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Staff Performance Plan Submission Cover Sheet

SY 2022-2023

Context: Indiana Code (IC) 20-28-11.5-8(d) requires each school corporation to submit its entire staff
performance evaluation plan to the Indiana Department of Education (IDOE) and requires IDOE to
publish the plans on its website. This cover sheet is meant to provide a reference for IDOE staff and
key stakeholders to view the statutory- and regulatory-required components of staff performance
evaluation plans for each school corporation. Furthermore, in accordance with IC 20-28-11.5-8(d), a
school corporation must submit its staff performance evaluation plan to IDOE for approval in order to
qualify for any grant funding related to this chapter. Thus, it is essential that the reference page
numbers included below clearly demonstrate fulfillment of the statutory (IC 20-28-11.5) and regulatory

(511 IAC 10-6) requirements.

School Corporation Name

Rossville Consolidated School District

School Corporation Number

1180

Evaluation Plan Website Link

https://www.rcsd.k12.in.us/about/legal-policies

For the 2022-2023 School Year, we have adopted the following Evaluation Model:

O
O
RISE 3.0 State Model

Locally Developed Plan

O B O

Other

The System for Teacher and Student Advancement (TAP)

The Peer Assistance and Review Teacher Evaluation System (PAR)

Indiana Government Center North, 9th Floor » 100 N Senate Ave * Indianapolis, Indiana 46204

317-232-6610 + www.in.gov/doe



Instructions:

In the chart below, please type the page numbers in your staff performance evaluation document which clearly
display compliance with the requirements. Please note, your plan may include many other sections not listed

below.

Submission:

Once completed, please upload this cover sheet via the following Jotform by Friday, September 16,
2022, If you cannot provide a direct website link (above) to your evaluation plan, you must upload the entire
plan and this cover sheet as a single PDF. Please make sure the link provided will lead directly to your
evaluation plan, and that a login and password will not be required for access. Contact Dr. Rebecca Estes,
Senior Director of Educator Talent, with any questions.

Evaluation Plan Discussion

Requirement Statutory/Regulatory Examples of Relevant Information Reference
Authority Page
Number(s)

Evaluation plan must be in
writing and explained before | IC 20-28-11.5-4(f)(1) Process for ensuring the evaluation plan is in FR 2
the evaluations are writing and will be explained to the governing
conducted IC 20-28-11.5-4(f)(2) body in a public meeting before the

evaluations are conducted

Before explaining the plan to the governing

body, the superintendent of the school

corporation shall discuss the plan with

teachers or the teachers' representative, if

there is one
Annual Evaluations
Requirement Statutory/Regulatory Examples of Relevant Information Reference

Authority Page
Number(s)
. : EL,T1-11,C1-7

Annual performance IC 20-28-11.5-4(c)(1) Plan and metrics to evaluate all certificated SP 1-11. AP 1-7
evaluations for each employees, including teachers, AD 1-9, SE 1-10,
certificated employee administrators, counselors, principals and S 1-11, DDS 1-5

superintendents SW 1-9
Annual performance 511 IAC 10-6-5 A minimum of two (2) observations as part of B

evaluations include a
minimum of two (2)
observations

formative evaluations that shall take place at
reasonable intervals to ensure that teachers
have the opportunity to demonstrate growth

prior to a summative evaluation




Evaluators

Requirement Statutory/Regulatory Examples of Relevant Information Page
Authority Number(s)

Only individuals who have

received training and IC 20-28-11.5-1 Description of ongoing evaluator fraining E2

support in evaluation skills

may evaluate certificated IC 20-28-11.5-5(b) Description of who will serve as evaluators

employees
iC Process for determining evaluators
20-28-11.5-8(a)(1)(D)

Teachers acting as

evaluators (optional) clearly | IC 20-28-11.5-1(2) Description of who will serve as evaluators

demonstrate a record of E2

effective teaching over IC 20-28-11.5-1(3) Process for determining evaluators

several years, are approved

by the principal as qualified 511 IAC 10-6-3

to evaluate under the

evaluation plan, and

conduct staff evaluations as

a significant part of their

responsibilities

All evaluators receive Description of ongoing evaluator training E2

training and support in IC 20-28-11.5-5(b)

evaluation skills
511 IAC 10-6-3

Rigorous Measures of Effectiveness

Requirement Statutory/Regulatory Examples of Relevant Information Page
Authority Number(s)

Rigorous measures of

IC 20-28-11.5-4(c)(2)

E1,T1-11,C1-7

effectiveness, including Observation rubrics - for all certificated staff - |SP 1-11, AP 1-7,
observations and other with detailed descriptions of each level of AD 1-9, SE 1-10,
performance indicators performance for each domain and/or indicator gvlv-llléDDS 15

Other measures used for evaluations (e.g.,

surveys)
Evaluation Feedback
Requirement Statutory/Regulatory Examples of Relevant Information Page

Authority Number(s)

An explanation of S—

evaluator's
recommendations for
improvement and the time
in which improvement is
expected

IC 20-28-11.5-4(c)(4)

511 IAC 10-6-5

Process and timeline for delivering feedback
on evaluations

Process for linking evaluation results with
professional development




Designation in Rating Category

Requirement Statutory/Regulatory Examples of Relevant Information Page
Authority Number(s)
Rigorous measures of SR1,TS 1,
effectiveness, including IC 20-28-11.5-4(c)(3) Definition of performance categories
observations and other PS1,SM 1-2
performance indicators 511 IAC 10-6-2(c) Summative scoring process that yields
placement into each performance category
A summative rating as one NI 1-2
of the following: highly IC 20-28-11.5-4(c)(5) Definition of negative impact on student
effective, effective, growth for all certificated staff
improvement necessary, or | 511 |JAC 10-6-4(c)
ineffective Description of the process for modifying a
final summative rating for negative growth
SR1,TS 1,
A definition of negative IC 20-28-11.5-4(c)(3) Summative scoring process that yields
impact for certificated staff placement into each performance category PS1,SM 1-2
A final summative rating Weighting (broken down by percentage) of all
modification if and when a evaluation components
teacher negatively affects
student growth
Feedback and Remediation Plans
Requirement Statutory/Regulatory Examples of Relevant Information Page
Authority Number(s)
All evaluated employees IC 20-28-11.5-6(a) System for delivering summative evaluation FR 1-2
receive completed resuits to employees
evaluation and documented
feedback within seven
business days from the
completion of the
evaluation.
Remediation plans IC 20-28-11.5-6(b) EF 1
assigned to teachers rated Remediation plan creation and timeframe
as ineffective or
improvement necessary Process for linking evaluation results with
professional development
Remediation plans include | IC 20-28-11.5-6(b) Description of how employee license renewal | EF 1
the use of employee’s credits and/or Professional Growth Points will
license renewal credits be incorporated into remediation
Means by which teachers IC 20-28-11.5-6(c) Process for teachers rated as ineffective to FR 2

rated as ineffective can
request a private
conference with the
superintendent

request conference with superintendent




Instruction Delivered by Teachers Rated Ineffective

Requirement Statutory/Regulatory Examples of Relevant Information Page
Authority Number(s)

The procedures established | IC 20-28-11.5-7(c) Process for ensuring students do not receive | NI 1-2

for avoiding situations in instruction from ineffective teachers two

which a student would be years in a row FR1-2

instructed for two

consecutive years by two

consecutive teachers rated

as ineffective

The procedures established | IC 20-28-11.5-7(d) Description of how parents will be informed of NI 1-2

to communicate to parents the situation

when student assignment to FR1-2

consecutive teachers rated
as ineffective is
unavoidable




ROSSVILLE CONSOLIDATED SCHOOL DISTRICT
Evaluation Plan

Annual Evaluations

* Rossville Consolidated School District has established a school corporation policy that
defines staff evaluation program. The policy, Section 3000 — Code 3410 — Evaluation of
Employees requires that all certificated employees be evaluated annually. Specifically the
policy states the following:

The purpose of a staff evaluation program is to:
1. Strive for the improvement of the total Corporation program.
2. Stress the importance of personal improvement on the part of individual professional staff
members so that each student may be provided a quality education.
3. Ensure the continuous improvement of administrative and supervisory services provided
to professional staff members.
4. Establish a process of continuous and systematic professional staff member evaluation.

