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CONFIDENTIALITY AND THE LAW

ln an increasingly complex society, parents have concerns that personal information about
their children in school records is accurate and that access is restricted to those individuals
wiih a justifiable purpose for their use of that information. At the same time, teachers,
counselors, and school administrators must be aware of the rights afforded students and their
parents regarding school records. Hence, the notions of confidentiality in the schools and
protection of student privacy have recently received much attention. The aim of this paper is to
introduce readers to the laws thai govern and protect students, teachers, and school
counselors, and the issues surrounding confidentiality in the schools.

The laws safeguarding the confidentiality of student information are established in four main
congressional acts.

o The Family Educational Rights and Privacy Act (FERPA, '1974), also known as the Buckley
Amendment, is the major legislation that sets parameters on accessibility and disclosure of
student records.

r The Grassley Amendment (1994) to the Goals 2000: Educate America Act of 1 994 details
privacy of student participation in surveys, analysis, and evaluation.

. Drug and alcohol treatment records of students kept by any institution receiving federal

assistance are protected under Drug Abuse Office and Treatment Act (1976).

. Records of students in special education are affected bythe above laws plus the lndividuals
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tecords. ,r,,lihout prior consent, io cerlain staie and local officials, pursuani to a Siate staiuie

ihat allows the disclosure in conneciiort '".rlih a luv€nile justice sy,sie,m Sixih' the altrendmerrts

clarif,v that an educaiiolrrr ,g-""V may inclucle'irrfcrmaiion in a student's educalion records

corrcerning ciisciplinary aciiJn iaken a-qainst a stLrdent for conduct that posed a significant risk

to thai studeni or oiher r-nembers of ihe schocl comn:r-inity' seventh, in connecticn.lvith ihe

or.eviousamendtleni,clarificationvyasrnadethatanecucaiionalagencymaydisclose,
ilril::d., ;i i'.""i pir"i conseni to ,rose rvho have tegitimaie educational interesis in ihe

beharrior of the siudeni. Eighin, if a thii-cl paity disclose"s irlformaiion in violation of FERP;\'

ihat agency is prohibitedlrin', u""*u"ing'edurcatiotr records for a period oi not less than 5

years. Finally, the anrerrciments clarify that a person filling a complaint under FERPA must

ha're !egal standing, ttiaf is nrust be a parent of an eligible stLldent affected by the violation

(AACRAO Government Relaiions, 1 SSS)'

The Grassley Amendmeni (1994) replaced and niodified the Hatch Arnendmeni to the

General Education provlsions Rit. rne Hatch Amendment speaks to ihe protection of pupil

rights in cotrjunction ,uitl1 ,,',y survey, analysis, or evaiuatiotr of any applicable program v"iihin

the schooi sei'ring. Thls amendmeni applies to ali programs-r,vhere federal money is involved

in the impiementation or nrainienance of ihe prog':am. The Grassley Amendment expanded

iu,-rguugu to cover ail surveys, analysis, or evaluitiotr projects. it also grants individuals the

rigtit to'in.p*ct maierials (e.g. nianuats, tapes, filr',rs) userj in connection with any survey'

,irf ysi., or evaluation. Writien conseni of parents or eligible siudenis by school districts niusi

be slcured forthe abo,ye acti'rities before information is collecied ihai reveals:

C

a

a

Poliiical afflliailcns
ii4ental or psychological problet.ns

Sexual beha'vior or attitr,rcies

lllegal. anii-social, seii-incrinlinaiing. and demeaning behavior

Criiical appraisals of other indivjduals r,,;iih '.vhom ihe stucients have a close family relationship

Legaily recogrrizeC privileged or analogcus relaiionships. such as tl'rose of physicians, lat'ryers,

or rlinisier-s
jncorne, except for that infornration required to deternrine eligibiliiy for finatrcial assistance

The siatute does not apply to informatiorr gathering thai is eniirely voluntary.

Difficuliiesexistasaresuliof iheGrassleyAniendmeni(FERPA, 1974). First,althoughit
requires ytrittep conseni fiorl parents, the lrords informed consent cio not appear in the latr"t.

This rnay create difiiculiies as parents may give consent vuiihout being truly informerj arrd tirtrs
fully r:nder-standing ihe consent they are pror.riding to the school or researcher. Additionally, ott

Jupe 6, 1991. the u.S. Deparimeni of Educaiion rer.,ised federal regulations corlcerning
researcir yyith human beings, experirnental procedures used in public schools to develop new
instruclior-ral meihods. Curricula or classroom managemeni teclrniques are no\,v exempi fronr
ihe regulaiions. No insiiiuiional revielv boai"d (lRB) revier,v is necessaiy for experiments in

public schools ancJ iherefore, no proteciioirs gairred from IRB revielor are affor<jed to students.
No explanation of poteniial risks is necessary. No permissiot-t is necessary. Protection has

been essentially siripped ar,,,ray fronr cirilClen. U.S. children can legally be forced io take pati
in experiments to develop new instruciional methoCs and curricula (psychologlcal and
othenvise) des;:iie the objections of tireir parenis. Nei,v ideas can legaily be tested in inciividual
publiC S6nool classrooms lvith no accountability if something goes \#rorlg. The reviseci

regulations aBpear in the Federal Register, volume 56, Section 117, datecl June 18, 1991, on
page 28012.

*
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name of this individual and to whom they may address their requests to examine their child's

records. All persons who participate in the collection or use of confidential information must

receive training in the policies and procedures for handling confidential data. Each school

district or partiiipating agency must maintain for public inspection a current listing of

employees by name inO position who may have access to the personally identifiable data.

The agency must obtain parental consent before disclosing student information to anyone

other than ihose officials of educational agencies using the records for educational purposes.

Anyone, other than personnel specified in the current listing of persons having access to

student information, must receive parental p.ermission and sign a record of disclosure' A
record of disclosure must be kept on each request permitting access to confldential
information. The disclosure must show the name of the party, the date access was given, and

the purpose for which the parly is authorized to view the records (Undenruood & Mead, 1995).

LEAs may presume that either parent of the student has the authority to inspect records of the

student unless the LEA has been provided evidence that there is a legally binding instrument,

state law, or court order governing such matters as divorce, separation, or custody, which
provides to the contrary. Authorized representatives of the parents have the right to inspect
and review records, with written parental consent. There are instances when written parental

consent is not necessary. These have been referred to above in the discussion of FERPA.

Additionally, LEAs must permit a parent of a student or eligible siudent who is, or has been, in
attendance in the district to inspect and review the educational records of the student. States
may grant students access to records prior to age 1B (Underwood & Mead, 1995). Such
requests for student records shall be complied with within a reasonable time and in no event
longer than 45 days after the request has been made. The right to inspect and review
educational records by parents includes reasonable requests for explanations and
interpretations of the records and the right to obtain copies of the records. A fee for copies
may be charged, although not for retrieval of information, unless the fee would prevent a
parent from having access to the records.

Parents also have the right to have their child's records amended. lf a parent believes that
records on file are inaccurate, misleading, or violate the privacy or other rights of the student,
the parent may request that the agency amend the records. The agency shall decide whether
to amend the record in a timely manner. lf the school district, or agency, decides to refuse to
amend the records, it shall so inform the individual and at the same time advise the parent(s)
of the right to a hearing. Parent(s) or eligible students have the right to place a statement in
the record setting fotth the reasons for disagreeing with the decision of the school district.

After records are no longer needed for educational purposes, they may be destroyed within 5
years, unless there is an outstanding request to inspect or review them. Under IDEA
personally identifiable information on a student with disabilities may be retained permanently
unless the parents or eligible student request that it be destroyed. Destruction of records is the
best protection against improper or unauthorized disclosure. However, the records may be
needed for other purposes. The agency should remind parents that the records may be
needed by the student or parents for social security benefits or other purposes. If the parents
request that the information be destroyed, the agency may retain a permanent record of the
student's name, address, phone number, grades, attendance record, classes attended, grade
Ievel completed, and year completed without time Iimitation.

In addition to the rights of parents, school personnel are often confronted with the difficult task
of responding to requests for information from noncustodial or nonresidential parents. Under
FERPA, "parent" means a parent of a student and includes a natural parent, a guardian, or an
individual acting as a parent in the absence of a parent or guardian. Further, the legislation
states that an educational agency shall give full rights under the Act to either parent, unless

fi



HerlihY, & HerlihY, i997)'

l\Cditionallv, feCeral regulations uncleitite Drug Abuse Office and Treatment Aci (1976)nour

guarantee confidentiaril;ilff1ffi;.i;.;;il"holand otherdrus services' These laws and

regulaiions pr^otect uny-inio,irutiott aboui u vouti-t if ihe youih has receir7ed alcchol attdlor drttc;

retated seruices oi arry xinc in"f r,iing ,.1-,nol-Lnied ideritlfication. Anv individural making an

r,rnauihoi-izeci disclosure in.n, , cr"inlinai punrtty and a fine' riiir,e.n 
7 

teacher' cour"iselor' ot'

oilrer scl.rooi proiessioriailJ"ntitiu= studeni fr.n'.rioL ti-'at could indicate a drug andlor alcol-ioi

pr.oblem, they can O,scuisliri= v,;lih the stuieni o:'other schcol personnel' Hovrever' from the

iirrre an evaluation ls conOucteO ancilor a student assistatlce program begins alcohol or drug

relatedcounselitrg,tirefederaireguiatioirsareineifect{Coli'1995)'

eonclusion

Tilerearemanylacelstoconficieniialiiyandcleaiguide|inesastotlrerolesarrd
responsibilities of proteisionals involveci vrith siucjents' Eciucators and school counselors alike

neeri to be informeci of ihe staie arrd federal laws as rr'rell as local scnool pclicies so they are

avJare of ihe professional implicaiions' School records, confideniialiiy' ancl privileged

contmunicaiions overlap atid nray cause coltflict beiv'reen ethical and moral obligation' anci

legal responsibiliiy. Educators and courrselors nlay iook io proiessional codes of ethics and

the law for guidance ln,hen faced r,,viih ihese issues. if should 'oe emphasized hovre'ler ihai

.tany timeJiirere are no clear ansv./ers ald thai rnany gray areas siill exisi'

Alihough it is impossibie for schocl ccunselors to be fully ai,'Yare of ali legal principles.affecting

ti-,eir-r,virk, it is essentjal that they con'r.irrually seek io stay abreast of changes in legal artd

ethical diciaies that affect confiCeniiality. Professicnal associaiiotrs sucl] as the American

School Counselor Association arrcl ihe American Counseling Associaiion produce docunrenis

thai update counselors on eihical ancl legal changes. The iext Legal Aspects of Special

Educaiion and Pupil Seruices (Under.looci & Ii,'jead, 1995), Henderson and Hall's (1998)

cnapter on ethical anci legal issues, and varioi,is lnternet websiies such as the American

School Counselcr Assoclaiicn (http: l/'"nvw.schoolcounselor.orgl), ihe Departmeni of

Eclucation's online pamphieis (iitp:l/lr,tnruv.acc€lsE'qpo'qov/nara/cfr/) and AACRAo
Government Relaiions ihtto:/laacrzo.coni/policvigovrel) are excellent lesources for school

counselors to stay aUreist of changes in legal and ethical policy. ln addiiior"r, school

counsetors musi rernember io consuli r,vitir orre another, use siandarcis of besi practice as

accepieci by iheir particular instituiion, and remain art/are of changes as they occur in the field

of school ccurtseling at ihe state and naiional ievels. School counselors rnay r,visl'r to contact

iheir state school counselor association for informaijon on Iaws governing practice in that

particular siate. Ultimately, both eciucators and cour-iselors t'trust see that the besi standards of
practice are corrtinually rriairrtainerl r',,iih regard to confider-riiality in order to best serve the

siuclents v,rith urhonr ihey work.

Qff]eeffExgeBtlstr-s

lnformed Conseni is not necessary when:

1. Discicsing ipfornraiion to schcol officials. incluciing teachers, r'vl.io are deiermined to trave

legitimate educational interest jrr ihe tecci-C
Complying r.';ith a judicial order or subpoena
Auihbrized federal, siate, cr local oiflcials, in conneciion iviln tne audit and evaluaii0n 0I a

ietieialiy Cl siaie-$uDported program. request student iniormaiion

An emergency requirbs informaiion to pt'oieci the safeiy cf ihe siudeni or cthers
parenls Jf ..,-..1.,il pripi! rvho is dependerrt orr ihe parent for federal inCOme iaX pUt'pOSeS

requesi irrforrrration

t
i).
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(A) The parent of a dependent student as defined under Section 152 o'f the Internal Revenue Code

of 1986.
(B) Accrediting organizations to carry out their accrediting functions.

(C) fhe parent of a student or to the student of legal age'

(s) The public agency must, upon request, provide the parent or student of legal age with a copy of the

information that has been disclosed.

(t) The public agency may disclose personally identifiable information from an educational record only on

the condition tfrit tfre pariy to whom the information is disclosed will not redisclose the information to any

other party without the prior consent of the parent or student of legal age, except for disclosures:

(1) of directorY information;
(2) to the parent or student of legal age; or
(3) made Pursuant to:

(A) court orders; or
(B) IawfullY issued subPoenas.

(u) The public agency must not permit a third party access to personally identifiable information from an

educational record for at least five (5) years, if the Family Policy Compliance Office, United States

Department of Education determines ihat the third party improperly redisclosed personally identifiable

information from educational record.

(v) In the event that a parent refuses to provide consent under this section, the public agency may initiate
the due process procedures stated in 511 IAC 7-45.

511 IAC 7-38-2 Procedures for amending educational records

Sec. 2. (a) A parent or student of legal age who believes that information in an educational record
collected, maintained, or used under this rule is inaccufate, misleading, or violates the privacy or other
rights of the student may request the public agency that maintains the record to amend the information.
The request must:

(1)be in writing;
(2) be dated; and
(3) specify the information that the parent or student of legal age believes:

(A)is inaccurate;
(B) is misleading; or
(C) violates the student's privacy or other rights.

(b) lf the public agency agrees to amend the information as requested, the public agency must do the
following:

(1) Amend the information within ten (10) business days after the request is received.
(2) Notify the parent or student of legal age, in writing, that the change has been made, including the
date the change was made.

(c) lf the public agency refuses to amend the information as requested, the public agency must notify the
parent or student of legal age of the refusal, in writing, within ten ('i0) business days after the request is
received. The written notice must include a statement of the right of the parent or student of legal age to a
hearing to challenge the information in the student's educational record and the procedures for the
hearing, including the following:

(1) The parent or student of legal age must submit to the public agency a written request for a hearing,
specifying the:

(A) information challenged; and
(B) reasons the parent or student of legal age believes the information to be:

(i) inaccurate;
(ii) misleading; or
(iii) in violaiion of the student's privacy or oiher rights.

(2) The public agency must do the following:
(A) Convene a hearing within fifteen (15) business days after the request for the hearing is received.

-51 -
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(1) lhe str-rdeni's cur'rcitl IFP

i2) Any disciplirrarlr records I'elati\"/e to a suspetrsior ol' ail expuisiori

(ol$Jiren ihe public agency tepotis a ctinte comntriied by a siuoeni 
"r:iih 

a dlsabiirty' the public agency

nrlsi ensure that cop:el oi'the eciLrcatio- ,.i;;;;ipli*iy,u.o,.O cf iite siudeni are transttriited cnly to ihe

extent tlre iransmission is permiiied ny tire f aility Eti'"ut'nn'l Righis and Privacy Act (r'vhich includes

requiring ihe receiving autiorities to cLriify ,', illi; ,;;;if-,"i"""iAt t''rill not be disclosed to any oiirer

parties) and as ..uqr,ruii,'i C ia-zs I z,wiihciii tli pr-ior wriiten consent of ihe pareni or ihe str-rdeni cf

legal age for consideiai;ri rry ti,u apprcpriate auiho,-1iies io whonr it .eporls ihe crinre'

(p) Except as specified in subsection (o), (q), or (r)' ir'''ritien and ciatecl conseni of ihe parent or siucjeni ci

leoal age rnust be ontu;nro ir"toru p*r.onuriyi.r",iti;irt te infor-maiion is disclosecl to anyone oiherihan

thJ parerrt, studeni of legal age, or auihorir*A p'f ii" 
"genci/ 

cfficials' or before ihe irrforrnation is used for

any purpose otner tnariinose"specified in this rule. The consent musi speciflr the foliowing:

ir j f .= record thai may oe disclcsed

iU; tt,e PLrpose ci ine disclos;ire'

ig; f f-l" person or class of persons io whonr ine record rnay be discli-rsed'

(q)ParentalConseniisnoirequiredbeforepersonallyidentiiiableinforrlationisreleasedtoofficia]sof
oiher agencies or insiiiutions for purposes of meeting a requirenreni of ihis arlicle' excepi as follows:

(1)parenial consent,oriheconseirtof astuclento?iegalage,asdefinedirr5'11lAC7'32-17' ntustbe

qbtained before personaliy identifiable iniormation is releaserl to officials of participaiing agencies

pr:oviCing or paying for transition services in accordance vviih 511 iAC 7-43-3.

(2) lf a siudeni is enrolled or is going tc enroll in a nonpublic school .that is noi located in ihe siudeni's

school disir-ict of iegal seitlemerit, plrental consent must be obiained befcre anv personally ideniifiable

iniorrnation aboui the studeni is released i:eirveen officials from ihe:

(A) public agency where ihe nonpublic school is locaied; and

(B) scirool disirict of legal seiilement.

(r) -f he public agency may allow access io. or discicse inlormation frotn. an educaiional i-eccrd '"viihoui

"on."ni 
of the pareni orstudent of legal age undet'any of ihe follolving conditions:

(1)The dlsciosure is to auihorized public agency officlais r,,',,iihin ihe agency, including ieachers. whom

ihe agency has cleiermined io have legtiimate ecucational interests.

(2) The cjiiclosure is io o;ficiais of anotiier public agerrcir or insiituiion of postsecondary education

vhere tire student is enroiled, or intencis to enrcll, subject io tire follor',;ing:

(A) The public agency must rtake a reasonable aitempi io nottfy the pareni or studeni of legal age ai

ine lasi knov,rn adclress of ihe parent cr student of legal age, unless ihe:
(i) clisclosure is iniiraied by ihe parent or student of iegal age; or

iii; annuai notice in subsection (a) includes notice ihatihe agencyforrvards educationai records to

another public agency or insiiiution that has requested the records and in vrhich the siudeni

iniends to or has enrolled.
(B) The public agency must provide ihe follov'ting:' 

(i) Upon request of the parent or student of legal age, a copy of the disclosed record.

(ii) Ai ihe requesi of a parenr or siuient of legal age, the ooporlunit;r for a hearing as described in

sectiotr 2(c) of this ruie.
(C) uilotr,,,iihsianding clause (A), an lndiana pubiic agency where the studeni rvas previousiy enrolled

must iake reasonable steps to prompily respcnd io a request from ihe siudeni's nev,r school, public

or nonpublic, for- the studeni's educaiionai lecords.
(3) The disclosure is to autnorized representatives of:

(A) the Compiroller General or Attorney General of the Unlted Staies'
(B) the Sea'etary of the Uniied Siaies Departrnent of Educa'tiotr; or
(C) siaie and local eclucaiion authoriiies:

in conneciion.,.,,ith an audit, e,yaluaticn, or accreditaiion of federal crsiate supported educ:tion

pfggfams, or fot the enio[cement of, or compliance with, fede rat 0i-siaie Ie gal leqtiirements reialed to

those programs.
(4) Th; iiEolosure is in r,onrrecijon vi'th financial aid for'',vhici.r the studeni a;:plied or v"hich ihe siudeni

has received, if tire inforntaiion is necessary for sucn purposes as:

(A) deiermining:
(i) eligiibiliiy ior finar-rcial aici;

tn-+3-
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(2)Seekamendmentofthestudent,seducationalrecordthattheparentorstudentoflegalagebelieves
to be:

(A) inaccuraie;
(B) misleading; or

iCi"tf,"*i"e"in violation of the student's privacy.rights' 
..

