i _
Language succincts, end eloqueatly. professionz] cortexts. and/or spelling in professionaliand/cr spelling in professiona’
- contexts, lcontexis.
Carries our assighonens Is punctual and reliable with  [Oucasionaly ssips Frequently skips asstpaments,
< conscientiogs:y and papsrwork, duties, and assignmen:s, is Jatc, makes  [is late, makes arrors in
Reliability puncualy. keeps metculous |assignments: keeps accumaie  lerors in records, and misses |records, and misses paperwork
records, and is never late, records. paperwors deadlincs. deadlines.
Present umriale . Occastonaliy ao1s and/
= ? e cnns’ 6 Demons.rates professional 2 ﬂ.n y a8 r:r « [Erequenily acis andfor dresses
4. professional and aiways - dresses in an unprofessional |, .
Professionalism o — demeanor ad maintaing I and/or vic.ates i1 an unprofessional manzer
SHN {00SSTVeS . adoel, ATEECE 5 . P s
boumdaries. appropriate houndaries. . |aad vinletes boundarizs.
Is imvurichly cthical, bonest,  [Ts ethics’ and forthright. vses  [Some£imes yses questionable [Is frequently wnethical,
e, jand forthsigkt, uses good judgment. and maintains (judgment, is less than dishonest. uses poor judgment,
Judgmen .mpescable judgment, and confidentiauty with student  jeompietely honest, and/or andsor discloses student
reupe2ts confidentialits . informaidon. discloses student insormation, [Iformation.
f. |ﬁ an oy Remben Of Sla=s mspo-is:hﬂ_ny for‘, . When uskad, will serve on o |Declines invitations to serve
, teacher t2ams anc committees |level and schoolwide activities .
Above-and- ) . commn:::tee and atterd an extrajon committees and attand
bevond und frequently volunteers tor  {and takes pert in extry lacsivi extrn activities
¥ Cxira activitics. activiticy. VY- i
Frequently contritntes Is 2 positive teaw player and 4 .. . .
. . . s Occay.on: i i HY = cOsETibu e
£. valuable ideas and exportise  jcontribuies idess. expertise, r— ::;;y:;g.rg!:s;:n e if;!-::;zfr%t hel i‘}umpm\rl—s [
Leadership  |and instlls in sthers a desire tofand finc to tre overall missiun - A Empreving T i gt e
. : Ny 4 SCNO0H . the scnoal.
HMpTOVE sEUGUDE results. of the schoa’,
pEHEEly b‘_x.ik_b out fecdb:&.; Listens thoughtivlly to ather R . N
k and suggostions from students, viewnoints znd resmods Is somewhat Jefensive but s very defensive shout
) parents, and colleznues and po I PO - dngs isten to foodhack and  feriticsm and resistant to
Openness . - coraitstively be sepgtalals . : .
uses them to improve — sugpestions. charging classroom practice.
and crii.cisT.
purfermance.
Meets at Jeast itk llahorates with coll
H ke waeklyl ,w n N . A G0 mgues Meets occasionally with Mee:s mireguenthy with
i. colleagises to plan cniis, share Jto plan tnits, share teaching colleagues io share ideas colleagues. and cémemaﬁms
Coliaboration ]idex. . and an./yr: intesim mf' and look at student about teaching and students. |lack educational substance.
assetEments. WOFK.
. ; Sech . o
ﬁmvely c?t fer‘new N out eﬁ‘@ve eacomg Crn oceasionally ~o s net open io idecs far
g« ideas and enguges o action |ideas from oollesgues, aded to . s ine teaching and
Growth rescurch with colleagues to wurkshops, and other sources pe rsu t:y — Amproving aching
i ) ciassroom practices. 1earn g,
figure nut wha' works 2est.  |and implements then: well,
Overall rating: Comments:
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Sample e-portfolio for Continuing Contract Educator

Educator:

Evaluator(s):

Year/ Cohort cycle: (A, B, C)
Beginning date:

YEAR ONE (Same for Year TWO)

Professional Growth Goal:
{1 or 2 goal targets)

Indicator and domain:
(By September 30)
Goal:

Mid-year reflection:
(By January 31)