The staff evaluation program shall aim at the early identification of specific areas in which the
individual professional staff member needs help so that appropriate staff members can provide
the type of assistance needed. A supervisor offering suggestions for improvement to a
professional staff member shall not release that professional staff member from the responsibility
to improve. If a professional staff member, after receiving a reasonable degree of assistance, fails
to perform his/her assigned responsibilities in a satisfactory manner, dismissal procedures may
be invoked in accordance with Indiana law. In such an instance, all relative evaluation documents
may be used in the proceedings.

Evaluations shall be conducted on an annual basis for each certificated employee in the
school corporation. An evaluation plan developed in accordance with Indiana law including
the instrument used and the schedule of observations will be followed in implementing this
policy and the state law. Information on the evaluation instrument and associated procedures
can be inspected at the Charles E. Whitlock Administration Building, 1 Robert Egly Drive,
Rossville, Indiana.

The policy was reviewed and validly adopted by the Board of Education on June 1, 2021.

El
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RISE 3.0 Teacher (v.2016)
Printed: August 27, 2020 at 8:02pm

DOMAIN 1: PURPOSEFUL PLANNING (10.00%)
1.1 Utilize Assessment Data To Plan

At Level 4, a teacher fulfills the criteria for
Level 3 and additionatly incorporaies
Gifferettiated instructional strategies in
planing to reach every student at his/her
level of understanding (7.7.HE)

Teacher uses prior assessment data to
formulzte achievement goals, urst plans,
AND lesson plans (7.1.E)

1.2 Set Ambitious And Measurable Achievement Goals

At Level 4, a teacher fulfills the criterta for
Level 3 and addifionally: (7.2.HE.T}

Teacher develops an annual student
achievement goal that: {(1.2.£.7)

Plans an ambitious annual student
achievement goal (7.2.HEZ)}

Is aligned to contert standards (1.2.5.2)

includes benchmarks to help moritor

leaming and inform interventions throughout

the year (1.2E3)

Is measurable {7.2.£.4)

1.3 Develop Standards-Based Unit Plans And Assessments

At Level 4, a teacher fuffills the criteria for

Level 3 and additonally: (7.3.HE.7) units by: (1.3.E1)

Creates well-designed unit assessments that  Creating assessments before each unit
align with an end-of-year summative begins for backwards planning (1.3.E.2)
assessment {either state, district, or teacher

created) (1.8.HEZ)

Anficipates student reaction {o content;
allocation of fime per unit is flexible and/or
reflects levet of difficutty of each unit
(1.3.HE3}

Allocating an instructionally appropriate
amount of time for each unit (7.3.£.3)

Based on achievement goals, teacher plans

Teacher uses prior assessment d&ta io

Teacher rarely or never uses prior
formulate achievemnent goals, unit plans, OR  assessment data when planning (7.7.4

iesson plans, but not all of the above
(1. 1.1\

Teacher develops an annual student
achievement goal that: (T.2/N.7)

s not aligned 1o cortent standards (1.2.NM2)  Teacher rarely or never develops
achievement goals for the class OR goals
are developed, but are extremely general
and not helpful for planning purposes
H202) P! pl g P

Does not include benchmarks to help monitor
learning and inform interventions throughout
the year (1.2.IN.3)

Based on achievement goals, teacher plans
units but: (1.3.1N.7)

Does not create assessments before each
unit begins for backwards planning
{1.3.IN2)

Teacher rarely or never plans unis by
identifying cortent standards that students

svidence that teacher plans Lnits at all
{1.3.1.2}

Does riot allocate 2n Instructionally

appropriate amourtt of time for each unit
(1.3.IN3}

will master in each unit OR there is {ittle to no
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Identifying content standards that students
will master in each unit (1.32£4)

1.4 Create Objective-Driven Lesson Plans And Assessments

At Level 4, a teacher fulfills the criteria for Based an unit plan, teacher plans daily Based on unit plan, teacher plans daily

Level 3 and addiionally: {(L4HET) lessons by: (1.4.£.7) lessors but: (T.4.IN.T)

Plang for a variety of differentiated Designing assigrments that are meaningful ~ Does not design assignments that are Teacher rarely or never plans daily lessons

instructional strategies, anticipating whers or relevam (1.4.E2) meaningful or relevant (1.4/N.2} OR dafly lessons are planned, but are thrown

these will be needed to enhance instruction together at the last minute, thus lacking

{1.4.HEZ) meaningful obiectives, instructional
strategies, or assignments (7.4.12)

Incorporates a variety of informal Designing formative assessments that Does not plan formative assessments to

assessments/checks for understanding as measure progress towards mastery and measure progress towards mastery or

well as summative assessments where informed instruction (1.4.£.3) informed instruction (¥.4./N.3)

necessary, and uses all assessments to
directly inform instruction (7.4.FHE.3}

identifying lesson objectives that are aligned
1o state content standards (7.4.£.4)

Matching instrucional strategies and

activities/assignments to the lesson
obiectives (1.4.£5)

1.5 Track Student Data And Analyze Progress

At Level 4, 2 teacher fulfills the criteria for Teacher uses an effective data tracking Tezcher uses an effective data tracking
Level 3 and additionally: (1.5.HE.7) system but: (L.5E7) system but (1.5./N.7)
Uses daily checks for understanding for Analyzing student progress towards mastery  Does not use data to analyze student Teacher rarely or never uses 2 data fracking
additional data points (1.5.HEZ} and planning future lessons/units accordingly  progress towards mastery or to plan future system to record student

(1.5.£.2) lessonsiunits (1.5.IN.2) assessment/progress data and/or has no

discemable grading system (7.5.12)

Updates tracking system daily (1.5.HES) Maintaining & grading system aligned to Does not have grading system: that

student learning goals (1.5.£.3) appropriately aligns with student feaming

goals {1.5.N.3)

Uses data analysis of student progress to Recording student assessment/ progress
?%e%n pianning for the following day data (1.5.E4)

¢l
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DOMAIN 2: EFFECTIVE INSTRUCTION (75.00%)

2.1 Develop Student Understanding And Mastery Of Lesson Objectives

For Leval 4, much of the Level 3 evidence is

observed during the year, as well as some of

the following: (2.7.HE.1)

Students can explain what they are leaming

and why it is important, beyond repeating the

stated objective (2 .HEZ)

Teacher effectively engages prior knowledge
of sedents in connecting 1o lesson. Students
demonstrate through work or comments that

they understand this connection (2.7.HE3}

Lesson objective is specific, measurable,
and aligned to standards. It conveys what
students are learning and what they witi be
sble to do by the ond of the lesson (2.7.E.7)

Objective is written in a student-friendly
manner and/or explained to studerds in easy
1o understand terms (2.1.£.2)

importance of the objective is explained so
that studernts understand why they are
leaming what they are leaming (2.7.5.3}

Lesson builds on students” prior knowledge
of key concepts and skills and makes this
connection evident to students (2.1.£.4)

Lesson is well-organized to move students
towards mastery of the objective (2.1.£.5)

Lesson okjective conveys what students are
leaming and what they will be able to do by
the end of the lesson, but may not be aligned
1o standards or measuratie (21.IN.7)

Objective is stated, but not in & studernt-
friendly manner that leads to understanding
{(2.1.INZ}

Teacher attempts explanation of importance
of ob}‘Nective. but students faif fo understand
(21.IN.3)

Lesson generally does niot build on prior
knowledge of students or students fail to
make this connection (2.7.IN.4)

Crganization of the lesson may not always
be conngcted 10 mastery of the objective
(21.IN5)

