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Specially Designed lnstruction^, (sDu

SDI describes the types of unique instructionalservices needed by a child or youth with
a disability to accomplish their IEP goals and objectives. These services include
accommodations, modifications, along with SDI options such as: adaptations in
instructional methods, materials, techniques, media, physical setting, or environment.
These services are not ordinarily used with most children or youth of a given age or
grade level, but are needed in order for a child or youth with a disability to accomplish
their IEP goals and objectives.

The following academic and functional areas have suggestions of what SDI a regular
education teacher or intervention specialist might provide the student and what
accommodaiions or modifications might also be necessary to provide the student for
he/she to be successful in the academic content area or skill.

Academic Areas and Functional Skill

Communication: Nonverbal Difficulties
Communication: Listening Comprehension
Communication: Oral Expression
Communication: Voice
Communication: Fluency
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Communication: Pragmatics 6
Communication: Articulation and Phonology 6
Academics: Basic Reading. B

Academics: Reading Comprehension I
Academics: Written Language g

Academics: Math (Math Calculation and Reasoning)...... 10
Vocational: Task Completion/On Task 11

Vocational: Following Directions 12
Vocational: Rate/Speed Work 12
Vocational: Follow Schedule 13
Vocational: Attendance 1g
Vocational: Working lndependently... 14
Vocational: Decision ltlaking 14
Vocational: Self-Evaluation 15
Vocational: Social Competence.... 15
Vocational: Physical Functioning 16
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COMMUNICATION; NonverbaX

SDI

u lnstruciion of signed English

" Cued Speech
a S),stern of leasi PromPts

' Graduated guidance
* Visual, wt-itten, picture prompts/cues
* instruction of American Sign Language (ASL)

* Computer assisted instruciion

Ae eOMMODATIONS or tuiODIFICATIONS

0 Communicaiion boardslbooks/cards
0 Cornmunicatiott boards/books/cards
0 Picture based comnrunication
0 Switclr aetivated cJevices

0 Augmentative communication systerns
(i High technology communicatiorr cievices

0 Dynamie screen
0 Switch aecessible
0 Scan accessibie
0 Educatiorral interPreier
0 Arnerican Sign Language (ASL)
0 Communication sYsterns
<) Assistive technologY

GOMM UhllCATIOt{ ; Listen ing Corn prehens ion

SDI

* Modeling

" Chunking
* Written prornpis
* Pre-view : teach - review
* Qutline Skiiis
* Teaeh noie takinglid'entification of relevant ir-rfcrmation

e Repeat wl-rat is hearci (student)
* Visual prornPis/cues

' Paraphr-asing / summarizing
e Mnernorric straiegies
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//_\ ACCOMMODATIONS OT MODIFIGATIONS

-\ 0 Allow wait timej 0 Previewing questions
0 Preferentialseating
0 Outline skills
0 Paraphrasing (student or teacher)
0 SIow rate of presentation
0 Advance organizer
0 Short statements / to the point (avoid use of abstract language)
0 Adequate voice volume
0 Frequent comprehension checks
0 Note taking
0 Reduce noise level
0 Rephrase / simplify
0 Repeat phrases
0 Visual aids
0 Assistive technology

COMMUNICATION: Oral Expression

1 sDI

. Modeling (peer/teacher)

. Verbal, picture, visual, written prornpts/cues

. Guided repetition

. Rehearsal, use of scripts
n Time Delay Strategies
. Sentence Strips (sentence builders)
. Role playing

ACCOMMODATIONS or MODIFIGATIONS

0 Extended response time
0 Written as opposed to oral tests
0 Preferentialseating
0 Structured environment
0 Oral reading on volunteer basis
0 Rehearsal, use of scriPts
0 Substitute display for oral report
0 Sufficient wait time for student to begin responding
0 Tape recorder

. O Sentence striPs''-/ 
0 Assisiive technologY
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CCMMUNICATI0N: Voice

SDI

' Model

' Vocal praetice

" Social stories

" Self monitoring techniques

" Visualizaiion techniques
e Relaxation exercises (i.e. yaurn-sign)

" Visual promptsleues
* Role playing
* Taciile stimulatiort
o Digiial manipulation
u Direct teaching of repiacenrent behaviors

AeeCIIUIMODATICINS or MODIFICATIOTS

0 Behavior managetrrent plan
0 Limit amount of talking tilne
C Develop signal system so stuclent lvill knorru when abusive patterns are being used

0 Control environment to eliminaie opporiunities for vocal abuse
0 l-ape recorder
0 Assistive technologY

COMMUNXGATIOI{; Fluency

SDI

* Modeling

" Sta*er ieehniques

" Relaxaiion iechniques

" ALtciiioty cues
* Chunking of v'lords r:r sentences
s Easy onsei

" Pi-olongation
* Breathing techniques
* Counselingtechniques
" Role playirrg
* Taciile cues
& $elf-rnonitor-ing techtriques
* Visualization
a Choral reading
* ehoral speaking
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ACGOMMODATIONS or MODIFIGATIONS

, 0 Allow adequate response time
0 Allow wait time
0 Allow student to speak first in oral group situations
0 Group presentations instead of individual
0 Peer buddy
0 l\llodeling
0 Calming techniques
0 Only call on student to answer questions when student volunteers
0 Chunking
0 Assistive technology
0 Assistance with speaking tasks

COMMUNICATION: Reeeptive Language

SDI

. Visual, written, picture prompts/cues

. Modeling
c System of leasi prompts
. Simultaneous prompting
. Time delay
. Verbal cues

' Verbal rehearsal
u Visualization
. Cloze procedures

' Direct instruction
. Auditory bombardment of language targets

" Verbal repetition

" Mnemonic strategies

ACCOMMODATIONS or MODIFICATIONS

0 Preferentialseating
0 State restate directions (repeat directions)
A Q^^^lz r,,i*l.r al^'", F^+^ ^f ^^^^^,.v \rPsdr\ vvlLl I ol\Jvv I clLt, (/l i)Pr=v(,l i

0 Keep direotions simple
0 Use gestures and visual cues

' 0 Rephrase directions
0 Establish routine to obtain student attention

I 0 Use picture schedule
r 0 Use picture cues
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0 Sentence sirips - (sentence builders)
0 Tape reccrder
0 Simplify directions
C Paraphrase directions

COIUM L, n{leATI Ofl{ : F ragmaties

5pl

' Sociai scripis
* $ocial stories
* Vtlritten prompis
* Role playing

' Moeieling
* Verbal prompts
u Guided responding

" Environmental prompts

" Cl-raining

" Shaping

" Vicjeo seif modeiing

AGCOf*M0 DATIO f\iS or IVIODI FICATICI n!S

0 Monitor and provide feedback
0 Peer buddy monitoring
ir Froviding I addressing sensory issues
0 Provide opportunities for: iurrrr tal<ing. iniiiatinglierminaiing conversation, connmenting,

asking queslions
0 Sensory diet
0 Assisiive technology

GOMM UNICATION: Articulation lPhonology

sDl

" Audiiory Discrirninaiion Training
tB^-t^t:.--,e lvluuellilu

* iVlrrror training
- o Oral rnotor exercise

. Visuai Prompis
* Repetitrve cjriii/ iriais
* Touch r:rompts/cues
* Time Delay
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. Minimal pair drills

. Auditory bombardment

. Guided Rehearsal

. Phoneme placement cues

. Tactile prompts/cues

. Visual prompts/cues
c Discrete phoneme production training
. Oral motor desensitization/stimulation
. Cued Speech
. Oral prompts
. Vocal Practice
. Verbal Rehearsal
. Phonemic Awareness Training
. .Direct instruction
. Closed Set Training
e Open Set Training

.ACCOMMODATIONS or MODIFICATIONS

0 AIIow adequate response time
0 Allow appropriate wait time
0 Provide correct speech samples
0 Model correct speech patterns when student makes incorrect speech
0 Tape recorder
0 Assistive technology
0 Educational Interpreter-Signed English
0 Educational lnterpreter-Conceptually Correct English
0 Educational lnterpreter-Pigeon English
0 Previewing questions
0 Preferentialseating
0 Outline skills
0 Paraphrasing
0 Short statements (eliminate abstract language)
0 Adequate voice volume
0 Frequent comprehension checks
0 Reduce noise level
0 Repeat directions
0 Picture cues
0 Content-based vocabulary
O Personal directory
0 Color-coded. key words
0 Structured environment
0 Computer suppoft
0 Monitor and provide feedbaek (oral, signed, etc.)

0 Step-by-step instructions

patterns

']
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ACADEIVIICS: Basic Reading

SDI

u Phonemic Awareness Training

" Decoding Strategies

' Blending with Visual Prompts

" Use of Deec,dable Texts

' Time Delay

" Repeaied Reaciing

" Chunking
u Modeling
* Compare I contrasi strategy
e Direct lnstruction

" Model-Lead-Test

" Meia Linguistics
* Piciure prompts/cues
* Multi-sensory teaching strategies

" Choral reading
e Paired reading
* Neuroiogicai impress

' Echo reading

AeeCIMMODATI0TS on MODlFleATlCIt{S

0 Siudent shsuld read aloud
0 Exiended tinie
0 Large print
<) Highlighied material
C Tachistoscope
0 Braille
0 Oral presentation cf rrraterials
0 Assisiive tecl-rnology

SDI

ACADEMIES: Reading eomprehension

e Grephic orqeRizcrs
- e Modeiiirg

e "Clcze" procedr;res
* Antielpation guides
e IVlnemonic straiegies
o Adrrance organizers
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. Visual PromPts
o Pre-teaching concepts / vocabulary

-\ . K-W-L strategY
j a Verbal summarization

. OPen-ended stories

. Recorded books with appropriate paclng

. QAR - question, answer' response

. lnsert strategY

. Choral Reading

. Paired Reading

" Neurological lmPress

" Echo Reading

AGGOMMODATIONS sr MODIFICATIONS

0 TaPed materials
0 Highlighting
0 Large Print
0 Braille
0 Use of reader/ o ParaPhrasing
0 Oral Presentation of materials

0 Assistive technologY

., 0 Advance organizers

ACADEMICS: Wrifien Language

SDI

. Tracing handwriting

. Picture PromPts

. Visual, Physical PromPts/cues

" Modeling
o Repetitive Practice
. Guided Practice
. Small group instruction
e SYstem of least PromPts
e GraPhic organizers

" Tactile kinesthetic tracing
. Direct instruction
e Mnemonic strategies
e Error monitoring/self-monitoring/editing

' Prewriting activities

Mnemonic strategies

. ., . Computer assisted insiruction
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AGCOMMODATIONS or MODTFTCATIONS

0

0
Modified tests and assignments
Copies of overheads (ciirectiorrs, notes, eic.)
Large print materials
Finish iask in alternaie seiting
Story starters - prewr-iting and composiiion
Scripted lvriiing iask * scafiolding
Preferential seaiing for board work
Highlighting
Color coded direetion rr.rords
Student paraphrasing o;. directions
Raised line paper-
Paragraph v,rith Cloze proeedures
Oral response to iest qr_restions
Scribe
Tape recorder to talk intolurrite from

s

0

0

0

0

0

0

0

0

0
0

0 Pencil grips
C Brisk pacing in presentation
0 Advance organizers
t) Prewriting
0 Assisiive technology
0 Allovr test retaking

AGADEMICS: Math (Math ealeulation

spt

e Direci lnstruction
o Mulii-sensory teaching strategies
* Nexi dollar
* Time delay
a Mclsi to least prompts
. Ii4odeling
* Guided practice

" Mnemonic strategies

" Chunking
* \A/ord problem strategie*s

' Smaii group insiruction
* Touch five coin counting siraiegy
' Visual, picture, rvritien pr-onrpts/cues
e Model-Leaci-Test
e Repetitive practice

and Reas0ning)
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ACGOMMODATIONS or MODIFICATIONS

0 Note taking (PhotocoPies)

0 Extended time
0 Graph paper I verlical lined paper
0 Manipulatives
0 Calculator
0 Use of a number line
0 Study guides
0 Peer buddy / peer tutoring
0 Repetitive Practice
0 Practice and use of a calculator
0 Oral presentation of materialslassessments
0 Assistive technologY
0 Advance organizers

VOCATIONAT: Task CompletionlOn Task

sDl

. Modeling
> . Partial participation
. c Self-talk

c Video self modeling

" Differential reinforcement
r Self-mon itoring/eval uation
. Task analysis (student)
r Ecological inventory
. Graphic organizer
. System of least prompts

. . Simultaneous prompting
. Cueing (verbal, nonverbal, visual, picture, photo, etc.)

ACCOMMODATICINS OR MODIFICATIONS

0 Modified tests/assignments
0 Use of timer
0 Dual set of materials for school and home

0 Paraphrasing
0 Extended time
0 Rubric

. 0 Peer tutor
._,. 0 Mentors

0 Oral Presentation of materials
1l



0 Redireetion/correctlve feedback
C Behavior csniract
0 Environmental modifications
0 Assistive technology
0 Work systems

V0CATIONAL: Fotrlow Direetior:s

SDI
u Task analysis
* Seif rnonitoring
u Verbal prompts or cues

" Differ-ential reinforcemeni
6 Sysiem of least prompts
n Role ptaying

" hllodeiing

" Selflalk
* Time delay
o Mnemonics
s Advarrce organizers

" Video seif mocleling

MCIDIFICATIONS
0 Paraphrase
0 Endless loop iape
0 Alternate mocJes for giving tjirections {piciures. phoios, eic.)
0 Coniracis
0 Oral presentaiion of materials
0 Visual supports
0 Assistive technology

VOCATICINAT: Ratei$peed Work

SDI

" Direct instruction

" Verbal prompts
* $elf nronitoring

" Differentral reinfor-cement
* Role playing
e lilodeling
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ACCOMMODATIONS or MODIFICATIONS

0 Timer
0 Schedule
0 Checklist
0 Pictorial representation of task
0 Audio stimulation to support rhythmic pace
0 Repeated practice
0 Work systems
0 Assistive technology

VOCATIONAL: Follow Schedule

SDI

' Direct instruction
. Graduated guidance
c Picture agenda
o Task analysis

" Verbal practicelprompts
. Repeated practice
o Modeling
. Role playing
. System of least prompts

ACCOMMODATIONS or MODIFICATIONS

0 Color coding
0 Highlighting
0 Timer
0 Map
0 Picture schedules
0 Object schedules
0 Picture agenda
0 Repeated practice

SDI

o Differential reinforcement

" Token economy
e Verbal prompts/cues
. Visual Prompts

VOCATIOI{At: Attendance
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ACCOMMODATIONS or MODIFIC,ATIONS

0 Gontracts
0 Escort to class
0 Proximity to classroom
<l Alternaie dismissal

SDI

" Graduated guidance
e Differential reinforcemeni
* Verbal prontpts/eues
* Task analysis

ACGCIMffi 0 DATIONS or MCIEIFICATIOfds

0 Shoriened assignment
0 Study Carrel
0 Aliernate ettvironmerti
0 Vr/ork systems

VOCATIONA.L: Deeision Making

VOGATIONAL: Worklng Independently

sal

* Self-iaik
u Mnemonic Sirategies
* Role playing
u lv{ocieling
* Visual pr'ontpis/eties

" Direci instruction
* Social stories
- \./^*L-^l ^-^*^r^!^ '.^-; VcirJal PlLrlllPto/u\rED

AeeOffl fh,tCI DA,TIONS or fldlODl F! GATIO rdS

0 Ficturres
0 Assistive TechnologY
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VOCATIONAL: Self-Eval uation

. Error monitoring

. Modeling

. Task analysis

. Self monitoring

. Mnemonic strategies

. Video Self Modeling

. Visual prompts/cues

ACCOMMODATIONS or MODIFICATIONS

0 Pictures
0 Work sYstems
0 Rubric
0 Progress graPh

0 Checklists
0 Peer editing

VOCATIONAL: Soclel CoMPrreNIcr

] *o,

o Differential reinforcement
c Corrective feedback with Re-teaching
. Student repeats directions/paraphrases
u Student studY teams
c Planned ignoring
c Behavior lntervention Plan

" Direct teaching of replacement behaviors

u Explicit Social Skill lnstruction
. Modeling
. Role plays
. Visual, written, vocal prompts/cues

" Social Stories
. De-escalation strategies
. Relaxation strategies
e Direct instruction

75



ACC0MMODATIONS or MOD|F|CATIONS

0 Frequeni, positive feedback/specific praise
0 Dailyiweekly home eontact
0 Contracts
0 Siudent creaied reinforeement menu
0 Sequential directions
0 Short, concise direciions
o Frequeni breaks
C Provide oppofiuniiy for rnovenrent
0 Signal, inference cues
0 Proximity control
0 Strueiured transitions
0 Use of a timer
0 Reinforcement menu
0 Peer tutorlbucidy

VOCATIONAL; psyslenl Furqerrorurrue;

- SDI

' Differential reinforeement
* C.lrreciive feedback wiih Reteaching
* Siudeni repeais directionslparaphrases

" Direct lnstruction
* Hand-over-hand gr-iidanee
u Modeling
* One-on-one instruciion
* Redireciion

" Seif-instruction
e Self-monitoring
* Self-talk
* Small groLip instrueiion
u System of least prompts
n Verbal prompis

' Video Self-Modeling
u Visualization

' Vlsual, vrritten, voeal, phvsicai prornpts/cues
^ L-^^;^l ntn-in^; vvvral SLultuJ

AeeCIffl MODATI ONS or FJIODIFICATIOTCS

0 Partial patlicipaiion
Q il4odified equipment
0 lvlodified ruies

I

16ffi



'1 :.

.t

0 Modified tests, activities and assignments
0 Extended time

-: 0 Peer tutor
' 0 Shorter distances

0 Decrease level of difficulty
0 Eltra practice of skills
0 Lower goal/target/net
0 Alternate activities
0 Adapt playing area (smaller, obstacles, removed)
0 Use well-defined boundaries
0 Larger goal/target
0 Largerllighter bat, racquet
0 Provide frequent rest periods
0 Lengthen the time
0 Shorten the time
0 SIow the activity pace
0 Assistive technology

/1:-
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Dear Parent:

The U.S. Department of Education requires the lndiana Departrnent of Education-Office of Special Education
{IDOE} to find out if parents of srurdents wlth disahilities ihink the schoo! encourages thern and rnakes it easy
for them to be involved in their child's education program. Our records indicate that you are the parent of a
student vuho received special education senrices during the ZOL$-ZALS school year, and IDOE is asking f,or your
help in con'lpleting an important survey.

Beginning in January 2O15, parents rnill be asked to complete the survey immediateiy after the annual case
conference cornmiitee rneeting instead of at the end of the school year. lf you are/were unable to complete
the survey at the scfiool after the case conference commlttee nreeting or if your child's annual case conference .

comrnlitee meeting occur"red eariierthis year, you still have an opportunity to complete tLre sLtrvey.

The survey is easy [o complete and wlll take no more than ten nrinutes of your time. You will answer various
items regardingyourexperience in working with school staffand aboutthe speclal educailon services your
ehild has received. All survey responses are confidentiat, and no individual informatlon !s disclosed. Your
responses will be combined with the responses from other parents !n your schoo! corporation, and a surnrnary
of the results will be provided to the sctrool corporation and to IDOE.atthe end of the school year. We
sincerely hope that you wiil complete the survey as soon as possible.

You have two options for respondlng to the sL!ruey:

1. Online- completethe web-based version of the surveyat:
htte :flfo rrt= [ctfs rry rro. c* mlfsrm /42 305 655 7 139 6?

2. PaBer version - you can requesi a paper version from:
Christina Furbee at cFsrbee@doe.in€cg or 3L7-23?-9X42

lf yotr do not have access to a cornputer or to ihe internet, the school will help arrange access for you.

Please remember, if you have rnore than one child receiving speclal eduecatlon services, you will be asked to
contplete one survey per child after the annual case conference.

lf you have any questlons please do not hesitate to eontact rne, and thank you !n advance for taklng the tirne
to comptete the suruey.

Regards,

CfiriseiiwFaffiee

Chrisiina Furbee
Speciai Education Specialist
Indiana Departn'rent of Education
Office of Special Education

EeeeEEama
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Indiana
t Ed i*o s.s ib,ilitie;i. Dep*rtilrefit $f Educatio

Estimados padres :

El Departamento de Educaci6n de Estados Unidos requiere que el Depaftamento de Educaci6n - Oficina de

Educaci6n Especial ( IDOE ) de lndiana para averiguar si los padres de los estudiantes con discapacidad piensan

que la escuela les anima y hace que sea fdcil para ellos participar en el programa de educaci6n de sus h'rjos"

Nuestros registros indican que ubted es el padre de un estudiante que recibe seruicios de educaci5n especial

durante el afio escolar 2015-2016, y IDOE estd pidiendo su ayuda en la realizaci6n de una importante encuesta.

La encuesta es fdcil de completar y tomard no mds de diez minutos de su tiempo" Usted responderei varios
articulos con respecto a su experiencia en el trabajo con el personal de la escuela y de los servicios de -

educaci6n especial que su hijo ha recibido. Todas las reipuestas a la encuesta son confidenciales, y no se

revele informaci6n concreta. Sus respuestas se combinardn con las respuestas de otros padres en su

corporaci6n de [a escuela, y un resumen de los resultados se presentardn a la corporaci6n de la escuela y para

IDOE al final del afto escolar. Esperamos sinceramente que usted complete Ia encuesta lo antes posible.

Usted tiene dos opciones para responder a la encuesta:

1. Linea - completar la versi5n basada en web de la encuesta en:
hltp: / /f orm.iotf ormpro.com /i orm / 42805 5557 13952
2. Versi6n papel - puede solicitar una versi6n en papel iJe:

Christina Furbee en cfurbee@doe.in.gov o 3t7-232-9!42

Si usted no tiene acceso a una computadora o al Interne! la escuela le ayudard a organizar el acceso para
usted.

Por favor, recuerde, si usted tiene mds de un nifio que recibe servicios de educaci6n especial, se le pedird
completar una encuesta por niffo despuds de la conferencia anual de caso.

Si usted tiene alguna pregunta por favor no dude en ponerse en contacto conmigo, y gracias de antemano por
tomarse el tiempo para completar la encuesta.

Saludos,

Cfiristina lFurdee

Christina Furbee
Special Education Specialist
lndiana Department of Education
Office of Special Education
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INDIANA DEPARTMENT OF EDUCATION

NOTICE OF PROCEDURAL SAFEGUARDS

INGLUDiNGANNUALNoTIcEFoRMEDICAIDGoNSENT
Effective JulY 1,2A13

As the parent of a child who has or may have a disability, the federal and state laws give you ceftain

rights - called proceJurat safeguards. tt you would like i more detailed explanation of these rights,

you should contact ine principil of your 
"'hild'. 

school, a school administrator, your local special

education director, or any of the resources listed on the last page of this notice of procedural

safeguards (from this poinit"*rr{ pteqello as the Notice)' You mqy also contact the lndiana

Department of Eoucat'ron, otfice of special Education, 115 West Washington street' south Tower

#600, tndianapotir,}.r +OlO+; (317) 232-0570 ortollfree at (877)-85-14106' This Notice makes

reference to the Division wtricir means the Division inow catled Office) of Special Education within

the lndiana Department of Education'

A copy of this Notice must be given to parents once each year and upon:

, lnitial referral or parent's request for evaluation;
. Filing of the first complaint during the school year; 

.

'FilingofthefirstdueproceSShearingduriingtheschoolyear;. The date the school decides to take-disciplinary action that constitutes a change of placement,

including removal to an interim alternative eduiational setting for weapons, drugs, or serious

bodily injury; and
. Parent's request.

you may choose to receive the Notice by electronic mail communication if the school makes that

option available.

Special Education Terms

Article Z means lndiana's special education regulations that are found in the lndiana Administrative

Code (lAC) at 511 IAC 7-32 through7-47 '

Case Conference Committee (CCC) is a group comprised of school personnel and the student's

parents that is responsible for determining the student's eligibility for special education and related

services and deveioping and reviewing the student's individualized education program (lEP).

Day means a calendar day unless specifically indicated as a school, instructional or business or day.

Free Appropriate Public Education (FAPE) means special education and related services that:

' Are provided under public school supervision and at no cost to the parent;
. Meei the standards of the lndiana Department of Education (the IDOE);
. lnclude early childhood (preschool), elementary, ahd secondary education;
. Are provided in accordance with the student's IEP; and
. lnclude earning course credits and a diploma for academic requirements to the same extent the

credit is award-ed to students without disabilities.

IDEA means the lndividuals with Disabilities Education Improvement Act and includes the federal law

and regulations governing special education

lndividualized Education Program (lEP) is a written document that is developed, reviewed,.and

revised by the CCC describing how the student will access the general education curriculum (if

,pfrop.i"te) and the special education and related services to be provided. A Transition IEP is an

lEp developed for a student who will'turn 14 or enter the 9tn grade during the time the IEP is in effect-

5t



studentwith a Disabirity means a student who has been evaruated in accordance with Article 7 and

determined by the case conference ,ori*iit"* io ne e*gibre for speciar education and related

services. Each student with a disability *no i. enroiled in puuri" schoor is entiiled to a free appropriate

public education.

Both you and the school share a role in your 
-"!]i-'.d'? 

education' lf there are issues or coilcerns

about your chird,s education, you 
"na 

viu, chird,s teacher shourd discuss them. we urge you

io Ue ictively involved in your child's education'

WRI:TTEN NOTICE

The school must give you written notice when it:

, proposes to initiate or change the identif,cation, evaluation, special education placement or

"nyihing 
related to providing a. FAPE to your child;.or

. Refuses to iniiiate or change the ideniifiiation, evaluation, special education placement or

,nytning relaied to providing a FAPEto your child'

This means the school must give you written notice when it proposes or refuses:

. To conduct an initial evaluation;

. To conduct a reevaluation;

. To deterrnineiidentify a child's initialeligibility; or

. To change sometfring in your child's tE-P, suttr as educational placement, special education or

related slrvices, or anything related to the provision of a FAPE.

Noticesl and Timelines

The Notice of lnitial Evaluation and Notice sf Reevaluation rnust include:

. A staternent that the school is proposing or refusing to conduct the initlal evaluation or

reevaluation;
, A descripiion of each evaluation procedure, assessment, record, or report the school used as

the basis for its proposed or rdfused action;
. A description of other faciors relevant to the school's

evaluation or reevaluation;, If proposing to conduct an lnitialevaluation -

proposal or refusalto conduct the initial

. A description of any evaluation procedures the school proposes to conduct
, The timeline for eonducting the evaluation and convening the CGC meeting
. An explanation of how to obtain a copy of the evaluation report, at no cost, at least five {5)

school days prior to the initial GCC meeting and. An explanation of how io request a meeting with someone who can explain the results of
the evaluation at least five (5) school days prior to the initial CCC meeting;

. lf proposing to conduct a reevaluation -
' A description of the reevaluation process and
. The timeline for conducting the reevaluation and convening the CCC meeting;

' If refusing to conduct the initial evaluation or reevaluation, an explanation of your right to
contest the school's decision by requesting mediation or a due process hearing:

' A statement that the parent of a student with a disabitiiy has protection under the procedural
safeguard provision of 511 IAC 7-37-1; and

. A list of sources for parents to contact for assistance in understanding Article 7-

Timeline; The NOtice of lnitial Evaluation and Notice of Reevaluatign must be received bY the
parent wlthin 10 school days of the date the schsol receives the parent's request for an evaiuation.

I 
Theactual namesofthesevJrittennoticesmayciifferfromoneschool corporationorcharterschool toanother
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r A description and overallfindings of each evaluation, procedure, assessment, record, or report
the school used as the basis for the proposed initial eligibility;

' A description of the proposed eligibility; and. An explanation of why the school may propose this action (eligibility).

Timeline: The written notice before an initial CCC meeting must be received bv the parent at least
five (5) school days before the initial CCC meeting.

The Written Notice about proposed or refused changes to an IEP must include:

' A description of the action proposed or refused by the school;, An explanation of why the school proposes or refuses to take the action;. A description of each evaluation, procedure, assessment, record, or report the school used as
a basis for the action proposed or refused;r A description of any other options the-CCC considered and the reasons why those options
were rej'ected;

' A description of any other factors that are relevant to the school's proposal or refusal;. A statement that the parent of a student with a disability has protections under the procedural
safeguards provisions described in 511 IAC 7-37-1 and how you may get a copy of a
description of the Notice;

. A statement that you have the right to challenge the proposed or refused action after receiving
the written notice on any IEP subsequent to the initial IEP by:. requesting and participating in a meeting with a school official who has the authority to

facilitate the disagreement,. initiating mediation, or. requesting a due process hearing;
. A statement that if you challenge the proposed IEP within 10 school days of receiving the

written notice, the school must continue to implement the current IEP (except as provided in
511 IAC 7-42-8(e) and (f) regarding newly enrolled students with an IEP from another school
district); and. Sources for you to contact for assistance in understanding your rights.

Timeline: The written notice about proposed or refused changes to an IEP must be received bv the
parent at least 10 school days before the school takes the action proposed in the Written Notice.

All of the written notices must be printed in a format that is easy to read, be in language
understandable to the general public, and be in your native language or other principle mode of
communication, unless it is clearly not feasible to do so, If this is not a written language, the school
must take steps to ensure that the no[ce is translated orally or by other means into your native
language or other mode of communication. lf your language is not a written language, the school must
assure and document that you understand the notice.

PARENTAL CONSENT

The school needs your written consent (your agreement) before it can do ceftain things with regard
to your child's special education program.

Consent means:

. You have been fully informed, in your native language or other mode of communication, of all
information regarding the action/activity for which your consent is sought.

. You understand and agree in writing to the aciion/activity for which the school is asking for your

consent, and the document the school asks you to sign (to indicate your consent) includes a
3



description of the actionlactivity for which conseni is soughi, a list of the recsrds iif any) that will
be released, and to whom.

' You understand the consent is voluntary on your part and you may revoke (withdraw) your
consent at any time. lf you revoke your consent, !t is not retroactive and does not caniet an
action that the school has already taken.

The sehool must obtain your consent in the fotrlowing seven {Z} circumstances -
1. Before your chlld is evaluated for the first time
The school cannoi conduct an initial evaluation of your child to determine whether your child is eligible
to receive special education and related services without first providing you with written notice of the
proposed initial evaluation and obtaining your written consent. The school must make a reasonable
effort to obtain your consent for an initial evaluation.

Your csnsent for initial evaluation does not mean ihat you are also giving consent for the school to
provide special education and related services.

lf your child is or will be enrolled in a public school and you refuse to give consent for an initial
evaluation or fail to respond to ihe sehool's request for your consent, the school may (but is not
required to) utilize mediation or a due process hearing to obtain your coftsent. The lchool will not
violate its obligation to locate, identify, and evaluate your child if it does not pursue mediation or a due
process hearing.

2' Before the school can provide special education and related services for the first time
The school must obtain your informed consent before providing specialeducation and related
services to your child for the first time. The school must make a reasonable effort to obiain your
consent for the initiation of special education and related services. lf you refuse to give conient for
services to begin or if you fail to respond to the school's request for your consent, tlie school may not
use mediation or a due process hearing to.override the lack of consint.
lf you do not provide consent and, as a result, the school does not provide special educatian and
related services, the school is not in violation of the requirement to make a FApE availabte to your
child and is not required to have a CCC rneeting or develop an IEP for the speciat education and
related services for which the school sought your consent.