End of year reflection:
(By April 30)
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Professional Practice:
(4-5 mini observations befween September 1 and June 1)

Mini Observation and Comments
Date:

Evaluator Black:

Educator Blue (optional):

Mini Observation and Comment
Date:
Evaluator Black;

Educator Blue (optional):

Mini Observation and Comments
Date:
Evaluator Black:

Educator Blue (optional):
Mini Observation and Comments
Date:

Evaluator Black:

Educator Blue (optional):
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Mini Observation and Comments

Date:
Evaluator Black:

Educator Blue (optional):
Peer Review

Date of Observation:
Peer Support:

Educator’'s comments

Student Surveys

Survey tool

Survey Group

Date collected
Educator’'s comments

End of Year One

- Evaluator's comments:

Educator Blue (optional):
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Summative Rating Sheet
(to be used at end of 3-yr cycle)

Educator’s name: School
Cycle Cohort / year Subject area:
Evaluator(s).

RATINGS ON INDIVIDUAL RUBRICS: (80%})

A. Plannin d Preparation for Learning:
Highly Effective Effective Improvement Necessary Does Not Meet Standards

B. Classroom Management.
Highly Effective Effective Improvement Necessary Does Not Meet Standards

C. Delivery of Instruction:
Highly Effective Effective improvement Necessary Does Not Meet Standards

D. Monitoring. Assessment, and Follow-Up:

Highly Effective Effective Improvement Necessary Does Not Meet Standards
_Family and Community Outreach:
Highly Effective Effective Improvement Necessary Does Not Meet Standards

E. Professional Responsibilities:
Highly Effective Effective Improvement Necessary Does Not Meet Standards

OVERALL RATING: (80%)
4- Highly Effective 3- Effective 2- Improvement Necessary 1-Does Not Meet Standards

Comments by Evaluator:

Comments by Educator:

Evaluator's signhature: Date:

Educator’s signature: Date:

(The educator’s signature indicates that he or she has seen and discussed the evaluation,; it
does not necessarily denote agreement with the report.)
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Summative Effectiveness Rating

Evaluator

Educator

Date:

Professional Practice and Growth rating: (4 point scale)
Student Growth Measure (SLO) rating: (4 point scale)

Decision Matrix

Siudent Growth 20% Reting

i

i

fhotiia -

' . tnefte Review Review |
! Eev s

e : 5 A

' g trog e, pHg Hoorig ! Mperis Mepos Mewoe |
! f_f"'.;.m;“'w [rmprovement | Improvemznl | improvemen, | Improvenen:
g _Mras=

1 Fenew

I i

!

—

| :

Evaluator’'s comments:

Educator's comments:

Evaluator’s signature Date:

Educator's signature Date:

(The educator’s signature indicates that he or she has seen and discussed the evaluation; it
does not necessarily denote agreement with the report.)
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Directed Growth Plan

Name

Building

Grade/Subject

Specific Measurable
Goals*

Action Steps (Provide Resources
Details)

Timeline for Completion

Evidence

*linked to the Marshall Rubrics

Educator's Comments:

Administrator's Comments:

Educator’s Signature

Administrator’s Signature

Date
Date
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Some role specific rubrics are still being developed during 2016-17 school year.

Role
Role Specific
Teacher Rubric Rubric

Pre K-12 Teacher Y

Special Ed Teacher Y

Art Y

Music Y

Library Y
|S.T.E.M. Teacher Y

PE. Y

Computer/Technology Teacher [Y

Guidance Y

Speech Pathologist Y

Occupational Therapist Y

Physical Therapist Y

Nurse Y

Literacy Strategist Y

Math Strategist Y

RTI Teacher Y

Tech Integrator Y

GaTE Teacher Y

ELL | Y

Social Worker Y
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Educators who work with an instructional cohort of 3 or more will be required to develop student
growth measures (SLOs). During 2016-17 all educators, who are required, will develop an SLO.

Student Growth Measure
Required
Pre K-12 Teacher Y
Special Ed Teacher Y
Art Y
Music Y
Library No
S.T.E.M. Teacher Y
PE. Y
Computer/Technology Teacher Y
Guidance No
Speech Pathologist No
Occupational Therapist No
Physical Therapist No
Nurse No
Literacy Strategist No
Math Strategist No
RTI Teacher Y
Tech Integrator No
GaTE Teacher Y
ELL No
Social Worker No
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Introduction

What is a Student Learning Objective (SLO)?