(3) Consent to aiscfosuies oipur"onrtty lO#ifiafte inlormaiion contained in the student's educational

record, except to tne extent that this ruie authorizes disclosure without consent'

(a) File a complaint 
"on""rning 

the public ,g"r"yt alleged failure to comply with the requirements of

this rule,

(b) The written notice must include the following:
' 

f t i f h" procedures for the following:t ''tij-rl"r"Lirg-th" 
right to inspeit and review educational records'

isi R.qu"ttiig an amendment of educational records'

(2) The criteria for determining:
(A) who constitutes a public agency official; and

(B) what constitutes a'legitima"te educational interesi, if the public agency has a policy of disclosing

educational records to other public agency officials who have been determined to have a legitimate

educational interest.

(c)The public agencY:
'-trl riv providL the written notice by any means reasonably likely to inform the parents or students of

legal age of their rights; and

(2) musi effectivelY notifY:
(A) parents of students wiih disabilities;
(B) students of legal age with disabilities; or

icj par"nts who h]ave i primary or home language other than English.

(d) The right to inspect and review educational records includes the right to:
' 

tf ) u ,"Ipon"u from the public agency to reasonable requests for explanations and interpretations of

the educational record;
(Z)have other arrangements made to inspect and review a requested educational record or to receive

iopies of the educatlonal record from the public agency if the failure to provide those copies would

prevent the parent or student of legal age from exercising the right to inspect and review the

educational record;
(3) have a representative of the parent or student of legal age inspect and review the educational

record; and
(4) receive a copy of the student's educational record from the public agency for use in a pending due

process hearing.

(e) A public agency must permit the parent, or parent's representative, to inspect and review any

educationat rJcorO of the parent's children from birth to eighteen (18) years of age that are collected,

maintained, or used by the public agency as described in this rule. AII rights under this rule transfer from

the parent to the student of Iegal age, as defined in 5'i1 IAC 7-32-91, when the student has reached

eighteen (18) years of age and not had a guardian appoinied.

(f) The public agency must permit a custodial and noncustodial parent to inspect and review the student's

educational record unless the public agency has received actual written notice that a court order has

terminated or restricted the parent's authority to access the student's educational record under applicable

state law governing matiers, such as, bui not limited to, the following:
(1) Guardianship.
(2) Separation.
(3)Divorce.
(4) Custody.

(g) The public agency must comply with a request from a parent or student of legal age to inspect and

review the educational record:
(1) without unnecessary delaY;

(2) before any meeting regarding'

-47-
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(5)Theiransferofrighisloinesiudetliateighteen(,i8)years.o:ng*utlcier51liAC7-43-5.utr1essa
Euardiarr o, ,n uou"zti;;,;j ;;;;-ntaiive his been appoinied for the s'tucient.

(6)The a,.,ailai:liity oinrecliation and ihe rneciiaiion process undei'51 1 lAcT-45-2'

(7) The right of ihe parent, or any interest--Jp-aJ,v io rire a complaini itr accordance wiih 511 IAC 7-45-

lu, ,n" par-ent's rigi'ri io request a cue prccess hearing, in accorciance wiih 51 1 lHc 7-45-3' to

challenge the public agency's pronosed or-reir.is"d acion regarding a stuclent wiih a disabiliiy'

(9) The ciifierence i:e-"f,]ryeen'a conrplain., and due process neiring request inciuding the foilowittg:

(A) The jurisciicriJn ol *uti-' p'ot"cure' lncluding t'';hai ;ssues nray ber'aised under- eacir procedure'

iSifi-,u ailorvable iime period in r'vhich io file a:

(i) comPlaini; or
/:i\ rl,.s nrn.ess hea'ing requssi.
\ill ri !r v Yi uvv'

(C)'l-he opporlunii}r for the pLrblic agency to resoive a:

ii) ccmPlaini; or
/ri) I rrzrcnr's request for a ciue process heating'
\r'l 

q vur v'I r! v

(D) The fiiing Procedures for:
(i) comPlaints; and
(ii) reqr,ests for Cue Ilr'ccess'

(E) The decisional timelines for:
(i) col,'rclainis: and
(ii) due Process hearings'

(10) Th; studeni,s placemenicluring the penriency of any due process hearing in accordance t'vith 5'1 1

lACT-44-B anci511 IAC 7-45-7(u).
(11) Due process hear.ings, inciuding requirements for disclosure of ervaluation resuits anci

recommendations, as descrlbed in 511 IAC 7-45-7'
(12)Civiiaction,includingiiretirneperiodinwhichiofiieaci';iiaciion,asdescribedin5ll lACT-45-9.

(13) Aiiornei''s fees. as described in 511 lAC 7-45-11'

if +) fn" requirements under 51 1 IAC 7-34-10 for a parent's unilateral placement of a studeni wiih a

disabiliiy in a nonpublic school ai public expense'
(i5) The protections and procedures ior siudents wiro are subjeci io ihe following;

(A) Discipiinary changes of placement lnrJer 5i'1 IAC 7-44-2, r,,.rhich inciudes nranifesiaiion

determinations under 511 IAC 7-41-5.
(B)Piacemeniin an inierim alternative educaiionaisetting as described rn 511 iAC 7'44'6 and 51i
tAC 7-44-7.

(15) The proieciicns for students v;ho have noi been determined eligible fcr special education and

related serr.oices under 51 1 IAC 7-44-9.
(17) Reporling of crinres aiiegediy conrmitted by students to appropriaie authoriiies as described in 5f i

IAC 7-38-1(o) and 5l i IAC 7-44-10.
(18) The nalnes and addresses of agencies and otganizations, tncluding the public ager,Cy. that provide
assistance io parents in understanding this afticle,

511 IAC 7-37-2 Notice by electronic mail

Sec. 2. A par-ent may eleci io receive ihe written notice of prcceciurai safeguards by an elecironic rlail
communication if the public agency makes ihai opiion available.

RULE 38. CONFIDENTIATITY OF INFORMATIONI

511 IAC 7-38-1 Access to and disclosure of educational records

Sec" i. (a) The publjc agency nrust annually n0iify, in lvriiing, llarents ci siudenis curreniiy in atiendarrce,
ersiudenis of legal age currenily in aiiendance, of their rights regarding confidentiality of personaii;,

identliiable inforr.nation. Tiie notice rnust inlorni parents or sludenis of legal age that .ti:ey have ihe rigi't't ic
the foilov,ring:

(1)lnspect and revier.v ihe student's educational record wiih respeciio tlre:
(A) ideniificaticn, erraiuation, ar--:d eclucationai placerneni of ihe studeni; and

(B) provision of a iree apprcnriate public education io ihe studeni
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(5)Thetransferofrightstothestude,nt.ateighteen(18)years9l"s"under511lAC7-43-5,unlessa
bLiair" o,. un 

"du"ziionrt 
,"pr*r"ntative has been appointed for the student.

(6) The availability of mediation and the mediation process under 51 I IAC 7-45-2'

(Z) The right of the parent, or any interested party, io file a complaint in accordance with 511 IAC 7-45-

1.
(8) The parent's right to request a due process hearing, in accordance with 511 lAc 7-45-3' to

challenge ihe public aiu*vs proposed or refused act-ion regarding a student with a disability.

(g) The difference be1ireena complaint and due process hearing request, including the following:

(A) The jurisdiction of each procedure, including what issues may be raised under each procedure'

ie)fh," allowable time period in which io file a:

(i)comPlaint; or
(ii) due Process hearing request'

(C)'The opportunity for the public agency to resolve a:

(i) comPlaint; or
(ii; a parent's request for a due process hearing'

(D) The filing Procedures for:
(i)complaints; and
(ii) requests for due Process.

(E) The decisionaltimelines for:
(i)complaints; and
(ii) due process hearings'

(10) Th; student's placemeni during the pendency of any due process hearing in accordance with 511

IAC 7 -44-B and 51 1 IAC 7-45-7 (u).

(1 1) Due process hearings, including requirements for disclosure of evaluation results and

recommendations, as described in 51 1 IAC 7-45'7 '

(12) Civil action, including the time period in which to file a civil action, as described in 511 IAC 7-45-9.

(13) Attorney's fees, as described in 511 IAC 7-45-11-
(f +1 fne requlrements under 51 1 IAC 7-34-10 for a parent's unilateral placement of a student with a

disability in a nonpublic school at public expense.
(15) The protections and procedures for students who are subject to the following:

(A) Disciplinary changes of placement under 511 IAC 7-44-2, which includes manifestation
determinations under 511 IAC 7-44-5.
(B) Placement in an interim alternative educational setting as described in 51 1 IAC 7-44-6 and 511

tAC 7-44-7.
(16) The protections for students who have not been determined eligible for special education and
related services under 51 1 IAC 7-44-9.
(17) Reporting of crimes allegedly committed by students to appropriate authorities as described in 511

IAC 7-38-1(o)and 511 lACT-44-10.
(18) The names and addresses of agencies and organizations, including the public agency, ihat provide
assistance to parents in understanding this article.

511 IAC 7-37-2 Notice by electronic mail

Sec. 2. A parent may elect to receive the written notice of procedural safeguards by an electronic mail
communication if the public agency makes that option available.

RULE 38. CONFIDENTIALITY OF INFORMATION

51 1 IAC 7-38-1 Access to and disclosure of educational records

Sec. 1. (a) The public agency must annually notify, in writing, parents of students currently in attendance,
orstudents of legal age currently in attendance, of their rights regarding confidentiality of personally
identifiable information. The notice must inform parents or students of legal age that they have the right to
the following:

(1) lnspect and review the student's educational record with respect to the:
(A) identification, evaluation, and educational placement of the student; and
(B) provision of a free appropriate public education to the student.

F
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(2)Seekamendmentofthestudent,seducationalrecordthattheparentorstudentoflegalagebelieves
to be:

(A) inaccurate;
(B) misleading; or

iCi otfrerwise-in violation of the student's privacy rights'

(3) Consent to disctosures of personatty iaeniifiaole iniormation contained in the student's educational

iu"orA, except to the extent that this ruie authorizes disclosure without consent'

(a) File a complaint concerning the public agency's alleged failure to comply with the requirements of

this rule.

(b) The written notice must include the following:
(1) The procedures for the following:' '(A) Exercising the right to inspect and review educational records'

(n; nequesting an amendment of educational records'

(2) The criteria for determining:
(A) who constitutes a public agency official; and

(Si what constitutes a legiiimale educational interest, if the public agency has a policy of disclosing

educational records to oi-her public agency officials who have been determined to have a legitimate

educational interest.

(c)The public agencY:' 
it I 1-nuy providle the written notice by any means reasonably likely to inform the parents or students of

legal age of their rights; and
(2) must effectivelY notifY:

(A) parents of students with disabilities;
(B) students of legal age with disabilities; or
(C) parents who have a primary or home language other than English.

(d) The right to inspect and review educational records includes the right to:' 
(f ) , reiponse from the public agency to reasonable requests for explanations and inierpretations of

the educational record;
(2) have other arrangements made to inspect and review a requested educational record or to receive

copies of the educational record from the public agency if the failure to provide those copies would
prevent the parent or student of legal age from exercising the right to inspect and review the
educational record;
(3) have a representative of the parent or student of legal age inspect and review the educational
record; and
(4) receive a copy of the student's educational record from the public agency for use in a pending due

process hearing.

(e) A public agency must permit the parent, or.parent's representative, to inspect and review any
educational record of the parent's children from birth to eighteen (18) years of age that are collected,
maintained, or used by the public agency as described in this rule. All rights under this rule transfer from
the parent to the student of legal age, as defined in 51 1 IAC 7-32-91, when the student has reached
eighteen (18) years of age and not had a guardian appoinied.

(f) The public agency must permit a custodial and noncustodial parent to inspect and review the student's
educational record unless the public agency has recelved actual written notice that a court order has
terminated or restricted the parent's authority to access the student's educational record under applicable
state law governing matters, such as, but noi limited to, the following:

(1) Guardianship.
(2) Separation.
(3) Divorce.
(4)Custody.

(g) The public agency must comply with a request from a parent or student of legal age to inspect and
review the educational record:

(1) withoui unnecessary delay;
(2) belore any meeting regarding:
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(1) The student's current IEP'

tzi n"V disciplinary records relative to a suspension or an expulsion'

(o)when the public agency repotls a crime committed by a siudent with a disabiliiy' the public agency

must ensure that copies oithe'education ano iisciptinary r""oro of the student are transmitted only to the

extent the transmission is permitted by the Family Lor"utionul Rights and Privacy Act (which includes

requiring the receiving authorities to c-ertity in *iNng that the r"cotdt will not be disclosed to any other

parties) and as ,"qrir"JLy'i C io-zs-l-Z,wittrout th"e prior written consent of the parent or the student of

[g;i;S" for consideration ny the appropriate authorities to whom it reports the crime'

(p) Except as specified in subsection (o), (q), or (r), written and dated consent of the parent or student of

Iegal age must be obtained before p"i"onuity iaeniifiuule information is disclosed to anyone other than

the parent, student of f"gri ug", or authorized public agency officials, or before the information is used for

"ny'purpo"" 
otfrer tfran ihose"specified in this iute. The consent must specify the following:

(1) The record that may be disclosed.
(2) The purpose of the disclosure.

iii rn" person or class of persons to whom the record may be disclosed'

(q) parental consent is not required before personally identifiable information is released to officials of

iit.,"1- ug"n"ies or institutions for purposes of meeting a requirement of this article, except as follows:

(1) pJrental consent, or the consent of a student oi legal age, as defined in 51 1 IAC 7 -32-17 ' must be

oOtaineA before personally identifiable information is released to officials of participating agencies

providing or paying for transition services in accordance with 51 1 IAC 7-43-3.

iZ; tf a siuOent ls enrolled or is going to enroll in a nonpublic school that is not locaied in the student's

ic'rroot district of legal settlement, parenial consent must be obtained before any personally identifiable

information about the student is released between officials from the:
(A) public agency where the nonpublic school is located; and
(B) school district of legal settlement.

(r) The public agency may allow access to, or disclose information from, an educational record without

"onsuni 
of the parent or siudent of legal age under any of the following conditions:

(1) The disclosure is to authorized public agency officials within the agency, including teachers, whom

the agency has determined to have legitimate educational interests.
(2) The disclosure is to officials of another public agency or institution of postsecondary educaiion
where the student is enrolled, or intends to enroll, subject to the following:

(A) The public agency must make a reasonable attempt to notify the parent or student of legal age at
the last known address of the parent or student of legal age, unless the;

(i) disclosure is initiated by the parent or student of legal age; or
(ii) annual notice in subsection (a) includes notice that the agency forwards educational records to
another public agency or insiitution that has requested the records and in which the student
intends to or has enrolled.

(B) The public agency must provide the following:
(i) Upon request of the parent or student of legal age, a copy of the disclosed record.
(ii) At the request of a parent or student of legal age, the opportunity for a hearing as described in

section 2(c) of this rule.
(C) Notwithstanding clause (A), an Indiana public agencywhere the student was previously enrolled
must take reasonable steps to promptly respond to a request from the student's new school, public
or nonpublic, for the student's educational records.

(3) The disclosure is to authorized representatives of:
(A) the Comptroller General or Attorney General of the United States;
(B) the Secretary of the United States Department of Education; or
(C) state and local education authorities;

in connection with an audit, evaluation, or accreditation of federal or state supported education
programs, or for the enforcement of, or compliance with, federal or state legal requirements related to
those programs.
(4) The disclosure is in connection with financial aid for which the student applied or which the student
has received, if the information is necessary for such purposes as:

(A)determining.
(i) eligibility for finaneial aidl
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(A)TheparentofadependentstudentasdefinedunderSectionls2otthelnternalRevenueCode
of 1986.
(B)Accreditingorganizationstocarryouttheiraccreditingfunctions.
tCi ff'," purun-t of i student or to the student of legal age'

(s)The public agency must, upon request, provide the parent or student of legal age with a copy of the

iniormation that has been disclosed'

(t) The public agency may disclose person-ally ideniifiable information from an educational record only on

the condition that the pariy to whom the information is disclosed will not redisclose the information to any

otfrer party without the prior consent of the parent or student of legal age, except for disclosures:

(1) of directorY information;
(2)to the parent or student of legal age; or
(3) made Pursuant to:

(A) court orders; or
(B) lawfullY issued subPoenas'

(u)The public agency must not permit a third party access to personally identifiable information from an

ejucational record for at least five (5) years, if ihe Family Policy Compliance Office, United States

Department of Education deiermines that the third parly improperly redisclosed personally identifiable

information from educational record.

(v) ln the event that a parent refuses to provide consent under this section, the public agency may initiate

the due process procedures stated in 511 IAC 7'45.

511 IAC 7-38-2 Procedures for amending educational records

Sec. 2. (a) A parent or student of legal age who believes that information in an educational record
collected, maintained, or used underihis rule is inaccuiate, misleading, or violates the privacy or other
rights of the student may request the public agency that maintains the record to amend the information.
The request must:

(1)be in writing;
(2) be dated; and
(3) specify the information that the parent or student of legal age believes:

(A) is inaccurate;
(B)is misleading; or
(C) violates the student's privacy or other rights.

(b) lf the public agency agrees to amend the information as requested, the public agency must do the
following:

(1) Amend the information within ten (10) business days after the request is received.
(2) Notify the parent or student of legal age, in writing, that the change has been made, including the
date the change was made.

(c) lf the public agency refuses to amend the information as requested, the public agency must notify the
parent or student of legal age of the refusal, in writing, within ten (10) business days after the request is
received. The written notice must include a statement of the right of the parent or student of legal age to a
hearing to challenge the information in the student's educational record and the procedures for the
hearing, including the following:

(1) The parent or student of legal age must submit to the public agency a written request for a hearing,
specifying the:

(A) information challenged; and
(B) reasons the parent or student of legal age believes the information to be:

(i) inaccurate;
(ii) misleading; or
(iii) in violation of the student's privacy or other rights.

(2)The public agency must do the following:
(A) Convene a hearing within fifteen (15) business days after the request for the hearing is received.

T
-51 -



April2Ol7

Granting a Good Gause Exemption for IREAD'3

Documenting a Good Cause Exemption

lf you have or will be in future case conferences granting Good Cause Exemptions to

students with lEPs or ILPs, please be sure that this is documented locallv in BOTH of
the following locations:

L. DOE IR Report in the STN App Center- your local administrator will do this.
. Check with your building administrator for protocol on WHEN and WHO must

receive this notification
Z. IEP- the State Testing and Other Participation page. You will need to complete the

IREAD-3 section as shown below.

Determining a Good Cause Exemption

. May only be determined AFTER the student has taken the IREAD-3 test at least 1 time

and results have been reviewed. Students must have received a valid score.
. The IEP committee at the local level musf meet to determine lF this student should be

granted a Good Cause Exemption. The committee must include parent(s)/legal
guardian(s)

. This Good Cause Exemption ONLY allows the student to be exempt from the IREAD-?

fesf, but it is still a local decision on the grade level placement of the student.
. lf a student receives a Good Cause Exemption and it is determined that the most

instructionally appropriate placement is in a 4th grade classroom, schools are still

required to provide 3'd grade reading instruction and any other additional interventions
per their lEP. The remediation is to be provided outside the 4th grade reading instruction

time. The Good Cause Exemption does NOT make them exempt from 3'd grade

remediation.
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5{1 IAC 7-32-94 "Summary of performance" defined

Sec. 94. ,,Summary of performance" refers to the written plan required under 51 1 lAC743'7 and 511 IAC

740-3(h). The plan: 
-- --1 -_r ,..-^

1f i p.rides a student with a summary of the student's academic achievement and functional

performance; and

ie includes recommendations on how to assist the student in meeting the student's postsecondary

goals.