3. Before the sehool reevaluates your child, unless the school can demonstrate that it has
taken reasonable steps to obtain your consent but you have failed to respond
lf your ehild is found eligible and receives special education services, a reevaluation of your child must
be considered at least once every three years. The school may reevaluate your child without your
written consent if the school took reasonable steps to obtain your eonsent anO you failed to reipond,
If you refuse to consent to a reevaluation of your child, the school may (but is noi required to) utilize
mediation or a due process hearing to'override your refusal to consent. The schoolwill not violate its
obligation to locate, identify, and evaluate your child if it does not pursue mediation or a due process
hearing.

4. Before the school can access your child's public benefits or insurance program or private
insurance proceeds

With your consent, the school may use Medicaid or other public benefits or insurance or your private
ineuren?F te previde sr pey fer oprvial Edusaiisn sr rElatEU DEryiuGD. II ygu 0eutinc t0 giye EUilsEnt lor
the sehool to bill Medicaid or your private insurance for covered seruices in your child's IEP or IFSP,
the school must continue to provide all required IEP or IFSP services at no cost to you.

Your Rights and Protections:

. lf you choose to give consent or later withdraw your consent, the school must continue to
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provide your child all required IEP or IFSP services at no cost to you.

If you give consent, you have the right to withdraw your consent at any time.
The school may not require you to enroll in Medicaid or other public health coverage program
as a condition of providing IEP or IFSP services that it is required to provide at no cost to you.

The school may not use your public benefits (Medicaid) if doing so would:
o exhaust the plan benefit limitations (for example, decrease the number of covered visits or

cause you to pay for services outside of school that would othenrvise be covered);
o cause you to pay a deductible, co-payment or other out-of-pocket expense;
o increase your premium or lead to cancellation of benefits; or
o jeopardize your child's eligibility for Medicaid home and community based waiver services.

5. Before the school can release the student's educational records to officials of any
participating agency that is providing or paying for transition services or invite to the GCC
meeting a representative from any participating agency (other than a public agency) who may
be providing or paying for transition seruices

lf your child will turn 14 or enter the 9tn grade during the time the IEP is in effect, the CCC must
develop a Transition IEP designed to help prepare your child to make the transition from secondary to
post-secondary life. There are a number of agencies that assist students with transition services.
The school must obtain your written consent belore sharing your child's educational records with
Vocational Rehabilitation Services or any other participating agency that may be providing or paying

for transition services. When the CCC is developing or revising a Transition IEP and it is appropriate
to inctude a representative of any padicipating agency that may provide or pay for transition services,
the school must obtain your consent before inviting the agency representative(s) to the CCC meeting.

6. Before the school district of legal settlement and the school district where the nonpublie
(private) school is located can exchange information about a student who has been
unilaterally enrolled in a nonpublic sehool

lf you unilaterally enroll your child in a nonpublic school in a school district other than your child's
school district of legal settlement, the school district where the nonpublic school is located is

rdsponsible for locating, identifying, evaluating, and if eligible, making services available to your child.

lf at any time, the school district serving the nonpublic school and the school district of legal
settlement need to share information about a student, you must provide your written consent before
this can occur.

7. Before the public agency representative, teacher of record, general education teacher, or
instructional strategist (individual who can interpret instructional implications of the
evaluation) may be excused from attending and participating in all or part of a CCC meeting

The school must obtain your written consent before any of the four required school CCC participants
may be excused from all or part of a CCC meeting if their area of expertise is to be discussed or
modified. With your agreement the member may be excused if:

. The member's area of the curriculum or related service is not being modified or discussed in
the CCC meeting; or

' The CCC meeting involves modification to or discussion of the member's area of the curriculum
or related service and the member agrees to attend the relevant part of the meeting, or submits
written input into the development of the IEP to you and other CCC members prior to the CCC

meeting.

Your consent is E! required -
. When the school reviews existing data or information as part of an initial evaluation or a

reevaluation;
. When the school administers a test or other assessment that is given to all children unless

consent is required of all Parents;
. When a teacher or specialist administers a screening instrument to determine appropriate
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instructional strategies for curriculum implementation;

" When progress monitcring daia is collected for studenis participating in a response to
iniervention proress; or

" When the school proposes to change your child's identificaiion, placement, specialeducation,
related services, or the provision of FAPE {but see section below - "What happens if I disagree
with the action the scltoolis proposing or refusing in a subsequent IEP?"}

Can I decline to consent?

Yes. However, if you decline to consent to an initial evaluation or reevaluation the school can ask you
to engage in mediation on the issue or it can initiaie a due process hearing. The school may not use
mediation or due process if you decline to consent to the initial provision of special education and
related services.

Can lwithdraw (revoke) my consent after it has been given?

Yes. You have the right to change your mind. Giving consent is voluntary. You can revoke {withdraw)
your consent in writing at any time" Your written revocation should be sent to the school or the special
education director. If you revoke your consent, it is not retroactive and does not cancel an aetion that
the school has already taken.

What happens if I revoke my consent for services?

By revoking your consent for services, you are tblling the schoolto stop providing all special
education and related services. This includes allspecial instruction, related services,
accommodations, adaptations, modifications, and anything else provided in ihe student's lEP. You
cannot revoke consent for only some of the special education services.

After notifying the schoolthat you are revoking your consent, the school must provide you with a
written notice that they will no longer be providing seruices to the student and that they will stop
providing services 10 school days after you receive the school's wriiten notice. After 10 school days,
the student will be placed in general education wiihout an lEP, and the student is no longer
considered to be a student with a disabitity. This means that the student will be held to the sarne
standards of accountability, expectations, and disciplinary consequences as any other student without
a disability.

What if I later change my mind and decide t want the student to begin receiving specia!
education services again?

You must request and consent to an initial evaluation, and the case conference committee must
determine that the student is eligible for special education and related seruices. See the section on
Evaluations for more information,

What are the limitations on my consent?
The school rnust ensure that your refusal to consent to one serviee or activity does not deny ycu or
your child the right to receive other segvices, benefits, or activities provided by the school.

What happens if I disagree with the action the school is proposing or refusing in a subsequent
IEP?

When the school proposes or refuses an action concerning you child's special education and related
services, it must provide you with written notice, and you must receive that notice at least 10 school
days before the sehool can take the proposed action. lf you disagree with the proposed action
described in the written notice, you may:

' Request and participate in a meeting v,rith a school officialwho has the authority to resolve the
disagreement;

. lniliate mediation, or. Request a due process hearing,

lf you take any of these actions within 10 school days after receiving the written notice, the school

cannot take the propg$ed action and mu$t continue to implement the student's current IEP'
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lf you fail to take any of these actions within 10 school days after receiving the written notice, the
school may implement (take) the proposed action.

You may take any of these actions after 10 school days of the date you receive the written notice, but
the school may continue to implement the proposed action.

EVALUATIONS

An educational evaluation is a procedure to collect information about a child to determine if a student
has a disability and inform the CCC about your child's special education and related service needs.
The information is gathered from a variety of sources (including from parents) and through a variety of
assessment instruments.

lnitial Educational Evaluation

If you suspect your child has a disability and requires special education and related services, you may
request that the school conduct an initial educational evaluation of your child. A comprehensive
evaluation must be conducted before the CeC can determine if a student is eligible for special
education and related services. Your written consent is required before the school can conduct the
evaluation.

How do I request an initial educational evaluation?

You may request that the school conduct an initial educational evaluation of your child by:

. sending a signed written request to licensed school personnel (e.9., teacher, principal,
guidance counselor, or school psychologist), or

' making a verbal request to licensed school personnel.

The school must send you written notice about the evaluation and obtain your written consent before
conducting the evaluation.

What are the timelines for an initial evaluation?

The initial evaluation must be conducted and the CCC convened within 50 school days of the date the
school receives your written consent. lf your child has participated in a response to intervention (Rtl)
process and has not made adequate progress within an appropriate period of time, the school must
conduct the initial evaluation and convene the CCC within 20 school days of the date it receives your
written consent.

How do t get a copy of the initial evatuation report and ean I meet with someone who can
explain the evaluation results to me before the initial CCG meeting?

At the time you provide your wriiten consent for the initial evaluation, you may request that the school
provide you with a copy of the evaluation repod and/or request a meeting with someone who can
explain the evaluation results prior to the initial CCC meeting. Upon your request, the school must
provide you with a copy of the report and arrange a meeting with someone who can explain the
evaluation results. Both of these things must occur at least five (5) sehool days prior to the initial CCC
meeting. lf you do not request that a copy of the report be provided prior to the CCC meeting, the
schoolwill provide you with a copy.at the initial CCC meeting.

Reevaluation

lf your child is found eligible and receives special education services, the CCC must consider your
child's need for reevaluation at least once every three years, unless you and the school agree that
reevaluation is not necessary. lf, at any time during the three-year period, you believe a reevaluation
is needed, you may ast( (verhally or in writing) Iicensed personnelfor a reevaluation. The school must
provide you with written notice about the reevaluation and must obtain your consent before
conducting the reevaluation. Unless the reevaluation is being conducted to reestablish your child's
eligibility, ihe reevaluation must be conducted and the CCC must convene within 50 sehool days of

ttrJ Oate the school receives your written consent. Your consent for a reevaluation is not required if



the school has made reasonable efforis to obtain your consent and you failed to respond.

Unless you and the school agree otheru'rise, a reevaluation to reestablish your child's eligibility may
not occur more than one time eyeet.

lndependent Educational Evaluation

You have the right io request an independent educational evaluation of your child at the school's
expense if you disagree with the school's evaluaiion. Upon your request for an independent
educational evaluation, the school must provide you with inforrnation about where an independent
educational evaluation may be obtained and the criteria that apply to independent educational
evaluations.

If you obtain an independent educational evaluation at public expense, the results of the evaluation
must be considered by ihe CCC and may be used in a due process hearing.

YUhat is an independent educational evaluation?

An "independent educational evaluation" or iEE means an evaluation condueted by a qualified
evaluator who is not employed by the school that provides your child's education.

Slhat does "at public expense'o mean? i
'At public expense" means that the school either pays for the full cost of the evaluation or ensures
that the evaluation is otherwise provided at no cost io you.

llYhat happens if I request an independent educational evaluation at public expense?

lf you request an IEE at public expense, the school must, within 10 business days of receiving your
request, either:

. notify you in writing that it will pay for an lEE, or
' initiate a due process hearing to have a hearing officer decide if ihe school's evatuation is

appropriate.

lf you request an IEE, the school may ask for the reason{s) that you disagree with the school's
evaluation. However, your explanation is not required, and the school may not delay either providing
the IEE at public expense or asking for a due process hearing to defend its evaluation.

lf the school initiates a due process hearing and the decision of the hearing officer is that the school's
evaluation is appropriate, you still have the right to an lEE, but the schoolwill not pay for it.

How many independent educational evaluations may I request?

You are entitled to oniy one (1) IEE ai public expense each time the school conducts an evaluation
with riuhich you disagree,

what if I sbtain an independent educational evaluation at my own expense?

lf you obtain an IEE at your own expense and the evaluation complies with the school's criteria for an
evaluation, the results of the evaluation must be considered by the case conference committee. You
may also use the results of a privately obtained IEE in a due process hearing regarding your child.

You have the right to request a due process hearing to obtain reimbursement for the expense of the
lEE. The hearing officer will determine if you are entitled to reimbursement. However, the hearing
officer cannot order reimbursement if the privately obtained IEE did not meet the school's criteria for
an evaluaticn, unleso applying thess criteria wsuld deny your right to any IEE.

What are the criteria for an independent edueational evaluation?

tf an IEE is paid for by the school, the criteria under which the evaluation is obtained, including the
location o{ the evaluaiion and ihe qualifications of the evaluator, must be the same as the criteria the
school uses when it conducts an evaluation, to the extent the criteria are consistent with your right to
an tEE. Except for these criteria, the school may not impose conditions or timelines related to
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obtaining an IEE at public expense.

CASE CONFERENCE COMMITTEE MEETINGS

The CCC is a group of individuals that includes you and school personnel. The CCC is responsible
for determining the student's eligibility, and if eligible, developing the student's lEp (including a
Transition IEP). ln developing an lEP, the CCC must consider i variety of general and speJial factors
and determine the special education and related services that will meei the student's unique needs,
as well as address all of requisite IEP components. The school must take whatever action is
necessary (including providing an interpreter) to make sure you understand what happens in the CCC
meeting.

what are my rights and responsibilities as a member of the ccc?
' You have the right to participate in all CCC meetings for your child uniil he or she reaches 18

years of age. You have the right to participate after the student turns 18 if you have obtained
guardianship of or have been appoinled as the educational representative for the student.

' You have the right to request that the'CCC meet if you believe that a required component of the
student's IEP needs to be changed to ensure the provision of a FAPE.

' You have the right to have the CCC meeting scheduled at a mutually agreed upon date, time,
and place.

r lf you want to participate, but cannot attend the CCC meeting in person, you may participate by
telephone or other means.

' You may bring other individuals that you believe have knowledge or special expertise about
your child to any CCC meeting.

When must the CCC meet?

' Within 50 school days from receipt of your written consent for an initial educational evaluation
or reevaluation (unless the reevaluation is to reestablish the student's eligibility).. At least annually.

' Upon the request of the parent or the school when either believes that a required component of
the student's IEP should be changed to ensure the provision of a FAPE.

' Within 10 school days of a student's enrollment when the student had been receiving special
education services in the previously attended school.

' Within 10 school days of a disciplinary change of placement to determine if the student's
behavior is a manifestation of the student's disability.

' To determine the interim alternative educational setting (IAES), unless the IAES is already
identified in the student's IEP.

' At least every 60 school days when the student receives services in a homebound or
alternative setting.

CONFIDENTIALITY OF AND ACCCSS TO EDUCATIONAL RECORDS

The Family Educational Rights and Privacy Act of 1974 (FERPA), as well as other state and federal
Iaws, govern the confidentiality of a student's educational records. The school must protect the
confidentiality of personally identifiable information concerning your child during the collection,
storage, and destruction of information. A school offlcial is responsible for ensuring the confidentiality
of information and has received training in these procedures. The school provides training regarding
Gonridentiality t0 anyone on ffie stafT who collects or maintains ffiis information, and must maintain a
current list of the names and positions of school employees who have access to personally
identifiable information in your child's educational reeord. This list is available for public inspection.
The school must keep a record of those persons, except parents and authorized employees of the
school district, who obtain access to a student's record, including names, dates, and purposes for the
access. The school must also provide you, upon your request, with a list of the types and locations of
education records collected, maintained, or used by the agency.



Terms

Directory lnformation means informaiion about a student contained in the student's educational
record that would not generally be considered harmful or an invasion of privacy if disclosed that can
be made public without your consent in accordance with the school's policy. It ineludes information
such as name, address, grade level, field of study, dates of attendanee, and similar data.

Educational Record means records directly related to a student and maintained by the school or
someone acting on the school's behalf. Educational records include, among sther things, test
protocols that contain personally identifiable information regarding a student or the student's lEP,
audio clips, video clips, scanned images, and other electronically recorded or produced information,
bui do not include records of instructional, supervisory, administrative, or ancillary personnelthat
remain in the sole possession of the maker, are used only as a personal memory aid, and are not
accessible to or revealed to any other person,

Personally ldentifiable lnforrnation means information by which ii is possible to identify a student
with reasonable certainty including, but not limited to, the following:

" the name of the student, the student's parent, or any other family member;. the address ofa student;r a personal identifier such as the student's social security or student identiflcation number; and

' a list of personal characteristics, including disability designation, that would make it possible to
identify the student with reasonable eertainty.

Aecess TgYggll0hild's Educational Flecord

Do I have the right to see my ehild's educational record?

You or your represeniative has the right to inspect and review your child's educational record with
respect to the identification, evaluation, educational placement and provision oi FAPE to your child.
The school musi let you look at your child's record unless the court has decided you cannot see them
or your child has turned 18 years old {and no guardian has been appointed). Your child's non-
cusiodial parent has the same access right unless the school has received a court order terminating
sr restricting the non-cusiodial parent's access to the record. lf a record includes information that
concerns your child and other children, you have the right to review only the information about your
child.

The school cannot unnecessarily delay the opportunity for you to look at the record and must show
you the record within 45 calendar days of your request or prior to any ease conference committee
meeting, resolution session, or due process hearing.

The right to inspect and review educational records includes the right to:
r an explanation and interpretaiion of your child's record from school personnel;. have other atrangernents made to review and inspect, ineluding obiaining a copy of ihe record,

if the school's failure to providelhose copies deprives you of the opportuniiy to review and
inspect the record;r a copy of the record if you are involved in a pending due process hearing; and

' have someone inspect and review the record for you {with your consent}.

The school may charge you for copies of the record, excepi for a copy of the evaluation r^eport and
IEP, but cannot charge more than the actual cost of duplication. The fee must not prevent you from
seeing the record or exercising your rights to review or inspect the records. The school cannot charge
a fee to search for records-

Does the schosl have to obtain my consent every time it \,vants to disctose personally
identifiabte information about my child?

The school must obtain your wditen consent before any personally identifiable information aboui your
ehild may be released to any person not otherwise entitled under FERPA to have access to it sr used

for any purpgse other than meeting requirements of the IDEA. An educational agency or institution
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may not release information from educational records to participating agencies without parental
consent unless authorized to do so under FERPA.

The school may be required or permitted to disclose the student's educational record to others, such
as to a new school the student will be attending or to law enforcement authorities when criminal
activity is reported. When a student transfers to a new school, the student's record will include the
current IEP and a statement concerning behaviors that required current or past disciplinary action. ln
other situations, a statement concerning behaviors that required current or past disciplinary action will
be transmitted in accordance with the policies on transmitting records of students without disabilities.

There are a number of situations in which the school may disclose personally identifiable information
about your child without your consent. The school may disclose information without your consent to
any of the following:

. other authorized school officials or individuals acting on behalf of the school;

. another school where the student is enrolled or intends to enroll (but the school must take
reasonable steps to notify you of the disclosure);

. federal or state education officials for audit, evaluation, accreditation, or enforcement purposes;

. in connection with financial aid soughi by the student;

. state or localjuvenile justice agencies in accordance with Indiana Code (lC) 20-33-7-3;
r an organization conducting a study on behalf of the federal or state education agencies;
. in response to a judicial order, Iawfully iss.ued administrative or judicial subpoena;
, the court (when the school has initiated legal action against you or the student or when you or

the student initiate a legal action against the school);
r appropriate pafties in a health or safety emergency;t an accrediting organization (to facilitate the organization's accrediting functions);
r a parent of a student underthe age of 18; or
r a parent of a dependent student as defined by the lnternal Revenue Code.

ln addition, your consent is not necessary for the school to disclose directory information (name,
address, grade level, etc.) for school pictures, yearbooks, award ceremonies, and similar events. A
student's special education record is not directory information

lf you refuse to consent to disclosure of personally identifiable information when the school believes
that sharing such. information is necessary, the school may initiate a due process hearing to have the
disclosure authorized. lf you believe the school has violated a rule governing educational records,
you may file a complaint with the Division or the Family Policy Compliance Office, US Department of
Education, 600 lndependence Avenue, SW, Washington DC 20202-4605.

Do I have the right to review my child's record when he or she becomes an adult student?

Until your child reaches age 18, you have access to all educational records maintained by the school.
When a student turns 18 (and no guardian is appointed), or when he or she becomes a student at a
postsecondary educational institution, he or she becomes an "eligible student" and rights under
FERPA transfer to him/her. However, parents retain access to student records of children who are
their dependents for tax purposes. 416o, the school must provide any notice required under IDEA to
both the student and the parents when the child turns 18 years of age.

Amendinq (Changinq) Something in Your Child's Educational Record

How do I change or amend something in my child's educational record?

lf you believe that information in your child's educational record is inaccurate or misleading or that it
violates your child's privacy or other rights, you may ask the school to amend the record. Your signed
and dated request for amendment must specify the information that you believe is inaccurate,
misleading, or othenryise in violation of your child's rights and must be sent to the principal of your
child's school or the local director of special education. Within 10 business days of receiving your
request, the school will notify you whether or not it agrees to amend the record. lf the school agrees,
the record must be changed within a reasonable period of time.
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What happens if the sehool turns down my request to change or amend my child's educational
record?

lf the schoolrefuses to amend the reeord, it must notify you in writing within 10 business days after it
receives your request to amend the record and advise you thai you have the right to a hearing to
challenge the information coniained in the child's educational record. lf you request a hearing to
challenge information in your child's record, the school must conduct the hearing. A hearing to amend
a student's educational record is not ihe same as a special education due process hearing and will be
conducted according to the requirements of FERPA. The school must:

" hold the hearing within 15 business days after it has received the request for the hearing from
you or the eligible student;

' give you or the eligible student wriiten notice, ai least five (5) business days in advance, of the
date, he time, and place, of the hearing; and

E, give you or the eligible student a full and fair opportunlty to present evidence relevant to the
issues raised. You or the eligible student may, at yours or the eligible student's own expense,
be assisted or represented by one or more individuals of your choosing, ineluding an attorney.

Any individual, including a school official wl'ro does not have a direct interest in the outcome of the
hearing, may conduct the hearing. The hearing officer must issue his or her written decision within 10
business days after ihe hearing is conducted. The hearing officer's decision must be based solely on
the evidence presented at the hearing, and mus't include a sumrnary of the evidence and the reasons
for the decision. 

G

if, as a result of the hearing, the hearing officer decides that the information in question is inaccurate,
misleading, or a violation of your child's rights, the school must change the record and inform you in
writing of the change. lf the hearing officer determines the information in question is accurate and not
misleading or a violation of your child's rights, the school must inform you of your right to place a
statement in your child's educational record commenting on the disputed information and reasons for
your disagreement. The school must keep your statement in the educational record for as long as the
record is maintained and if records are disclosed to anyone, with your written consent, your comments
will also be disclosed.

Destruction of Records

The school maintains a student's educational record for at least three years after the student exits
from the special education program. The schoolwill inform you when personally identifiable
information that the school has collected, maintained, or used is no longer needed to provide
educatidnal services to the student. You may request that the school dJstroy this infoimation.
Destruction of information means that the schoolwill eiiher physically destroy the information or
remove the personal identifiers so that the informaiion is no longer personally identifiable. However,
the school is entitled to maintain a permanent record, including the child's name, address, phone
number, grades, attendance.records, classes attended, grade level completed and year compleied,
without time limitation. Additional details are available in the annual notice the school publishes.

/'

TRANSFER OF RIGHTS AT THE AGE OF T8

When a student reaches the age of 18, all of the special education rights that belonged to the pareni
transfer to the 18-year-old student, unless:

. a guardian has been appointed by the cou*; or
! an educational representative has been appointed.

lf a guardian has been appointed by the court, the educational rights transfer to the guardian, unless
the court order specifies differently. lf an educational representative has been appointed, the
edueational. rights transfer to the edueational representative.

At the CCC meeting before the student turns 17, the school must provide you and the student with
written notice that the rights will transfer ai age 18. The school must also provide written notice to you
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and the student at the time the student turns 18. Although you, as the parent, will continue to receive
any notice required by Article 7, the student makes all of the decisions related to his or her special
education services, unless a guardian or educational representative has been appointed.

REQUIREMENTS FOR UNTLATERAL PLACEMENT OF CHILD lN NONPUBL|C (PR|VATE)
SCHOOL AT THE PUBLIG SCHOOL'S EXPENSE

The IDEA and Article 7 do not require the schoolto pay for the cost of education, including special
education and related services, for a student with a disability at a nonpublic school or facility if:

, the school made a FAPE available to the student, and
' you chose to place the student at the nonpublic school or facility"

However, the school district where the nonpublic school or facility is tocated is responsible for
identifying, evaluating, and making special education and related services available through a Service
Plan to students with disabilities attending the nonpublic school or facility through parental unilateral
placement. A student with a disability who is unilaterally enrolled in a nonpublic school or facility is
not entitled to a FAPE, but is entitled to some level of special education and related services"

Reimbursement For Nonpublic School Placement And Limitations On Reimbursement

lf your child previously received special education and related services through the public school and
you choose to enroll your child in a nonpublic prbschool, elementary school, or secondary school
without the consent or referral by the public school, you may seek reimbursement from the public
school for the costs of the nonpublic school or facility.

lf you are unable to reach agreement with the public school on the issue of reimbursement, you may
request a due process hearing to resolve the issue.

The hearing officer or the court may require the school to reimburse you for the cost of the nonpublic
school or facility if either finds that:

' The school did not make a FAPE available to the student in a timely manner prior to the
student's enrollment in the nonpublic school or facility, and. The nonpublic placement is appropriate (the nonpublic placement may be found to be
appropriate even if it does not meet state standards applicable to public school education).

The hearing officer or the court may reduce or deny the reimbursement if they find that:

' At the most recent CCC meeting you attended prior to removing your child from public school,
you did not inform the CCC that you were rejecting the placement the school proposed in its
offer of FAPE, including stating your concerns and your intent to enroll your child in a nonpublic
school or facility at the public school's expense, or

' You did not give the school written notice at least 10 business days before removing your child
that you were rejecting the placement the school proposed in its offer of FAPE, including stating
your concerns and your intent to enroll your child in a nonpublic school or facility at the public
school's expense; and /

. Prior to you removing your child from public school, the school provided you with the requisite
written notice of the school's intent to evaluate the child, including a statement of the reason for
evaluation that was appropriate and reasonable, but you did not make your child available for
the evaluation.

The hearing officer or the coud may not reduce or deny reimbursement if you failed to provide the
written notice listed above, if either finds that:

' Providing the written notice would likely result in physical harm to the student;r The school prevented you from providing the written notice; or, You had not received a copy of the Notice that described the written notice requirement.

The court (but not the hearing officer) may reduce or deny reimbursement if the judge finds that your
actions were unreasonable.
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STUDENTS WTH DISABILITIES AND DISCIPLINARY ACTION

The IDEA and Article 7 use the term "removal" to describe the situaiisn when the school unilaterally
removes the studeni from his/her curent placement for disciplinary reasons. A short-term removal
pursuant to the student's IEP is not considered a removalfor disciplinary purposes. A removal ii;
considered a suspension, unless the removal meets the criteria that exempis the removalfrom being
considered as such, and the school must follow the suspension procedures required by lndiana law
and Afticle 7.

Disciplinarv Chanqe of ElageInent

A student with a disabillty is subject to the same disciplinary action for violating school rules as any l

oiher student. However, if a student is subjecied to a disciplinary change of placement, there are
additional procedural safeguards that apply. A disciplinary change of placement occurs when the
student is removed for more than 10 consecutive school days or is subjected to a series of removals
that curnulates to more than 10 school days-in a schoolyear aod constituies a pattern.

When the number of days of suspension a student with a disability has been subjected to is a series
of removals that cumulates to more ihan 10 school days, the principal or the principal's designee must
determine if the series of removals constitutes a pattern.

lf the principal or designee determines that the series of removals does not constitute a pattem, then
the cunent removal does not result in a disciplinary change of placement, and -

' The principal or designee must follow the procedures for suspending a student, including
notices to the parent, and

. School personnel, in consultation with at least one of the student's teachers, must determine
the extent to which services are needed to allow the student to continue to participate in the
general education curriculum and make progress toward meeting the student's IEP goals

{although this could be done in another setting during the period of removal/suspension).

lf the principal or designee determines ihat it constitutes a pattern, the removal/suspension is
considered a disciplinary change of placement, and the principal or designee must:

. Notify you of the disciplinary change of placement on the date the decision is made and send
you a copy of the Notice {if the school is unable to reach you on the date the decision is made,
the school must mail you a noiice of the disciplinary change of placement and Notice on the
fottowing business day); and

n Convene the CCC to conduct a manifestation determination within 10 school days of the date
the disciplinary change of placement decision is made.

Manifestation Determination

When the CCC conducts a manifestati_on determination, it reviews all relevant existing information
aboui the student to determine whether the conduct/behavior in question:

r was caused by or had a direct and substantial relationship to the student's disability, or
! was the direct result of the sehocl's failure to implement the student's lEP.

lf the CCC determines that either of these to be true, the student's conducUbehavior is determined to
be a manifestation of the student's disability, and the CCC must:

. Conduct a functional behavioral assessment (FBA) and develop a behavioral intervention plan

(BlP), unless an FBA was conducted prior to the behavior resulting in disciplinary action. lf an
FBA was previously conducted, the CGC must develop a BIP to address the student's behavior;

orr Review an existing BIP and modify it as necessary to address the current conducUbenavior that

resulted in disciplinary action'

Unless the student has been placed in an IAES or you and the schooi agree to a change of placemeni
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as part of the BlP, the school must return the student to the placement from which helshe was
removed.

lf the conduct/behavior is determined not to be a manifestation of the student's disability, the school
may impose disciplinary sanctions in the same manner as it does for students without disabilities.
The CCC must determine the appropriate services to be provided to the student during the period of
removal, including the services needed to:

. continue to participate in the general education curriculum, although in different setting;
r progress toward meeting the IEP goals; and
. receive, as appropriate, an FBA and behavioral intervention services and modifications

designed to prevent the conduct/behavior from recurring.

lf these services are to be provided in an IAES, the CCC also determines the specific setting.

lf you disagree with the CCC determination that the conducVbehavior is not a manifestation of the
student's disability, you may request mediation and/or a due process hearing. The due process
hearing in this situation is expedited.

lnterim Atternative Educational Settinq (IAES) For Weapons. Druqs. Of Serious Bodilv lniurv

The school may remove a student with a disability to an IAES for up to 45 school days if the student,
while at school, on school grounds, or at a school function under the jurisdiction of the IDOE or a
public agency:

. Carries a weapon to school or possesses a weapon;

. Knowingly possesses or uses illegal drugs or sells or solicits the sale of a controlled substance;
or. Has inflicted serious bodily injury upon another person.

Weapon includes all of the following:

, A dangerous weapon is defined by federal law as "any weapon, device, instrument, material or
substance, animate or inanimate, that is used for, or is readily capable of, causing death or
seribus bodily injury, except that this term does not include a pocket knife with a blade of less' than 2.5 inches in length."

. A deadly weapon is defined by state law as "(1) A loaded or unloaded firearm. (2) A destructive
device, weapon, device, taser [as defined in lC 35-47-8-3] or electronic stun weapon (as
defined in lC 35-47-8-'1), equipment, chemical substance, or other material that in the manner it
is used, or could ordinarily be used, or is intended to be used, is readily capable of causing
serious bodily injury. (3) An animal (as defined in lC 35-46-3-3) that is: (A) readily capable of
causing serious bodily injury; and (B) used in the commission or attempted commission of a
crime. (4) A biological disease, virus, or organism that is capable of causing serious bodily
injury." See IC 35-41-1-8.. A firearm, defined by state law, is "any weapon that is capable of expelling or designed to expel
or that may readily be converted to expel a projectile by means of an explosion." See IC 35-47-
1-5.

lllegal Drug means a controlled substance, but does not include a controlled substance that is legally
possessed or used under the supervision of a licensed health care professional or any other authority
under the Controlled Substance Act or any other provision of federal law.

Controlled Substance means a drug or other substance identified under Schedules l, ll, lll, lV or V in
section 202{c) of the Controlled Substances Act [21 United States Code (USC) $ 812(c)] or lC 35-48-
2.

