Memorandum

To: RSUS Board of Directors

FR: Cynthia Alexander, Assistant Superintendent

DA: June 8, 2017

RE: Updated on Performance Evaluation and Professional Growth System Plan

At the Board meeting on April 12, 2017, you received a memo outlining the thoughtful work of
the PEPG committee this year. At that time, | shared that throughout the year, we worked on
revisions.

These revisions are the result of the collaborative work of the committee and are intended to
provide clarity to educators and evaluators. To this end, we discussed the intent and purpose
while working to clear up any language that might be ambiguous.

Here are the essential changes:
¢ The RSU 5 Professional Growth and Evaluation Handbook:

o The Evaluation Cycle is now embedded into the handbook.
Small adjustments were made tfo the timeline with evaluator and educator input.

o Peer Review was re-termed as Peer Feedback. Feedback from educators at all
schools was considered by the committee.

o The term “review” on the Decision Matrix was defined.

o S8tudent surveys were removed from the handbook as this is not part of the
evaluation process per MDOE - Educator Effectiveness and Chapter 180.

e The Evaluation Rubrics:
o A evaluation rubric was developed for the literacy and math strategists.
o The “attendance” indicator in the classroom teacher rubric was revised by the
collaborative work of the PEPG Committee.

e Appendices:
o Small edits reflect the changes made to the handbook itself.
o Addition to Appendix C includes a Student Growth Summary page.
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Introduction

The Professional Growth and Evaluation System steering committee continues to work to
develop an evaluation plan for RSU5 that emphasizes professional growth and continuous
improvement while meeting the requirements of Maine law. For next year the committee
recommends the return to a 3-year cycle with some modifications and additions, intended to
make the model more efficient, transparent, and valuable for educators.

The model continues to include the Marshall rubrics to guide goal setting and for framing
discussions between evaluator and educator. Additions to the model inclide Student Growth
Measures and Peer Review activities that meet requirements set forth by the Maine DOE.

The Steering Committee

2016-17 Steering Committee Members
Candace deCsipkes, Board Member

Nancy Drolet, Educator

Hank Ogilby, Educator

Tom Edwards, Community Member
Will Pidden, Administrator

Jessica Sturges, Educator

Gayle Wolotsky, Educator

Cynthia Alexander, Asst. Superintendent
Becky Foley, Superintendent

Sarah Mason, Educator

Lisa Demick, Administrator

Sarah Duffy, Administrator/Educator

Evaluation Cycle and Timeline

In the year 2016- 2017 educators in RSUS were assigned to a year within the 3-year cycle to
begin the evaluation process. The year an educator is in on cycle, is indicated in their
e-portfolio.
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RSUS Professional Growth and Evaluation 3 year cycle

Staff years 1-3 (Probationary): *timeline is for each year for the first 3 years

TIMELINE TEACHER ACTION ADMIN ACTION
Spring/Sept. Professional Practice goal creation ¢ Goal discussion/feedback, approval
(can be based on spring
self-assessment oh rubric)
SLO creation with PLC team
Sept.-April Post-observation meetings with admin s 6-8 mini observations w/ debrief and
after administrator mini-observations written feedback
Minimum of 1 peer feedback sessicn
with written self-refiection (after
feedback is shared)
By Jan 31 Mid-year written goal reflection o (feedback/support on goal reflection if
requested)
By April 1 Submit goal reflection and
self-assessment on rubric (in
preparation for summative meeting
with administrator)
Compilete SLO process
By May 1 Summative Evaluation
Summative meeting to discuss admin
assessment and teacher
self-assessment on rubric and
goals/SLOs
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Staff Years 4+
Years 1 and 2 of 3 Year Cycle
TIMELINE | TEACHER ACTION ADMIN ACTION
Spring/Sept. s Professional Practice goal creation {can be Goal discussion/feedback,
based on spring self-assessment on rubric) approval
¢ SLO creation with PLC team
Sept.-May e Minimum of 1 peer feedback session with 4-5 mini observations w/ debrief
written self-reflection (after feedback is and written notes for principal
shared) review at end of year meeting
e Post-observation meetings with admin after
administrator mini-observations
Jan. 31 e Written mid-year goal reflection {feedback/support on goal
reflection if requested)
Between e Goal reflection and self-assessment on rubric Formative rating on rubric
April 16 - (in preparation for formative meeting with Formative meeting to discuss
June 15 administrator) submitted prior to May 15. admin assessment and teacher
e Complete SLO process self-assessment on rubric and
goals/SLOs, written notes in
e-portfolio
Year 3 of 3 Year Cycle
TIMELINE | TEACHER ACTION | ADMIN ACTION
Spring/Sept. e Professional Practice goal creation {(can be Goal discussion/feedback,
based on spring self-assessment on rubric) approval
o SLO creation with PLC team
Sept.-May e Minimum of 1 peer feedback session with 4-5 mini abservations w/
written self-reflection (after feedback is debrief and written feedback
shared)
e Post-observation meetings with admin after
administrator mini-observations
By Jan. 31 ¢ Written mid-year goal reflection (feedback/support on goal
reflection if requested)
Between e Goal reflection and self-assessment on rubric Summative evaluation
April 15 - (in preparation for summative meeting with Summative meeting to discuss
June 15 administrator) submitted prior to May 15. admin assessment and
e Complete SLO process teacher self-assessment on
rubric and goals/SLOs,
complete Summative
Effectiveness Rating
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The Model

On an annual basis. educators engage in all components of the process (Professional
Practice, Professional Growth, Student Growth Measures (SLOs), and Peer Feedback, in
year three of the cycle a continuing contract educator will receive a Summative Effectiveness
Rating. Probationary educators will receive a summative evaluation annually. Educators who
are placed on a Directed Growth Plan will be on an annual review cycle if growth targets are not
met within the first year’s timeline.

Professional Practice

Observation of the professional practice, the educator's work in the classroom, is the
predominant component of the system. The Teacher Evaluation Rubrics developed by Kim
Marshall serve as the basis for evaluating professional practices. These rubrics are focused on
classroom teacher practices and do not address the specific roles of all professional staff. For
those educators, separate rubrics have been and are being developed. (For a list of roles and
their respective rubrics see Appendix.)

The evaluator will conduct four to five mini observations each year. After each mini-observation,
the evaluator and educator will meet to have a short diaiogue about the professional practices
seen during the mini-observation. The post-observation meeting should ideally occur within two
school days after an observation. The evaluator will enter brief observations. comments and/or
questions in the educator’s shared e-portfolio ideally within a week. The educator may add
comments or initiate dialogue at any time, before or after the conversation.

At the annual review with his/her evaluator, the educator will complete a self-assessment using
the Marshall rubrics. For Years 1 and 2 of the cycle, the evaluator will write a brief year-end
summary, to be entered in the educator’s e-portfolio. The evaluator may make
recommendations for goal setting.

in Year 3 of the cycle, the evaluator will determine the summative effectiveness rating using the
data collected in the educator's e-portfolic in the current cycle and SLO data. A copy of the
Summative Effectiveness Rating sheet will be put in educator’s personnel file in the Central
Office.

Classroom instruction is the predominant source for mini observations. Other potential sources
for mini observations may include:

Teacher websites

IEP meetings

PD days
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Review of portfolios

Planning meetings (lesson plans; short term and iong term)
Attendance at parent conferences

PLC meetings

Evidence of parent communication (newsietters)

Professional Growth

Each year educators will identify one or two goals from the individual indicators within the six
domains of the Marshall Rubrics. These goals should address areas of need, and may also be
identified with the input of the building administrator. Educators will enter the goal statement into
their shared e-portfolio by September 30th each year. Educators will complete a mid-year
reflection on their goal progress by January 31st and a year-end reflection May 15. Evidence of
meeting the goal will be demonstrated through the professional practice mini observations.

Student Growth Measures

Student growth or student learning outcomes (SLO) will constitute 20% of the final summative
effectiveness rating.-The RSUS SLC Handbook provides the guidelines and templates for
educators developing SLOs. (See Appendix)

Not all professional educators are in roles for which student growth measures must be
developed. For a list of roles that do not require student growth measures see Appendix.

Peer Feedback

Annually an educator will either observe in a colleague’s classroom or invite a colleague to
observe his/her classroom. The purpose will be for sharing, reflection, and improving practice.
Educators will be responsible for providing documentation of a peer observation in his/her
e-portfolio. In lieu of a classroom observation, peer feedback may include, but is not limited to,
review of portfolios and other evidence offered to demonstrate an educator’s performance.

Scheduling these opportunities will require flexibility and support from administrators and PLC
members. Peer feedback is for professional growth purposes only.
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Summative Effectiveness Rating

The summative effectiveness rating will be determined using a decision matrix. The weighting is
80% on professional practices and growth, and 20% on student growth (SLOs). During the
year-end review meeting in Year 3, the evaluator will use the Summative Effectiveness Rating
sheet to document the educator’s rating. Those educators whose roles do not require an SLO
are based 100% on the Professional Practice.

Using the Marshall Rubrics, the evaluator determines the educator’s professional practice and
growth rating. With data from 3 years of observations and goal setting, the evaluator provides a
rating for each of the six domains, weighted evenly: Planning and Preparation for Learning:
Classroom Management; Delivery of Instruction; Monitoring, Assessment. and Follow-Up;
Family and Community Outreach; and Professional Responsibilities. Then a final rating is
determined based on an average of the ratings in each domain. The four-level rating scale is
“4- Highly Effective,” “3- Effective,” “2-Improvement Necessary,” “1-Does Not Meet Standards.”

The evaluator will apply the decision matrix together with professional practice rating and the
SLO rating to determine whether an educator is Highly Effective, Effective, Needs Improvement,
or Ineffective.
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Decision Matrix

Summative Performance Rating Matrix

Student Growth
0-40 41-69 70 -84 85-100
Ineffective Needs Effective Highly
Improvement Effective
1 2 3 4
= Inefft:ctlve Ineffective Ineffective Review Review
L)
i Needs Needs Needs Needs Needs
$ Improvement
& 2 Improvement | Improvement | Improvement | Improvement
o
: Effecti
' °§ e Review Effective Effective Effective
1)
-
: Highly Highl Highl
¥ 9 , - ighly ighly
“I | Effective i Efiectve | Efiective | Effective
4

Process for Review Rating

In most cases the component ratings generate a clear summative rating. When a
significant disparity exists between the professional practice rating and the student
growth rating, an evaluator does not assign a summative rating until a review is
conducted and the disparity is resolved.
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The review includes, but is not limited to, an investigation and consideration of all
evidence related to:

The accuracy of the scoring process:

The accuracy of the evaluator’s judgments;

The appropriateness of the assessments used to ensure student growth;
The students included in the calculation of the student growth measure; and
The appropriateness of the student growth target.

A second evaluator is brought in to confer and calibrate with the original evaluator. A
decision will be made on the final rating of either needs improvement or effective.

Note: Under Chapter 180, two summative ratings of ineffective may lead to dismissal.

Professional Learning Community (PLC)

This model presupposes that all RSU5 educators are members of a Professional Leaming
Community (PLC) and that during the school year members wili have time during their
scheduled meetings to focus on their PEPG (PG&E) work.

Professional Development for Educators

Time will be dedicated at the beginning of the school year, before students return, for all
educators to review the PEPG (PG&E) plan and to learn about updates so that all educators
understand the expectations for the year. Regularly scheduled time throughout the year wilt be
provided for peer review, collaboration, and reflection during weekly PLC meetings, monthly
staff meetings, and district PD days.

Ali educators new to RSU5 will be introduced to the PEPG (PG&E) plan during New Educator
Orientation, prior to the start of the school year. Training throughout the year will include:

The Marshall Rubrics
e The Educator’s E- Portfolio (which includes the observation. goal setting. and
self-reflection templates)
Overview of SLO writing and examples
Assignment to a Professional Learning Community (PLC)
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Training of Evaluators

Evaluators will calibrate the use of the evaluation tool on an annual basis. This may include, but
is not limited to:

e Paired observations

e Observing video lessons and scoring

e Training in utilizing the Kim Marshall rubrics

Directed Growth Plan

The Directed Growth Plan is for continuing contract educators who need improvement and/or
who may benefit from more support in meeting the RSU5 Professional Teaching Standards.
Being placed on a Directed Growth Plan does not necessarily mean the educator is being
considered for termination. This plan provides a good-faith effort to support and guide the
educator to effectively meet the standards set forth in the RSU5 Professional Growth and
Evaluation System.

Purpose
The purpose of the Directed Growth Plan is to:

¢ Enable a continuing contract educator to receive assistance in any of the RSU5
Professional Teaching Standards.

e Provide a structured process for a continuing contract educator, who by the
determination of the administrator, needs improvement and/or may benefit from more
support.

e Provide due process for administrative action.

The Directed Growth Plan is intended to provide the best possible likelihood for professional
improvement. This more structured supervision is characterized by recognition on the part of
the administrator that the educator needs assistance with one or more of the RSU5 Professional
Teaching Standards. This process may be initiated at any time throughout the year. It will be
clear at the end of the initial timeline whether the educator will continue on a Directed Growth
Plan into a second year.

Process

The administrator shall provide a written identification of the problem and expectations for
improvement in performance based on classroom cbservations and/or other identified problem
areas with colleagues, students, or parents, using the Marshall rubrics as the reference point for
effectiveness. The written statement shall be discussed with the educator within five (5) days of
its receipt.

10
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Directed Growth Plan
The administrator and educator will develop a written Directed Growth Plan that will assist the
educator in improving the identified problem area(s) using the Marshall rubrics as a guide.

This plan will inciude:

e Specific measurabie goals relating to areas needing improvement

e Action steps/strategies for resolution of concerns. Possibie action steps inciude analysis
of student growth data, attendance at professional development workshops, visiting
classrooms, working with strategists and/or coaches.
Resources needed to accomplish goals
Timeline for completion
Evidence

Mini-observations and follow-up conversations will continue throughout the process. Progress
toward meeting the goals as outlined within the plan will be monitored and documented. While
the educator is on a directed growth plan, another building administrator will conduct a minimum
of two mini-observations with follow-up conversations.

If the goals are met at the completion of the timeline, the educator will no ionger be on a
Directed Growth Plan. If there is evidence of significant progress in meeting the goais by the
end of the initiat deadline, the timeline may be extended. If there is no progress on meeting the
goals, the educator's summative rating will be ineffective. Next steps will be determined in
meeting with administration.

Teacher Evaluation Rubrics - Domains and Rating Scale

The RSU 5 teacher evaluation rubrics are those of Kim Marshall and his work on a teacher
evaluation and supervision model.

Organization, Rationale, and Suggestions for Implementation
1. The rubrics have six domains covering all aspects of a teacher’s job performance:
A. Planning and Preparation for Learning
B. Classrcom Management
C. Delivery of Instruction
D. Monitoring, Assessment, and Follow-Up
E. Family and Community Outreach
F. Professional Responsibilities

2. The rubrics use a four-level rating scale:
e 4 — Highly Effective — Master teacher performance that meets very demanding criteria
e 3 - Effective — Solid, expected professional performance; teachers should feel good
about scoring at this level

11
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s 2 —Improvement Necessary — Performance is mediocre; no teacher should be content to
remain at this level

¢ 1-Does Not Meet Standards — Unacceptable performance leading to an improvement
plan, intensive support, and, if improvement isn't made within a reasonable amount of
time, dismissal

3. These rubrics aim to provide a shared definition of the work teachers do with students and
colleagues. To gather the information needed to fill out the rubrics at the end of a school year,
evaluators make frequent, short, unannounced classroom visits (at least four to five per teacher
per year); have a face-to-face coaching conversation after each one: regularly observe teachers
in team meetings and other settings. The rubrics should not be used as checklists during
classroom visits or in post-observation conferences - their comprehensive scope and
evaluative tone are likely to hamper thoughtful observation and effective coaching.
Rather, the rubrics should inform teachers’ work and evaluators’ observations throughout
the year and serve as a memory prompt and structuring protocol when it’s time to
evaluate the year’'s work.

4. The rubrics should be used formally at two points: (a) As school opens, teachers self-assess,
meet with their evaluators, and set 1-2 improvement goals; (b) At the end of the year, teacher
and evaluator repeat this process and reach closure on the year’s ratings.

5. The rubrics synthesize extensive research based on classroom and professional practices
that affect children’s learning. Although student achievement is not evaluated by the rubrics, it's
reasonable to assume that in a well-run school (positive climate, professional working
conditions, aligned curriculum, etc.) the more Effective and Highly Effective ratings a teacher
has, the better students wili do.

Adapted from Marshall, K. Rethinking Teacher Supervision and Evaluation (Jossey-Bass, 2nd edition,
2013,).

12
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I. PLANNING AND PREPARATION FOR LEARNING

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Teacher: Standards
a Is expert in the subject Knows the subject matter Is somewhat familiar Has little familiarity with
Knowledge area and up to date on well and has a good grasp | with the subject and has | the subject matier and few
authoritative research on | of child development and a few ideas of ways ideas on how to teach it
child development and how students learn. students develop and and how stadents leamn.
how students learn. leamn,
b Has a detailed plan for the | Plans the year so students | Has done some thinking | Plans lesson by lesson and
Standards vear that is tightly aligned | will meet high standards | about how to cover high | has little familiarity with
with high standards and and be ready for standards and test state standards and tests.
€NSUres success on standardized assessments. | requirements this vear.
standardized assessments.
) ¢ Plans almost all units Plans most units with Plans lessons with Teaches on an ad hoc
Units with big ideas, essential big ideas, essential some thought to larger basis with little or no
questions, knowledge, questions, knowledge, goals and objectives consideration for long
skill, transfer, and skill, and non cognitive and higher-order range curricuium goals.
non-cognitive goals goals. thinking skills.
covering most Bloom
levels.
d Prepares diagnostic, Plans on-the-spot and Drafts unit tests as Writes final tests shortly
Assessments . el . . . .
on-the-spot, interim, and unit assessments to instruction proceeds. before they are given.
summative assessments to measure student
monitor student learning. learning.
€ Anticipates students’ Anticipates Has a hunch about one Proceeds without
Anticipation misconceptions and misconceptions that or two ways that considering
confusions and develops students might have and students might becorne misconceptions that
multiple strategies to plans to address them. confused with the students might have about
overcome them. content. the material.
f Designs each lesson with Designs lessons focused Plans lessons with Plans lessons aimed
Lessons . . . ..
clear, measurable, on measurable, some consideration of primarily at entertaining
achievable goals closely achievable outcomes long-term goals. stidents or covering
aligned with standards aligned with unit goals. textbook chapters.
and unit outcomes.
. g Designs highly relevant Designs lessons that are Plans lessons that will Plans lessons with very
Engagement lessons that will motivate | relevant, motivating, and caich some students’ little likelihood of
virtually all students and likely to engage most interest and perhaps motivating or involving
engage them in active students. get a discussion going. students.

learning.




h

Designs lessons that use

Designs lessons that use

Plans lessons that

Plans lessons that rely

Materials an effective mix of high an appropriate, involve a mixture of mainly on mediocre and
quality, multicultural multicultural mix of good and mediocre low-quality textbooks,
learning materials and materials and technology. learning materials. workbooks, or worksheets.
technology.
Di fferelll tiation Designs lessons that Designs lessons that Plans lessons with Plans lessons with no
break down complex target several learning some thought as to differentiation.
tasks and address needs, styles, and how to accommodate
students’ learning needs, interests. special needs students.
styles, and interests.
Environ]ment x:;;z:mmmiﬁ?:é Organizes classroom Organizes furniture Has a conventional
= ] furniture, materials, and and materials to furniture arrangement,
R 11:1v1‘t1ng B displays to support unit support the lesson, hard-to-access materials,
. maximize student and lesson goals. with only a few and few wall displays.
learning. d ..
ecorative displays.
Overall rating: Comments:




1L KNOWLEDGE OF STUDENTS

4
Highly Effective

3
Effective

2
Improvement Needed

1
Does Not Meet
Standards

TheTeacher:
_ 2 Is_ direct, spec1ﬁc‘, Clearly commuttica tes Announces and posts Comes up with ad hoc
Expectations consistent and tenacious | ard consistently enforces
. . ! classroom rules and rules and
in communicating and high standards for
forcing high student behavior consequences. consequences as
on . ' events unfold during
expectations. the v
e year.
b Shows warmth, caring, Is fair and respectfui Is fair and respectful Is sometimes harsh,
Relationships respect, and fairness for toward and builds toward most students unfair, and
all students and builds positive relationships. and builds positive disrespectful with
strong relationships. relationships with students and-or plays
50mMe. favorites.
c Creates a climate of Wins almost all students’ Wins the respect of Is not respected by
Respect respect and buy-in such respect and discipline some students but there students and the
that disruption of learning | problems are few and far | are regular disruptions | classroom is frequently
- is virtually unthinkable. between. in the classroom. chaotic and sometimes
dangerous.
d Implements a program Fosters positive Otten lectures Publicly berates “bad”
Social-emotio that successfully interactions among students on the need students, blaming

nal

develops positive
interactions and
social-emotional skills.

students and teaches
useful social skills.

for good behavior, and
makes an example of
“bad” students.

them for their poor
behavior.

Teaches routines and

Tries to wain students

Does not teach

classroom time produces
learning.

transitions.

inefficient transitions,
and off-task teacher
behavior.

e Successfully inculcates
Routines class routines up front so has students maintain in class routines but routines and is
that students maintain them all year. many of the routines constantly nagging,
them throughout the are not maintained. threatening, and
vear. punishing students.
f " Gets virtually all Develops students’ Tries to get students to Is unsuccessful in
Responsibilit students to be self-discipline and be responsible for fostering
v seli-disciplined, take teaches them to take their actions, but seif-discipline in
responsibility for their responsibility for their many lack students; they are
actions, and have a own actions. self-discipline. dependent on the
strong sense of efficacy. teacher to behave.
g Has a highly effective Has a repertoire of Has a limited Has few discipline
Repertoire discipline repertoire and discipline “moves” and disciplinary repertoire skills and constantly
can capture and hold can capture and and some students are struggles to get
students’ attention any maintain students’ not paying attention. students’ attention.
time. attention.
h Skillfully uses coherence, | - Maximizes academic Sometimes loses Loses a great deal of
Efficiency momentum, and learning time through teaching time due to instructional time
transitions so that almost coherence, lesson lack of clarity, because of confusion,
every minute of momentum and smooth interruptions, interruptions, ragged

transitions, and off-task
teacher behavior.




Is alert, poised, dynamic,

Has a confident, dynamic

Tries to prevent

Is unsuccessful at

and self-assured and nips | presence and nips most | discipline problems but | spotting and preventing
Prevention virtually all discipline discipline problems in sometimes little things discipline problems,
problems in the bud. the bud. escalate into big and they frequently
problems, escalate.
J Gets students to buy into Uses incentives wisely Uses extrinsic rewards Gives out extrinsic
Incentives a highly effective system to encourage and in an attempt to get rewards (e.g. free

of incentives linked to
intrinsic rewards.

reinforce student
cooperation.

students to cooperate
and comply.

time) without using
them as a lever to
improve behavior.

Overall rating:

Comments:




III. DELIVERY OF INSTRUCTION

The Teacher:

4
Highly Effective

3
Effective

2
Improvement Needed

1
Does Not Meet
Standards

a

Expectations

Exudes high
expectations,
urgency, and
determination that all
students will master
the material.

Conveys to students:
This is important, vou
can do it, and I'm not
going to give up on
you.

Tells students that
the subject matter
is important and
they need to worlk
hard.

Gives up on some
students as hopeless.

Mindset

Actively inculcates a
“growth” mindset: take
risks, iearn from
mistakes, throngh
effective effort vou can
and will achieve at
high leveis.

Tells students that
effective eftfort, not
innate ability, is the

key.

Doesn’t counteract
students’
misconceptions about
innate ability

Communicates a
“fixed” mindset
about ability: some
students have it,
some don’L.

Goals

Shows students
exactly what's
expected by posting
essential questions,
goals, rubrics, and
exemplars; virtually
all students can
articulate them.

Gives students a clear
sense of purpose by
posting the unit’s
essential questions and
the lesson’s goals.

Tells students the
main learning
objectives of each
lesson.

Begins lessons
without giving
students a sense of
where instruction
is headed.

d
Connections

Hooks virtually atl
students in onits and
lessons by activating

knowledge, experience,
reading, and
vocabulary.

Activates studenis’ prior
knowledge and hooks
their interest in each
lesson and new
vocabulary.

Is only sometimes
successful in making
the subject interesting

and relating it 10
things students
alreadv know.

Rarely hooks students’
interest or makes
connections to their
lives.

e
Clarity

Presents materiat
thoroughly but
succinctly, using relevant
and engaging examples.

Uses clear explanations
and accurate examples
10 present material.

Attempts to provide
explanations and. or
examples, but
presentation of some
material is
confusing, unclear

oOr inaccurare.

Does not expiain
material or provide
examples.

f
Repertoire

Uses a wide range of
well-chosen, effective
strategies, questions,
materials, technology,
and groupings to
accelerate student
learning.

Orchestrates
effective strategies,
questions, materials,

technology, and
groupings to foster
student learning.

Uses a limited range
of classroom
strategies, questions,
materials, and
groupings with mixed
success.