511 IAC 7-32-95 "supplernentary aids and services" defined

Sec. 95. ,,supplementary aids and services" means aids, services, and othersupports that are provided

in:
(1) general education classes;

iZ) otner education-relaied settings; and
(a) extracu rricular and nonacademic settin gs;

to enable students witn OLaUilities to be educaied with nondisabled peers to the maximum extent

appropriate in accordance wiih 511 lAC742'10'.

5t 1 IAC 7 -32-g6"systematic observation" defi ned

Sec. g6. ,,sysiematic observation" means an observation that is conducted to measure specific, well-

defined behaviors using structured recording procedures'

511 IAC 7-32-97'Teacher of record" defined

Sec. 97. 'Teacher of record" refers to the single special education teacher to whom a student with a

Jisauility is assigned. Each student with a oisloitiiy must have a teacher of record identified. The teacher

of record may U6 the teacher of service and must be appropriately licensed to wor[< with the student or,

*t 
"r" 

appropriate state licensure is not available, appiopriately trained. The teacher of record shall do

the following:
(1) prorlide direct or indirect services to the student according to the student's IEP.

iZj n.rti"ip"te in the CCC meeting as the student's teacher to assist in developing measurable goals,

benchmaiks, and objectives to meet the student's needs'
(Sj negutarly monitoithe implementation of the student's tEP and provide progress reports to the

student's Parent.
(4)'Ensure the siudent's IEP is accessible to each of the:

(A) studenfs teachers;
(B) related services providers; and

. (C) other services Providers;
who aie responsible for impleme;rtation of the IEP' I

(5) lnform eacn teacner in'A prouiA"r of his or her specific responsibilities related to implementing the

itudent's lEP. '/

(6) Ensure that
(A) supplementary aids and services;
(a; Program modifications; and
(C) supports for school personnel; 

.

are provided in accordance with each studeni's IEP' 
-^-.:^^-

(7) Serve as a consultant and resource person to all oiher personnel providing services to the

student.
(B) Ensure any accommodations on statewide or district assessments are implemented according to

the student's lEP.
(9) Participate in reevaluations of ihe student'

(10) Ensure tnat tfre CcC i= informed of any modifications made to the student's IEP in acco'rdance

*itn srt ],prC742-9(eX2) and 511 lAC742'9(g)'
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The case conference committee (ccc) is charged with the responsibility for:

Determining a student's eligibility for special education services;

ldentifying the unique educational needs of the student;

Developing appropriate specialized services and supports;

Maintaining the student's special education services to the maximum extent possible

with his/her non-disabled peers; and

Using the student's progress monitoring data as the basis for all CCC decisions and

actions.

A case conference committee is comprised of the following legally mandated participants. lf

any one of these roles are not represented at the conference, or not appropriately excused, the

meeting is not a legal case canference.

T&s F#&Ffu Agerety ffepr-eserat'ative {PAR}

The Public Agency Representative must participate in every case conference committee

meeting. This individual must be knowledgeable about the availability of, and have the

authority to commi! resources of the public agency (including personnel and funds); qualified

to provide or supervise the provision of specially designed instruction to meet the unique needs

of students with disabilities; and knowledgeable about the general education curriculum'

The district special education director, building principal, assistant principal, or special

education coordinator often fulfills the role of Public Agency Representative. Training in special

education mandates, procedures, and timelines is essential in preparing the PAR for his/her role

in the case conference process and supervision of special education programs' The Public

Agency Representative is ultimately responsible for making sure the parent understands legal

rights and resPonsibilities.

llPage
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tf an sdministrative designee is appointed by the PAR to attend the cose conterence

eommittee meeting, this individuat hss the sgms sgthsll&tto cammit district resources as the

administratar.

At the case conference committee meeting, the PAR represents not only the school, but also

the district and the resources of the district. Ultimately, the IEP document is an agreement

between this representative of the school district and the parent.

': ;,i e { ;.: ; ;' :: :; it T t ;.; ; i: a; i,' {;,i !? c :,:, :' :i,:- i'*.l:-;

The current Teacher of Record must pariicipaie in svery case conference committee meeting.

The TOR is the licensed special educaior in the area of the student's primary disability.

Foi- an lnitial Eligibiiity case conference, a licensec! educator in the suspected area o1'disability

must participate. lf more than one area of disability is suspected, each of the disability areas

must be represented in the meeting, {This could be a special educator with multiple

licensures.)

The Teacher of Record is legally responsible for ensuring the implementation of the IEP. A

student has only one Teachei'of Record. Other educators working with the student are

Teachers of Service (TOS).

The Teacher of Record's responsibilities include, advocating foi'the student, maintaining

communication with Teachers of Service regarding acadernic and behavioral progress, providirtg

consultation on learning strategies and accommodations to siaff, ensuring the student's

accommodations are implemented, proviciing direct instruction, instructional supports or

consultation to ihe studeni, managing and overseeing paraprofessionals' activities with

students, collecting progress monitoring daia on goals and accommodations, oarticipating in

multi-discipiinary team evaluations and reevaluations, and reporting out student progress on

annual goals to parents. The TOR makes sure that evidence of these activities is brought to eaclt

student's case conference committee meeting.

The Teacher of Record is the heartbeat of a student's IEP!

;=-j'. t'ir i ;, I ; t; : J :i : ;'- i.i, : J : i -! ! i;, :: i, i; :'

A licensed general educator with kno,arledge of the student attends the CCC meeting if the

student is participatlng in the general education environment. lf ihe student may he

participating in the general ec{ucation environment, a general education teacher that wiil

z I i' :- ;,, .:.



potentialy be working with the student is included in the case conference. A minimum of at

least one general educator participates in the conference. lf multiple general educators attend,

one of them is designated as meeting the legal requirement for participation, and must request

consent from the parent to be excused from all or part of the case conference meeting.

The general education teacher is a content specialist and brings an understanding of the

general education curriculum to the conference team. He or she has knowledge of the activities

and tasks of the classroom and the range of skills general education peers may have. General

education teachers can add perspective on what accommodations are needed and how they

are implemented in the classroom setting. They bring evidence of the student's current

performance (academic, social emotional and functional) in their classroom.

For early childhood, a general education teacher is an individual who provides services to

nondisabled students in the public agency's preschool program; or kindergarten teacher who

provides services to nondisabled students if the student is of kindergarten age; or an individual

knowledgeable about early childhood development, curriculum, and integrated placement

options if the public agency does not have a general education preschool program.

Ttag F6wltf-Dasrfpfr rp'.r-y Teawe ffe;:reseri tative sr tlze flmsf'rascrrr*maf Sfrcfegtls$

This individual represents the Multi-Disciplinary Team (MDT) at the initial case conference.

Typically this is the school psychologist, speech language pathologist or evaluator that

conducted the assessments. However the MDT may select another representative to attend

the meeting provided that individual can discuss and interpret the student data. The parent has

a legal right to receive an initial evaluation report and have it explained before the eligibility

conference. However, an MDT representative is still required to attend the case conference'

For subsequent conferences, this role is filled by the individual that has the ability to interpret

presented data and its educational implications for the student. ln the lndiana IEP system, this

role is labeled the lnstructional Strategist. As an example, if the CCC is discussing behavior, a

behavioral consultant might serve in this role. The Teacher of Record or a Teacher of Service

might serve in this capacity as well. lt is possible for an individualto have more than one role in

the case conference.
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The parent is a key memhrer of the case conference cornmittee. The parent can be:

o a biological or adoptive parent lvhose parental rights have not been terminated or

r"estricted;

a guardian authorized io act as ihe student's parent;

a foster pai'en"L;

an indlvidualr,,rith Iegai custody or an individualacting in place of a biological or

ac{cptive parent {such as a grandparent, steppareni, other relative or other adult) r,tlho

accepts futl legal responsibility for the student and with whom the s-iudent lives;

an educational surrogate parent appointed by the Local Education Agency or the court;

an educational representative appointed b!'the Local Education A'gency; cr

the student r,vho is eighteen years of age rvho has not had a guardian appointed by a

court or has not had an educational representative appointed bythe Local Education

Agency.

lf more than one person is qualified to aci as the parent, the bioiogical or adoptive parent must

be presumed to be the parent if they are attempting to act as the parent" The parent provides

consent for initial special education services'

lf the parent cannot be identifieci or located, or when the student is a warci of the state (excepr

when the caurt order permits the student to re,"nain in the home or expressly reserves

educational authority to the parent, or when the student is a r,vard of the depariment of

correction), or when the student is homeless and not in the physical custody of a parent or

guardian, the Local Education Agency can assign a trained educationalsurrogate parentto

participate en ihe student's behaif. When a stucient reaches the age of rnajority, age 18, he or

she assumes the l-ole of pareni for the case ccnferences and is able to consent to serlices,

reevaluation and other iegal acticns or activities.

The educational surrogate parent may not be an employee of the department of education, or

a public ageilcy or any othei' agency involved in the education or care of the student {such as a

school employee, a case $/orkre f, or department of soclal services employee). Additionally,

Article 7 rrotes that the educational surrogate parent must have the knowledge and slcills to

represent the student, rnust match the student's cultural and linguistic baclcground (to the

extent possible), ancl must not have personal or professional interest that conflict with those of

the student.



A student who is eighteen and has not had a guardian appointed by the court may have an

educational representative appointed to make educational decisions on his or her behalf, if

either the student requests a representative in writing, or if the student is certified as unable to

provide informed consent (this is fully explained in Article 7 at 511 IAC 7-43-6{f)).

The parent is the original advocate for the studentl He or she brlngs unique knowledge and

perspective of the child that only a family member can have. The parent and the public agency

representative are the two parties that create the legal agreement between the school and the

home that is represented by the IEP document.

At age 18, the student is considered to be the parent, unless the courts have awarded

guardianship of the student to another adult{s) or an educational representative has been

appointed by the local education agency.

Fgre Fu&Jlc Agenry ffepr"eserrt*$sve, Te**pe:' ef Be*ord, Generai &'da.rccf*r, rEF?#

trgesfr.yrcscc,yasd .$fr"c tegis't/MryfS{-Ssssf plin*ry Teasaa Menz\:er #{s '{equ,rrsd g'o

p*r{i*ipa{* im ev*'t"y c{rse **n!*renre c*wnmittee rrteettng. il*tfu cf ffae,'aa rma,v

ri,fsc &a excs{sed wtiia +vrif.te* r*ns*nt *{ tlae pare*L

Tlae Stwde-vet.

The student is a member of the case conference and is invited to the case conference

committee meeting. For some students, even a young child, it is appropriate for them to join a

portion if not all of the meeting to share thoughts about their own progress, their strengths or

concerns. Many schools or parents assist students in preparing a personal statement or even

facilitating their IEP meeting. However, the student's attendance is at the discretion of the

parent.

If the student is not physically presen! their voice should be represented at the meeting. If the

student is of transition age {age 14+ or beginning their ninth grade year), or will turn 14 before

the expiration of the next lEP, the student's participation in the conference is a requirement.

However, participation doesn't have to mean presence. lf the parent does not consent to the

student being in attendance, the school has responsibility to present the transition assessment

information and postsecondary goals to the conference committee on the student's behalf.

The student's voice must be represented.

At age 18, the student is considered to be the paren! unless the courts have awarded

guardianship of the student to another adult{s) or an educational representative has been

appointed bythe LEA.
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Depending upon the purpose of a case conference, it may be appropriate to include others in

the meeting. The table below provieles a partial list. These indiviciuals bring informatioir about

the student to the case conference or have supporiive roles to ilhe IEP process.

AIi of these individuals should be included on the Notice of Case Conference^ The parent has

the right io know royho will be present at the case confet"ence eommittee meeting.

Because they are not one of the legally required roles of a case conference, they do trot require

parei:i consent for excusal from the meeting.

Teacher(s) of Service Note iaker

Related Seruice Provider(s) Interpreter

School Counselor Translator

Behavior Consultant Meeting Facilitaior

Representative of Non-Public School or
facilitY

"*Transition AgencylAdult Services
Representative

Representative of the Local Public
Agency providing any of the student's
special education and related services

Representative of State-Operated
School or Facility

**This individual requires permission of the parent io attend the case conference committee meeting.

-l--.,.-ol;':i-
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Who Leads the Cases Conference Meeting?

Determining who will lead the meeting is an important decision. The Public Agency

Representative, a Special Education Director, the Teacher of Record, a Supervisor or

Coordinator, or other individual may lead the case conference committee meeting.

This role is sometimes referred to as the Case Conference Chairperson. Who serves as

the Chair may be based upon local policy. lt may default to the highest ranking

administrator involved, or it may be the individual with the strongest rapport with the

family.

What is most important is that this individual knows it is their responsibility to guide the

case conference committee members through the IEP process, and that they are

prepared for this task.

Equally important is for each mernber of the team to have an understanding of hislher

responsibility to the student and to the case conference process.

R.es,ourtes:

Visit the tndiana IEPRC YouTube Channel and search for Cqse Conference - Participant

Roles"

TlPage



School City of East Chicago

Special Education Department

Case Conference Procedures

Before the Conference

Case Conference Materials

The following is a listing of suggested materials to be kept in a file folder (or whatever system works
for you) to have readily available for a case conference. This list is not all inclusive and you may have
additional forms of record-keeping that you use which would be important to have readily available.

r PreP.araielffitlhedure 
Los, communication Los

. Coda Sheet. Current IEP, progress reports, etc.r Draft of proposed IEP for this case conference

. Grade book or copy of latest grade report

. Proposed goals and objectives. Notice of procedural Safeeruards (Englishlspanigh)
t Copy of Notice of Case Conference that was sent to parent
o For Transition Student:

' Three transition assessments must be administered: one must be
Independent Living

. If an initial transition IEP is being created TOR must give the initial
, transition with Independent Livingr Each conference thereafter the TOR must revisit the goals and update

what has changed since the Initial; and document additional tiving
skills obtained since the last IEP.

r Blank forms that you might need:
o Release of Information
o Medicaid Form
o Social Development Historv Form
o Transportation Form (Must be completed by a supervisor or Principal)
o Nptice of Case Conference
o Permission for Prescription Medication

Well in advance of the anticipated conference dater

. Call/email/send letter home to the parents of students due that month for his/her
annual to set up a conference (Be sure to log these and all parentaI contacts in IIEP;
which are able to be expofted in an Excel Spreadsheet.)

e Send out teacher ouestioners to any/all general/special education teachers serving as
TOS to gather data to update the student's progress monitoring and present
level. (This can also be gathered in a meeting with the teacher.)

r If a RE-EVALUATION is being considered make attempts to meet with the Psychologist
or Related Service Provider to determine together what needs to be requested from
the parent.

Revised t1-17-7016



e Begin gathering daia necessary to complete the Preseni Levels. Most oi the follc"ving

' "-'J"J:;n:::.'iSXT:red 
fro m RDS

o Credits tor,,vard graduation (ii applicable)
c Schedule for next school year (if knotrun)
o Discipline data (suspensions, oftice referrals, SWIS Data, CICO etc.)

:ffi15H:iJ;H"t;r=iinsscoressuchasMAP'ECA'NWEAetc'
* Send oui emails io all SCEC personnel provicling services (TOSs. OTs, PTs, SLPs/SLHs,

etc.) and any supporl team members, generai education teachers, or adminisirators,
anci include or attach a notice of case conference.

s Ask ihe service personnel to begin updating any present level informaiion thar
periains Lo him/her. (OT, PT, SLP, SLA, Social Vvoi'ker. Counseior, etc.)

" If behavior is a concern, begin collecting ciata, and developing the FBA such as
intervieyss frorn the student, teacher, etc. to support the inierventions being selected.

o InviLe staff from receiving school if student is transiiioning to a netv building over rhe
course ofthe proPosed IEP.

e Schedule any necessary staffins that need to take place prior to the case conference.

As the anticipated eonferenee date draws near:

c Begin updaiing each stLrdent's present level and progress monitoring with the data you
have gathered and adjust his/her goals and serurices based on said data.

e Make sure transition age studenis have a compieted transition assessmenl
o Update his/her current transition data accordingly

" Send transition assessments to the parents of transition age students via the sludent,
email or tracjitional maii (Be sure to include a seif-addressed stamped envelope in your
mailing.)

o Finish revising your proposal for student's draft to reflect the data you harre gathererj
and print copies for the case conferences (l,1ake sure to print a copy for yourseli, the
parent, and any other staif that r,vill be in attendance.)

At the eonferenee

General Suggestions:

" Be av\.are of the seating for parents arrd their advocates, to avoid an "us" vs. "them"
arrangemeni. It is helpful to have the TOR sit next to the parent.

" Speak and look ai the parent, even ii using an interpreter; and even if an advocate is
present.

I Avoid using educational jargon ancl acronyms.
o Remember-to be mindiul of the present and ongoing atmosphere of ihe room.

' Be cognizant thaL you are talking about someone's chilci. Be respectful aL all times.
e Dress professionaily for the conference.
o Avoid sidebar conversations.
e Thoroughly present the student's present level of performance including his/her

progress monitoring DATA for goals. This informaiion js very important, as it shoulci
be the dri,rlng foi'ce of the iEP. All of ihe recommendations you have made in the
drafr lEP should be based on this DATA!

e Numerical measures of chilci's progress.
o II y0u tninK ll v{ill De a conlentr0us conrerence, c0nslder meeiing anead 0r- lime s0 tnai

staft is on the "same page."
r Be respeciiul of time considerations and keep conversations brief and io the point, If

parents have tinre restrictions due to a t,rork schedule, honor that.

Revised 11-17-2A16
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e

Do notr

Process

r Do not read the document word for word to the committee members when at all
possible.

. Consider physical barriers in the environment that would present difficulties to a
parent with special physical challenges and make appropriate accommodations.

o Before the conference, identify who will be recording the notes at the conference. IF
the TOR is conducting the conference, someone else should be taking the notes if
possible.

e Hold a conference with just you and a parent.
r Use the conference as a mearis of informing parents of daily happenings or discuss

other students in the class or building. Do not mention other student names.
. Share specific personal information- medical or social. Keep information about

yourself general.
r Hold a conference with an attorney if the SCEC administrator isn't present. Should

parents enter with an attorney, Special Education Office should be informed
immediately and the conference may be rescheduled or an administrator will come.

. put a child on a reduced schedule or homebound without a supervisor present or
consulted before the conference.

. Request testing without a school psychologist present or consulted before the
conference.

o Start the meeting on time and have all of the appropriate paperwork ready, including:
a DMFT IEP, fully charged laptop, Procedural Safeguards, who will be responsible for
taking notes.

o Make copies of the DRAFT IEP for conference attendees to follow along as the
IEP is develoPed.

r Verifo with the parent that you have permission to excuse any required attendees who
are not present (GE teachers only)

r Have input from those who have been excused, and have the parents sign the Excusal

Form on the Notice of Conference.
o Greet those in attendance and state the purpose of the meeting. Emphasize that all

will work as a team.
r Begin with introductlons of those in attendance with their titles/relationship to the

student.
o If the general education teacher is present but cannot stay for the entire

conference, ask the parent if it is okay to excuse them from the meeting once
helshe has shared his/her pertinent information. (Remember that the parent
has the right to request that the general education teacher be present for the
entire meeting.)