Serious Bodily lnjury means bodily injury that involves a substantial risk of death, extreme physical
pain, protracted or obvious disfigurement, or protracted loss or impairment of the function of a body

member, organ, or mentalfaculty.

lf the school decides to place your child in an IAES for weapons, drugs, or serious bodily injury the
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school must:

' Notify vou oltfrls decislon and provide you with a copy of the Notice; and
' Convene a CCC meeting and conduct I manifestation determination within 10 schooldays ofthe date of the decision to prace the student in an |AES.

However, even if the ccc determines ihe student's conducubehavior is a manifestation of thestudent's disability, the student remains in the IAES for up to 4s school days.
ln addition to the manifestation determination, the CCC musi determine the IAES and appropriate
services needed to allow the student to:

' continue to pariicipate in the general education curriculum, although in another setting,. progress toward meeting the lEp goals; and
' receive as appropriate an FBA and behavioral intervention seryices and modifications designed

to prevent the conducUbehavior from recuning. d

lf you disagree with the placement the school proposes as the IAES, you may request mediation or adue process hearing to resolve the disagreement. (See section on Eipedite"d Due process
Hearings and Appeals below.)

A student with a disability may also be removed"to an IAES if a hearing officer, upon the school,s
request for an expedited hearing, determines that there is a substantia'i likelihood g,at reiurninj the
student to his or her curent placement 

-{the 
studeni's placement prior ts removal) will result inlnjury to

the student or to others. The hearing officer may order this change of placemenito an IAES forlp to
45 school days.

The IDEA and Article 7 do not:

' Prohibit the schoolfrom reporting a crime commified by a student with a disabiliiy to
appropriate authorities, or

' Prevent state law enforcement and judicial authsrities frorn exercising their responsibilities with
regard to the applieation of federal and state law to crimes committed'by a student with a
disability the school repo*s a crime committed by a student with a Cisanility.

lf the school reports a crime committed by a student with a disability, the school:
' rnust ensure that ccpies of the studeni's special education and Oisciptinary records are

transrnitted for consideration by the authorities to whom the school #porti the crime, and' may transmit a copy of the student's educational record, without first obtaining the parent,s
consent, only to the extent permitted by FERPA and as required by lC 2O-33-7-3.

PROTECTI0NS FOR STUDENTS rufi-r YTT EUGIBLE
A student who has not yet been determined eligible for special education and who is subject to
disciplinary action may be covered by the protettions and safeguards of Article 7 if the sthool has
knowledge or is considered to have knowledge that the studeni is a student with a disability before the
behavior resutting in disciplinary action occurred. lf the school has knowledge that the student mav
h?u? ? disabiiity, the school must provide the student the same proteciions ," u JuC"nt;ifi ; "'-'
disabilitv who is subjected io disciplinary action {Saa Stu<lent+ vyith Disabilitiee anC Di=ciplinary
Action above.)

The school is considered to have knowledge that the student may have a disabitity if:

" You expressed concern in writing to licensed school personnelthat the student needs special
education services;. You requested an evaluation of ihe student; or
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. The student's teacher or other school personnel has expressed a specific concern about a
pattern of behavior demonstrated by the student directly to school supervisory personnel.

However, the school is not considered to have knowledge that the student may have a disability and
the student is not entitled to the protections if:

r You have not allowed the schoolto conduct an evaluation;. You refused services under Article 7 or the IDEA; or. The school conducted an evaluation, the CCC determined the student not to be eligible, and
the school provided notice to you that the student was not eligible.

lf a school does not have knowledge that your child has a disability prior to taking disciplinary
measures, your child may be subjected to the same disciplinary measures as those applied to
children without disabilities who engage in comparable behaviors consistent with the following
limitations:

, lf you made a request for an initial evaluation of your child during the time period in which your
child is subjected to suspension, expulsion, or placement in an interim alternative educational
setting, the evaluation must be condurcted and the case conference committee must convene
within 20 school days of the date you provided written consent for the evaluation.

, Until the evaluation is completed, your child remains in the educational placement determined
by school authorities, which can include suspension or expulsion without educational services"

. If your child is determined to be a child with a disability, taking into consideration information
from the evaluation conducted by the school and information provided by you, the school must
provide special education and related services in accordance with the IDEA and Article 7.

COMPLAINTS

A complaint is a written, signed allegation that the school is not complying with one or more of the
procedural requirements of state or federal statutes, regulations, rules, or constructions goveming
special education. lt is submitted to the Division for investigation in accordance with the requirements
of Article 7.

Who may file a complaint?

Any individual, group of individuals, agency, or organization may file a complaint with the IDOE,
alleging the school's failure to comply with the requirements of Article 7 or the IDEA. You may also
file a complaint if the school is not complying with orders issued by an independent hearing officer or
the Board of Special Education Appeals (BSEA) as the result of a due process hearing.

What must be included in the complaint?

The complaint must:

, Be in writing and signed by the complainant;
. Include the name and contact ififormation of the complainant. lnclude a statement alleging that the school has violated a requirement of Atticle 7, the IDEA,

or the federal regulations implementing the IDEA;
. lnclude facts on which the alleged violation is based; and. lf the complaint alleges a violation with respect to a specific student, the complaint must also

include:. The name and address of the residence of the student; '

r The name of the student and available contact information if the student is a homeless
student;, The name of the schoolthe student is attending;

r A description of the nature of the alleged violations with respeet to the student, including the
facts related to the alleged violation; and

. A proposed resolution to the problem to the extent known and available to the complainant
at the time. 
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The complaint must allege a violation that occurred not more than one year prior to the date of the
complaint.

The eomplaint must be sent to the Division and the school district serving the siudent. A sample form
for filing a complaint may be found at: htp]?www.doe=rnSsv/trnBrovement/lesal/specia
colrplaints.

What happens after a complaint is filed and how long does the investigation take?

The school has 10 calendar days from the date it receives your complaint to:

' Respond to the complaint in writing and forward the response to the Divisisn and to you, ihe
complainant;

. Resolve ihe complaint with you, prepere a written agreement that you and the school both sign,
and forward the agreement to the Division, indicating if any issues remain to be investigated;. Obtain your written agreement to engage in mediation (you must agree to participate in
mediation in order for the mediation to occur); or

" Notify the Division to begin investigating the complaint.

If you and the school agree to mediate the dlleged violations, the mediation must occur within 20
calendar days from the date you and the school agree in writing to engage in mediation. If mediation
is successful, the mediation agreernent must be sent to the Division. If you and ihe school resolve
some, but not all of the issues, the Division will investigate any unresolved issues.

lf the scheolfails to respond within the first 10 days, the Division will begin its investigation of all of the
issues in the complaint on the 11r day. The Division will assign a complaint investigator who will
contact you and the school to obtain information needed to rnake an independent detennination as to
whether a violation has oecurred.

The investigator will review all of ihe relevant information, make a determination, and issue a repo[
containing the investigator's findings of fact, conclusions, and corrective action as applicable. The
investigator will mail a copy of the report to you and the schcol within 40 calendar days of the date the
complaint was filed, unless the investigator has been granted extra time to complete ihe investigation.

What !f ! disagree wlth the connplaint investigator's report?

lf you disagree with the complaint investigation report, you may request reconsideration by writing to
the Division within seven (7) calendar days of your receipt of the report. Your written request for
reconsideration must state the specific portions of the report that you want reconsidered, and specific
facts to support your request for a change in the report. The school also has the right io ask for
reconsideration, following the same procedure. lf you request reconsideration, the response from the
Division Director is due within 60 calendar days after the original comptaint was received by the
Division. However, if additional time was granted for the complaint invesiigation report, the deadline
for the Division Director's reconsideration response is also extended by the seme number of days.
The Division Director will nrailthe response to the request for reconsideration to you and the school.

Also. .

" lf a complaint contains issues that are also the subject of a due process hearing, the Division
will sei aside those issues pending the conclusion of the due process hearing.

. Any issue that is not pad of the due process hearing will be investigated in accordance with
Article 7 requirements.

n lf you file a complaint containing an issue that was previously decided through a due process
hearing involving the same parties, the Division will inform ycu that the decision of the hearing
officer is binding.

MEDIATION

Mediation is a voluntary process that may help you and the school resolve a disagreement about your
child's disabiliiy identificaiion or eligibility, the appropriateness of the evaluation or proposed or cunent
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services or placement, the provision of FAPE, or reimbursement for services you've obtained
privately. Mediation is also available to resolve a complaint.

Mediation is a way to discuss and resolve disagreements between you and the school with the help of
an impartialthird person who has been trained in effective mediation techniques. Because it is a
voluntary process both you and the school must agree to participate in order for the mediation session
to occur. The mediation session is scheduled in a timely manner and held in a location that is
convenient to the parties to the dispute.

A mediator does not make decisions; he or she facilitates discussions and decision making. The
discussions in a mediation session are confidential and may not be used as evidence in subsequent
due process hearings or civil couft proceedings. lf the mediation process results in full or partial
agreement, the mediator will prepare a written mediation agreement that must be signed by both you
and the school's representative. ln addition to describing the things you've agreed to, the mediation
agreement will state that all discussions that occurred during the mediation are confidential and may
not be used as evidence in a due process hearing or other civil court proceeding. The signed
agreement is legally binding on both you and the school and is enforceable in court. You may also
elect to enforce the mediation agreement through the complaint investigation process handled by the
Division.

When is mediation available?

Mediation is available to resolve a disagreemeni between you and the school regarding the
identification, evaluation, placement, services, or the provision of a FAPE to your child. The school
may also request mediation to resolve your formal complaint of procedural violations. You may
request mediation before, at the same time, or after requesting a due process hearing. Requesting
mediation will not prevent or delay a due process hearing, nor will mediation deny any of your other
rights. You or the school may suggest mediation, and it begins when both agree to participate.
Participating in mediation is voluntary for both you and the school.

How do I request mediation?

ln order to initiate the process, you and the school must both sign a Requesf for Mediation form that is
then sent to the Division. A Requesf for Mediation form may be obtained from the school or from the
Division. lt is also available at: http://www.doe.in.qo .

Once the request is signed by both you and the school, the Division will assign a mediator who will
contact both you and the schoolto schedule a timely meeting in a convenient location.

How is a mediator chosen and do I have to pay for the mediator?

The Division maintains a list of mediators who are trained, qualified, and knowledgeable about the
laws and regulations relating to the provision of special education and related services. A mediator is

assigned on a general rotation basis.

No employee of IDOE (including the Division), a local school corporation, or other public agency
providing special education services i9 eligible to be a mediator. Mediators must not have any
personal or professional conflict of int6rest. Mediators are not considered to be employees solely
because they are paid to provide this service. The Division bears the cost of the mediation process.

The school may establish procedures to offer you the opportunity to meet at a convenient time and
Iocation to have someone from a parent training center, community parent resource center, or
alternative dispute resolution entity to discuss the benefits of the meditation process when you have
opted not to participate in mediation with the school. However, the Division must approve any
procedures established by the school before they can be implemented, and the procedures eannot be

used to delay or deny your right to a due process hearing if you decline to participate in such a

meeting, The Division pays for the cost of these meetings'

DUE PROCESS HEARINGS, COURT ACTIONS ANd ATTORNEYS, FEES

A due process hearing is a formal proceeding in which evidence is presented to an independent
19



hearing officer to resolve a dispute between you and ihe school regarding your child's disability
identification and eligibility, the appropriateness of an evafuation oipropislO or cunent placement
and services, or any oiher dispute involving the provision of a FAPE.

A request for a due process hearing musi be made within two i2) years of the date you knew or
should have known about the alleged action forming the basis of your dispute with the school. This
two-year limit does not apply if you were prevented from requesting the hearing due to specific
misrepresentations made by the school that it had resolved the prJblem you cJmplained about or if
the school withheld pe*inent information from you. Only a parent, the school, or ti're IDOE may
request a due proeess hearing regarding a siudent wiih a disability. The school must provide yo,u with
information about free or low-cost legal and other retevant services in your area when you file a due
process hearing or upon your request.

How do I request a due process hearing?

To request a due process hearing, you need to send a slgned, written request that includes:

' The student's name and address {or name and available contact information for a homeless
student);. The name of the school the student is attending;. The reasons for ihe hearing request, including
o A description of the nature of the problem, and
o Any facts related to the problem; and

" A proposed resolution to the problem to the extent known and available to you at the time.
The request must be sent at the same time to the superintendent of public instruction and the school
district. A modelform for requesting a hearing is available from the Division at
http:/luqruw.doe. in.qov/improvemenUleoallspecial-education-due-process-hearinos-51 1-iac-7*4S-3-7-45-7.

What happens after lsend a request for a due process hearing?
Once a request for hearing is received, an independent hearing officer is appointed, and heishe is
provided with a copy of your hearing request. Otherwise your request remains confidential. The
Division will send you and the school a letter notifying you of the hearing officer's appointment. ln
addition, the school must abide by certain requirements within specific time periods after it receives
your request for a due process hearing (see below for more details). The school must also infonn you
of the availability of mediation and any free or low-cost legal and other relevant services in the area.
What actions must the school take once it receives my request for a due proeess hearing?
Within 10 calendar days of receiving your request for a due process hearing, the school must send
you written reSpQn€e regarding the subject matter of your due process hearing request including, if
not already provided:

' An explanation of why the school proposed or refused to take the act[on that is the subject of
the due process hearing;

' A description of the options the'CCC considered, and the reasons they were rejecied;n A description of each evaluation procedure, assessment, record, or report the school used as
the basis for its decision;

' A descripiion of the factors the school believes are relevant to its proposa! or refusal; and
' A response that specifically addresses the issues raised in the due process hearing request.

lf the school believes your due process hearing request does not eontain all of the required
information listed above, it may send a letter to you and ihe hearing officer indicating that your request
fi0es ilot Gomply \,riiffi me requiremenls. lf me scnool is going to send this letter, it must do so within
{ 5 calendar days of receivirig your request for a due process hearing, The hearing gfficer then has
five (5) calendar days to determine if your request is sufficient and will immediately inform b,oth you
and the school in writing of the decision. If the hearing officer agrees with the school, helshe must
identify how your request is insufflcient so that you ean amend the request if aBpropriate, lf the schosl
does not challenge the contents of your request for a due process hearing, it is considered to meet all
of the requirements. 
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Within 15 calendar days of receiving your request for a due process hearing, the school must provide
you with the opportunity for a resolution meeting to see if the matter can be resolved. lnformation on
the resolution meeting is described below.

What is a resolution meeting, who attends, and what happens?

Prior to the opportunity for a due process hearing, the school must convene a meeting called a
"resolution meeting." The rneeting must include a representative from the schoolwith decision-making
authority and relevant members of the CCC who have information about the facts alleged in the
hearing request. Unless you bring your attorney to this meeting, the school may not have an attorney
at the meeting. The purpose of this meeting is for you to discuss your request and the facts that
formed the basis of your request so that the school has the opportunity to resolve the dispute. You
can bgree with the school to use an alternative means to hold the resolution meeting (e.g., via video
conference or conference telephone call).

Do I have to attend the resolution meeting?

You do not have to attend a resolution meeting if you and the school agree in writing to waive it, or if
you both agree to use the mediation process. If there is no agreement to waive the resolution session
or use mediation, you must participate in the resolution meeting.

lf you fail to participate, the timelines for the resolution process and due process hearing will be
delayed until the meeting is held. If, at the end of 30 calendar days from the date of the due process
hearing request, you have not participated in the resolution meeting and the school has made
reasonable efforts to obtain your participation, the school may ask the hearing officer to dismiss your
request for a due process hearing.

lf the school fails to hold or participate in the resolution meeting within 15 calendar days from the date
of your request for a due process hearing, you may ask the hearing officer to start the 45 calendar day
timeline for the due process hearing.

What if the school and I come to an agreement and resolve the issues that are the subject of
my hearing request during the resolution meeting?

If you and the school come to an agreement during this meeting, you will both sign a legally binding
written agreement that will be enforceable in a court of appropriate jurisdiction. After it is signed,
either you or the school may void the agreement by notifying the other party in writing within three (3)
business days for the date the agreement was signed. The resolution agreement is also enforceable
through the complaint investigation process handled by the Division.

What if we waive the resolution meeting or if we don't reach agreement?

lf you and the school agree in writing to waive the resolution meeting or if you cannot resolve the
issues in mediation or a resolution meeting within 30 calendar days of the date the school received
your request for a hearing, the due process hearing may proceed. The 45 calendai day timeline for
the due process hearing begins at this point.

Can I change or add issues to my r6quest for a hearing after it has been determined to meet all
of the requirements?

Once your request for a due process hearing has been determined to meet all of the requirements,
you cannot change or add issues to the request unless one of the following occurs:

, The school agrees in writing that you can add or change issues and has the opportunity to
conduct a resolution meeting on the new or changed issues, or. The hearing officer gives you permission to make changes (but this cannot occur within the last
five (5) days prior to the due process hearing).

lf you are permitted to make changes or add issues to your request for a hearing, it may be treated as

the first request for a due process hearing, and all of the timelines and events such as the suffioienoy
of your request and the resolution session could begin again.
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When and where will the due process hearing take place?

Before the hearing occurs, the hearing officer will contact you and the school to make arrangements
for a prehearing conference. One of the things you will decide at the prehearing conference is when
and where the hearing willoccur. The hearing will be held at a time and place reasonably convenient
to you and the school" The hearing officer will send you written notice about the time and the ptace of
the hearing, as well as other procedural matters.

Who conduets the due process hearing?

An independent hearing officer conducts the due process hear:ing. The Diyision maintains a list of
individuals who serve as hearing officers, along with a list of each individual's qualifications.
lndividuals who serve as hearing officers cannot be employees of the IDOE or the schoo[ corporation
or any other public agency involved in the student's care or education, and they cannot have any
professional or personal interest that would conflict with their objeciivity in conducting the hearing. An
individual who is othenryise qualified to conduct a hearing is not an employee of the schosl or agency
solely because helshe is paid by the school or agency to serye as the hearing officer. Every hearing
officer must meet the qualifications set forth in Article 7 and established by the superintendent of
public instruction.

Can I raise new or additional issues during the due process hearing?
Yau will not be able raise issues at the hearing that you did not include in your hearing request, unless
the school agrees otherwise,

what are my rights and the school's rights during a due process hearing?

You and ihe school have the right to:

" Be accompanied and advised by legat counsel or by individuals with knowledge and training
with respect to special education or the problems of students with disabilities;

' Present evidence, confront, cross-examine, and compelthe httendance of any witnesses;
" Prohibit the introduction of any evidence at the hearing that has not been discjosed at least 5

(five) business days prior to the hearing;
' Separate the wiinesses so that they do not hear other wltnesses'testimony;
' Be provided with an interpreier;

' Conduct discovery;. Gbtain a written or electronic verbatim transcript of the hearing; and, Obtain a wriiten or electronic copy of the findings of facts and decision.

As a parent, you also have the right to:

' Decide whether your child (who is the subject of the hearing) will attend the hearing;. Have the hearing opened or closed to the public;
' Recover reasonable atiorney fees if a court deterrnines you prevailed; and
' Obtain a wriiten or an electronic verbatim transcript of the proceedings, as well as a written or

electronic copy of the hearing officer's written cjecision, including findings of fact, conclusions,
and orders wiihout cost to you.

Before the hearing, you are entitled to inspect, review, and obtain a copy of your child's educational
record, including alltests and reports upon which the school's proposed action is based.

In addition, at least five {5) business days before the date of the hearing, you and the school must
disclose to each other any evaluations either of you intends to use in the hearing. Specificatly, copies
of all evaluations and recommendations based on those evzluations must be exchanged by that
deadline. lf either you or the school failo to mako these disclesures on time, the hearing officer may
bar the evidence from the hearing" If an evaluaiion is underway and has not been completed, it is
necessary to inform each other and the hearing officer.

What authority or discretion does the hearing officer have?

The hearing offieer may:
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. lssue subpoenas;r Determine whether individuals are knowledgeable with respect to special education in order to
assist in the proceedings;

, Frame and consolidate issues in the hearing to provide clarity;. Bar the introduction of evaluations or recommendations not timely disclosed to the other party;
Order a student to be placed into an IAES; and. Rule on any other matters with respect to the conduct of the due process hearing (subject to
administrative or judicial review).

How does the hearing officer make the decision?

The decision of the hearing officer is made on substantive grounds based on a determinaiion whether
the school provided your child with a FAPE. lf your request for a hearing includes or is based on
alleged procedural violations, the hearing officer may find that your child did not receive a FAPE only
if he or she finds that the procedural violations occurred and that they:

(1) lmpeded your child's right to a FAPE,

(2) Significantly impeded your opportunity to participate in the decision making process
regarding the provision of FAPE, or

(3) Deprived your child of educational benefits.

As part of hislher decision and order, the hearinQ officer may order the school to comply with the
procedural requirements.

When will I get a copy of the hearing officer's written decision?

The hearing officer must conduct the hearing and mail you and the school a written decision within 45
calendar days from either: (1) the date that you and the school agreed in writing to waive the
resolution meeting, or (2) the 30tn calendar day following the IDOE receipt of your request for a
hearing if you and the school did not resolve the issues in mediation or a resolution meeting during
the 30 calendar day period. However, it may be longer than 45 calendar days if the hearlng officer
grants a request for an extension of time from you or the school. The hearing officer's decision is final
and the orders must be implemented unless you or the school appeal the decision by requesting
judicial review.

Who pays for the due process hearing?

The school is responsible for payment of the hearing officer's fees and the court reporter's charges.
You are responsible for your costs of participating in the due process hearing (e.9., witness fees, your
attorney's fees, costs of copying documents, etc.) Under certain circumstances, the school may be
required to reimburse you for your attorney's fees.

What if I disagree with the hearing officer's written decision?

lf you disagree with the hearing officer's written decision, you may request a review of the decision by
a clvil court with jurisdiction. Your peti"tion for judicial review must be submitted within 30 calendar
days of the date you receive the written decision from the hearing officer.

Expedited Due Process Hearinqs and Appeals

An expedited due process hearing means that the due process hearing is conducted and the decision
rendered within 20 school days from the date the request for a hearing is received by the school. The
hearing officer's decision is due within 10 school days after the hearing is conducted.

An expedited due proeess hearing is available in only three situations:

' when you disagree with the school's determination that the student's behavior is not a
manifestation of the student's disability;

. when you disagree with the student's disciplinary change of placement; or

. when the school believes that returning the student to his or her current placement (the
placement prior to removal) is substantially likely to result in injury to the student or to others.



A request for an expedited due process hearing is made in the same manner as a request for afl other
due process hearings. A resoluiion session must occur within seven (7) calendar days sf the date of
the hearing request unless you and the school agree to waive the session er participite in mediation
instead. The requirements of silfficiency of the due process request are not applicable in an
expedited hearing.

lf the issues have not been resolved within 15 calendar days of the date of the hearing request, the
hearing may proceed. The hearing officer may not grant any extensions of time in anlxpediied
hearing.

Can the hearing offieer change my child's placement to an interim atternative educational
setting if he or she poses a risk of harm to self or others?
Yes. lf the school demonstrates by substantial evidence that there is a danger that your child or other
students are likely io be injured if your child stays in his or her curent p]acement, the hearing officer
may change yCIur child's educational placement ta an interim alternative educational placement for up
to 45 school days.

lf I have an attorney during the due process hearinE, appeal, or court proeeeding, can I be
reimbursed by the school for my attorney's fees?

lf an attorney represents you during a due process hearing (including an appeal and subsequent civll
action), the court may award you reasonable attorney's fees if you ultimately prevail. You may also be
eligible for an award of attorney fees if you are the prevailing party and were substantialty;usiifieC in
rejecting the school's settlement offer. The school may negoiiate with you or your attorniy regarding
ihe amount of reimbursement and, if necessary, about who prevailed. lf agreement is not-reached
through these negotiations, you may file an action in state or federal courlfor resolutien of ihe
disagreement.

The school or the IDOE may also ask that your attorney pay the school's or the IDOE's attorney's fees
if your attorney requests a hearing or files a subsequent cause of action that is frivolous,
unreasonable or without foundation or if your attorney eontinued to litigate after the titigation was
obviously frivolous, unreasonable or wiihout foundation. The school or the IDOE may ilso ask that
you or your attorney pay their attorney's fees if your hearing request was made for any improper
purpose, such as to harass, to unnecessarily delay, or to needlessly increase cost of litigaiion.

An aciion for attorney fees must be filed in a state or federal court within 30 calendar days after a final
decision that is not appealed. Any fees awarded must be based on rates prevailing in the community
in which the action or proceeding arose fsr the kind and quality of services furnishLd. No bonus or
muttiplier may be used in calculating the fees awarded under the IDEA and Article 7.

The court may no'! award attorneys'fees for:

' services performed after the school made a timely written settlement offer to you if:
o the relief you finally obtained is not more favorable to you than the school's settlement offer
(unless you were justified in rejgcting that setilement offer), and
o the offer is made within the tirne prescribed by Rule 68 of the Federal Rules of Civil
Procedure or, in the case of an administrative proceeding, at any time more than 10 days
before the proceeding begins and the sffer is not accepted within 10 days;

' any meeting of the CCC, unless the meeting was convened as result of an administrative
proceeding or judicial action;. a mediation session that was conducted prior to the time the due process hearing request was
filed; or

I y0uf attOrney'g efiendence at the resolution meeiing.

The eourt may reduce an award for attorneys'fees if:
n You or your attorney unrea$cnably protracted the flnal resolution of the controversy;
. The fees unreasonably exceed the hourly rate prevailing in ihe community for similar services

by attorneys of comparable skilts, reputation, and experience,
. The time speni and legal services furnishedwere excessive, considering the nature of the ffi



action or proceeding; or
. Your attorney or you did not provide the schoolwith appropriate information in the due process

hearing request.

The court may not reduce reimbursement for attorney fees if the court finds that the school (or in
some cases, the IDOE) unreasonably protracted the final resolution of the action or proceeding or
there was a violation of 20 USC 51415.

Appeal

Each party has the right to appeal the hearing officer's written decision, and the appeal procedures
are the same, except the petition for review must be filed with the BSEA and other parties involved in

the proceeding no later than three (3) business days from the date of receiving the hearing officer's
decision" Any reply to the petition for review must be filed and received by the other parties within
three (3) business days of the date the petition for review is filed.

When a request for review is made, the BSEA:

. cannot grant any extensions of time;

. cannot hear oral argument;
, may nominate a single member of the BSEA to review the hearing record and issue a decision

without the participation of the other two BSEA members; and
. must issue a written decision within 10 business days of the date of the BSEA's receipt of the

request for review.

Student's placement and status during due process proceedings (hearing, appeal, judicial
review)

Generally, during any of these proceedings, the student remains in his or her current placement,
unless you and the school agree to a different placement. However, there are these exceptions to
this general rule:

. lf the proceeding involves the student's initial admission to school, the student will be placed in

school until the proceedings are completed, as long as you consent to such placement.
. lf the proceeding involves a disagreement about the student's interim aliernative educational

setting, the student remains in the interim alternative educational setting chosen by the school
for up to 45 school days, pending the hearing officer's decision, unless you and the school
agree on a different placement.

RESOURGES

lf you need help in understanding the Notice or have any questions about the safeguards or other
provisions of Adicle 7, you may contact any of the following agencies:

lndiana Department of Education IN*SOURCE (lndiana Resource Center for
Office of Special Education Families with Special Needs)

115 West Washington Street 1703 South lronwood

South Tower#600 South Bend, lN 46613-1036

lndianapolis, lN 46204 Telephone:574-234-7101
Tblephone:317-232-O57A Fax: 574-234-7279

Fax.317-232-0589 Toll-free 1-800-332-4433

Toll-free. 1 -877 -851 -41 Aa
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About speciar Kids (ASK) Indiana protection & Advocacy commission

4755 Kingsway Drive, Suite 105A 4701 North Keystone Avenue, Suite 222

lndianapolis, lN 46205 lndianapolis, lN 46205
Telephone: 317-257-8683 Telephone: 317-722-5555
Fax. 317-251-7488 Fax:317-722-5564
Toll-free: 1-800-964-4746 (Voice) Tott-free: 

'EAA-622-4845 
(Voice)

Totl-free: 1-800-831-1131 CffY) Toll-free: 1-800-838-1131 (fiY)
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DEPARTAMENTO DE EDUCACION DE INDIANA
AVISO DE SALVAGUARDIAS PROCESALES

Vigente a partir de julio del 2013

Como padre de un hijo que tiene o puede tener una discapacidad, las leyes federales y estatales Ie dan

ciertos derechos, Ilamados salvaguardias procesales. Si desea recibir una explicaci6n mds detallada de

estos derechos, debe ponerse en contacto con el rector de la escuela de su hijo, un administrador escolar,
su director de educaci6n especial local o cualquiera de los recursos indicados en la 0ltima p6gina de este
aviso de salvaguardias procesales (de aqulen adelante llamado el "Aviso"). Tambi6n puede ponerse en

contacto con el Departamento de Educaci6n de lndiana, Centro para Estudiantes Excepcionales, 151 West
Ohio Street, lndianapolis, [N 46204; (317) 232-0570 o gratis al (877) 8514106. Este Aviso hace referencia a

la Divisi6n, que significa Ia Divisi6n de Ia Educaci6n Especial dentro del Departamento de Educaci6n de

lndiana (llamado ahora el Centro para Estudiantes Excepcionales, Oficina de Educaci6n Especial).

Una copia de este Aviso debe ser entregada a los padres una vez cada afio y al momento de:
. La remisi6n inicial o la petici6n de evaluaci6n por parte del padre;

. La presentaci6n de Ia primera queja durante el afro escolar;

. La presentaci6n de la primera audiencia de debido procedimiento durante el afro escolar;

. La fecha en que la escuela decide tomar la acci6n disciplinaria que constituye un cambio de
colocaci6n, incluido el retiro a un entorno educativo alternativo interino por armas, drogas o lesiones
corporales graves; Y

. La peticion del padre.

Usted puede decidir de recibir elAviso mediante comunicaci6n por correo electr6nico, si la escuela pone

esa opci6n a su disposici6n.

T6rminos de educaci6n especial

Articuto 7 significa las regulaciones de educaci6n especial de lndiana que se encuentran en el C6digo
Administrativo de lndiana (lAC) en 511 IAC 7-32hasta7-47.

Comit6 de Gonferencia del Gaso (CGC) es un grupo que consta de personal escolar y de los padres del
estudiante, que es responsable de determinar la elegibilidad del estudiante para recibir educaci6n especial y

servicios relacionados, y de elaborar y revisar el programa de educaci6n individualizado del estudiante
(rEP).

Dia significa un dla calendario, a menos que se indique expresamente que es un dla escolar, un dia
educacional o un dla comercial.

Educaci6n Pfblica Apropiada Gratis (FAPE, por su sigla en ingl6s) significa educaci6n especial y
servicios relacionados que:

. Son proporcionados bajo supervisi6n escolar priblica y sin costo al padre;

, Cumplen con los estdndares del'Depaftamento de Educaci6n de lndiana (lDOE, por su sigla en
ingles);

. lncluyen Ia infancia temprana fiardfn de infantes), educaci6n elemental y secundaria;

. Son proporcionados de acuerdo con el IEP del estudiante; e

. lncluyen cr6ditos de curso ganados y un diploma por requisitos acad6micos al mismo grado que el

cr6dito es concedido a estudiantes sin discapacidades.