Student Learning Objectives are measurable, instructional goals established for a specific group of students
over a set period of time. SLO serve as one of the measures of student growth established by Maine’s
Educator Effectiveness Law. The law requires multiple measures to evaluate teacher performance and in
the RSUS Professional Growth and Evaluation process, student learning and growth represent 20% of an
educator’s summative effectiveness rating.

Why student learning objectives (SLOs)?

No one needs another hoop to jump through. RSUS5 recognizes that setting rigorous and feasible learning
targets, aligning practice and instruction to achieve those targets, monitoring student progress, and using
high quality assessments are key elements of teaching.

RSUS currently uses the Professional Learning Communities model along with SMART goals. The addition
of SLOs is an opportunity to use this established best practice to improve student learning and growth as
part of the educator summative effectiveness rating.

The SMART goal process simply uses different terms and key questions. Most notably, how an educator will
know when children have learned; how will s/he respond when children have not; and how will s/he respond
when they have; are essential.

Specific

Measurable Baseline data to growth target assessments
Attainable Know instructional cohort. Monitor student progress
Relevant Essential Learning, priority standards

Time-Bound Length of learning experience clearly defined

RSUS5 Strategy for Improvement

The RSU believes that Professional Leaming Community work ensures the focus shifts from teaching to
learning. Data inquiry is fundamental; knowledge of current performance levels is essential for appropriate
goal setting. Setting goals for student learning is a key characteristic of high performing schoois. What is our
current reality and where do learners need to be?

Educator collaboration is key. We know teachers learn from one another. Planning and creating learning
experiences for students and using high impact strategies have the greatest impact. Developing action
steps to achieve the goal is essential.

Aligning the SLO / SMART Goal Process

This handbook contains a template that describes the process RSUS teachers will follow to document the
process. It is expected that educators will participate in a PLC and annually complete an SLO. In most
cases, this will be done collectively with a cohort of educators at a grade level, course level, or content area.
However, with administrator approval, an educator may elect to develop and be evaluated by developing
his/her own SLO. Every 3" year in the cycle, an educator will go through a summative appraisal where the
SLO will be incorporated into his/her teacher evaluation.
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Maine's law requires educators in grades 4-8 to do an additional goal tied to the MEA assessment. For
these educators, the MEA assessments will count as a second SLO annually.

As this is a pilot year, feedback is always helpful in making this a better process for all. Suggestions and
comments can be sent to Jessica Sturges - siuirgesj@rsub.org.
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Implementation Overview

1. Identify
Cohort
10. Post-SLO
Admin Meeting 2 Pre-Assessment
3. Determine SMART
9. Data Analysis sernine

5 Goal Leaming Objective

4. Set Growth
Targets

8 Post-Assessment

7. Teach
5. Instructional

6. Pre-SLO Plan
Admin Meeting
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Student Learning Objectives (SLO) Process

1. Identify your cohort

a. If you are a K-5 teacher, your cohort is some or all of your class.

b. If you are a grades 6-12 teacher or specialists, you will choose a cohort (a section, or two
-sections of the same class).

c. If you are a special education teacher, if you teach a class of 3 or more, you will use them as
your cohort. If you don'’t teach a class, you will share the same goal as a classroom teacher
with whom you work closely.

d. What is the make-up of your cohort?

€. How many students have IEPs, ILAPs, 504s, are in RTI, etc.?

Consider previous test scores if needed (F&Ps, NWEAs, etc.)