Uses only one or two
teaching strategies and
types of materials and

fails to reach most
students.




g

E ¢ Gets virtually all Has students actively Attempts to get Mostly lectures to
ngagemen students involved in think about, discuss, students actively passive students or
focused activities, and use the ideas and involved but some has them plod
actively learning and skills being taught. siudents are through textbooks
problem-solving, disengaged. and worksheets.
losing themselves in
the work.
Di ﬂ'eren:;a tion Successfully reaches Differentiates and Attempts to Fails to ditferentiate
virteally all students scaffold instruction accommodate instruction for
by skillfully and uses peer and students with students with
differentiating and adult helpers to learning deficits, learning deficits.
scaffolding and using accommodate most but with mixed
peer and adult helpers. students’ learning success,
needs.
i Defily adapts lessons Is flexible about Sometimes doesn’t Is rigid and
Nimbleness and units to exploit modifying lessons to take advantage of inflexible with
teachable moments take advantage of teachable moments. lesson plans and
and correct teachable moments. rarely takes
misunderstandings. advantage of
' teachable moments.
i Consistently has students Has students sum up Sometimes brings Moves on at the end of
Closure summarize and what they have learned closure to lessons and each lesson without
internalize what they and apply it in a different | asks students to think closure or application
learn and apply it to context. about applications. to other contexts.
real-life situations and
future opportunities.
Overall rating: Comments:




IV. MONITORING, ASSESSMENT AND FOLLOW-UP

2

Does Not Meet

4 3
Highly Effective Effective Improvement Needed
The Teacher: Standards
8 Consistently posts and Posts criteria for Tells students Expects students to
Criteria reviews clear criteria Proficiency, some of the know (or figure
for good work, with including rubrics and qualities that their out) what it takes
rubrics and exemplars exemplars of student finished work to get good grades.
of student work at each work. should exhibit.
level of proficiency.
b Gives students a Diagnoses students’ Does a quick Begins instruction
Diagnosis well-constructed knowledge and K-W-L (Know, without diagnosing
diagnostic assessment up skills up front and Want to Know, students’ skills and
front, and uses the makes small Learned) exercise knowledge.
information to fine tune adjustments based before beginning a
instruction. on the data. unit.
c Uses a variety of Frequently checks Uses mediocre Uses ineffective
On-the-Spot etfective methods 1o for understanding methods {e.g., methods (“Is
check for and gives students thumbs up, evervone with
understanding; helpful information thumbs down) to me?”) to check for
immediately if they seem check for understanding,
unscrambles confusion confused. understanding
and clarifies. during instruction.
d Has students set Has students set Urges students to Allows students to
Self-Assessment ambitious goals, goals, self-assess, look over their move on without
continuously and know where work, see where assessing and
self-assess, and take they stand they had trouble, improving problems
responsibility for academically at all and aim to improve in their work.
improving times. those areas.
performance.
e Frequently posts Regularly posts Posts some ‘A’ Posts only a few
Recognition students’” work with students’ work to student work as an samples of student
rubrics and make visible their example to others. work or none at all.
commentary to progress with respect
celebrate progress and to standards.
motivate and direct
effort.
f. Works with colleagues Promp1ly uses data Returns tests to Is slow getting test
Interims to immediately use from interim students and follows results back to
interim assessment assessments to adjust up by clarifying a students and moves
data to fine tune teaching, re-teach, few items that on without analyzing
teaching, re-teach, and and foltow up with caused problems. data and following
help struggling failing students. up with students.
students.




i Relentlessly follows Takes responsibility Offers students who Tells students that if
Tenacity up with struggling for students who are fail tests some they fail a test, that’s
students with personal not succeeding and additional time to it; the class has to
attention so that gives them extra study and do move on to cover the
virtually all reach help. re-takes. curriculum.
proficiency.
h. Makes sure that When necessary, Sometimes doesn’t Often fails to refer
Support students who need refers students for refer students students for special
specialized diagnosis specialized diagnosis promptly for special services and/or refers
and help receive and extra help. help, and/or refers students who do not
appropriate services students who don’t need them.
immediately. need it.
i. Works with colleagues Analyzes data from Records students’ Records students’
Analysis to analyze and chart assessments, draws grades and notes grades and moves on
data, draw action conclusions, and some general with the curriculum.
conclusions, and shares them patterns for future
leverage student appropriately. reference.
growth.
1 Works with Reflects on the Attheend of a Does not draw
. colleagues to reflect effectiveness of teaching unit or lessons for the
Reflection on what worded and lessons and units and semester, thinks future when
what didn’t and continuously works about what teaching is
continuously improve to improve them. might have been unsuccessful.
instruction. done better.
Overall rating:

Comments:



V. FAMILY AND COMMUNITY OUTREACH

4

3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Teacher: Standards
a Shows great sensitivity Communicates Tries to be Is insensitive to the
Respect and respect for family respectfully with sensitive to culture culture and beliefs of
and community parents; is sensitive to and beliefs of students’ families.
culture, values and different families’ students’ families but
beliefs. culture and values. sometimes show lack
of sensitivity.
b Shows each patent an Shows parents a Telis parents that he or | Does not communicate
Belief in-depth knowledge genuine interest and she cares about their to parents knowledge
of their child and a belief in each child’s children and wants the of individual children
strong belief that he ability to reach best for them. or concern about their
or she will meet or standards. future.
exceed standards.
€ Gives parents clear, Gives parents clear Sends home a list of Doesn’t inform
Expectations user friendly learning expectations for classroom rules and parents about learning
and behavior student learning and the syllabus for the and behavior
expectations and behavior for the year. vear. expectations.
exemplars of
proficient work.
_ d . Makes sure parents Promptly informs Lets parents know Seldom informs
Communication hear positive news parents of behavior about problems parents of concetns
about their children and learning problems, their children are or positive news
first, and immediately and also updates having but rarely about their children.
flags any problems. parents on good news. mentions positive
NEwSs.
¢ Frequently involves Updares parents Sends home Rarely, if ever,
Tnvolving parents in supporting on the unfolding occasional commuetnicates with
and enriching the curriculum and suggestions on how parents on ways to
curriculum for their suggests ways to parents can help help their children at
children as it unfolds. support leaming at their children with home.
home. schoolwork.
f Assigns highly Assigns Assigns homework, Assigns homework
Homewor engaging homework, appropriate Keeps track of but is resigned to the
k gets close to a 100% homework, holds compliance, but fact that many
return, and promptly students rarely follow up. students won’t turn it
provides helpful accountable for in, and doesn’t
feedback. turning it in, and follow up.
gives feedback.
B Deals immediately Responds
Responsiveness

and successfully with
parent concerns and
makes parents feel
welcome any time.

makes parents feel

prompily o parent
concerns and

welcome in the
school.

[s slow to respond
to some parent
concerns and comes
across as
unwelcoming.

Does not respond
to parent concems
and makes parents
feel unwelcome in
the classroom.
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h Uses student-led Uses conferences Uses report card Gives out report
Reporting conferences, report and report cards to conferences to tell cards and expects
cards, and informal give parents parents the areas parents to deal with
talks to give feedback on their in which their the areas that need
parents detailed children’s children can improvement.
and helpful progress. improve.
feedback on
children’s progress.
i Successfully Reaches out to all Tries to contact Makes little or no
Outreach contacts and works parents and is all parents, but effort to contact
with virtually all tenacious in ends up talking parents.
parents, including contacting mainly to the
those who are hard hard-to-reach parents of high
to reach. parents. achieving
students,
i Successfully enlists Reaches out to Asks parents to Does not reach out
Resources - classroom families and volunteer in the for extra support
volunteers and community classroom and from parents or the
extra resources agencies to bring contribute extra community.
from homes and in volunteers and resources.
the community to additional
enrich the resources.
curriculum.
Overall rating: Comments:
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V1. PROFESSIONAL RESPONSIBILITIES

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Teacher: Standards
a Perfect or near perfect Verv good attendance Moderate absences Many absences which
Attendance attendance which provides | which provides the which may impact may impact student
the opportunity to fully opportunity to fuily student learning. learning.
support and or enhance support student learning. | If there are extenuating If there are extenuating
student learning. circumstances, stare circumstances, state
below. below.
b In professiona! Uses correct grammar, Periodically makes Frequently makes
Language contexts, speaks and syntax, usage, and errors in grammar, errors in grammar,
writes correctly, spelling in professional syntax, usage and'or syntax, usage and/or
succinetly, and contexts. spelling in spelling in
eloquently. professional contexis. professional
contexts.
¢ Carries out assignments Is punctual and reliable Occasionally skips Frequently skips
Reliability conscientiously and with paperwork, duties, assignments, is late, assignment, is late,;
punctually; keeps and assignments; keeps makes etrors in makes errors in records
- meticulous records and is accurate records. - records, and misses and misses deadlines.
never late. paperwork deadlines.
d Presents as a consumnmate Usually demonstrates Occasionally acts and or Frequently acts and’or
Professionalism | professional in words, professionai demeanor | Dresses inan dresses in an
action and appearance in words, actions and unprofessional manner unprofessional manner
and observes appropriate appearance and in words, action and/or and violates
boundaries. maintains appropriate appearance and’or boundaries.
boundaries. violates boundaries.
e Is invariably ethical, Is ethical and Sometimes uses Acts in an ethically
Judgment honest and transparent, transparent, questionable judgment, questionable manner,
uses impeccable judgment | uses good judgment, is less than completely uses poor judgment,
and respects and maintains honest, and‘or and. or discusses
confidentiality. confidentiality with discloses confidential confidential student
student information. student information. information.
f Is an important member Shares responsibility When asked, will serve Declines invitations to
Above and teacher teams and for grade level and on a committee and serve on committees
Bevond committees and schoolwide activities attend an extra activity. and attend extra
volunteers for extra and takes part in extra activities.
activities. activities.
g Frequently contributes Is a positive team Occasionally Rarely, if ever,
Leadership valuable ideas and player and coniributes suggests an idea contributes ideas that
expertise and instills in ideas, expertise, and aimed at improving might help improve
others a desire to time to the overall the schootl. the school.
improve student mission of the school.
results.
h Actively seeks out Listens thoughtfully 1o Is somewhat defensive Is very defensive
Openness

teedback and
suggestions from
students, parents, and
colleagues and uses
them to improve
performance.

other viewpoints and
responds
constructivelv to
suggestions and
criticism.

but does listen to
feedback and
suggestions,

about criticism and
resistant to changing
classroom practice.
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i Meets at least weekly Collaborates with Meets occasionally with Meets infrequently
Collabo with colleagues to plan colleagues to plan units, colleagues to share with colleagues, and
ration units, share ideas, and share teaching ideas, ideas about teaching and conversations lack

analyze interim and look at student students. educational substance.
assessments, work.
j Actively pursues new Seeks out effective Can occasionally be Is not open to new ideas

Growth ideas and engages in teaching ideas from persuaded to try out for improving teaching

action research to figure colleagues, new classroom and learning.
out what works best. workshops, and practices
teaching institutes
and implements them
well.
Overall rating: Comments:
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I. PLANNING AND PREPARATION FOR LEARNING

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Strategist: Standards
a Is expert in the subject Knows the subject matter | Is somewhat familiar Has little familiarity with
Knowledge area and up to date on well and has a good grasp | with the subject and has | the subject matter and few
authoritative research on of child development and | a few ideas of ways ideas on how to teach it
child development and how students learn. students develop and and how students leamn.
how students learn, learn.
b Has a detailed plan for the | Plans the year so students | Has done some thinking | Plans lesson by lesson and
Standards year that is tightly aligned | will meet high standards | about how to cover high | has little familiarity with
with high standards and and be ready for standards and test state standards and tests.
ensures success on standardized assessments. | requirements this year.
standardized assessments.
¢ Set goals using data to Set goals using data to Set goals using data to Has no goals for the
Supporting support teachers in support teachers in support teachers in instructional suppott, or
Teachers planning almost all units planning most units with { planning lessons with sets goals that are
with big ideas, essential big ideas, essential some thought to larger inappropriate to either the
questions, knowledge, questions, knowledge, goals and objectives and | situation or the needs of the
skill, transfer, and skill, and non-cognitive higher-order thinking students and staff.
non-cognitive goals goals. skills.
covering most Bloom
levels.
d Orchestrates a continuous | Works with colleagues to | Demonstrates limited Does not participate in
Assessments cycle of identification, identify, analyze, and use | use of assessment data assessment selection or
analysis, and response to formative and summative | with colleagues. analysis with colleagues.
formative and summative | assessment data to
priorities. fine-tune teaching and
identify priorities.
€ Anticipates students’ Anticipates Has a hunch about one Proceeds without
Anticipation misconceptions and misconceptions that or two ways that considering
confusions and develops students might have and | students might become | misconceptions that
multiple strategies to plans to address them. confused with the students might have about
overcome them. content. the material.
f Designs highly effective Designs effective Inconsistently engages Is not successful in
Engagement professional development | professional development | teachers in acquiring engaging teachers in new
that engages teachers in that engages teachers in new instructional skills | instructional skills.
acquiring new acquiring new and new areas for
instructional skills and instructional skills and growth.
new areas for growth. new areas for growth.
g Designs lessons that use Designs lessons that use Plans lessons that Plans lessons that rely
Resources an effective mix of high an appropriate, involve a mixture of mainly on mediocre and
quality, multicultural multicultural mix of good and mediocre low-quality textbooks,

learning materials and
technology. Suggests and
seeks out new resources to
enhance teachers’ skills in
implementing the districts’
curriculum.

materials and technology.
Provides resources to
enhance teacher skills
when teacher initiated.

leaming materials. Is
not aware of outside
resources to support
teachers.

workbooks, or worksheets.
Is not aware of outside
resources to support
teachers.




h Builds a common Consistently supports to Initiates support to Does not address with
Environment | school-wide understanding | teachers in organization teachers in organization | teachers the conventional
of ways to use room of fumniture and materials | of furniture and furniture arrangement,
arrangement, materials, to support the lesson, materials to support the | hard-to-access materials,
and displays to create an with regular results. lesson, with inconsistent | and few wall displays.
inviting climate to results,
maximize student learning.
i Plans for the year, month, | Plans for the year, month, | Comes to work with a Daily work is frequently
Long term week, and day relentlessly | week, and day keeping list of tasks that need to | disconnected from big
planning getting the the highest-leverage be accomplished that goals and time spent on
highest-leverage activities | activities front and center. | day to meet long term insignificant/ tangential
done. goals, but daily activities,
interruptions often
distract from working
toward long term goals.
Overall rating: Comments:




II. KNOWLEDGE OF STUDENTS

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Mect
The Strategist: Standards
a Is direct, specific, Clearly communicates Announces Limited or articulation
Expectations consistent and tenacious | and consistently enforces | expectations but follow | of expectations with no
in communicating and high standards for through is inconsistent. | follow through.
enforcing high student behavior.
expectations.
b Shows warmth, caring, Is fair and respectful Is fair and respectful Is sometimes harsh,
Relationships respect, and faimess for toward and builds toward most students unfair, and
all students and builds positive relationships. and builds positive disrespectful with
strong relationships. relationships with students and/or plays
some. favorites.
c Creates a climate of Wins almost all students® | Wins the respect of Is not respected by
Respeect respect and buy-in such respect and discipline some students but there | students and the
that disruption of learning | problems are few and far | are regular disruptions | classroom is frequently
is virtually unthinkable. between. in the classroom. chaotic and sometimes
dangerous.
d Gets students highly Has students actively Attempts to get Does not actively
Engagement involved in focused work | think about, discuss and | students actively involve students in
in which they are active use the ideas and skills involved but some lessons and materials
learners, risk takers, and | being taught. students are used are of low quality.
problem-solvers. disengaged.
e Skillfully uses coherence, | Maximizes academic Sometimes loses Loses a great deal of
Efficiency momentum, and learning time through teaching time due to instructional time
transitions so that almost | coherence, lesson lack of clarity, because of confusion,
every minute of momentum and smooth interruptions, interruptions, ragged
classroom time produces | transitions. inefficient transitions, transitions, and off-task
learning,. and off-task teacher teacher behavior.
behavior.
f Is alert, poised, dynamic, | Has a confident, dynamic | Tries to prevent Is unsuccessful at
and self-assured and nips | presence and nips most discipline problems but | spotting and preventing
Prevention virtually all discipline discipline problems in sometimes little things | discipline problems,
problems in the bud. the bud. escalate into big and they frequently
problems. escalate.
g Has a good grasp of Has a grasp of® child Has a few ideas of Has few ideas on how
Understanding current child development, theories as | ways students develop | to teach
Learners development theories as to how students learn and { and learn. developmentally
to how students learn and | is open to new ideas. appropriate lessons and
actively seeks new ideas. how students learn.
Overall rating: Comments:




IIL. DELIVERY OF INSTRUCTION

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Strategist: Standards

a Provides professional Provides professional Provides professional Provides professional
Learning staff development of development that is of development that are development that is of
Expectations uniformly high quality high quality and of mixed quality with | poor quality or is not

and responsive to the appropriate to the needs some of them being appropriate to the needs
varied needs of the staff | of most of the staff being | appropriate to the of the staff being
being served. served. needs of the staff being | served.

served.

b Actively inculcates a Tells students that Doesn’t counteract Communicates a

Mindset “growth” mindset; take effective effort, not students’ “fixed” mindset
risks, learn from innate ability, is the misconceptions about about ability: some
mistakes, through key. innate ability students have it,
effective effort you can some don’t.
and will achieve at
high levels.

€ Shows teachers exactly Gives teachers a clear Tells teachers the Begins lessons

Goals what’s expected by sense of purpose by main learning without giving
posting essential posting the unit’s expectations of each teachers a sense of
questions, goals, essential questions and lesson. where instruction is
rubrics and exemplars; the lesson’s goals. headed.
virtually all teachers
can articulate them.

d Initiates and responds to | Initiates and responds to | Collaborates with Does not follow
Collaboration collaboration with collaboration with classroom teachers in | through when asked to
with Teachers classroom teachers to classroom teachers to the planning/ design of | collaborate with

design/plan highly design/plan of highly instructional units and | classroom teachers in
effective instructional effective instructional lessons when asked to | the design of

units and lesson, and units and lesson, and do so. instructional lessons
share best practices. share best practices. and units.

Carefully ensuring that

teachers can transfer

these skills

independently to future

lessons.

[C Presents material Uses clear explanations Attempts to provide Does not explain
Clarity thoroughiy but and accurate examples explanations and/or material or provide
of instruction succinctly, using relevant | to present material, examples, but examples.

and engaging examples. presentation of some
material is
confusing, unclear
Or inaccurate.




f Designs staff Designs staff Plans staff Plans staff development
Repertoire development that development that uses an | development that that relies mainly on
incorporate an effective, diverse mix of | involves an ineffective learning
appropriate mix of learning strategies and inconsistent mix of strategies and materials
highly effective, diverse | materials including effective and including technology
learning strategies and technology. ineffective learning
materials including strategies and materials
technology. including technology.
g Is highly effective in Is effective in engaging Is partially successful Is not successful in
Engagement engaging teachers to teachers to acquire new in engaging teachers in | engaging teachers in
acquire new instructional | instructional skills and acquiring new new instructional skills.
skills and new areas for | new areas for growth. instructional skills and
growth. new areas for growth.
h Differentiates and Differentiates and Attempts to meet the Little evidence of
Differentiation scaffolds professional scaffolds professional learning needs and differentiation is
development to development to meet styles of teachers, included in
skillfully meet the the learning needs of with mixed success. professional
learning needs and most teachers. development.
styles of all teachers.
i Masterfully designs and | Effectively designs Sometimes designs Coaching cycles are
Coaching tracks varied coaching cycles and coaching cycles and haphazard or not well
goal-specific coaching initiates technique to uses techniques to matched to need and
cycles and initiates meet the specific need address needs. often do not result in
techniques to ensure addressed Coaching may not transfer of strategies or
skills transfer to result in teachers understanding.
teachers’ repertoire of gaining new skills.
practice.
i Consistently has students | Has students sum up Sometimes brings Moves on at the end of
Closure summarize and what they have learned closure to lessons and each lesson without
internalize what they and apply it in a different | asks students to think closure or application
learn and apply it to context, about applications. 10 other contexts.
real-life situations and
future opportunities.
Overall rating: Comments:




IV. MONITORING, ASSESSMENT AND FOLLOW-UP

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Strategist: Standards
a Displays, distributes and Posts clear criteria for Tells students some of | Expects students to
Criteria reviews the criteria for proficiency and the know (or figure out)
proficient work and provides rubrics and qualities that their what it takes to get
provides rubrics and exemplars of student finished work good grades or skill
exemplars. work. should exhibit. acquisition.
b Facilitates and models Facilitates and Uses formative and Little or no evidence
Formal for teachers the models for teachers summative of engaging teachers
Assessments purposeful use of pre-, the purposeful use of assessments, but in conversations
formative and pre-, formative and depth and quality about assessments.
summative assessments summative are inconsistent
to support teachers in assessments to and/or does not
the evaluation of suppott teachers in provide scaffolding
student skill levels and the evaluation of for the teacher.
inform instruction. student skill levels
Diiferentiation for staff and inform
members is evidenced. instruction,
¢ Is timely and Is conscientious in Provides general Does not provide
Feedback conscientious in providing specific, feedback, but is not meaningful,
providing specific, constructive, always constructive conscientious or
constructive, meaningful meaningful feedback or conscientious. constructive
feedback to promote to encourage teacher feedback.
teacher growth. rowth.
d Relentlessly follows up Supports teachers Offers extra help but Does not offer extra
Tenacity with/gives personal with students who are with limited help or support to
attention to teachers not progressing. follow-through; the teachers with students
with students who are onus is on the teacher | who are not
not progressing to help to initiate support. progressing.
them maximize student
growth.
e Continuously reflects Reflects with May spend some Does not draw
with colleagues on the colleagues on the time thinking conclusions for
Reflection effectiveness of effectiveness of about the relative future professional
professional professional effectivencss of development when
development and development and professional difficulties arise.
anticipates and plans continuously works to development but
appropriate follows-up improve it. similar
work with staff, roadblocks
re-occur from
session to session.
Overall rating: Comments:




V. FAMILY AND COMMUNITY OUTREACH

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Strategist: Standards
a Shows great sensitivity Communicates Tries to be Is insensitive to the
Respect and respect for family respectfully with sensitive to culture culture and beliefs of
and community parents; is sensitive to and beliefs of students’ families.
culture, values and different families’ students’ families but
beliefs. culture and values. sometimes show lack
of sensitivity.
b Promptly and Updates parents on Updates Makes little or no
Communication frequently informs all good news and learning | easy-to-reach effort to
parents, even those or behavioral concerns | parents about communicate with
who are hard to reach, attempts to contact behavior and parents.
of positive news about hard-to-reach parents. learning concerns
student and but rarely mentions
immediately flags positive news.
problems.
c Frequently informs Informs parents about Occasionally informs Does not
Involving parents about how to how to support the parents about how to communicate
appropriately support curriculum at help students at with parents about
and enrich the home. home. how to help students
curriculum at home. at home.
d Deals immediately and Responds successfully | Is slow to respond to Does not respond to
Responsiveness successfully with to some parent parent concerns and
parent concerns and parent concerns concems and makes parents feel
makes parents feel and makes parents sometimes makes unwelcome.
welcome. feel welcome. parents feel
unwelcome.
Overall rating; Comments:




V1. PROFESSIONAL RESPONSIBILITIES

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Strategist: Standards
a Perfect or near perfect Very good attendance Moderate absences Many absences which
Attendance attendance which provides | which provides the which may impact may impact student
the opportunity fo fully opportunity to fully student learning. learning.
support and/or enhance support student learning. | If there are extenuating If there are extenuating
student learning. circumstances, state circumstances, state
below. below.
b In professional Uses correct grammar, Periodically makes Frequently makes
Language contexts, speaks and syntax, usage, and errors in grammar, errors in grammar,
writes correctly, spelling in professional syntax, usage and/or syntax, usage and/or
succinctly, and contexts. spelling in spelling in
eloquently. professional contexts. professional
contexts.
c Carries out assignments Is punctual and reliable Occasionally skips Frequently skips
Reliability conscientiously and with paperwork, duties, assignments; is late or assignment, is late,;
punctually; keeps and assignments; keeps sometimes makes makes errors in records
meticulous records and is accurate records. errors in records. and misses deadlines.
never late.
d Presents as a consummate Usually demonstrates Occasionally acts and/or Frequently acts and/or
Professionalism | professional in words, professional demeanor | Dresses in an dresses in an
action and appearance in words, actions and unprofessional manner unprofessional manner
and observes appropriate appearance and in words, action and/or and violates
boundaries. maintains appropriate appearance and/or boundaries.
boundaries. violates boundaries.
e Is invariably ethical, Is ethical and Sometimes uses Acts in an ethically
Judgment honest and transparent, transparent, questionable judgment, questionable manner,
uses impeccable judgment | uses good judgment, is less than completely uses poor judgment,
and respects and maintains honest, and/or and/or discusses
confidentiality. confidentiality with discloses confidential confidential student
student information, information. information.
f Is an important member Shares responsibility ‘When asked, will serve Declines invitations to
Above and teacher teams and for grade level and on a committee and Serve on committees
Beyond committees and schoolwide activities attend an extra activity. and attend extra
volunteers for extra and takes part in extra activities.
activities. activities.
g Frequently contributes Contributes ideas and Is reluctant to Does not contribute
Leadership valuable ideas and expertise to teacher contribute to to teacher teams,
expertise to teacher teams, meetings, and teams, meetings, and meetings or
teams, meetings, and committees to support committees, or committees.
committees to further the school and contributions are
the school and district’s district’s mission, minimally helpful.
mission.
h Actively seeks out Listens thoughtfully to Is somewhat defensive Is very defensive
Openness feedback other viewpoints and about criticism; listens about criticism;
and suggestions and uses responds constructively to feedback and refuses to listen to
them to improve to suggestions and suggestions but is feedback or
performance. criticism. registant to change. suggestions; does not

change.




i Actively pursues new Seeks out effective Can occasionally be Is not open to new ideas
Growth ideas and engages in teaching ideas from persuaded to try out for improving teaching

action research to figure colleagues, new classroom and learning.

out what works best. workshops, and practices
teaching institutes
and implements them
well.