2.2 Demonstrate And Clearly Communicate Content Knowledge To Students

For Levet 4, much of the Level 3 evidence is

ohserved during the year, as well as some of

the following: (Z.2HE. 7}

Teacher fully explains concepts in as direct

and efficient 2 manner as possible, while stilt

achieving studert understanding (22.HE.Z)

Teacher effectively connects cortent to other

content 2reas, students’ experiences and
interests, or current events in order to make

content relevant and build interest
(2.2HE3)

Explanations spark student excitemers and
imterest in the content (2.2.HE.4)

Teacher demensirates content knowledge

and delivers content that is factually correct
(22.ET}

Contert is clear, congise and well-organized
R2Ez)

Teacher restates and rephrases instruction in
multiple ways to ingrease understanding
(22.E38)

Teacher emphasizes key points or main
ideas in content (2.2.£.4)

Teacher delivers conlent that is factuaily
cotrect (2.2MN.7)

Content occasionally lacks clarily and is not
aswelkorganized as it could be {2.2.IN.2}

Teacher may fail to restate or rephrase
instruction in multiple ways to increase
understanding 22.N.3)

Teacher does not adequately emphasize
maln ideas, and students are sometimes
confused about key takeaways (2.2/N.4)

Lesson objective is missing more than one
component. it may not be clear about what
students are ieaming or will be able to do by
the end of the lesson (2.7.1.1)

There may not be a clear connection
between the objective and lesson, or teacher
may fail to make this connection for students
2.1.12)

Teacher may fail 1o discuss importance of
abjective or there may not be a clear
understanding amongst students as to why
the objective is important {2.1.1.3)

There may be no effort to connect objectve
1o prior knowledge of students (2.7.1.4}

Lesson is disorganized and does not lead to
mastery of objective (2.7.1.5)

Teacher may defiver contentthat is factually
incomect (2217)

Explanations may be unclear or incoherent
and fail to build student understanding of key
concepls (2.2.1.2)

Teacher continues with planned instruction,
even when it is obvious that students are not
mderstanding content (2.21.5}

Teacher does not emphasize main ideas,
and students are often confused about
content (22.14)
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Students participate in each other’s leaming
of content through collaboration during the
lesson (2.2.HE5)

Students ask Higher-order questions and
make connections independently,
demonstrating that they understand the
content ata higher level (2.2.AE8)

Teacher uses developmentally appropriate
language and explanations (22E.5)

Teacher implements relevant instructional
sirategies leamed via professional
development (2.2E£6)

2.3 Engage Students In Academic Content

For Level 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: (2.3.HE.1)}

Teacher provides ways 1o engage with
content that significantly promotes student
mastery of the objective (23.MHEZ)

“Teacher provides differentiated ways of
engaging with content spectfic to individual
student needs (23.7E.3)

The lesson progresses at an approptiate
pace so that stucdents are never disengaged,
and studems who finish early have
something else meaningful to do (2.3.HE4)

Teacher effectively integrates technology as
a tool to engage studsnts in academic
content (23.HE.S)

2.4 Check For Understanding

For Lave! 4, much of the Level 3 evidence is
cbserved during the year, as well as some of
the following: (24.HE.1)

2/4 or more of students are actively engaged
in content at all times and not off-task
{23.£7)

Teacher provides multiple ways, as
appropriate, of engaging with content, all
aligned 1o the lesson objective (23.£2)

Ways of engaging with cortent reflect
different learning modalities or intelligences
E3.E3)

Teacher adiusts lesson accordingly to
accommedate for student prerequisite skills
and knowledge so that all students are
engaged {(23.E4}

ELL and IEP students have the appropriate

accommodations to be engaged in content
(23.£5)

Students work hard and are deeply active
rather than passive/recaptive (See Notes
below for specific evidence of angagement
Y F) ngag )

Teacher checks for understanding at aimost
2l key moments (when checking is
necessary to inform instruction going
forward) (24.E7)

Explanations sometimes fagk
developmentally 3 riate fangus
(22!%51 pprop guage

Teacher does not ahways implement new and
improved instructional strategies leamed via
professional development {2.2.IN.6}

Fewer than 3/4 of students are engaged In
content and many are offtask (23.UN.7)

Teacher may provide multiple ways of
engaging students, but perhaps not aligned
1o lesson objective or mastery of content
2.3.IN2)

A

Teacher may miss opportunities 1o provide
ways of differentiating contert for student
engagement (2.3./N.3)

Some students may nol have the
prerequisite skills necessary to fully engage
in content and teacher’s attempt to modify
instruction for these students is limited or ot
always effective (2.8.1N.4)

ELL and IEP students are sometimes given
riate accommodations to be engaged
incontent (23.IN.5)

Students may appear to actively listen, but
when # comes ime for participation are
disinterested in engaging (23.IN.6)

“feacher sometimes checks for
understanding of cortent, but misses several
key moments  (2.4.N.7)

Teacher fails to use developmentally
appropriate language (2.2.15)

Teacher does not implementnew and
fmproved instructionz! strategies leamed via
professional development (2218}

Fewer than 1/2 of students are engaged in
contentt and many are offtask (23.L7)

Teacher may only provide one way ot
engaging with content OR teacher may
provide multicle ways of engaging students
that are not afigned 1o the lesson objective or
mastery of content (2.3.L.2)

Teacher does not differentiate instruction to
target different leaming modafiies (2.3.1.3)

Maost students do not have the prevequisite
skilis necessary 1o fully engage in content
and teacher makes no effortio adjust
Instruction for these students (23.14)

ELE and {EP students are not provided with
the necessary accommodations to engage in
contert (23.1.5)

Students do not actively listen and are
overtly disinterested in engaging (2.3..6}

‘feacher rarely or never chedks for
understanding of contert, ormisses naarly
dll key momerts (2447}
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“Teacher checks for understanding at higher
levels by asking pertinent, scaffolding
questons that push thinking; accepts only
high quality shadent responses (those that
reveal understanding or tack thereaf)
(24.HEZ)

Teacher uses open-ended questions to
surface common misunderstandings and
assess student of material ata
range of both Jower and higher order thinking
(24.HE3}

2.5 Modify Instruction As Needed

For Level 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: (2.5.HE. 1)

Teacher anticipates studernt
misunderstandings and preetnplively
addresses them (25.HE.Z)

Teacher is able to modify instruction to
respond to misunderstandings without taking
away from the flow of the lesson or fosing
engagement (25.HE.3)

Teacher uses a vatiety of methods 1o check
for understanding that are successful in
capiuring an accurate “pulse” of the class's
understanding (24.£2)

Teacher uses wait ime effectively both after
posing a question and before helping
students think through 2 responise  (2.4.E.3)

Teacher doesn't allow students fo “opt-out® of
checks for understanding and cycles back to
these students (24.£4)

Teacher systematically assesses every
student's mastery of the objective{s) at the
end of each lesson through formeal or
imformal assessments (see note for
examples) (24.E.5)

Teacher makes adjustments to instruction
based on checks for understanding that lead
1o incraased understanding for most students
{25.E1)

Teacher responds 1o misunderstandings with
effective scaffolding techniques (2.5.2.2}

Teacher doesm't give up, but continues to ry
to address misunderstanding with different
techniqgues if the first try is not successiul
(25E3)

Teacher may use more than one type of
check for understanding, but is often
unsuccessi in capturing an accurate
ulse” of the class's understanding
24.IN2)

Teacher may not provide enough wait time
after posing a question for students to think
arw respond before helping with an answer
or moving forward with contert  (2.4./N.3)

Teacher sometimes allows students to “opt-
aut* of checks for understanding without
eyeling back to these studeris (24.IN.4)

Teacher may occasionally assess student
mastery at the end of the lesson through
formai or informal assessments  (24.1N.5)

Teacher may attempt to make adjustments to
instruction based on checks for
understanding, but these attempts may be
misguided and may hot [ncrease
understanding for all students (2.5.1N.7}