. Give the parents the Procedural Safeguards. If the parents do not accept a copy,
document that they were offered in the notes section'

r Verify/update all contact information on the IEP (Be sure to include: mailing address,

home/work/cell phone numbers, email address, and information regarding any
altefnate contacts.).

o Askthe parent if there is any new information of which the school should be aware?
(e.g. new medications, new health issues/diagnoses, initiated or stopped counseling,
inanges in family make-up, death or illness of family member, etc')

c Begin by clarifying the purpose of the conference and document this in the notes

section.
r . Ask all parties to add information regarding the child's strengths.

i
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Revler,r Fxisting Dala. Sunrmarize infornraiion lnlhenever possible, being mindful of
time consLralnts. This is a good time to allcv; GE ieachers to talk aboui ciassroom
issues.
Ask oarenis about their concerns for their studeni. (Remember io upcJate this in the
IEP and Notes section.)
Reviet'v Eligibility and need for Re-evaluation; Ask parent ii he/she has any queslioits
about eiigibility. If Case conference partlcipants do not question the student's
eiigibiiity, testing is generally not recommended.

o If a parent requesis an evaluation, document in ihe noles and have a
discussion with the comnrittee aboul progress and/or ivhat concerns the
parent has. if the cornmittee agrees a Re-Evaiiiation is necessary then the
Pre-Conference tab needs io be compieted. This will gerrerate the form for the
parent io sign, or it can be developed by the evaluatoi'and signed later by
n: rani
}/urur rLi

Discuss special factcrs, review the need ior a BiP. and deveiop new strategies.'fransiilon informaticn should be reviewed. Discuss l.rith parents the responses
stucjents have made on their transitron assessments and future pians for the studerrl.

c If student's goais are not realistic, discuss oiher areas that tire student may
pursue.

Revierrv participation in mandated testing.
Reviei{ goals and ask parents if they have any suggestions, changes or additions.
Revielt accommodations.,..,,r,hich ones are absoii-itely necessary ancl beneficial to the
5LUUeilLa
Describe proposed services, (transition, special education, related, and extended
school year) and the location of those services. Does the parent agree? if not,
document the discussion in the ccnference itotes.

c Do not recommend or approve any additions or changes io services that have
nct been discussed l.vith staff providing those services l;ell in advance oi the
conference.

Discuss r"'hy you are recommending the services in the specific location (general vs.
special), and discuss Potential Hai-mful Effects. l)ocument discussion of Poieniial
Harmfui Efrects.

c tvlake every attenrpt to keep students In a general education seiting as much
as is possible for i-heir benefit. Least Restrictive Environment is our goal for all
of our students.

For Secondary level, discuss course of study (dipioma/certificate), rvhen
applicable. Reviev'r the requii'ements for the course oi study and re.riew the stucjent's
progress iorvard meeting the requirements.

c \/hen moving a siudent from one track io another, please be very clear what
the implications cf the decision will be. Allo,..u ample time for questions anrJ
explanalion. Do not proceed until there is clear understancling of the decislon.

Revierr.,r generai considerations.
Does the parent have any other concerns or quesiions?
If the pai-eni agrees io the IEP, finalize the draft and have the parent sign. Copies of
ihe iEP shouid be provided to tlre Perent, Principal, Teacirer of Record ai-:d Teacher of
Service, General Education Teacher, and Relatecj seryice proviclers.
inforrn the parent that he/she can ask for another case conference at any ilme.
Pi-ovide the pareni vuith a finalized copy at the meeting or lviihin 10 business cjays. ii'
necessary provide a DMFT IEP (with coi-rections added during lhe conference).
Thank everyone for attencjing the conference.

&

o

o

e

e

Revised 11-17-2A76

I



AFTER THE CONFERENCE

. Add updates from the IEP conference into IIEP:
o Demographic Information under parent information
o Communication Tab
o Complete the Student Information Sheet

. Review your IEP for errors.

. Submit IEP to Trish Luna within 5 days with the Coda Sheet attached.

. Send IEP through school inner office mail to :

o Trish Koulianous: High School
o Elaine Meyer: Middle School
o Jennifer Rogers: Elementary

o Print out the IEP at a Glance and distribute to all school staft who work with the
student, if they are not receiving a copy of the futl iEP.

o You may send the IEP at a Glance as an email attachment if there is no
behavior plan.

o If the student has a behavior plan, you must provide training on the behavior
plan to each staff that has direct contact with the student (including bus
drivers, cafeteria staff, etc,)

L.
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1.

Move-In Procedures Checklist:

After the TOR receives the move-in summary sheet from Administration building, the

TOR will be responsible to:
a. Set up the CC meeting with the parent and other required team members.

b. Schedule the CC meeting with the building administrator unless otherwise
specified by the summary sheet

c. Check for any medical issues that may require the parent to bring
documentation.

d. Alert Special Education Administration if the IEP contains Special services of
any kind i.e., 1/1 para, Special Transportation, Health Care Plan, Evacuation
Plan, Homebound, and/or Home Schooling.

**A BUILDING ADMINISTRATOR MUST BE PRESENT AT THE CC.**

Hold the Case Conference Meeting within 10 days of the time of enrollment. Special

Education Administrators will indicate the date the CC must be held by on the form.
a. If you haven't received the summary sheet and the 10 days are approaching,

please set up the conference with your building administrator as soon as possible

to implement the IEP. Remember to utilize the LEAST RESTRICTM
ENVIRONMENT to the maximum extent possible.

b. Remember the following: The IEP must be implemented as written until the CC
holds the case conference to consider any changes. After the Case Conference the

TOR has 10 days from the date of the conference to input the new information
into IIEP system.

NOTE: If you receive a Move-In IEP; send a copy to Trish Luna ( ) as soon as

possible - THE DAY YOU RECEIVE IT!!!

2.
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NOTES SECTION

The notes taken during a case conference are an extremely important section of the IEP.

Therefore,wearecreatingalistof@WEStodocumentinthissection.

1.

2.

1J.

Reason for the meeting (Be more specific, such as; to look at reoccurring behaviors)

A list of members who are Present

Document that Procedural safeguarcls are offered AND whether or not they are

accepted

Present levels were discussed. updated and agreed upon by the CC Committee

Progress Monitoring was discussed, updated and agreed upon by the CC Committee

Parent Concems - document that these were discussed

If the purpose of the meeting is to review an evaluation document that the evaluation
was explained and whether or not all parties agreed (If there is disagreement document

4.

5.

6.

7.

8.

Testing accommodations

Additional accommodations

9. Transition was reviewed. State what document was provided by the district for
Transition and Graduation (These documents should be attached to the IEP)

10. LRE - Least Restrictive Environment was reviewed and reasons why this placement was

chosen. Also document whether all parlies are in agreement.

11. Document that HARMFUL EFFECTS were discussed and the parent concerns if any

that were discussed

12. SDI: Specially Designed Instruction - document that it was discussed and include the

strategies that were determined.

13. Goals were reviewed and updated

14. Behavior was reviewed. If an FBA or BIP are necessary then document this.

15. Safetv Plan "student has a Safety Plan." The location is with the TOR, Safety Officers,
Principal - and any others who have a need to know.



16. Health Plan Statement: "student has a Health Plan'"

(REF}T-AIN FROM USING THE FOLLOWING STATEMENT:

i'lgasr RErrrR T* FIEALTH PLAIq)

17. Transportation: If transportatioa is necessaly then write the foilowing statement in the

IEp: .,St*dent requires specializeO truntpo,tation clue to his or her need for safety and

suPPort."

1g. The ccc team discussed re-eYaluation. At this time the team agrees there islis not a

need for re-evaluation'

19. E-Learning Statement: Schooi City of East Chicago will utilize virtual learning

opportuniiies during eleaming Days. On elearning Days, assistance will be given to

meet individual accommodations/modifications on assignments that relate to his/her IEP

goals/objectives. Services will be provided through, but not limited to, Google

Ciassroom, emails, online sites/materials, and paper/pencil materials'

ZA. Acopy of the district's resource guide for State and 1ocal agencies was eiv,en to the

parent that includes but is not timitea to: transition, autism spectrum disorder, graduation,

and mental health.

21. Summary Statement: The intent is to document w_hether ]1] farties agreed with the

rer"*me"d*tions. aho document that a finalized IEP and Parent Survey were offered

and completed or when the finalized IEP wiil be provided. if the parent does not agree or

the IEP ii not finalized then the statement shouid reflect this'

All members of the CC agreed with the recornmendations. T'he parent r.vas

provided a copy of the and the Parent Sur-vey instructions were

explained and provided.

Revised 7-22-2419
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During an Initial Evaluation the school psyohologist will place the reasons for eligibility after the
evaluatioa has been completed. This statement should remain throughout each update ortn" IEp until a
re-evaluatioa is conducted- Additionally, other evaluators such as speech, oT, pT etc. may also include a
statement under this section. please Do Nor erase these statements.

TIIEFI: WRITE

Eligibilityhas been determined through a comprehensive evaluation which includes, but is not limited to
existing data gathercd tlropt the referral process and assessments needed to determine he/she is eligible.
It has also been deteffnined that the student's disability adversely afiflects his/her educational perforrnance.

Ifarmful Effects

In selecting the LRE, consideration is giveu to any potential hamftl efiflect on a child or on the quality of
services thathe or she needs. ra addition" potential disadvantages of being removed from the general
education setting must be assessed (such as, what cuniculum clntent will the child miss when out of tle
classroonl etc.)

Examples ofpoteutial harmful effects to consider:

r Diminished access to the fullrange ofthe curriculum
Lack of opporfunity for social interaction

. Deorsasedself-esteem

. Lack of opporfunities for appropriate role modelsr Missed general education inskuction taught by highly quarified staffo Rate at which sfudent can eaxn credits for graduation

Tlte IEP team discussedthefollowingpotential humfirt effects: decreased self-esteemwhite attmding
specialized insbuction mry be internalized dwing iwtrtrction in the general iducstion setting. However,
the IEP team determined the sfiident's needs outweigh any poterutiat harmfiil efficts ot this time.

The team discussed thefoltowing potenttal hwtfut fficts: decreased sccess to typical peers in the
general education setting and transitiorus to andfroi general education setting and transitions to and
ftom general edtnation class to small groups may cause increosed stress arralwr"ry. Ihe IEp team
determined the student's needs outweigh any potential harmfut effias at this time.

Transportation

No longer will DooR To DooR transportatiou be acceptable to write anywhere in the IEp. Instead: the
statement to rnrito will be: STm

Revised 2/2812017
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Potential Harmful Effect

The Code of Federal Regulations states the following:
l 300.552 Placements.
ln determining the educational placement of a child with a disability, including a preschool child with a disability, each
public agency shall ensure that-
(a) The placement decision-
(1) ls made by a group of persons, including the parents, and other persons knowledgeable about the child, the meaning
of the evaluation data, and the placement options; and
(2) ls made in conformity with the LRE provisions of this subpart, including ss 300.550-300.554;
(b) The child's placement-
(L) ls determined at least annually;
(2) ls based on the child's IEP; and
(3) ls as close as possible to the child's home;
(c) Unless the IEP of a child with a disability requires some other arrangement, the child is educated in the school that he
or she would attend if nondisabled;
(d) ln selecting the LRE, consideration is given to any potential harmful effect on the child or on the quality of services
that he or she needs; and
(e) A child with a disability is not removed from education in age-appropriate regular classrooms solely because of
needed modifications in the general curriculum.

Discussion
The IEP Team must also consider possible harmful effects in determining the educational placement, both in terms of
the general education setting and a more restrictive setting. The language section mentions "possible harmful effects on

, the child or on the quality of services that he or she needs." ln addition, potential disadvantages of being removed from
he general education setting must be assessed (such as, what curriculum content will the child miss when out of the

classroom, etc.). Parents and other team members, including the child's general education teacher, should discuss
openly the possibility of supplementary aids and services, and other supports, that would allow the child to remain in
the general education setting. A part of this discussion must include what is needed for the child to be able to
participate and progress in the general education curriculum.

Examples of potential harmful effects to consider:

f

-\ 
5

t

/6.( 7.

Sample language for IEPS:

The IEP team discussed the fallowing potential harmful effects: limited access to typical peers and limited access to peers
in his home community since progrom is not ovailable at his school of residence. IEP team determined his needs outweigh
dny patentiql harmful effeds at this time.

t^\he team discussed the following potential hormfut effects: decreosed access to typical peers in the general education
;etting and transitions to dnd from general education closs to SAI groups may cause increosed stress ond anxiety. The lEp
team determined the student's outweigh ony potential harmful effects at this time.

Missed general education instruction taught by highly quarified staff
Rate at which student can earn credits for graduation



Guiding Questions for Potential Harmful Effects

1. Are students getting interaction with their peers and aecess to gen ed curricuium?

7.. lf not, do we as the case conference eommiitee, understand the potential harm of
ihis decision?

3. Does the placementlquality of service limit access to the general education

environment?

4. Are there social implications of these decisions?

5. Are there emotional or behavloral implications sf these decisions?

6. Are there academic skill considerations of these decisions?

7. Extra-curricular or scheduling implicatlons ("...these services will be impacted by

the choice to take this class..."i?

5.2014indiana iEP le:rurca Cente.,79i5 Ziors,:ille Rcad, indianaociis, ll! 452e8. Phone:31-7-757-8255



Re-Evaluation Process

1) Contact evaluator (Psych/Spee chlOTlPTl to discuss the reason for the evaluation, your concerns, and/or the
parent concerns

2) Evaluator will then advise the TOR when the consent is obtained and what is needed from the TOR for the
evaluation

. Any screenings or any forms seeki:ng needed additional information
E) me evatuator(Sl rs t

If you fail to follow this rule, special education administration will be contacted, you will be required to
hold a CC with the parent and explain to them that you did not follow procedures and why the
evaluation will not be completed'untilthe evaluator has communicated'with the parent

lf a re-eval is discussed at a CC, the TOR needs to inform the evaluators immediately and inform the
parent that the evaluators will be contacting the parent soon to discuss the request.

HELPFUL SUGGESTION: lf you feel a re-evaluation is needed it is recommended that you contact the
psychologist several months before the ACR so the evaluation could be completed by the time of the
ACR- therefore only one conferenee woulil'need'to be held'which saves you and'the parent tiime

4) Once the re-evaluation is complete the evaluator will notify the TOR and the deadline that the CC must be held

*':'-H;:1$:::["JT,'f,"J:'::tlili',11"1,,. 
to review the evaruation resurts and is responsibre ror

sending notices to allof the required participants

5) The evaluator witl'be responsihlE for filling in the information from their evaluation into the I'EP and proviiling alf
*'1"' 19ff []:;-TJ: ilJ:HH:"o :',:J :Hi Ji:: " 

10 d a vs befo re t h e m eet i n g

Evaluation Procedures (for us]

U Referral form must be completed in its ent'rrety with all necessary signatures and intormation by general'

education staff
r ff thfs is not done properfy, lt wilf be returned-
o lf this is a parent request, the evaluator should contact the parent within the 1O day deadtine without

this information but a properly completed referral should still be pursued from the school.
2)

3, Carry-over testing guidelines

r SPEECff: ff you obtaln consent to evaluate on or before March tst, you must compfete the evaluation
and report by the end of the school year and uploEd it into ItEp

r PSYCHS:

o OTIPT:

Revised 1/8/2019 Page t of 1



School City of East Chicago
Transportation Guidelines

Parent and Guardians

These guidelines are for the safety and security of all of our students in the East Chicago Schools.

Parents must have their children ready for pick up 20 minutes prior to the scheduled bus pick up

time. Since the bus arrival time varies sometimes, and in order to stay on schedule as much as

possible, the bus cannot wait outside your home while your child gets ready.

Children will be picked up and dropped off at one designated address. ln the event that your
child cannot be dropped off at the usual spot due to problems or closures at the drop off point,

it is your responsibilityto arrange an alternative safe way for your child to get home.

lf for any reason you pick your child up from school or take them home during the day you must
notify the transportation department that the child will not be on the bus.

In order to pick a child up from school any adult other than the custodial parent, must be on the
emergency list forthat child at school.

Parents and guardians must deliver medications to the school nurse directly and never send it
with the child, unless the school has a physician's order and parenl note stating the child is to

carry the medication I such as inhaler] with them.

Parents must keep animals away from bus stops. Please take responsibilityfor the safety of all
children when the bus is in front of your house or at a bus stop by keeping your animals inside.

Parent must send a note when students will be riding home with someone else and when
someone other than parent is picking the chitd up from school.

Parents must make arrangements for a responsible person to receive the child at home or at the
designated drop off point when the parent is not going to be there

If an adult is not home when the bus drops your child off, the authorities will be contacted. lf
this continues to occur, a conference will be called to address this issue.



Justification for Placement

n explanation of th.e 
.e.xtent,,i{,1nV' 

to

*r.,i.r.l fl]* child will not p?rticipate with nondiqabled children in the regular class and in the activities

,9qq$9so"hp?pqFp! (?.O,gltlit*c119ni " -.-

The lEp team must provide a written justification regarding their decision to place a student in

any setting outside the regular classroom. Removal from the regular educational classroom

shall occur only when the nature or severity of the chitd's needs is such that education in regular

classes with the use of supplementary aids and services cannot be achieved satisfactorily"

AccePflReiect Format:

The IEp team must provide a written description of the options considered and the reasons why

those options were rejected for EAGH option on the continuum of alternative placements from

the least restrictive to most restrictive down to the option chosen- Then describe why the

chosen oPtion was accePted'

Written descriptions are NOT required for options on the continuurn that are more restrictive

than the one accepted by the IEP team'

For ExamPle:

General classroom with modifications: Rejected - Describe why

' Resource room: Rejected - Describe why

Self-contained classroom: Accepted - Describe why

"':"'ii:il:#';:: 
shourd describe the student's instructionar needs that resurted

in the team,s decision to remove the student from the general classroom setting" Do not

restate the students Present Levels of Academic Achievement and Functional

Performance (PLAAFPs) or the supplementary aids and services. For the options

rejected, discuss the instructional strategies that were attempted and failed in that setting'

For the option selected, specify the studenfs instruciional needs that will be met in this

placement category that cannot be met in the general education setting'

. The justification statement goes beyond a description of a preferred option such as

,,student needs better ratio than this option can provide". The justification tells whv this

placement option is essentialto siudent's unique learning needs and describes those

needs.

The justification must clearly oufline the IEP team's discussion, with serious consideration

given to the "potential harmful effectc'of removing the student from the general

education setting and from their peers

August.2013

IEP-A Technical Assistance Guide
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Unaeeeptable Justifications Reflect:

' decisions based on non-academic reasorl

' decisions based on non-individualized reason
e adminisirativeconvenience
. decision based on disabiliiy category

" decision identical to all oiher students in that placement

" decisions based on availabiiity of related services

' decision based on availab!lity of services
* decisions based on availabiliiy of space

Example #2

August 20113

IEF -A Technical Assistance G'.ride

General Classroorn i,vith

illlodifications 80%-
1AA%

IAccept (Siudent) has not shown adequate progress in this

setting. Student needs more struciure and

opporlurniiies io have concepts re-taught.l,(l Kejeci

Resource Roonr 4A%-

79%
X Accept (Student) needs a combination of large and stnall-

group instruction. The small-group instructicn is needed

io reinforce concepts taught in the large group and

pr"ovide student'cuith opportunities to ask questions and

get immediate feedback.

IReject

General Classroom rryith

Modifications B0%-

1AA%

fAccept (Student) r",as unable to gain confidence and
participaie in the daily activities. Limited remol al was

insufficieni to meet all academic needs.ffi Reject

Resource Room 40%-
79%

flAccept Limited progress was noted when receiving services in

tire resource room. Additionaltime and immediate

feedback is needecj ior (stucient) io reach poiential.ffi R.eject

Self-Contained
Ciassroom Ao/o-39alo

X Accept (Student) requires small-group or one-to-one instruction

Lrsing flexible repetitive teaching strategies to facilitate

development of academic skills. Due to self-esteem

issues, a quiet environment away from peers is needed

to allor,nr for answering questions with confidence and

provide i rn med iaie feecl back d uri n g acaciem ic

instruction.