IDEA significa la Ley de Mejora de la Educaci6n de lndividuos con Discapacidades e incluye la ley federal y

las regulaciones que rigen la educaci6n especial-

lndividualized Education Program (lEP) is a written document that is developed, reviewed, and revised by

the CCC describing how the student will access the general education curriculum (if appropriate) and the

special education ind related services to be provided. A Transition IEP is an IEP developed for a student

who will turn 14 or enter the 9tn grade during the time the IEP is in effect.

Student With a Disability means a student who has been evaluated in accordance with Article 7 and

determined bv the case conferen@ committee to be eligibte for special education and related services. Eaeh ts*



student with a disabitity who is enrolled in public school is entitled to a free appropriate public education'

lanto usted como la escuela cornparten un papel en la educaci6n de su hiia' Si hay-asuntos o

inquietude" ,*=p""t a t eaucaci6n de su triio, usted y el profesgt d? su hiio deberian hablar al

respecto. Le exhortamos a que se invstucre de maneri aciiva en ta educaci6n de su hiio"

AVISO ESCRITO

La escuela debe darle un aviso escrito cuando:
r se propone iniciar o cambiar la identificaci6n, la evaluaciSn, la colocaci6n de educaci6n especial o

algo retacionado con elsuministro de una FAPE a su hijo; o

, Se niega a iniciar o cambiar la identificacion, la evaluacion, la colocaci6n de educaci6n especial o

algo relacionado con elsuministro de una FAPE a su hijo.

Esto significa que la escuela debe darle el aviso escrito cuando se propone o se niega:
-A 

realizar una evaluaci6n inicial;

' A realizar una reevaluaciSn;
. A determinar/identificar Ia elegibitidad inicial de un nifio; o

- A carnbiar algo en el lEp de su hijo, como la colocaci6n educativa, la educacidn especialo servicios

relacionadoJo algo relacionado con el suministro de una FAPE.

Avisos'v plazos

ElAviso de Ia Evaluaci6n lnieial y el Aviso de Ia Reevaluaci6n deben incluir:
, una declaracion de que la escuela se propone o rechaza realizar la evaluaci6n inicial o la

reevaluaci6n;
. una descripci6n de cada procedimiento de evaluacion,

uso como base para su accidn propuesta o rechazada;
valoraci6n, registro o informe que la escuela

. Una descripci6n de otros factores relevantes a la propuesta o

evaluaci6n inicial o reevaluaci6n;

" Si se propone realizar una evaluaciOn inicial:

negaci5n de la escuela a realizar la

, Una descripci6n de cualquier procedimienio de evaluaoion que la escuela se propone realizar.

r El plazo para realizar la evaluaci6n y convocar la reuni6n del CCC-

" URa explicaci6n de c6mo obtener una copia del informe de evaluaci6n, sin cssto alguno, al

menos cinco (5) dfas eseolares antes de la reunion inicialdel CCC y

. Una explicaci6n de c6mo sslicitar una reuni6n con alguien que pueda explicar los resultados de

la evaluacion, al menos cinco (5) dias escolares antes de la reuni6n inicial del CCC;

. Si se propone realizar una reevaluaci6n:
r Una descripciOn del proceso de reevaluaci6n,

r y El plazo para realzar [a reeyaluaci6n y convocar la reuni6n del CCC

. Si se niega arealizar la evaluaci6n iniciato la reevaluaci6n, una explicaci6n de su derecho a

impugnai la decisi6n de la escuela mediante la solicitud de mediaci6n o de una audiencia de debido

procedimiento;
. Una declariaci6n de que el padre de un estudiante con una discapacidad tiene proteccion bajo la

disposieiSn de salvaguardias procesales de 511 IAC 7-37-1: y

. Una iista de fuentes con las que tos padres pueden ponerse en contacto Para obtener ayuda a

fin de entender elAniculo r.

;ffii5o5eScrito5puedencjiferenciarseatraV65decorporacionesescolaresyescuelasconcartaesta
tr.rts ria.



; Plazo: el padre debe reciblt el Aviso de Evaluaci6n lnicialy elAviso de Reevaluaci6n como mAximo 10
dlas escolares despu6s de Ia fecha en que la escuela recibe la petici6n del padre de una evaluaci6n.

Para las evaluaciones educativas iniciales, el Aviso de Conclusiones lniciales y Acci6n Propuesta debe
incluir:. Una descripci6n y las conclusiones totales de cada evaluaci6n, procedimiento, avalfo, registro o

informe que la escuela uso como base para ta eleglbilidad inicial propuesta;
. Una descripci6n de la elegibilidad propuesta; y
. Una explicaci5n de por qu6 la escuela puede proponer esta acci6n (elegibilidad).

Plazo: el padre debe recibir el aviso escrito antes de una reuni6n inicial del CCC al menos cinco (5) dias
escolares antes de la reuni6n inicialdel CCC.

El Aviso Escrito sobre los cambios propuestos o rechazados en un IEP debe incluir:
. Una descripci6n de la acci6n propuesta o rechazada por Ia escuela;
. Una explicaci6n de por qu6 la escuela propone o rechaza tomar la acci6n;
. Una descripci6n de cada evaluaci6n, procedimiento, aval6o, registro o informe que la escuela us6

como base para la acci6n propuesta o rechazada;

' Una descripci6n de cualquier otra opci6n que el CCC consider6 y los motivos por los cuales esas
ppciones fueron rechazadasi :

. Una descripci6n de cualquier otro factor que es relevante para Ia propuesta o negacion de la
escuela;

' Una declaraci6n de que el padre de un estudiante con una discapacidad tiene protecciones bajo las
disposiciones de salvaguardias procesales descritas en 511 IAC 7-37-1y c6mo usted puede
consequir una copia de una descripci6n delAviso;

. Una declaraci6n de que usted tiene derecho a impugnar la acci6n propuesta o rechazada despu6s
de recibir el aviso escrito sobre cualquier IEP subsiguiente a la IEP inicial, mediante:
. la solicitud y Ia participaci6n en una reuni6n con un funcionario escolar que tenga autoridad para

facilitar la solucidn del desacuerdo,

. la iniciaci6n de la mediaci6n, o

. Ia solicitud de una audiencia de debido procedimiento;
. Una declaraci6n que si usted objeta el IEP propuesto 10 dlas escolares despu6s de recibir el aviso

escrito, la escuela debe seguir poniendo en prdctica el IEP actual (excepto conforme a 511 IAC 7-
 2-8 (e) y (D en cuanto a estudiantes reci6n matriculados con un IEP de otro distrito escolar); y

. Las fuentes con las que usted se debe comunicar a fin de recibir ayuda para comprender sus
derechos.

Plazo= el padre debe recibir el aviso escrito respecto a los cambios propuestos o rechazados en un IEP al
menos 10 dlas eseolares antes de que la escuela emprenda Ia acci6n propuesta en elAviso Escrito.

Todos los avisos escritos deben ser imf,resos en un formato que sea f6cil de leer, deben estar en un
lenguaje comprensible al gran ptblico y deben estar en la lengua materna u otro modo de comunicaci6n, a
menos que no sea claramente factible hacerlo as[. Si este no es un lenguaje escrito, la escuela debe tomar
medidas para asegurar que el aviso sea traducido oralmente o por otros medios en su lengua materna u

otro modo de comunicaci6n. Si su lengua no es un lenguaje escrito, Ia escuela debe asegurar y documentar
que usted entiende el aviso.

CONSENTIMIENTO PATERNAL

La escuela necesita su cgnsentimiento escrito (su acuerdo) antes de que pueda hacer ciertas cosas en
cuanto al programa de educaci6n especial de su hijo.



4cu6les son las limitaciones en mi consentimiento?

La escuela debe asegurar que su respuesta negativa de consentir a un servicio o actividad no le niega
usted o a su hijo el derecho a recibir otros servicios, beneficios o actividades proporcionadas por la escuela.

eQu6 pasa si discrepo de la acci5n que la escuela propone o niega en un IEP subsiguiente?

Cuando la escuela propone o rechaza una acci6n acerca de la educacion especialy servicios relacionados
de su hijo, debe proveerle el aviso escrito, y usted debe recibir ese aviso al menos 10 dlas escolares antes
de que la escuela pueda tomar la acci6n propuesta" Si usted discrepa de la acci6n propuesta descrita en el
aviso escrito, usted puede:

. Solicitar y participar en una reuni6n con un funcionario escolar que tenga la autoridad para resolver
el desacuerdo;

. lniciar la mediaci6n; o

. Solicitar una audiencia de debido procedimiento.

Si usted emprende cualquiera de estas acciones dentro de 10 dlas escolares despu6s de recibir el aviso
escrito, la escuela no puede iniciar la acci5n propuesta y debe seguir poniendo en prdctica el IEP actual del
estudiante.

Si usted no emprende cualquiera de estas acciones dentro de 10 dlas escolares despu6s de recibir el aviso
escrito, la escuela puede poner en prdctica (iniciar) la acci6n propuesta.

Usted puede emprender cualquiera de estas acciones despu6s de 10 dias escolares a partir de la fecha en
que recibe el aviso escrito, pero la escuela puede seguir poniendo en pr6ctica la acci6n propuesta.

EVALUACIONES

Una evaluaci6n educativa es un procedimiento para recolectar la informaci6n sobre un nifto a fin de
determinar si un estudiante tiene una discapacidad, e informar al CCC sobre la educaci6n especial de su
hijo y las necesidades de servicio relacionadas. La informaci6n es recopilada de una variedad de fuentes
(incluidos los padres) y mediante una variedad de instrumentos de evaluaci6n.

Evaluaci6n educativa inicial

Si sospecha que su hijo tiene una discapacidad y requiere educaci6n especial y servicios relacionados,
usted puede solicitar que la escuela realice una evaluaci6n educativa inicial de su hijo. Una evaluaci6n
completa debe ser realizada antes de que el CCC pueda determinar si un estudiante es elegible para recibir
educaci6n especial y seruicios relacionados" Se requiere su consentimiento escrito antes de que la escuela
pueda realizar la evaluaci6n. t

4C6mo solicito una evaluaci6n educativa inicial?

Usted puede solicitar que la escuela realice una evaluaci6n educativa inicial de su hijo de las siguientes
maneras:

' enviando una petici6n escrita firmada al personalescolar autor:izado (p.ej., profesor, rector,
oonsejero de direooion o psic6logo escolar), o

. haciendo una petici6n verbal al personal escolar autorizado.

La escuela debe enviarle el aviso escrito sobre la evaluaci6n y obtener su oonsentimiento escrito antes de
realizar la evaluaci6n.



Gonsentimiento significa que: . --__-r^ ranarra mrlorna , oiro rr '6n, dg toda la. usted ha sido totalmente informado, en su lengua materna u otro modo de comuntcas'

informaci6n en cuanto a la acci6nlactividad paia la cual se solicita su consentimiento'

. usted entiende y estS de acuerdo por escrito con la aeci6n/actividad para la cual la escuela pide su

consentimiento, y el documento que la escuela re pioe firmar ipara indicar su consentimiento) incluye

una oesffi;; d; Ia acci6n/activiuao para la rurir" solicita il consentimiento, una lista de los

registros (si los hay) que serin divulgados' y a qui6n'

. usted entiende que el consentimiento es voluntario de su parte y que puede revocar {retirar) su

conseniimiento en cualquiei momento. si usted revoca su'consentimiento, esto no es retroactivo y

no anula una acci6n que Ia escuela ya haya tomado'

ta escuela debe ohtener su consentimiento en las siete {7} circunstancias siguientes:

1. Antes de que su hijo sea evaluado por primera vez

La escuela no puede realizar una evaluaci6n inicial de su hijo para determinar si es elegible para recibir

educacion especial y servicios relaeionados sin proveerle piimero el aviso escrito de la evaluaei6n inicial

propuesta y obteneisu consentimiento escrito. La escuela debe hacer un esfuezo razonable para obiener

su consentimiento para una evaluaci5n inicial'

Su conseniimiento para la evaluaci6n inicial no significa que usted tambi6n da el consentimiento para que la

escuela propol'cione educacl6n especial y servicios-relacionados.

Si su hijo est* o ser6 matriculado en una escuela p0blica y usted rechaza.dar el consentimiento para una

evaluaci6n inicial o no responde a la peticion de la escuela de su consentimiento, la escuela puede (pero no

se requiere) utilizar la me*iaci6n o una audiencia de debido procedimiento para obtener su consentimiento.

,^, La escuela.no violard su obligaci6n de localizar, identificar y evaluar a su hijo si no solicita Ia rnediacion o

una audiencia de debldo procedimiento.

2. Antes de que la escuela pueda proporcionar educaci6n especialy servicios relacionados por
primera vez

La escuela debe obtener su consentimienio informado antes de proporeionar educacion especialy servicios
relacionados a su hijo por primera vez. La escuela debe hacer un esfuerzo razonable para obtener su

consentimiento para la iniclacion de Ia educaci6n especial y los servicios relacionados. Si usted rechaza dar
el consentimiento para que empieeen los servicios o si no responde a la peticion de la escuela de su
consentimiento, la escuela no puede usar la mediaci6n o una audiencia de debido procedimiento para

anular la falta de consentimiento.

Si usted no proporciona el consentimiento y, corno consecuencia de esto, la escuela no proporciona
educaci6n especial y servicios relacionados, la escuela no esti en violaci6n del requisito para poner una
FAPE a disposicion de su hijo y no se requiere tener una reunion CCC o elaborar un IEP para la educaci6n
especialy servicios relacionados para lss cuales la escuela solicito su consentimiento.

3. Antes de que Ia escuela revalfie a su hijo, a menos que la escuela pueda demostrar que ha

tomado medidas razonables para obtener su eonsentimiento pero usted no ha respondido

Si su hijo se encuentra elegible y recibe servicios de educaci6n especial, una reevaluaci6n de su hijo debe

ser considerada al menos uha vez cada tres afros. La escuela puede revaluar a su h'tjo sin su

conEentimiento escrito si la escuela tom6 medidas razonabtes para CIhtener su cOnsentimienlO y usled n0

7-.rrespondi5.

Si usted se niega a aceptar una reevaluaci6n de su hijo, la escuela puede (pero no se requiere) utilizar la

mediaeion o un! audiencia de debido procedimiento para anular su negaci6i'l a consentir. La escuela no

violar6 su obligaci6n de localizar, ideniificar y evaluar a su hijo si esto rro solicita la mediacion o una

audiencia de debido procedimiento.
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4. Antes de que la escuela pueda tener el acceso a los beneficios priblicos o el programa de seguro
o los beneficios de seguro privado de su hijo

Con su consentimiento, la escuela puede usar Medieaid u otros beneficios priblicos o seguro priblico o su
seguro privado para proveer o pagar por los servicios de educaci6n especial o servicios relacionados. Si
usted se niega dar su consentimiento a la escuela para facturar a Medicaid o a su seguro privado para los
servicios cubiertos en el IEP o IFSP, la escuela tiene que seguir proporcionando todos los servicios
requeridos por IEP o IFSP sin costo para usted.

Sus Derechos v Proteccibnes:
. Si usted elige dar su consentimiento o despu6s retirar su consentimiento, la escuela tiene que seguir

proporcionando a su h'tjo todos los servicios requeridos del IEP o IFSP sin costo para usted,
. Si usted da su consentimiento, usted tiene el derecho de retirar su consentimiento en cualquier

momento.
r La escuela puede no requerir que usted se inscriba en Medicaid u otro programa de cobertura

ptiblica de salud como condici6n de proporcionar los servicios de IEP o IFSP que es requerida
proporcionar sin costo a usted.

. La escuela no puede usar los beneficios p0blicos de usted (Medicaid) si al hacerlo:
o agotaria las limitaciones de los beneficios del plan (por ejemplo, disminuir el nrimero visitas

cubiedas o causarle a usted pagar por los servicios fuera de la escuela que de lo contrario
seria cubiertos);

o causaria a usted pagar un deducible, co-pago u otro gasto de bolsillo;
o aumentaria su prima de seguro o conducir a cancelaci6n de los beneficios; o
o pondrfa en peligro la elegibilidad de su h'rjo para los servicios de exenci6n basados en el

hogar y la comunidad de Medicaid.

5. Antes de que ta escueta puede liberar los registros educativos del estudiante a funcionarios de
cualquier agencia participante que provee o paga por servicios de transiei6n, o invitar a la reuni6n
del CCC a un representante de cualquier agencia participante (diferente a una agencia p[bliea) que
puede proveer o pagar por servicios de transicion

Si su hijo cumple 14 afros de edad o entrar6 al noveno grado durante el tiempo en que el IEP est6 vigente.
el CCG debe elaborar un IEP de Transici6n disefrado para ayudar a preparar a su hijo para hacer la
transici6n de Ia vida secundaria a la vida postsecundaria. Hay varias agencias que asisten a los estudiantes
con servicios de transici6n. La escuela debe obtener su consentimiento escrito antes de compartir los
registros educativos de su hijo con Servicios de Rehabilitaci6n Profesionales o cualquier otra agencia
padicipante que pueda proveer o pagar servicios de transici6n. Cuando el CCC est6 elaborando o
revisando un IEP de Transici6n y es apropiado incluir a un representante de cualquier agencia participante
que pueda proveer o pagar servicios de transici6n, la escuela debe obtener su consentimiento antes de
invitar al representante de la agencia a la reuni6n del CCC.

6. Antes de que el distrito escolar delodomicilio legal y el distrito escolar donde la escuela no priblica
(privada) est6 localizada puedan intercambiar la informaci6n sobre un estudiante que ha sido
unilateralmente matriculado en una escuela no pfblica

Si usted matricula unilateralmente a su hijo en una escuela no priblica en un distrito escolar diferente al
distrito escolar del domicilio legal de su hijo, el distrito escolar donde la escuela no pfiblica est6 localizada
es responsable de localizar, identificar, evaluar y, de ser elegible, poner servicios a disposici6n de su hijo. Si
en cualquier momento, el distrito escolar que sirve la escuela no p6blica y el distrito escolar del domicilio
legal tienen que compartir la informaci6n sobre un estudiante, usted debe proporcionar su consentimiento
escrito antes de que esto tenga lugar.

7. Antes de que et representante de la agencia pribtica, el profesor de acta, el profesor de educaci6n
general o el estratega educacional (individuo que puede interpretar las implieaciones educacionales
de la evaluaci6n) pueden ser excusados de asistir y de participar en toda o en parte de una reuni6n
del CCC



^La escuela debe obtener su consentimiento escrito antes de que cualquiera de los cuatro pa*icipantes del' )CC escolares requeridos puedan ser excusados en toda o en parte de una reunion del CCC, si se va a
hablar sobre su erea de competencia o a modificarla. Con su acuerdo, el miembro puede ser excusado si:

. El Srea del plan de estudios o de servicio relacionado del miembro no esti siendo modificada o

analizada en la reunion delCCC; o
r La reuni6n del CCC implica la modificaci6n o Ia discusion del drea del plan de estudios o servicio

relacionado del rniernbro y 6ste consiente en asistir a la parte relevante de la reunion, o le presenta

su opini6n escrita en la etraboracion del IEP a usted y a otros miembros del CCC antes de la reuni6n
del CCC.

Su consentimiento E se requiere:
, Cuando la escuela revisa datos existentes o informaci6n como parte de una evaluacion inicialo una

reevaluaciSn;
. Cuando la escuela administra una prueba u otra evaluacl6n que es dada a todos los niflos a menos

que se requiera el consentimienio de todos los padres;
. Cuando un profesor o elespecialista administra un instrumento de evaluaci6n para determinar las

estrategias educacionales apropiadas para Ia realizaci6n del plan de estudiss;
. Cuando lss datos de monitoreo del progreso son recolectados para estudiantes que participan en un

proceso de respuesta a la intervenci6n; o
. Cu6ndo ta escuela propone de cambiar la identificacidn de su hijo, la colocaci6n, la educacidn

especial, los servicios relacionados o el suministro de la FAPE ipero ver la seccion de abajo: "eQu6
pasa si discrepo de la accion que la escuela prapone o se niega en un tEP subsiguiente?")

;Puedo rehusar el eonsentimiento?

Sl. Sin embargo, si usted se reh0sa a consentir en una evaluaci6n inicial o reevaluaci6n, la escuela puede
pedirle que participe en una mediaci6n sobre el asunto o puede iniciar una audiencia de debido
procedimiento. La escuela puede no usar la mediaciSn o el proceso debido si usted se niega a aceptar el
suministro inicial de educaci6n especial y servicios relacionados.

4Puedo retirar {revocar} mi consentimiento despu6s de que lo he otorgado?

Si. Usted tiene derecho a cambiar de opinion. Dar al consentimiento es voluntario. Usted puede revocar

{retirar) su consentimiento por escrito en cualquier mornento. Su revocaciSn escrita debe enviarse a Ia
escuela o al director de educaci6n especial. Si usted reyoca su consentimiento, no es retroaciivo y no anula
cualquier acci6n que la escuela ya haya tomado.

aQu6 sucede si revoco mi consentimiento de servlcios?
Al revocar su consentimiento de servicios, usted esta diciendo que Ia escuela debe terminar de proveer
toda la educaci6n especial y los servicios relacionados. Esto incluye toda la instrucci6n especializada,
servicios relacionados, acomodaciones,?daptaciones, modificaciones, y cualquier otra cosa proveido en el
IEP del estudiante. Usted no puede revocar consentimiento de solo unas partes de la educaci6n especial.

Despuds de notificar a Ia escuela de su revoeaci6n de csnsentimiento, la escuela le tiene que proveer a
usted un aviso por escrito que ya no van a proveer servicios al estudiante 10 dias escolares despu6s que
usted recibe el aviso por escrito. Despuds de 10 dias escolares, el estudiante sera puesto en clases de
educaci6n general sin un lEP, y elestudiante no estar6 considerado como es'iudiante con discapacidad.
Eso sietnifica que el estudiante estard sometido a los mismos estdndares de responsabilidad, expectativas,
y consecuencias disciplinarias que cualquier otro estudiante que no tiene una discapacidad.

ieu6 sucede si eambio de opinidn y decido que quiero que el estudiante empieee a reeibir servieios
de educasi6rr especial de nuevo?

Usted tendr6 que soliciiar y consentir a una erraluacion inicial, y el comit6 de conferencia del caso tiene que

determinas-que el estudiante es elegible para educacion especial y servicios relacionados. Consulte la

ser.ci6n sntrre FvalL:aciorrcs para mas infornracion.



;Cuiles son los plazos para una evaluaciSn Inicial?

-a evaluaci6n inicial debe ser realizada y el CCC convocado 50 dias escolares despuSs de la fecha eR que
la escuela recibe su eonsentimiento escrito. Si su hijo ha padicipado en un proceso de respuesta a la
intervenci6n {Rtl, por sus iniciales en ingl6s) y no ha hecho el progreso adecuado dentro de un perlodo de
tiempo apropiado, la escuela debe realizar la evaluaci6n inicial y eonvocar al CCC 20 dias escolares
despu6s de la fecha en que recibe su consentimiento escrito.

4C6mo consigo una copia del informe de evaluaci6n inieialy puedo reunirme con alguien que puede
explicarme los resultados de la evaluaci6n antes de la reuni6n inicialdelCCC?

Al momento en que proporciona su consentimiento escrito para la evaluaci6n inicial, usted puede solicitar
que la escuela le provea de una copia del informe de evaluacidn y/o solicitar una reunidn con alguien que
pueda explicarle los resultados de Ia evaluaci6n antes de la reuni6n inicial del CCC. A petici6n suya, la
escuela debe proveerle una copia del informe y arreglar una reunion con alguien que pueda explicarle los
resultados de la evaluaci6n. Ambas cosas deben ocurrir al menos cinco (5) dias escolares antes de Ia
reuni6n inicialdel CCC. Si usted no solicita que una copia del informe le sea proporcionada antes de la
reuni6n del CCC, la escuela le proveer6 una copia en la reuni6n inicial del CCC-

Reevaluaci6n

Si su hijo es encontrado elegible y recibe servicios de educacidn especiales, el CCC debe considerar la
necesidad de reevaluaci6n de su hijo al menos una yez cada tres afios, a menos que usted y la escuela
est6n de aeuerdo en que Ia reevaluaci6n no es necesaria. Si, en cualquier momento durante el periodo de

_ tres aflos, usted cree que una reevaluaciSn es necesaria, puede solicitar una reevaluaci6n (verbalmente ot \or escrito) al personal licenciado. La escuela debe proveerle el aviso escrito sobre la reevaluacion y debe
obtener su consentimiento antes de realizarla. A menos que la reevaluaci6n est€ siendo realizada para
resiablecer la elegibilidad de su hijo, se debe realizar la reevaluaci6n y el CCC debe reunirse 50 dias
escolares despu6s de la fecha en que la escuela recibe su consentimiento escrito. Ns se requiere su
consentimiento para una reevaluaci6n si la escuela hizo esfuerzos razonables para obtener su
consentimiento y usted no respondio.

A menos que usted y la escuela est6n de acuerdo en algo distinto, una reevaluaci6n para restablecer la
elegibilidad de su hijo no puede ocurrir mis de una vez por afro.

Evaluaci6n educativa independiente

Usted tiene derecho a solicitar una evaluaci6n educativa independiente de su hijo a expensas de [a escuela
si usted discrepa de la evaluacion de la escuela. A peticion suya de una evaluaci6n educativa
independiente, la escuela debe proveerle la informaci6n sobre d6nde puede obtenerse una evaluaci6n
educativa independiente y los criterios qge se aplican a las evaluaciones educativas independientes.

Si usted obtiene una evaluaciSn educativa independiente a expensas p*blicas, los resultados de la
evaluaci6n deben ser considerados por el CCC y pueden usarse en una audiencia de debido procedimiento.

;Qu6 es una evaluacion educativa independiente?

"Una evaluaci6n educativa independiente" o IEE significa una evaluaci6n realizada por un evaluador
calificado que no es empleado de la escuela que proporciona Ia educacion de su nlo.

eQu6 significa "a expensas ptblicas"?

"A expensas publioas" signifioa que la escuela paga el costo total de la evaluaci6n o asegura gue la

evaluaci6n le sea proporcionada sin costo alguno.
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aQu6 pasa si solicito una evaluaci6n educativa independiente a expensas p6blicas?

Si usted solicita una IEE a expensas priblicas, la escuela debe, dentro de los siguientes 10 dias hdbiles
despu6s de recibir su petici6n:

. notificarle por escrito que le pagar6 una IEE, o

. iniciar una audiencia de debido procedimiento para hacer que un oficial de audiencia decida si la
evaluaci6n de la escuela es apropiada.

Si usted solicita un lEE, la escuela puede pedirle los motivos por los que usted discrepa de la evaluaci6n de
la escuela. Sin embargo, no se requiere su explicaci6n, y Ia escuela no puede demorar el suministro de la
IEE a expensas p{blicas o la petici6n de una audiencia de debido procedimiento para defender su
evaluaci6n.

Si la escuela inicia una audiencia de debido procedimiento y la decisi6n del oficial de la audiencia consiste
en que la evaluaci6n de la escuela es apropiada, usted todavia tiene derecho a una lEE, pero la escuela no
pagard por ella.

4Cuintas evatuaciones educativas independientes puedo solicitar?

Usted tiene derecho a s6lo una (1) IEE a expensas p0blicas cada vez que la escuela realiza una evaluaci6n
de la cual usted discrepa.

4Y si obtengo una evaluaci6n educativa independiente a mi propio costo?

Si usted obtiene una IEE a su propio costo y la evaluaci6n cumple con los criterios de Ia escuela para una
evaluaci6n, Ios resultados de la evaluaci6n deben ser considerados por el comit6 de conferencia del caso.
Usted tambi6n puede usar los resultados de la IEE obtenidos de manera privada en una audiencia de
debido procedimiento en cuanto a su h'rjo.

Usted tiene derecho a solicitar una audiencia de debido procedimiento para obtener el reembolso del costo
de la lEE. El oficial de la audiencia determinard si usted tiene derecho al reembolso. Sin embargo, el oficial
de Ia audiencia no puede pedir el reembolso si la IEE obtenida de manera privada no cumpli6 con los
criterios de la escuela para una evaluaci6n, a menos que la aplicaci6n de esos criterios Ie niegue su
derecho a cualquier lEE.

4cuAles son los criterios para una evaluaci6n educativa independiente?

Si una IEE es pagada por la escuela, los criterios conforme a los cuales se obtiene la evaluaci6n, incluida la
ubicaci6n de la evaluaci6n y las calificaciones del evaluador, deben ser los mismos que los que la escuela
utiliza cuando realiza una evaluaci6n, en la medida en que los criterios sean consecuentes con su derecho
a una lEE. Excepto estos criterios, la escuela no puede imponer condiciones o plazos relacionados con la
obtenci6n de una IEE a expensas priblicas.

REUNIONES DEL GOMITE DE CONFERENCIA DEL CASO

EI CCC es un grupo de personas que lo incluye a usted y al personal escolar. El CCC es responsable de
determinar Ia elegibilidad del estudiante, y, de ser elegible, elaborar el IEP del estudiante (incluido un IEP
de Transici6n). En la elaboraci6n de un lEP, el CCC debe tener en cuenta una variedad de factores
generales y especiales y determinar la educaci6n especial y los servicios relacionados que cumplir6n con
las necesidades finicas del estudiante, asi como tratar6n todos los componentes necesarios del lEP. La

escuela debe tomar cualquier acci6n necesaria (incluido el suministro de un int6rprete) para asegurarse que

usted entiende lo que pasa en la reuni6n del CCG"



-;-Cu5!es 
son mis derechos y responsabilidades como miembro del CCC?

curnplan los 18 aftos de edad.
, Usted tiene derecho a participar despu6s de que el esiudiante cumple 18 aftos si ha obtenids la

tuiela o ha sido designado como representante educativo del estudiante.

r Usted tiene derecho a solicitar que el CCC se reuna si considerar que un componente requerido del

lEp del estudiante tiene que ser eambiado para asegurar elsuministro de una FAPE.

. Usted tiene derecho a hacer programar la reuni6n del CCC en una fecha, hora y lugar mutuamente

convenidos.
, Si usted quiere participar, pero no puede asistir a la reunidn del CCC en persona, puede pa*icipar

por tel6fono u otros medios.

" Usted puede traer a otras personas que considere tienen el conoeimiento o la competencia especial

sobre su hiio a cualquier reuni6n del CCC'

;GuSndo se debe reunir el CCC?
. 50 dias escotares despu€s de recibir su consentimiento escrito para una evaluaci6n educativa inicial

o reevaluaci6n {a menos que la reevaluacion sea para restablecer la elegibilidad del estudiante)'

. Almenos anualmente. ,

, A peticion del padre o la escuela cuando cualquiera considere que un componente requerido del IEP

del estudiante debe cambiarse para asegurar la disposici6n de un FAPE.

. 10 dias escolares despu6s de la inscripci6n de un estudiante cuando el estudiante habla recibids

servicios de educaci6n especiales en la escuela a la que asistia previamente.

,^ " 10 dias escolares despu6s de un cambio de colocacion disciplinario para determinar si el/ \ 
comportamiento del estudiante es una manifestaci6n de su discapacidad.