Overall rating: B Comments:
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Teacher’s Signature: Date:

(The teacher’s signature indicates that he or she has seen and discussed the evaluation; it does not necessarily
denote agreement with the report.)
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RSU5 PROFESSIONAL GROWTH AND EVALUATION HANDBOOK - APPENDIX A: SPED TEACHER RUBRICS

L PLANNING AND PREPARATION FOR LEARNING

4 3 2 1
7 Highly Effective Effective Improvement Needed Does Not Meet
The Teacher: _ Standards
n ! Is an cxpert inbow students | Hasa good grasp of how - s somewhat familiar | Has littte fanxiliarity with
Knowledge icarn as well as in the stodents learn as wellas | with bow students iearn 3 how students ieam or with
characteristios and impact | of the characteristios and ) as well ns with the the characteristics and
of disabilities. impactof disabilities. | characteristicsand |  impact of disabilities.
o impact of disabilities, . _

b. Has a clearly erticulated | Plans the year so students ° Plans lessons by lesson [ Plans lessons in the
Long tarm plan for the year that is will mneet state and ; and has Hittle familiarity = moment with no familisrity
planning* tightly aligned with state district standards and  © with state standards and [ with state standards and

and district standards and assessments; considers asgessments. ! assessments.
assessments; addresses the different levels of i
developmental levels of ali thinking. :
1 students and all levels of i
thinkin g : 1

e Designs individual and Designs individuat and  § Plans lessons with only ; Plens lessons simed

Lessons * group lessons with clear, group lessons with unitgoalsand [EPsin = primarily ot entertaining
; measurable goals closely measurable outcomes mind. f students or covering
aligned with state and aligned with state | textbook chapters.
district standardy, unit standards, unit goals and | |
outcomes and IPs. 1EPs. :
d. i Designs lessons that Designs lessons that E Designs fessons that | Designs lessons thatdo not
Differentiation | consider all studentlearning |  consider most student only consider some ¢  consider student learning
needs, goals, styles, and learning needs, goals, student learning needs, i needs, goals, styles, or
] interests. styles, and interests. goals, styles, or interests,
i inferests,
e i Designs ighly relevant, | Designsrolevantlessons | Plans lessons that may | Planslessons with kittle
Engagement | varied lessons that that promote student engage some student | likelibood of engaging or
| orchestrate student ownerghip of content, interest but may not involving stadents.
' ownership for mastering supportstudent !
f content ; imvestment in content. !
| L Anticipates misconceptions Anticipates i Considersonzortwo | Proceeds without
Anticipation® | stmdenis are likely to face misconceptionsand | ways students might |, considering misconceptions
and plans how to overeome |  confusion studemtsare | become confused with t students might have about
] thern, likely to face. the conient, : the material.
A Prepares diagnostic, Plons formative and i Creates unit assessment [ Drafis final assessments
| Assessments* | formative and summative surmmative assessments onlyasinstruction | shertly before they are
assessments to monitor to measure student proceeds. ! given.

k. i Designs lessons that Designs jessons thatuse ©  Planslessonsthat | Plens lessons that rely
Organizing | incorporate anappropriate | an effective, diverse mix | involvean fuconsistent |  mainly on ineffective
Learning ; mix ofhighly effective, of learning strategies and mix of effectiveand .  leamning sirategies and

l diverse learning strategies materials including ineffective learning , materials including
‘ and materials including technology. sirategies and materials technology.
i technology. | imchuding technology,  +
L i Maximizes room Organizesroomto ' Somowhatorganizes | Has little or no organization
Environment amangement to enhance support eshance learning room, but without ' of room, which detracts
i learning objectives and objectives and student enhancing leamming from leaming objectives
| studentperformance, performance. . objectives and for and student performance
| ! student performance, |

* Row may not be applicable if teacher is teaching only LC classes and does not have tv be a part of
evaluation discussion.
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1L CLASSROOM MANAGEMENT

4 3 2 1
Highly Effective Effective Imprevement Needed Does Not Meet
The Teacher: Standurds ‘
'Y is direct, speeific, Clearly compunicates Announces and posts  © Comes up with ad foc g
Expectations consistent and tenacions snd consistently classroomrules and | mules and consequences |
in communicatingand | implementsexpectations | consequences, butdoes ! as events unfold, and
implementinghigh | forstudentbehavior,  potconsistentlyenforce | doesnot consistontly
expectations for student them. enforce them
behavior both in and out ' ; ;
oG the claysroom.__ I ok I
b. Shows respect, cmpathy Is fair and respeciful | Is fair and respectful Can be ynfair and
Relationships and faimess o studenis’ towards stadent ' towards most students disrespectfulto
diverse backgrounds, differznces and builds and buitds positive students; plave
identities, strengths and pusitiverslationships | relationships with some favorites.
chaflenges; and builds with most students. | students. ]
—— e e SHONG ElBGORSNIDS. ¢ N _— b -
e Ceates a climate that Refuses totolerate  ©  Aftemptstocreatea = Doesnotcreates
CErnte fouters solf- and peor- digruption and produgtive learning productive learning
monitoring in which encourages stadent envirobment, kut there ;  environmmeny; the
disruption of learning is monitoring. i areregular disruptions | classroomis frequentdy |
a0t folerated. ' inthe classtoom. cheotis and sometimes
: dangerous, i
d. Successfutlydevelops Tosters positive { Attempts to foster ; Doesnotattemptto |
Social-emotional  social-smotional skills to interacionsamoeng | inierastions among foster interactions |
support positive stadents and wackes students and toteach | amung students or teach
interactions among wseful social-emotional | social skills with social skifls.
. swdents. skifls. . mitimalsuccess. S —

e Successfully develops Holds students | Triesbwmaybe | Isunsuccessfulin !

Student students’ seif-discipline wesponsible for their | unsucvessfil in getting | fostering students® self-
responsibility and sense of acticns and encouragesa | students tobe | discipling end sense of
responsibility for their sense of accountability. | respomsible fortheir | responsibility for their
agtions. ; actions. § " actions,
. H Y .

f | Anticipates, preventsand ; Proactively considersand |  Doesnotanticipate | Doesnot consider — and

Anticipation responds to situations that | responds to situations that . behaviorissues,but | may contribute to—

may develop into may develop into | atempts to address . bebavior issues that

i hehavior issues. behavior issues. {  issuesastheyarise, ¢ may arise.

'3 Has highly vasied Hasarepertoizeof | Has a limited ' Has few discipline
Discipline diseipline repertoire and discipline “moves” and | disciplinaryreperfoire | “moves” and constanily
repertolre implements strategiss implements themas  © and may strugglewith | straggies with

appropriately and needed. ! implementation. implementation.
et SRRCHVEIY. o 3 e it S e e S ]
. Maximizes scademic B Effectively wilizes Sometimesloses . Loses instructional time
Efficiency learning time tarough acadomic leaming timie teaching time due 1o because of confusion,
effective routings and through clear routines inconsistentroutines | interruptions and poorly
smooth {ransitions. and tracsitions. [ and/or inefiicient i exacuted transitions.
tramsitions, !
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1L DELIVERY OF INSTRUCTION
4 3 2 1
Highly Effective Eiffective Improvement Needed Does Not Meet
The Teacher: Standards
a. Conveys high leaming Setzhigh learning Sets minimal Hasno leaming |
Learning expectations and convinces and expectations for expectations and gives
Expectations alt students that they wil sncourmges students to lesrning and skitls, up on some students,
e ., TOBSETthe material, | | masterthe material. | e i e
X Encourages stndents to be Guides students to lesm | Corrects students when | Does nof see mistakes
. Effort-Based rigk-takers, learn ffom their from their mistskesand | they meke mistakes but as a learning tool;
‘ mistakes and believe that believe that through does not guide learning students do not feel
: through effective effort, they | effective effort, they will from errors. comfortable taking
! will learn and improve their | learnand improve their risks,
! skills, gkills.
‘ [ Uses esscatial guestions, Communicates Attempts to Beging lessons without
¢ Framing* goals, lesson objectives, lesson objectives to give | communicate the main | giving students a sense
i exemplars and other gtudenis a clear sense of | learning objectivesof | of where instruction is I
! stratogies fo give students a purpose. each lesson to students. headed.
i clear sense of purpose. :
§ d. Makes meaningful Activates students” prior Atternpts fo activate Does not activate
Connectlons connections to students” imowledge, experience students’ prior students’ prior
prior knowledge, experience and readings. knowledge, knowledge, experiences
and readings experiences and/or and/or readings.
e Presents materiai thoroughly | LUses clear explanations A!tempts to pr(mde Does not explain
Clarity but succinetly, using relevant | and acourate examples to expianations and/or material or provide
of instruction and engaging exarnples, present material. examples, but examples.
presentation of some
meterial is confusing,
: unclear or insccurate,
i f Utilizes a variety of highly | Uscsteaching strategies, | Uses a limited range of | Uses only one ortwo
Repertolre effective teaching strategies, quuuons,p&cing, teaching strategies, teaching strategies,
questions, pacing, materials, materials, grouping questions, materials, techmologies and types
! grouping practices and practices and grouping practices and of questions and/or
| technologies to foster student | - technologies to support technologies. materials. I
i g Skillfully meets the learning Eﬁeoﬁvelynmetstlw Anempts 1o meet the Dioes not atternpt to
| Specistized needs and styles of afl learming needs and styles leaming necds and meet the leaming needs
E Instruction students by uuingavaﬁetyof of most students, styles of students, with | and styles of students.
mixed success
‘ kT T “Deftly exploits! teachable ~ | Is fexible to fake " iz Tocused on " Is tigid and inflexible I
! Respondiag to moatents and corrects advantage of teachable implementing plans with plans and rarely
confision misunderstandings. Is skilled moments and correct and sometimes misses takes advantage or
{nimbieness) at assessing student misunderstendings, teachable moments. teachable moments.
confusion and its sources Reatizes when students Poes not consistently | Does not realize when
and responding in are confissed and realize when students students are confused,
individually appropriate responds in appropriate are confosed, crmay | or does netrespond in
'E ways. WEYS. not respoad in an an effective way.
= effective way.
i i Consistently provides Usually provides Sometimes provides Does not provide
' Generalization | activities and strategiesthat | activities and strategies | activities and strategies | activities or strategies
' of skilly will generalize skills to that will generalize skills that wilt generalize that will generalize
H classroom and other settings. | toclassroomandother | skills to clsssroomand |  skills to classroom or
settings. .Othersetings. | othersettings.
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1V. MONITORING, ASSESSMENT AND FOLLOW-UP

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
‘The Teacher: Standards
‘ a. Displays, distributes ané | Posts clear criteris for | Tells smdents some of fthe | Expects studenis to
Criteris* reviews the criteria for proficiencyand  ©  qualities that their i know {or figure out}
proficient work and provides rubrics and i finished work shouid E what it takes to get
provides rubrics and exemplars of student | exhibif, I good grades orskill
exenmiass. - work. iy - | agquisition.
b. ™ Utilizes thorough and | Uses pre-, formative | Lses formative and | Degins imstruction
Formsl purposeful pre-, formative and summative | summativoassessments, withoat considering
Assessments and summative assessments to | but depth and quality are [ students” prior skiils;
assessmentstoevaluate | evalvatesmdentskill | inconsistent, and/ordoes | gives poorly
student skill levelsand |  levelsandadjust | notadjustinstruction. | comstructed summative |
informinstruction. | instruction. t assessments without |
j conducting formative |
. i R, N b e ! assessments. i
e Frequently uses a vanety & Laesavanetyof | Hasa limed repertaire cf ! Does net check for |
Informal of methods to check for -+ methodstocheck for | methodstocheck for |- understandingduring
Assessments understandinginthe ©  understandingand | undersmndmgduring | instruction. |
(On-the-Spot) moment of fnstruction | imenediately re-teackhes ! instrootion and sometimes i
and immediatelyre- | or clarifies. ! misses opportunities for | :
toaches or clarifies. Is 3 clarification, |
tenacious in repeating the i {
process if necessary. i
d s tmely and | Iscoracicatiowsin | Provides general i  Doesnotprovide
Feedback consgienticus in | providingspecific, |  feedback butismot | meaningful,
providing specific, | constructive, :  always consructiveor | conscientious or
constructive, mesningfal | meaningfii feedback conscientious. { constructive feedback.
feedback topromots | to smcourage student ! ;
student growth, ! vth, i
e Creates an environment | Creates an " Urges students to look ; Allows students to
Student Sell- where stadents canset | environment where § aver (heir work, see move on without self-
Asessment ambitious goals, . sudentsselfassess | wherd thoy hiad trouble | aysessing,
continuously self-assess, | and monitor their | and aim o improve those |
and take responsibility for | perfotmance. areas, i
improving performence. : : l
[ Relentioasly follows iy | Takestesponsibility | Offersextralelpbutwith | Docsnotofferextra |
Tenacity with/givespersoral | forstudents whoare «  limited follow-throughs | telp or support. i
attentionto sruggling | notsucceedingand | the ous is on the student | [
students to help them | pivesthemextrahelp. | toreach proficiency. i i
reachprofiolency. | oo
g "Makes sure thataill | Whennecessary, refers | Sometimesdoesn’t | Fails torefer students '
Sopport students who nzed | students foradditional | promptlyreferstudents | for special services
additional support and i servicesandfor | foracditionai services, or ! andior rafers students !
specialized diagnoses | specialized diagnoses. i refers stadents whodon't | who don’tneed them. |
receive appropriate, g need it. ! j
immediate services. : St __........J

T A A WA~

e

* Rows may not be appticeble if teacher is teaching only LC classes.
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¥. SPECIAL EDUCATION REGULATIONS

4 3 2 1
Highiy Effective Effective Improvement Needed Duges Not Meet
The Teacher: Standards
a }  Demonstrates extensive Demonstrates thorough ' Demonstrates basic Demonstrates litile or |
Knowledge& . Lknowledgeofspecial knowledge of special . knowledge of special no knowledgeof |
compHapee | educationlaws and educationlawsand | education laws and special education i
procedures, Fully procedures. Faithfully :  procedures, butneods | laws and procedures, |
| understands and complies | adheres to all procedural - support in and/or does not l
with all precedural timelines and safeguards. f implementation; does not follow established E
timefines and safeguards. always follow established procedures and
= azrm] o .| timelinesand safeguards, | __guidelines, __ |
: Prepazes!inmsforpmnts Ensures necessary . Sometimes ensures Failsmhave&e .
Written(‘,‘nmem* | to sign to engore necessary permission for f necessary permissions for I
© permissions are granted ovaluations and for ;| testing, but not those for pumssmnsihr
before testing and for | relense of informationto | release of informstion. | evalustions o relesse l
releesing of information to outside agenciesor | of information. ,
| cutside agencies or individuals are granted. !
i individuals, . N J
o If Chair, effectively I Chair, follows state , IfChair, may not follows If Chair, doesmot !
TEAM Meetings foliows state mandated mandated gnidelines for . state mandated guidelines follows state
guidelines for anmal annualreviews. ¥f | foranmualreviews. If | mandated guidelines
reviews. Ifparticipant, perticipant, adequately i participant, may make . for annual reviews.
contribates in u confributes o annual  »  unfocused or irrelevaat If participant, does |
meaningful end concige review meetings. | contributions to annual netcontribnte, or |
way to annual review | reviewmmeetings. makes irrefevant
meetings, i contributions to, ,
| ! i . epnual review
i ! ; : meetings. ]
d ! Prosctively respondsto | Respondstoreferralsand | Responds to referrais Failstorespond o |
Respondingto | referrals and makes highly makes adequate i when pressed but ! refurals, ormekes !
CST&Team  competontassessmentsof | asscssmentsofstudent |  completesinadequate hastyassessmeﬂsof i
written referrals* ' student needs by choosing needs by choosing @ assessments of student ;' student needs. l
i suitsble assessment suitablenesessment | noeds. ' |
. procedures to address procedures to address -
et mimen |, refemal questions. gefermalquestions. § . _ o]
E. © Writes clear, detailed and | Wirites accurate reports; Writes accurate reports | Writes reports that
Written reports accurate reports; analysis, | analysis, conclusions and that lack specificity; | are naccurate, or that
conclusions and recommendations are analysis, conclusions end | include inappropriate
. recommendations are appropriate. I recommendations arerot | analysis, comclusions
] valusble. always appropriate. and
£ ! Createswell-written, Creafes accurate, well- | Creates [EPs thatareniot ~ Creates IEPs that are ¢
IEP Writing | thorough and concise [EPs | written IEPs that include | always thorough, may be not thorough, are
g that inchude appropriate appropriate poorly written or are poorly written and
and meaningfisl recommendations. unnecessarily long; inclnde inappropriate
i recommendationsto | recommendations are recommendations.
! uniquely address student ; somewhatappropriate.
needs, ;
2 ! 1s fulty aware of entire TEP | Is aware of entire IEP and | Is aware of some parts of © Is not aware of entire |
IntegrativgIEP |  and incorporates skills, sometimes incorporates {EP and incorporates 1EP and does not
goals { goals and sirategies from skifls from: other : skills from other incorporate skifls |
i other disciplines fora disciplines, | disciplines when required = from other disciplines |
1 __coordimsted approach. : or convenient, * _even when required. ,
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4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet

The Teacher: ) o ) _ Standards .
h. Comrprehensiveivand |  Measures progress Attempts to messure Does not measure |
Monitoring gffoctively meagures | fowards [EP goals and progress towards 1EP progress towands IEP ;
progress . progress towards IFP objectives. and provides | poals and objectives,but | goals and objectives, |

¢ goals and objectives, and | feedbacktostudenisand | may not be effective in audfor does not
provides substantial purents. monitoring or may aot communicate i
fecdbuck to studerts and comemunicate progress progress to studeme |
parents. effectively to students Qf parents. |
. e oodparents.
i Vigilandy ensures that Often checks to see that | Does not always check to | Does not check to see

Assistive assistive technologies assisgve technologies are seg that assistive j that assistive
technology required by IFP are being |  being nsed, maintained technologies are being technologiesare |
used, maintained, and and monitored correctiy. used, mainteined and beirg used, i
| monitored comectly. Is Iy effective at using monitored correctly, 18 | mainwinedor
i skilled in using sssistive nssistive technology. aware of assistive monitored comectly, |
technelogy. | techmology, but may not Is unaware.of I
i be gkilled in using it. assistive technology,
i or js not skalied in !
i | Proactivelyconsultsead | Consultsandadvocates ~ Sometimesconsuitsand = Doesnot consultor |
Consultation | advocates for students for students with advocates for students | advocate for students |
with administrators, administrators, teachers with adsinisteators, with administrators, ;
teachers and support and sypport personnel. teachers and suppont teachers or support ¢
pessennel with education personnet. persamnel,
and resources, !
* ey not be upplicable
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Vi COMMUNITY REDATIONSHIPS

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Teacher: Standards
2 Communicates Commuricates Is sometimes v Is insensitive to family |
Respeet respectfully and respectfully with parents;  insensitive to famdly ¢ and community values |
prosctively withparents; | issemsitive todiverse | and communifyvalwes ' andbeliels, |
is sensitive to diverse family and community and beliefs. § [
family and conununity values and beliefs, | !
.. Valesmadbelies. | v
b. Gives parents clear, Gives parents clear Sends home 2 syllabus | Does not communicate {
Expectations accessible expectations expectations for student and Hst of classroom - learning or behavior |
for smdent learning and learning and behavior, rules for learning | expectstions to parents.
bebavior, and and demonstrates belief andlorbehavior. l
demonstrates a strong that students will reach }
belief that students will standards. : |
| — . meet or exceed standards, - i ) L i
[ £ Prompily and frequently | Updatesparenis ongood . Updates easy-to-reach i Makes little or no eﬁm’d
Commmnlicating informs all parents, even |~ mews and promptly parents about behavior | to contact parents with l
with famities those who are hard to informs parents of and learning problems, | news about their child. |
\ reach, of positive news behavior and learning but rarely mentions  + I
; about their children, and problems; atterxpts to positive news. i '
immedistely flags any contact berd-to-reach | 3 f
. problems. o puens. G} . .
d Frequently informs Informs patentsabout = Occasionallyinforms | Does not communicate i
Support parents about how to howtosupportthe | parents about how to | with pareais about how
appropristely support and curriculumathome. | helpstudentsathome. | to help students at I
enrich the curriculum at i : home. |
home, 4 -
i e Deals immedistely and | Responds successfullyto © Jsslowtorespondto ;  Does not respond to
i Respousivenessto  succesafully with parent parentconcernsand | someparentconcerns |  parent concems and
. parentconcerns concerns and makes makesparentsfeel . andsometimesmskes | makes parents feel
é parents feel welcome. welcome, parents feel ; unwelcome.
! unwelcome. f
i £ Through conferences, Throughconferences, © Reliesprimarilyon . Gives out report cands
{ Reporting report cards and informal | report cands and inforrnal report cards and | and conducts
communication, provides | communication, provides conferences to : conferences as required,
detailed and helpful helpful feedback to communicate with  } but does nat
feedback to parents sbout perents about student parents and provide - commumicaie
, student progress. progress. feedback about student I effectively to parents
! i progress. ; about student progress,
: g Uses of a variety of Engages familiestc '  Makeslimitedor ! Doesnotattemptto |
{ Engagement strategies to engage participateappropriately | ineffectiveattemptsto | engage families in the
families to participate in the classroom and involve fernilies inthe |  classroom or school
appropriately and sehool community. classroomor school  © community, or actively
copsistently in the community. i discouragestheir
f clagsroom emd echool : participation.
S commumity | - | ~
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VIL PROFESSIONAL RESPONSIBILITIES

4 3 2 1
Highly Effective Effective Improvement Needed Boes Not Meet
The Teacher: Standards
‘ & Carries outpaporwork, | Ispunctualandreliable = Occasionaily skips or is lawe Frequently skips and
Rellability duties, and assignments | with paperwork, duties. with paperwork, duties, is late with
conscientiously and { and assignments; and/orassignmeents; paperwork, duties,
punctuaily; prioritizes tasks;, ©  priorifizes fasks; keeps sometimes makes orrots in and asmgnmmtﬁ,
kesps meticulous records. | accurate recards, records. makes errors in
i records. |
i b. Presenis s a consymreate | Usually demonstrates is ovoasionally andror fs unprofessional in
Professtonulism professional inwords, | professionwi demesporin | stightly usprofessional in words, action and
{  actiop and appearance. I words, action and words, action and’or appearance.
e S _@ppearance. _gppearance. A
c {s invarishly ethical, honest ' Is ethicai and tmnspnrcm, : " Sometimes uses Axts inan ethically
Judgment andt trapsparent, Usds L uses geod judgment, and | questiomable judgment, is | questionabie manner,
jmpeccable judgmentand : maintainsconfidentiality |  lessthancompletely | uses poor judgment,
Tespects conﬁdennam) ! with students, i tforthright, and’or discloses | andior discusses
i : + - confidenialinformation. ! confidential
| IR, e e information.
d. Frequently contributes | Contributes ideasand  Is rehictant to confribute to | Does not Contribute
Contributions | vahuible ideas and expertise | expertise to teacher teams, meetings, and 10 teacher teems,
to teacher teams, meotings, | teams, meetings, and coramittess, or meetings or
and committees to firther | commmitices to support the | contributions are minimally commiitees.
' the school and distict’s school and district’s | helpfid, ]
migsion missioz, !
€ Participates in ongoing Meew Frequently with Meets ocsasionally with Meets infrequently
Collaboration meetings with colleagues | colleagues fo planunits, |  colleagues to share ideas with colleagues,
and specialists to plan tnits, | share bestpracticesand ~ about teaching and studext | and’or conversations
share best practices and CXAMInG asEessinents, work. fack educational
o4 anelyzeassessments. | | MR substance.
A "Ydentifies and informs the | Keeps the ; administration ! Is reluctant to share Does rot share
Communication | appropriate channels ofany | informedabout concerns ; concerns with the concerns or ‘
concerns énd reaches out | snd asks for help when it | adminisiretion or wo ask for | constantly complains,
for belp and sugpestions | s needed. 1 help. and isnotopemto |
when needed. - ‘ help.
g Actively seeks out feadback 1istens thoughifully to I3 somewhat defensive Isvery defensive
Openuess and suggestiony and uses ' ather viewnonts and about criticism; listens to | about riticismy
them to improve | responds constructively feedback and supgestions |  refuses to listen to
performance. fo suggestions and but is resistant tochange. | feedback or
‘ criticism, i suggestions; does not
...... _ : - i change.
h Tskighly sccurateand | Providesaccurateand , Ismoderatelyaccurateand | Does notreflecton
Reflecting on perceptive in his'her | objectivereflectionof ' objectivein reflectionof |  practice, orthe
practice ! reflections, siting speeiffic | practice, citing spevific pracuce withowt citing | reflections are
| examples of what werenot |  positiveand negative  specific examples, and with | inaccurate or self-
successfil for at least some | characteristics. Makes only gioba! suggestionsas serving.
students. Draws on some specific suggestions to how it might be i
! extensive reperioire to as 1o how his’her practice improved, i
| sugges: alternative might be improved. [
i _strategies. ; ;
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4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Teacher: . ] Standards .
i Actively pursues Seeks out opportunities | Participation in proficssional | Does not participate |
Professionsl professional development for professional development activities is in professional
Development opportunities and makes development based on &a limited to those that are development
substantiel confributionto | individual assessment of l convenient or required. activities, even when
the profession. need, : such activities are
[ clearly needed for the
development of
8 Easily adapts to changes in is mble to adapt to ¢ Has difficulty adapting to Is unabie to adapt to
Flexibility schedules, case load, and | changesinschedules, ! changes inschedules,case | changes in schedules,
special education issues as caseload, and special | load, and special education | case load, and specisl
necded with ease. education issues as issues. sducation issues.
needed.
k Hotlds the necessary and Holds the necessary and | Holds waiver whileworking |  Does not hold the
Certifteation current certification, and current towards certification. DECeSSAry
- has taken advanced . certification, certification or has
graduate courses in areas of allowed certification
specialty relevant to to expire.
certification.