IReject

I



Example #3

General Classroom
with Modifications

80%-104o/o

I Accept (Studen$ was unable to maintain appropriate behaviors

within the general classroom which resulted in negative

attention drawn to student.

The general education setting did not provide the needed

structured environment.

ffi Reject

Resource Room 4O%-

79Yo

l_l Accept @ maintain approPriate behavlors

when in the general classroom and resource room' The

differdnce in the classroom schedules, structures and

pace of learning are not conducive to meet studenfs

behavioral needs.

XReject

Self-Contained
Classroom 0%-39%

L_j Accept (Student) is unable to maintain appropriate behaviors

within the self-contained setting within the public school'

Even though in a controlled environment, (Student)

posed a risk of injury to other students'
ffi Reject

Separate Day School X
Accept

Gtuden$ needs an educational environment which

provid es i ntensive therapy and hig h ly-structured

environment to learn appropriate behavior, learn coping

techniques and incorporate these skills into his/her daily

routine.

trReject

August 20L3
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Example #4

General Classroom
with Modifications
80%-100%

nAccept Daily educational activities in the generalclassroom

setting became a distraction, resulting in lack of

concentration and deterioration of behavior.ffi Reject

Resource Room 40o/o-

79%
flAccept ThG placernent assisted in stabilizing (student)

behaviors; however, limited amount of removal and

instruction time did not produce desired educational

gains.

X neject

Self-Contained
Classroom O%-39%

IAccept @ the educationalsuPPorts and

instruction needed by (student) untilthe accident

occurred. Due to the current medical needs, this

placement is no longei' appi'opi'iate.
ffi Reject

Separate DaY School IAccept (Strd""t'") healtll therapy and educational needs do not



fl Reject attow stuOeni to pariicipate wiihin this school setting'

Residential FacilitY X Accept (S@ving skills and therapy services

are the major focus of stuclent's daily program' (Studeni)

needs a neutral set'ting to provide these services wiihout

drawing aitention fronr peei-s" (Student) also neeeis

intensirve daily therapy and 24-hour medical rnonitoring'

(Student) needs edttcational seruices provicled through a

shortened 1-hour schoolday. lnstrr"rction will be provided

in short intermitteni increments inci"easing as siamina

increases to a 4-hour school daY.

Ll Reject

Under eertain situations IEP teams rnay rvrite orre rejeci staternent for a group of placerneni

options. Forexariple, if the siudent's placernent is a residentia! setting, itwould be appr-opriaie

io write one rejection siaterneni foi- the general education with modifications, resource room,

self-contained classroom and separate day school.

Anoiher example is when a student becomes eligible due to a traumatic brain injury. Depending

upon the significance of the injury, it may noi be reasonabie to attempt each placemerrt opiion

on the continuum sequentially. Therefore, the team may decicie the student requires a self-

contained BroEram immediatelY.

Example #5

,August 2013

IEP -A Technical Assistance Guide

General Classroom with

Modifications B0%-

100%

Resource Room 40%-
7Qo/^

Self-Contained
Classroom Ao/"-3gaA

Separate Day School

flAccept (Student's) intensive medical arrd rehabilitative needs

cannot be mei in these settings- The settings do not

allow sttfficient room or privacy for hislher needs to be

met.

A separaie scirool setting and residentialfaciliiy do noi

allow for sufficient medical and rehabilitative services-

ffi Relect

Home/Hospital X Accept lStuOent's; iniensive medi cal, rehabilitatio n a nrl

iherapy neecjs can be rtiet in this setiing. Educational

services can aiso i:e provided in ihis setting as the

(Student's) energy and strength allow.

r-



Examole #6

Regular Glassroom with Modifieations: Accepted: (Student) requires flexible instruction

prr"ti"", at his level, individual assistance and smallgroup instruction to reinforce concepts

taught. Large group instruction provides student with opportunities to ask questions and get

immediate feedback. He learns best with limited distractions and with materialthat supports his

level of instruction.

Example #7

Regular Ctassroom with modifications-Reiect: '15 minutes twice perweek in the RR with one

to one reading intervention and immediate feedback did not result in the desired progress in

reading.

Resource Room Accepted: (Siudent) requires additional repetitive reading interventions that

allow time for self-correction and repeated drill and practice to master concepts at eaeh level

before introducing a new skill level. (Student) requires additional time to speak without being

interrupted or hurried.

Example #8

Regular Glassroom with Modifications: Reiected: lnstruction with peer tutoring and

accommodations in the general education setting affected her self-esteem' (Student) requires

more intense instruction on concepts and additional practice.

Resource Room: Rejected: This setting did not meet (student's) educational needs' Even

with the modifications to the curriculum and one to one re-teaching of skills, he/she could not

maintain the pace and level of learning. She needs a curriculum which focuses on functional

concepts.

Self-Contained: Accepted: (Student) requires a more funciional curriculum and practicaldaily

experiences that will lead to greater future independence. (Student) needs an individualized

program tailored to learning style with additional practice to master skills and extended support

in managing her adaptive behavior.

Example #9

General Glassroom w/ modifications -Rejected: The team rejects this setting because the

student needs more structure and direct instruction'

Resource Room - Rejected: The team rejects this setting because the student needs an

alternate curriculum in a highly struciured setting'

serf_contained e rassroom - Accepted rhe team accepts this placement because it offers the

ufiaitt tir* curriculum and direct instruction with additionaltime for re-teaching tailored to the

students learning rate.

August 2013
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Example #ru

General Classroom Mmodification .- Accepteel The team accepis this placement as the

student neecls direct instruction wiih repeated drill and practice in a disiraction free environment

in order to masier sounds and language skills wiihout drawing attention io himselflherself.

.Example ffl-
General Classrool-n Mnnoelifieation-Rejeeted The team rejects this placernent because the

strrdeni lacks tire skills necessary fe,r"pariicipaiing indepenciently and successfully in large group

general classroom settings.

Resouree Room-Aecepted The team accepts this placement because it will p;'ovide an

educational progi-am tailored to provicle direct instruction at the student's insiructional ier/el anci

Iearning rate.

_k_Xamples.for 3-5 Yegf olQ! students:

Although the three to five year old placement categories are not technically a coniinuuttt, the

disirici must use the rejeci/accept foi'mat. However. the IEP team may lnrrite one rejecUaccepi

statement for a group of placemeni options-

Example 1:

AugLrst 2013

IEP -i\ Technical Assistance Guicie

0325 Early Childhood
seiiing Less than 'i0

lrrs/v,reek (Bl)

IAccept Team rejected this setting because (Studeni)

parenUguarciians prefer to have special education

seruices on an individual basis outsicie the regular

preschool program.
ffi Reject

0330 Eariy Childhood

setting Less than 10

hrs/week (82)

ffi Accept ieam accepted this placement because (Student) is in a

preschool program, where the rnajority of childi"en are

typicaily developing, for t hours per r,veek (and receives

all special education services in oihei'location)
LJ Reject

Exan'lple 2:

0310 Early Chilcjhood

seiting 1 0 lrrs/uveel<

IAccept feim rejected ihis setting because siudeni needs

immediaie feedbacl< vrhen working on developmental

skills and behaviors.ffi Reject

0315 Early Childhood
seiting 'i0 hrsiweek

L_.lAccept Team relecled this setting because student needs

irrtniediaie ieedback'rvhen'rvoi"king on develcpmen'ial

sKills and behaviors.liil Reject

r
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0325 Early Childhood

setting Less than 10

hrs/week

flAccept Team rejected this setting because student needs

immediate feedback when working on developmental

skills and behaviors.ffi Reject

0330 Early Child

setting Less than 10

hrs/week

IAccept Eam rejecteO ttris setting because siudent needs

immediate feedback when working on developmental

skills and behaviors.X Reject

0335 Separate Class X Accept fearn accepted this placement because (Student) can

receive a highly structured program which includes peer

models. He/she can receive the immediate feedback

when working on his goals and behaviors.
n Reject

Example 3:

0310 Early Childhood
setting 10 hrs/week

IAccept Tetm rejected this setting because student needs

immediate feedback when working on developmental

skills and behaviors.ffi Reject

0315 Early Childhood

setting 10 hrs/week
ffiAccept @ and for the remainder of

hislher day is at a private daycare setting. Previous

special education instruction was provided in the Head

Start environment. However, because of the distraction

in that setting progress was minimal and so the team

decided to remove him/her to work on his/her goals in a

disiraction free environment.

IReject

Example 4:

Student does not attend preschool or daycare due to

X Reject

0310 Early Childhood

setting 10 hrs/week

0315 Early Childhood
setting 10 hrs/week

0325 Early Childhood

setting Less than 10

hrs/week

0330 Early Child setting

Less than 10 hrs/week

0355 Residential

,..
V



Facility

0365 Home ffi Accept

fl*-

Ll Kejeoi

@ial education services and the

related services in hislher home ciue to (Student's) low

immune systern and fr"agile meeilcal concJiiion. Tearir

feels this is il'ie best piacemeni at ihis iinre because

prolonged exposure to others may compromise hislher

lrealth.

Example 5:

0310 - Early Childitood
seiting l0 hrs/'"veek

0315 - rarly Childhood

seiiing 10 hrsiweek

0325 - trarly Childhood

setting Less than 10

hrs/week

0330 - Eariy Child

setting l-ess ihan 'i0

hrslweek

0335 - Separate Class

0345 - Separate School

0355 - Residential
Faciliiy

0365 - Honre

i_l Accept ParerlUg[ardiin prefers thai ihe chilci does not attend a

preschocl trniil ihe child is ai least 4 years old. At this

time par-ent/guardian provides nlany opporlunities for

cieve!opmental grcwth wiihin iheir daily activiiies vuithin

the home.

Because (student's) developmenial grou,'ih, excepi

ariiculation, are on target the team rejected separaie

classrooni anC schor:l

The team rejecied home placement because it is more

resirictive and because of distraction from hislher

siblings withirr that setting.

lx Rejeci

0375 Service Provider
Location

X Accepi Tiie service p:-ovider location r''rill provide a quiet

environrnent wiih ielver distractions, which is needed in

crder for (Student) io acquire hisiher ariiculaiion

souncis.

[] P.eject

SiqtemegteTh-at.Feff e-ssltrt,ln-str-q,G-lio-Sal-NFed

e siudeni needs a oombination of large and small group instruciion'

o studeni r:eeds multiple instructional rnethods and repetitive teaching strategies to

acquire end rnaintain skills'

hugr:st 2013
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. Student needs direct strategy instruction with the opportunity to apply these skills in the
general classroom/curriculum.
Student needs skill practice, repetition and guided instruction in the assigned goal

area(s).

\Mthout small group assistance, student may not develop skills needed to be successful

in the general education classroom.
Student lacks the skills necessary for participating independently and successfully in the
large group setting.

Student needs an individualized program tailored to learning style and needs additional
practice to master skills.

:ii;::il[1T:":tHii],*l',"fr ix;3;tll'dil:,*':Ijl,?];"0,*"reedback,.
responses in the goal area(s).

. Student has need for consistency and behavioral monitoring throughout the day.

. Student needs a more intense behavioral intervention program.

Student needs a setting that provides a therapeutic intervention, immediate feedback for
all behaviors, and consistency in programming across the entire day.

: :Ix::il ffi:: rr::::1J::1."ILT i: :ffiT lilXt::;*f;ehav 
or

: :il:::l ::::: il3H:ffi,::Tfl,1"#:;i1.#ffi rffi'l;:=" ski rs n,he senera,
curriculum/classroom.

r Students developmental needs require direct instruction.
. Student needs more structure and small group instruction.

Student needs specialized instruction with skill practice, repetition, and guided

instruction in assigned goal area(s).

: +fi : ;[::il::l ; :#::: H ffi :;:lll : ;: H,::T',ff 
"'fi 

H: #i:L"i:',ff :11],,il5i?;
the goal(s).

. This placement provides peers to model language skills and usage.
o Student needs extended support in developing study and organizational skills.
. 

:}lrff;} ffi:r 
an educational program tailored to the student's instructional level and

August 2013
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d14ln17 lnlEP access via Learning Conrection I IDOE

. Search this website (htto://urwnar.doe-in.eovlidoe/directorv-offiCes-and-services)

Contact

https://hel p.doe.i n.gov (https://help.doe.in.eov)

1(800) s274e3t
l3t7')232-0808

lnlEP access via Learning Connection
Posted: Thu, OZt8l2Ot6 -923am Updated: Thu,05125/2017 - *O5pm

lndianalEPisaprogramthatisaccessedviatheLearningConnection. lnordertogainaccesstolndinalEByouwill needto

complete the following steps:

Step 1-

Register for a Learning Connection account via your school.

Step 2.

Make sure you are a member of your school community in Learning Connection. lf you have changed schools, you can

request to join the school under Contacts & Communities > My Communities.

Steo 3.
' ' The local Learning Connection Administrator will approve your access to the school and provide you "lEP Access" at the

corporation byfollowing these steps:

. Log in

. ClickonAdministration

. Click on Corporations, then the "Educator" tab for the Corporation

. Click "Set Permissions" next to the educator's name

. Choosethe"lEPAccess" button

. Click"Save"

Step4.
ThelinktolndianalEPwillbepresentimmediatelyafterlEPAccessisgranted. However,twothingsmusttakeplacebefore
the linkfunctions:

. An overnight must take place (Your SPN will be sent to llEP the night "lEPAccess" is granted)

. Your local IEP Administrator must provide you permissions within the IEP System

Questions regardingthis process should first be directed to your local Learning Connection Administrator and/or local IEP

Administrator. You may also contact us via the help link to the left

SIGN UP FOR DR. MCCORMICK'S
WEEKLY UPDATE

i-*liviri
iiliii]I/www.doe. i n.eov/n ews/d r-

mccormicks-
weeklv-
undate) u5 p



LHARNING
CCINNECTICIN
providing data, resources and tools to suppoit siudeni acirievement https:/llearnin

1.

2.

2

5.

Registration Guide

There are |wo ciifferent wayS io regisie r as an educator r"rith ihe Learning Connection'

1". The first u.,ay is to register as an educaior wiihout a registraiion ccde. if you selecied a school dui'ing the

registration process, then ihe Adminisirator ior Learning connection for your corporation/schooi wiii be abie i'o

aDDrOVe vour acccuni.

z. The second vuay is to obiain a registraiicn code from yeur Acinrinistrator for Learning connection' using this

process, your Adminisii'atoi' vrill not need io appi"ove ycui acccuiit'

Regardiess of the process you foilow aborre, once you have a [-earning Connection account you wil] not need another

account. your Learning connection accourlt can be used thrcughout Indiana during the course of your eclucational

careei" and cen be joined with the schocls in r"ihich yot.l woi"l<'

Registering rrithout a Registration Code

Go to ri.=:.,.: i.-i'--*-=-.:.-::{1;t:': :' ' it::.'

Register for an account by ciicl<ing on the register buiton'

Choose ihat you aI-e an educator and answer. "No" to the question about the regisiration COde

clicl< 
,,continue,, and eomplete the registration. ir,loie: Please make sure to iype yo*r emaii acdress correciiy

and enter your correct Date of Bii'th and SSN. This vvill be used to confirm youi' lden"tlty later'

checi< your e-mail inhox for a eonfirmatioir message from the Learning connection' (lf this doesn't show up

within L0 minuies of registration, check ycur spam filters or junl< mail fcider')

6. Clicl< the link in the e-mail to cornplete ihe regisiration pi'ocess.

7. Accepi the terms of use agreement; then you can log in'

Registering with a Registration Code

1-. you ralill recelve a j-0-digit code to regisier from your local Adnrinistrator for Learning Connection'

7. Go to -:1L..r !-;-.-, ::'.-r:-- -' '::'::"11;{:':'

3.Registerforanaccountbyclicltingontheregisterbution.
a,. Choose that you are an educator and answer, 

*YES" to the question about the registration code

5. Enter the 10 ciigit registration code provided by r/oul'school and click "Continue"'

6. complete the registration. Note: please mal<e sure to type your email address correctly and enter your correet

Date cf Birth and SSN.

a rL^^r...^,!- e-marl ir:bcx fcr a ccnfirmaticii message fron"l ihe Learning Con;':eciici':' {!f thls dce:n't:no'""'up
i. u',svr\ Yvur

within t 0 rninutes 0f regi$ration, check Vour spam fi{ters sr junk mail folder')

g. click the linh in the e-mail to complete the registration process"

' g. Accept the terms of use agreement; ihen Vou can l0g il-l'

PaEe 1 of 3



LEARn{ETqG
COF{NECTIOIq
Providing data, resources and iools io support student achievement https:/,/lea rn in gconnection.doe.i n.gov,-..

! registered for an aecoLlnt without a Registration eode. Then, rny adrninistrator ga\re me a registratisri code. Whai

slroukj ldo?
Becauseyoualreadyhaveanaccount,),oushouldnotregisterforancltheraccount. Letyouradministratorknovvihai],ouali'eady

have an account and s/he will be ahie to approve your account's membership to the school.

I am not an "edueator". My role is that of a sehool nurse, social worker, or other staff mernber. ! wotlld like to
participate in eommunitles. How do ! do that?
Stafi are considered educators v,rithin the system. School empioyees that are invited to participate in communities r,vithin LC should

register as educatsrs. ln the same \.Jay, superintendents and principals should aiso register as educators. Their accounts are later

upgraded by the local corporation/schooi.

Do ! need to enter rny eorrect Date of Birth and ti're last 4 digits ef my Social Seeurlty hJumber? How is this

information used?

Yes. Yourdateofbirthandthelast4digiisofyourSS['Jareusedbythesystemtoheipconfirmyouridentityonline. The

informatiorr ihat you enter is coml:ared to infornration storeci on Vour Se hool Personnel Nurnber (SPN). The person v"ho submits

the state reports for your corporation/school manages this data. Online access and security to student data and stucient records is

'<en very seriously. Your information is oniy displayed to persons who are approving your account membership into schools.

Do I need to tag my aceount with my SFN t{urnber?
No" lv{ost educators rr,ron't ever knov/ their SPN Nunrber.

Every once in a while, when I login, the system prompts rne to change my passuJord. Why is thls?

For securiiy purposes, the system will prompt you to change your passi,vord when you login. This is a reminder to change )rour
passwordonly. lfyoulikel,sulexistifigpassttrordandvrishtokeepit,simplyre-typetheexistingpasstroldasyournewpassword.

My corporation/school does not yet have a person designated to he the local adminisffator of the Learning

Connection. How do we get our first aceount?
Ihe first account for each corporation is assigned by the IDOE. lf you do not already have a local Learning Connection administrator,

please fax us a signed letter, found here:

irttp;l/il+vsw.d*e"En.g*vlhelplEean*!stg-e*ctneetE**-kelpgrlear*ii1#-c*rineetl*m-*d$?!sxlsir*tio*

Where can I find other frequently asked questions about Learning Connectisn?

Other {requently asl<ed questions can be found online at ti.-...l,trI:,-,..i,-i --i:i-:':-t.-l1.:.:;j;,i4irr!,:j!r.-11!',!1.':.:..i.-."