Teacher may primarily respond to
misunderstandings by using teacher-driven
scaffolding techniques {for example, re-
explaining 2 concept}, when student-driven
techniques could have baen more effective
(25.IN.2)

Teacher may persistin using a particular
technique for responding to a
misunderstanding, even when it is not
succeeding (2.5.IN.3}

2.6 Develop Higher Level Of Understanding Through Rigorous Instruction And Work

Teacher does not check for understanding,
or uses only ong ineffective method
repetitively to do so, thus rarely capturing an
accurate “puise” of the class’s understanding
@412

Teacher frequently moves onwith content
before students have a chance to respond to
questions or frequently gives students the
answer rather than helping them think
through the answer (2413

Teacher frequently aflows students to "opt-
out™ of checks for understanding without
cydling back to these studerts (2.4.44)

Teacher rarely or never assesses for mastery
atthe end of the lesson  (24.1.5)

Teacher rarely or never attempts to adjust
Tnstruction based on checks for
understanding, and any attempts at doing so
frequently fail to increase understanding for
studerts (2.5.41)

Teacher only responds to misunderstandings
by using teachar-driver scafiolding
techniques (2.5.1.2)

Teacher repeatedly uses the same techrique
to respond 1o misunderstandings, even when
it is not succeeding (2.5.1.3)
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For Level 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: {2.6.HE.T)

Lesson is accessible and chatlenging to 2
students (28.HEZ}

Students are able to answer higherlevel
uestions with meaningful responses
2 6. HE.3)

Students pose higher-level questions to the
teacher and to each other (25.HE4}

Teacher highlights examples of recent
student work that meets high expectations;
Insists and motivates students to do it again
# not great (2.6.HES)

Teacher encourages students’ Interest in
leamning by providing students with additional
oppartunities to apply and build skills beyond
expected lesson slements (e.g. exra credit
or enyichment assignments} (2.6.HE.6)

2.7 Maximize Instructional Time

For Level 4, much of the Level 3 evidence is
obsetved during the year, as well as some of
the following: (2.7.HE.T)

Routines, transitions, and procedures are
well-executed. Students know what they are
supposed to be doing and when without
prompting from the teacher (2.7.HE.2)

Studants are always engaged in meaningful
work while waiting for the teacher {for
example, during atendance} (2.7.HE.5}

L esson is acoessible and challenging to
almost all students (2.6.E.1}

Teacher frequemly develops higher-level
understanding through effective ioni
e g through guestioning

Lesson pushes almost all students forward
due to differentiation of instruction based on
each student’s level of understanding
{2E.E3)

Swudents have opportunities to meaningfully
practice, apply, and demonstrate that they
are leamning {26.E4)

Teacher shows patience and helps students
1o work hard toward mastering the objective
and to persist even when faced with difficult
tasks (£.6.E5)

Students arrive on time and are aware of the

consequences of ammiving late (unexcused)
2.7.5.1) (

Class starts on-time (27.£.2)

Routines, transitions, and procedures are
wall- executed. Studerts know what they are
supposad to be doing and when with minirmal
prompting from the teacher (27.£3)

Lesson is not always accessible or
challenging for students {26.N.7}

Some questions used may not be effective In
developing higher-level understanding {too
complex or confusing) (2.6./N.2}

Lesson pushes some students forward, but
misses other students due to lack of
differentiation based on students’ level of
understanding (26./M.3}

While students may have some opportunity
o meaningfully prastice and apply concepts,
instruction is more teacher directed than
appropriate (2.6./IN.4)

Teacher may encourage students to work
hard, but may not persist in efforts to have
students keep trying (2.6.M.5)

Some students consistently arrive late
{unexcused) for class without consequences
(E7IND

Class may consistently stant a few minutes
late (2.7.1N.2}

Routines, transitions, and procedures are in
place, but require significant teacher
direction or promgting to be followed
2.7.1N.3)

Lesson is not aligned with developmental
favel of students {may be too challenging or
too easy) (26.L1)

Teacher may not use questioning as an
effective tool to increase understanding.
Students only show & surface understanding
of concepts (2.6.L2)

Lesson rarely pushes any students forward.
Teacher does not differentiate instruction
bﬁasée;:!sc)m students’ level of understanding

{ esson is aimost always teacher ditected.
Students have few opportunifies to

meaningfully practice or concepts
v ded aeely

Teacher gives up on studerts eactly and
does not encourage them to persist through
difficult tasks (2.6.1.5)

Students may frequently arive late
(unexcused} for ciass without consequences
{27.L1}

Teacher may frequently start class late
27.12

There are few or no evident routings or
procedures in place. Students are unclear
about what they should be doing and reguire
significant direction from theteacher at all
tmes (27.13}
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Students share responsibility for operations
and routines and work well together to
actomplish these tasks (27.HE4)

All students are on task and follow
instructions of teacher without much
prompting (2.7.HE.5}

Disruptive behaviors and off task
conversations are rare; When they occur,
they are always addressed without major
interruption to the lesson (2.7.HE6)

Students are ordy ever not engaged in
meaningful work for brief pericds of time (for
example, during attendance) (27.£.4)

Teacher delegates time between parts of the
lesson appropriately so as best 1o lead
students towards mastery of objective
(27.E.5)

Almost all students are on task and follow
instructions of teacher without much
prompting (2.7.E.6)

Disruptive behaviors and off task
conversations are rare; when they occLr,
they are almost always addressed without
major intemiption to the lesson (2.7.£7)

2.8 Create Classroom Culture Of Respect And Coliaboration

For Level 4, much of the Level 3 evidenceis  Students are respecthul of their teacher and
observed during the year, as well as some of  peers (2.8.£ 1)

the following: (2.8.HE 1)

Students are invested in the academic
success of their peers as evidenced by
unprompted collaboration and assistance
{(28.HEZ)

Students reinforca positive character and
behavior and discourage negative behavior
amongst themseives (2.8.HE.3)

Students are giveh opportunities 1o
colizborate and support each other inthe
learning process (28.£2)

Teacher reinforces positive character and
pehavior and uses conseguences
appropriately to discourage negative
behavior (28.£.3)

Teacher has a good rapport with students,
and shows genuine interest in their thoughts
and opinicns (28.E4)

2.9 Set High Expectations For Academic Success

There is more than a brief period of ime
when students are left without meaningful
work to keep them engaged (27./N.4}

Teacher may delegate lesson time
in jately between parts of the [esson
BN

Significam prompting from the teacher Is
necessary for students to follow instructions
and remain on task (2.7./N.6}

Disruptive behaviors and off task
conversations sometimes occur; they may
not be addressed in the most effective
manner and teacher may have o stop the

lesson uently to address the problem
(zzw{;)eq P

Students are generally respectful of their
teacher and peers, but may occasionally act
out or need to be reminded of classroom
norms (2.8.IN.1}

Students are given opportunities 1o
coifaborate, but may not always be
supportive of each other or may need
significant assistance from the teacher to
work together (2.8./N.2}

Teacher may praise positive behavier OR
enforce consequences for negative behavior,
but not both (28.IN.3)

Teacher may focus on the behavior of a few
students, while ignoring the behavior
(positive or negative) of others (2.8./N.4}

There are significant pericds of ime in which
students are not engaged in meaningful work
27.14)

Teacher wastes significant fime between
pans of the lesson due to classroom
management (2.7.1.5)

Even with significant prompting, sdents
frequently do not follow directions and are off
task (£7.16)

Disruptive behaviors and off task
conversations are common and frequently
cause the teacher to have to make
adjustments to the tesson (27.1.7)

Studerns are frequently disrespectiul of
teacher or peers, as evidenced by
discouraging remarks or disruptive behavior
{(28.0.7} o

Shidents are not given many opportuniies to
collahorate, OR during these times do not
work well together, even with teacher
intervention (2.8.1.2)

Teacher rarely of never praises positive
behavior {2.8.L.3)

Teacher rarely or never addresses negative
behavior (2.8.14)

page 7 of 11

T7


jhanna
Typewriter
T 7


8l

RISE 3.0 Teacher (v.2016)