10
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Evaluation Summary Page
Special Education Teacher’s Name: ... . SchoolYear L
School; Evaluator:

RATINGS ON INDIVIDUAL RUBRICS:

L

Highly Effective Effective Improvement Needed Does Not Meet Standards
I Classroom Mana:

Highly Effective Effective Improvement Needed Does Not Meet Standards
L. Delivery of Instruction

Highly Effective Effective Improvement Needed Does Not Meet Standards
IV.  Monitoring, Assessment and Follow-Up

Highly Effective: Effective Improvement Needed Does Not Meet Standards
V.  Special Education Regulations

Highly Effective Effective Improvement Needed Does Not Meet Standards
VL Community Relationships

Highly Effective Effective Improvement Needed Does Not Meet Standards
VIL  Professional Responsibilities

Highly Effective Effective Improvement Needed Does Not Meet Standards
OVERALL RATING:

Highly Effective Effective Improvement Needed Does Not Meet Standards

OVERALL COMMENTS BY EVALUATOR:

OVERALL COMMENTS BY TEACHER:

Evaluator’s Signature: o Date:
Teacher’s Signature: Date:

(The teacher’s signature indicates that he or she has seen and discussed the evaluation; it does not necessarily
denote agreement with the report.)
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L PERFORMANCE AND PREPARATION

4 3 2 1
Highly Effective Effective Improevement Neoded Does Not Meet
The Nurse: Standards
2. Demonstrating I Nurse demonstrates deep Nurse demonstrates ; Norse demonstrates Nurse demonstrates
‘ medical and thorough nderstanding of medical pamal understanding of little understanding |
¢ konowledge and undersmndmg of medical | knowledge and nursing | medical knowledge and of medical i
... Skillin n-niqg_‘i knowledge and nwrsing | techniques. :__nuping techniques. knowledge and _
b. Demonstrating | In addition o ecourate | Nurse displays knowledge : Nurse displays Nurse displays little orno |
knowledge of child | knowledge of the typical | of typical developmenu! partial knowledge knowtedge of child and
and adelescent Idevelopmental characteristics| characteristics of the age . of child and sdolescent development,
development I of the age group and group, as well as excepnons adolescent
i exceptions o the general to the general patterns. development.
! patterns, the nurse displays
knowledge of the extent to
: which individual students
i follow the general patterns.
A i
i ¢ Demonstrating Nurse's knowledge of Nurse displays Nurse displays awaren Nurse demonstrates |
knowliedge of ! governmental awarencss of { of governmental little o no knowledge
government, regulations and govemmental ‘repulations and resources of governmental
community, and | resources for students is reguiations and i for students available | regulations, community
district regulations i extensive, including resources for students I through the school o |  resources for students, ‘
and resonrees | those available through aveileble throughthe | district, butno and or those avsilable |
| the school or distict snd | school cr district and | knowledge of resources |  through the sohoolor |
i in the comnusity, some familiarity with ' available more broadly. district. I
{ d. Planaing the Nurse's plan is highly Nurse hus developeda | Nurse's planhasa Nutsing programs =~ |
mu'stng program fo coherent rod serves fo plan that includesthe | guiding principle and consists of a random
;both individusls and’  support not only the impaortant aspects of includes 3 number of | collection of unrelated
! groups of students, |  students individuatly wark in the setting. | worthwhile activities, | activities, lacking
| Integrated with the |  and in groups, but also . but some of them coherence or an overall
i regular school the broader educational | don't fit with the structure,
; program progeem, i broader goals.
'e. Establishing goals, ~ Nurse's goals forthe  [Nurse's goals for the nussing  Nurse's goals for the Nurse has no clear |
for the parsing I nursing program are program are clearand | oursing program arc goals for the pursing
program highly appropriate to appmpmtemthcsxtuanun! rudimentary and are program, or they are
appropriate to the the situstion in the in the school and to the age’ partially suitable to inappropriate to either
setting and the school and to the age of of the students, the situation and the the situation or the age
students served the students and have 1 age of the students. of the students.
e ame e e oon ok, foOWing consultations S ——
Ef‘ Devetopingaplaa Nursesevaluﬁonplan;s Nmse'splanto evaluate lesehasamd:meniary Nursehasnoplanto |
:  toevaluate the highly sophisticated, with | the program is organized plantoevalumethe mluatetthmgmnor i
nursing program i imaginative sources of around clear goals andd ¢  pumsing program.  [resists suggestions that smlﬁ
: evidence and a clear path the coliection of an evaluation is important, !
toward improving the evidence to indicate the [ ]
|pmgmm on an ongoing basis.| degree to which the goals |
| : have been met. ] 3
; | i
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il, THE ENVIRONMENT
4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Nurse: Standards
&, Creating Establishes respect and Has positive and respectful Nurse's interactions Nurse’s interactions
&n rapport with Students so that | intersctions with students to | with students area mix | with at least some
eavironmen they seek out the nurse, cultivate comiort and wust of pusitive and students are
t of respect reficcting a bigh degree of inthe student-nurse negative. negative or
and comfort end trost in the relationship. ! inappropriate.
rapport studert-purse relationship, E
F ,
b. Establishing | Guides éulmre in the scheol | Numsepromotesaculturs | Nurse'satemptsto  Nursemakesno |
leulture for health! towards health and weliness, throughout the school for | promote 2 culture atempt to establisha !
and weliness while promoted by the health and wellness, | throughout the school culture for health
nurses, s maintained by both | for health ané weilress | and wellness in the
tzachers ard students. § are partally school as 2 whole, or
successful. among students or
among teachers.
,(
¢. Fallowing Nurse's procedures forthe 1 Nurse's procedures for the Nurse has rudimentary | Nurse's procedures
heslth nursing office are seamless, parsing office work and partiallv successtul for the nursing
protocsls and anticipating unexpecied effectively. procedures for the oftice are
procedures situations, nursing office. nonexistent or in
i d.Supervising | Associates work Nurse has esfablished Nuzse's efforts to No guidelines for
health associates  independently, mdicating guidelines for delegated  establish guidelines for ~ delegated duties
clear guidelines for their duties and momitors |+ delegated duties are heve been
work, Nurse's sepervision is associates’ activities. |  partially successful. established, or the
:  subtie and professional | ; Nurse monitors guidelines are
e. Organizing | Nurse's office is efficiently |  Nume'sofficeiswell | Nurse'satiempts to Nurge's office is
physical spsce | organized and s highly ! organized and is create a well- organizved . in disarray or is
appropriate to the planned apyropriate to the planned | physical environment inappropriate (o
activities. Medications ars activities, Medications are | are partially successfal. | the planned
| properly storedand well . properly stored and well | Medications are stored activities.
L organized. i orgenized, ¢ properly but are | Medications are
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. DELIVERY OF SERVICE

4 3 2 1
Highly Effective Effective Improvement Needed  Does Not Meet
The Nurse: Standards
8. Assessing student Nurse conducts detailed and Conducts adequate Nurse's assessments of | Nurse does not assess
needs ‘individuslized assessment off assessments of student student needs are | student needs, or the
student needs o contribute needs, analyzes the perfunctory, but may . assessments resultin
to program planning, results and shares it with ‘pot analyze and/or shnm‘ inaccurate conclusions,
Analyzes those results and | colieagnes, studentsand |  theresultswith sod/or results are not
shares it with colleagues, perents as needed. | colleagues, students :miyzed snd/or shered.
students and parents . andlorparents
eppropriately. | appropriately.
b. Adnimistering  Ensures that medications are Medications are Medicationsare | Medications are
medications to  administered by designated administered by . administered by . administered withno
students individuels, and signed designated individuals, | designated ' regard to state or
release forms are signed and| and signed release forms | individuals,but | district policies.
‘appropriately stored. Shares| are appropriately stored | signed release
. knowledge of medication and availsblewhen |  forms are not
and importance of needed. sppropriately
; compliance with students. stored.
Students take an active mle
. in medication compliance.
<. Promoting wellness The nurse Is successful in | The Numse is successful | Nurse'seffotste .  Nurse's work with
through classes or | promoting wellness through in presenting the | promote weliness  students in classes fiils
classroom classroom presentstions that| knowledge and sititudes *  through classoom | to promote wellness,
presentatfons inspire studemts to assume | that will help studenta presentations are
active roles in furthering a scquire a healthy partiafly effective,
healthy lifestyle in the lifestyle through
school, classroom presentations.
d. Managing Nutse's plans for Nurse's plans for ' Nurse's plans for Nurse has no
emergency situations.  emergency situations emergency situations © emergency situations | contingency plans for
have been developed for hevebeen developed | have been developed = emergency situations.
many situations. Ensures for many situations, for the most
students and staff frequently occurring
understanding of plans in situations but not
case of emergencies. k others.

e Demamh-lting | Nurse is conhnualiy Nurse makes revisions i ', Nurse makes modest | Nurse adheres to the |
flexibifity and seeking ways o the porsing program when ©  changes in the plan or program, in
responsiveness improve the mursing they are needed. nursing prograze  § spite of evidencs of

program and makes when confronted its inadequacy.
changes ns needed in with evidence of the
response to student, need for change.
parent, or teacher input.
£. Collaborating with. Nurse initiates * Nurse initiates  © Nurse - Nurse declines to
professional staff to | collaboration with collahoration with collsborates with | collaborate with
develop specialized = professional staff in professional staff in professional staff | professional staff to
edueational ' developing developing indeveloping | davelop specialized
© programsamnd = instructional legsons instructionat lessons ingtructional ' educational programs.
services for students : and units, Iocating and units, lessons and units
. with diverse medical  additional resources when specifically
' needs from outside the asgked to do so.
school.
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4 3 2 1
Highly Effective Effective Improvement Needed  Does Not Meet
TheNome: : . R——— Standerds
g. Communicatesand  Nurserecognizesand | Nurse recognizes " Nurse shares relevant | Nurse does not report
-collaborstes with prompily presents behaviors and dssues with staff in most relevant issues to
Guldance and other information about a informationthatis | instances anddoes | guidanoce staffor act
Professionnl Staff  student’s welfare to key | relevanttoother ¢ conmsider information | upon information
staff. Norse designs end professionals and provided, provided.
contributes to effective shures it. Nurse acts
intervention hased on 2 upon information
variety of sources. provided by other staff. |
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IV. PROFESSIONAL RESPONSIBIELITIES

4 3 2 1
Highly Effective Effective Improvement Needed  Does Not Meet
The Nurse: Standards
&, Reflecting on Nurse's reflection is Nurse's reflection - Nurse's reflection Nurse does not
practice highly accurate and provides en accurate and on practice is reflect on
perceptive, citing ohjective description of = moderately accurate practice, or the
specific examples. practice, citing specific and objective reflections are
Nurse draws on an positive and negative without citing inaccurate or self-
extensive repertoire to characteristics. Nurse specific examples serving.
suggest alternative makes some specific and with only
strategies. suggestions as to how global suggestions
the nursing program as to how it might
might be improved. be improved.
b, Maintaining health  Nurse's approach to Nurse's reports, records, Nurse's reports, records,  Nurse's reports,
records in | record keeping (digital and documentation and documentation records, and
accordance with - and/or otherwise) is (digitat andfor otherwise) | (digital and/or ' documentation
policy and submitting  highly systematic and are accurate and are iptherwisc) are generally  (digital end/or
reports ia a timely . efficient and servesasa submitted in a timely | accurate,butare | otherwise}are
fashion meodel for eofleagues manner. occasionally late, = missing, late, or
across the school, i inaccurate, resulting
: _ in confission.
¢ Communicating Nurse is proactive in Nurse provides thorough | Nurse provides limited  Nurse provides no
with fumities = providing informetion to | and accurate information :  though sccurate | infirmation to families,
families ebout the nursing to families sboutthe information to families either about the nursing
program ang about nucsing program asa | about the nursing  ; program as a whole or
" individual students through whole and sbout :program as a wholeand,  about individual
a variety of means, individuat students. sbout individual | students.
| students.

d. Participating in a Nurse makes a Nurse participates | Nurse's relationships Nurse's
professional ' substantial contribution actively in schooland ' with collesguesare = relationships with
communtty to school and district district eventsand  : cordiel, andnurse - collesgues are

events and projects and projects and maintaing ~ participates in school negafive or self-
assumes leadership role positive and and district events serving, and nurse
with colieagues. productive and projects when avoids being
relationships with specifically invelved in school
colleagues. requested 1o do so. and district events
] and projects.
¢. Engaging in Nurse actively pursues Nurse seeks out | Nurse's participation . Nurse does not
professional  professional development opportunities for  :  inprofessional ' participate in
development - opportunities and makes a professional development professional
substantial contribution to based activities is limited to development
: the profession through such on an individual those that are activities, even when
activities as offering assessment of need. convenient or such activities are
. warkshops to colleagucs. required. clearly needs for the
' development of
‘ nursing skills.
f. Showing Nurse can be counted on at Nurse displays high ! “Nurseis Bomestm | Nurse displays
professionalism  all times to hold the highest standarde of ' imteractions with dishonesty in
i standards of honesty, honesty, integrity, ! colleagues, students, '  intemactions with
integrity, and confidentiality and confidentiality  and the public; does not colleagues, students,
and to advocate for students, in interactions with  * violate confidentiality. : and the public; violates
| serving as a role modei for | colleagmes, students, ' principles of
cofleagues. and the public; confidentiality.
advocates for
students when
needed,

&
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Evaluation Summary Page

Nurse’s Name: _ School Year:

School: Evaluator:

RATINGS ON INDIVIDUAL RUBRICS:
L Performance and Preparation

Highly Effective Effective Improvement Needed Does Not Meet Standards
.  The Environment

Highly Effective Effective Improvement Needed Does Not Meet Standards
IO Delivery of Service

Highly Effective Effective Improvement Needed Does Not Meet Standards
IV.  Professional Responsibilities

Highly Effective Effective Improvement Needed Does Not Meet Standards
OVERALL RATING:

Highly Effective Effective Improvement Needed Does Not Meet Standards

OVERALL COMMENTS BY EVALUATOR:

OVERALL COMMENTS BY NURSE:

Evaluator's Signature: . i Date:

Nurse’s Signature: _ Date:

(The nurse’s signature indicates that he or she has seen and discussed the evaluation; it does not necessarily
denote agreement with the report.)
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L PLANNING AND PREPARATION FOR LEARNING

4 3 2 i
Highly Effective Effective Improvement Needed  Does Not Meet
The Library Media Specialist: Stendards _
2. Is an expert in libraryaod | Demonstrates thorough | Is somewhat familiar | Has little familiarity
Knowledge information technology; knowiedgeof current |  with library and with [ibrary and
dmmtc;u rich . trends m libraryand | information information
understanding of mfon.natmn technology ! i t‘echmingy, has . tzchnolog;_ror
literahure and iz child and literature and has a f Limited knowledge of | literature or with how
development as it relates good grasp of child ¢ literature and/orhas a students learn.
to how students learn, dovelopment as itrelates | few ideas sbout how
———— S tohow students leam. | swdemtslearm. [
b Preparesdxagmstze, Plans formntivemd l Creates unit Drafis final
Assessments | formative, and summative | summative assessments assessment only as assessments shortly
assessments to monitor to measure student instruction proceeds. ° before they are piven.
c I Amm = ;"ﬁ?f;}rges o 'tCunsx&ersone ortwo! " Proceeds withowt
Anticipation i o ions fam miseqnccptions and .’ ways students might muiermg
are likely to confusion students are become confused misconceptions
plans how to overcome Tikely to face. ! withthecontent. | students might have
L. them, H . {__about the material.
d. Designs lessons with Designs lessons focused ! Designs lessons with Does not plan
Lessons clear, measurable goals on mensurable cutcomes | umit goals in mind. lessoms, or designs
closely aligned with aligned with cormiculum | lessons aimed
curriculum frameworks, | frameworks, information | primarity at
information technology, technology, library and E emertaining sf:lulcnm
library and classroom classroom teacher’s unit or filling time,
teacher’s unit goals, and | goals and state standards. F
state and district |
! standards. H
e Designs highly relevant, | Designsrelevantlessons | Plans lessons that Plans lessons with
—oensl | Ciemin || omn ot | St || g
§ of content. 8 interest engaging or
- =i | st st |
inves in
L Designs lessons that Designs lessons thatuse | Plans lessons that Plans lessons that
Organizing mcorpm anappropriate | en effective, diverse mix ! . involvean _ mely mainly on
Learning dlnnx of bighly effective, | ofleamning m&ieg::g and , me:g.s:stem :::: of mmivele::;mg
iversc learning strategies materials includi ective gles
andmam'iaizlsincluding technology. i ineffective le;‘rl;'ng matm‘;!: i:z:iudhg
technology. § strategies technology.
= l matenalfmciudmg ¥
i technology.
| Py Destgns lessons that Designs lessonsthat | Designslessonsthat | Designs lessons that
Differentiation consider all student consider most student . only consider some do not consider
learning needs, styles, and | learning naeds, styles, | studentlearning student learning
interests, and interests, ' needs, styles, or * needs, styles, or
: interests. interests.
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I, LIBRARY BEHAVIOR MANAGEMENT

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Library Media Specialist. Standards
; a. Is direct, specific, Clearly communicates Armounces and posis Comes up with ad koc
Expectations consistent and tenacious in and consistently classroomnrulesend  : roles and consequences as
commumicating and implements expectations | corsequences butdoes | events unfold; rules are
implementing high for student behavior, not consistently enforce l not consistently enforced.
. expectations for student them. i
i hehavior both in and out of [
the classroom. ;
b. Shows respeet, empathy Fs fair and respectiul Isfair andrespectful | Can'be unfair and
Relationsbips ard fairness to students’ towards student . towards most students | disrespectful to students;
diverse backgrourds, differences and builds and builds positive | plays fhvorites.
identites, strengths and positiverclationships | relationships with some |
challenges; and builds with most students. students. {
. . Creates g safe climate that Refuosssto toleratse  Altempistocreatsa Doesnot create a
Climate - fosters self-and peer- digruption and productive jearning  ©° productive loaming
monitoring in which enconragesstudent . environment, butthere ¢ envirnnment; the library
dwsroption of learnirg is monitoring. . areregular disraptons E is frequently chaotic and
‘ not tolerated. in the ithrary. ! sumeétimes dangerons.
d. i Successtully develops Fosiors positive Auemprstofosier | Doos not attempt to toster
Social-emotional ' social-emoticnal skills to interactions among interactionsamong | interactions among
' support positive students and teaches studentsand o teack | smdents or teach social
interactions among useful social-emotional social skillswith | skills.
__studemis, skills. minimal syccess. | _
e ; Successfullyimplements Teaches library routines : Tries to teach studente ‘ Does not teach library
Routines library routines so that so that students library routines, but E routines and instead is
students internalize them increasingly maintain many of the routines | constantly prompiing
over the course of the year. | thern throughout the year, are nof maintained ! 9,
_ | , : = throvghout the year. |
f. Successfully develops Holds students “Fries but may be | Is unsuceessfis in
Student students’ self-discipline responsible for their unsuccessfisl in petting ;  fostoring studonts” self-
Responxibility and sense of responsibility | actions and encourages & stidents to be t discipline and sense of
for their actions, sense.of accourtability. responsibis for their E responsibility for their
acions. ; actions.

g Has highly varied Has & repertoire of Fas & limited b Has few discipline
Discipline dissipline repertoire and discipline “moves”and | disciplinaryrepertoire | ‘“moves” and constantly
Repertulire implements strategies implements them as and may struggle with | struggles with

appropristely and needed. implementation. ‘ implementation.
e efetively L L
Y | Maximizes academic ‘Effectively uses Sometimesjoses | Loses instructional time
Efficiency : learning time through acadernic learning time | wachingtimeducto | because of confusion,
i coherence, lesson through clear instruction lack of clarity, i interruptions and poorly
momentur and smooth and fransitions. interruptions and’or executed transitions.
transitions, , inefficient transitions.
L ! Muaximizes room Organizes room and Somewhat organizes | Has little orno
Envircnment | arrangement and displays displays evidence of room, but without | organization of room, and
i evidence of smdem student iearning to considering unit, lesson | displays do not relate to
learning to enbance unit, | supporiimit, lessonand or learning goaly, or | stedent learning.
lesson and leaming goals. learning goals. displays do not relae to |
stadent learning. !
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HI. DELIVERY OF INSTRUCTION

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Library Media Specialist: Standards
o Conveys hi.gh learning Sets high learning Sets minimal Has no ieaming‘
Learning expectations and expectations and l expectations for expectations and gives
Expectations cenvinces ali studeats encoursges studentsto | learning and tolls up on some students,
r they will master the master the material. I smdents theymedto
b : ____ material, ==
b. Encourages studexts to Guides students to learn Conectssmdcntswhcn ' Does not sec mistakes |
Effort-Based be risk-takers, learn from | from their mistakes and E they make mistakes but as a learning tool;
their mistakes and believe that through does not puide learning students do not feel
believe that through effective effort, fhey will from etTors. comfortable taking
| offective offoct, they will |  improve their skills and [ ! risks.
improve their skills and knowledge. i
knowledge. S, A
e | Uses essential questions, Communicates ; Attcmpts to Begins lessons withont
Framing goals, lesson objectives, | lesson objectives to give l commmunicate the main | giving students a gense
exemplars and other students a clear sense of | leaming objectivesof | of where instroction is
! strafegies to give purpose. i each lesson to students. headed.
i - students a clear sense of !
: purpase.
. d. Miakes meaningful Agtivates students’ prior :  Astempts to activate Does not activate
i Connectl commections to students’ | knowledge, experi i fudents® students’ pri :
} . prior knowledge, : mdgrzsﬁngsm ) l hmvjledge, exgjx?itms : knowledge, ex;g?iwms
expetiences and : and/orreadings. or readings.
readings,
£ Presents material Uses clear explanations Attempts to provide Does not explain
Clarity thoroughly but and acenraie examplesto | explanations andfor material or provide
s::gimtly. using relcvl::n present material. examples, t;ut examples.
eagaging examples. presentation of some
; materinl is confusing,
|~ ueclear or inaccurate. R
i L Deftly adapts lessons to 1s flexibie about Is focused on Is rigid and inflexible |
Nimbieness exploit teachable modifying lessons fotake ¢ implementing lesson with lesson plans and
e - mgtz gﬂme I gy mdteachnl;!a mgchabl ments;
misunderstandings; momen ! misses ort e mo X
makes skillful and misunderstandings; makes | moments and/or i does not make
diverse adjustmentsto adjustments to address opportunities to make adjustments.
| address all students® students’ learning styles edjustments.
i leaming styles and and needs,
‘ TS RPN I T T et e e
' ’ Consistently facilitates Sometimes provides { Rarely asks students to | Moves on at the end of
Chgs.nre appropeiate opportunities for ' ize or think hi withost
SUMmary, es surmmarize of each lesson ]
E reflection and application summary, reflection about real-life haviag students
i to real-lift situations st | and/orapplicationtoreal- | spplications for what summarize or
the end of each lesson. life situetions attheend  : they are stdying at the internatize.
t ! the lesson. end of the lesson.
! h. Is proactive in initisting | Initiates sessions to assist Assists students and Declines to.assist
Techmologyuse  sessions %o assist siudents |  stndents and teachers in teachers in the use of : students and teachersin |
and teachers in the use of | the use of technology in technology in the the use of technology in
! technology in the the tibrary/media center. | Hbrary/mediacenter | the library/media center
t library/media conter. i when asked to do so. even when asked.
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IV, COLLABORATION AND OUTREACH

4 3 2 1
Highiy Effective Effective Improvement Needed Does Not Meet
The Library Media Specialist. ' Standards
a Commanicates respectfufly and . Communicates . I§ sometimes Is insensitive o
Respect proactively withparents; is  © vespectfully with parents; !  insensitive to family family and
. sensitive to diverse family and % sensitive to diverse and vornraunity values | commumity values
| community values and beliefs. family and community and beliefs. and beliefs.
| vahues and beliefs.
b. Frequently mforms " Informs parents abou % Occesionally inforsns Does not
Support | parents ebaut how to how to supportthe  ; parentssbouthowto | commmunicate with
| appropriately supportand enrich ~ curriouium athome.  © help studentsat home. | parents about how
; the cusriculum at home, to help stadents at |
; homs. i
c. Deals immediately and Responds successfullyto | Isslewtorespondto © Doesnotrespond i
Responsivenaess suceessfisliv with parent parentconcernsand | some parent conceras | {0 parent concems
conperns and makes parents fest mukes parents feel | andsometimesmekes | and makes parents
- welcome. - weletms. . parentsfee! i feel unwelcoms,
S S | o YOREIODTOE, L N
 Participates in ougoing meetings ~ Mects frequently with | Meets occasionally | ‘Rarely meets with |
Collaboration with collcaguss and other coileagues to planunits, | withcollesguesto | coileasucs, andior ;
spacialists to plan units, share share best practiws and | share ideasabomt | copversatonsiack |
bes: practices and analyze examine assessments. | teachingandstudent ,  educational i
: : BSSCSSIEnis. 3 work. : jubstance. :
Y e i Has a clearly articulated plan for : Plans the yeer so i Plans fesson by lesson . Plany lessons in the
' Alignment i the yoar that is tightly aligned students will meet stats | and has Bitdle 1 momentwithno
with state and district standards and district standards = familiarity withstate | familiarity with i
and assesaments; eddresses atl and asseasments; standards and state standards and l
levels of thinkieg, considers different levels sessments, agsussmonts, i
of thinking, i ;
f. ' Collaborates with coileagues Works with colleagues Rr.ﬂem onsummative | Doesnotusedata |
Data Analysis & = and specialists to anglyze 1o reflect on formative | asseisment data, but 1o inform {
Reflection formative and summative and surmmative i doesnotmake instruction. :
assessment data, draw assesrment dataand | adjustments o E
corclusions about best practices inform instruction. mstruction.
and inform instruction. :
g Continually secks ways to Makes revisions to the | Makss modest Adberes to the !
Flexibility { improvethe library'media | lbrary/mediaprogram changes in the , current !
| progmm and makes changesas | when needed. i Library/medis program § hbrary/medm i
needed in response w student, | when confronted with é programevenin |
parent and teacher feedback i the need for chenpe. | spite of evidence of i
h. Enthusiastically participates in Participates in Half-heartedly ; " Doesnot 3
Expectations developraent ard sxecution of devilopment and participates in | parlicipatesn |
department goals. execution of department developmentand | developmentand'or
goals, execution of . executionof
R S 2Pt T mvenn | deportmenigosis | deparumentgoals.
L Is effective jn communicating "~ Communicates Isigeffectivein | Doesnot
Communication and advocating for the department goals to communicating |  commumnicate
department snd fts goals with scheol administration. department goalste ;. department goalsto
: school admin:stration. schoot administration. school
admunistration.
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4 3 2 1
Highly Effective Effective Imprevement Needed Poes Not Meet
The Library Media Specialist: . e . . . . Standards
5 Frequently and regularly . Often publicizes library Occasionally Never publicizes
Public relstions publicizes Bbrary materials and = materials and activities publicizes library library materials
activitier in & varietyof ways. |  ina variety of ways. materials and and activities.
activities
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V.FACILITY MANAGEMENT