. para determinar el entorno educativo alternativo interino (IAES, por su sigla en ingl6s), a menos que

el IAES ya est6 identificado en ellEP delestudiante.
. Al menos cada 60 dias escolares cuando elestudiante recibe servicios en un entorno hogarefio o

altemative.

CONFIDENCIALIDAD Y ACCESO A R,EGISTROS EDUCATIVOS

La Ley de privacidad y Derechos Educativos Familiares de 1974 {FERPA, por su sigla en ingl€s}, asi como

otras ieyes estatales y federales, rigen la confidencialidad de los registros educativo de un estudiante- ta
escuela debe proteger la confidencialidad de Ia informaci6n personalmente identificable acerca de su hijo

durante Ia recolecci6n, almacenamiento y destrucci6n de la informaci6n. Un funcionario escolar es

respensable de asegurar la confidencialidad de la informaci6n y ha recibido formaci6n sobre estos
procedimientos. La iscuela proporciona la formaci5n en cuanto a la confidencialidad a cualquiera del

personal que recolecta o mantiene esta lnforrnacion, y debe mantener una lista actualizada de los nombres

y las posiciones de los empleados de la escuela que tienen acceso a la inforrnaciSn personalmente

identificable en el registro educativo de su hijo. Esta lista est6 disponible para la inspecci6n p*blica- La

escuela debe mante-ner un registro de esas personas, excepto padres y empleados autorizados del distrito

escolar, que obtienen accesoll registro de un estudiante, incluidos nombres, fechas y objetivos del acceso'

La escuela tarnbi6n debe proporcionarle, a petici6n suya, una lista de los tipos y las ubicaciones de los

registros de educaci6n reeolectados, mantenidos o usado por la agencia.

T_eltrl_inqs

lnfsrrnaeion de directorio significa la informaci6n sobre un estucjianie contenida en el registro educativo

del estucJiante que generaimente no seria considerada dafiina o una invasion de privaeidad de ser revelaeia'

que puede hacerse priblica sin su consentimiento de acuerdo con la politica de la eseuela' Esio incluye

informacion tal eomo nombre, ciirecci6n, nivel de grado, campo de estudio, fechas de asistencia y datos

similares.



Registro educativo significa registros directamente relacionados con un estudiante y mantenidos por la
escuela o alguien que actfia a nombre de la escuela. Los registros educativos incluyen, entre otras cosas,
protocolos de pruebas que contienen informaci6n personalmente identificable en cuanto a un estudiante o
IEP del estudiante, clips de audio, de v[deo, im6genes exploradas y otra informaci6n registrada o producida
electr6nicamente, pero no incluyen registros del personal educacional, de supervisi6n, administrativo o
auxiliar que permanecen en la 0nica posesi6n de quien los elabora, y fnicamente se usan como un medio
mnemot6cnico personal, y no son accesibles o revelados a ninguna otra persona.

tnformaci6n personatmente identificable significa la informaci6n por la cual es posible identificar a un
estudiante con la certeza razonable incluida, entre otras, la siguiente:. el nombre del estudiante, el padre del estudiante o cualquier otro miembro de la familia;

. la direcci6n del estudiante;
r un identificador personal como el seguro social del estudiante o el nfimero de identificaci6n del

estudiante; y
r una lista de caracterlsticas personales, incluida la designaci6n de discapacidad que harla posible la

identificaci6n del estudiante con cefteza razonable.

Acceso al reqistro educativo de su hiio 
:

;Tengo derecho a ver el registro educativo de mi hijo?

Usted o su representante tiene derecho a inspeccionar y examinar el registro educativo de su h'rjo con
respecto a la identificaci6n, evaluaci6n, colocaci6n educativa y suministro de Ia FAPE a su hijo. La escuela
debe dejarle mirar el registro de su hijo a menos que el tribunal haya decidido que usted no puede verlo, o
su hijo ha cumplido 18 afios de edad (y no se le ha designado ningfn guarda). El padre que no tiene la
custodia de su hijo tiene el mismo derecho de acceso, a menos que la escuela haya recibido una orden
judicial en Ia que se termina o se restringe el acceso al registro del padre que no tiene la custodia. Si un
registro incluye la informaci6n que concierne a su h'rjo y otros niffos, usted tiene derecho a examinar s6lo la
informaci6n sobre su hijo.

La escuela no puede retrasar innecesariamente la oportunidad para que usted mire el registro y debe
mostrarle el registro dentro de los siguientes 45 dlas calendario a partir de su petici6n o antes de cualquier
reuni6n del comit6 de conferencia del caso, sesi6n de resoluci6n o audiencia de debido procedimiento.

El derecho a inspeccionar y examinar registros educativos incluye el derecho a:r una explicaci6n e interpretaci6n del registro de su hijo por parte del personal escolar;
, pedir que se hagan otros arreglos para examinar e inspeccionar, incluida la obtenci6n de una copia

del registro, siel no suministro por parte de la escuela de esas copias le priva de la oporiunidad de
examinar e inspeccionar el registro;
una copia del registro si usted estd involucrado en una audiencia de debido procedimiento
pendiente; y

. a pedir que alguien inspeccione i examine el registro por usted (con su consentimiento).

La escuela puede cobrarle por las copias del registro, excepto por una copia del informe de evaluaci6n e
IEP, pero no puede cobrarle m6s que el costo real de la copia. Los honorarios no deben impedirle ver el
registro o ejercer sus derechos de examinar o inspeccionar los registros. La escuela no puede cobrar
honorarios por buscar registros.

;Tiene la escuela que obtener mi eonsentimiento cada vez que desea revelar informacion
personalmente identificable sobre mi hijo?

La escuela debe obtener su consentimiento escrito antes de que cualquier informacion personalmente
identificable sobre su hijo pueda ser divulgada a cualquier persona que por otra parte no est6 autorizada por
la FERPA para tener acceso a ella, o a usarla para cualquier objetivo diferente al de cumplir los requisitos
de la IDEA. Una agencia o instituci6n educativa no puede divulgar informaci6n de registros educativos a

agencias participantes sin el consentimiento paternal a menos que este autorizada a haoerlo bajo ta

FERPA.



,--A la escuela se le puede requerir o perrnitir que revele el registro educativo del estudiante a otros, como a
Jna nueva escuela a la que el estudiante asistir6 o a autoridades de aplicaci6n de la ley, cuando se reporta
actividad criminal. Cuando un estudiante es transferido a una nueva escuela, el registro del estudianie
incluirA el IEP actual y una declaraci6n acerca de comportarnientos que requirieron acciones disciplinarias
actuales o pasadas. En otras situaciones, una declaracion acerca de compofiamientos que requirieron
acciones disciplinarias ac{uatres o pasadas ser6 transmitida de acuerdo con las politicas contra la
transmisi6n de regisiros de estudiantes sin discapacidades.

Hay varias situaciones en las cuales la escuela puede revelar la informaci6n personalmente identificable
sobre su hijo sin su consentimiento. La escuela puede revelar la informaci6n sin su consentimiento a
cualquiera de los siguientes casos:

r otros funcionarios escolares autorizados o individuos que actrian a nombre de Ia escuela;
, otra escuela donde el estudiante estd matriculado o tiene intenciSn de matricularse (pero la eseuela

debe tomar medidas razonables para notificarle de la divulgaeiSn);
. funcionarios de educaci6n federales o estatales para auditoria, evaluacidn, acreditaciin u objetivos

de imposici6n;
r en relacidn con ayuda financiera solicitada por el estudiante;

" agencias de justicia,iuvenil estatales o locales de acuerdo con el Codigo de lndiana (lC) 20-33-7-3;
. una organizaci6n que realiza un estudio a nombre de las agencias de educaci6n federales o

esiatales;
r en respuesta a una orden j*dicial, citaciSn administrativa o judicial legitirnamente expedidas;

' el tribunal (cuando Ia escuela ha iniciado una demanda judicial contra usted o elestudiante, o
cuando usted o el estudiante inicia una demanda judicial contra la escuela);

r partes apropiadas en una emergencia de seguridad o de salud;
r una organizaci6n de acreditaci6n (para facilitar las funciones de acreditaci6n de la organizaci6n);
r un padre de un estudiante menor de 18 afros de edad; o

' un padre de un estudiante dependiente, segiln lo definido por el C6digo de Renta lnterna.

Adem6s, su consentimiento no es neeesario para que la escuela revele la informaci6n de directorio

{nombre, direcci6n, nivelde grado, etc.) para cuadros escolares, anuarios, ceremonias de premiaci6n y
acontecimientos similares. El registro de educaci6n especial de un estudiante no es informaci6n de
directorio.

Si usted se niega a aceptar la revelaci6n de la informaci6n personalmente identificable cuando la escuela
considera que es necesario compa:tir tal informaci6n, la escuela puede iniciar una audiencia de debido
procedimiento para hacer autorizar la revelacidn. Si usted cree que la escuela ha violado alguna regla que
rige los registros educativos. puede presentar una queja ante la Divisi6n o la Oficina de Conformidad de la
Politica de Familia, Departamento de Educaci6n de los Estados Unidss, 600 lndependence Avenue SW,
Washington DC 20202-4605.

4Tengo derecho a examinar el registro de mi hijo cu6ndo 6l o etla se convierte en estudiante adutto?
Hasta que su hijo cumpla 18 affos de edad, usted tiene acceso a todos los registros educativos mantenidos
por la escuela. Cuando un estudiante cumple 18 afros de edad (y no se ha designado ning*n guardi6n), o
cuando 6l o ella empieza a estudiar en una institucion educativa postsecundaria, 6l o ella se conviefe en
"estudiante elegible" y los derechos bajo FERPA se trasladan a 6l/ella. Sin embargo, Ios padres retienen el

accesg a los registros de estudianie de aquellos htlos que son sus dependlentes para 0Djeilvos flscales.

,^,Tambi6n, la eseuela debe proporcionar cualquier aviso requerido bajo la IDEA tanto al estudiante como a

tos padres suando et hijo cumple 18 afros de edad.

Enmendar {cambiar} alqo en el reqistro educativo de su hiio

;c6mo cambio o enmiendo algo en el registro educativo de mi hi!o?

Si usted cree que la informacion en el registlo educativo de su hijo es inexacta o err6nea, o que viola la s



privacidad de su h'rjo u otros derechos, puede pedirle a Ia escuela que enmiende el registro. Su petici6n de
enmienda firmada y fechada debe especificar la informaci6n que usted cree es inexacta, engafrosa, o que
viola los derechos de su hrjo, y debe enviarse al rector de la escuela de su hijo o al director local de
educaci6n especial. Dentro de los siguientes 10 dias h6biles despu6s de recibir su petici5n, la escuela le
notificard si consiente en enmendar el registro. Si la escuela est6 de acuerdo, se debe cambiar el registro
dentro de un perfodo razonable deltiempo.

aQu6 pasa si la escuela rechaza mi petici6n de cambiar o enmendar el registro educativo de mi hijo?
Si la escuela se niega a enmendar el registro, debe notificarle por escrito dentro de 10 dias hSbiles despu6s
de que recibe su petici6n de enmendar el registro e informarle que usted tiene derecho a una audiencia
para impugnar la informaci6n contenida en el registro educativo del hijo. Si usted solicita una audiencia para
impugnar la informaci6n en el registro de su h'ljo, la escuela debe realizar la audiencia. Una audiencia para
enmendar el registro educativo de un estudiante no es lo mismo que una audiencia de debido
procedimiento de educaci6n especial y ser6 realizada segfn los requisitos de la FERPA. La escuela debe:. realizar la audiencia dentro de 15 dias hdbiles despu6s de que ha recibido la petici6n de audiencia

de parte suya o del estudiante elegible',
. darle a usted o al estudiante eleglble el aviso escrito, al menos cinco (5) dfas hAbiles por adelantado,

sobre la fecha, la hora y el lugar de la audiencia; y

' darle a usted o al estudiante elegible una oportunidad completa y justa de presentar pruebas
relevantes a las cuestiones presentadas. Usted o el estudiante elegible, con los gastos asumidos por
usted o por el estudiante elegible, puede ser asistido o representado por uno o varios individuos de
su elecci6n, incluso un abogado.

Gualquier individuo, incluso un funcionario escolar que no tenga un inter6s directo en el resultado de la
audiencia, puede realizar la audiencia. El oficial de la audiencia debe someter su decisi6n escrita dentro de
10 dias h6biles despu6s de que se realiza la audiencia. La decision del oficialde audiencia debe basarse
finicamente en pruebas presentadas en la audiencia, y debe incluir un resumen de las pruebas y los
motivos de la decisi6n.

Si, a consecuencia de Ia audiencia, el oficial de la audiencia decide que la informaci6n en cuesti6n es
inexacta, engaffosa, o es una violaci6n de los derechos de su h'rjo, Ia escuela debe cambiar el registro e
informarle por escrito del cambio. Si el oficial de la audiencia determina que la informaci6n en cuesti6n es
exacta y no err6nea, y no es una violaci6n de los derechos de su hijo, Ia escuela debe informarle de su
derecho de colocar una declaracion en el registro educativo de su hijo en la que se comenta sobre la
informaci6n disputada y los motivos de su desacuerdo. La escuela debe mantener su declaraci6n en el
registro educativo durante eltiempo que mantenga el registro, y si los registros son revelados a alguien, con
su consentimiento escrito, sus comentarios tambi6n ser6n revelados.

Destrucci6n de registros ,.

La escuela mantiene el registro educativo de un estudiante durante al menos tres afros despu6s de que el
estudiante sale del programa de educaci6n especial. La escuela le informar6 cuando la informaci6n
personalmente identificable que la escuela recopil6, mantuvo o utiliz6 ya no es necesaria para proporcionar
servicios educativos al estudiante. Usted puede solicitar que la escuela destruya esta informaci6n. La
destrucci6n de informaci6n significa que la escuela destruird fisicamente la informacion o quitar6 los
identificadores personales de modo que la informaci6n ya no sea personalmente identificable. Sin embargo,
Ia escuela tiene derecho a mantener un registro permanente, incluido el nombre del h-1j0, la direcci6n, el
n0mero de tel6fono, las calificaciones, los registros de asistencia, las clases aslstidas, el nivel de grado
completado y el ano completado, sin limitacion de tiempo. Los detalles adicionales estdn disponibles en el

aviso anualque la escuela priblica.



/^JRANSFERENGIA DE BERECHOS A LOS 18 AilIOS DE EDAD

Cuando un estudiante cumple los 18 afios de edad, todos los derechos de educaciin espeeial que
perienecian al padre son transferidos al estudiante de 18 afros de edad, a menss que:

r eltribunal haya designado un guardi6n; o
r se haya designado un representante educativo.

Si eltribunal ha designado un guardiSn, los derechos educativos se trasladan al guardiAn, a menos que la
orden judicial especifique algo diferente. Si se ha designado un representante educativo, Ios derechos
educativos se trasladan al representante educativo.

En Ia reuni6n del CCC antes de que el esiudiante cumpla 17 afros de edad, la escuela debe proveerle a

usted y al estudiante el aviso escrito de que los derechos serain transferidos a los 18 afros de edad. La
escuela iambi5n debe proporcionarle el aviso escrito a usted y al estudiante al momento en que el
estudiante cumple 18 afios de edad. Aunque usted, como padre, siga recibiendo cualquier aviso requerido
por elArticulo 7, el estudiante toma todas las decisiones relacionadas con sus servicios de educaci6n
especial, a menos que se haya designado un $uardiSn o un representante educativo.

REQUISITOS PARA COLOCACI6N UNILATERAL DEL HIJO EN UNA ESCUELA NO POBLICA
(PRIVADA} A EXPENSAS DE LA ESCUELA POBLICA

La IDEA y elArticuls 7 no requieren que la escuela pague el cssto de la educaci6n, incluso la educaei5n
especial y servicios relacionados, para un estudiante con una discapacidad en una escuela o instalacidn no
priblica. si:

. Ia escuela puso una FAPE a disposici6n del estudiante, y

. usted decidi6 colocar alestudiante en la escuela o instalaci6n no p*blica.

Sin embargo, el disirito escolar donde estd localizada la escuela o Ia instalaci6n no p6blica es responsable
de identificar, evaluar y poner a disposicion la educacion especial y servlcios relacionados mediante un Plan
de Servicio a estudiantes con discapacidades que asisten a la escuela o instalaci6n no p*blica por la
colocaci6n unilateral paternal. Un estudiante con una discapacidad que es matriculado unilateralmente en
una escuela o instalaciin no pfiblica no tiene derecho a una FAPE, pero tiene derecho a alg*n nivel de
educaci6n especial y servicios relacionados.

Reembolso por cologaci6n escolar no_p!ib!!ga v liEdlaciones en el reembolso

Si su hijo recibi6 previamente eciucaci6n especial y servicios reiacionados a trav6s de una eseueia priblica y
usted decide matricular a su hijo en un jardln de infantes, escuela primaria o eseuela secundaria no p0blica
sin el consentlmiento o remisi6n por parte de la escuela p0blica, usted puecie pedir el reembolsc de la
escuela priblica por los gastos de la eseuela o instalacion no pfblica.

Si usted no puede lograr un acuerdo con Ia escuela p[rbiica en euanto a la cuesiion del reembolso. puede
solicitar una auciiencia de debido procedimiento para resolver el asunto.

El ofieial de la audiencia o el tribunal pueden requerir que la escuela le reembolse el costo de la escuela o
instalacion no publica si uno u otro encuentra que:

E La eseuela no puso une FAPE a disposieion del estudiante de manera oportuna antes de ia
inscripcion ciel esiudiante en la escueia o instalacion no pftblica, y

s La colocacion no puhtica es apropiada (se puecie encontrar que la colocaoion no p*blica es

apropiada incluso si no cumpie con los est*ndares estatales apiieables a la edueacion eseolar
priblica).

El sfieial de la audiencia o el tribunal puede reducir o negar el reembolso si encuenira que:

* En la mas reciente reunion cjet CCC a la que usied asistio antes eie retirar a su hiio de la escuela

^,',l^,lina ,releA nn infnrmA al CCC nrre reehazahe ia eolncaci6n oue la escuela proBonle en Su oferla



de FAPE, incluida la declaraci6n de sus preocupaciones y su intenci6n de matricular a su hijo en una
"-\ escuela o instalaci6n no pfblica a expensas de la escuela p0blica, o

. Usted no dio el aviso escrito a la escuela al menos 10 dias hdbiles antes de retirar a su hijo que
usted rechazabala colocaci6n de la escuela propuesta en su oferta del FAPE, incluso la declaraci6n
de sus preocupaciones y su intenci6n de matricular a su hijo en una escuela no priblica o instalacion
a costo de Ia escuela p(blica; y

, Antes de que usted retirara a su hijo de la escuela priblica, la escuela le provey6 del aviso escrito
exigido de la intenci6n de la escuela de evaluar a su h'rjo, incluida una declaraci6n del motivo de la
evaluaci6n que era apropiada y razonable, pero usted no puso a su hijo a disposici6n para Ia
evaluacion.

El oficial de la audiencia o eltribunal no puede reducir o negar el reembolso por no proporcionar el aviso
escrito indicado arriba, si uno o el otro encuentra que:

. El suministro del aviso escrito probablemente causar[a daffos ffsicos al estudiante;
r La escuela Ie impidi6 proporcionar el aviso escrito; o

' Usted no habia recibido una copia delAviso que describla el requisito de aviso escrito.

El tribunal (pero no el oficial de la audiencia) puede reducir o negar el reembolso si eljuez encuentra que
sus acciones fueron irrazonables.

ESTUDIANTES CON DISCAPACIDADES Y ACCI 6 I*I OISCIPLINARIA

La IDEA y elArticulo 7 usan elt6rmino "retiro" para describir la situaci6n en la que Ia escuela retira
unilateralmente al estudiante de su colocaci6n actual por motivos disciplinarios. Un retiro a corto plazo de
acuerdo con el IEP del estudiante no se considera un retiro para objetivos disciplinarios. Un retiro es
considerado una suspensi6n, a menos que el retiro cumpla con los criterios que eximen al retiro de ser
considerado como tal, y la escuela debe seguir los procedimientos de suspensi6n requeridos segrin la ley
de Indiana y elArticulo 7.

Cambio de colocaciSn disciplinario

Un estudiante con una discapacidad es sujeto a la misma acci6n disciplinaria por violar las reglas escolares
como cualquier otro estudiante. Sin embargo, si un estudiante es sometido a un cambio de colocaci6n
disciplinario, hay salvaguardias procesales adicionales que se aplican. Un cambio de colocaci5n
disciplinario ocurre cuando elestudiante es retirado durante m6s de 10 dias escolares consecutivos o es
sometido a una serie de retiros que se acumula hasta m6s de 10 dias escolares en un afro escolary
eonstituye un patr6n.

Guando el n0mero de dlas de suspensi6n a los que ha sido sometido un estudiante con una discapacidad
es una serie de retiros que se acumula 6asta mds de 10 dias escolares, el rector o la persona designada
por el rector debe determinar si la serie de retiros constituye un patr6n.

Si el rector o la persona designada determina que la serie de retiros no constituye un patr6n, entonces el
retiro actual no causa un cambio disciplinario de colocaci6n, y

. El rector o la persona designada debe seguir los procedimientos para suspender a un estudiante,
incluidos los avisos al padre, y

El personal escolar, en consulta con al menos uno de los profesores del estudiante, debe determinar
' el grado al cual los servicios son necesarios para permitir que el estudiante siguiera participando en

el plan de estudios de educaci6n general y avance hacia el cumplimiento de los objetivos del IEP del
estudiante (aunque esto pudiera hacerse en otro entorno durante el perlodo de retiro o suspensi6n).

Si el rector o la persona designada determina que esto constituye un patron, el retiro/suspensi6n es
considerado un cambio disciplinario de colocaci6n, y el rector o la persona designada debe:



. Notificarle del cambio disciplinario de colocaci6n en Ia fecha en que se toma la decisi6n y enviarle
una copia delAviso (si la escuela no puede localizarlo en Ia fecha en que se toma la decisi6n, la
escuela debe enviarle por correo un aviso del cambio de colocaci6n disciplinario y Aviso en el
siguiente dia h6bil); y

. Cenvocar al CCC para realizar una determinaci6n de manifestaci6n 10 dias escolares despuSs de la
fecha en que se torn6 la decisiSn del cambio disciplinario de eolocaci6n.

Determi nacion de mA nlfestaqie{t

Cuando el CCC realiza una determinaci6n de manifestaci6n, examina toda la informaci5n existente
relevante sobre el estudiante para deierminar si la conducta/el comportamienio en cuesti6n:

. fue causado por o tuvo una relaci6n directa y sustancial con la discapacidad detestudiante, o

. fue el resuttado directo del fracaso de la escuela en poner en pr6ctica el IEP del estudiante.

Si el CCC determina que cualquiera de 6stos es verdadero, entonees se determinar6 que la conducta/el

compodamiento del estudianie es una manifeitaci6n de su discapacidad, entonces eICCC debe:

' Realizar una evaluaci6n conductual funcional (FBA, por su sigla en ingles) y desarrollar un plan de
intervenci6n conduciual {BlP, por su sigla en ingl6s), a menos que se haya realizado una FBA antes
del comportamiento que caus6 la acci6n disciplinaria. Si una FBA fue realizada anteriormente, el

CCC debe elabarar un BIP para tratar el compodamiento delestudiante; o

' Revisar un BIP existente y modificarlo si es necesario para tratar la conductalelcomporlamiento
actualque caus6 la acci6n disciplinaria.

r-r.A menos que el estudiante haya sido colocado en un IAES o usted y la escuela est6n de acuerdo con un
cambio de colocaci6n como parte del BlP, Ia escuela debe devolver al estudiante a la colocaciSn de la cual
fue retirado.

Si se deterrnina que la conductalelcomporiamiento no es una manifesiaci5n de la discapacidad del
estudiante, la escuela puede imponer sanciones disciplinarias de la misma manera en que lo hace para
estudiantes sin discapacidades. El CCC debe determinar los servicios apropiados a ser proporcionados al

estudiante durante el perlodo de retiro, incluidos los servicios necesarios para:
. seguir participando en el plan de estudios de educaciin general, aunque en un entorno diferente;
r progresar hacia el cumplimiento de los objetivos del IEP; y
. recibir, seg*n sea apropiado, una FBA y los serviciss de intervencion conductuales y las

modificaciones disefradas para irnpedir que la conducta/el comportamiento se repita.

Si estos servicios van a ser proporcionados en un IAES, el CCC tambi6n determina el entorno especifico.

Si usied discrepa de la determinaci6n del CCC de que Ia conductalel comportamiento no es una
manifestaci6n de la discapacidad delestudiante, puede solicitar la mediacidn y/o una audiencia de debido
procedimiento. La audiencia de debido procedimiento en esta situaci6n es acelerada.

Entorno Elggallvqllllelnativo lnterino {IAES} por armas. droqas o lesion coIPoI4I-oIaY-Q

La escuela puede retirar a un estudiante con una discapacidad a un IAES hasta por 45 dias escolares si el

estudiante, mientras estaba en la escuela, en terrenos de la escuela, o en una funci6n escolar bajo la

jurisdicei6n del IDOE o una agenda piblica:
. Porta un arma en la escuela o posee un arma;
. A sabiendas posee o utiliza drogas ilegales o vende o solicita la venta de una s{'Istancia eontrolada;

n Ha infligido una lesion corporal grave a otra persona'

Arma incluye todo lo siguiente:

" Un anma peligrutu 
"= 

definida segirn la ley federal como "cualquier arma, dispositivo. instrunrento.



material o sustancia, animada o inanimada,. que se usa, o es fdcilmente capaz de causar una lesi6n
corporal mortal o grave. Este t6rmino no incluye un cuchillo de bolsillo con una l6mina de menos de
2.5 pulgadas de longitud."

Un arma mofial es definida por la ley estatal como "(1) un arma de fuego cargada o descargada. (2)
un dispositivo destructivo, arma, dispositivo, taser [segrin lo definido en lC 35-47-8-3] o arma
electr6nica de atontamiento (seg0n lo definido en lC 35-47-8-1), equipo, sustancia quimica, u otro
material que en la manera en que se usa, o podrla usarse generalmente, o estd destinado a usarse,
es f6cilmente capaz de causar una lesi6n corporal grave. (3) un animal (segfin lo definido en lC 35-
46-3-3) que es: (A) f6cilmente capaz de causar una lesi6n corporal grave; y (B) usado en la comisi6n
o intento de comisi6n de un delito. (4) una enfermedad biol6gica, virus u organismo que es capaz de
causar una lesi6n corporal grave." V6ase lC 35-41-1-8.

Un arma de fuego, definida por la ley estatal, es "cualquier arma que es capaz de expulsar o est6
disefrada para expulsar o esto puede ser fdcilmente convertida para expulsar un proyectil por medio
de una explosi6n." V6ase lC 35-47-1-5.

Droga ilegal significa una sustancia controlada, pero no incluye una sustancia controlada que es poseida
legalmente o usada bajo supervisi6n de un profesional de asistencia m6dica licenciado o cualquier otra
autoridad bajo la Ley de Sustancias Controladas o cualquier otra disposici6n de la ley federal.

Sustancia controlada significa una droga u otra sustancia identificada conforme a los Anexos l, ll, lll, lV o
V en la secci6n 202 (c) de la Ley de Sustancias Controladas [21 C6digo de los Estados lJnidos (USC) S 812
(c)l o lC 35-48-2.

Lesi5n corporal grave significa una lesi6n corporal que implica un riesgo sustancial de muerte, dolor f[sico
extremo, desfiguraci6n prolongada u obvia, o p6rdida prolongada o deterioro de la funci6n de un miembro
corporal, 619ano o facultad mental.

Si la escuela decide colocar a su hijo en un IAES por armas, drogas o lesi6n corporal grave, la escuela
debe:

. Notificarle esta decisi6n y entregarle una copia delAviso; y

. Convocar una reuni6n del CCC y realizar una determinaci6n de manifestaci6n 10 dlas escolares
despu6s de la fecha de la decisi6n de colocar al estudiante en un IAES.

Sin embargo, aun si el CCC determina que la conducta/elcomportamiento del estudiante es una
manifestaci6n de su discapacidad, el estudiante permanece en el IAES hasta por 45 dias escolares.

Adem6s de la determinaci6n de manifestaci6n, el CCC debe determinar el IAES y los servicios apropiados
necesarios para permitir que el estudiante:

r siga participando en el plan de estudios de educaci6n general, aunque en otro entorno;
r progrese hacia el cumplimiento de los objetivos del IEP; y
. reciba, segrin sea apropiado, una FBA y servicios de intervenci6n conductuales y las modificaciones

disefiadas para impedir que la conducta/el compodamiento se repita.

Si usted discrepa de la colocaci6n que la escuela propone como IAES, puede solicitar una mediaci6n o una
audiencia de debido procedimiento para resolver el desacuerdo. (Ver la secci6n sobre Audiencias de
debido procedimiento aceleradas y Apelaciones abajo.)

Entorno Educativo Alternativo lnterino para un estudiante que plantea un riesqo de daftos a si
mismo u otros

Un estudiante eon una discapacidad tambi6n puede ser retirado a un IAES si un oficial de audiencia, a

petici6n de la escuela de una audiencia acelerada, determina que hay una probabilidad sustancial de que

devolver al estudiante a su colocaci6n actual (la colocaci6n del estudiante antes del retiro) causar6 lesiones

al estudiante u a otros. El oficial de la audiencia puede pedir este cambio de colocaci6n a un IAES hasta por

45 dias escolares.



RemisiSn v acci6n por las Autoridades Judiciales v de lmposici6n de Ia Ley

-a IDEA y elArticulo 7 no:
. Piohiben que la escuela reporte un delito cometido por un estudiante cCIn una discapacided a las

autoridades apropiadas, ni
r lmpiden que las autoridades judiciales y de imposicion de la ley estatales ejerzan sus

responsabilidades en cuanto a la aplicaci6n de las leyes estaiales y federales a delitos cometidos
por un estudiante con una discapacidad.

Si la escuela reporta un delito cometido por un estudiante con una discapacidad, la escuela:

' debe asegurar que las copias de los registros de educaci6n especial y disciplinarios del estudiante
sean transmitidas para que sean tenidas en cuenta por las autsridades a las que la escuela repoda
el delito, y

r puede transmitir una copia del registro educativo del estudiante, sin obtener primero el
consentimiento del padre, s6lo al grado permitido por Ia FERPA y segrin lo requerido por lC 2443-7-
3.

PROTECCIONES PARA ESTUDIANTES TODAViA ruO ELEGIBLES

Un estudiante que todavia no ha sido determinadei elegible para recibir educaci6n especial y que es

sometido a una acci6n disciplinaria puede ser cubierto por las protecciones y salvaguardias delAdiculo 7 si
Ia escuela tiene etr conocimiento o se considera que tiene conocimiento de que el estudiante es un
estudiante con una discapacidad antes de que ocuniera el comportamiento que causa la acciSn
disciplinaria. Si la escuela tiene conocimients de que el estudiante puede tener una discapacidad, la

nescuela debe proporcionar al estudiante las mismas proteeciones que un estudiante con una discapacidad
que es sometido a la aeci6n disciplinaria. (V6ase Estudiantes con discapacidades y Acci6n disciplinaria
arriba.)