=h

2. Pre-Assessment and data collection
a. Create an appropriate summative assessment to gather relevant data
b. If you teach K-5, you will likely use a pre-made assessment from one of the provided
curriculums (Reader’s Workshop; Writer's Workshop; Everyday Math; F&P, etc.)
¢. Types of assessments:
i. Selected response - trueffalse; multiple-choice; fill-in-the-blank; matching
i. Wiitten response - short or extended answer essays
iii. Performance response - students demonstrate their knowiedge through a tangible
product or performance (demonstrations; artifacts)
iv.  Personal communication - structured and unstructured interactions
d. When to use specific assessment types (suggested):

Selected response Math, Science, Social Siudies
Written response All subjects
Performance response Worid Languages, SPED, ESL

Elementary - later in the school year
Elementary - reading fluency (throughout
the year)

Perscnal communication World Languages, SPED, ESL

e. Examples of types of assessments and their pros/cons:

Type of +
Asgsessment

Selected ® quick ® no higher level thinking
Response (SR) ® specific ®  quick to assess
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Selected recall
Response cont. & good test-taking students
Written e show what they know ® Student whose ability to write
Response (WR) ® higher level thinking doesn't equal their ability to think
® step up from SR ® time consuming
® more skills involved e difficult for LD/ELL
® more skilis involved
Performance o reallife skills ® time consuming
Assessments e student choice ® ot of practice
PA) ® more language domains ¢ student anxiety
® [D/ELL, etc. ® LD/ELL, etc.
® scoring a challenge
® requires lots of practice
Personal formative ® summative - 1:1
Communication elementary students time consuming
(PC) good for students whose doesn’t always work with high
verbal ability is higher than verbal students
their writing ability
® need good record keeping

3. Determine learning objective

Using your pre-assessment, look for the highest areas of need for your students
Write a SMART goal that will help your students increase their skill ievel in this (these)

a.
b.

area(s)

Graphic to help you write a SMART goal

@ Specific

= 420 1t to twamt ‘o acoomr Ui S
o e w0 DEDO kR, st
= 4 b One the Feguine? @27

- O ATINE e SOr R

Measurable

=

LRIRTAE R |, 8 R R el L1
= naww R eren i Gonl
[coor e

Achlevable

* oo A0 R GECG LT
= abarethe ST s'ep b out dawet

Relevani

ZOR>

- sItsowWer ol oen

= LMD N

= Zokr ave @ rToess ) TESOWCes
acoo rigedt

o LT e e e g be ey
ob o et

Time-Bound

oy dro s e 3 ozewele vl goai™
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d. SMART Goal examples:

i Examples by grade and subject
e. SLO Examples

4. Determine growth targets
a. Tiered growth target

Examples of SLO Growth Targets
Tierad Growth Targets

|+ Group students tugether based on: thelr pre-assessment scores.
* Divide studemts into three or more categories [low, mid, advanced)

i 0-45 points B5

| 46-70 points 75
70+ points 85

Pre-Sspeeshent Scnres
a4 —tarpet Gg
30 - target s
2 - torget 6%
&¥ - werpet 75
wo - target 25
78 ~ Lrget 85
& - tzrget 85

Whist 30 e benoFis af oy o padie™
Browth target ! Wit ave the drawoaciss?

Once you have your pre-assessment data, review it to look at the numbers. When creating
appropriate goals for students, you can group them. For the example above, all students who scored
between 0 and 45 will achieve a 65 on the post-assessment. You will discuss your growth
expectations with your administrator when you meet for your pre-SLO Administrator Meeting.

5. Determine instructional plan
a. Exampiles of instructional strategies - Choose 2-3 instructional strategies (this list is not all

inclusive).

Small group Songs/Music Games

Pairs Debates Moadeling

Manipulatives Socratic Seminar Re-enactments

Turn & Talk Drawings Dramatic play

Realia - real life Story mapping Graphic organizers

Photographs Videos Guiding guestions

Multi-step projects Choral readings Essential questions

Movement Variety of examples for Journals

Cloze multiple contexts OP!1 - practiced
Concepts maps conversations
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b. Examples of formative assessments

Tests - trueffalse; multiple Math journal pages (gr. Mini-projects

choice; fill-in-the-blank K-6) Mini-conferences
Quizzes Running records Room check-in {thumbs
Essays Retells up/down; warm/cold)
Short answer - oral or CQuiziet (iPad) Parking lot

written Socrative app (gr. 6-12) Journals

OPls - oral proficiency Nearpod app (gr. 8-12) Anticipation guides
interviews Assistments app (Math) Stickies (RW)

Exit slips Biogs homework

Stickies Games That Quiz app
Writing prompts Piickers (app for iPad)

Debate

6. Pre-SLO Administrator Meeting

a. Your building administrator will schedule a meeting during the last week of October or first
two weeks in November.

b. You will need to have your SLO form filled out and your pre-assessment. You may bring an
example of your post-assessment, if you have it.