4 3 2 i
Highly Effective Effective Improvement Needed Does Not Meet
The Libmry Media Specialist: . Standards
2. T Develops goals for the Devzlops goals forthe Bevelops goals for the Has not developed
Goal setting media program that are clear | media program thatare  media program thatare ' goals for the media
#anet appropriate 1o the ciear and appropriate to rudimentary and are prograr, or, goals that
siwation in the schoo! and the situation in the partially soitable to the have been developed
aligned with the school schooland tetheageof  situstion in the school | are inappropriate gither
goals, in collaboratior: with the students. and 1o the age of the to the situation in the
the director, the principal students. school or to the age of
v _andcollcagues. el et Students.
b. . Is fuliy aware of resources Is fully aware of Demonsirates basic Demonstrates litile or
Knowledgeof | avaiiable for students and " resources available for | knowiedge of resources no knowledge of
Hbrary tcachers and sctively seeks  studects and teachers in ;  available for studonts rTesources available for
resources out new resotrees froma the gehool, district and and teachers inthe students and the school,
wide tange of sources to larger commmity to school, district and district and larger
earich the school's program. | advance program goals. larger community o community.
€ . Haghighlycoherentplan  © Has well-designedplan = Hesaplan withguiding =~ Does not bave a plan.
Programplanning = thattakesintoaccountthe | tosupportbothteachers |  principles end witha Uses a racdom
competny demands of #nd stucents mn their mamber of worthwhile — collection of unrelated
scheduled time in the information needs. autivities, but some of activities lacking
library: consulfative and them don't fit with the coherence or overali
collaborative work with broader goals. Strcture,
teachers; work in
maintaining and extending
d. Hes developed a highly Has developed a clear, Has dsveloped a Has not developed an
Program sophisticated evaluationplan | organized evaluation adimeniary avaiuation evaldatios plan or
evaluation supported by imaginative plan sepported by plan without supporting | resists suggestion that
sources of eviderice witha | evidence to indicatethe  evidence thatlacksclear | suchan evaluation is
clear path towards degree to which the gozls or suggestions for important.
improving the program ot goals have beer met. improvement.
an ongoing hasis.
& . Actively pursuss acquisition Faciiftates access to  Uses existing technology | Uses technology only
Technology of cutting-edge technology  cutting-cdgstechnology | and troubleshoots when | whennecessary to
and ensures that it and ensures thatit necessary. operate circulation
incorporates seamiessly into supports Hbrary _ system.
Hbrery programs and programs ahd services. ;
BECTVIEeS: : e : . - —
f, Maintains up-to-date Has consideration file; I3 inconsistent in using Feils to adhere to
Muaterlals selection = consideration file; selects usually selects material . consideration file; district or professional
materials for the colizction from relisble reviews; occasionaily reads guidelines in selecting
thoughtfully from approved adheres to district or reviews; astempts o materials; does not
library review media and in ~ professional guidelines adhere to district or purge the collection of
consgltation with teaching  in selecting materials for | professional guidelines outdated material.
collcagues; periodically the collection; in seiecting raaterials; Collection is
purges the collection of periodically purgesthe | ocoasionafly discards old unkalanced.
ontdated materials.  gollectionof outdated | hooks. Collection is not
Collection is highly ! materials Coillection is well balanced,
balanced among different balunced among
areas. different areas.



RSU5 PROFESSIONAL GROWTH AND EVALUATION HANDBOOK - APPENDIX A: LIBRARY MEDIA

SPECIALIST RUBRICS
4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Library Media Specialist: L . Standards
g ' Anticipates teachernceds | Honors teacher requests | [spartially successfalin | Ignores teacher requests
| Budpeting whenprqsaring requisitions when preparing H efforts to prepare when preparing
and budgets, follows requisitions and budgets |  budget,sometimes | requisitions sud budget,
established procedures,and | and follows established .  responds to teacher of docs not follow
| suggests improvementsto  procedures. Inventories reguests and follows established procedures.
; those procedures. snd reports are procedures. Inventories = Inventories and reports
. Inventories and reports are submitted on time - and reports are are routinely fate.
submitted on time, | sometimes submitted on
i k. i Successfully enlists - Reaches out to families Asks fammliesto | Does notreach out for
‘ Humans ; volunteers and extza | and community agencies | volunteer and contribute |  extrasupportfom
Tesources . resources from families and ;| 1o bring in volunteers GXiTA CEOUTCES. I families or the
{ the community. and additional resources. i COTmuTity.
i i Makes highly effective use | Makes effectiveuseof | Efforts to make use of Makes poor use of
‘ Space of the physical enviromment | physical environment, the physical ! physical environment,
organization } given, resulting inclear resulting in clear ! environment are uneven, | resulting in poor traffic
! signage, excellent traffic - sipnage, pood traffic resulting in occasional flow, confusing
! flow, attractive and i inviting = flow and adequate space gonfusion, signage, inadeqnate
| book displays and adequate | devoted to work areas | space devoted to work
2 space devoted to work arees © and computer use. | nreas and compuier use
; : and computer use. i [ i and general confusion,
! i Places orders efficiently Placesorders from ' Sometimes orders from | Generates orders at the
Library from approved vendors to spproved vendorste | approved vendors, but iast minute to expend
] processing maximize discounts, obtain discounts, l does not always funds; does not
| expeditiously processes processes materialsend | maximize funds use; processes materials
| materigls when received and | makesthemavailable :  processesmaterials | received until prodded
makes them available for for nse in & timely | haphanrdly, delaying :©  bya specific need.
i use quickly. tnanner. _ :




RSU5 PROFESSIONAL GROWTH AND EVALUATION HANDBOOK - APPENDIX A: LIBRARY MEDIA
SPECIALIST RUBRICS

VI, PROFESSIONAL RESPONSISBILITIES

4 3 2 1
Highly Effective Effective Improvement Needed — Does Not Meet
The Library Media Spacmlm. Standards
: . ¢ Uses sick-time resporsibly, Uses dek-time i 1s sometimes | Isirresponsible with
Aftendance ; Consisterily adheras tothe - responsibly. Usually |  irresponsiblewith sick-time and with
i contractual hours of the [ adhersstothe . sick-meand with | the contrastual hours
i schoo! day. i contractual hours of the | the contractual hours of the school day.
i schoolday. | oftteschoolday. | . __
b. Carries ovt paperwork, | " 1s pumctnal and reliabis 1 Occasmnai!y shps ar | Frequently skips and
Reltability duties and assignments | with paperwork, duties | is late with is late with
conscientioustyand ! ond assignments; paperwork, duties paperwork, duties
. punemially: prioritizes tasks; ‘ prioritizes tasks; keeps | and/or assignments; and assipnments;
i keeps metculous records. E accursterecords.  sometimes makes makes errors in
i i i emrorsinsecords, rocords.
'Y " Presents asaconsmmate ¢ Usuallydemonstrates ;  Isoccasionally | Isuaprofessionalin
Professtonalism professional inwords,  ; professionaldemeanor | and/orslightly words, action and
_action and appearance. ; inwords, actionand | unprofessionalin appearance.
S appearange, : words, sction and-or '
d. Is invariably ethical, honest | Is ethical and | Snmeﬁmes uses |, Acts in an ethically
Judgment and transparent, asus ; iransparent, uses pood | guestionzble guestionable ranner,
 impecesbie judgmentand | judgmentand maintsins | judgment, is Jess thap | uses poor judgment
, respectsconfidentinlity. | confidentialitywith | compietely forthright ard’or discusses
] } students, *  andior discloses confidential
! : [ confiental information.
; g i information. !
e Frequemtlycontributes | Con'ributesideasand |  Isrsluctantto . Doesnotcontribute
Contributions valuable ideas and expertise ;|  expettisetoreacher | contributeiotzams, | toteacher teams,
1o teacher toams, meetings | toams, mostingsand | meetings snd meeiings or
and comraittees to farther @ committees tosupport | committees, or committees.
the school and district’s . theschocl and distriet’s | contributions are
. __ : mission. | mission,. . minimallyhelpfal - = e
£, T Informs the administration. | “Keepsthe | Isreluctanttoshare :  Doesnot sharc
Communication - of any corcerns and reaches | administration informed ! concerns with the ¢ CONCEINS, 07
© out for help and suggestions : aboutconcernsandesks | administrationorto | constantly complains
i when needed. for belp whenitis ¢ ask for help, and is not opan to
i needed. ! help.
g * Actively seeks out feedback | Listens thoughtfully to Is somewhat Is very defensive
Openness and suggestions, and.uses | otherviewpointsand | dJefensive about about criticism;
them to improve i responds constructively | eriticism; listensto | refuses to listen to
performance. [ o suggestionsand 3 feedback and i feedback or
: eriticism. | suggestions butis i suggestions; is
SN = ..., Tesistanttochange | resistantto
. “integrates besty mctmes " Utilizes effective g “Considers newideas @ Is not open to ldeas
Professional from supervisorr, waching ideas from | for improving ! for improving
Development | collespues, workshops, | supsrvisors, colleagues, | teaching and teaching and
| readings and other sources. workshops, readings | jearning. learning.
e e}, ond OThersOURCES, 1 R
i " Holds the necessary and | Holas the necessaryand | Holds waiver while | Does not hold the
Licensure current license, and bas current license. working towards necessary license or
taken advanced graduate licensure, has ailowed license
courses in arens of spacmlt; 10 expire.
relevant 1o licensure,




RSUS PROFESSIONAL GROWTH AND EVALUATION HANDBOOK - APPENDIX A: LIBRARY MEDIA

Library Media Specialist’s Name:
Schoot:

RATINGS ON INDIVIDUAL RUBRICS;

Highly Effective Effective
L. Lil Behavior Managemen
Highly Effective Effective
118

Highly Effective Effective
V. Collaboration and Outreach
Highly Effective Effective
V. Fagility Management

Highly Effective Effective
VL. Professional Responsibilities
Highly Effective Effective
OVERALL RATING:

Highly Effective Effective

OVERALL COMMENTS BY EVALUATOR:

OVERALL COMMENTS BY LIBRARY MEDIA SPECIALIST:

Evaluator’s Signature:
Library Media Specialist’s Signature:

SPECIALIST RUBRICS™
Evaluation Summary Page
_.School Year: __

Evaluator:
Improvement Needed Does Not Meet Standards
Improvement Needed Does Not Meet Standards
Improvement Needed Does Not Meet Standards
Improvement Needed Does Not Meet Standards
Improvement Needed Does Not Meet Standards
Improvement Needed Does Not Meet Standards
Improvement Needed Does Not Meet Standards

Date:

Date:

(The library media specialist’s signature indicates that he or she has seen and discussed the evaluation; it does

not necessarily denote agreement with the report.)
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L. PLANNING AND PREPARATION

4 3 2 1
Highly Effective Effective Improvement Needed  Does Not Meet
The Speech Pathologist: Standards
a. Is an expert in speech and Knows speech and Is somewhar familiar Has littte familiarity
Knowledge language and in child language well and has a with speech and with speech and
development as it relates good grasp of child language, and/or has a language or with how
to how students leam and | development as it relates few ideas about how students learn.
perform in the classroom. | 1o how students learn and students learn,
perform in the classroom.

b. Establishes goals for the Establishes goals for the Establishes goals for Has no clear goals for
Goals for speech therapy program that are program that are clear the program that are the therapy program, or
and language highly appropriate to the and appropriate to the rudimentary and establishes goals that

program situation in the school situation in the school partially suitable to the are inappropriate to
{(including roles in CST and to the age and situation in the school either the situation or
and RTT) and to the age developmental level of and to the age and the age and
and developmental level of the students. developmental level of | developmental level of
the students; develops the students. the students.
goals following
i consultations with
| administrators and teacher.
c. Designs lessons with clear, | Designs lessons focused | Plans lessons with unit Plans lessons aimed
Interventions measurable goals closely |  on measurable outcomes goals in mind but - | primarily at entertaining |
match standards | aligned with current needs aligned with most without considering students or covering
and goals and with learning standards IEP learning standards.  textbook chapters.
learning standards delineated by IEP.
delineated by IEPs.
d. Designs highly effective Designs lessons that Plans lessons with little | Plans lessons aimed at
Differentiation in lessons that address target diverse learning thought as to how to filling time.
small gronup individual student learning needs and goals. accommodate special
instruction needs and goals. needs students.
e Designs highly relevant Designs relevant lessons | Plans lessons that may | Plans lessons with little
Engagement goals and lessons that that promote student engage some student likelihood of engaging
orchestrate student ownership of objectives interest but may not or involving students to
ownership of the of the session. support all student attain objectives of the
objectives of the sessjon. investment in the session.
objectives of the
session.
f. Designs lessons that Designs lessons that use Plans lessons that Plans lessons that rely
Organizing incorporate an appropriate .| an effective, diverse mix | involve an inconsistent mainly on ineffective
Learning mix of commercially | of learning strategies and mix of effective and learning strategies and
available and curriculum- materials including ineffective learning materials including
based learning strategies technology. strategies and materials technology.
and materials for diverse including technology.
learners including
technology.

2. Organizes testing space Organizes testing space Somewhat organizes Has little or no
Organization and and classroom to support and classroom in an testing space and organization of testing
use physical space | therapeutic and learning appropriate manner; classroom, but space and/or classroom,

goals; arranges all arranges most materials materials may be and materials are
materials for convenient for convenient access difficult to find when usually not available.
| access when needed. when needed. needed.




II. DELIVERY OF INSTRUCTION TO STUDENTS

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Speech Pathologist: Standards
a. Is direct, specific and Clearly communicates Sometimes Does not communicate
Intervention consistent in intervention goals to communicates intervention goals to
Expectations communicating students. intervention goals to students.
intervention goals to students.
students.
b. Shows respect, empathy Is fair and respectful Is fair and respectful Can be unfair and
Relationships and fairness to students’ towards student towards most students | disrespectful to students;
diverse backgrounds, differences and builds and builds positive plays favorites.
identities, strengths and positive relationships | relationships with some
challenges; and builds with most students. students.
strong relationships.

c. Establishes and enforces Implements strategies Implements strategies Does not implement
Behavioral standards for student that mostly foster that sometimes foster strategies to foster
expectations conduct and behavior that positive interactions positive interactions but | positive interactions, or

foster positive interactions | and support individual may not support strategies do not support
and support individual behavior plans individual behavior individual behavior plans

behavior plans developed developed by Team. plans developed by developed by Team.

by Team both in and Team.
beyond therapy.

d. Maximizes academic Effectively uses Sometimes loses Loses instructional time

Efficiency learning time through academic learning time teaching time due to because of confusion,
coherence, lesson through clear lack of clarity, interruptions and poorly

momentum and smooth instruction and interruptions, and/or executed transitions.

transitions. transitions. inefficient transitions.

e Makes purposeful Activates students’ Attempts to activate Does not activate

Connections connections to students’ prior knowledge, students’ prior students’ prior
prior knowledge, experience, and knowledge, experiences | knowledge, experiences
experience and readings. sessions. and/or readings. and/or readings.

f. Presents material Uses clear explanations Attempts to provide Does not explain material

Clarity thoroughly but succinctly, | and accurate examples explanations and/or or provide examples.
using relevant and to present material. examples, but
engaging examples. presentation of some
material is confusing,
unclear or inaccurate.
g Consistently implements Implements evidence- | Attempts to implement Does not implement
Techniques evidence-based best based best practices for evidence-based best evidence-based best
practices for assessments assessments and practices for practices for assessments
and interventions with interventions with assessments and and interventions with
students. students. interventions with students.
students are not always
successful.
h. Skillfully individualizes Individualizes Attempts to Fails to individualize
Differentiation instruction to meet the instruction to individualize instruction for students
learning needs and styles accommodate most instruction and meet the with special needs.
of all students. students’ learning needs of students with
needs. special needs, with
mixed success.
i Consistently provides Provides activities and Sometimes provides Does not provide
Generalization of activities and strategies strategies that will activities and strategies | activities or strategies that
skills that will generalize skills generalize skills to that will generalize will generalize skills to
to classroom and other classroom and other skills to classroom and classroom and other
settings. settings. other settings. settings.




4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Speech Pathologist: Standards
It Uses a variety of effective | Frequently checks for Uses less effective Uses ineffective methods
On-Going methods to check if understanding and methods (e.g. thumbs (e.g. “Is everyone with
Assessments session goals are attained gives students helpfial up, thumbs down) to me?”) to check for
for each student and information if they check for understanding understanding,
adjusts instruction as seem confused. during instruction.
needed.
k. Is timely and conscientious Is conscientious in Provides general Does not provide
Feedback in providing specific, providing specific, feedback, but is not meaningful, conscientious
constructive, meaningful constructive, always constructive or | or constructive feedback.
feedback to promote meaningful feedback to conscientious.
student growth. encourage student
growth.

L Has students identify, Has students set goals, Urges students to look Allows students to move
Student Seli- judge and monitor targeted | self-assess and monitor over their work, see on without assessing or
Assessment skills. their performance where they had trouble | improving their problems

and aim to improve in their work.
those areas, but does
not guide or support
such activities.




I1L. CLINICAL SERVICES

4 3 2 i
Highly Effective Effective Improvement Needed Does Not Meet
The Speech Pathologist: Standards
a. Demonstrates extensive Demonstrates thorough Demonstrates basic Demonstrates little or
Knowledge of knowledge of special knowledge of special knowledge of special no knowledge of
regulations education laws and education laws and education laws and special education laws
procedures; takes a procedures. procedures. and procedures.
leadership role in
reviewing and revising
district policies.
b. Fully understands and Ensures that all Established procedures Does not follow
IDEA & ADA-A complies with procedural procedures and and safeguards are not | established procedures
regulations & timelines and safeguards, safeguards are always followed. and guidelines.
procedures and shares knowledge with | faithfully adhered to.
others.
c Proactively responds to Responds to referrals Responds to referrals Fails to respond or
Responding to formal referrals and makes and makes competent | when pressed, but may makes hasty
CST, Team & IEP thorough assessments of | assessments of student makes inadequate assessments of student
Team referrals student needs by choosing needs by choosing assessments of student needs.
suitable assessment suitable assessment needs.
procedures to answer precedures to answer
referral questions. referral questions.
d. Selects assessments that Selects assessments Selects assessments Selects assessments
Team assessments are consistent with ASHA that are generally that are sometimes that are not consistent
Preferred Practice Patterns. | consistent with ASHA | consistent with ASHA | with ASHA Preferred
Preferred Practice Preferred Practice Practice Patterns.
Patterns. Patterns.
€ Prepares forms for parents Ensures necessary Sometimes ensures Fails to have the
Written Consent to sign to ensure necessary permission for necessary permissions | necessary permissions
permissions are granted evaluations and for for testing, but not for evaluations or
before testing and for release of information those for release of release of information.
releasing of informationto | to outside agencies or information.
outside agencies or individuals are
individuals. granted.
f Is proactive in collecting Collects all relevant Collects information Neglects to collect
Collecting relevant information, information on which on which to base relevant information
information interviewing both teachers to base treatment treatment plans, but it on which to base
and parents when plans. may not be the most treatment plans. Does
necessary. Always secures Secures necessary relevant. Sometimes not secure the
necessary permissions to permissions to secures necessary necessary permissions
communicate with outside communicate with permissions to to communicate with
providers. outside providers. communicate with outside providers.
outside providers.
g Presents oral and written Writes reports that are | Writes reports that are | Writes reports that are
Written reports reports that are accurate accurate and accurate but lacking inaccurate or no
and clear, including appropriate to the clarity and not always appropriate to the
include educationally audience. appropriate to the audience.
relevant recommendations, audience.
and are tailored for the
audience.




4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Speech Pathologist: Standards
h. Creates well-written, Creates accurate, well- | Creates IEPs that are Creates IEPs that are
I[EP Writing thorough and concise [EPs written [EPs that not always thorough, not thorough, are
that include appropriate include appropriate may be poorly written poorly written and
and meaningful recommendations. or are unnecessarily include inappropriate
recommendations to long; recommendations.
uniquely address stndent recommendations are
needs. somewhat appropriate.
i Has developed a highly Has developed an Has developed a Has not developed data
Data management effective data management effective data rudimentary data management system,
system system for monitoring management system management system | or system is in disarray
student progress related to | for monitoring student | for monitoring student | and cannot be used to
IEPs, and uses it to progress related to progress related to monitor student
communicate with teachers IEPs, and uses it to IEPs, and occasionally | progress or to adjust
and parents and to adjust adjust treatment when uses it to adjust treatment when
treatment when needed. needed. treatment when needed.
needed.
i If Chair, effectively If Chair, follows state If Chair, may not If Chair, does not
TEAM Meetings follows state mandated mandated guidelines | follows state mandated | follows state mandated
guidelines for annual for annual reviews. If | guidelines for annual guidelines for annual
reviews. If participant, participant, adequately | reviews. If participant, | reviews. Ifparticipant,
contributes in a meaningful | contributes to annual may make unfocused | does not contribute, or
and concise way to annual review meetings. or irrelevant makes irrelevant
review meetings. contributions to annual contributions to,
review meetings. annual review
meetings.
k Proactively and effectively Consults and Sometimes consults Does not consult or
Consultation consults and advocates for | advocates for students and advocates for advocate for students
students’ speech and with administrators, students with with administrators,
language needs with teachers and support administrators, teachers or support
administrators, teachers personnel. teachers and support personnel.
and support personnel as a personnel.
resource on speech and
language.
L Vigilantly ensures that Often checks to see Does not always check | Does not check to see
Assistive technology assistive technologies that assistive to see that assistive that assistive
in IEP required by IEP are being | technologies are being | technologies are being | technologies are being
used, maintained, and used, maintained and used, maintained and used, maintained or
monitored correctly. Is monitored correctly. Is | monitored correctly. | monitored correctly. Is
skilled in using assistive effective at using Is aware of assistive unaware of assistive
technology. assistive technology. technology, but may technology, or is not
not be skilled in using skilled in using it.
it.
m. Is fully aware of entire IEP | Is aware of entire IEP | Is aware of some parts | Isnot aware of entire
Incorporates IEP and incorporates skills, and sometimes of IEP and IEP and does not
goals goals and strategies from incorporates skills incorporates skills incorporate skills from
other disciplines for a from other disciplines. | from other disciplines | other disciplines even
coordinated approach. when required or when required.
convenient.




IV. FAMILY AND COMMUNITY OUTREACH

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Speech Pathologist: Standards
a. Communicates Communicates Is sometimes Is insensitive to family
Respect respectfully and respectfully with parents; insensitive to family and community values
proactively with parents; is sensitive to diverse and community values and beliefs.
is sensitive to diverse family and community and beliefs.
family and community values and beliefs,
values and beliefs.
b. Promptly and frequently | Updates parents on good | Updates easy-to-reach | Makes little or no effort
Communicating informs all parents, even news and promptly parents about behavior | to contact parents with
with families those who are hard to informs parents of and learning problems, news about students.
reach, of positive news behavior and learning but rarely mentions
about students, and problems; attempts to positive news.
immediately flags any contact hard-to-reach
problems. parents.
c Assigns high-quality, Assigns quality home- Assigns home-based Assigns home-based
Generalization home-based intervention based intervention intervention activities intervention strategies
practice activities and provides activities and gives but rarely follows up. but is resigned to the
rich feedback to students | feedback to students and fact that many students
and families. families. won’t return them, and
does not follow-up.
d. Deals immediately and Responds successfully to Is slow to respond to Does not respond to
Responsiveness successfully with parent parent concerns and some parent concerns parent concerns and
concerns and makes makes parents feel and sometimes makes makes parents feel
parents feel welcome. welcome. parents feel unwelcome.
unwelcome.
e Through conferences, Through conferences, Relies primarily on Gives out report cards
Reporting report cards and informal | report cards and informal report cards and and conducts
communication, provides | communication, provides conferences to conferences as required,
detailed and helpful helpful feedback to communicate with but does not
feedback to parents about parents about student parents and provide communicate
student progress. progress. feedback about student effectively to parents
progress. about student progress.