Se piensa que la escuela tiene el conocimiento de que el estudiante puede tener una discapacidad si:
. Usted expres6 la preocupaciSn por escrito al personal escslar licenciado de que el estudiante

necesita servicios de educaci6n especiales;
, Usted solicit6 una evaluacion del estudiante; o

" El profesor del estudiante u otro personal escolar han expresado una preocupaci6n especifica por
un patr6n de comportamiento demostrado por el estudiante, direciamente al personal de supenrisi6n
escolar.

Sin embargo, no se considera que la escuela tiene conocimiento de que et estudiante puede tener una
discapacidad y el estudianie no tiene derecho a las protecciones si:

" Usted no ha permitido que Ia escuela realice una evaluaci6n;

' Usted rechaz6 lcs servicios bajo,elArticulo 7 o la IDEA; o
. La escuela realiz6 una evaluaciSn, el CCC determin6 al estudiante no era elegible, y la escuela le

proporciono el aviso de que el estudiante no era elegible.

Si una escuela no tiene conocimiento de que su hijo iiene una discapacidad antes de [a toma de medidas
disciplinarias, su hijo puede ser sometido a las mismas medidas disciplinarias que aquellas aplicadas a

nifios sin discapacidades que tienen comportamientos comparables consecuentes con las limitaciones
siguientes:! Si usted hizo una petici5n de una evaluaci6n inicial de su hijo durante el periodo de tiempo en e[ cual

su hijo es sometido a suspensi6n, expulsiOn o sstooaciOn en un entorno edusativo alternativo

interino, se debe realizar ia evaluaci6n y el comit6 de conferencia del caso debe reunirse 20 dias

escolares despu6s de la fecha en que usted proporcion6 el consentimiento escrito para la

evaluaci6n.
n Hasta que $e somplete ta evaluaci6n, su hijo permaneee en la eolocaci6n educativa determinada por

las autoridades escolares, que puede inoluir la suspension o la oxpulsion sin servicios educativos' ffi



. r Si se determina que su hijo es un nifio con una discapacidad, teniendo en cuenta la informaci6n de
la evaluaci6n realizada por la escuela y la informaci6n suministrada por usted, la escuela debe
proporcionar educaci6n especial y servicios relacionados de acuerdo con la IDEA y elArtlculo 7.

QUEJAS

Una queja es una alegacion escrita y firmada, de que la escuela no cumple con uno o varios de los
requisitos procesales de los estatutos, las regulaciones, reglas o interpretaciones estatales o federales que
rigen la educaci6n especial. Es presentado a Ia Divisi6n para su investigaci6n de acuerdo con los requisitos
delArticulo 7.

aQui6n puede presentar una queia?

Cualquier individuo, grupo de individuos, agencia u organizaci6n puede presentar una queja ante el IDOE,
alegando el incumplimiento de Ia escuela con los requisitos del Artlculo 7 o la IDEA. Usted tambi6n puede
presentar una queja si Ia escuela no cumple con 6rdenes expedidas por un oficial de audiencia
independiente o Ia Junta de Apelaciones de Educaci6n Especial (BSEA) como resultado de una audiencia
de debido procedimiento.

;

aQu6 debe inctuirse en la queja?

' La queja debe:
. Ser por escrito y firmada por el reclamante.
. tncluir el nombre y la informaci6n de contacto del reclamante.

lncluir una declaraci6n en la que se alega que la escuela ha violado un requisito delArtfculo 7, la
IDEA o las regulaciones federales que ponen en pr6ctica la IDEA;

. lncluir hechos en los cuales se basa la presunta violaci6n; y

. Si la queja alega una violaci6n con respecto a un estudiante en particular, la queja tambi6n debe
incluir:
. El nombre y la direcci6n de la residencia del estudiante;

o El nombre del estudiante y la informaci6n de contacto disponible si el estudiante es un estudiante
sin hogar;

. El nombre de la escuela a la que asiste el estudiante;

. Una descripci6n de la naturaleza de las presuntas violaciones con respecto al estudiante,
incluidos los hechos relacionados con la presunta violaci6n; y

r Una resoluci6n propuesta al problema al grado conocido y disponible al reclamante en ese
momento.

La queja debe alegar una violaci6n que'ocurriO no mds de un afro antes de la fecha de la queja.
La queja debe enviarse a la Divisi6n y al distrito escolar que atiende al estudiante. Un formulario de muestra
para presentar una queja se puede encontrar en: http://www.doe.in.qov/improvemenUleqalispecial-
ed ucation-complaints.

gQu6 pasa despu6s de que se presenta una queja y cuinto tiempo toma la investigaci6n?

La escuela tiene 10 dlas calendario a partir de la fecha en que recibe la queja, para:
r Responder a la queja por eserito y enviar la respuesta a la Divisi6n y a usted, el reclamante;

o Resolver ta queja con usted, preparar un acuerdo escrito que tanto usted como la escuela deben
firmar, y enviar el acuerdo a la Divisi6n, indicando si todavla falta investigar alg0n asunto;

. Obtener su acuerdo escrito para iniciar la mediaci6ri (usted debe consentir en padicipar en la
mediaci6n a fin de que Ssta pueda llevarse a cabo); o

o Notificar a la Divisi6n para comenzar a investigar la queja.



' f i usted y la escuela consienten en mediar las presuntas violaciones, la mediaci6n debe darse dentro de 20
dias calendario a pariir de la fecha en que usted y la escuela eonsienten por escrito en aceptar Ia
mediaci6n. Si Ia mediaci6n es exitosa, el acuerdo de mediaci6n debe enviarse a Ia Divisi6n. Si usted y la
escuela resuelven algunos, pero no todos los asuntos, la Divisi6n investigard cualquier asunto no resuelto.

Si la escuela no responde dentro de los primeros 10 dias, la Divisi6n comenzari su investigaci6n de tsdos
los asuntos de la queja durante el und6cimo dia. La Divisi6n designarA un investigador de la queja que se
pondrd en contacto con usted y con Ia escuela para obtener la informaci6n necesaria a fin de tomar una
determinaci6n independiente en cuanto a si ha ocurrido una violaci6n.

El investigador exarninard toda la informaci5n relevante, tomard una determinaci6n, y emitir6 un infsrme
que contiene los hallazgos de hecho, las conclusiones del investigador y la acciSn correctiva aplicable. El
investigador enviar6 una copia del informe a usted y a la escuela dentro de los siguientes 40 dias calendario
a paftir de Ia fecha en que se present6la queja, a menos que se le haya concedido tiempo suplementario al
investigador para completar la investigaci6n.

4Y si discrepo del informe del investigador de la queja?

' Si usted discrepa del informe de investigaci6n de la queja, puede solicitar la reconsideraci6n
escribiendo e [a Divisi5n dentro de siete {7} dias calendario a partir de la fecha en que recibe el
informe. Su petici6n escrita de reconsideraci6n debe incluir las pades especificas del informe que
usted quiere que sean reconsideradas, y los hechos especificos que sostengan su petici6n de un
cambio en el informe. l-a escuela tambi6n tiene derecho a pedir la reconsideraci6n, siguiendo el
mismo procedimiento" Si usted solicita Ia reconsideraci6n, el Director de la Divisi6n debe respcnder
dentro de 60 dias calendario despu6s de que la Division recibid Ia queja original. Sin embargo, sise
concediS tiempo adicional para el informe de investigaciSn de la queja, la fecha llmite para la
respuesta de reconsideracion del Director de la Divisi6n tambiEn es ampliada por el mismo nfrnero
de dias. EI Director de la Divisi6n le enviard Ia respuesta ala petici6n de reconsideraci6n a usted y a
la escuela.

Tambi6n-..
. Si una queja contiene cuestiones que son tambiEn eltema de una audiencia de debido

procedimiento, la Divisi6n pondri aparte esas cuestiones, pendientes de Ia conclusi6n de la
audiencia de debido procedimiento.

n Cualquier cuesti6n que no sea parte de la audiencia de debido procedimiento ser6 investigada de
acuerdo con los requisitos delArticulo 7.

. Si usted presenta una queja que contiene un asunto que fue deeidido antes mediante una audiencia
de debido procedimiento que involucraba a las mismas partes, la Divisi6n le informari que la
decisi6n del oficial de Ia audiencia es vinculante.

MEDIACION

La mediaci6n es un proceso voluntario que puede ayudarle a usted y ala escuela a resolver un desacuerdo
sobre la identificaci6n de la discapacidad o la elegibilidad de su hijo, lo apropiado de la evaluacion o de los
servicios o colocaci6n propuestos o actuales, el suministro de Ia FAPE o reembolso por servicios que usted
ha obtenido de manera privada. La mediaci6n tambi6n esti disponible para resolver una queja.

La medlaci0n e$ un m0d0 0e nablar y resOlver desacuerdos entre usted y la escuela con la ayuda de una

r{ereera persone imparcial que ha sido entrenada en tecnicas de mediaci5n eficaces. Como este es un
iroceso voluntario, tanto usted como la escuela deben consentir en pafiicipar a fin de que se pueda realizar
la sesi6n de mediaci6n. La sesi6n de mediaci6n es programada en una manera oportuna y se realiza en
una ubieaci6n que es conveniente para las pafies de la disputa.

Un mediador no toma decisiones, sino que facilita las discusiones y la toma de decisiones. Las diseusiones

en una sesi6n de rnediacldn son confidenciales y no pueden usarse como pruebas en audiencias de debido
procedimiento subsiguientes o procedimientos judiciales civiles. Si el proceso de medlaciSn da como



resultado un acuerdo pleno o parcial, el mediador preparard un acuerdo de mediaci6n escrito que debe ser
firmado tanto por usted como por el representante de Ia escuela.

Adem6s de la descripci5n de las cosas que usted ha acordado, el acuerdo de mediacion debe seffalar que
todas las discusiones que ocurieron durante la mediaci6n son confidenciales y no pueden usarse como
pruebas en una audiencia de debido procedimiento u otro procedimiento judicial civil. EI acuerdo firmado
implica obligaci6n jurldica tanto para usted como para Ia escuela y es ejecutable ante el tribunal. Usted
tambi6n puede decidir hacer cumplir el acuerdo de mediaci6n mediante el proceso de investigaci6n de la
queja manejado por Ia Divisi6n.

4Cu6ndo estA disponible la mediaci6n?

La mediaci6n est6 disponible para resolver un desacuerdo entre usted y la escuela en cuanto a la
identificaci6n, la evaluaci6n, la colocaci6n, los servicios o el suministro de un FAPE a su hijo. La escuela
tambi6n puede solicitar la mediaci6n para resolver su queja formal de violaciones procesales. Usted puede
solicitar la mediaci6n antes, al mismo tiempo o despu6s de solicitar una audiencia de debido procedimiento.
La solicitud de mediaci6n no prevendr6 ni retrasar6 una audiencia de debido procedimiento, y tampoco la
mediaci6n negar6 cualquiera de sus otros derechos. Usted o la escuela puede sugerir la mediaci6n, y 6sta
empieza cuando ambas partes consienten en pafticipar. La participaci6n en la mediaci6n es voluntaria tanto
para usted como para Ia escuela. :

4C5mo solicito Ia mediaci6n?
A fin de iniciar el proceso, usted y la escuela deben firmar un formulario de Petici6n de mediacr6n, que es
enviado luego a Ia Divisi6n. Un formulario de Peticion de mediacion puede obtenerse en la escuela o en Ia
Divisi6n. Tambi6n estd disponible en: http://www.doe.in.qov/improvement/leqallspecial-education-
mediation.Una vez que la petici6n es firmada tanto por usted como por Ia escuela, la'Divisi6n designard un
mediador que se pondrd en contacto tanto con usted como con la escuela para programar una reuni6n
oportuna en un sitio conveniente.

;C6mo es elegido un mediador y tengo que pagar por el mediador?

La Divisi6n mantiene una lista de mediadores que son entrenados, calificados y bien informados respecto a
Ias leyes y regulaciones relacionadas con el suministro de educaci6n especial y servicios relacionados. Un
mediador es asignado en una base de rotaci6n general.

Ningf n empleado del IDOE (incluida Ia Divisi6n), una corporaci6n escolar local u otra agencia pfblica que
proporciona servicios de educaci6n especial es elegible para ser un mediador. Los mediadores no deben
tener ning0n conflicto de interSs personal o profesional. No se considera que los mediadores sean
empleados 0nicamente porque les pagan por proporcionar este servicio. La Divisi6n asume el costo del
proceso de mediaci6n.

La escuela puede establecer procedimidntos para brindarle la oportunidad de encontrarse a una hora y sitio
convenientes con alguien de un centro de formacion de padres, un centro comunitario de recursos para
padres o de un entidad de resoluci6n de disputas alternativa para hablar de los beneficios del proceso de
meditaci6n cuando usted ha optado por no participar en la mediaci6n con la escueia. Sin embargo, la
Divisi6n debe aprobar cualesquier procedimientos establecidos por Ia escuela antes de que puedan ser
puestos en pr6ctica, y los procedimientos no pueden usarse para retrasar o negar su derecho a una
audiencia de debido procedimiento si usted rehrisa participar en tal reuni6n. La Divisi6n asume el costo de
esas reuniones.

AUDIENCIAS DE DEBIDO PROGEDIMIENTO, ACCIONES DE TRIBUNAL Y HONORARIOS DE
ABOGADOS

Una audiencia de debido procedimiento es un procedimiento formal en el cual se le presentan pruebas a un

oficial de audiencia independiente para resolver una disputa entre usted y la escuela en cuanto a la
identificaci6n de la discapacidad y la eleglbitidad de su hijo, to apropiado de una evaluaci6n o colocaci6n y



servicios actuales y propuestos, o cualquier otra disputa que implica el suministro de un FAPE.

Jna petici6n de una audiencia de debids procedimiento debe hacerse dentro de los siguientes dos (2) afios
despu6s de la feeha en que usted sabla o deberia haber sabido sobre la acci5n presunta que forma la base
de su disputa con Ia escuela. Este limite de dos afros no se aplica si a usted le impidieron que soliciiara la
audiencia debido a tergiversaciones especificas hechas por la escuela respecto a que habia resuelto el
problema delque usted se quej6 o si la escuela retiene informacion periinente para usted. 56lo un padre, la
escuela o el IDOE puede solicitar una audiencia de debido procedimiento en cuanto a un estudiante con
una discapacidad. La escuela debe proveerle Ia informaci6n sobre servicios legales gratis o econ6micos, y
otros servicios pertinentes en su 6rea cuando usted presenta una audiencia de debido procedimiento o a
petiei6n suya.

4C6mo solicito una audiencia de debido procedimiento?

Para solicitar una audiencia de debido procedimiento, usted tiene que enviar una petici6n escrita y firmada,
que incluya:o El nombre y la direcci6n del estudiante'(o el nombre y Ia informaci6n de eontacto disponible para un

estudiante sin hogar);
. El nombre de la escuela a la que asiste el estudiante;

' Los motivos de Ia petici6n de audiencia, ineluida:
o Una descripci6n de Ia naturaleza del problema, y
o Cualquier hecho relacionado con el problema; y

. Una resoluci6n propuesta al problema algrado conocido y disponible a usted en ese momento.

- La peticion debe ser enviada al mismo tiempo al superiniendente de instruccion p[blica y al distrito escolar.' "Jn formulario modelo para solicitar una audiencia estd disponible en [a Divisi6n en
http://www.doe.in.sovlimprovement/leqal/special-education-due-proQess-hearings-511-iac-7.-45-3-7-45-7.

aQuS pasa despu6s de que envio una petici6n de una audiencia de debido procedimiento?

Una vez que se recibe una petici6n de audiencia, se designa un oficial de audiencia independiente y se Ie
entrega una copia de su petici6n de audiencia. Por otra parte su petici6n perrnanece confidencial. La
Division les enviard a usted y a Ia escuela una carta en la que tes notifica de la designaci5n del oficiat de
audiencia. Ademds, la escuela debe cumplir con cie*os requisitos dentro de periodos de tiempo especificos
despuds de que recibe su petici6n de una audiencia de debido procedimiento (v6ase abajo para m6s
detalles), La escuela tambi6n debe informarle de la disponibilidad de mediaci6n y de cualquier servicio legal
gratis o econ6mico y otros servicios relevantes en el drea.

cQurA acciones debe tornar la escuela una vez que necibe nri petici6n de una audiencia de debido
proeedirniento?

Dentro de 10 ciias ealendario despu6s de recibir su petici6n de una audiencia de debido procedimiento, la
escuela debe enviarle la respuesta escrita en cuanto al asunts cie su peiicion de audiencia de debido
procedimiento incluyendo, si no las ha proporcionado todavia:

" URa expllcacion cle por qu6 la escuela propuso o rechazo tomar la accion que es el asunto de ia
audiencia de debido procedimiento,

' Una deseripei6n de las opeionee que el CCC eonsider6 y los motivoe por los que fueron reehazacios:

_ a Una descripcion de cada procedimients de evaluacion, valoraci6n, registrs o informe que la escuela
usO Oomo base para $u declslon

' Una descripci6n de los faciores que la escuela eonsidera que soR relevantes para su ofeda o
respuesta negativa; Y

B Una respuesla que aborda exptesamente las cuestiones que surgieron en la peiicion cie audieneia
rip dehirin nrnr:pdimientn
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- requerida indicada arriba, puede enviarles una carta a usted y al oficial de la audiencia en la que indica que
,--\ su petici6n no cumple con los requisitos. Si la escuela va a enviar esta carta, debe hacerlo dentro de 15

dfas calendario a partir del momento en que recibe su petici6n de una audiencia de debido procedimiento"
El oficial de la audiencia tiene entonces cinco (5) dias calendario para determinar si su petici6n es suficiente
e informar6 inmediatamente por escrito, tanto a usted como a la escuela, de la decisi6n. Si el oficial de la
audiencia est6 de acuerdo con Ia escuela, debe identificar de qu6 manera es insuficiente su petici6n de
modo que usted pueda enmendar la petici6n de ser apropiado. Si la escuela no impugna el contenido de su
petici6n de una audiencia de debido procedimiento, se considera que cumple con todos los requisitos.

Dentro de 15 dias calendario desde el momento en que recibe su petici6n de una audiencia de debido
procedimiento, la escuela debe proveerle la oportunidad de una reuni6n de resoluci6n para ver si se puede
resolver el asunto. La informaci6n sobre Ia reuni6n de resoluci6n es descrita abajo

aQu6 es una reuni6n de resoluci6n, qui6n asiste y qu6 pasa?

Antes de Ia oportunidad de una audiencia de debido procedimiento, la escuela debe convocar una reuni6n
llamada una "reuni6n de resoluci6n." La reuni6n debe incluir a un representante de la escuela con autoridad
para tomar decisiones y miembros relevantes del CCC que tengan informaci6n sobre los hechos alegados
en Ia petici6n de audiencia. A menos que usted traiga a su abogado a esta reuni6n, la escuela no puede
tener a un abogado en la reuni6n. El objetivo de egta reuni6n es que usted hable de su petici6n y de los
hechos que formarsn la base de su petici6n de modo que la escuela tenga la oportunidad de resolver la
disputa. Usted puede consentir con la escuela en usar un medio alternativo para sostener la reuni6n de
resoluci6n (p.ej, vla videoconferencia o llamada teleconferencia).

4Tengo que asistir a la reuni5n de resoluci6n?

Usted no tiene que asistir a una reuni6n de resoluci6n si usted y la escuela consienten por escrito en
renunciar a ella, o si ambos consienten en usar el proceso de mediaci6n. Si no hay ning0n acuerdo para
renunciar a la sesi6n de resoluci6n o para usar la mediaci6n, usted debe participar en la reuni6n de
resoluci6n.

Si usted no participa, los plazos para el proceso de resoluci6n y la audiencia de debido procedimiento serdn
retrasados hasta que se realice Ia reuni6n. Si, alfinal de 30 d[as calendario a partir de la fecha de la
petici6n de audiencia de debido procedimiento, usted no ha participado en la reuni6n de resoluci6n y la
escuela ha hecho esfuerzos razonables para obtener su participaci6n, la escuela puede pedirle al oficial de
la audiencia que rechace su petici6n de una audiencia de debido procedimiento.

Si la escuela no realiza o no participa en la reuni6n de resoluci6n dentro de 15 dlas calendario a partirde la
fecha de su petici6n de una audiencia de debido procedimiento, usted puede pedirle al oficial de la
audiencia que inicie el plazo de 45 dias ealendario para la audiencia de debido procedimiento.

't'

4Y si la escuela y yo llegamos a un acuerdo y resolvemos las cuestiones que son Ia materia de mi
petici6n de audiencia durante la reuni6n de resoluci6n?

Si usted y la escuela llegan a un acuerdo durante esta reuni6n, ambos firmardn un acuerdo escrito '

legalmente vinculante que serd ejecutable en un tribunal de jurisdicci6n apropiada" Despu6s de que es
firmado, usted o la escuela puede anular el acuerdo notificando a la otra parte por escrito dentro de tres (3)
dias hdbiles a partir de la fecha en que se firm6 el acuerdo. El acuerdo de resoluci6n tambi6n es ejecutable
mediante el proceso de investigaci6n de la queja manejado por la Divisi6n.

4Y si renunciamos a la reuni6n de resotuci6n o si no logramos un acuerdo?

Si usted y la escuela consienten por escrito en renunciar a la reuni6n de resolucion o si usted no puede
resolver los asuntos en la mediacion o en una reuni6n de resoluci6n dentro de 30 dias calendario a partir de
la fecha en que Ia eseuela recibi6 su petici6n de una audiencia, la audiencia de debido procedimiento puede
proceder. El plazo de 45 dias calendario para la audiencia de debido prooedimiento comienza en este punto



aPuedo cambiar o afradir cuestiones a mi petici6n de una audiencia despuris de que se ha

^determinads que cumple con todos los requisitos?

Una vez que se ha determinado que su petici6n de una audiencia de debido procedimiento cumple con
todos los requisitos, usted no puede cambiar o afradir cuestiones a Ia petieion a menos que ocurra uno de Io
siguienie:o La escuela est6 de acuerdo por escrito en que usted puede afiadir o cambiar cuestiones y tiene la

oportunidad de realizar una reuni6n de resoluci6n sobre las euestiones nuevas o cambiadas, o

' El oficial de la audiencia le da el permiso de hacer cambios (pero este no puede ocunir dentro de los
cinco (5) riltimos dias antes de la audiencia de debido procedimiento).

Si Ie permiten hacer cambios o afradir cuesiiones a su petici6n de una audiencia, esio puede ser tratado
como la primera petici6n de una audiencia de debido procedimiento, y todos los plazos y acontecimientos
como [a suficiencia de su petici6n y Ia sesi6n de resoluci6n podrlan comenzar otra vez.

4Cu6ndo y d5nde ocurrir6 la audiencia de debido proeedimiento?

Antes de que se realice la audiencia, el oficial de la audiencia se pondrd en contacto con usied y con la
escuela para hacer preparativos para una conferencia de preaudiencia. Una de las cosas que usted decidird
en la eonferencia de preaudiencia es cu6ndo y ddnde se realizarii la audiencia. La audiencia se llevard a
cabo a una hora y lugar razonablemente conveniehtes para usted y para [a escue]a. El ofieial de la
audiencia le enviard el aviso escrito sobre la hora y el lugar de la audieneia, asi corro otros asuntos
procesales

--.aQui6n 
realiza Ia audiencia de debido procedimiento?

Un oficial de audiencia independiente realiza la audiencia de debido procedimiento. La Divisi6n mantiene
una lista de personas que sirven como oficiales de audiencia, junto con una lista de las calificaciones de
cada persona. Las personas que sirven como oficiales de audiencia no pueden ser empleados del IDOE o
de Ia corporaci6n escolar o de ninguna otra agencia priblica involucrada en el cuidado o la educaci6n del
estudiante, y no pueden tener ningin interEs profesional o personal que entre en conflicto con su objetividad
en la realizaci6n de la audiencia. Una persona que es por otra parte calificada para realizar una audiencia
no es un empleado de Ia escuela o de la agencia &nicamente porque la escuela o la agencia le pagan por
servir como oficial de audiencia. Cada oficial de audiencia debe cumplir con las calificaciones sefraladas en
elArticulo 7 y establecido por el superintendente de instrucci6n p*blica.

4Puedo plantear cuestiones nueyas o adicionales durante la audiencia de debido procedimiento?

Usted no podrS plantear euestiones en la audiencia que no haya ineluido en su petici6n de audiencia, a
menos que la escuela est6 de acuerdo csn ello.

4Cuiles soR rnis derechos y los derechos de la escuela durante una audiencia de debido
procedimiento?

Usted y la escuela tienen derecho a:
. Ser acompafrados y aconsejados por el asesor legal o por individuos con el conocimiento y la

formaci6n con respecto a la educaci6n especial o los problemas de estudiantes con discapacidades;
r Presentar pruebas, confrontar, interrogar y obligar a la asistencia de cualquier testigo;
. prohibir la introduccion de cualquier prueba en la audiencia que no haya sido revelada al menos 5

(cinco) dias hAbiies antes de la audiencia;
il Separar los testigos cie n.iodo que no oigan el testimonio de oiros iestigos;

' Que se le suministre un int6rpreie;

" Reaiizardescubrimientos;

" Obtener una transeripeien textuai eserita o electr6nica de la audiencia; y
#



. Obtener una copia escrita o electr6nica de las conclusiones de hechos y la decisi6n.

Como padre, usted tambi6n tiene derecho a:. Decidir si su hijo (que es el asunto de la audiencia) asistird a la audiencia;
. Que la audiencia sea abierta o cerrada al p0blico;
r Recuperar honorarios de abogado razonables si un tribunal determina que usted prevaleci6; y
. Obtener una transcripci6n textual escrita o electr6nica de los procedimientos, asl como una copia

escrita o electr6nica de la decisi6n escrita del oficial de la audiencia, incluidos los hallazgos de
hecho, las conclusiones y las 6rdenes, sin costo alguno para usted.

Antes de Ia audiencia, usted tiene derecho a inspeccionar, examinar y obtener una copia del registro
educativo de su hijo, incluidas todas las pruebas e informes sobre los cuales se basa la acci6n propuesia de
la escuela.

Ademds, al menos cinco (5) dias hdbiles antes de la fecha de la audiencia, usted y la escuela deben revelar
uno al otro cualquier evaluaci6n que cualquiera de ustedes tiene la intenci6n de usar en la audiencia.
Expresamente, las copias de todas las evaluaciones y recomendaciones basadas en aquellas evaluaciones
deben ser eambiadas antes de esa fecha limite. Si usted o la escuela no hace estas revelaciones a tiempo,
el oficial de la audiencia puede excluir esas pruebas de la audiencia. Si una evaluaci6n est6 en marcha y no
ha sido completada, es necesario informar uno al 6tro y al oficial de Ia audiencia.

aQu6 autoridades o discreci6n tiene el oficial de audiencia?

El oficial de la audiencia puede:
. Emitir citaciones;
. Determinar si los individuos son bien informados con respecto a la educaci6n especial a fin de asistir

en las medidas;
. Enmarcar y consolidar las cuestiones de Ia audiencia para proporcionar claridad;
. Excluir la introducci6n de evaluaciones o recomendaciones no reveladas de manera oportuna a la

otra parte;
. Ordenar que un estudiante sea colocado en un IAES; y
r Decidir sobre cualquier otro asunto con respecto a la realizaci6n de la audiencia de debido

procedimiento (sujeto a la revisi6n administrativa o judicial).

;C6mo toma la decisi6n el oficial de la audiencia?

La decisi6n del oficial de Ia audiencia es tomada con motivos sustanciales basados en la determinaci6n de
si la escuela provey6 a su hijo de una FAPE. Si su peticion de una audiencia incluye o estd basada en
presuntas violaciones procesales, el oficjal de la audiencia puede encontrar que su hijo no recibi6 una FAPE
s6lo si encuentra que las violaciones procesales ocurrieron y que 6stas:

(1) lmpidieron elderecho de su hijo a una FAPE,

(2) tmpidieron de manera considerable su oportunidad de participar en el proceso de toma de
decisiones en cuanto al suministro de la FAPE, o

(3) Privaron a su hijo de beneficios educativos.

Como la parte de su decisi6n y orden, el oflcial de la audiencia puede ordenar que Ia escuela cumpla con
los requisitos procesales.

gCuSndo obtendr6 una copia de ta decisi6n escrita del oficialde la audiencia?

El oficial de Ia audiencia debe realizar Ia audiencia y enviarles a usted y a la escuela una decisi6n escrita

dentro de 45 dias calendario a partir de: (1) Ia fecha en que usted y la escuela consintieron por escrito en

renunciar a [a reuni6n de resoluci6n, o (2) el trig6simo dia calendario despu6s de que el IDOE recibi6 su



peticiSn de una audiencia, si usted y la escuela no resuelven las cuestiones en la mediaci6n o en una
r-qeuni6n de resoluci5n durante el periodo de 30 dlas calendario. Sin embargo, pueden ser m6s de 45 dias

calendario si el oficial de la audiencia concede una petici5n de una extensi6n deltibmpo a usted o a la
escuela. La decision deloficial de la audiencia es final y las 6rdenes deben ser puestas en pr6ctica a mengq
que usted o la escuela apelen la decisi6n solicitando una revisi6n judicial.

;,Qui6n paga la audiencia de debido procedimiento?

La escuela es responsable del pago de los honorarios del oficial de la audiencia y del costo del informe del
tribunal. Usted es responsable de sus gastos de participaci6n en la audiencia de debido proeedimiento {p.ej,
honorarios de testigos, honorarios de su abogado, los gastos de la copia de documentos, etc.) En ciertas
circunstancias, puede requerirse que la escuela Ie reembolse los honorarios de su abogado.

;Y si discrepo de la decisi5n escrita del oficial de la audiencia?

Si usted discrepa de la decisi6n escrita del ofieial de la audiencia, puede solicitar una revisi6n de la decisi6n
por parte de un tribunal civil con jurisdicci6n. Su petici6n para una revisi6n lmparcial debe ser presentada
dentro de 30 dias calendario a partir de la fecha en que usted reeibe la decisidn escrita del oficial de la
audiencia.

Audiencias de debido procedimiento acelerad:rs y Apelaciones

Una audiencia de debido procedimiento acelerada significa que la audiencia de debido procedimlento es
realizada y la decisi6n dada dentro de 20 dias escolares a partir de la fecha en que Ia escuela recibe la

,^tetiei6n de audiencia. La decisi6n del oficial de la audiencia se debe conocer dentro de 10 dias escolares
despuSs de que se realiza la audiencia.

Una auciiencia de debido procedimiento acelerada estd disponible en s6lo tres situaciones:. cuando usted discrepa de la determinaci6n de la escuela de que el comportamiento delestudiante
no es una manifestaciSn de su discapacidad;

. cuando usted discrepa del cambio de colocaci6n disclplinario del estudiante; o

' cuando la escuela cree que devolver el estudiante a su colocaci6n actual (la colocaciOn antes del
retiro) muy probablemente causarS lesiones alestudiante o a otros.

Una petici6n de una audiencia de debido procedimiento acelerada se hace de la misma manera que una
petici6n para todas las otras audiencias de debido procedimiento. Una sesi6n de resoluci6n debe darse
dentro de slete {7} dias calendario a partir de la fecha de la petici6n de audiencia, a menos que usted y la
escuela consientan en renunciar a la sesi6n o participar en cambio en la mediacion. Los requisitos de
suficiencia de la petici6n de debido procedimiento no son aplicables en una audiencia acelerada.