7. SLO Teaching Period
a. Six week minimum period, starting with your pre-assessment.
b. Use your chosen instructional strategies.
c. Monitor progress using formative assessments.
d. Collaborate regularly with any colieague with whom you are sharing common goals.

8. Post-Assessment and data collection
a. This summative assessment will be very similar to your pre-assessment.
b. It must measure the same skills as your pre-assessment in order to provide you with
accurate data for comparison.

9. Data Analysis
a. You will need to score pre- and post-assessments.
b. Enter your scores on the Data Form.
c. Compare your assessment data with your growth target to see if the students met your goal.

SLO Data Form - EXAMPLE
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Student |Pre-Test Post-test Growth Growth Target |Met Target
Student A 43 71 26 65 yes
Student B 54 76 22 75 yes
Student C 76 84 9 85 no
Student D 85 89 4 85 yes
Student E 23 60 37 65 no

10. Post-SLO Administrator Meeting

a. Review your data with your administrator,
b. Did your students reach the anticipated growth targets? If not, what were some things that
could have impacted the growth?
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Resources
RSUS SLO TEMPLATE FORM

SLO Examples

| Maine Schools
 ACELLTENCE

Selecting or creating an appropriate
assessment for your SLO

. |MeemExpectmtons

Xﬂgnmmer;t o Align with identified content and pror.esg ﬁandards.

Growth o Provide all students with an opportunity to
demonstrate growth.
Performance : Is accompanied by a high-quality rubric, if is a
assessments performance or rubric-based assessment.
include a minimum proficiency-level scale of 1 to 4
Contain specific, clear, and concise descriptions of
each proficiency level.
Contain positive, learner-appropriate language
Rubrics may be used instructionally throughout the
year unless they are content-specific.
Performance assessments should be recorded
{audio or video as appropriate} whenever possible.
Accommodations Measure individual student performance and
i accommodate students’ {EPs, 504 plans, or ELL
! status.

Stretch ' ; & Provide all students with an opportunity to

i adequately demonstrate their knowledge and
i demonstrate growth.

- - Contain a variety of question levels. o
Reliability Be administered similarly across classes within a
district and, if applicable, similarly to the pre-
assessment,

Be graded consistently between administrations and
classrooms with attention to fairness.

Be free of bias, avoid unnecessarily complex
fanguage, and be administered fairly and
consistently to all students.

Not be graded by students.




Student Learning Objective Template

Teacher(s)

School

Academic Year

Subjects/Grade
# of
1. Your Cohort Students | Explain
504 Plans
IEPs

RTI (math, reading, other)

Gifted and Talented

ELL (ILAP)

Other

2. Pre- SLO Assessment/Data Collection

Assessment Type

Pre-Assessment Date

3. Learning Objectives

Leaming Objectives

Identify the content
standards associated with
the above. (Include the text
of the content standards.)




4. Growth Targets

Using attached
pre-assessment data,
determine growth targets.

5. Instructional Plan: Strategies and Progress Monitoring

What two or three key
strategies will you embed into
instruction to support your
students?

How will you monitor
progress throughout the
interval of instruction and how
will that data drive your
plans?

What additional resources or
supports would help you
achieve this SLO?

6. Pre-SL. O Administrator Meeting

Date of Meeting

Notes

7. Teaching Period

Length of Unit

8. Post-Assessment/Data Collection

Post-Assessment Date




9. Actual Outcomes -Data Analysis

Using attached
post-assessment data,
summarize outcomes.

10. Post Administrator Meeting

Date of Meeting

Teacher Comments -

Did your students reach
the anticipated growth
targets? If not, what were
some things that could
have impacted the
growth?

Additional Comments

Administrator Comments

Teacher Signature:

Date:

Administrator Signature:

Attachments:

O Roster of Students in this SLO

0O Pre-assessments with growth objectives
O Post-assessments with growth results

Date;




SLO Data Form

Student Pre-Test Post-test Growth Growth Target | Met Target

Student A

Student B

Student C

Student D

Student E

Student F