V. PROFESSIONAL RESPONSIBILITIES

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Speech Pathologist: Standards
a. Uses sick-time Uses sick-time Is sometimes Is irresponsible with
Attendance responsibly. Consistently responsibly. Usually irresponsible with sick- | sick-time and with the
adheres to the contractual | adheres to the contractual time and with the contractual hours of the
hours of the school day. hours of the school day. | contractual hours of the school day.
school day.
b. Carries out paperwork, Is punctual and reliable | Occasionally skips oris | Frequently skips and is
Reliability duties and assignments with paperwork, duties late with paperwork, late with paperwork,
conscientiously and and assignments; duties and/or duties and assignments;
punctually; prioritizes prioritizes tasks; keeps assipnments; makes errors in records.
tasks; keeps meticulous accurate records. sometimes makes
records. errors in records.
c. Presents as a consummate Usually demonstrates Is occasionally and/or Is unprofessional in
Professionalism professional in words, professional demeanor in | slightly unprofessional words, action and
action and appearance. words, action and in words, action and/or appearance.
appearance. appearance.
d. Is invariably ethical, Is ethical and transparent, Sometimes uses Acts in an ethically
Judgment honest and transparent, uses good judgment and | questionable judgment, | questionable manner,
uses impeccable judgment | maintains confidentiality | is less than completely uses poor judgment
and respects with students. forthright and/or and/or discusses
confidentiality. discloses confidential confidential
information. information.
e. Frequently contributes Contributes ideas and Is reluctant to Does not contribute to
Contributions valuable ideas and expertise to teacher contribute to teams, teacher teams, meetings
expertise to teacher teams, teams, meetings and meetings and or committees.
meetings and committees | committees to support the commitiees, or
to further the school and school and district’s contributions are
district’s mission. mission. minimally helpful.
f. Informs the administration | Keeps the administration Is reluctant to share Does not share
Communication of any concerns and informed about concerns concems with the concerns, or constantly
reaches out for help and and asks for help when it | administration orto ask | complains and is not
suggestions when needed. is needed. for help. open to help.
2. Actively seeks out Listens thoughtfully to Is somewhat defensive | Is very defensive about
Openness feedback and suggestions, other viewpoints and about criticism,; listens criticism; refuses to
and uses them to improve responds constructively to feedback and listen to feedback or
performance. to suggestions and suggestions but is suggestions; is resistant
criticism. resistant to change. to change.
h. Seeks out teachers and Advocates for students Is available to staff for | Isnot available to staff
Collaboration administrators with whom with teachers and questions and planning; for questions and
to confer regarding cases, administrators with provides background planning; declines to
soliciting their perspective | whom to confer regarding material when provide background
on individual students. individual cases. requested, but does not material when
initiate such requested.
interactions,
i Makes perceptive and Provides accurate and Is moderately accurate Does not reflect on
Reflecting on accurate reflections on objective reflections on and objective in practice, or the
practice practice, citing specific practice, citing specific reflections on practice reflections are
examples of what was not positive and negative without citing specific inaccurate or self-
successful for at least characteristics. Makes examples. Only makes serving.
some students, then draws | some specific suggestions | global suggestions as to
on extensive repertoire to as to how instruction how instruction might
suggest alternative might be improved. be improved.
strategies for instruction.




4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Speech Pathologist: Standards
i Integrates best practices Utilizes effective Considers new ideas Is not open to ideas for
Professional from supervisors, teaching ideas from for improving teaching | improving teaching and
Development colleagues, workshops, supervisors, colleagues, and learning. learning,
readings and other sources. | workshops, readings and
other sources.
k. Holds the necessary and Heolds the necessary and Holds Maine Does not hold the
Licensure current license and current license and Speech necessary license(s).
certification, and has certification. Completes Therapy license.
participated in advanced necessary ASHA CEUs
professional development to maintain licensure.
in order to meet ASHA
CEU requirements.




Evaluation Summary Page

Speech Pathologist’s Name: School Year:

School: Evaluator:

RATINGS ON INDIVIDUAL RUBRICS:
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Highly Effective Effective Improvement Needed Does Not Meet Standards
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Highly Effective Effective Improvement Needed Does Not Meet Standards
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Highly Effective Effective Improvement Needed Does Not Meet Standards
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Highly Effective Effective Improvement Needed Does Not Meet Standards
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OVERALL COMMENTS BY EVALUATOR:
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Evaluator’s Signature: Date:
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(The pathologist’s signature indicates that he or she has scen and discussed the evaluation; it does not
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L PLANNING AND PREPARATION

4 3 2 1
Highly Effective Effective Improvement Needed  Does Not Meet
The Therapist: Standards
a. Is an expert in OT or PTand| KnowsOT or PT well Is somewhat familiar | Has little familiarity
Knowledge in child developmentas it | and has a good grasp of | with OT or PT, and/or with OT or PT or
relates to how students learn |  child development as it has a few ideas about with how students
and perform in the classroom.| relates to how students how students learn. learn.
learn and perform in the
classroom.

: b. Establishes goals for the Establishes goals for the Establishes goals for Has no clear goals for
Goals for OT or therapy program that are program that are clear the program that are the therapy program, or
PT program highly appropriate to the and appropriate to the rudimentary and establishes goals that

situation in the school situation ir the school partially suitable to the are inappropriate to
(including roles in CST and to the age and { situation in the school either the situation or
and RTI) and to the age developmental level of and to the age and the age and
and developmental level of the students. developmental level of | developmental level of
the students; develops the students. the students.
goals following
consultations with
administrators and reacher.
c. Designs lessons with clear, | Designs lessons focused ! Plans lessons with unit Plans lessons aimed -
Interventions measurable goals closely | onmeasurable outcomes goalsinmindbut | primarily at entertaining
match standards | aligned with current needs aligned with most without considering students or covering
and goals and with learning standards IEP learning standards. textbook chapters.
learning standards delineated by IEP.
delineated by IEPs. |
d. Designs highly effective ;  Designs lessons that Plans lessons with little | Plans lessons aimed at
Differentiation in lessons that address ! target diverse learning thought as to how to filling time.
small group individual student learning | needs and goals. accommodate special
instruction needs and goals. i needs students.
e Designs highly relevant | Designsrelevantlessons | Plans lessons that may | Plans lessons with liule
Engagement goals and lessons that | that promote student engage some student ] likelihood of engaging
orchestrate student ownership of objectives interest but may not or involving students to
ownership of the I of the session. support all student attain objectives of the
objectives of the session. ; investment in the session,
! objectives of the
session.
f. Designs lessons that Designs lessons that use Plans lessons that Plans lessons that rely
Organizing incorporate an appropriate | an effective, diverse mix | involve aninconsistent | mainly on ineffective
Learning mix of commercially of learning strategies and mix of effective and learning strategies and
available and curriculum- materials including ineffective learning materials including
based learning strategies technology. strategies and materiais technology.
and materials for diverse including technology.
learners including
technology.

g Organizes testing space Organizes testing space Somewhat organizes Has little or no
Organization and | and classroom to support and classroom in an testing space and organization of testing
use physical space | therapeutic and learning appropriate manner; classroom, but space and/or classroom,

goals; arranges all arranges most materials materials may be and materials are
materials for convenient for convenient access difficult to find when usually not available.
access when needed. when needed. needed.




II. DELIVERY OF INSTRUCTION TO STUDENTS

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Therapist: Standards

a. Is direct, specific and Clearly communicates Sometimes Does not communicate
Imtervention consistent in intervention goals to communicates intervention goals to
Expectations communicating students. intervention goals to students.

intervention goals to students,
students.
b. Shows respect, empathy Is fair and respectful Is fair and respectful Can be unfair and
Relationships and fairness to students’ towards student towards most students | disrespectful to students;
diverse backgrounds, differences and builds and builds positive plays favorites.
identities, strengths and positiverelationships | relationships with some
challenges; and builds with most students. students.
strong relationships.

c Establishes and enforces Implements strategies Implements strategies Does not implement
Behavioral standards for student that mostly foster that sometimes foster strategies to foster
expectations conduct and behavior that positive interactions positive interactions but | positive interactions, or

foster positive interactions | and support individual tnay not support strategies do not support
and support individual behavior plans individual behavior individual behavior plans

behavior plans developed developed by Team. plans developed by developed by Team.

by Team both in and Team.
beyond therapy.

d. Maximizes academic Effectively uses Sometimes loses Loses instructional time

Efficiency learning time through academic learning time teaching time due to because of confusion,
coherence, lesson through clear lack of clarity, interruptions and poorly

momentum and smooth instruction and interruptions, and/or executed transitions.

transitions. transitions. inefficient transitions.

e. Makes purposeful Activates students’ Attempts to activate Does not activate

Connections connections to students’ prior knowledge, students’ prior students’ prior
prior knowledge, experience, and knowledge, experiences | knowledge, experiences
experience and readings. sessions. and/or readings. and/or readings.

f. Presents material Uses clear explanations Attempts to provide Deces not explain material

Clarity thoroughly but succinctly, | and accurate examples explanations and/or or provide examples.
using relevant and to present material, examples, but
engaging examples. presentation of some
material is confusing,
unclear or inaccurate.
g Consistently implements Implements evidence- | Attempts to implement Does not implement
Techniques evidence-based best based best practices for evidence-based best evidence-based best
practices for assessments assessments and practices for practices for assessments
and interventions with interventions with assessments and and interventions with
students. students. interventions with students.
students are not always
successfill.
h. Skillfully individualizes Individualizes Attempts to Fails to individualize
Differentiation instruction to meet the instruction to individualize instruction for students
learning needs and styles accommodate most instruction and meet the with special needs.
of all students. students’ learning needs of students with
needs. special needs, with
mixed success.
i. Consistently provides Provides activities and Sometimes provides Does not provide
Generalization of activities and strategies strategies that will activities and strategies | activities or strategies that
skills that will generalize skills generalize skills to that will generalize will generalize skills to
to classroom and other classroom and other skills to classroom and classroom and other
settings. settings. other settings. settings.




4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Therapist: Standards
i Uses a variety of effective | Frequently checks for Uses less effective Uses ineffective methods
On-Going methods to check if understanding and methods (e.g. thumbs (e.g. “Is everyone with
Assessments session goals are attained gives students helpful up, thumbs down) to me?”) to check for
for each student and information if they check for understanding understanding.
adjusts instruction as seem confused. during instruction.
needed.
k Is timely and conscientious Is conscientious in Provides general Does not provide
Feedback in providing specific, providing specific, feedback, but is not meaningful, conscientious
constructive, meaningful constructive, always constructiveor | or constructive feedback.
feedback to promote meaningful feedback to conscientious.
student growth. encourage student
growth.

L Has students identify, Has students set goals, | Urges students tolook | Allows students to move
Student Self- judge and monitor targeted | self-assess and monitor over their work, see on without assessing or
Assessment skills. their performance where they had trouble | improving their problems

and aim to improve in their work.
those areas, but does
not guide or support
such activities.




I11. CLINICAL SERVICES

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Therapist: Standards
a. Demonstrates extensive | Demonstrates thorough | Demonstrates basic Demonstrates little or
Knowledge of knowledge of special knowledge of special knowledge of special no knowledge of
regulations education laws and education laws and education laws and special education laws
procedures; takes a procedures. procedures. and procedures.
leadership role in
reviewing and revising
district policies.
b. Fully understands and Ensures that all Established procedures Does not follow
IDEA & ADA-A complies with procedural procedures and and safeguards are not | established procedures
regulations & timelines and safegunards, safeguards are always followed. and guidelines.
procedures and shares knowledge with | faithfully adhered to.
others.
< Proactively responds to Responds to referrals Responds to referrals Fails to respond or
Responding to formal referrals and makes and makes competent | when pressed, but may makes hasty
CST, Team & TEP thorough assessments of | assessments of student makes inadequate assessments of student
Team referrals student needs by choosing needs by choosing assessments of student needs.
suitable assessment suitable assessment needs.
procedures to answer procedures to answer
referral questions. referral questions.
d. Selects assessments that Selects assessments Selects assessments Selects assessments
Team assessments are consistent with OT or that are generally that are sometimes that are not consistent
PT practices. consistent with OT or | consistent with OT or with OT or PT
PT practices. PT practices. practices.
€ Prepares forms for parents Ensures necessary Sometimes ensures Fails to have the
Written Consent to sign to ensure necessary permission for necessary permissions | necessary permissions
permisgions are granted evaluations and for for testing, but not for evaluations or
before testing and for release of information those for release of release of information.
releasing of informationto | to outside agencies or information.
outside agencies or individuals are
individuals. granted.
f. Is proactive in collecting Collects all relevant Collects information Neglects to collect
Collecting relevant information, information on which on which to base relevant information
information interviewing both teachers to base treatment treatment plans, but it on which to base
and parents when plans. may not be the most treatment plans, Does
necessary. Always secures Secures necessary relevant. Sometimes not secure the
necessary permissions to permissions to Secures necessary necessary permissions
communicate with outside communicate with permissions to to communicate with
providers. outside providers. communicate with outside providers.
outside providers.
g. Presents oral and written Writes reports that are | Writes reports that are | Writes reports that are
Written reports reports that are accurate accurate and accurate but lacking inaccurate or no
and clear, including appropriate to the clarity and not always appropriate to the
include educationally audience. appropriate to the andience.
relevant recommendations, audience.
and are tailored for the
audience.




4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Therapist: Standards
h. Creates well-written, Creates accurate, well- |Creates IEP goals that are|Creates IEP goals that are
IEP Goals thorough and concise IEP written IEP goals not always thorough, not thorough, are
goals that include that include may be poorly written poorly written and
appropriate and appropriate or are unnecessarily include inappropriate
meaningful recommendations. long; recommendations.
recommendations to recommendations are
uniquely address student somewhat appropriate.
i. Has developed a highly Has developed an Has developed a Has not developed data
Data management effective data management effective data rudimentary data management system,
system system for monitoring management system managementsystem | or system is in disarray
student progress related to | for monitoring student | for monitoring student | and cannot be used to
IEPs, and uses it to progress related to progress related to monitor student
communicate with teachers IEPs, and uses it to IEPs, and occasionally progress or to adjust
and parents and to adjust adjust treatment when uses it to adjust treatment when
treatment when needed. needed. treatment when needed.
needed.
j If Chair, effectively If Chair, follows state If Chair, may not If Chair, does not
TEAM Meetings follows state mandated mandated guidelines | follows state mandated | follows state mandated
guidelines for annual for annual reviews. If | guidelines for annual guidelines for annual
reviews. If participant, participant, adequately | reviews. If participant, | reviews. If participant,
contributes in a meaningful | contributes to annual may make unfocused | doesnot contribute, or
and concise way to annual review meetings. or irrelevant makes irrelevant
review meetings. contributions to annual contributions to,
review meetings. annual review
meetings.
k. Proactively and effectively Consults and Sometimes consults Does not consult or
Consultation consults and advocates for | advocates for students and advocates for advocate for students
students’ speech and with administrators, students with with administrators,
language needs with teachers and support administrators, teachers or support
administrators, teachers personnel. teachers and support personnel.
and support personnel as a personnel.
resource on speech and
language.
L Vigilantly ensures that Often checks to see Does not always check | Does not check to see
Assistive technology assistive technologies that assistive to see that assistive that assistive
in IEP required by IEP are being | technologies are being | technologies are being | technologies are being
used, maintained, and used, maintained and used, maintained and used, maintained or
monitored correctly. Is monitored correctly. Is monitored correctly. | monitored correctly. Is
skilled in using assistive effective at using Is aware of assistive unaware of assistive
technology. assistive technology. technology, but may technology, or is not
not be skilled in using skilled in using it.
it.
m, Is fully aware of entire IEP | Is aware of entire IEP | Is aware of some parts | Is not aware of entire
Incorporates IEP and incorporates skills, and sometimes of IEP and IEP and does not
goals goals and strategies from incorporates skills incorporates skills incorporate skills from
other disciplines for a from other disciplines. | from other disciplines | other disciplines even
coordinated approach. when required or when required.
convenient.




IV. FAMILY AND COMMUNITY OUTREACH

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Therapist: Standards
a. Communicates Communicates Is sometimes Is insensitive to family
Respect respectfully and respectfully with parents; insensitive to family and community values
proactively with parents; is sensitive to diverse and community values and beliefs.
is sensitive to diverse family and community and beliefs.
family and community values and beliefs,
values and beliefs.
b. Promptly and frequently | Updates parents on good | Updates easy-to-reach | Makes little or no effort
Communicating informs all parents, even news and promptly parents about behavior | to contact parents with
with families those who are hard to informs parents of and learning problems, news about students.
reach, of positive news behavior and learning but rarely mentions
about students, and problems; attempts to positive news.
immediately flags any contact hard-to-reach
problems. parents.
e Assigns high-quality, Assigns quality home- Assigns home-based Assigns home-based
Generalization home-based intervention based intervention intervention activities intervention strategies
practice activities and provides activities and gives but rarely follows up. but is resigned to the
rich feedback to students | feedback to students and fact that many students
and families. families. won’t return them, and
does not follow-up.
d. Deals immediately and Responds successfully to Is slow to respond to Does not respond to
Responsiveness successfully with parent parent concerns and some parent cOncerns parent concerns and
concerns and makes makes parents feel and sometimes makes makes parents feel
parents feel welcome, welcome. parents feel unwelcome.,
unwelcome.
€ Through conferences, Through conferences, Relies primarily on Gives out report cards
Reporting report cards and informal | report cards and informal report cards and and conducts
communication, provides | communication, provides conferences to conferences as required,
detailed and helpful helpful feedback to communicate with but does not
feedback to parents about parents about student parents and provide communicate
student progress. progress. feedback about student effectively to parents
progress. about student progress.




V. PROFESSIONAL RESPONSIBILITIES

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Therapist: Standards
a. Uses sick-time Uses sick-time Is sometimes Is irresponsible with
Attendance responsibly. Consistently responsibly. Usually irresponsible with sick- | sick-time and with the
adheres to the contractual | adheres to the contractual time and with the contractual hours of the
hours of the school day. hours of the school day. | contractual hours of the school day.
school day.
b. Carries out paperwork, Is punctual and reliable | Occasionally skips oris | Frequently skips and is
Reliability duties and assignments with paperwork, duties late with paperwork, late with paperwork,
conscientiously and and assignments; duties and/or duties and assignments;
punctually; prioritizes prioritizes tasks; keeps assignments; makes errors in records.
tasks; keeps meticulous accurate records. sometimes makes
records. errors in records.
¢ Presents as a consummate Usually demonstrates Is occasionally and/or Is unprofessional in
Professionalism professional in words, professional demeanorin | slightly unprofessional words, action and
action and appearance. words, action and in words, action and/or appearance.
appearance. appearance.
d. Is invariably ethical, Is ethical and transparent, Sometimes uses Acts in an ethically
Judgment honest and transparent, uses good judgment and | questionable judgment, questionable manner,
uses impeccable judgment | maintains confidentiality | is less than completely uses poor judgment
and respects with students. forthright and/or and/or discusses
confidentiality. discloses confidential confidential
information. information.
e Frequently contributes Contributes ideas and Is reluctant to Does not contribute to
Contributions valuable ideas and expertise to teacher contribute to teams, teacher teams, meetings
expertise to teacher teams, teams, meetings and meetings and or committees.
meetings and committees | committees to support the committees, or
to further the school and school and district’s contributions are
district’s mission. mission. minimally helpful.
f. Informs the administration | Keeps the administration Is reluctant to share Does not share
Communication of any concerns and informed about concerns concerns with the concerns, or constantly
reaches out for help and and asks for help when it | administration or to ask complains and is not
suggestions when needed. is needed. for help. open to help.
g Actively seeks out Listens thoughtfully to Is somewhat defensive | Is very defensive about
Openness feedback and suggestions, other viewpoints and about criticism; listens criticism; refuses to
and uses them to improve responds constructively to feedback and listen to feedback or
performance. to suggestions and suggestions but is suggestions; is resistant
criticism. resistant to change. to change.
h. Secks out teachers and Advocates for students is available to staff for | Is not available to staff
Collaboration administrators with whom with teachers and questions and planning; for questions and
to confer regarding cases, administrators with provides background planning; declines to
soliciting their perspective | whom to confer regarding material when provide background
on individual students. individual cases. requested, but does not material when
initiate such requested.
interactions.
i Makes perceptive and Provides accurate and Is moderately accurate Does not reflect on
Reflecting on accurate reflections on objective reflections on and objective in practice, or the
practice practice, citing specific practice, citing specific reflections on practice reflections are
examples of what was not positive and negative without citing specific inaccurate or self-
successful for at least characteristics. Makes examples. Only makes serving.
some students, then draws | some specific suggestions | global suggestions as to
on extensive repertoire to as to how instruction how instruction might
suggest alternative might be improved. be improved.
strategies for instruction.




4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Therapist: Standards
je Integrates best practices Utilizes effective Considers new ideas Is not open to ideas for
Professional from supervisors, teaching ideas from for improving teaching | improving teaching and
Development colleagues, workshops, supervisors, colleagues, and learning. learning,
readings and other sources. | workshops, readings and
other sources.
k Holds the necessary and Holds the necessary and Holds Maine Does not hold the
Licensure current license and current license and Occupational or necessary license(s).
certification, and has certification. Completes Physical Therapy
participated in advanced necessary CEUs to license.
professional development maintain licensure.
in order to meet CEU
requirements.




Evaluation Summary Page

Therapist’s Name: School Year:

School: Evaluator:

RATINGS ON INDIVIDUAL RUBRICS:

L. Planning and Preparation
Highly Effective Effective Improvement Needed Does Not Meet Standards

II. Delivery of Instruction to Students
Highly Effective Effective Improvement Needed Does Not Meet Standards
III.  Clinical Services

Highly Effective Effective Improvement Needed Does Not Meet Standards
IV.  Family and Community Outreach

Highly Effective Effective Improvement Needed Does Not Meet Standards
V. Professional Regulations

Highly Effective Effective Improvement Needed Does Not Meet Standards
OVERALL RATING:

Highly Effective Effective Improvement Needed Does Not Meet Standards

OVERALL COMMENTS BY EVALUATOR:

OVERALL COMMENTS BY THERAPIST:

Evaluator’s Signature: Date:

Therapist’s Signature: Date:

(The therapist’s signature indicates that he or she has seen and discussed the evaluation; it does not necessarily
denote agreement with the report.)
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RUBRICS

L PLANNING AND PREPARATION FOR LEARNING

4 3 2 1
Higkly Effective Effective Improvement Needed Does Not Meet
The Counselor: Standards i
! 2 | Demonstrates deep and Demonstrates Demonstrates basic Demonstates little
¢t Knowledgeof | thoroughunderstanding of understanding of P understanding of understending of
| counseling theory :  counscling theoryend counseling theoryand | commseling theoryand | counseling theory and
._sndtechmiques | _techniques. techniques, techniques. | techniques,
: b | Demonstrates accurste Demonstrates accurate | Demonstratespartial | Demonstrates fitle ornp
Knowledgeof @ Iknowledge ofthe typical knowledge of the typical ; knowledge of child knowledge of child and
child and developmental developmental ! end adolescent adolescent development.
adolescent characteristics of the age characteristics of the age development.
development group and of the group as well as ;
exceptions tothe general | exceptions to the general
patterns; understands the patiems. |
' extent to which individual :
: stdents follow the general !
] e Encoursge ways that Encoarige waysthat  , May tell students that Gives up on some
! ptadents can consistently students can set and & goal is challenging stndents or i
expectations accomplish challenging -| accomplish challenging end that theyneed to | communicates that some
goals through effective goals through sifective worlk hard, but does cannot accomplish
i effort. effort. encourage students to changing goals.
! { accomplish the goal
! ' ! through effective effort.
; d. : Displays extensive Displays awareness of Displays awareness of Displayslittie orng |
! Regaolationsand awareness of regulations regulationsandof | regulations and of swareness of reguiations |
TESOUTCES and of resources for resources for students [ resources for students or of resources for
students, including those |  available throughthe | available throngh the students,
{  available through the schoot and district, with : school or district, but
' i schoot, district and some familiseity with ;  has no knowledge of
i j community. resources external to the | resources external to
: school. the school, ;
] e ! Provides highly coberent Providesinputin | Provides inputin Provides tnpitin !
:  Plannlngthe | nput in plasning the planming the counseling : planning the plamning the counseling
. counseling counseling program that | program that includes the i counseling program | program that consists of
! program supports not only the important aspectsof . thatincludes anmumber |  arandom collection of
‘ individual students, but counscling in the setting. | of worthwhile unrelated activities,
i also the broader activities, but some of | lacking coherence oren
1 educational programa. them don't fit brouder overall structurs,
SRR SRS SRR - YV I
Ot " Provides kighly Provides clear, organized | Providesrudimentary | Provides no faput into
Evaluating sophisticated inputinto | inputinto evaluationplan | inputinto evaluation | evaluation pias or resists
coungaling ; evaluationplan supported | supported by evidence to plan without suggestion that such an
program by imaginative sources of indicatc the degree fo | supporting evidence evaluation is important.
evidence with & clear path which the goals have that lacks clear goals
y  towerds improving the been met. or suggestions for
; 5 program m ongoing | improvement




RSU5 PROFESSIONAL GROWTH AND EVALUATION HANDBOOK - APPENDIX A: GUIDANCE COUNSELOR

RUBRICS
4 3 2 1
Hiphly Effective Effective Tmprovement Needed Does Mot Meet
‘The Counselor; Standards
¢ & | Individually and with ndividuaily and with Drawsconclusions |  Dues rot analyze data
[ Analysis snd coileagues, draws ‘colleapues, draws Feom u limited analysis | and‘or deaw conalusions
{  conclusions apprapriate, actionabie apprepriate conclusions ofdatatvinforn | fromdatabeyond
! conclusions about students, | about students, programs, studers learning, | completing minimal
progragas, plans and plans and practices froma growth, and i requircments.
; practices form a thorongh thorough analysis ofa development !
analysis of a wide range of |  wide range of data to |
data that improve short- improve student learning, :
aod long-derm planning | growth, and development. i
L deeddons. |~ R S S
; h. " Hasolearlyartculated, | Haseffective routines for  Has rudimentaryor | Does ror have routines |
Muanaging seatnlass routines for the the guidusce office and partially successful | for the puidance office or
routines and guidance office and the the classroom, rogtines forthe . theclsssroom,or
procedures classroom. guidance office and/or | romines ere in disarray. 1
the classroom. i !