Si los asuntos han sido resuelios dentrode 15 dias calendario a partir de la fecha de la peticiOn de
audiencia, [a audiencia puede proceder. El oficial de la audiencia no puede conceder ninguna extensi6n de
tiempo en una audiencia acelerada.

;Eloficial de la audiencia puede cambiar la coloeaci6n de mi hijo a un entorno educativo alternativo
interino si mi hijo plantea un riesgo de dafio para si mismo o para otros?
St. Si la escuela demuestra mediante pruebas sustanciales que hay un peligro de que su hijo u otros
estudiantes probablemente sean lesionados si su hijo permanece en su colocaci6n actual, el oficialde la

^eudiencia 
puede cambiar la colocacidn educativa de su hijo a una colocaciin educativa alternativa interina

,rdsta por 45 dias escolares.

;Si tengo un abogado durante la audiencia de debido procedimiento, o proeedimiento iudicial, la

cscueia mG pilede reembolsar los hsnorarios de mi ahogado?

ei rrn ohonnr{n Is ronreq.ant2 drrrente rrna audiennia de r{ahido orocerJimiento {incluida Una aDelaCi0n V el ffi



proceso civil subsiguiente), eltribunal puede concederle los honorarios razonables del abogado si usted en

1iltimas prevalece. Usted tambi6n puede ser elegible para la concesi6n de honorarios de abogado si usted
es la parte predominante y fuera considerablemente justificado en rechazar la oferta de establecimiento de'
la escuela" La escuela puede negociar con usted o con su abogado en cuanto a Ia cantidad de reembolso y,

si es necesario, sobre qui6n prevaleci6. Si no se logra un acuerdo mediante estas negociaciones, puede
presentai una acci6n ante un tribunal estatal o federal para la resoluci6n del desacuerdo.

La escuela o el IDOE tambi6n pueden pedir que su abogado le pague a la escuela o al IDOE los honorarios
de abogado, si su abogado solicita una audiencia o presenta una causa de acci6n subsiguiente que es

frfvola, irrazonable o sin fundamento, o si su abogado sigue litigando despu6s de que el pleito era
obviamente frivolo, irrazonable o sin fundamento. La escuela o el IDOE tambi6n puede solicitar que usted o
su abogado pague los honorarios de su abogado si su petici6n de audiencia fue hecha para algfn objetivo
impropio, como acosar, retrasar innecesariamente o aumentar innecesariamente el costo del pleito.

Una acci6n por honorarios de abogado debe ser presentada ante un tribunal estatal o federal dentro de 30
dias calendario despu6s de una decisi6n final que no es apelada. Cualquier honorario concedido debe
basarse en las tarifas que prevalecen en Ia comunidad en la cual se present6 la acci6n o el procedimiento,
para la clase y la calidad de servicios suministrados. No puede usarse ningfin bono o multiplicador para el

cdlculo de los honorarios concedidos bajo la IDEA y elArticulo 7.

Eltribunal no puede conceder honorarios de abogidos por:
. los servicios prestados despu6s de que la escuela le hizo una oferta de arreglo oportuna y por

escrito, si:
o la reparaci6n que usted finalmente obtuvo no es m5s favorable para usted que la oferta de arreglo
de la escuela (a menos que se justifique que usted rechace esa oferta de arreglo), y

o la oferta se hace dentro deltiempo prescrito por la Regla 68 de las Reglas Federales de
Procedimiento Civil o, en caso de un procedimiento administrativo, en cualquier momento mds de 10

dlas antes de que el procedimiento comience y la oferta no es aceptada dentro de 10 dias;
cualquier reuni6n del CCC, a menos que la reuni6n sea convocada como resultado de un
procedimiento administrativo o acci6n judicial;

una sesi6n de mediaci6n que fue realizada antes deltiempo en que se present6 la petici6n de
audiencia de debido procedimiento; o

Ia asistencia de su abogado a la reuni6n de resoluci6n.

El tribunal puede reducir una concesi6n de honorarios de abogados si:
. Usted o su abogado irrazonablemente prolong6 la resoluci6n final de la controversia;
. Los honorarios exceden irrazonablemente la tarifa por hora que prevalece en la comunidad por

servicios similares por abogados de habilidades, reputacion y experiencia comparables;
. Eltiempo gastado y los servicios legales suministrados fueron excesivos, considerando la naturaleza

de la acci6n o procedimiento; o "
, Su abogado o usted no provey6 a la escuela la informaci6n apropiada en Ia petici6n de audiencia de

debido procedimiento.

El tribunal no puede reducir el reembolso de honorarios de abogado si el tribunal encuentra que la escuela
(o en algunos casos, el IDOE) irrazonablemente prolong6 la resoluci6n final de la acci6n o procedimiento o

habfa una violaci6n al20 USC 51415.

Cotocaci5n del estudiante y estado durante las medidas del debido procedimiento (audiencia,
revisi6n judicial)

En general, durante cualquiera de estas medidas, elestudiante permanece en su colocaci6n actual, a

menos que usted y la esiuela est6n de acuerdo en una colocaci6n diferente. Sin embargo, hay excepciones

a esta regla general:
. Si el procedimiento implica la admision inicial del estudiante a la escuela, el estudiante seri



' ' acuerdo con tal colocaci6n
. Si el procedimiento implica un desacuerdo sobre el entorno educativo alternativo inierino del

estudiante, el estudiante permanece en el entorno educativo interino alternativo elegido por la
escuela hasia por 45 dfas escolares, pendientes de la decisi6n del oficial de la audiencia, a menos

. que usted y la escuela convengan en una colocaciSn diferente.

RECURSOS

Si usted necesita ayuda para entender elAviso o tiene alguna pregunta sobre las salvaguardias u otras
disposiciones delArticulo 7, puede ponerse en contacto con cualquiera de las siguienies agencias:

lndiana Department of Education

(Departamento de Educaei6n de lndiana) About Special Kids (ASK)

Center for Exceptional Learners) {Acerca de nifios especiales)

(Centro para estudiantes excepcionalesi 4755 Kingsway Drive, Suite 105,4

Otfice of Special Education lndianapolis, lN 46205

(Oficina de educaci6n especiali Tel6fono: 317-257-8683

151 West Ohio Street Fax:3'17-?51-7488

^ndianapolis, lN 46204 Llamada gratis: 1-800-964-4746 $/oz)
Tel6fono: 317-?32-057A ilamada gratis: 1-800-831-1131 (TTY)

Fax: 317-232-4589

Llamada gratis: 1 -877-851 -41 06

IN*SOURCE {lndiana Resource Center for lndiana Protection and Advocacy Cornmission
Families with special Needs) (protecci6n y defensa de Indiana)
(Centro de recursos de lndiana para familias 

4701 North Keystone Avenue, Suite 222
con necesidades especiales) rndianapolis, lN 46205
1703 Souih lronwood Tet6fono: z,t7_222_ssss
South Bend, lN 46613-1036 Fax:317_TZ2_SS6J
Tel6fono: 574-234-71U ' Ltamada gratis: 1_g00_622_4845 goz)
Fax:574-234-7279 Llamada gratis. 1-800-838-1131 (TTY)
Llamada gratis: 1-800-332-4433
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Three components of a measurable goal:

Target behavior...what do we want to change?

Stimulus material or conditions ...how will we measure change? 
.

Criterion for acceptable performance...how willwe know if the goal has been achieved?

GOALS

r ln 32 weeks, when presented with a"passage from the 2nd grade reading text (Condition),

Jeremy will read aloud (Target) 48 words per minute with less than 2 errors (Criterion)"

r Given a print passage at his instructional'level Pete will correctly identify ten letter combinations
in 4 out of 5 trials over two consecutive weeks.

o When given a topic, at his instructional level, Pete will be able to write a three (four or five)
paragraph essay including topic sentences, two supporting sentences, a concluding sentence
while using the conventions of spelling, capitalization, and punctuation with no more than three
errors in conventions...(4 out of 5 observed opportunities)

. Using the public transportation system, Jillian will get to and from her job placement during the
work week, independently arriving at work on time for any five consecutive days.

. When presented with 20, 1 to 5 digit numbers, Jenny will correctly identify the place value of
each number independently in 4 of 5 trials over 2 consecutive weeks.

o Given a plcture of interest, Mark will be able to independently write 2 sentences (no dictation or
adult prompting) using correct punctuation and capitalization in at least 3 out of 4 trials in a two
week period

r When given a list of five vocabulary words at his instructional level Caleb will correctly use four
of those vocabulary words over three consecutive trials.

r During community outings Leslie will engage in activities by gazing at or touching objects in the
environment when prompted by staff.

. After reading a passage {at his instructional level} or discussing a recent event John will correctly

answer WH questions in four cut of five opportunities.

5rA



When in the school setting, John wili identify when he is becaming anxiousfoverwhelmed

and use a learned coping strategy with no more than two re-directions frorn staff'

o

o

o

Rubric:

lntroduced: generates a list of situations that create anxiety in the sehool seiting

Emerging: identify three strategies for coping that can be supportive to him

Developing: practices coping strategies in role playing situations and/or social

stories

On-gaing: Uses a coping strategy in real situation with multiple prompts from staff

Demonstrated: John identifies when he is becoming anxious/overrvhelrned and uses

a learned coping strategY with no more than lwo prompts.

o

After listening to or reading a passage {at her instructional level) Daisy will give three

supporting details with no more than one error.

When given a vocabulary list of 10 words at his instructional level, {student) will correctly

use the words in an oral sentence with no more than two errorg.

Rubric:

!ntroduced: coi':"eciiy pi-cncurice vocabuia;'V lvords (Jt's a glr,en ihai ihis is aii ien rvcr-dsi

Developing: cori"ectly defines vocabulai"y r,;ords (rr's a given ihai ihis is ail ren v"oi-dsi

Ongoing: Correciiy uses five vocaauiary r';oi'ds in crai senr=nces

Demonstrated: ccri"ectly uses ien vJotcis iir oi'al seniences ''vi'ih no mcre tharl tvJo e irois

Applied: cor-rectly uses ten words in writien se niences r,vitil no n,ore ihan I','L,c e riol-5
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Single Point

. Using a leai-ned organizational system, student will independently turn in 10 outside-of-class

assignments in a two week Period'

Method / Instrumentation for Measuring Progress

r grade book documentation of turned in ass'lgnments

Parameters to Build GraPh

Metric

lnilialvalue
Target Va|ue .........'

Frequency of Collection

10

8

5

4

2

Number of assignments turned in

3 on 03/1512015

10 on 03113 lZOt5
1 per day

progress line

sluLs 7ltlLs elLl1s tullts !7/16 3/u16

These are exflmples snd nat meantto be a cut and paste. Use the model and the

method.
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21 Ways Teachers Can lntegrate Social-Emotional Learning

Make it a goal to start each day with a personal connection. lt doesn't need to be a time-consuming or elaborate procedure' It could be as

simple as giving a warm greeting to welcome each person as they arrive in the morning'

M''**
L*'|%.*z z
8Ar%As

/r.r:::,tzz::::<:;::::zr.;..,,...tr..,,,u.,.?.?:.4:a.rz,;:.4aa@aar,<ar.'/.'aza,azz:z.aua,a. ''

SOURCE

2.Usestory time for teachable moments.

Read-alouds are the perfect tool for exploringsocial-emotionalthemes with your class. They're not justfor Iittle kids either-there are tons

of gorgeous picture books with complex themes and vocabulary that older kids will love too. Here s a list to help start your s9-ch.l:9m-oti-onai

book library

*
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3. Work in partnershiPs.

Give kids lots of opportunities to work with partners. Working with a partner helps kids learn to cooperate and builds community in your
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5. Nurture a culture of kindness.

At the beginning of the year, read Hau-gYou-li!4g-ByStgllgdgyi a story about the power of kind words' Then create your own bucket for

the classroom. Get a small tin bucket from a craft store and cut 3-by-3-inch pieces out of card stock Kids can write messages of kindness,

appreciation and love on the cards throughout the week tofill up the bucket. At the end of each week, spend a few minutes sharingthese

notes of encouragement to end the week on a positive note.
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8. Teach your kids how to manage conflict with peer mediation'

peer mediation is a problem-solving process that helps students involved in a dispute meet in a private, safe and confidential settingto work

out problems with the help of a student mediator. There are lots of programs out there-here's one sampl-e cll:J!.c"q]9-['
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9. Use anchor charts to teach social'emotional skills.

you can create anchor charts with your class about many different topics, from "Owning Your Learning" to "What Does Respect Look Like?"

and "Be a Problem-Solver." Check out the WeAreTeachers !!31i.9g1n.Y.gLggg*_..lll Ary.bqi C."l,.g.li: Pinterest board for manv more ideas.

,
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10. Practice lots of role-play.

Sometimes you have to put yourself in someone else's shoes to truly understand a situation. Taking time to role-play tricky or troubling

situations that show up in your classroom helps kids develop empathy and understand other people's feelings. For example, it's a great

strategyto use when discussing bullyirrg. Read 1ir:. i;l ii,:i: 3r:i:*iit.: ti ii.l!e-FiaY f.:i f ltliCrtr;,

Y&Li sBe i*rne&f,{!}',rsho it n*1Ar to the
slnsd- nu*ng recei& lioil nctke lliat
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11. Allowfor talk time.

Give klds a lot of opporlunities-both structured and unstructured-to talk to one another during the course of the day. Bouncing ideas off

of one another or figuring out problems with a little give-and-take will help your students build understanding and confidence. Here are 10

g_Lgjl-lg-ggiq-yes to try with your students. When your class is cracking up and getting wiggly, taking a five-minute chat break is a great way

to hit the reset button.

Ttit WEaTeTEACHERS

SOURCE

t2,Play games to build community.

cooperative-learning Bames can promote social and relationship skills. There are tons of resources out there for activities to play in your

classroom. Here's onewe love: 1O{earrr-p.-y,l$hgj_?Lg-ll.hg! plo"qgiS"-gi:..ijq"gl._l.l.i!,!ilC.
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13. Buddy up with an older or younger class.

Having a special connection with another class is a great way to build positive ongoing relationships in your school community. Kids are

always amazed at how easy it is to find common ground with younger or older students. The big kids feel important and the little kids feel

specia L For how-tos, check out I'i:,,: i'-.::,;"'cr' ;i iJi:iiti;' {-. i;:t i,::r:i:r:: 1? li:::,.

14. Build community with teams.

Consider an alternative seating arrangement that allows kids to sit in teams. Let each team create an sri8inal name, moito and flag. This is a

great way for students to feel a sense of belonging, and it encourages collaboration and cooperation. Change up teams every 6 to 12 weeks.
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15. Teach them to monitor their own progress'

Make personal goal-setting (academic, emotional, social, etc.) a regular aciivity with your students" lt will strengthen their intrapersonal

skills and give them ownership of their own learning. Help them develop the habit of revisiting and adjustingtheir goals often to monitor

progress. Am I meeting my goals? what do I need to work on next? How do I want to grow? For more on goal setting, click here-'
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!7.Make space for reflective writing.

Give your student time to journal and free-write. Put on quiet music. Dim the lights. Make writing time a quiet, soothing break from

busyness that your students will look forward to. For stubborn starters, you can provide a menu of optional prompts. For more information,

read 6 F"ej efi 
!9_ .gl_{e g 11g l}y,r''1Ji! C.

';.';';,"i.. NOvEIvIBER {"44.4.<44 u € ? € ? 
.folil{}i,\r,Plt{)lll}rs

1. Your goals for this month

2. l{hat don't you share?

3. A reason to celebrate

4. ilescribe whpre you are noi,l

5. A dream that seems impossible

6, Something ycu hope for

7. What good are you doing?

8. Yhe people r.",ho makr vour (ife better

9. A tradition that makes you feel at home

10. Your top five iavorite movies

11. Someone you'd [ike to meet

12. ls your tife r'.,her you imagined?

13. The be5t kinC of laughter is...

14. A silty thing you'd reatly like

15. Where do 9,ou !'rant to be

16, Somethiftg that trilly doesn't matter
17. l?hai _Vou do lvhen you are lost

18. A book from your chitdhood

19. i?hat are you thankful for?

20. An evering ritual
21. A smatl change you'd like to make

22. A big change you'd lihe to rn;ks

?1. Sometfiing you're stiil not sure eboul
)i Tha 1"6!r ld..ad t^.hrr. rr,;rh f;d^,i.

25, One thing you cafl't stop talking aborrt

26. How do you spend a rainy day?

27, Your favorite things about yourself

28. Three things you do rvell

29. A story that captures your irftagination
30. i'lEmories beside a fireptace

\.d..

; ) ? l;): ;,t"> i ?? ? rdadehyE,izabelh McNair,LifeorLovely
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18. Encourage expression through art.
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sometlmes stuoents tnlnk ano teel tnlngs tnat tney can't qu rte pur tnto woros. Arr t5 a great toot to ailo\{ rnem to exptore toptcs rrom a

different perspective. Sketch your thoughts and feelings out as a preurriting activity. Create a painting as an inlerpretation of a piece of
music or poetry.
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19. Assign interview projects.

Have your students interview each other throughout the year about topics such as cultural background, family traditions or opinions about
a current event. Conducting a formal interview is different than a casual conversation and teaches skills such as focused listening and

conversational skills. ln addition, learnlng about their classmates will broaden their perspective as they consider that everyone's
background and experience is not necessarily the same as their own.
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20. Put'em towork.

Ctassroomiobsteachresponsibilityandgivekidsownershipoftheirclassroom.Prideinajobwelldoneisagreatconfidence-buiIder.Here

Social-Emotional Learning
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Zt.Endeach daYwith a checkout'

circre upforjust a few minutes at the end of each day to refrect on your day together. check in with howyour students are feeling' talk

about whatwent well, read some notes from the kindness bucket and set some goals for tomorrow'
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B Ways to Help Your Students Build Resiliency

https://www.weareteachers.com/21 -simple-ways-to-integrate-social-emotional-learning-throughout-the-day/

21 Ways Teachers Can lntegrate Social-Emotional Learning

Posted byElizabeth Mulvahill

Elizabeth Mulvahill is a passionate teacher, writer and mom who loves learning newthings, traveling the globe and everything zen.

fr! All Posts

Classroom Poster: 8 Phrases That Nurture Growth Mindset

72 Pertect Read-Alouds for Teaching Growth Mindset

%,,-
Keep That Bounce: 5 Ways to Nurture Your Resilience as a Teacher
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Kali is a special education
resource teacher who has 32
students with mild to moder-
ate disabilities on her case-
Ioad. The special education
departmeilt at Chavez High
School (CHS) decided 2 years
ago to organize by grade level,
so most of the students on
Kali's caseload are in the lOth
grade, although she has two in
the 9th grade and four in the
tlth. At the end of the last
school year, CHS teachers dis-
cussed at great length how
the school was supposed to
trecome more "inclusive" and
how the No Child Left Behind
(NCLB) Act might affect sec-
ondary special educators.

Although Kali u,as accustomecl
to teaching resource classes in
English and algebra, her prin-
cipal just informed her that
she rvill be expected to "co-
teach" so that more of her stu-
dents could be included in
general education classes and
have their needs met in those
classes.

Clrristi€n, a general education
10th grade English teacher,
also was recently told that he
would be co-teaching witlr
Kali. It is only a few days

52 r C,our{crl roR ExcsprIoNAL CmmaeN

trlcr:d_v tr11 M&rar.yski u Lisa r\. Uieker

before school begins, antl
Christien and Kali find them-
selves meeting and asking the
same questions. What exactly
is co-teaching? How can it be
done at the secondary level?
what role will, or even should,
Kali have in the general educa-
tion classroom? Is this the
same thing as being a glorified
aide? Can co-teaching really
help to meet secondary stu-
dents' needs?

Secondary students with disabilities
are expected to meet the same high aca-

demic standards as their peers without
disabilities in general education class-

rooms, yet many do not experienee suc-

cess during their middle and high
school years. This lack of success for
students with disabilities at the second-
ary level often is impacted by miscom-
munication between edueators (Smith,

Polloway, Patton, & Dowdy, 2002), an

inereasing difficulty with assignments,
and an inability to address diverse

learning needs given the suong focus on
content mastery.

Reith and Polsgrove {1998) aptly
state that, "it is not enough to merely
place students with [disabilities] in gen-

eral class settings without providing

appropriate training, materials, and sup-

port to them and their teachers. To do so

surely invils5 their failure" tp. 257).

How can these issr.Les be addressed at

the secondar), ievel? One tool being

used by many special and general edu-

cators to meet the needs o1 secondary

students is co-teaching. Co-teaching is a

method b), rvhich educators can meet

the needs of students r,r,ith and without
disabilities who are struggling in a sec-

ondary class. l'he tenn "liighly quali-

fied" in NCLB is leading to discussions

that perhaps will recluire secondary spe-

cial educators to be licensed in any con-

tent area in which they provide individ-
ualized instruction in a seli-contained

setting.
Based on this possible interpretation,

co-teaching is becomin6 an increasingly

rnore desirable, and for sorne, a more

feasible, service delivery option. In the

spirit of NCLB, co-teachers jointil, plan
and conduct instruction in a coordinat-

ed fashion to ensurc the success of all
students (Friend & Cook, 2003J. This
method of instruction is likely to
increase the outcomes for all students in
the general education setting, whiie
ensuring that students rvith disabiiities
receive necessary modiiications yet are

provided inslruction by a content

expert. These teachers heip one another
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by providing different areas of expertise
that, when fused together correctly, can
result in enhanced instruction for all
students.

Though many schoois are imple-
menting co-teaching for students with
disabilities in general education class-

rooms (National Center for Restruc-

turing and Inclusion, 1995), teachers

continue to search for strategies to
make co-teaching a more feasible and

beneficial altemative.

Both of us have had successful expe-

riences co-teaching at the secondary

level and now spend time consulting
with school districts on strategies to
make co-teaching a viable option for
teachers. From our experiences, we are

able to share practical ideas for prepar-

ing to co-teach at the secondary level. In
addition, we provide teacher-friendly
strategies specifically geared to the sec-

ondary level for the three major areas

involved in co-teaching: planning,
instruction, and assessment.

@eepardxag &w &a-Belr.q?n

Faculty in secondary schools are well
acquainted with change. New mandates
or progr:rms often are introduced at &e
be5inning o{ a school year with the

anflouncement that they are to be

implemented immediately. This "ready,

fire, aim" approach negates what we
kngw _a-bout cqang-e n_eqding time and-

professional buy-in. In accordance with
the "ready fire, aim" approach many
schools take toward co-teaching and

inclusive instruction, issues such as the
following can arise:
. Teachers often are faced with sched-

ules that are crafted before co-teach-

ing teams are assigned; as a result,
students with disabilities are often
placed in classes that are already full.

. Special educators often are assigned

to work wi& multiple teachers during
the same class period, and thus, the
teachers are not able to collaborate
effectively with anyone.

Ultimately, these issues can result in
(understandably) resistant teachers and

a process that is doomed before it
begins. Thus, educators who are con-

sidering co-teaching need to talk to their
administrators aad colleagues before

starting the process. Reviewing the liter-
ature will reinforce the need for time-
time to correctly schedule students, to
develop a rapport with a future co-

teacher, and to plan appropriate lessons

to ensure that student learning occr[s.

7*:g: 7.*2*. *€ ??t<: ?r'a*z?.?*Z

One of the best approaches an adminis-

trator can take is to promote co-teaching
by providing substantive information
about this eollaborative arrangement
and encouraging teachers to proactively
prepare for this change...before they

acfually start the process. Table 1 pro-

vides some suggestions for preparing to
co-teach, as well as questions that
teachers can ask to better assess the
needs specifically related to secondary
co-teaching.

As with most educational initiatives,
schools differ in their awareness and
readiness level for implementation, as

do the individual faculty members with-
in each school. Teachers who are inter-
ested in co-teaching should begin by
eollecting and disseminating related
articles and discussing these articles in
general with their colleagues (see box,
'Co-Teaching Resources" for articles
&at may help inform teachers and

administrators interested in learning
more about co-teaching).

Z?z* *<z?*s <;9 ?*:: {<>-7**t'**r*

Any collaborative relationship can be

doomed if one partner dominates, or
Ieads in a direction that the other part-
ner is not expecting. Secondary teachers
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Iable l: Preparing lo €o.Iearh
Actions Questions to Ask Yourself or Others

. Assess the current environment What type of collaboration currently exists betu,een general and special education?
Has there been any discussion of inclusion, collaboration, or co-teaching?
How do teachers react when they hear about students rvith special needs in general edu-
cation classes? Are there any rvho react tivorably?

r Move in slowly r What is our joint understanding of co-teaching as a service delivery model?
. May I teach or co-teach a lesson rvith you?
. Are there any areas that you t'eel less strongly about, in r'",hich I might be able to assist?

r Involve an administrator . How is the district addresslng the least restrictive environment (LREJ mandate and the
inclusive movement?

r Would our school site be rvilling to be proactive by including co-reaching?
o What discipline areas rvill we target first?
o Horv will we ensure that support is provided across all content areas, including electives?
r Would rve be able to count on administrative suppolt, especially with co-planning time

"rnd scheduling assistance?

. Get to know your partner r Could rve complete a co-teaching cirecklist to help guide us in discussing our personal
and professional preferences?

. Are there any pet peeves or issues that i should knorv prior to our working toSether?

. I)o we both have the same level of expeftise about the curriculum and instructing stu-
dents rvith disabilities?

r How shail lve ensure th.at we both are actively involved and neither feels over- or
underurilizedl

. What feedback structure can rve create to assist in our regular communicatiou?

. Create a workable schedule o How often rvill coteaching occur {dally, a ferv times a week, for a specific unit)?
r What schedule would best meet the needs of the class and both instructors?
. Holv can rve ensure that this schedule ',vill be maintained consistently so that both co-

teachers can trust it?
o How will we maintalo communication L'retrveen co-taught sessions?

by nature often are more territorial
because of the subject-specific enr,lron-

ment, and are otten accustomed to

teaching in isolation. Special educators
r,vho are interested in co-teaching in
middle or high schools may first want to
provide in-class support to a variety of
general educatlon teachers until they
establish a rapport fDieker & Murarvski,

2003). They also may want to begin col-

The "reody, fire, aimu
{pprooch negolet rrilrsl we

know rboul rhrnge
needing lime nnd

profcttiorcl buy.i11.

laborating rvith one trusied colleague

until their own co-teaching ski1ls are

developed.

Once a colieague demonstrates inter-

est, teachers should inr,olrre an admin-
istrator in the conversation. Providing
an administrator rvith relevant articles
(see box, "Co-Teaching Resources"J,

data, and a proposed schedule, in addi-

tion to delineatlng the potential benefits

for students at this level (e.g., preparing

them for high school exit exams, college

courses, social integration, or en'rploy-

ment), is an excellent strategy. Teachers

need to be prepared to ans\,ver ques-

tions related to logistics, relevance, dis-

ciplinary matters, and how co-teaching
r,vill impact student outcomes on

grades, high-stakes testing, and stan-

dards-based instruction.

Finally, rve encourage co-teachers to

spend tlme getting to know one anoth-
er. You can use one of numerous check-
lists (e.g., Adams & Cessna, 1991;

Bradley, Klng-Sears, & Tessier-Switlick,
1997; Cook & Friend, 1995; Murarvski,
2003J developed for assessing one's
readiness to co-teach and to ailow, part-
ners to craft an effective relationship.
This type of proactive communication
will help to set the stage for a success-

fu1 partnership. lVe developed the
worksheet in Figure 1 as a helpful guide

for getting to knorv your partner befor:e

engaging in co-teaching at the second-

ary level.

Once a team is formed, partners lviil
need to corsider the three major con-
ponents of true co-teaching. These
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Directions: Tlrke a few minutes to individually complete this worksheet. Be hon-
est in your responses. After completing it individual.ly, share the responses with
your co-teaching partner by taking turns reading the responses. Do not use this
time to comment on your partner's responses-merely read. After reading through
the responses, take a moment or two to jot down any thoughts you have regard-
ing what your partner has said. Then, come back together and begin to share reac-
tions to the responses. Your goal is to (a) Agree, (b) Compromise, or (c) Agree to
Disagree.

1. Right now, the main hope I have regarding this co-teaching situation is:

2. My attitude/philosophy regarding teaching students with disabilities in a gen-
eral education classroom is:

3. I would like to have the following responsibilities in a co-taught classroom:

4. I would iike my co-teacher to have the following responsibilities:

5. The biggest obstacle I expect to have in co-teaching is:

6. I think we can overcome this obstacle by:

7. I have the following expectations in a classroom:

(a) regarding discipline

@) regarding classwork

(c) regarding materials

(dl regarding homework

(eJ regarding planning

(fJ regarding modifications for individual students

(gJ regarding grading

(h) regarding noise level

(iJ regarding cooperative learning

fil regarding giving/receiving feedback

(kJ regarding parenta,l contact'

(l) other important expectations I have

Nofe.' From CoTeaching in the Inclusive Classroom: Working Tbgether to Help All
Your Students Firtd. Strccess (Grades 6-12; p.36-37, by UI W" Murawski, 2003,
Medina, WA: Institute for Educational Development.

include cooperating in the planning

stage, the instruction of pupils, and the

assessment phase. Effective co-teaching

teams at all grade levels share in each of

these roles, including planning and
assessment. The following are some
practical tips and strategies for each of
these aspects of secondary co-teaching.

*?::;z:',ir:;;

Planning is an integral part of any effec-

tive teacher's schedule and is a proac-

tive way to determine what standards
will be addressed. At the core of co-
teaching is determining what instruc-
tional techniques will be most efficient
and effective in helping all students
meet those standards. One of the major
benefits of co-teaching is that teachers

bring dilferent areas of expertise. These

diverse skills are helpful during the
planning stage, as both educators can
find ways to use their strengths to
ensure that the lesson is appropriatell,
differentiated for a heterogeneous class.

Many considerations must be reviewed
before planning in an effort to maximize
teachers' time.

r Get administrative support in sched-

uling common planning periods.
Select once or twice a week to use
part of a period for planning. If your
school is on a block schedule, an
entire 90-minute period 1 day a week
should be ample amount of time to
plan I to 2 weeks of lessons.
Accordiirg to Dieker (2001), secondary
teams can plan a lesson on the aver-
age in I0 minutes or less, assuming
that relationship building occured
before co-teaching.

. If a common planning period is not a

possibility, explore other options, as

follows: Consider having a substitute

&8 *fu* qw@ e6 ca***wafu&wg

&wc*w a& a&& *mwT & * c%w& qw * *

w6Z& %* w*s& *€E&a8e*8 effi&

; i7*?3".'€j t t 5.*31.1fl"r fi;a*

a%w&*w@s w*e& wee&ew1a

s&ww&ww&s.

or administrator cover the class occa-

sionally, meet during siudent activi-
ties, have coverage during student

assemblies or field trips, meet during
reguiar lunch or after-school times, or
some schools have either a school-
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wide late start or early release day to

ensure schoolwide planning time.
It4urarvski (2003) ofiered other tvays

to find time, as well.
. Ask the general educator to provide

an overview of content, curriculum,
and standards to be addressed before

the planning meeting. In return, the

special educator should provide a
snapshot of any individualized educa-

tion progiam (lEP) goa1s, objectives,

or possible modifications for students

in the shared class (Dieker, 2002J.