Printed: August 27, 2020 at 9:02pm

For Levei 4, much of the Level 3 evidence is
observed during the year, as well as some of
the following: {2.8.HE.1)

Students participate in forming academic
goals for themseltves and analyzing their
progress (2.8.HEZ}

Students demonstrate high academic
expectations for themseives (2.9.HE3}

Student comments and actions demonsirate
that they are excited about their work and
understand why it is important (2.8.HE4)

Teacher sets high expectations for students
of il tevels (29.£7)

Students are invested in their work and value
academic success as evidenced by their
effort and quality of their work (2.9.E2)

The classroom is a safe place o take on
chalienges and risk failure (students do not
fee! shy about asking questions or bad about
answering incorrectly) (29.E3}

Teacher celebrates and praises academic
work (28.E4

High quality work of alt students is displayed
in the classroom (28.£.5}

DOMAIN 3: TEACHER LEADERSHIP (15.00%)

3.1 Contribute To School Culture

AtLevel 4, a teacher fuliils the criteria for
Level 3 and addifonally may: (3.1.HE1}

Seek out leadership roles (3.7.HEZ)

Go above and beyond in dedicating time for
students and peers outside of ciass
{3.1.HE.3)

3.2 Collaborate With Peers

At Lavet 4, 2 teacher fulfills the criteria for
Level 3 and additionally may: (3.2HE.T}

Teacher wil: (3.1.E.7}

Dedicate ime efficiently, when needed, 1o
helping students and peers outside of class
5.1

Contribute ideas and expertise to further the
school's mission and Initlatives. (3.1.£.3)

Teacher will: (3.2.E£.7)

Teacher may set high expectations for some,
bt not others (2.8.IN.1)

Students are generally invested in their work,
but may cccasionally spend titne off task or
give up wher work is challenging (2.9.IN.2)

Some students may be afraid 1o take on
challenges and risk failure (hesitant to ask for
help when needed or give up easil

(25_ e give up easlly)

Teacher may praise the academic work of
some, but not others (2.5./IN.4)

High quality work of a few, but not all
students, may be dispiayed in the classreom
{2.8.IN.5)

Teacher does not: (31./NL7)

Frequenty dedicate fime to help students
and peers efficiently outside of class
3. 1.?52)

Teacher dogs nott (3.2./ALT)

Teacher rarely or never sets high
expectations for students (29.11)

Students may demonstrate disinterest or lack
of investment in their work. For example,
students might be unfocused, off task, or
refuse 1o attempt assignments (2.9.4.3)

Students are generally afraid to take on
challenges and risk faiure due to frequently
discouraging comments from the teacher or
peers (2.8.1.3)

Teacher rarely or never praises academic
work or good behavior (29..4)

High quality work is rargly ornever displayed
in the classroom (2.9.1.5)

Teacher rarely or naver contibutes ideas
aimed at improving school efforts. Teacher
dedicates iittle or no time outside of class
towards helping students and peers (3.1.L2)
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Go above and beyond in seeking out
opporturities to collaborate (32.HEZ)

Coach peers through difficult situations
(3.2.H£§)e oh

Take on leaderstip roles within collaborative
groups such as Professional Learming
Communities (32.HEA4}

At Level 4, a teacher fulfills the criteria for
Level 3 and additionally may: (3.3.HE.7}

Regularly share newly learned knowledge
and practices with others (3.3.HEZ)

Seek out opportunities to lead professional
davelopment sessions (3.3.HE.3)

3.4 Advocate For Student Success

At Levet 4, a teacher fulfills the criteda for
Level 3 and additionally may: (84.HE1)

Display commijment to the education of alt
the students in the school (3.4.HE2)

Make changes and take risks to ensure
student success {3.4.HE.S}

Ask for assistance, when needed, and
provide assistance to others in need
(B2E2)

Seek out and parnticipate in regular
opportunities to work with and leam from
others (3.2.E3)

3.3 Seek Professional Skills And Knowledge

Teacherwill: (B.3.E£27}

Actively pursue opporiunities to improve
knowledge and practice (3.3.£2)

Seek out ways to implement new practices
inte instruction, where applicable (3.3.£3)

Welcome constructive feadback to improve
pracices (3.3.£4)

Attend all mandatory professional
davelopment opportunies (3.5.£5)

Teacher will: (B4.E7)

Advocste for students' individualized needs
(34.£.2)

Display commitment to the education of al
his/her students (4.E3)

Seek to provide other teachers with
assistance when needed (3.2IN.2}

Regularly seek out spportunities to work with
others (3.2IN.3}

Tezcher does not: (3.3./M.71)

Actively pursue opfional professional
development opportunities (3.3.1M2}

Seek out ways to implement new practices
into instruction (3.3.N.3}

Acsept constructive feedback well (3.3.1N.4)

Teacher does not: (34./N.7)

Advocate for students’ needs (3.4.IN.2)

Teacher rarely or never parficipates in
apportunities to work with others. Teacher
works in isclation and is nota team player
8.212)

Teacher rarely or never attends professional
development opportunities. Teacher shows
fttie or no interest in new ideas, programs, of
dasses to improve teaching and learning
8.3.1.2)

Teacher rarely or never dispays commitment
1 the education of histher students. Teacher
accepts failure as par for the course and

does not advocate for students’ needs
{3.4.5.2)
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Attermnpt to remedy obstacles around student
achievement (3.4.£4)

3.5 Engage Families In Student Learning

At Level 4, a teacher fulfilis the criteria for Teacherwill: (3.5.£7) Teacher does not: (3.5.IN.7)
Level 3 and addiionally: (8.5.HE.7)

Strives to form relationships in which parents  Proactively reach out 1o parents in a variety Proactively reach outto parents to engage
are given ample opporunity 1 participatein of wag%to engage them in studentlearning  them in studertt leaming (3.5.IN.2)
student leaming (3.5.HE2) (25EZ)

is available to address concerns in a timely Re?ond promptly to cantact from parents
and positive manner, when necessary, (B.5.E3)

outside of required ottreach events

(3.5.HE.3)

Engage in all forms of parent outreach
required by the school (8.5.54)

DOMAIN 4: CORE PROFESSIONALISM (Special Weighting)
4.1 Attendance

Individual has net demonstrated apattern of  Individual has demonstrated a pattem of
unexcused absences” (4.1.M) unexcused absences {4.7.DNM)

4.2 On Time Arrival

Individual has not demonstrated a pattem of  Individua! demonstrates a pattern of
unexcused iate amivals (late amvals that are  unexcused late amvals (late anivals that are
i vickation of procedures set forth by local in vioiation of procedures sst forth by local
schoal policy and by the relevant coliective school policy and by the relevant collective
bargaining agreement} (.25} bargaining agreement) (4.2.DNM)

4.3 Policies And Procedures

Teacher rarely or never reaches out 1o
parerts and/or frequently does not respend
to contacts from parents (3.5.12}
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Individual demonstrates a pattem of following  Individual demonstrates a pattern of falling to
state, corporation, and school policies and follow state, comporation, and school policies
procedures {e.g. procedures for submitting and procedures {.9. procedures for
discipfing referrals, policies for appropriate submitting discipline referrals, policies for

atire, et} (4.3.M) appropriate affire, aic) (4.3.ONAM}

4.4 Respect
Individual demonstrates a pattern of Individua! demonstrates a pattern of failing to
interacting with students, colleagues, interact with students, colleagues,
parents/quardians, and commiunity members  parents/guardians, and community members
it a respectiul manner (4.4.M} in & respectiul manner (4.4.DNM)
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DOMAIN 1: Assessment, Data-Based Decision Making, and Accountability
1.1 Utilizes appropriate assessment and data collection methods

SLP Nearly Always fulfills criteria for an
effective teacher; plus (1.7.HET)

Applies evaluation data and findings to
intervention, instruction, programming, and
services through written reports, intervention
plans, and mestings/conferences with
parents and/or school staif (1.7.HEZ)