RSUS5 PROFESSIONAL GROWTH AND EVALUATION HANDBOOK - APPENDIX A: GUIDANCE COUNSELOR

RUBRICS
. COUNSELING
4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Counselor: Standards
» Establishes respect and Has positive and respectful | Has some positive and Hasatleast some |
Respectand | rapportwithall studentsso | interactions with stadents to | negative with students. | interactions with
rapport that they seek out the cultivaie comfort and trust Ispamully sucoessful students that are
counselor, reflecting a high in the student-counselor in mmmngmg positive negative or
degree of comfort and trust in relationship. Promotes interactions among inappropriate, Does
! the student-counselor positive student interactions students. not promote positive
\  relationship. Encourages among students. interactions among !
| students to engage in positive students.
o interactions. ey Ty == T e =S Ly
b ‘Establishes an environmentin | Establishes an environment Establishes an Establishes an
Respects which studenta respect and enabling students to environment in which environment that
differences affirm their own and others® | demeomsirste respect for and students generally does not support
differences and are supported | affirm their own and others’ | demonstrate respect for | respect for individuat
i to share and explore differences related to individuat diffecences. differences.
¢ differences and similaritics background, identity, ;
! related to background, Iangoage, strengths and |
! identity, language, strengths, chalienges.
. - and challenges.
i e . Conducts detailed assessments Conducts adequate Conducts perfimciory Does not assess
Assemsing | of student needs and knows nssessments of stadent sssessments of student. | swudent needs orthe
students needs | the range of the student nceds. | needs and knows the range essessments result in
of the student neads, inaccurate
- _ conglusions, i
d Helps individual students Helps stadents formmlete Ispartiaily successful | Developsacademic 1
Long range formutate academic and ecademic and career plans, in attempts to help and career pians that
plunning with career plans based on individual students are unrelated to
stndents knowledge of stadent needs. formulate academicand |  identified student
s : = . .CBTEET plas, needs.

[ ! Demonstrates strong problem- Demonstrates clear Demonstrates soms Has limited ability to
Problem- | solving skillsand understanding of problem- | ebility to problem-salve |  solve problems or
solving t  meaningful mowledge and solving end provides and assist others. offer insight.

! assistance to others in information and insight to
E problem-solving and conflict assist others in problem-
L ;: " Deals immediatelyand Rcspmdssnmsfuﬂym Is slow to respond to Does natrmpomm h‘
Responﬁvm successfully with stadent student concerns and mskes | some student concerns student concerns
tostudents ° concerns and makes students students feel welcoms. and/or sometimes and/or makes !
| feel welcome at all times. makes students fect students fesl
mmwelcome. wnwelcome,

g Uses an extensive range of Uses & rangs of counseling Displays a narrow Has few counseling
Counseling counseling techadques to help | techniques to help students range of counseling techniques to help
techniques students acquire decision- acquire decision-making techniques to help students acquire

making and problem-solving | and problem-solving skills. students acquire decision-making and
gkills. decision-making and problem-solving
problem-solving skills.

% Provides high-quality, age- | Providesage-spproptiste Provides few Relationshipsand |

Individealaund | appropriste activities and activities and services that |  appropriate activities activities with |
group services that foster foster positive selfimage, | and services that foster | students are negative i
counseling intellectual, psychological and | both in individual and group positive irage. or inappropriate.
services | social developmsnt. settings.




RSU5 PROFESSIONAL GROWTH AND EVALUATION HANDBOOK - APPENDIX A: GUIDANCE COUNSELOR

The Counseior:
i.
Resoirces

§r
Consultation
with school

staff

PO R}

4
Highly Effective

Collaborates with other
proegrams/agencies, both
within and beyond the school
or district to meet individual
_stadentneods.
Is prosotive in providing
faculty and staff with
information regarding
students. Frequently
collaborates with faculty to
advocate for students.

P

RUBRICS

3
Effective

Collaborates with other
programs within the school
or district ro meet indjvidual
student needs.

Prevides faouity und stalf
with information regarding
student progress.
Collaborates with foulty to
advocate for sudents if
needed.

2 1
Improvement Needed Does Not Meet
, _ Sindards.
Ispartially successful |  Dossnotmake
io collaborating with I comectonswith ¢
other programs within | other programsin @
theschooitomeet  : order to mees student
... sudentnesds, | needs. 4
Provides imited ! Provides tiy i
informationregarding | informetionto, and
stodents o facoly and | has little contact with |
does not seck out their faculty regarding |
support. stindonts.

i
|
i
i




RSUS PROFESSIONAL GROWTH AND EVALUATION HANDBOOK - APPENDIX A: GUIDANCE COUNSELOR

RUBRICS

IIL FAMILY ANP COMMUNITY OUTREACH

4 3 2 1
Highly Effective Effective Improvement Needed  Does Not Meet
The Counselor: - Standards A
] . Communicates Communicates i Is sometimes j Isinsensitive to
Respect respectfally and respectfully with parents; = imsensitive to family family and
prosctively with parents; is sensitive to diverse and community community values
is sensitive to diverse family and community vatues and belie. and beliefs.
family and commumity values and betiefs.
__values and befiefs _ i i
b. Demonstrates in-depth Shows parents a genuine - Expressesconcernto  Does not convey fo
Belief kmowledge of sach interest and belief in each parents about parents any
studenttoparentsand a | student’s ahility toreach | wanting the best for knowledge of
strong belief the student standards. students. individuat students ar
! will mect or exceed concemn for their
| standards. e z I fuwe
' c Is proactive and Providesaccurate | Provides limited Provides no
Communicsting tesourceful inproviding | information to families ;  thoughaccurate informationto
with families thorough and accurate | asboutthecounseling ' informationto families, either about
information to families program asa wholeand ~ families about the the counseling
about the connseling ahout individual students. | counselingprogram  program as a whole,
program as & whole and | psawholeandabost  or about individual
. sbout individyal students. - ;. individualstudents, students.
& Frequently communicates | Updates parents on the Sends home Rarely, if ever,
Involyement with and involves parents | post-secondaryplanning | occasional communicates with
in the post-secondary process as itunfolds, - euggestions on how parents regarding
planzing process. parents can help their post-sccondary
children with post- planning.
H secondary planning
i & Deals immediatelyand | Responds successfullyto | Isslowtorespondto | Does not respond to
successfully with perent perentconcernsand | some parentconcerns = parent concerns
to pareats concerns snd makes makes parents feel snd/orsometimes  and/or makes parents
parents feel welcome. welcome. makes parents feel feel unwelcome.
o I . | _unwelcome.
Gives paveats helpful Usesprogress reportsand - Relies onlyonreport | Expects parents 1o
Reporiiag feedback on student teport cards as cards to . deal with stadent
progress throughout the opportunities to give communicate with progress and any
school year. pareats feedback on parents regardms areas that nesd
£ " Successfily contacts and Persistently tries to Tnes to contact mnst T "Miakes little or oo
Outresch works with ali parents, contact all parents, parenis, but only effort to contact
including those who are | including those whoare - reaches parents who parenis.
hard to reach. hard to reach. { are easily and readily
i i accessible.
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RUBRICS
4 3 2 1
Highly Effective Effective Improvement Needed Duoes Not Meet
The Counsclor: . o . L o Stapdards
h. -Actively seeks out Listens thoughtfully to | Ts sornewhat Is very defensive
Openness feedback and suggestions, other viewpoints and i defensive ahaut about criticism;
and uses them to improve | responds constructively criticism; iistens to refuses to listen to
performance. 10 suggestions and I feedback and feedback or
criticism. | sugpestions butis suggestions; is
L resistant to change. | resistant to change,
] i Mests frequenfly with | Collaborateswith | Meetsoccesionally Rarely meets with
Collaboradon colleagues te plan, share | coileagues to plan, share ; with colleagues to coileagues, and
and asseas guidance | and assess guidane | share ideas. conversations lack
carricuiur and | curricutum and educational
_ .. progamming. | progeoweing, 0 Substance. |
J Makesperceptiveand | Providesaccurateend | Is moderately ; Dossnotredecton
Retlecting on accurate reflectionsor: | obfective reflections on aceurate and i counseling practice,
practice counseling practice, ciing | practice, citing specific objectivein or fhe reflections are
specificexamplesof what | positive and negative refiections on maccurate or self-
was rot successfel forut | characteristios. Makes practice without serving,
least sone sindents, then | some specific suggestions | citing specific
draws on extensive | asto howcounseling . . examples, Only
repertoire tostggest  © atghtbe improved, ! makes giokal i
alterndtive stratepivs, suggestons #s to how
‘ connsoling practice
= 4 | mightbe improved. , ,
k Activaiy pursues I Secksout opportunities | Limitsparvicipation | Doesnotparticipate
Professional professional developmen | for professional ! inprofessional |  inprofessionsi
development cppormnities andmakes | dewelopmentbasedon development : development
substantial contributions | assessmentofindividual | activitiesto whatis | activities, even when
to the profession througk | needs. convenient or such activities are
diverse netivities, such as required. ciearly needed for the
| offering workshops to developmentof |
i .. coll R e ‘ .| . counselingskills, :
i L Holds the necessaryand | Holds the necessaryand | Holds waiver while Doea nct hold the
Licensure current license, and has current hicense. working tow ardy necossary loense ar
taken advanced graduate licensure, kas allowed livense
; courses inareasof | to expire,
specialty refevantto |
licensure. i
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RUBRICS
Evaluation Summary Page
Guidance Counselor’s Name: School Year:
School: Evaluator:

RATINGS ON INDIVIDUAL RUBRICS:

Highly Effective Effective Improvement Needed Does Not Meet Standards
. Counseling

Highly Effective Effective Improvement Needed Does Not Meet Standards
HI.  Family and Community Outreach

Highly Effective Effective Improvement Needed Does Not Meet Standards
OVERALL RATING:

Highly Effective Effective Improvement Needed Does Not Meet Standards

OVERALIL COMMENTS BY EVALUATOR:

OVERALL COMMENTS BY COUNSELOR:

Evaluator’s Signature: Date: ) ;.

Counselor’s Signature: Date:

(The counselor’s signature indicates that he or she has seen and discussed the evaluation; it does not necessarily
denote agreement with the report.)
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RSU5 PROFESSIONAL GROWTH AND EVALUATION HANDBOOK - APPENDIX A: SOCIAL WORKER

RUBRICS

L PLANNING AND PREPARATION FOR LEARNING

4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
The Social Waorker: Standards
18, Utilize Student, At Level 4, r schoolsocia! worker) School soriat worke: wses data to (School secial workar uses dota te' School seigi worsar rerely or noser
. Schoolsnd  jfulfillsthe criteria for Level 3 and] formulate culiurally cormpetert: | formuiate cultomily st deia when planming.
Community Data]  additiorally’ has mepped | sinell group goels and individusl ompetent- Schoyl-wide socinl
: to Plan communizy resonroes md student goals. . work aropumgualy, smalt i
| incorporated such resources into . grouppoe:s, OR individual
the school social work plar. mdanscais hmmtaﬂafﬁae
ahove. g
h. Set Ambitious ;AtLeveld, aschoolsocial worker| Schoolsocial workerdevelops | Sciun. suvial worker develops [Schuol sucial worker sarely orpover:
and Messarable [fulfills the criferie for Leveldand|  ov'mually compotentatndont | anmuml student souk Bt s | dovelops schicvementgealsfir
Geonls additionally: plaps anpual goals 2t goals that are measursble and ' messumable; the gak typically ;  imterventionsOR goslsare
targeted and individual 2vek includebeachmakstohely  doasof includebenchmarksto | daveluped, but are extromesy
monas progress and faform | bedy monitor mﬂwmr..u .general und ot hebpfisl for plar.nmg
interventiors throughout the *  andinform interventions purposes. ‘
vear. {  throughout the ysar. )
A . H
c. Utilize AL Lovel 4, 2 scbool soctal worken)  Based oa goals, school social | School social worke: plans | Schaolsocialworkerrarely or never’
Standards-Based [fulfills the criteria for Level Yand|  workerplamscultorally | cultorslly competent t plans assessments and'or
Assessments and |additionally: plans well-designed |  competent interventions by: | interventions by: wilizing ' interventions that are evidence-
Interventions progress - moaliering idmtiﬁdngeviémue-bmd | information fromschool ¢ based OR there is litthe to 5o
srments for each intervention.]  interventions, strategies and refereal form and studont ' evidence that the school sociat
These plans inclade opportunities|  practices specific to the interview. Schoolsocial | worker plass interventions at afl.
0 assess periodsc response to the | identified need, determinicg 2~ worker typically does not: |
intervention and adfmstmints to | bage-tine measure from which to, complete a thorough dusa
the intorvention, both in terms of | determaine 2 measureable | search of reievant school and : :
frequency snd duration to better | outcome, and allocating an ! compannity deta priorto
meet the identified goal. appropriste amount of ime i~ developing individual andor
which o schieve the identified | group intervention stafegios, |
goal. utdiu mbvantmm*md
assessmen’ tools, E
d. Progress  |AtLevel 4, & school socis’ workeri School social workeruses an Sdmol social worker uses a8 Scbmlsmaiworkermlyarm
tracking snd  {fulfills the criteria for Level 3 and| effective progress monitoring | effective system to: track ;umksaadremrds student progress
recording for the } additionally: uses schonl-wide, | system to; regularly track and  student progress, recond studese in case notes.
purpeses of group and individeal datato | record stedent progress, use the Pmmrecordsmdemdata.
intervention understand the Jasger issues data to infoema interventions, Sehmlsumaiwmgpmuy
analysis impacling sub-populations inthe | conform to ethical codos and | dossnot nse the datate |
school commumnity such as standerds of practice. | monftorand adjust the !
disproportionality, the 'intesveation, conform to ethical
iachievement gap, acoess to mentai) {codasandstandardsofpmctice:
| health and basic needs, ete. in such as mmmalnmg!h:
order to better advocate for mﬁthntmhty of counseling |
! sesgions and case tecords. i

students impsoted by such issues.

i S
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RUBRICS

IL CLASSROOM MANAGEMENT

4 3 Y/ 1
Highly Effective Effective Improvement Needed Does Not Meet
The Social Warker: _ Standards
i & Knowiedge of f Sehod! soxinl worker is tighly | 3chon! seclal worereffembely Schootsoviaverker - School socls? worker demanstates
the laws, rules and) eective i uitizing bnowiadge | uses knowledge oflows rales © derwmeirates Himfed "‘i*tte xmwledgz e¥laws, roles, znd |
policles which | of lons, rules dnd poliies 1o and pelees, whick i xm.wlcdgh of lews, raes ang - policies, which impact stdonts,
tmprct students, | creats positive change inthe [ students, Tameies and the s..}:am divies, which m;m stadents, famedies and the schen! cosmamunity
. Tamilles and the | schoc: community. Forleveld 1 communily Schoolsec familiozsand theschoot  + Schoo soris! worker is unable to
school creating : 2l of the evidence hsted bnider | worker possesses a--thamugb coptraeaty. Schosisomal | anwwer questions from parents,
protections and/or] Level 3 is prosent, asweil av |1nderstanding of the lavs, ules, | vomher posstsies a basiy teachers ot e sehoo! commungy
. hartlers to “wotk s e echoe! apd ard policics which imoser  imnéeratanding of the baws, rules] related 1o relevent faws, rles, and
successfil student| commmumity leve! to advosate for istudeats, Sarmeires, and the sehani  and policies which rmpect 1 sohnod policy, Schooi socid
outeomes i chunges in nies and policies at joommanity and s able to answez.  siudents, tamiies, and he ! worker 18 unabie to contribute fo

P prd famities within the schogt
somraeiny.

il postively i 20} the students)

Rt sru."'-tmr.&‘ s aoie o counss] achool community sd is 2bie I sekne! paticy decisions due to luck
| ! quxdnte and parents effuctivaly | 10 8new Ir 81ine GIestions s of kmwic:.gr Sehool eocls!
r'-gf..-dmg': evare laws. rose | hasmefficlentikmowledgeto - workerisunsbistocounsel
¢ and policles an.l,um:hm io mﬁq..ate v coumatt stodenls an.. studerss and faniios regerding the
sehoel policy dechions.  panvms effectvely and typn.a!:y aws, roies und policics which
:s ot aole to comritete ¢ affect heme School socis. worker
. schaof policy decisions dus o |19 unable 1o advecate for stadents or
Tack of knowledie, connsel - feniies due w laek of kmowledye.
‘students and Smities reganding)
the Tawy, ries snd policies !
which 2fect them or sdveoatt: ©
{ for stuents ot Smilies duete |
v ofknosledge.

b. Prevention
Services

L Sckucd ezt worke: s highly
eifective i aooessing and
snaizing kool data, The
achivol social workar fs 4z
highty prodiciont in 1dentifying

prevention sirategies te mes:
schoo! cominly and sudiat
Sledt needs ForLevel 4, alfof |
the evidence Jisted urder Lave 3
is prosent, us well us the
§ foioving school seciel wozker

15# awzre of the Implications of the

i data anaiveis for student clients
i (vich s dzmpwtm ¥} and
f advonngs for, a9 well a5
i implemenis when appropriate,
provection sretagies 1o addness
| aay demiers o student success,

jand implementing evidence-bassd

Seboe sacil worker seeds | Sohool woelas worker s ineflentive
. improvement n aceessivg and | 6 decsifving student and schoot

schoo! soeial warker s affective]
in accessing and interpreting

schooidata, Theschoolsoclsl = amsiyzwgachooldsta | communBy needsand providing |
vorker salo profiventis | Improvemint B a0 needed § m] app'apmw, svidence-baged
idensifying and fwplementing  accessing and andlyzing school!  prevention strategies to addrosy

idence-hased, eu&mral.y ! dam. Tmproverentis als T them, Sahen! social warker i+ not
competen: prevention strategies meaded in the iCentifieation and invoived in school wids dam review

to mudt sehoo! commicnity snd | implemention of evidence. | and axzipsis, Iy chaware of the
i student ofient neads., Sehool | ased rrevention strategies to limpiteattons of the data analysis for
social wozkerrcmrely 8 smeetschod cownumity and Istudent cutents, and is uaprepared to]
imvehved in school wule date | siudeni chient needs. School | ideptafy and mmpiement prevaruen
review and analves, angd i | souied worker s provered te Tengmams knd practicss.
crepared to identifvand aliscate time for prevention
implement schoe! wide services, and deessoins |
preventivs: progrims i Teruted way with maividiad
practices, clionts hut i nob invelved in
schoof wide deta review wd
anatysis, axd is unprepared to §
dentify und & implement sthoot f
Dwide PROORLON PROETETS and
: B O S
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The Social Worker:
c. Assessment
Services

RUBRICS
L] 3 2 1
Highly Effective Effective Tmprovement Needed Does Not Meet
Schoo! sociabwarker is highly |School social worker is effective’  School social worker needs | Scheol social worker is ineffective
offective in dssessing the needs off  in sasessing the needs of the | improvement in «ssessing the o assessing the veeds of the scheol-
the school wide community. sub-| school-wide commumity, sub- | needsof the school wide | wide commumnity, sub-groups of
igroups of students, and individuel]  growps of students.and | comwmumity, sub-groups of | studemts, and individuat chients
clients utilizing sppropeiats, | individual clients utilizing  studends, and mdhidual chients| utilizing appropeiate, culturally
culturally competent, assessment appropriste, coltunily [ utilizing appropriate, culturally | competont, assessment teckmiques
techuiques and ingtrements to comyretent, assessment | compeient, assessment lmdinsknnmutodminethn
determine the appropriate techniques and insiruments w | techniques and instrements to | appropsiate intervention. Schoo!
imervention, For Level 4,aliof |  defermine the appropriare, | defermine the approprizie | social worker reties solely ona
the evidence listed under Leve! 3 {culturmlly competent, asvessment:  intervention. School social teacher or parent referral to
is present, as we!’ as the techniques and instruments 0 worker relies primarily ona | determine the school social work
foilowing: school socisl worker | detetrine the appropriete  © teacher or parentreferralto  service provided to an individual or
keenws how 1o avsess school-wide|  intorvention, Schoolsocial | determine the school social | group of students. School social
barricrs oo student snd school | worker completes a thomugh ¢ work service provided toan | worker does not sccess student
success, such as excessively high  needsaserssmentpriorto | individual or group of students 'data, parent or stodent interview, or
numbers of student suspensions | beginning school social work © Schoof social worker docs E community information priortv |
and expulsions, in order fo sssist | services wilizing a vaciety of © secess student data, parentor | determining an sppropriste
school Jeadership tearsin  jculturally conmetent, arsessment;  student interview, or intervention. School social worker
plamning school reform, tools including: @ teacher or  commumity information prior fofis not farmiliar with, endfar does not
parent referral identifying the | detormining an appropriate | wtilize, assessmeat instraments to
behaviors that are preventing the | indervention Sut typically does | complete a thorough assessment
stdent{s) from being sucessfol;’ not become femiliar with, or * prior to plasning an intervention,
studeat date, pazent or student | choose 1o ntiize, cuitarally | School soclal worker does not use
interview/sucial history, and, | componsnt, asssssment | pregress monitoring teohmtques to
when apsropriste, commounity | instroments o completes | continually assess the response to
information; cultunally | thorough assessment priorfo jthe school social work infervention.
gppropriste ixsessment | plasning an infervention, serve
instnements; servingona | on @ multidisciplinary tesmto !

muttidiseiplinary team fo identify’ identify student strengths and

student strengths and needs; and . needs, or use progress
using progress monitoring ~ monitoring techniques to

techniques to continually assess | cortinuaily assess the tesponse

the respense 1o the school social;  to school social work

work intervention. The schoo] | interventions,

social worker is competent o

provide an indtial assessment of )

chid gbuse, suicidal ideation, |

mental iness and or behuviorat |

concerns and §s able to respond |

professionally to any erisis

encountered in the schoo..
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The 3

| d. Intervention

Services

ocial Worker:

RUBRICS
4 3 2 1
Highly Effective Effective Improvement Needed Daoes Not Meet
_ Standards

j S;.l-o‘; sozial worker s aighiy {5cheot soeis! worker is e“muvc Schoc! soeial worker neads ta»z:nwi sotie, wezker is inatfective
| et in oy aéisg i .g b providing o sy | fuprverestinjroviding | inproviding culturally appropricte
| confimomnofeuiturdlly | apsrapriate schor) wide sl | aultonelv enpromsiste schaol | schent wide, small growp. and
} enproprigte school wits. smel! jroup, and individua! social wors  wide, small grogp ané individus: spcizl work
!g.w:zp, and individual secial work| nterventiors Schoc. sovnd individeal sovial work  imierventions. School vocizl worker
| interwations dependingon e | worker fypleally espanéy o | isterwntions, Schoetsaclnl jranly ur never reaponds to requests.
; azsessad wesds of the sohocl 1aquzet from e schood i worler typicaliy responds to | fiom theschon! crzrmuni:y, the
! community. For Level 4 sil of |oommunity, the school teaivers’  requests Somthe schinel | achool, teachers and or pasents to
iweviderce Boted ander Lovel 37 andior perends wprovide comminiy, (he schodl, provide imeeventions tet would
; is SRS, 88 welas e Rafenentios hatvortd alloviare  wachers sndor perents 10 | alluviste hastiers to leamming. The
| follswing: theprovisionof | hasriers o leaming; wilizes | ~rovide intervertionathat | school secal worker has fitte
i professional developoment o sutiievidence-based interventiors und:  wosld ellevintebamiersto | know lsdge of evidence-based
1 muabers, ﬁm.xy, mdthe 1 suprovis weoessing processiongl  fearning The sehogdseetd | mterventions and dovs not sccess
i

sormmunity or 2 social,  Kove opmest oz ar Dagoing basi  warker tynicely doopu professienal develnpment to

emotioned, behm lorl end vertel|  fo improve Wnowledge and wiiize svidencebased imprene krowledge i this arda,
heaith barriars thet stiderismay | imslemeniaion o this a:.a, s intervertions and uppons d | Sckou scoal worker hes litde

b2 vntenotering - and providing Semonsiraes an usderstandesg u‘g Bics profossional undersanding of evideneobescd |
simlecies (o be Impiomensed o | evidence-based framowarks of | developmentioimprove | Temewerks of imervertion wh ac!