This type of information sharing is
critical at the secondary level where
general educators are prepared to be

content specialists and special educa-

tors are prepared to focus on individ-
ual learning needs. Therefore, this
type of discussion across curriculum
and IEPs is critical to the success of
co-teaching. Both teachers can then
jointly address how to Lrresent the

content in order to maldmize learning
and retentiol for all students.

. Begin planning sessions by discussing

uhar'i,vill be taught (content obfec-
tivesl and hou; it will be taught (co-

teaching approaches or adapta-

tions/modificationsJ. Tr1 to save stu-

dent-specific issues until the end of
the planning session; otherwise, the

majority of the planning time may be

spent only focusing on one or tlvo
students.

. Use a premade co-teaching plan

book. Dieker (2002) created it as one

plan book for both special and gener-

al educators to use to assist in role

delegation and to ensure that they
made accommodations for students'

iearning or behavioral needs.
. lnclude days in which the special

educator rvill take the lead on plan-

ning. At the secondarl, level, the spe-

cial educator may or may not be able

to lead the conlent, depending on
their curricular strengths, btit they

still can take a lead role in lessons

focused on general core content, tesl-

taking strategies, social skills instruc-
tion, organizational techniques, or
vocational lessons related to prepar-

in6 students for college or future

careers. General education teachers

oflen have large quantities of grading

every evening, and the ability to defer

56 r Couscrt- roa Excrprto:taL CsronEN

the primary responsibility of planning
a lesson will likely be welcomed and

can be beneficial to all students.

'I'he actual process of teaching in the
same classroom to the same students at

the same time is often the component

that is most disconcerting. Giving up

total controi of the classroom can be

daunting. if teachers take the time to
address the follorving areas, hotl,ever,

instruction is irequently reported to be

the most rewarding, part of co-teaching.
I Find out more about tire different

approaches to instruction that have

been well-documented and described

The gool ol oll setondrry
leschers ls lo ensurc lhe

fulure su..ess of their
sludenlo os they prepffe lo

becone resporsible and
produdive rilizens.

in the literature. Friend and Cook
(2003) described the more comrnon

approaches as One-Teach-One

Support, One-Teach-One Drift,
Altelnative 'I'eaching, Parallel

Teaching, Station Teaching, and Team

Teaching. Co-teachers r,vould be best

served by revierving these different
models, in addition to real-Iile exaur-

ples of how these approaches might
look in a 6leneral education class-

room. In addition to Friend and Cook,
some other excellent relerences for
mor:e insight into different \riays to
collaboratirrely share the instnrction
in a classroom include Baur.vens and

Hourcade {1997), Friend and Bursuck
(2002J, and Hughes and Murawski

{20011.
o Discuss learning style preferences. If

one co-teacher is more kinesthe-
tic,/tactile and the other is more audi-

tory/visual, these pret'erences can be

infused into the iesson to assist stu-

dents *.ith varying learning styles. In
addition, having more thar one

teacher in the room makes addressing

Gardner's (19931 multiple intelli'
gences, or other rnethods of creativity
and dif{erentiation, mucir more feasi-

ble.
r Come up wiih unobtrusive signals for

one another to communicate r.vhen it
is time Io move 0n, exira time needs

to be given, one teacher needs to

leave for an emergency, or a teacher

sidebar is required.
. Give students short "brain breaks" to

process information and to clear their
heads. Use this time to have teacher

sidebars to discuss hor,v the lesson is

going and what changes might need

to be made. Recent brain research

indicates that students need a "brain

break" about every 10 to 15 minutes

to summarize what they are learning
(Jensen, 1998J. These breaks are a

great role for the special educator to
take the lead in planning and deliver-

ing.
. Create signals with students that are

colrsislent and can be used by either

teacher to aid in uansitions, to gain

attention, or to make an announce-
ment. Consistency and structure are

important to classroom management

at any level.
. Vary instructional practices. See thble

2 for a variety of complernentary

teacher actions during co-teaching at

the secondary level. One of the key

benefits of co{eaching is that having
rwo instructors allows flexibility and

creativity cluring lessons. Teachers

often report that having another adult
rvith rvhom to rvork breaks up the
monotolly of the typical school day.

. Post a structured agenda for the class,

wirich includes the standard to be

addressed, as well as an additional
goal. At the secondary level, "solt"

skilts (such as social or study skills)
olten are not a conscious part of the

curriculum. However, they are fre-
quenily a component of students'
IEPs and they are critical for all stu-

dents for success in life. A planned

agenda helps both co-teachers and
students remernber the objective of

the lesson; rniddle school and high

school students often are capable oi
participating in planning and dis-

cussing these objectives.
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Lecturing

Ihe other can De oornE,

@oard/over''i"ra,--rfir*irg "urain breaks" to hell

stuaents process lecture information

Iaking roll Sollecting anq revlewur6 raJt rub,r-

["*"*"*, Introducing a social or stud

skill

Fiffifrut paPers Reviewmg (Ilrecuorlb, lYrr

rroblem on the assignment

Giving instructlons orauy Writing down lnsuucuuus
Repeaing or clarifying any difficult con

:ept

ffi-ng Er understanding with larg€

heterogeneous grouP of students

Checking lbr understanont wrt

heterogeleous grouP of students

-ffi;g, providing one-on-one suppon

as needed

eroviding direct instructton to wtlol(

:lass

FEpdru mf oftne class for one side ot a

debate

Prepping the other hall oI ure oass

the opposing side of the debate

EffiUnS a sitent activitY ffiting, checking for comPrehenstor

#ffiineErge group instruction Circulating, using proxlmrty control
oehavior management

nunn-ng last minute copies or errands Reviewing homework;
Providing a study or test-taking strategy

Re-teaching or preteaching with a small

Sroup

@theyworkor
practice materials

Facilitating sustained silent reading Reading aloud quietlY wlth a smal
group; previewing upcoming inforna
tion

Reading a test aloud to a group ot stuclents Proctoring a test silently with a group ol

students

Creating basic lesson plans tor starrdards.

objectives, and content curriculum
FroviEng suggestions for modifications,

accommodations, and activities fol
diverse learners

Facilitating stations or Sroups AIso facilitating stations or groups

Explaining new concept Conducting roleplay or modeling con
:ept; Asking clarifuing questions

3onsidering modification needs 3onsidering endchment opportunlues

i UsE dii;a€F€ements and discussions

about content for modeling appropri-

ate communication techniques

among adults. Avoid second-guessing

or disagreeing rvith one another
about assignments, however, in front

of students. Obviously, heated argu-

ments among adults do not model

effective collaboration or communica-

tion techniques.

..,, ,:.,,:'i
The link between instruction aod

assessment is key, especially io this time

of high stakes testinS. Assessing stu-

dents to determine if they are leaming
and to identify what instructional

changes may need to be made is a Per-
fect area for collaboration. Special and

general educators can work together to

determine what is working instruction-

aliv for the whoie class' what areas may

r.li-tJt., or re-addressing' and if

there are specific students who may

need individual accommodations'

However, as with the other areas of co-

teaching, assessment requires that

co-teachers take time to discuss poten-

tial areas for concern or disagree-

ment...before they become a real issue'

. Recognize that Srading frequently

becomes a sticky topic and is one that

should be drscussed proactively to

avoid confrontation' Because grades

at the secondary level carrY a lot of

weight, general education teachers

often are concerned about the impli-

cations of modifying assignments or

grades. Teachers need to discuss stu-

dents individually to determine what

is appropriate tbr each and come to a

consensus in advance.

. Consider a varietY of oPtions for

assessing students with and without

disabilities, to include alternative and

authentic assessments, Permanent
product, and modified assignments'

. Devise a way to assess Process and

effort, in addition to final product'

Discuss how students with IEPs will
have their goals and objectives

assessed and how these achieve-

ments will be reflected in their grade.

r Provide menus of assignments that

allow students to self-seleet proiects

or papers that are of most interest to

them. This technique allows for dif-

ferentiation and encourages students

to pick aa assignment that best oeets
their particular leaming style and to

demonstrate their gifts and talents.
o Create rubrics that will help students

(and co-teachers) see what is being
assessed and how.

. Share the load by taking turns grading

papers. At first, each teacher could
grade a few of the same papers sepa-

rately as a basis for comParison.

Coteachers could then discuss and

refine the grading standards to ensure

reliability and validity between
graders, in addition to providing a

forum to discuss any potential differ-

enees.

FBmaE ffie*agg$a$s

As we have noted, educato$ can use

two basic questions to guide the co-
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teaching process. As teachers work co1-

laboratively, they should continue to

ask themselves, "Is rvilat we are doing

good for both of us?" and "ls \'vhat we

are doing good for all of our students?"

If the answer to ihese two questions is

"yes," they should continue to co-teach,

retining and improving as they go. They

may even want to share their success

with others.

If the anslver to either question is

"no," it may be time to revisit this arti-

cle or to seek advice from other teachels

who have had success 'i','ith a co-teach-

ing model at the secondary level'

Ultimately, the Soal of all secondary

teachers is to ensure the future success

oI their students as thc)' prepnre to

become respousible and productive citi-

zens. Co-teaching, like any othel'pro-

posed teaching methodology, needs to

serve that goal lor it to be a continued

option in the secondary classroom'

Following these tips and guidelines

should help to ensure a successful and

relvarding experience for both teachers

and students alike.
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What IDEA SaYs

IDEA requires that at least one regular

education teacher be represented on the

team "if the child is, or maY be,

participating in the regular education

environment."

That's what IDEA says, for starters' IDEA also

states that the regular education teacher must, to

the extent appropriate, determi ne "appropri ate

positive behavioral interventions and supports,

and other strategies for the child" [$300.324(aX3)

(i)1. Not insignificantly, the regular educator must

also (to the extent appropriate) determine which

"supplementary aids and services, program

modifications, and support for school

personnel" are needed to help the child:

-progress toward attaining the annual goals;

-be involved in and make progress in the

general education cuniculum;

-partici pate i n extracurricu lar activities and

other nonacademic activities; and

-be educated and participate with other

children with disabilities and those who are not

disabled [S300.324(aX3Xii) and $300.320(a)

(4)t.

Back to top

The Regular Educator at the
IEP Meeting
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The regular education teacher knows the

curriculum for a

child's grade level

and what children

in regular

education classes

are typically

expected to do. lf

the child is going to

be educated in the

regular education

environment for

any part of the

school day, then the child's regular education

teacher may talk at the IEP meeting about what the

child will be taught and expected to learn. This

information can contribute directly to making

decisions about what types of supplementary aids

and services the child may need to be successful in

that setting. These supports and services might

include:

adapting the curriculum,

providing reading materials written at a lower
reading level,

using graphics along with written materials, or

providing the child with a child assistant.

The regular education teacher may also tell the

rest of the team what he or she needs to help

the child understand the general curriculum

and achieve the goals listed in the lEP.

Back to top
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IDEA requires that at least one regular educator

serve on the IEP team, but many children with

disabilities have more than one such teacher' lt is

very important that each of these teachers be well-

informed about the child's IEP-what his or her

goals are, what classroom or testing

accommodations are to be provided, and what

supplementary aids and services are necessary so

the child can access and progress in the general

education curriculum.

Because it's not always possible for all of a child's

teachers to attend the IEP meeting, the school

system must ensure that each regular education

teacher (as well as other service providers working

with the child) has access to the child's IEP and is

informed of his or her specific responsibilities

related to implementing the lEP. lt's also a very

good idea if teachers regularly review the lEPs of

their students, refreshing their memory of the

details and monitoring how wellthe IEP is

addressing the child's needs, progress, and

learning.

lf the IEP needs to be revised to address either lack

of progress or great progress, teachers responsible

for the child's education are invaluable in alerting

the rest of the team that it's time to gather and

discuss what adjustments need to be made.

Back to top

*nHighly Rated Resource! This resource was

reviewed by 3-member panels of Parent Center

staff working independently from one another to
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rate the quality, relevance, and usefulness of CPIR

resources. This resource was found to be of "High

Quality, High Relevance, High Usefulness'to

Parent Centers.

Would you like to read about
another member of the IEP
team?
lf so, use the links below.

. Parents on the IEP Team

. Special Educators on the IEP Team

. Regular Educators on the IEP Team (you're

already here!)

. A Representative of the School System

. Someone to lnterpret Evaluation Results

. Others with Knowledge or Special Expertise
About the Child

. Student with a Disability on the IEP Team

Back to top
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'he sensory avoider requires calmer, more structured

environments. lntervention is geared iowards reducing ihe

levels of stress and anxiety and preventing him from being

overwhelmed by his environment. Sensory activities need to

be utilized that will help the nervous system caim and

organize itself, lowering the child's arousal, and thereby
improving the child's:
. SensoU processing, organization, attention and focus
. Obtaining the calm alert state- The child leams to stay in

the middle ground of arousal and not over react.
. Increase his functional interactions.

lf a child is allowed to avoid a task by using neEative behaviors, the

Lehavior is reinforced and wilt continue. This child may avoid tasks
for the following reasons:

Task is overwhelming:
. ModE task and environment to decrease stimulation'

" Break task into manageable pieces-
. lncrease organization of the task-

Avoids task die to the sensory comPonenL
e Treat the underiying sensory defensiveness using Sl principles'

. Have child do heavy work priorto the aciivity.

. Modiff the activity for less sensory feedback.
Fear of thefask Your choices are:

. Hrue tf,e child do heavy work prior to the activity.
o Mod'rfy the task/activity for less sensory_feedback-
t Utilize sensory or social stories to familiarize the child with all

aspects ofthe task.
e Elect n6t to have the child perform the task if il disregulates him'

Lacks self confrdence: during the task provide emotional supporl and

encouragement. Positively reinforce at end of task.
Tnnsitions: Prepare the child in advance with social stories; picture, 

.

schedules visuals. Etc. Forewam the child immediately in advanc-e of the

transition. "Five more minutes before we...; two rnore minutes before we.'."
Leamed fear of the task^ This occurs when you believe the child has the

skills, you have enhanced the sensory components to the taskand.yet the
child anticipates the tast< and reacts negatively- You must get the child
through the task without the use of avoidance strategies and change his

Over-respon$ive
SensoryAvoiding

t!

The underlying sensory processing
disorder leads to poor tolerance of
sensory information resulting in high
anxiety, quick frustration, short

Sensory lntegrative Techniques to influence the underlying
sensory processing Problem
Environmental Modifications:
. ldentify the sensory components contributing to the child's

over arousal.
c Take out: aversive sensory activities, activities perceived as

stressful or components contributing to child's overload (i.e'
noise, clutter...)

. Put ln: predictable systems and schedules into the child's
day. (Sensory stories advance warning of fire drills,
changes in schedule and other unpredictable activities.)

. Therapeutic use of self- be calm, quiet and sofi.
Sensory Diets: Schedule sensory-based activities into the
child's day to modifu arousal levels to assure the child has
oppo*unities to get what he needs. Select one or two
.onrerful activities to intersperse throughout the day to
.raintain optimal levels of arousal.
. Choose activities for their intensity and long lasting effects.

" lnsert activ8 into child's schedule prior to him needing it.

Keep the child calm and organized!

" Deeo Propioceotive activities have a calming and
organizing effect and are the key to intervention. Use
activities with resistance, weights, and heavy work like
swimming, arm pushups, handstands, carrying or lifting
heavy objects or playground activities e.g. climbing,
monkey bars, pushing, pulling activities.

. kdi!9.-Activjtielusing deep touch pressure, massage"
c Vestibular- be cautious. Vestibular input can tigger a

sensory avoider. Start slow and comblne it with
proprioception i.e., jumping on trampoline or pogo stick,
swinging, riding a bike or horse are examples.

Sensorimotor Strategies: Use enhanced proprioceptive
input to increase sensory awareness and calm and organize
the child for function. Use functional tasks and exercises with
inherent proprioceptive feedback to help ground the child and
lower his arousal levels. Work on;
. Postural control - slow susiained control
. Core stability
. Body scheme and body awareness
. Upper and lower extremity strength
. Oral motor control
o Fine motor and gross motor skills
Teach Self Regulation: Teach child to recognize his
escalating behaviors and what strategies to use to calm

--himself-

perception from negative to positive:
r Assure lasksuccess. Provide assistance as needed- Breaktask into

small parts.
. Distract himinuough the activity and reward firn fortask completion.
. lJtilize positivesfrategies to change his perception:

. Positive behavioral momentum and positive associations- tie activity
to a prefened activity

r Make activity more rewarding

fuses and the need to avoid people and new sitrations. Additionally &ere is
the problem of anticipation and the unknoum whicfr heightens avoidance
behaviors.
Familiarize ctild with all aspects of the newsituation: Use social stories,
ieaching modulqs on related topics, include teaching rules and behavioral
expectations fbrthe new situation.
Fmctice rclated skills and aetivitie: Teach skills in isolatian and then
incurporate into new sifuation.
Prompt desired behaviors and actisnsr lgnore the child's reactive
response, model and shape desired responses/ behaviors and reward -
reinforue-. You may choose to use: re-run, positive behavi$al moment;m
and positive association.
Teach self+egulation strstegies to loweranxie$, arousal levels and
sensory responsivity,
Teach appropriatesosial intemction skitls and pragmatics in orderto
effectively interaot in new sifua{ions,

tmduced Bu Bety Paris, PT, M.Ed.
Carolyn Munay.Sluts]r,{, MS OIR

@20A*2006 SIAR Servrces. Hollwaod, FL.
Visit us at: v'nvw. SIARServices.TV
1 (954)-961-788s

A.uthors of : ls if Sensory or is it Behavior? Probtem ldentifrcation, Assessmenl a, d lnteNention, Devetoping wsual Motor lntegration and
Exploing the Spectrum of Autism and PDD-lnteruenfrbn Straiegies
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Under-resPonsive
Passive

#yaff#srtiff*******@

g' Sensory proce's'sino is the terl

that rerers to the way rtrat tre ndrvou3 11111#;;-il;=;;"*o 
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*p'u'untfoo'

i'iaitiii'i * sensory information' 
:- -^-^L/e and does not register or.react to s:T:y 

lleut 
at l:t11,

The ehild who is under-responsive to sensorv information' is passtr

revers. rt takes him ronser iq rqct.ld r,"-*i,iiii* ,Ji'i i,"""r 

=::rffi;;-=dry.*, 
*giitl' *o ?19!Tj:I" 

mav be\Pry

brighi but is often undJr-estimated becaus" iu ii under-respon"iue,'misses sensory cu"='ino lacks'awarene-ss of both his

body and his envrronm"l! .,H"-1"y.?1]:I::si", 
withdrawn "' 

o'"'i['=""""0';T#:tt"ffi'ri'"itn"t ** T'*1 :tr:-
;#l#; ;rnasino in activitv'n1 f'n"tionll

;ririty l"*t, Apfears uninterested, not aware' withdrawn' slow

with low tone and poor enOut'no, hard to.get Tl19'-?11tlll?.:

Sensory behaviors in the passive' under aroused'

under-resPonsive child are due to:

I

{1L$, ff ffi iffi ft i,"r' F"'*nt* ofiin report that as babies

they seldom cried or fussed'
p"J"ir"t ls quiet, often a loner, appears disinterested and dfficult

;;;;;&";,;,iv *anoe. aimlesslv" seldom i nitiates plav with others'

"onu"i"i-tion, 
or tasks.-Lapses inio daydreaming when not engaged'

6"* 
"E 

ini*ractwell *ith others: 
-trnay 

not answer when name is

*rleo o, engage in conversation with others. Not interested in things

f't"pp""irg ,dnd him. Does not join in with peers; prefers to play

,foi*; miy lose self in daydreaming !i fantasy' May not alter

benavior when adults are upset wiih him because he is unaware'

does not undersiand or does not process what is happening-

- iir-iv and awl$uard: Frequently drops ihings, knocks things off

:bles 6r shelves, falls trequently or bumps into people and things'

Maybruiseselfandnotnotice'Hasa"highpaintolerance",canhurt
sef without knowing or be ill and not feel pain- As babies they were

. Poor sensory registration

. Poor sensory Processmg

. Low arousal levels

. Poor sensory awareness of the extremities or body

. Low postural tone and endurance

not bothered by diaper rash, teething or ear infections'
Lack of awarehess: Not sensitive to changes in the environment'

Disorganized. Has difia.rlty with toilet training, bed wetting and other
personal care skills. Clothing may be askew; face dirty or may have

ioiied clothing w'rthout seeming to notice. May not recognize hunger'

Learning difficulties and school concerns:
;i;;;i, th; uno"nt"tpon.ire child is quiet and ofien well belraved'

riansitlons are seldom a problem as he is not sensitive to his

;;;;;i"g;. H" ,ry ueieo trom a-aivity to activity' p15slf a[prbed in

his own thoughts or fantasy' The child:
.'-u"" Oiff"uitv starting ,ni finitning projects as well as completing

nomeworf. LaOorlousty slow and eannot seem to organize.tcm-ove

faster. The child may verbalize that he is'stupid' s1 "hi5 rnlnf,$ers

nimlnto trouble"' Others may label him as lazy, unmotivatedor

stubborn.
.fioufb paying atiention- may 'spaceout', wander or be self absorbed

n nis ttiougnis orfantasy. 'Notwith the program" unless really

motivated. Unaware of tfrings going on around him' Could belabeled

a slow leamer until you see his inner drive sparked and his hJe
thirst or being tired-

lick or chew hands or

The underlying cause of the passive behayior is that the child is under-responsive to sensory information- He has low
arousal, low engurance, probtems actively engaging and noticing things aiound him. lttakes more sensory stimuli to
get 6is under-responsive sensory systenito rI^tFona and react futren?n activity is under his sensory threshold, he

iray not register it ana it may have no meaning io him. Task avoidance may occur because he is lefhargic, urithdrallrn,

noidriven 1o interact, not challenged or he may mentally wander off, His social and cornmunication skills are often
poorty developed. He is often uniware of sociil innuendos, etiquette, may be unaware sf shifts in topic, or may be 

-

bisinGreEted in interactions, lssues of low self confidence and low self esteem arise as a result of being perceived as a

"slory leamer" and contribute to the child's shut down and lack of engaEement

are difficult, unrewarding, and oien have no meaning to ft9 1Tl1:']tltfi;;;;;v" Gl,i. iles-e ;;;ti;;;ffi;;;i=i;i;;;"i""Jt .i ,r"iar""u. r" aooition,Inis child onen racks the skirri needed ror nne,

oross motor and soeech, Task avoidance occurs because the:

Task has no meaning
Task may not be stimulating

Task lacks sensory feedback.
Task is boring to the child.

Task too dfficult Child lacks the skills needed for task-
Learned task avoidance

Child may anticipate the task and wander or escape into lantasy'
Child lacki self confidence: As the child gets older afid has

attained the skills, the child maY not believe he can do ihe task'

Avoiding Social/ Communication
An undel-responsive, passive child ofien lacks efiective socialand
communication skills, His modulation problem, with its
unresponsiveness to sensory cues contributes to passivity, decreased

engagement and difflcutty pdrforming new or non-stimulating tasks"

HJis*not sensitive to his environment, ofien does not under$and new

situations and tasks and may not care to interact with people or

activities that do not grab his interest. He may learn to cry' whine or

tantrum in order to communicate.
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Least Restrictive Environment: The Basics
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nts with d i sa b i I iti es.
erm

atthe general

education enuiron*"nt itsthe first choicefor educating all individuals'

As described in IDEA, t-RE should always aim to provide the following to individuals

with disabilities:
rTothemaximumextentappropriate,childrenwithdiqabilities,including

children in public or private institutions or other care facilities' are

educated with children who are not disabled'

r Special classes, separate schooling, or other removal of children with

disabilitiesfromtheregulareducationalenvironmentoccurSonlywhen
thenatureorseverityoftnedlsabilityofachildissuchthateducationin
regularclasseswiththeuseofsupplementaryaidsandservicescannotbe
:rhiovad <:tisfartorilv

What is LRE?

Case Conference
Committee
Responsibilities

The case conference committee (CCC) determines the servlces requlrea Io aaol

the individual's needs and the environments where these services will be

provided. The CCC is responsible for ensuring:

r Supports are available to teachers and other personnel that allow

individuals with disabilities to be educated with their nondisabled peers;

All areas of special education, support and related services are

considered;
All LRE decisions are documented in the IEP;

LRE is considered at least annually. However, an individual's needs may

change and need to be reconsidered more frequently by the CCC;

The IEP includes an explanation of the extent, if any, to which the

individual will not participate with nondisabled individuals in the general

education settings and in extracurricular and nonacademic activities; and

The LRE is determined with consideration of any potentially harmful effect
on the individual, and the quality of services that he or she needs.

Least Restrictive
Environment
Questions

The CCC establishing the student's placement must consider the following
questions:

1" What specially designed instruction, accommodations, and

modifications does the student require to access grade-level content
standards?

2. What supports are needed to assist the teacher and other personnel

in providing specially designed instruction, accommodations, and/or
modifications?

3. How will the provision of special education will services, related
services, and supplementary aids and services in the general

education environment impact the student's ability to access grade-

level content standa rds?

y# rt'



lf appropriate, describe the need to provide specially designed

instruction, accommodations, andfor modifications outside of the
neral education environment.

LRE

Considerations
for School Age

Students

LRE considerations a CCC must address for school age students include:
o the services the student needs;
r the supplementary aides and supports needed bythe studenU
o the envlronment as well as what occurs in that environment;
r the general education curriculum;
e instruction;

" a review of the appropriateness and educational benefit of each service

and environment being considered for the individual
e academic opportunities and settings that nondisabled indlviduals

experience; and
o non-academic and extracurricular activities in which nondisabled

individualparti

Supplementary
Aids and Services

Supplementary aids and services are aids, services, and other supports that
enable children with disabilities to be educated with nondisabled children to the
maxim um extent appropriate.
These aids, services and supports can be provided in:

r general education environments,
o education-related settings (e.g., field trips, work experience sites),
. extracurricular settings (e.g., athletics, clubs, school plays, etc.), and
o non-academic settings (e.9., school dances, school sponsored activities).

Accommodations are supports or services provided to help a student access the
general curriculum and demonstrate learning. An accommodation "levels the
playing field" without changing what is being taught or tested. An accommodation
is "intended to reduce or eliminate the effects of a student's disability," but does
not reduce what the student is expected to learn.
Examples include:

r Additional testing time
r Large print textbooks
o Use of audiobooks
o Use of a calculator

Accommodations

Modifications Modifications are changes made to the performance expectations in general

education classes. When curriculum is modified, the context and performance

standards for a student with a disability are different than the context and

performance standards of their nondisabled peers. lt changes the playing field for
a student.

eontinuum of
Placements

LEAs must ensure the availability of a continuum of placement options to meet
the special education and related services needs of eligible individuals. The

continuum of placements includes the provision of special education services in:
o general education classes,

. resource rooms,

. separate classrooms,
o nonresidential schools or facilities,
o residential school or facilities,
r hospitals, and
o homes.



Example of a continuum of placement options:
Least Restrictive
* General education with weekly monitoring from a special education

provider
e General education with daily consultation from a special education

provider
e General education with special education services and supports

included in that setting which are aligned with the general education
curriculum

e 6eneral education with specific education services provided for part
of the day in a resource room or a specialeducation classroom

e Self-contained special education classroom
s Special day school (outside of the school environment)
a Residential treatment facility
* Hospital/homebound

Most Restrictive

Plarements other
Than the General
Education
Enuironment

After examining the general education classroom placement as the first option,
the case conference committee may determine that a child may need to receive

one or more services outside of the generaleducation environment.

For example, if a child cannot make progress toward the general education
curriculum even when supplementary aids and services are provided, the CCC may
determine that the student will receive specially designed instruction in a special
education setting.

Removalfrom the general education environment should only occur because

the specific needs of the student cannot be met" Please note that a student
should not be removed from the general education environment solely because
the student needs modifications in the general education curriculum.

Considerations for
Placements
Outside of the
General Education
Environment

When some or all of a student's special education is to be provided in a special

education setting, the CCC should consider the following questions.
r What are the reasons the eligible individual cannot be provided an

education program in an integrated school setting?
r What supplementary aids and supports are needed to support the eligible

individual in the speclaleducation program?
. Why is it not possible for these aids and supports to be provided in an

integrated setting?
r What is the continuum of placements and services available for the

eligible individual?
Special School
Placement

As placement decisions are made, the CCC must first consider a placement in a
school where the student's nondisabled peers are educated. Some students
require that their special education needs be met in special schools which
typically only provide programs for students with disabilities. Examples of this
type of special school in lndiana include lndiana School for the Deaf and lndiana
School for the Blind and Visually lmpaired.

i
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What is the Student's LRE? Making the Decision
This document is intended to provide the Case Conference Committee with a step-by-step decision
making process for determining a student's LRE.

When making the individualized placement decision for a student, the case conference committee
should follow these steps.

L. First, review the grade level standards to which the student's IEP will be aligned

2. Review present levels of academic and functional performance and determine barriers to
student's successful mastery of the standards.

3. Determine appropriate goals aligned to grade level content standards that will reduce or
eliminate the barriers.

4. Determine appropriate special education services, related services, and supplementary aids
and services required to meet the goals.

5. Next, review the continuum of placement options in sequence from least restrictive to most
restrictive. Look at how each option currently exists, as well as how it might also be modified.

6. Now start the decision-making process by examining the general education classroom
placement as the first option. Have a thoughtful discussion about the three factors below,
considering each of the factors equally.

general education classroom with one or more of the following supplementary aids and
supports:

o accommodations

o program and/or curriculum modifications

o support from a special educator (including teachers, speech-language pathologists,
and related service providers)

o support from a paraprofessional

o special education training for the general education teacher

o assistive technology

o Functional Behavioral Assessments (FBAs) and Behavior lntervention Plans (BlPs).

special education classroom or segregated setting.

o Compare social and communication skills, as well as academic benefits.

o Compare the relative benefits to the student.

o Keep in mind that general education classroom placement is not dependent on
whether the student is able to learn the same things in the same way as students
without disabilities.

services needed.
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o Harmful effects might include disruptive behavior that impairs the student's
learning or that of others even with the implementation of a BlP.

7. Keep in mind the placement decision cannot be solely based on the following:
*Eligibility category xseverity of the disability *Language and communication needs
*Current delivery system *Needed modifications to the curriculum

8. Please note that the placement decision should never be based on the following:
xAdministrative convenience *Availability of space or services xFunding

9. When there is a reasonable likelihood that a student with a disability can make progress
toward grade level standards in the general education classroom with supplementary aids and
supports, then placement in that setting should be implemented for as much of the school day
as possible.

10. If the case conference committee agrees that the student should receive part or all of the
special education services outside of the general education classroom, then the IEP must also
provide opportunities for participation in general education programs in academic,
nonacademic, or extracurricular activities, as appropriate.

11. lf the case conference committee agrees that the student's IEP cannot be satisfactorily
implemented in the general education setting, even with the provision of special education
services, related services, and supplementary aids and services, then the committee can
consider a more restrictive placement. The committee should plan for a more fully inclusive
placement in the future.

72. Finally, clearly articulate on the IEP document the placement decision and the justification for
it based on the above considerations.
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