SLP consistently uses assessment and datz
collection methods that ares (1L.1.£7)

Appropriate for the intended purpose
(1.1.E2)

Appropriate and individualized for the specific
student's cultural, inguistic end disability
background {7.1.E.3)

Of sufficient variety for the intended purpose
(1.1.£4)

SLP intermittently uses assessment and data
coflection methods that are: (7.7JN.T)

Appropriate for the student, and
administered, scored, and interpreted
correctly (1.7.IN.2)

Administered, scored, and inferpreted
comectly (1.7 N3}

But are Emited in variety for the intended
purpose (1.1INAJ

Limited in individualization for the specific
studert(s) (1.7.IN.5)

SLP rarely uses assessment and data
collection methods that ares (1.9.47)

Inappropriate for the purpose and/or shudent,
or {1.1.1.2)

Are administered, scored, or interpreded
incomectly (7.1.0.3)

1.2 Conduct special education evaluations to inform eligibility, service, and programming decisions

SLP fuliills the criteria for Level 3 2nd
addiionally:

Effectively communicates evaluation findings
1o school staff through written reperts and
conferences (1.2HE. 7}

Utiires evalisation findings to inform accurate
eligibility, placement, and service decisions
{1.2.HEZ)

SLE conducts evaluations that aret

Completed by compliance due dates
(1.2E7)

Compliant with minimum requirements of
Arficle 7 (1.2E3)

Apprapriate for the student being evaluated
(1.2E3

Informative for instructional andfor
programming purposes {1.2E4)

SLP conducts evaluations that are:
Completed by compliance dates  (T.2IN.7)

Caompliant with minimum requirements of
Acticle 7 (T.2IN.2}

| imited in 2ppropriateness for the student
being evaluated and/ier {1.2N.3)

Limited in individualization for the specific
studeni(s) (1.2IN4)

SLP conducts evaluztons that are:

Completed past the compliance due dates
(1.2L1)

Not compliart with Article 7 (1.2.1.2)

Inzpproprizte for the student being evaluated
(1.213)
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Lirrited in providing instructionally relevant
formation (1.2IN.5)

1.3 Utilize technology as part of data-based decision making practices

SLP Nezrly Alwzys fulfils criteria for an
effective SLP; plus

Utitizes technological tocls and programs in
inngvative ways 1o meet the needs of
schooi(s} and/or enhance job performance
(1.3HET}

Provides mentoring and coaching 1o
colleagues regarding the use of fechnological
tools and programs (1.3.HE2}

SLP consistently:

utlizes technology 1o meet the expectations
of role and responsibifites {1-3.£7)

Example activiies include using
technological tools o collect assessment
data, when appropriate; scere data,
summerize dete, graph data and/or share
data findings with others (1.3.E2)

1.4 Utilize Assessment Data to Plan

SLP Nezarly Always fulfils eriteria for an
effective teacher; pius

Incorparates differenizated instructonat
stretegies in planning to reach every stodent
at hisher level of understanding  (7.4-HE)

1.5 Create Objective-Driven Lesson Plans and Assessments

dS

1P consistently uses multiple assessment
gata (PLOP}o formulate achisvernent goals
unit plans, and lessons plans aligned to the
gogls (14.£7)

‘Teacher consistently develops

student IEP goals that are measurable,
aligned to content standards, and inchude
benchmarking (7.4.£2}

SLP intermittenty:

Inveived In continued professional growth
and learning regarding the use of
techniofogical t10ols and programs (1.3.IN.7)

Kerowledge and skill with technological tools
and programs is insufficient 1o meet
expectations of role/school(s) (1.3./N.2)

SLP rtermittently uses multiple assessment
data (PLOP)to formutate achievement goals,
unit plans, and lessons plans aligned to the
goals {1.4.JN.1)

Teacher intermitterdy develops

student IEF goals that are measurzble,
gligned to conternt standards, and inciude
benchmarking (1.4.IN.2}

SLP rarely:

Lacks knowledge about the use of
technological tools and programs
{12Ln

Lacks the skills need 1o use technological
tools and programs (7.3.1.2}

Falsto engage in professional growth and
learning o gain needed knowledge and skils
{1.313}

S1.P rarely uses multiple assessmert
data(PLOP) fa formuiate achievernent goals,
unit pians, and lessons plans afigned to the
job {1401}

Teacher rarely develops student IEP gozls
that are measurable, aligned to comtent
standards, and include benchmarking
(1.4.L2)

page 2 of 11
SP2


jhanna
Typewriter
SP 2


Boone-Clinton-North West Hendricks Jt. Services Speech Langu:

Pathologist Effectiveness Rubric

Printed: August 18, 2017 at 7:40am

SLF Nearly Always hulfills criteria for an
effective teacher; plus

Plans or 2 variety of differentizted
instructional strategies, anficipating where
these will be needed o enhance
instruction across all seitings (LEHET)

Incorporztes a variety of informal
assessments/checks for understanding as
well 25 summative assessments where
necessary, and uses zl 2ssessments to
directly inform instruction across 2l setfings
(1.5HEZ)

SILP consistently plans daily lessons with
meaningiul abjectives, nstructional
shategies, and assighments by maiching
instructional strategies as wefl s meaningful
znd relevant activities/assignments to the
lessan objectives across alf settings
{(1.5.£7)

SLP consistently pians daily lessons with
meaningful objectives, instructional
strategies, and assignments by designing
formative assessmernts that measure
progress fowands mastery and infarmred
instruction across all settings (1.5.£.2)

SLP consistently plans daily lessoms with
meaningful objectives, instructional
strategies, and assignmernts by identifying
lesson objectives that are afigned to state
content stantards across 2l setfings
(1L5E3)

1.6 Track Student Data and Analyze Progress

St Nearly Always fulfills criteriz foran
effective teacher; plus

Uses daily checks for understanding or
additional datz points (1.6.HET)

updates tracking system daily (7.6.HEZ)

uses data analysis of student progress 1o
drive lesson planning for the foliowing day
(L.EHES)

SLP consistently uses an effective data
tracking system to recerding student
assessment/orogress data (Progress
Monttoring) {7.6.£7)

SLP consistently analyzes student progress
towards mastery and plans future
lessons/units accordingly (Progress
Monitoring) (7.6.£.2)

SLP consistently maintzins 2 grading system
afigned 1o student ieaming goals (Progress
Monitaring) (7.6.E.3)

< DOMAIN 2: Effective Instruction
2.1 Develop student understanding and mastery of lesson objeciives

SLF intermnitierrly plans daiy lessons with
meaningful cbjectives, instructional
strategies, and assignments by matching
instructional sirategies 2s well 25 meaningful
and relevant activitiesfassignments o the
lesson objectives across 2ll settings
(1-5.IN.T}

S1P intermittently plans daily lessons with
meaningful objectives, instrucional
strategies, and assignments by designing
formative assessments that measue
progress towards mastery and informed
instruction across all settings (71.5.N.2)

S1P intermittently plans daily lessons with
meaningful cbjectives, instructional
strategies, and assignments by identifying
lesson obiectives that are aligned to state
content standards across zll setings.
(1.5.IN.3)

SLP intermittertly uses an effective data
tracking system to reconding student
assessment/progress data (Progress
Monitoring) (1.6./M.1)

SLP inermittently analyzes student progress
towards mastery and plans future
lessons/units accordingly (Progress
MonRoring) {1.6.IN.2)

SLP infermittentfy maintains a grading
systern aligned {0 student iearning
goals (Progress Monitoring) (7.6N.3}

ELP rarely plans daily lessons with
mmeaningful objectives, nstructional
strategies, and assignments by metching
instructional stategies as wel as meaningfl
and refevant achivitiesfassignments to the
lesson objectives acress all settings (1.5.47)

SLP rarely plans daily lessons with

ingful objectives, & so0al
strategies, and assignments by designing
formative assessments that measure
progress towards mastery and informed
instruction across 21l settings (7.50.2}