I
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lndiana IEP Walkthrough for Teachers of Record

1.) From the Main Page, select Wizards from the gray menu bar at the top of the screen

2.) Select Caseload Setup Wizard
3.) To add students to the caseload click the button at the bottom of the screen labeled, "Add
More Students to Caseload"

Note. Ta "Add More Students to Coselood"
a) Enter seorch criterio
b) Click View Students button
c) Students meeting seorch criteria display on screen

d) Check either TOR/Cose Manager or Team Member for the students
e) Click Add Students to Caseload button ot the bottom
e') OR, Add Students ta Coselood, then find more to complete onother student search and
add more students

4.) Change the location of the check and update database to change from TOR/Case Manager
to Team Member and vice versa

5.) Remove both checks for a student to remove them from the Caseload

VIEW CASETOAD

1.) Select Students from the gray menu bar at the top of the screen
2.) Click View Mv Caseload

3. Case Man or Team Member Caseload di
Note. To odd or remove students from this list see 1) Creote Caseload

a.) Click on the header of any column to sort by that information
i) By defoult, the list is sorted by student name with the TOR's students listed first
ii) Any students ossigned to the user ds Teacher of Service are listed next

b.) Click the header of the first column (CP) for a detailed explanation of the compliance

symbols

ACCESS THE IEP

L.) From the Caseload list, click a student's name
2.) Select a reason for access <then> click continue
3.) From the Blue Student Menu, select IEP Process

,"1.1 A

llEP Main
CREATE
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1.) Select the Meeting Purpose that best represents the reason for calling a ease Conferenee
Note.

a) Some purp{)ses may be preselecied, such as Transition, accarding to the student's oge o{
grade level

b) Multiple purposes may be selected
i) llEP witl nat ollow some combinations of purposes
ii) Annual and lnitia! may not be selected together, for example

c) IEP may prornptforaddiiional inforrnation on this page based on the purpose

d) As with atl pages in llEP, Conference Notes are available
2.) Ctick: <SAVE> Ofr < SAVE & CONT,NUE >

Note. As with oll pages in llEP, Conference Notes are ovailable
a) "<SAVE>" saves the lnformation on the screen
b) '<SAVE & CANTINUE>" saves the infarmation on the screen and checks lt against llEP's

Rules of Completion
c) lf any part is incomplete or missing, error messages vtill appear at the top of the pcge
d) lf all parts are camplete, llEP advances ta the next

1.) Current Teacher of Record/Case Manager should display the current TOR

Note. To change this select the new TOR from the dropdoynrn list
2.) Click the "Select Team" button to choose the Case Conference Committee Team
3.) Update Team Page to include the following:

a) Current TORr/Case Manager
b) Parent(s) v,'ho v,,ill receive IEP information
c) Users rvithin llEP that may access IEP data at this school

i) Check users that will be a part of the CCC team
ii) Check the view only box to limit team member access to read on

4.) Once all information is accurately recorded, click: <SAVE> Of, < SAVE & CONTINUE >

Note. lf oll parts ore complete, llEP returns to Creote CCC Team
5.)To add or edit the CCC team click the "Select Team" button
f,lote. As v/ith all plges in llEP, Conference fuofes are available

a) "<S.AVE>" saves the information on the screen
b) "<'AVE & CQNTINUE>" saves the infarlTstion an the sereen and checks it ctgctitlst llEP's

Rules oi Completion
c) lf any part is incomplete or ntissing, error messdges vtill of)pear at the top of the page

d) lf alt paris are complete, llEP advances to the rtext page

IE.L
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L.) Enter proposed Date, Time and Place for the CCC Meeting

Note. Tltis date populotes the date fietds for Annual Goals and Speciol Educotion or Related
Services.

2.) Record Date the Notice of Case Conference Document Sent to Parent
3.) Record IEP Beein and End Dates

4.) <Secondary Transition Only> lndicate whether the Transition Service Agency Representative
is to be invited to the case conference.
5.)Ass Roles to CCC Team Members - Student
6.) Assign Roles to CCC Team Members - Public Agency Representative

i) Select CCC Team Member that best fits the requirements for this role
ii) This individual may be excused from the CC with prior written consent of the porent
iii) lf this team member must be excused select the oppropriote option from the

Requ esti n g Excuso I D ro pd ow n
(1) Definitions of the excusal options qppear below the lnvited lndividuals grid

iv) Consent for excusal prompts are included in the Notice of Case Conference if selected
here

v) Record Pqrent response to excusal request in the Consent to Excuse column
7.) Assign Roles to CCC Team Members - Parent
Note. Any individual desiqnated os a quardion in the Porent lnfo section mav be selected here
B.) Assign Roles to CCC Team Members - Current TOR/Case Manager
Note.

i) This information should be hard coded from the selection made on the Select CCC

Team page
ii) This individual may be excused from the CC with prior written consent of the parent
iii) lf this team member must be excused select the oppropriate option from the

Req u esti n g Excuso I D ro pdown
(L) Definitions of the excusal options dppear below the lnvited lndividuals grid

iv) Consent for excusol prompts are included in the Notice of Case Conference if selected
here

v) Record Parent response to excusal request in the Consent to Excuse column
9,) Assign Roles to CCC Team Members - General Education Teacher

Note.
i) This individual does not typically have on occount in llEP

(1) The General Education Teacher's nome moy be entered in the text areo provided
ii) This individual may be excused from the CC with prior written consent of the parent
iii) lf this team member must be excused select the appropriate option from the

Req u esti n g Excusa I D ro pd ow n
(L) Deiinitions oithe excusal aptions qppecr belaw the lnvited lndividucls gr'lC

iv) Consent for excusol prompb qre includcd in the Notice of Case Conferenoe if selected

here

v) Record Porent response to excusol request in the Consent to Excuse column

C

SCHEDULE CCC MEETING
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10.) <Secondary Transition Only> Assign Roles to the CCC Team Members - Transition Service
Representative <if invitation was previously indicated>

i) This individual does not typically have an account in ltEP
(1) The Representative's name may be entered in the tert area provicied

ii) This individual may be INVITEDto the CC with prior written consent of the parent
iii) Consentfor invitation prompts ore included in the Notice of Case Conference if

selected here

{1-) Record Parent response to consent to invite request in the Consent to lnvite
column

11.) Create Draft Notice of Case Conference
Note. This step is not required but is beneficial in eliminating mistakes in dates, times,

12.) Create Final Nstice of Case Conference
13.) Select Parent Communication
Note. Select irom the Parent Communications listed the event that records the delivery of the
Notice of Case Conference.

14.) Click: <SAVE> OR < SAVE & CONTINUE >

Note. As with all pages in llEP, Conference Notes ore avoiloble
a) "<SAVE>" saves the informotion on the screen
b) '<SAVE & CONTINUE>" soves the information an the screen ond checks it against ltEP's

Rules of Completion
c) lf any part is incamplete or missing, error messages will appeor at the top of the page
d) lf all parts are complete, llEP advances to the next page

1.) Describe of the student
2.) Describe the concerns of the parent for enhancing the education of the student
3.) <lnitial Following Failed Response to lntervention Only> Record information regarding the
instructional strategies and research-based interventions in which the student participated
Note. This field oppears only if the purpose of the case conference is indicated as lnitial
Follawing Failed Response ta lntervention.
4.) Review Progress Monitoring Data and record results
Note. This data moy help the CCC to determine the need for additional testing. This field may be
used to describe the growth or progress this student hos made reiated to his or her annual
gaals.

5.) Record Present Level data for the student including current academic and functional
performance.
Nate. Be sure to address how the student's disability affects access to the general education
curriculum.
6.) Based upon the data collected and reported here, determinewhetherthere is a need for

/Vofe. As with all pages in llEP, Conference A/otes are ovailable

d) '<SAVE>" sdves the infarmotion on the screen

b) "<SAVE & CONTINUE>" saves the information on the screen ond checks it aqainst llEP's

m.
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lf ony part is incomplete or missing, error messages will oppeor at tne top aJ ttte page
all parts are complete, ltEP advances to the next

1.)This page should only be accessed during the scheduled case conference
Note. Eligibility determinations sltould only be made ot a cose conference by the committee

o review of dato
2.) Based on the data recorded, the case conference committee determines the student's

Note.

o) lf the student's eligibility is not yet determined, select that option from the eligibility
choices.

i) ln this case only the Eligibility lnformation Page moy be soved with no event creoted.
ii) Reasons for eligibility may be recorded here as well.

b) lf the student is eligible, record reosons for the eligibitity decision
i) Click Creote Eligibility button
ii) From the new Eligibility Selection screent

(1) Enter the current eligibility date for the student.
(a) The Eligibility date connot be a future date.
(b) For Annual Cose Reviews this date may be chonged to match the date of the

conference. This confirms that reevaluation wds considered after o review of
existing dota.

(2) Select the primory and if needed any odditional secondary etigibitity areas for the
student.

iii) Click the Back button to return to the Eligibility tnformation poge.
iv) Click the Create Eligibility Event & Continue to confirm the eligibility choices and

return to the Eliqibility tnformation page.
v) The Eligibility Information page is now locked qnd will remqin tocked until a Final

IEP is credted.
c) lf the student is not eligible for services, create o final notice of ineligibitity

i) There is no need to continue with the remainder of the IEP documentation once the
notice of ineligibility is created

Note. As with all pages in llEP, Conference Notes ore ovailable
a) "<SAVE>" soves the inJormation on the screen
b) "<SAVE & CONTINUE>" soves the information on the screen ond checks it against tlEP's

Rules of Completion
c) lf any part is incomplete or missing, error messages will appeor at the top of the poge
d) lf all parts ore complete, llEP advances to the nert

$-
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1.) Complete Special Considerations for Limited English Proficiency - select either Yes OR No

Note. Limited English Proficiency needs must be addressed for each student; there may be

odditionol questions here based upon the eligibility oreas of the student.
2.) lf yes is selected - Describe the language needs related to Limited English Proficiency as

comprehensively as possible

3.) Complete Behavior Concerns - select either Yes OR No

Note. tf Manifestation Determination is the purpose, those options will be displayed on this page

4.) lf yes is selected - Behaviors of Concern: Describe the patter"ns of concerning behaviors as

comprehensively as possible

5.) Functions of Behavior: lnclude the evidence of factors affecting behavior describe as

comprehensively as possible

6.) Positive Strategies/lnstructional Experiences: Articulate the plan to provide behavior
rt/interventions describe as comprehensively as possible

7.) lndicate whether or not to design a goal or goals (by selecting either Yes OB NO) for this
student and if necessary eniitle a new goal(s)

Note. lt is not necessqry to recard behavior goals here if on annual goal for the behavior has

already been entered inta Annusl Goals.

8.) lndicate the need for Special Education and Related Services (by selecting either Yes OR NO)

and describe the service if required
Nate. As with oll pages in llEP, Conference Notes are avoilable

o) "<SAVE>' soves the information on the screen

b) '<SAVE & CONTINUE>" saves the information on the screen and checks it against llEP's

Rules of Completion
c) lf any part is incomplete or missing, error messages will qppeor at the top of the page

lf all parts are complete, llEP advonces to the next

I
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Note.

a) All previous/current transition assessments witt be listed on this page

b) Click'<Add Assessment>" to record the name of o new transition ossessment

c) To delete a transition ossessment
i) Check the box preceding the transition qssessment in the "Del" column
ii) Clickthe "<SAVE>' button

d) To rearder the list of transition assessments
i) Enter the new order in the box provided in the "New Pos" column
ii) Click the '<1AVE>' button

1.) Discuss find of anv age-appropriate transition assessments

2.) Decide if the student has sufficient skills to live independently - select either Yes OB No

Note.
a.) lf "Yes", cite the evidence for this selection. Be sure to oddress independent living
skills in the tronsition ossessment summary.
b.) lf No, enter informotion for all three postsecondary statements.

Note. Dropdown menus with standard tronsition statement endings formuloted statements
should make sense bosed on the ending selected
4.) Select appropriate: The transition goals updated annual either "Yes- postsecondary goals
were reviewed and discussed and remain the same" OR "Yes - postsecondary goals were
reviewed and discussed and have been updated acco
Note. As with all pages in llEP, Conference Nofes ore avoilable

o) "<SAVE>" soves the information on the screen
b) '<SAVE & CONTINUE>" soves the information on the screen and checks it against llEP's

Rules of Completion
c) lf any part is incomplete or missin% error messoges will oppear at the top of the page
d) lf all ports are complete, llEP advonces to the next

1.) Enterthe anticipated date of the student's exitfrom high school orfrom extended secondary
services

2.)Select either: "student will pursue High School Diploma" OB "Student will pursue a

certificate of completion "

3.) lf "Student will pursue High School Diploma" is selected - Choose the appropriate level of
participation in ISTEP testing

4.) lf "Student will pursue High School Diploma" is selected - lf student is in grades 3-8, select
his/her specific participation level in each curriculum area

5.) lf "Student will pursue High School Diploma" is selected - lf "student will pursue High School
Diploma" is chosen - Choose the appropriate level of participation in ISTEP testi
4'.) lf "Student will pursue a certificate of completion" is selected - select either:
"Meets the criteria to participate in alternative assessment" if the student meets the criteria to
participate in the assessment

OR
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For High School students, "Student will not be in 10ih grade, Therefore, State assessment is not
required,"
5'.) lf "Student will pursue a certificate of completion" is selected - Conrplete the Rationale

section and describe the reasoning for state assessment selections tVote. Continue to step I
6.) lf "student will pursue High School Diploma" is selected - Choose the appropriate level of
particioation in ISTEP testine
7.) lf "student will pursue High School Diploma" is selected - lf ISTEP+ Ofi End Of Course with
accommodations is selected for any area, choose appropriate accommodations Note. ISTEP+ AR

End Qf Course will depend on age/ grade level
Note. To odd occommodations

i) Click "Add Accommodations"
ii) Check the oppropriote accommodation(s) for this student
iii) Click "Save and Continue" to return to the Sfofe Assessments and Other

Participations page

iv) Selected accommodotions appear next to the chosen curriculum areo and grade level
v) To remove an occammodation, check the box in the "Delete" column and "Ssve" the

paqe

8.) Complete the Rationale section and describe the reasoning for state assessment selections

9.) Other Participation: Articulate a plan for the student's participation in any other testing that
may take place at school lnclude accommodations and any other direction

IREAD3

10.) If the student is currently in third grade options to document participation in IREAD3

appear.
Note. Document the student's results in the IREAD3 assessment. According to the outcome of
the ossessment retention, remediation and retake results may be recorded here.
Note. As with oll pages in llEP, Conference Notes are available

a) "<SAVE>" saves the informotion on the s€reen
b) '<SAVE & CONTINUE>" soves the information on the screen and checks it agoinst llEP's

Rules of Completion
c) lf any port is incomplete or missin* error messoges will appear at the top of the poge
d) lf all ports are complete, llEP advances to the next page

G
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Note.
q) Ail carrent gools are listed on this page
b) To delete a gool

i) Check the box preceding the goal in the "Del" column
ii) Click the "Save" button

c) To reorder the list of goals

i) Enter the new order in the box provided in the "Position" column
ii) Clickthe "Sove" button

d) To updote or change o goal
Click the "Detoils" button ossociated with that

ADD GOAL (N

1.)Add new
2.) Click Add Goal on the Goals pase to enter a new annual soal for a student
3.) Capture Present Levels of Academic Achievement and Functional Pedormance (PLAAFP)

data relevant to this annual goal.

4.) Describe the student's Educational Needs based upon the data reported and collected in the
IEP

5.) Compose a measurable Annual Goal that addresses one or more of the student's
educational needs

6.) Click "<SAVE & CONTINUE>" to save the content and continue developins the annual goal

GOAL DETAILS

Note.
a) Tltis poge contoins the information from the Add Goal page or saved work entered

previously
All information mov be updated or chonqed to reflect a student's current needs

b) 1.) Present Levels - Capture Present Levels of Academic Achievement and Functional
Performance data that is relevant to the annualgoal

2.) Needs - Describe the student's Educational Needs based upon the data reported and
collected in the IEP

3.) Annual Goal - Compose a measurable Annual Goal that addresses one or more of the
student's educational needs

4.) Methodllnstrument for Measuring Progress - Record the Method or lnstrument used to
measure student progress

Note. This method or instrument should be the some taol used to establish the student's PLAAFP

data
5") Standards - Click <ADD STANDARD>.

6.) Standards - Click the + symbol next to either the Common Core, Functional Achievement
Standard, lndiana Standard, ISTAR KR Standards, or ISTAR Standards in each Domain"

7.) Standards - Selected standards appear at the bottom of the Add Standards screen"

Note. To remove a standard
(a) Place a check in the "Delete" box beside the stondard
'b) Click "Save" to remove the stondord

8.) Progress Monitoring * Select the progress monitoring method that best fits the method or
instrument used to monitor student progress on this annual goal.

a

Goals
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Note.
Far Artnual Case Reviev,ts Gnd any Revised IEP an "Apply" button appears.

With a single clickthe Proposed IEP dates fill in the lnitiul and Target dates ior the

PROGRESS MONITORING _ DESCRIPTIVE DOCUMENTATION

1.} CIicK,.<EDIT PROGRESS MONITORING>,,

2.) Under Progress Monitoring Assessment record the toof or instrument to be used

3.) Under Subject Area record the subject area addressed by the annual goal

4.) Click "<ADD ASSESSMENT>" to save this information
5.) Click "<SAVE AND CONTINUE>" to save the data and return to the Goal Details

PROGRESS MONITORING _ SINGLE POINT

1".) Ctick'kEDlT PROGRESS MONITORING>"

2.) Under Progress Monitoring Assessnrent record the tool or instrument to be used

3.) Under Subject Area record the subject area addressed by the arrnual goal

4.) Under Meiric enter the task, behavior, or score being recorded

5.) Click "<ADD ASSESSMENT>" to save this information
6.) Enter Parameters to build the graph

7.) lnitiaiValue and Date - Enter ihe score representing the student's initialskili levei and the

date it was recorded

B.)Target Value and Date * Enier ihe target score and the date by which the student should

achieve this
9.) Frequencv of Collection - Record the frequency of data collection
10.) Click "<SAVE AND CONTINUE>" to save the data and return to the Goal Details page

PROGRESS MONITORING - SINGLE RUBRIC

1.) Click "<EDIT PROGRESS MONITORING>"
2.) Under Progress Monitoring Assessment record the tool or instrument to be used

3") Under Subject Area record the subject area addressed by the qnnuqlglel
4.) Ciick "<ADD ASSESSIVIENT>" to save this infoi"mation
5.) Create a rubi'ic byenter-ingthe rubric criteria in the pr"ovided form or "Add Rubric(s)from

Bank"

10
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PROGRESS MONITORING - SINGLE RUBRIC (conti
Note.

o) Add Rubrics from User's Bonk for "student Name" poge contains:
i) a dropdawn list of user created rubric categories,
ii) o list of uncotegorized rubrics (if any)
iii) "Manoge Rubrics in Bonk" button
iv) "Back" to return to Goals without soving
v) "Save" to sove dota
vi) "Save & Cantinue" to sove data ond return to Goals

b) To add rubrics olready stored in the rubric bonk
i) Choose the category, if any
ii) Click the oppropriate box in the "Add" column
iii) Click Save & Continue to odd the rubric and return to the Progress Monitoring screen

fi.) fhe rubric should be listed along with the rest of the parameters

c) Click "Monage Rubrics in Bonk" to odd o new rubric
d) Enter the Rubric Title
e) Complete qt leost three rubric criterio entries

i) Click "Bock to Student Name" to return to the Gool Details page without saving
information

ii) Click "Sove" of the bottom of the screen ta sove the rubric
iii) Click "Sove & Continue" to sove the rubric and return to the student's Gool Details

page

f) Click "Edit Cotegories for My Rubric Bank" to creote organizational cotegories to sort
rubrics
i) Enter a title for o rubric category

(1-) Click "Bock" to return to the Manage Rubric Bank screen
(2) Click "Save" to sove the informotion
(3) Click "Save & Continue" to sove the information and return to the Monoge Rubric

Bqnk screen

ii) Rubric Categories may also be reordered or deleted from this screen
(1") Enter the number of the new position in New Pos column and click "Sove" to

moke the change
(2) To delete a rubric category click the box in the "Del" column and click "Save" to

moke the change
g) Click "lmport Rubrics to my Rubric Bonk from my Caselood" to add previously creoted

rubrics to the rubric bqnk
i) Choose to import Rubrics from the current student only or from and entire caseload

ii) Click "Save & Continue" to import rubrics and return to the Monage Users Rubric

Bank screen

iii) lmported rubrics should dppear in o list ot the top of the screen

6.) Enter Parameter to build the graph

7.) lnitial Value and Date - Enter the score representing the student's initial skill level and the

date it was recorded

8.) Target Value and Date - Enter the target score and the date the student should achieve this

1,7



PROGRESS MONITORING - SINGLE RUBRIC (continued
9.) Record the frequency of data collection
10.) Click "<SAVE AND CONTINUE>" to save the data and return to the Goal Details
PROGRESS MONITORING _ COLTECTION OF INDICATORS

1.) Record objectives before
2.) Click "<EDIT PROGRESS MONITORING>"

3.) Under Progress Monitorine Assessment record the tool or instrument to be used

4.) Under Subject Area record the subject area addressed by the annual goal

5.) Under Metric enter the task, behavior, or score being recorded
6.) Click "<ADD ASSESSMENT>" to save this information
7.) Enter Parameters to Build Graph for Annual Progress.