t the home. comunuray, andthe [intervention suck as Response tolknowledge and implementation,  Responss to Intervention and

clbsstoui that have boen | losorsunibon and Pasitive in iy wroe, dmnonstrate an | Pesioye Behaviors! Intervontions
datermined o asmiat i | Behavioral intervontions und | understandiog ofevidencs- | and Supports ung lsurable to sasist
overcorrg such varriers.  (Suprorisand provides assistncs; - based Fameworksof | insmplementation. Schost seoial

i myches! wide Implementation; | imervention such s Kesponse | viorker die Dot work
und soiluborates with ptker 10 intervenuon and Possive | colishersuvely witk other schoo
whm& peafbseinna’s to e ide | Behaweorai Tmerventions g | ' prefessinnals to provide muki-
min-dissiphnary imterventiong Sﬁ.apms ard provide assistance! d:m'dmazy intervantions 1o siedent
ta siedents vvalusted by ILP [ schou! wide jmplerentation:!  evibuation by ILD teamis.
teams. or calishoraly with other schon!
 professionals to prosule rald-
b ducipunan hterventotgto
! students gvainated by 1P
i {eams,
t e
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RUBRICS
4 3 2 1
Highly Effective Effective Improvement Needed Does Neot Meet
The Social Worker: . o . et Al . e Standards

e. Referral Schooi social worker is highly |School soctal worker is effective  Schoa! soeial worker needs ESc}mulmwm:sme&bcwe
Services effectrve in identifying referral | m identifying referral resources,  improvement in identifying | in identifying reforal resources, |
resources, facilitating the process|  facilitating thenrocess of | referral resonroes, feeilitating | facilitating the process of refermal,
of referral, and following up on | refemal, and followingupon | the process of refemal, snd fzmdt'oiitrw-up&\fuatmieuiﬁunll_vi
student/family referrals. For | smdent/fmily rafirrals, School | following up on stadent/family ;rofeerals. The schoot socis! wotkor'
Level 4, it of the evidence listed | sovial worker rasponds promptly reformals, Tae schoo! social I is unfaritiar withschool
tider Level 3 is present. as well {to referrs] from parents, staff and. worker typically respondz to | community resources and rarely |
a5 the following: the schoo: | the community for school social referrals from parents and staff | makes appropriate refermals to meet
social worker consistently maps | work servizes. The social . and how 2 handfil of resources |  identified needs. School social
commumiity resomroes, developing] worker knows miny of the local 1 to which students/parents are | worker has no recognized protocol |
relationshins and partnerships |  community resources. The  jmost often refemred. Theschon;!i for receiving or making referals. |
with these community services in|  schoof social workerhasa  social worker typically does noti Refestels from parents, staff and/or:
order to better muet the neads of | recognized md vonfidontial { consistontly implementa | the community are processed
the school commusity. The  {protocol for receiving or making recopnized and confidential | informally with linfle conviderstion
school social worker malies | refemals, Referrals are formally | refersl process; documentall | for confideatiniy, There is litle
offoris (o advocate for,or | documented inchuding effrts to freferals; or routinely Tollovw-up formal docienentation or follow-up
jderclop, thoss resourens which do|  follow-up todetermine the | on refomrals to determine | to determine the outcomes of the

not exist in the community, but |  ontoomes of those referrals, | OUICOmes. referrals that are made by the
for which there is an idestified ! l schoo; social worker.
need, ]

f. School Social | School sowiel workeria bighly 1Schos] social worker is offective-  Schoa! social worker needs | School syoil worker is ineffsctive |
Work Skills effective in demonstrating the | in demonstrating the skills that | improvement in demenstrating,  in demomstrating the sidiis that |
skills that epitomize the unique | epitomize the uniue valueof the sli'la that epilomiza the |  epitomize the nuigue valueof
value of school social wark school social work, School  wnique value of school sovial schook social work services, Subeol
services. For Level 4, aft of the | social worker consistently | work services. Schoot socf | soctal worker rarely demonstrates |
evidenee lsted ender Level 3 is | demenstrates school secial work worker domonstrates some, but knowledge and skills related tothe
present, as well as the foliowing: skillswhichhclndeknowlcdge not all of the fnlfowing school * identification of socts!, emotionat,
the schiool sotial worker takes and skills relatod to the | soctal work skifls and/or may | bohaviorat sodior swontad bealth |
EVETy opportunity fo enhance wdentification of social, ' pot demonstrate ther harriers to siudent success; the
hisher school social wotk skills | emotional, behavioral andor * consistently: knowledgeand | rehmﬂm skil's of compassion,
by takmng advendage of mental heaith barriers to student | skifls related to the empa!hmhswuing,aﬂ‘enma |
professionul cﬁevalopmeu:md suecess; the ruuomlnp skilsof  identification of social, |communication, collshorative team’
takes opporturities to share compassion, ecipethetic exwotional, »ehavioral andfor ¢ buiidirg, consensus building, and
schoot social work knowledge listening effective mental health barriers to lendership; the organizations! skills|
and skills by providing communication, cotlaborutive lsuccmgmemlm?omhipskius of time management, tosk
professional development tothe | team buildiog, comsensus | of compassion. empathetic  completion and documentation; and:
school professional comemity. | building, and leadership; the listening, effective ;knowledge of diversity and culnral
organizational skills of ime lcommmmn,collabmvef competence,
managsmerk. task completion | feam building, consensus
and dosumentetion; and | building, tnd leadership; the |
knowledpe of diversity and @ organizationad skills of time
coitural competenice, { maagement, tack completion
i and documentation; and !
knowledge of diversily and |
; cuttmimpeme

| el |
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RUBRICS
2L, LEADERSHIP
4 3 2 1
Highly Effective Effective Improvement Needed Does Not Meet
‘The Social Worker: Standurds

8. Contribute to jAt Tevel 4, 3 school ancia’ work Sunon! soeial worker wil Saboid sociel worker with Schoo' secial worker rarely or
School Cultire | 581 the oriteria for Lavel and [contrhute Kess and ervertiss 1o contibite occasional idess el never provides ideas aimed at
2ddiionslly may sesk out | Zarcher the school's missian 3¢ jexpertiss to Surther the schoo s improvieg schop: efforts. School |
l"aécm‘"iv ok and 8 abcve and!  inifiathvos, and dedicate time  mission and Inidarives 3how! ! aucand worker dedicates lile or o

w}h ndin ’nﬁklﬂh tims for
developing and supporting ma;or
sehool Bsdetives

£ f.evel 4, 4 schoc] sovia worke
Sl the writeria for Level 3 und]
additioanily may wigk
cllzboratively with ather imée'm
amsisiarce professionels |
doselup ¢ student assistence pian
for the wehoe’. and mks on
izadership roler withiz
voliaboraive grovps,

b. Coliaborate
with Peers

i
E

v

. Seek

Professional Skiltsfuifilk the eriters: for Level 3 and
and Knovwledge ] saditionally may repulardy share

sy learned keowledpe and

deveinmmant sessions.,

d. Advoeate for At Leve! 4, 4 schodi sovsal workes
Student Success [fuifills e criteria for Leval 3 ond
addtionzlly may dHsplay
compitment to the aducations!
suveess of aii fhe sittlants b de

AY Leve: 4 . schooi sacia, worker]

practizes with others, and seek out concepts mo sthoo! social work;
opporaities w iead pmf-»mf sractice, whezo applicabis, snd |

i

efficiendy, wher neaded o soeit! worker tyricr’ly does vobtime ontvide of schob! fime fon ande,

suppor: megor scheol mstintives. |use time eficlently to aliow for helping students and peers.
u;:wn.mims 16 SupooIt
initlatves to v.'npma. the
 cuimre of the schoel, )
Schoof sociel worker wittseekt  Schood sesial workerwill - Scheef social worker rarely or
ouand perioipaie mreguar | paticipate in cscgsional  + mever pacticipmias in opportuaities |

| apsoriusites ¥ vk with and | opromanities o work with and to work witk others, School seeial |

leaen from athers, aek for ieam fenm gthers, ard ask for (werker works in solation and ot
gss:starce. when needed, and aasislance when needsd, & isam player.

pros e sesbstaiee fo others i Soodd social worker typlcaily
need, end seek to provide other  doe not seek 1o nrovide ofier -

gcheoi professiomals with sehool profesgionals with
assishnce when neaded. assistunce when neoded; or |

sreguturly seck out oprorunitics
¢ 4 work with oer; pewerk
v telanerstvely with other
|stisdont assiaancy nrefossionals
o develap & shudemt saaietirce

). Hoo Rl || S
Schtoc, social worker Wil School social worker Wil | Schowi social worker meiy of
st ely pursee 3;)’,!&11&5.!5:: to attend u¥ mandstery never atiends profossional

mprove kmowledge and pructice,  prefessiens! development fdxia!ﬁpmmaarmitins, Schnol
sesk out ways o Impiemeninew T osportunities. Schoo seslel ¢ social worker shows litdz oreat

werker typicaly does not iitmlnnzwi&eas,mogzm or
actively pumieg opliondl  workshom to :m;mw schuol ss..,ml
viicome constructive fedback T professional drvelopment work skilis.

| Opportnitiss, SesX ont ways iR

| Trplement new concapls o
 vehool soeial work praviies, or
actopt counstrictive feedhack |
e SRR ... BN
Schoot social worker will dispiny.  Seheot social worker wail
sommitment 1o the educationsl | display commitmert 1o the
suceess of allhisherstndent | educutional saccess of wll

to improve prectices.

" Schoot social worker rarely of
| trever displapy comenitment ¢ the
edueationsd sucvers of bisher

cienis, attempt o remedy  hig'her student cients, School | stademecilents. Schoofsocial
vbsscles around student  socisl warker ypivally does netl workeraceepts the obstacles fo

s¢niogl, and mitke chergesand | schvevemens and advoeate for | advocois for windomly’ necds. | student sucoess and dos pot
take risks to ensure student | students” individastized needs, zdv ocate for students oy thetr needs
SLCOSSE. i
<, Engage FamlHesit Level 4, u school socia worker,  Schovt soclal warker var School scoial warker wil Schoot social worker rarely or

mod the i Ty the critoria for Level 3¢ md} prusctively zesch out wopirzate | respond 10 contsct from | mever reacRes out to parenis ardor |
Community In | edgiionsily ewives to fore nd the comminity i a vsnsty sparents, and sogage i il rmy ‘ibe commanity and frequently dees
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RUBRICS

Evaluation Summary Page
Social Worker’s Name: — School Year:
School: Evaluator:
RATINGS ON INDIVIDUAL RUBRICS:
L Performance and Preparation for Learning
Highly Effective Effective improvement Needsd Does Not Meet Standards
1L
Highly Effective Effective Improvement Needed Does Not Meet Standards
OL  Lsadership
Highly Effective Effective Improvement Needed Does Not Meet Standards
OVERALL RATING:
Highly Effective Effective Improvement Needed Does Not Meet Standards
OVERALL COMMENTS BY EVALUATOR:
OVERALL COMMENTS BY SOCIAL WORKER:
Evaluator’s Signature: - Date: _
Social Worker's Signature: Date:

(The social worker’s signature indicates that he or she has seen and discussed the evaluation; it does not
necessarily denote agreement with the report.)
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Sample e-portfolio for Continuing Contract Educator

Educator:

Evaluatbr(s):

Year/ Cohort cycle: (A, B, C)
Beginning date:

YEAR ONE (Same for Year TWO)

Professional Growth Goal:
(1 or 2 goal targets)

Indicator and domain:
(By September 30)
Goal:

Mid-year reflection:
(By January 31)

End of year reflection:
(By April 15-May 15)
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Professional Practice:
(4-5 mini observations between September 1 and June 1)

Mini Observation and Comments
Date:
Evaluator Black:

Educator Blue {optional):

Mini Observation and Comment
Date:
Evaluator Black:

Educator Blue {(optional):

Mini Observation and Comments
Date:
Evaluator Black:

Educator Blue (optional):
Mini Observation and Comments
Date:

Evaluator Black:

Educator Blue (optional):




RSUS PROFESSIONAL GROWTH AND EVALUATION HANDBOOK - APPENDIX B

Mini Observation and Comments

Date:
Evaluator Black:

Educator Blue (optional):
Peer Feedback

Date of Observation:
Peer Support:

Educator's comments
End of Year One
Evaluator's comments:

Educator Blue (optional):




Appendix C

Professional Practice Summary Page

Teacher’s Name: School Year:

School: Evaluator:

RATINGS ON INDIVIDUAL RUBRICS:

L. Planning apd Preparation for Learning
Highly Effective Effective Improvement Needed Does Not Meet Standards

II. Knowledge of Students

Highly Effective Effective Improvement Needed Does Not Meet Standards
I1L Delivery of Instruction

Highly Effective Effective Improvement Needed Does Not Meet Standards
IV. Monitoring, Assessment and Follow-Up

Highly Effective Effective Improvement Needed Does Not Meet Standards
V. Family and Community Qutreach

Highly Effective Effective Improvement Needed Does Not Meet Standards
VL Pr i sibilities

Highly Effective Effective Improvement Needed Does Not Meet Standards
OVERALL RATING:

Highly Effective Effective Improvement Needed Does Not Meet Standards

OVERALL COMMENTS BY EVALUATOR:

OVERALL COMMENTS BY TEACHER:

Evaluator’s Signature: Date:

Teacher’s Signature: Date:

(The teacher’s signature indicates that he or she has seen and discussed the evaluation; it does not necessarily
denote agreement with the report.)
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Appendix C
Educator Name: School Year:
Student Pre-Assessment (_Er;or::: Actual |Post- Assessment Me_t':_a(:grc;\:th
All Names Score Growth Score
( ) ( ) E.g.(+10) ( ) (Yes or No)
E.g Susie Q 22 +10 +8 30 No
#meeting growth
% Meeting Growth
E.g. 8112 =75%
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Appendix C
% Meeting Growth is
0-40 41 - 69 70 -84 85 =100
1 2 3 4

Growth Score is a

Educator Reflection:

(E.g. 75%)

(E.g. 3)




Appendix C-

Summative Effectiveness Rating

Educator:
Evaluator:
Professional Practice and Growth Rating: (1-4)
Student Growth Rating: (1-4)

Narrative Rating (Circle- refer to Decision Matrix)

Highly Effective Effective Needs Improvement Does Not Meet Standards

Evaluator’'s Comments:

Educator’s Comments:

Evaluator's Signature Date:

Educator’s Signature Date:
(The educator’s signature indicates that he or she has seen and discussed the evaluation. It does not

denote agreement with the report.)
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Directed Growth Plan
Name Building Grade/Subject
Specific Measurable Action Steps (Provide Resources Timeline for Completion Evidence

Goals”®

Details)

*linked to the Marshall Rubrics

Educator's Comments:

Administrator's Comments:

Educator’'s Signature

Administrator’s Signature

Date
Date
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Some role specific rubrics will be updated during 2017-18 school year.

Role
Teacher Rubric Role Specific Rubric

Pre K-12 Teacher v

Special Education Teacher v
Ant Teacher v

Music Teacher v

Library Media Specialist v
S.T.E.M. Teacher v

Physical Education Teacher v
Computer/Technology Teacher v

Guidance Counselor v
Speech Pathologist v
Occupational Therapist v
Physical Therapist v
Nurse v
Literacy Strategist v
Math Strategist v
RT! Teacher v
GaTE Teacher v

ESL Teacher v

Social Worker v
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Educators who work with an instructional cohort of 3 or more will be required to develop student
growth measures (SLOs).

Student Growth Measure
Required
Pre K-12 Teacher Yes
Special Education Teacher Yes
Art Teacher Yes
Music Teacher Yes
Library Media Specialist No
S.T.E.M. Teacher Yes
Physical Education Teacher Yes
Computer/Technology Teacher Yes
Guidance Counselor No
Speech Pathologist No
Occupational Therapist No
Physical Therapist No
Nurse No
Literacy Stralegist No
Math Strategist No
RTI Teacher Yes
Tech Integrator No
GaTE Teacher ‘ Yes
ESL Teacher Yes
Social Worker No




RSU5 STUDENT LEARNING OBJECTIVES
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Sandra Hilton - FHS

Jay Thomas - FHS
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Introduction

What is a Student Learning Objective (SLO)?

Student Learning Objectives are measurable, instructional goals established for a specific group of students
over a set period of time. SLO serve as one of the measures of student growth established by Maine’s
Educator Effectiveness Law. The law requires multiple measures to evaluate teacher performance and in
the RSUS5 Professional Growth and Evaluation process, student leaming and growth represent 20% of an
educator's summative effectiveness rating.

Why student learning objectives (SLOs)?

RSUS5 recognizes that setting rigorous and feasible learning targets, aligning practice and instruction to
achieve those targets, monitoring student progress, and using high quality assessments are key elements of

teaching.

RSUS5 currently uses the Professional Learning Communities model along with SMART goals. The addition
of SLOs is an.opportunity to use this established best practice to improve student learning and growth as.
part of the educator summative effectiveness rating.

The SMART goal process simply uses different terms and key questions. Most notably, how an educator will
know when children have learned; how will s/he respond when children have not; and how will s/he respond
when they have; are essential.

Specific

Measurable Baseline data to growth target assessments
Aftainable Know instructional cohort. Monitor student progress
Relevant Essential Learning, priority standards

Time-Bound Length of learning experience clearly defined

RSU5 Strategy for Improvement

The RSU believes that Professional Learning Community work ensures the focus shifts from teaching to
learning. Data inquiry is fundamental; knowledge of current performance levels is essential for appropriate
goal setting. Setting goals for student learning is a key characteristic of high performing schools. What is our
current reality and where do learners need to be?

Educator coltaboration is key. We know teachers learn from one ancther. Planning and creating learning
experiences for students and using high impact strategies have the greatest impact. Developing action
steps to achieve the goal is essential.

Aligning the SLO / SMART Goal Process

This handbook contains a template that describes the process RSUS teachers will follow to document the
process. It is expected that educators will participate in a PLC and annually complete an SLO. In most
cases, this will be done collectively with a cohort of educators at a grade level, course level, or content area.
However, with administrator approval, an educator may elect to develop and be evaluated by developing
hisfher own SLO. Every 3™ year in the cycle, an educator will go through a summative appraisal where the
SLO will be incorporated into his/her teacher evaluation.
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Maine's law requires educators in grades 4-8 to do an additional goal tied to the MEA assessment. For
these educators, the MEA assessments will count as a second SLO annually.
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Implementation Overview

1. ldentify
Cohort
10. Post-SL.O
Admin Meeting 2.Pre-Assessment

3. Determine SMART

9. Data 6“315'953 Goal Learning Objective

8. Post-Assessment 4. Set Growth

Targets

7. Teach
5. Instructional

6. Pre-SLO Plan
Admin Meeting
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Student Learning Objectives (SLO) Process

1. Identify your cohort

a. Ifyou are a K-5 teacher, your cohort is some or ali of your class.

b. [If you are a grades 6-12 teacher or specialists, you will choose a cohort (a section, or two
sections of the same class).

c. If you are a special education teacher, if you teach a class of 3 or more, you will use them as
your cohort. If you don’t teach a class, you will share the same goal as a classroom teacher
with whom you work closely.

d. What is the make-up of your cohort?

e. How many students have |IEPs. ILAPs, 504s, are in RTI, etc.?

f. Consider previous test scores if needed (F&Ps, NWEAs, etc.)

2. Pre-Assessment and data collection

a. Create an appropriate summative assessment to gather relevant data
b. If you teach K-5. you will likely use a pre-made assessment from one of the provided
curriculums (Reader’s Workshop; Writer's Workshop; Everyday Math; F&P, etc.)
c. Types of assessments:
I.  Selected response - trueffalse; multiple-choice; fill-in-the-blank; matching
ii.  Written response - short or extended answer essays
iii.  Performance response - students demonstrate their knowledge through a tangible
product or performance (demonstrations; artifacts)
iv.  Personal communication - structured and unstructured interactions
d. When to use specific assessment types (suggested):

Selected response Math, Science, Social Studies
Written response All subjects
Performance response World Languages, SPED, ESL

Elementary - fater in the school year
Elementary - reading fluency (throughout
the year)

Personal communication World Languages. SPED. ESL

e. Examples of types of assessments and their pros/cons:

Type of +
Assessment

Selected ® quick ® no higher [evel thinking
Response (SR) ® specific ® quick to assess
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Selected

good for students whose.
verbal ability is higher than
their writing ability

¢ need good record keeping

e recall
Response cont. ® good test-taking students
Wvritten ® show what they know ® Student whose ability to write
Response (WR) ® higher level thinking doesn't equal their ability to think
e step up from SR time consuming
® more skills involved difficult for LD/ELL
® more skills involved
Performance e reallife skills e time consuming
Assessments e student choice ® ot of practice
(PA) ® more language domains ¢ student anxiety
® LD/ELL, etfc. e |D/ELL, etc.
® scoring a challenge
® requires lots of practice
Personal e formative ® summative - 1:1
(CPocr:r;munimtion elementary students time consuming

doesn't always work with high
verbal students

3. Determine learning objective

Using your pre-assessment, look for the highest areas of need for your students
Write a SMART goal that will help your students increase their skill level in this (these)

a.
b.

area(s)

Graphic to help you write a SMART goal

Spechic

= Wngh oo | wont by aceoampRin?

» How Wt Frnadnse my progreis?
= Kow wl | know wiam he goal s
oocomplsradd

Achievable

= Heyw Son tha goal be accomphred?
» W-ot ora the iogeal Saps | shoukd * oke?

Relavant

« §*Pis 0 wortte" i Qoo

=1t 'H e sight Mo

+ Do [ Fove His neiadry retoueces fo
occomplh his goal?

= is i yoal i Ene v nmy long term
obisclivesi

fime-Bound

= 2B B F ®

» How lorg wit T iake o occorpir fhis goalt
= W en 5 e compledion of th's godl dya?
= Wiren art | goir 3 (o wak o this pool
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d. SMART Goal examples:

i Examples by grade and subject
e. SLO Examples

4. Determine growth targets
a. Tiered growth target

Examples of SLO Growth Targets
Tiered Growth Targets

* Group students together based on thelr pre-assessment scores.
{ = Divide students into three or more categorles (low, mid, advanced)

W Preassessment Score | Growth Score |

i
d

0-45 points 85

46-70 points 75

70+ points 85

Pre-Assessment Scores

34~ larget &5

iﬁ “::rrgﬁ :; What are (7@ bamefits of using 2 “bask”

48 - target 75 growth target? What are the drawbacks?
56 - target 75 :
78 ~ target 85 i
g - target 85 i

Once you have your pre-assessment data, review it to look at the numbers. When creating
appropriate goals for students, you can group them. For the example above, all students who scored
between 0 and 45 will achieve a 65 on the post-assessment. You will discuss your growth
expectations with your administrator when you meet for your pre-SLO Administrator Meeting.

5. Determine instructional plan
a. Examples of instructional strategies - Choose 2-3 instructional strategies (this list is not all

inclusive).

Small group SongsMusic Games

Pairs Debates Modeling

Manipulatives Socratic Seminar ‘ Re-enactments

Turn & Talk Drawings Dramatic play

Realia - real life Story mapping Graphic organizers

Photegraphs Videos Guiding questions

Multi-step projects Choral readings Essential questions

Movement Variety of examples for Joumnais

Cloze muitiple contexts OPI - practiced
Concepts maps conversations




b. Examples of formative assessments
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Tests - trueffalse; multiple Math journal pages (gr. Mini-projects

choice; fill-in-the-blank K-8) Mini-conferences
Quizzes Running records Room check-in (thumbs
Essays Retells up/down; warm/cold}
Short answer - oral or Quizlet (iPad) Parking lot

written Socrative app (gr. 6-12) Journals

OPIs - oral proficiency Nearpod app {gr. 6-12} Anticipation guides
interviews Assistments app (Math) Stickies (RW)

Exit slips Blogs homework

Stickies Games That Quiz app
Writing prompts Plickers (app for iPad}

Debate

6. Pre-SLO Administrator Meeting

a. Your building administrator will schedule a meeting during the last week of October or first
two weeks in November.

b. You will need to have your SLO form filled out and your pre-assessment. You may bring an
example of your post-assessment, if you have it.

7. SLO Teaching Period
a. Six week minimum period, starting with your pre-assessment.
b. Use your chosen instructional strategies.
¢. Monitor progress using formative assessments.
d. Collaborate regularly with any colleague with whom you are sharing common goals.

8. Post-Assessment and data collection
a. This summative assessment will be very similar to your pre-assessment.
b. It must measure the same skills as your pre-assessment in order to provide you with
accurate data for comparison.

9. Data Analysis
a. You will need to score pre- and post-assessments.
b. Enter your scores on the Data Form.
c. Compare your assessment data with your growth target to see if the students met your goal.
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SLO Data Form - EXAMPLE
Student |Pre-Test Post-test Growth Growth Target |Met Target
Student A 43 71 26 65 yes
Student B 54 76 22 75 yes
Student C 76 84 85 no
tudent D 85 89 4 85 yes
Student E 23 60 37 85 no

10. Post-SLO Administrator Meeting

a. Review your data with your administrator.

b. Did your students reach the anticipated growth targets? If not, what were some things that

could have impacted the growth?

Student Growth Data Cut Points

Percentage Ranges of Students Who
Met Their Growth Targets
85-100% Highly Effective
70-84% Effective
41-69% Needs
Improvement
0-40% Ineffective

“

0
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Resources
RSUS SLO TEMPLATE FORM

SLO Examples

Schoals for

Seiecting or creating an appropriate
assessment for your SLO

o Align with identified content and process standards.

o Provide all students with an opportunity to
demonstrate growth.

. o Is accompanied by a high-quality rubric, ifis a
assessmennts performance or rubric-based assessment.

o Include a minimum proficiency-Jevel scale of 1 to 4

o Contaln specific, clear, and concise descriptions of

each proficiency level.

Contain positive, learner-approprizate language
Rubrics may be used instructionally throughout the
year unless they are content-specific.

Performance assessments should be recorded
{audio or video as appropriate) whenever possible.
Measure individual student performance and
accommodate students’ IEPs, 504 plana, or ELL
status.,

Provide all students with an opportunity to
adequately demonstrate their knowledge and
demonstrate growth.

- ) Contain a variety of question levels.

Reliability Be administarad similarly across classes within a
district and, If applicable, simitarly to the pre-
assessment.

Be graded consistently between administrations and
classrooms with attention to faimess.

Be free of bias, avoid unnecessarily complex

language, and be administered fairly and
consistently to alt shudents.

Not be graded by students.