SLP rarely plans dafly lessons with
meaningful objectives, instructional
strategies, and assignments by identifying
lesson objectives that are aligned o state
content standerds across all settings
{1.54.3)

SLP rarely uses an effective dxta racking
systemn o recording student
assessment/progress data (Progress
Manitoring) (7.6.L.7)

SLP rarely anslyzes student progress
towards mastery and plans future
lessonsiunits accondingly (Progress
Moritoring) {1.6.L3)

SLP rarely maintains a grading system
afigned to student learning goals (Progress
Menitoring) (7.6.L3)
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SLP Nearly Aways filfils crieria for an
effective teacher; plus

Students can explain whet they are leaming
and why it is important, beyond repeating the
stated objective (2.7.7E)

importance of the objective

ts congistently explained so that students
understand why they are leaming what they
are learming in relation to the IEF goal(s)
(21.67)

Lesson consistently builds on students’ prior
knowledge of key concepts and skills and
makes this connection evident n students
(E1.E2)

The lesson chiective consistently is specific,
measurable, and aligned o standards. it
conveys what students zre leaming and what
they will be abile 1o do by the end of the
fesson (21.E3)

Consistently the objective Is writtert in 2
studentiriendly manner and/or explained fo
students in easy-to-undesstand terms
(21.E4)

The lesson is consistently wellorganized to
mave students towards mastery of the
chiective (21.25)

Importance of the objective

is intermittently explained so that students
understand why they are learing what they
are leaming in relation to the 1EP gealis)
(2.1.IN.1)

f esson intermittently builds on students’ prior
knowledge of key concepts and skilis and
makes this connectien evident to students
{2.9.IN.2)

The lesson objective intermittently is specific,
measwable, and aligned to standards. It
conveys what students are leamning and what
they will be able to do by the end of the
lesson (2.1.N.3)

Intermittently the objective iswrittenin a
studett-friendly manner 2ndior expiained 1o
students in easy-to-understand terms
(21IN.4)

The lessen is infermittently well-organized to
move students towards mastery of the
ohjective (2.7JN.5)

2.2 Demonstrate and Clearly Communicate Content Knowledge to Students

SLP Nearly Always fulfills critesia foran
effective teacher; plus

=3LP fully explaing concepts in as direct and
efficient a manner as possible, while stil
achieving student understanding (22.HE.T)

SLP effectively connects content 1o other
content areas, students’ experiences and
interests or current events in order to make
content relevant and build interest (22HEZ)

Explanations spark shident excitement and
itterest in the comtent (22HE.3)

BLP consistently restates and rephrases
instruction in multiple ways to increase
understanding (22.E7)

SLP censistently demonstrates content
knowledge and delivers content that is
factually cormect (22E32)

Content Is consistently clear, concise and
well-organized (22E.3)

SLP consistently implemernts relevant
nstructiona| strategies leamed via
professional davelopment (2.2/N.7)

SLP intermittently demonstrates content
knowledge and defivers comerit that is
factudlly comrect (2.2IN.Z)

Content is intermittently clear, concise and
wellorganized (2.2.1N.3}

SLP rarely restates and rephrases insiruchion
in matiple ways to increase understanding
2241

SLP rarely demonsirates content knowiedge
and delivers content that is Gctually correct

(2213

Corttent is rarely clesr, concise and wel-
organized (22.1.3}
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-Students particigate in each other’s learmng
of content through collaboration during the
lesson (22.HES)

SLF ccnsmenﬁy emphasizes Key ports or
main idees in content (2.2.5.4}

SLP consistently uses develiopmentally
appropriate language end explanations
(22E3)

SLP consistently implements relevant
instructionzl sirategies leamed via
professional development (22.£.6)

2.3 Engage students in academic content

SLP Nearly Always fuffills criteria for an
effective teacher; plus

SLP provides ways 1o engage with content
that significantly promotes student mastery of
the chiective (Z.3.HE 7}

SLP provides differentiated ways of engaging
with content specific to individua! student
needs (23.HEZ)

The lesson progresses at an spproptiate
pace s that shidents are never disengaged,
and students whe finish early have
something else meaningful to do (23.HE3)

SLP integrates technology as a

ool o engage students in gcademic suctess
(BHES

2.4 Check for Understanding

Consistently 34 or more of students are
actively engaged In content at all times and
norcﬁ'task Z3£1)

SLP consistently provides multiple ways, as
appropriate, of engaging with contert, all
aligned to the Jesson chjective (23.£.2)

Ways of mgagmg with
centert co refiect different leamning
modalies or mtelligences (2.3.53)

SLP consistently adjusts lesson accordingly
to accommodate for student prerequisite
skills and knowledge so thet alt students are
engaged (23.£4)

ELL and IEP students consistertly have the
appropriate accommodations to be engaged
in content (23.£5)

Students consistertly work herd and are
deeply aciive rather than passivefreceptive
(See Notes below for specific evidence of
engagement) (23.25

SLP intermittently emphasizes key points of
mizin ideas in content {2.2.N.4)

S1P intermittently uses developmertafly
appropriate language and explanations
{22IN.5)

SLP imenmittently implements relevard
instructionat strategies learmned via
professional developruent (2.2/N.6)

Intermittenitly 3/4 or mare of students are
actively engaged in content at 2l imes and
not offtask (2.3./N.7}

SLP intermittently provides muitiple ways, 25
appropiiate, of engaging with content, 20
aligned to the lesson cbjective (23./N.2)

Ways of engaging with
cortent intermittently reflect different learning
modafities orintelligences (Z.3./N.3}

SLP intermittently adjusts lesson accardingly
1o secommuodate for student prerequisite
skills and knowledge so that all students are
engaged (23/N.4

ELE and IEP students intermmittertly have the
approptizte accommadations to be engaged
in content {23.N.5)

Students intermittently work hard and are

deeply adtive rather than passive/receptive
{See Notes below for specific evidence of

engagement) (2.3./N.§)

SLP rarely emphasizes key points of main
ideas in content (22.1{.4)

SLP rarely uses developmentally appropriate
language and explanations (22.L.5)

SLP rarely implements refevant instructionat
strategies leamed via professional
development (2216} :

Rarely are 3/4 or more of students actively
engaged in content and not offitask (2.3.L7)

SLP rarely provides rultiple ways of
enyaging with content aligned to the lesson
chjective (23.L2}

Ways of engaging with content rarely refiect
different iearning modalties or inteliigences

2213

SLP rarely adissts lesson accordingly 1o
atcommodate for student prerequisite skills
ard knowledge so that all students are
engaged (2.3.14)

ELL ang IEP students rarely have the
approptiate accommodations Y be engaged
in content (2.3..5]

Students rarely work hard or are deeply
acfve rather than passive/receptive (See
Notes below for speciiic evidence of
engagement) (2.3..6)
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'SP Nearly Always fulfills criterda for an

effective teacher; plus

SLP checks for understanding at higher
levels by asking pertinent, scaffolding
questions that push thinking; accepts only
high quafity student responses {those that
reveal understanding or lack therecf)
(2AHET)

SLP uses open-ended questions to surface
common misunderstandings and assess
student mastery of material at a range of
boih lower and Kigher-order fhinking
(24.HEZ]

SLP Nearly Always fulfills criteriz for an
effective teacher; plus

S1P anticipates student misunderstandings
and preemptively addresses them (28HET)

SLP is gble to modify instruction 1o respond
10 misunderstandings without taking away
from the flow of the lesson or lasing
engagement (25.HEZ)

SIP consistently checks for understanding at
slmost 2t key moments (when checking 1S
necessary to informt instruction going
forwerd) (24.E7)

SLF consistently uses 2 variety of methods
o check for understanding thet are

srecessil in capturing an accurate “pulse” of

the class’s understanding (24.22)

S1P consistertly uses wait ime effectively
both after posing @ question and before
helping students think through a response
{Z4.£.3)

SLP doesn't aflow students to “apt-out” of
checks for understanding

znd consistently cycles back to these
students (24.64)