B.) Enter lnitial and Target Percenta
9.) Enter lnitialandTarget Date-The lnitialandTarget Date maynot be outside of the IEP

Effective dates.
Note. The Dote Ranqe moy be less than the eifective dates.
10.i Create a rubric by entering the rubric criteria in the provided form
1-1-") Create a rubric by entering the rubric criteria in the provided form or "Add Rubric{s) from
Bank"

Note.
(a) Add Rubricsfrom User's Bankfor "student Nome" page contoins:

(i) a dropdown list of user created rubric cotegories,
(ii) a list of uncategorized rubrics (if any)

{iii) "Manoge Rubrics in Bank" button
(iv) "Back" to return ta Gaals without saving
(v) "Sove" to save data
(vi) "Save & Continue" to save dato ond return to Goals

(b) fo add rubrics already stored in the rubric bank
(i) Choose ttte cotegory, if ony
(ii) Click the oppropriote bax in the 'Add" column
(iii) Click Save & Continue to add the rubric ond return to the Pragress

Monitoring screen
(iv) The rubrir should be listed olong with the rest of the parameters

(c) Click "Manage Rubrics in Bonk" to add a new rubric
(d) Enter the Rubric Title
(e) Complete at least three rubric criteria entries

(i) Click "Bock to Student Name" to return to the Gool Details page without
saving informotion

(ii) Click "Sove" ot the bottom of the screen to save the rubric

{iii) Click "Save & Continue" to save the rubric and return to the student's
Goal Details page

17



PROGRESS MONITORING - COLLECTION OF !NDICATORS (continued
Note. (Continued)

(f) Click "Edit Cotegories for My Rubric Bank" to create orqonizational categories
to sort rubrics
(i) Enter a title for o rubric category

L. Click "Back" ta return to the Manage Rubric Bonk screen
2. Click "Save" to save the information
3. Click "Sove & Continue" to sove the information and return to the

Manoge Rubric Bqnk screen
(ii) Rubric Categories moy also be reordered or deleted from this screen

1. Enter the number of the new position in New Pos column and click
"Save" to make the change

2. To delete a rubric category click the box in the "Del" column and click
"Sove" to moke the change

(g) Click "lmport Rubrics to my Rubric Bank from my Coseload" to odd previously
created rubrics to the rubric bank
(i) Choose to import Rubrics from the current student only or from ond entire

caseload
(ii) Click "Sove & Continue" to import rubrics and return to the Manage lJsers

Rubric Bank screen
(iii) lmported rubrics should appear in o list ot the top of the screen

(h) Frequency of Collection
(i) Record the frequency of datq collection

(i) Select the objectives to which this rubric applies.
(i) Rubrics moy be creoted for each individuol objective.

0i) Ane rubric may be applied to oll objectives.
iii) Only one rubric may be opplied to any one objective.

12.) Click "<SAVE AND CONTINUE>" to save the data and return to the Goal Details

For Annual Cose Reviews ond any Revised IEP an "Apply" button appears.
With a single click the Proposed IEP dates fill in the lnitial ond Torget dates for the

1.) Transition Service - Click "<ADD TRANSITION SERVICE>" to add transition service.
2.) Click'?dd Transition Service" to add a transition service
3.) Enter Description, Frequency, Postsecondary Goal to Support, by whom, and anticipated
Date of Completion
4.) Enter Narrative detail.
5.) Save the entry anci acicj as services as are requireci
6.) Record/Document any and all Adult Services information shared with the student and

7,) Special Education Service - Click "<ADD SPECIAL EDUCATION SERVICE>" to add a special
education service

14
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B") Select lndirect Support, Direct Services, or Speech and/or Language Services

9.) Click "<SAVE AND CONTINUE>" to continue adding the service

10.) Enter tnitiation, Frequency, Lehgth, Duration, To Support (if Transition), Location, and

Narrative
12.) Ciick "<SAVE>" and Add as many services as are required

13.) Related Services - Click "<ADD RELATED SERVICES>" to add a related service

14.) Select Related Service Descri

1-5.) Click "<SAVE AND CONTINUE>" to continue adding the service
16,) Enter lnitiation, Frequency, Length, Duration, To Support (if Transition), Location, and

Narraiive
17.) Click "<SAVE>" and Add as many services as are re

18.)Accommodations - ISTEP+ or End of Course Assessments accommodatiorrs are listed here

Note. An additional box is provided for accommodotions unrelated to test

19.) Transportation - Answer "Yes OR No" to the transportation question

20.) lf transit time or transportation needs of the student are different than non-disabied peers,

record the transportation needs of the student and enter a related service if necessary.

21.) lf Transportation is recorded as a related service, the medical reason for special
transportation may be recorded. Select Other for a text box to report any reason not listed in
the dropdown menu.

22.) Accessible Materials - Answer "Yes OR No" to the question

23.) lt the student needs instructional materials provided in accessible format, describe the
environments, tasks, tools, and services related to the provision of accessible instructional
materials to this student
24.) Assistive T - Answer "Yes OR No" to the question

25.) lf the student needs assistive technology, describe the assistive technology required
25.) Extended School Year (ESY) - Select the appropriate choice for ESY /Vote. ESY is inciicated if
one of the first three choices is selected; lf ESY is unnecessarv select "<NONE>"

27.) lf ESY is indicated, please enter a special education and/ar related service to support this
choice

28. rts - Answer "Yes OR No" to the question

29.) tt "Yes", record the plan to provide school personnel r.vith the knowledge required to
implement the student's IEP

30.) Answer "Yes OR No" to the second question

31.) lf Yes, record modifications necessary for this student to participate in the described

activities
32.) Progress Report Timeline - Enter the frequency progress will be reported for this student

33.i Rationale - Describe the rationale for providing these services and supports, as well as

describine reasons for reiecting other
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1.) Course of Study - Choose Course of study from drop down menu.
2.) Education Setting - enter total instructional minutes per week.

3.) Enter total special education minutes per week
Note. These minutes should mirror the minutes in the special educotion services.

4.) LRE Placement Codes - select the code that corresponds to the % of time in the general

education setti
5.) ED Students - choose full time or all other
6.) List additional descriptors of LRE.

7,) Describe discussion of harmful effects
8.) General Considerations - Consider each of the five statements carefully, lf No is selected:

ease state the exceptions and describe the reasoning for these exceptions

9.) Program lnformation - If the program information in the box is correct, check the box, IF

NOf continue with the prompts

10.) Select district and schoolfrom dro menus.

11.) lf next educatine school is non-public - select accreditation information.
12.) lt the next educating school is the same check the box, lF NOT continue with the prompts.

Note. As with oll poges in llEP, Conference Notes ore available
a) "<SAVE>" soves the information on the screen
b) '<SAVE & CONTINUE>" soves the information on the screen ond checks it agoinst llEP's

Rules of Completion
c) lf ony part is incomplete or missing, error messages will appear at the top of the page
d) If oll ports ore complete, llEP odvonces to the next page

Note.
This poge generates the lndicotor 14 letter that should accompany the IEP when Exit

from Secondary Services is a selected purpose ofthe conference. Be sure parent
tion is up to date and os accurote as possible.

1.) Enter Recommendations to Assist in Meeting Postsecondary Goals

2.) Describe the accommodations, modifications, and/or assistive technology that have been
most usefulto the student
3.) Describe what will help the student be successful after graduation
4.) Create Finalsummary of Performance Note. SOP may be printed seporately, but is intended
to be a part of the IEP

Note. As with all pages in llEP, Conference Notes are availoble
o) "<SAVE>" saves the information on the screen

b) '<SAVE & CONTINUE>" saves the informotion on the screen ond checks it against llEP's

Rules of Completion

c) lf any part is incomplete or missing, error messages will qppedr ot the top of the poge
d) lf all parts ore complete, llEP odvances to the next pdge

o
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1.) Review Conference notes for content and accura
A1ofe.

o) "<SAVE>" saves the information on the screen
b) "<SAVE & CONTTNUE>" sdves the informotion an the screen ond checks it against tlEP's

Rules of Completion
c) lf any part is incomplete or missing, error messages will oppeor at the top of the page
d) lf all parts are complete, ltEP advonces to the next page

1.) lf the Case Conference Committee decided upon reevaluation, a reminder appears at the top
of the page

2.) CCC meeting date, IEP begin ciate, and end date are reported
Note. To ehange the IEP begin or end dates return to the Schedule CCC Meeting pcrge and make
the o ppropriate adiustments
3.) Mark whether the parent{s} reject the provision of FApE
Note. lf FAPE is rejected, the process continues with the creation of the tSp

4.) Check ali that attended the case conference - Click "Add Additional Aitendees" to record any
other persons in attendance at the case conference
5.) lf any errors exist in the IEP the lrution "<DISPLAY ERRORS>" appears - Clicl< the button ts
vier'v a Iist of errors
6.) Click "<CREATE DRAFT IEP>" at any time to view a draft of the IEP containing all information
entered in the IEP workspace when the draft is created
7.) If there are no errors and the CCC has finished deliberating - click "<CREATE Flt{AL IEP>"
Note. Confirm that a Finsl IEP is to be created
8,) Click the "<lEP>" link ts view and/or print the lEp
9.) Once the pareni(s) have signed the IEP (if required) fax the signature page to the provicled
fax number Nate. Once received a link vrill appeor next to the tEP with a date the fox was
received Click the link to viev,t the faxed document
10.) Click the Proposed Button to confirm acceptance of the lEp
11.) Record whether the IEP was: Accepted OF Rejected - parent rejects provision of FAPE and
intends to unilaterally enroll chitd in a non-public school.
12.) (For Initial lEPs only) Rejected - student remains in General Education
Note. This option is availal:ie ',uhen parents reject the tnitial tEP only. The student remains rn

educatian and receives no speciol education ar relqted services.
L3.) Record who the document, the date, and any notes
Note.

a) "<SAVE>" saves the information on the screen
b) "<SAVE & COIUTINaE>" seves the information on the screen and checks it against llEP's

Rules of Completion
c) lf any part is ineomplete or missing, error messages will sppear at the top of the page

if all parts are camplete, ltEP ddvances to the next

tb



1.) Review the Final IEP and create any additional Final documents necessary Note. Additional
Documents are listed here

Note.
o) "<SAVE>" soves the information on the screen

b) '<SAVE & CONTINUE>" seves the informotion on the screen and checks it agoinst llEP's

Rules of Completion
c) lf any part is incomplete or missing, error messages will appear at the top of the page

d) lf all parts are complete, llEP advances to the next page

17
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10. Save
-- 11. Goal is now accessible in Progress Monitoring Wizard

Caseload Setup
CEGEL#&# SilEA.F F =#EE&R,#

You will use the Caseload setup wizard to:

12. View your current caseioad

13. Add/removestudents

Once you get in, look for the small gray menu

Click on Wizards.

Click on Caseload Setup Wizard.

H Available Wizards

easela*d 5*e up_?{ iza rd

at the top of the screen:

4sA



Grade Level: All Grades i lF

Student First Name:

Student Middle Name:

Student lD:

School: All Schools' a {+
(' E-imited to those schools ycu have access to)

Exact Match ?

Exact Match ?

Exast Match ;

General Ed Eligibility ISP

Status: Child Study Special Ed Discontinued

Referral IEP

Sort List By: Student's Last Name

Find a list of siudenis by selecting your schoo! frorn the dropdown menu, then click
speclal Ed or IEF io show all students at your school who have IEFs.

. You may enier a student's name to find a specific person

. If you cannot find your students, ask a member of your support team. The student
may be incorrectly iocated at a different school, or you may not have permission
to view the students in a particular school (community). See directions below for
getting permission to join another school (community)

,^.&B* #R ft,HMGVE STU*EftITS

i+*
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Caseload Setup Wizard - Current Special Education Caseload
glPw Mail?

753V 6

7537 7

7537 I

7537 6

01t2212003

08/1 1/2001

07/08i2001

10/05na02

10J01i2001

12118t2005

1010412001

7573 3

7537 7

Add:

To add students to your caseload, check the box under the Current Teacher of Record or
Team Member column.

If you are not TOR, but contribute to an IEP for a student, click under the Team Member
column

Resrnswe:

To remove students, simply uncheck the box in front of the student's name. When you
click Update the Database, the student will be removed from your list.

To vEew y@esr easeEcad:

C

?

J-

'?

,"i!

i-

i

I

Team Member

;Check Allj ,Check Nonel
:Check All:

:----:+*-'i:,

iCheck Hone:
:1'.-::

schoor Grade oilin" t,""nh%T}il:J"""u'#jr"j,r**o



Select a Student (Caseload of

CP Last Elig IEP Begin lEEfud Schosl Grede flase

! m NEu tdait'

Student l0 Age Eir Ca.ee Llanaget

7

I

7537

7Rfl7

i537

7537

7531

7573

i537

{

{
-d

.:.-J

{J
A

,+,(!

a?n4t2014

|,ln?rZAU

lJ4nd,fiav

10r31i2013

11i04i2013

w1gpafi

10/06i2014

05/1512014

|J5m12014

07Mnafi

1 0/31i2013

i 1/04/20r 3

09/18i2014

1ofr1i2014

01m1120r5

05P312015

07101/2015

loiJi/20i4

1081/20r4

ftmilau

'r0r3'il2015

759309036

7549 t 4033

759713009

7435$7]64

7605060n

75r09088

743507142

llYears AUT,S|,L|

13 Years ED

13 Years AUT,SI

12 Years AUT,LI

13 Years AUT,CD.LI

8 Years SLO,LI

13 \'ears SLO

6

7

3

7

Click Students (on the top green bar)

Cllck View Caseload

Click each student's name to view IEP records.

, :_ :=,::_-_-.. _to find out what the little symbols in front of each name mean/ or click
the little CP at the top of the first column.

JGTNETruG A CGF{ $€NJruEEY

. If you need to view students from a school
Learning Connection and ask to ioin

you do not have access to, go back to the
that school community:

Click on Contacts and Communities--> My Communities
Click "Find a Community" (top right)
Click "SchoofCorporation" radio button (top)
Type the name of the school you want to have access to.

Ccr:irl1unit-v T!,pe:

Key'wcrd:

_ IOO= CGr"! n'uniqf '., .Jser C.ea:es i.-; $6.roc lCorp3'61o'

Lincoln

$=erci:

Click Search,
When you see the name of the school,
After approximately 24 hours, you wil!

Support Team members cfrn give immediate

click "Join Community" (far right).
be given access to that school.
24 hour access to anY school if You

€; Fi*9 4 turs,*r: f,1, f ;*$ & fr*rrera*rrtr

C



cannot wait until the next day. If you also join the school community, then by the
time your 24 hour access expires, you will have been accepted into that
com munity permanently.

tzu R#rtffi EruT/ F€*VE:3F€lERRruSF=R GT# G=ruTS

-#-g=====;--= - -=i= =+l:=.-=$

Move-Xns/Transfers

When students move into a School City of East Chicago from another district or state, a
conference must be held within 10 days. This includes students who are returning from a

chafter school or residential placement.

. When students transfer from one School City of East Chicago School to another, all
paperwork is transferred with them, and the IEP ls implemented as written, or a
revision conference may be held to reflect changes with a new school
environment. NO move-in conference is necessary.

o When students transfer to School City of East Chicago from another Indiana school,
the IEP can be transferred within the IIEP. (See below)

. When students transfer to School City of East Chicago from another state, all IEP
information must be entered into the IIEP system to create a new IEP.

Addireg sEe^rdemts to tt'se EIEF Gatahase Eer a '8wo step process.

Step 1--Adding the student to your caseload

. The student's name, DOB, address, etc is entered into RDS when the student enrolls
or transfers. This information !s then synchronized with the IIEP database through
a repoft that is updated one time a week (sometimes oftener). This does NOT
include the student's eligibility.

. You need to make sure that your student is listed correctly in RDS (correct school,
correct DOB, etc.) If there is an error in this information, please ask your school to
correct it.

f . if the student recently transferred from another school:

1. Check to make sure they are listed in the correct school in PowerSchool. If
not, tell your school to make the change.

2, If the st'.ldent is ner,rly enrolled, you nna)/ har,re to wait a few days for
him/her to show up.

- ?-, Do you have access to the school at which the student ls enrolled?

1. You will gain access to the schools you need, by joining each school
"community" through the Learning Connection.

2. You will only see students in the schools whene you are a rnernber.
t--



3. See instructions abo're to add a school to your list oi communities.

-ep 2--Adding the ellgibility and the IEF from the previous / non public school,

. If the student attended an Indiana school that is currently using the IIEP system, the
IEP can be transferred to the SBCSC database, but only after it is requested"

1. Once you see the student in the IIEP system, call any support team member, or
Trish Luna and ask her io request the IEP. They will send an email to the
previor.ls school and ask them to "push" the IEP to us, This process is
dependent on the previous school staffo but generally is done the same day.

2. Trish or any suppori team member can also add the student's current eligibility.
You will need io give them the primary and secondary eligibiiities when they
have been confirmed, and also the date of the studeni's last IEP.

3. DO NOT begin entering inforrnatiosl into the IEF if you are requesting the IEP
from another Indiana school. \//hen the IEP is received, ii will overwrite
anything currently in the student's record, so anything you enter will be lost.

. If the student is not in IIEP because they are enroiled in a nonpuibic school, call the
special education ofFice io have the student added. You will need to have ihe
student's namer DOB, address, pareni names and date of last IEP (if applicable)

UI



Progress monitoring is used to assess students'academic performance and
evaluate the effectiveness of instruction, IndianalEP has four types of
monitoring available.

' Descriptive Documentation - The measurement of the goal depends
on the ability of the author to articulate performance in measurable
terms.

' Single Point - The measurement of the goal depends on counting a
number of instances or recording a score.

single Rubric - The measurement of the goal depends on the
articulation of progressive criteria intended to define increments of
SUCCCSS,

' Collection of Indicators - The measurement of the goal is based on
the direct assessment of one or more standard indicators and/or
elements. Rubrics may be created for each element. These are data
points that permit longitudinal analysls based on standards.

Editing Progress Monitoring
1. select type of Progress Monitoring and click Edit progress

Monitoring button

f#i*lrsFr"=!.;.EF=H=F

i-!:,+ ii,+il"-+-€*A'l+g irq]s-.€€*-+iErai i?=iBi'3i t.l =e#S:{ii56.tj3nF-4 
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I gsidHFEIrl
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z. Enter assessment titre and subject area then click ADD ASSESSMENT

button

>AmetricisrequiredtoaddanassessmentwhenSinglePointis

3. Complete chart for progress Monitoring Assessment and click SAVE &
CONTINUE button

Descriptive Documentation - no additional informatioLl: reggllgq

Single Point * Enter the following areas;

' The initial and target dates must within the dates of the IEP

Peranlet:rs to BrilE r5rspn

- 

-.ffi

... trliristsccre J'l:tevioent 1 tnitiat BEip p-B"otta0rsiffi
Fubilc I
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selected

F You can add more than one assessment for each goal
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Single Rubric - Enter the following areas:

' The initial and target dates must within the dates of the IEp

collection of rndicators - Enter the foilowing areas:

' The initial and target dates must within the dates of the IEp

:=+-
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A user can customize a rubric bank where you can save and rnanage rubrics

that you have created for your students'

The rubric bank is accessed through the IEp process > Goals > Goal Details >

Progress Monitoring

. Select Single Rubric or Colleciion of Indicators for type of progress

monitoring
. Click EDIT PROGRESS MONITORING
. Click ADD RUBRIC(S) FROM BANK

button in Rubric column

. Click MANAGE RUERICS IN

Enter a rubric title
Enter the details of the rubric

CIicK SAVE

i' --- 
I
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You can manage your Rubric Banks by categ orizing them under a specific
name' You can also import all rubrics you have created for different
students, categorize them , and place them in your rubric bank.

Catego rize Rubric Banks

. Click on CREATE CATEGORIES
FOR MY RUBRIC BANK button

. Enter category names

. Click SAVE & CONTINUE

The rubric should appear at the top
of the Manage Users Rubric BankJ

3ge.

Impoft Rubrics from Caseload

Click IMPORT RUBRICS TO
MY RUBRIC BANK FROM
MY CASELOAD button
Select from where to import
rubrics

CIicK SAVE & CONTINUE

lMath I

iEnslish iL-,

ry-:_l
;SocialEtudies l

,d-, iri-lll:.rtr.Ei iEstrj iruiar@i

r*J tmportFlubilcs frtrm lytaryAntsIDn

I lnclu& stu*nB rsrwhom lam cuffEntreacherof Frecord (r-oFr)itrasB rvtanagEr

-:-j << Eack t i Save j flSaG & Continue #l ..-;j '-:.::_r H::--:

Tha rlthrin chr.,rlrl -^^^^- ^+ +L^ L^.^ ^€r-l-^ t\ u-.^- - r rI I is I uui rL si iuuio appeai' ai tne iOp Oi tne i,lanage UserS RUbriC Bank page.
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. Select a category

. Click SAVE &
CONTINUE TO
(student name)

The system returns to
the Add Rubrics from
Users Bank for
<student name> Page.

; i- : ::ti }il s; :':-'3 tJ;"]
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Rabt!. Details

t{*1 Evid*nx Eleril*.nt has nst be.n irifqdured-

InEsduaed: EIem*nt has been inkodu,=d.

E"fiergi$g: In eaII'J slages 0idelrelopment

Devei*ping: Frogress is erid*nt-

BnDqing: ln adr.anc+d stag:s oider,elEprn*nL

Demonsualed: Pen'rrrned und+r direciion or r*ques'r

Applied: Uscd is complete colnFiex tasl';s 0r solYe probl*n:s

j $eleg* Bu!!q.=.i! ?g.!tk]

To Add a Rubric to Your goal:
. Select the category for the bank that you wish to add from the Add Rubrics

from Users Bank Page
. Place a check mark in the box in the Add column
. Then click on SAVE AND CONTINUE

,dd Rubrics from lJsers Eank for Hevln Spacey Siudeni: K*vin Spa*Y

.qdd E{bric TiLie

'*, Rshric 1

5avel*=auokJ I
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,._---_-++&:i f Sav* & Continue -> 3j'\:;:#



The system displays the following tabs:

Goal Information: Includes:
. Goal Statement

" Method/Instrumentation
. Objectives/Benchmark
. Standard(s) / Element(s)
. Parameters

Graph:
. Graphs progress of goal

Data:
Data entry
Assessment History

I.JOTE: This is a Collectisn of
Indicators. Eaeh type of
progress monitoring will look
different.

Repoft:
. Qalarf Q{-=rl- =nrl En.l d=}acver9LL vlut L qa t9 Lt tu UULLJ

. Select PRINT GRAPH to
rview report and print
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,H
The lndianalEP system now offers the ability to batch print Progress Monitoring

Reports through the School System > Reports tab. This report is not saved to
individual students' records but may be rerun if needed. The system allows the

following filters to be used when creating the batch print report:

. A date range is required to determine what data points should be included.

. Students may be selected from the user's caseload list to be included on the

report"

The report will include all progress monitoring data points entered within the

selected date range across all applicable IEP/|SP's geated in llEP.

rlrl L
\f j
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1. Access Progress Monitoring Batch Reports

Eeeitr-i".**
*jxe*L*a*.:A#s.k
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Access the School SYstem tab,

then the RePorts tab

Click on the Progress Monitoring

Batch Reports link
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H
2. Select criteria for the rePort

Setthe date range forthe
report

5!. htlpsrJjstbqinq2,pcgeducttion'romleas l.i
Nouember 2O12

x

Select Etudsnts to Ee included:

I Eh"ittAl[ t chq ktt""i.:l

El satlygriscoe El MaryHamm E MarysheeF

El Test Erown E gatly Lor,g E] EridgeiTest 1

El MaryEuttock El SalryHedenhacher E EridgetTestl

El gallyDewit E TeetRepnrt3 E BddgetTest4

El sal6,Dixon E TestHeportg E BridqetTesis

Select those students to
include in the report

Click Generate Report

3. Receive confirmation the report was scheduled for generation

. The generation time for the report is dependent upon the

length of the date range and number students selected.

o An email is sent to your external email account when the

report is complete.

st.,to.t*,Il@rtzorz-llEEil entnrt*:iifrn/zntz-l@l
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*i"u" the report from the My Reports tab

5. Click the report to view, print, and/or save the report

^ r student begins at the

op of the page with a

reader.

uent information is shown

I indicate from which

iPllSP the data point was

ronitored.
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The Additional IEP Process Documents page provides users with quick
.^. access to additional documents which may be needed for the student's

IEP.
. Select document
. Click CREATE DRAFT DOCUMENT or CREATE FINAL DOCUMENT
. Click CREATE [DOCUMENT NAME]
" Click CONTINUE>> to return to first page

Create Drcument ,: i-+Li ;i- !+t fr=i i:=:

Creats Eillinil HediEaid hrHeallhfi el*led Eer,iicBs fslm Elr Ale H untet

tryq{lBqilt{rlilElhis docxmeFttralrstabdifitaartalherlargilag€,selectitfroilt thelist i.,*-"'* r I

Eil!ins l*{*dic*id 16r Healih-r**l*ted Seruic€E S6fLJ;r?€Et

+. 1= gE E.=== == E= ::+ = + :::= : 
=+ == i=n=3:= :+- -.r=Click link to viedprint pag



Sehool City af East Chicago
Lfit?,8,t2016

Parent Contacts

Contacting Person Person Contacted Contact
Method

Contaet
Date

Contact
ResuIt

Notes

Adrienne Woy-
naroski

Phone Call 08t26t2016 Other - Please

add details of
contact ia the
notes section.

Parent meeting set up for Thursday

Adrienne Woy-
naroski

Phone Call a9lolt2016 Other - Please

add details of
contact in the

aotes section.

Parent did not attend meeting, called to
reschedule and parent had gotten called
into work. left message with family
member

Adrienue Woy-
naroski

Phone Cail a9n6D0t6 Other - Please

add details of
cotrtact in the
notes section.

called to reschedule parent meeting

Adnenne Woy-
naroski

Phone Call 09ta8,Da16 Left Message Pareut returned my call and left a mes-
sage. Tried calling back, no answer and
full mailbox.

Adrienne Woy-
naroski

Phone Call a9t0/2a1.6 Other - Please

add details of
contact in the
notes section-

Called parect agal4 still unable to leave
a message

Adrienne W'oy-
uaroski

Phone Call a9tMt2016 Other - Please

add details cf.
contact in the
notes section.

affempted to call parent, no aaswer, could
not leave a message

naroski
Letter 09t1,5t7016 Other - Please

add details of
contact in the
notes section.

consent documents sent through the mail.

Adrienne Woy-
naroski

In person
conversatior

09DA/2A76
I

Permissiofl to
test granted

There are no Non Parent Contacts for this Student yet.

Fage 1
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lmportant Points to Remember About

Specially Designed lnstruction (SDl)

SDI is what a teachgr doe: to present information to the student that is different than what
other students received" lt may be instruction that is additionalto what other students
received andlor different methods or techniques to present the instruction not used with other
students.

5U is what rnakes special education 'tpecial." SDI is what is done bv the teacher, not the
student, to help close the academic perforniance gap between students with disabilities and

their general education peers.

SDI is to be based upon the specific skills the student does not have which are necessary for
them to improve their academic performance required for their measurable annual goals.

SDI is not a restatement of the academic content standard being taught. SDI is what unique_

teacher inslruction is written on the IEP that will be provided to the students to support
himlher in being able to perform the measurable annualgoal.

Properly selected SDI instruction will allow the student to make progress in the general

education curriculum and close their gap in academic performance as compared to their regular
,' education peers. Student abilities are factors in this closing of the gap, but don't make this an

excuse for setting low expectations of a student with disabilities. lt is clear that having high

expectations for any student- regular of ones with a disabilities, has a positive influence on both
teacher instructional decisions and increased performance by students.

To decide the specific areas of academic weaknesses the student exhibits, there are different
sections of the IEP this information may be found. Look at the Profile, PLOP, or the Measurable

' Annual Goalto give the IEP team guidance qn the academic needs of the student.

When writing SDI in section 7 of the lEP, it must be written to be clearly understood by any
person who reads the IEP as to what the teacher is expected to do for the student. The parents

have to be able to understand what SDl is being provided tq their child to improve their
academic performance. Who will be providing SDl to their child? Where (location) will SDI be

provided? How often (frequencylwillsDl be provided?

lf the same SDI is provided in different locations in the school and/or provided by different staff
members, then each must be show separately- Section 7 of the IEP must be written to indicate

what each provider, location, amourtt of time, and frequency will be for the SDl. No longer can

an IEP have two providers in one "PROVIDER TITLE' box. Each must have their own line of

, j informatiqn to make it clear what each provider is responsible for giving the student.

!q
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ecial Desi ed lnstruction

Considerations for Speciallv Designed Instruction

The purpose of this document is to help define and increase the capacity of understanding about

specially designed instruction as it relates to students with disabilities in Indiana. This document seryes

as guidance for IEP teams, administrators, educators and practitioners as they determine the need for,

plan, and implement Specially Designed Instruction (SDI) for students with disabilities who require an

Lrdividualized Education Program (EP).

This document is not a policy brief or a compliance tool. The information that follows focuses on the

practical aspects of designing and delivering SDI, to the end that high quality services and programs for

children with disabilities are continuously offered and improved.

In general, SDI is adapting content, methods, and/or instructional delivery to address the unique needs of

a student (511 IAC 7-32-88). Students who receive special education services must receive SDI in order

to be in compliance with the lndividuals with Disabilities Education Act (IDEA) and Indiana Article7,

but more importantly, because the design and delivery of instruction is what will enable students to

achieve the highest outcomes.

SDI describes the individualized instruction provided to a student receiving special education services.

In other words, "What does a student need that special education can provide?"

SDI is the instruction applied to address academic and fi.rnctional deficits.

SDI is what makes special education "special."

SDI is instruction intended to close the academ ic gap between a student with a disability and peers.

The design and delivery of SDI is the core of special education. SDI is the vehicle to ensure students

with disabilities receive high-quality instruction and services that willresult in progress toward

academic and functional standards, graduation, and meaningful postsecondary outcomes.

Aligned with SDI, Supplementary Aids and Services (SAS), and other supports that are provided in (1)

general education classes; (2) other education-related settings; and (3) extracurricular and nonacademic

settings enable students with disabilities to be educated with nondisabled peers to the maximum extent

appropriate in accordance with 511 IAC 7-42-10.

-FF.- fudtana{tr
*e#$ffEtetlbr

Contents of this guide are adapted from the Kansas State Deparknent of
Eduoation (2017, August), Kentucky Departrnent of Education (2017,

February), North carotina Deparbrent of Public Instruction considerations

for specially Designed Instruction (2016, April) and the Utah State Board

of Education Specially Designed Instruction (2016, Draft)
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Adaptins rhe conrent, me*roo3:::HLff;:3ff3 H[:ff',:";ddress rhe unique needs or a
student' SDI ensures access to grade level academic standards or content ccnnectors.

ln additicr: tc core insiruciisn {supplen:eniali

A service or suppct"t

!tr/h ai e n et! u iaior/sla f f,l5gi1**, pe rso n ne I cloes

Teaching specifie skills ideniified as
iearning barriei's

ln:pariant features o{ a pi-cgra:.ii ar:d/cr
unique instructicn

Specific to the siudent {individualizeci)

l."ria inta i n ing high erpeciations ancj su ppor.ting
siudents in ihe general eciue atton :efcinp

Prornotirig i r"':clepeadence
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ln plaee of core instruction isupplanti

s
LiiI Placernent

#
What a stucient does
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A restatement oi the acaciemic cc*teni
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ldeming a specifie program thei repiaces a

specia i educaiisn sei-i,iee

r&

Driven by prcgra:"r:s cr scheciule.s

w

Lo.r.ie r i n g ex p e cia tio rr s a n ci/o t' re ri ol,i lr g
siudents frcrn rhe general educatior: sett!ng
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Many Supplementary Aids and Services are supported through Specially Designed
lnstruction. For example, in order for a student to access and use a supplementary aid
independently, the student will need explicit instruction (SDI) in the use of the specific

strategy or device. The intent is to provide levels of support until the student can access

a supplementary aid independently (KDOE, 201

Instruction of calming strategies

Grapho-phonic skategies (visual/

auditory) including letter/sound

knowledge, phonemic awareness, de-

coding

. Explicit instruction on how to use a

graphic orgarizer

. Direct inshuction and support for spe-

cialized software and equipment

Explicit instruction in the writing pro-

cess including prewriting activities,

writing, revising, editing, and publishing

Multi-sensory teaching strategies

Direct inskuction in computation and

reasoning strategies

Supplementary Aids and Services (SAS)

Aids or services the student uses

Visual prompts

Visual, written, verbal, physical, picture

prompts and cues

S elf-monitoring checklists

Calming strategies

Graphic organizers

Prompting and cueing

Recorded materials

Extended time

Study guides

Magnifier

Copy of notes written on the board

Editing checklists

Cue cards with problem solving

skategies, definitions, examples, models,

flow chart, process steps

Modified tests/assignments

Graph paper

Calculator

Assistive technology

Guided practice of listening strategies

S caffolded instnrction, visual, written,

verbal, physical, picfure prompts and

CUES

Modeling

l.

I

z
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Instructionalpractices the teacher uses Z
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Strategies
The follorving strategies should be tailored to ttrre individual needs of the stLrclent. 'I'he

Specially Designecl Ittstruetional strategies pr:ovided are not an exhaustive or limiting iist.

. Phonemic awarensss strategies, multi-sensory teaching skategies,

modeling, instnrction in the use of organizers, small group instructicn,

direct instruction, guided practice, word problem strategies

. Hand over hand guidance, modeling, one-on-one instruction, instruction in
the use of equipment or assistive technology, direct instruction and support

. Explicit social instr-uctional skill instruction, relaxation strategies, de*

escalation strategies, direct teaching of replacement behaviors

. Task analysis, differential roinforcement, direct instruction, vorbal prompts/

ouess graduated guidance, self-monitoring, corrective feedback/re-teaching

Auditory discrirnination training, enl,ironmental prompts, social scripts,

tnirror training, guided responcling, video self-mocleling, system of least

prompts, direct instruction, r,er"ba1/guided repetitioll, cotilputer assisted

instrr-rctiorr

re
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Question and Answer

Under IDEA "Specially Designed Instruction" (SDI) is a shared responsibility.

. A special education teacher has expertise in the arcaof specially designed instruction.

. A general education teacher has expertise in curriculum.

. A special education teacher arrd ageneral education teacher work collaboratively to

plan, design and implement specially designed instruction for students whom they

Paraprofessionals serve an important "supportive" role in providing SDI.

Aparaprofessional acts under the direct guidance and supervision of a special education

teacher or credentialed related service personnel. The following conditions must be in
place:

. The general andlor special education teacher design and deliver core instruction and

SDI for the student

. Adequate training is provided to the paraprofessional to support SDI (e.g.,

reinforcement/review of skills or concepts, data collection)

. On-going communication occurs between the paraprofessional and special education

teacher or related service persorurel

For example,paraprofessionals may provide the following

. Facilitate the use of assistive technology

. Lead a review of concepts

. Monitor student academic progress and/or behavior

A paraprofessional maY not:

. Replace the special education teacher

. PIan, deliver, or lead initial insffuction

,ar:aarr.,?ra2,za*Z?,.;e72;aa.a;,;arr,a

Must 'ospeciatly designed instruction" (SDI) be provided for
the special education student solely by the special education
teacher or can it be provided by the general education



Questlom amd Answen

A special education teacher ancl a general eclucation teacher rvork collaboratively to plau'

clesign alcl irnplenlent specially designed instruction fbr studeilts rvhom they share re-

sponsibility. Consultation services rr. ay itrcli-tele collaboratiou on :

' Academic or behavioratr needs of a studeut

" Specifie iustructional strategies or snpports

" Nzlocles of leatnittgiconmunication

" Accomrnodations and assistir,e technology

" Any setting or time school-related activities occr-rr

u To the rnaxirnnm extent appropriate, rvilh lleers in the general education setting

Intentionally, directll,, and highly str-i,rctur:ec1

Thlough customizecl char-rges to the content, rnethods ancl/ol instr-r-rctional delivery

l-rased on dre strrdcntrs needs

m
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Resources

CAST - Center forApplied Special Technology. http://www.cast.org/

Council for Exceptional Children. (2014,November/ December). Evidence-Based

Special Education in the Context of Scarce Evidence-Based Practices: The Council for

Exceptional Children's Interdivisional Research Group. Teaching Exceptional Children,

41,pp.81-84.

Indiana Department of Education - https : //www. doe. in. gov/specialed

Indiana IEP Resource Center - The IEPRC offers support for educators throughout

Indiana to improve the IEP process in schools.

https : //www. indianaieprc. org/index.php

Kentucky Department of Education . (2014, February) IEP Lesson Plan and Devel-

opment Handbook. Retrieved October 2017.

National Implementation Resource Network (I{IRN} - htEr://nirn.fpg.unc.edul

NCAC (n.d.). Differentiated Instruction and Implications for UDL Implementa-

tion: Effective classroom practices report. Retrieved October 2017, from www.cast.org/

udlcourse/Differlnstruct. doc

PACER Center (2015). SchoolAccommodation and Modification Ideas for Stu-

dents who Receive Special Education Services. Retrieved October, from http:ll

www.pacer. orglparent/php/PHP -c49 a.pdf.

PATINS Proiect- Promoting Achievement through Technology and hrstruction for all

Students. http ://www.patinsproj ect.com/

Proiect Success - Resource center that promotes higher academic achievement for indi-

viduals with dis ab ilities. hffp : //www. proj ectsuc ce s sindiana. com/

SWIFT Center - SWIFT is a national K-B teohnical assistance center that builds school

capacity to provide academic and behavioral support to improve outcomes for all stu-

dents through equity-based inclusion.

http : //www. swiftscho ols. org/
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