$LP consistently assesses every shudents
mastery of the shiective(s) at the end of gath
iesson through farmal or informal
assessments (see note for examples)

(24.£3)

2.5 Modify Instruction as Needed

S1.P consistently makes adjustments to
instruction based on checks for
understanding that iead to increased
understanding for most students (2.5.E.7)

SLP consistently responds to
misunderstandings with effective seaffelding
techniques (25.E2)

SLP intermittently checks for understanding
at almost 21 key moments (when checking is
necessary to inform instruction going
forward) (2.4./N.7}

SLP intermittestly uses a variety of methads
to check for understanding that are

successfll in cephring an accurate “pulse” of

the class’s understanding {24./N.2)

SLP intermiltertly uses walt time effectively
both after pesing a question and before
helping students think through a response:
(2.4.0N.3)

SLP doesi't aflow students to “opt-out” of
checks for understanding

and intermittently cydes back to these
students (24.IN.4)

SLP intermittenty assesses every students
mastery of the objective(s) at the end of each
lesson theough formal or informzl
assessmertts (see note for examples)
(24IN.5)

S1P intermittently makes adjustments 1o
nstruction based on checks for
understanding that lead to increased
understanding for mostsmda'ns (2.5IN.T)

SLP intermittertly responds to
misunderstandings with effective scaffolding
tachniques (2.5./M.2)

SLP rarely checks for undersianding at
dimost alf key moments {when chedldng is
netessary 1o inform instruction going
fwward) (24.L7)

SLP rarely uses a variety of methods to
check for understanding that are successiul
in capturing an accurate “pulse” of the class’s
understanding (24..2}

BLP rarely uses watt time effectively both
after posing = question and before helping
students think through a response (2.4.L3)

SLP allows students o "optout” of checks for
understanding and rargly cydes back 1o
these students (24.L4)

SLP rarely assesses every students mastery
of the objective(s) at the end of each lesson
through formal or informnal assessments (ses
note for examples) {2415

SLP rarely makes adjustments to instruction
based an checks for understanding that lsad
1o increased understanding for most students
(25.L17)

SLP rarely responds to misunderstandings
with effective sceffolding techniques (25.02)
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SLP doesnt give up,

bt consistently contirues 1o try to address
misunderstanding with different techniques if
the first try is not successful 25.£.3)

SLP irdermittently continues o fry to address
misunderstending with different techniques if
the first try is not successfl (25./N.3}

2.6 Develop Higher Level of Understanding through Rigorous Instruction and Work

SLP Nearly Always fulfills criteria for an
effective teacher; plus

Lesson is accessible and challenging to il
students (2.6.FHET)

Students are able to answer higher-level
questions with meaningful responses
{2.6.HEZ)

Students pose higher-level questions to the
teacher and to each other (2.6.HE.3)

SLP highlights examples of recent student
work that meets high expectations; nsists
and motivates students to do it again if not
great (2.6.HE4)

SLP encourages studens” interest in
Tearning by providing students with addifonal
opportunities to apply and build skills beyond
expected lesson elernents {e.g. extra credit
or enfichment assignments) {2.86.HE.5)

Lesson is consistently accessible and
challenging to almost 2l students (Z6.£1)

SLP consistently develops higherdevel
understanding through effective questioning
(26.£2)

Sndents consistently have opportunities o
mearningfully practice, appiy, and
demonstrate that they are leaming  (26.£.3)

Lesson consistently pushes almast all
shidents forward due to differentiation of
instruction based on each student's level of
understanding (2.6.E.4)

SLP consistently shows patience and helps
shudents to work hard toward mastering the
objective and 1o persist even when faced with
difficult tasks (2.6.5.5)

2.7 Maximize Instructional Time

SLP Neatly Alwgys fulfills criteria for an
effective teacher; plus

Manages instructional resources so routines,
transitions, and procedures are well-
executed. Students know what they are
supposed to be doing and

£ when without prompting fram the teacher

~ RTHETD

Manages instructional resources so rautines,

know what they are suppased 1o be doing
and when with minimal prompting from the
teacher 2.7.£1}

Lesson ts ntermittently accessible and
challenging to almust 2 students (2.6.IN.7)

SLP intermittently devetops higherlevel
understanding through effective questioning
{2EIN2)

Stxdents intermittently have opporunities to
meaningfdly practice, 2pply, and
demanstrate that they are leaming (2.6./0.3)

Lesson intermittently pushes almost ail
students forward due to differentiztion of
instruction based on each student’s level of
understanding (2.8./N.4

SLP intermittently shows patience and helps
students 1o work hand toward mastering the
objective and to persist even when faced with
dificult tasks (2.6.IN.5)

Manages instructional resources so roufines,
{fransitfions, and procedures

are intermittently well-executed. Students
know what they are supposed to be deing
and when with minimal prompting from the
teacher (27.N.1)

SLF rarely corbnues 1o Iy 10 2d0ress
misuniderstanding with different techniques it
fhe first try is not successiil (2.5.43)

Lesson is rarely accessible and challenging
1o almost all siudents (2.6..1}

$LP rarely develops higher-level
understanding through effective questioning
@26.12)

Studernts rerely have opportunities to
meaningfully practice, apply, and
demonstrate that they are leaming (2.6.L.3)

1 esson rarely pushes almost all students
forward due 1o difierentiation of instruction
based on each student’s level of
understanding (2.6.L4

SLP rarely shows patience and helps
students to work hard foward mastering the
objective and t persist even when faced with
dificult tasks (2.6.1.5)

Mznages instructional resourees so roudines,
fransitions, and procedures ate rarely welk-
executed. Students know whet they are
supposed fo be deing and whan with minimal
prompting from the teacher {2.7.17)
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Stodents ave aiways engaged in meaningful
work while waiting for the teacher {for
example, during attendance} (27.HE2}

Studens share responsibifity for operations
and routines and work well together to
accomplish these tasks (27.HE3)

All students zre on task and follow
instructions of teacher without prompting
(27.HES

Disruptive behaviors and offtask
conversations are rarg; when they occgur, they
are always addressed without major
internupfion to the lesson  (27.HE.5}

2.8 Create Classroom Culture of Respect and Collaborafion

SLP Nearly Always fulfills criteria for an
effecttve teacher; plus

Students are invested in the academic
suctess of thelr peers as evidenced by
unprompted collaboration 2nd assistance
(ZEHE)

Students are consistently engaged it
mezningfl work except for brief periods of
time {for example, during aitendance)
{27.£2)

SLP consistently delegates time between
parts of the lesson approptiztely so as best
1o lead students towards messtery of objective
{27.£3)

Students are consistently on task and follow
instructions of teacher without much
prompting {27.54

Disruptive behaviors and off task
corversations are rare; when they occur, they
are consistently addressed without major
irterruption to the lesson (27.£.5)

Students consistently arrive on time and are
aware of the consequences of armiving late
{unexcused) (27.£6)

Class consistently starts onrfime (2.7.£.7}

Students are consistently respectiufl of their
teacher and peers {2.8.57)

Students consistently are given opportunities
to coltaborate and support each other in the
lezrning process (28.£.2)

SLP consistently reinforces positive character
and behavior and uses consequences
appropriately to discourage negative
behavior (PBIS and/or BIF) (28.523)

Students are mtermittently engaged m
meantngful work except for brief periods of
tirne (for example, during atendance)
(2.7.40.2)

SLP intermittently delegates time between
parts of the Jesson appropriately so as best
1o lead students towards mastery of objective

2.7.13)

Students are intenmittently on task and
following instructions of leacher without much
prompling (27.N.4)

Disruptive behaviors and off task
conversations are intermittently addressed
without major inferruption o the iesson
{(2.7N.5)

Students intermittertly arrive on time and are
aware of the consequences of armiving kte
{unexcused) (2.7.JN.6}

Class intermittently starts on-tirme  (2.7N.7)

Students are intermittently respectiul of their
teacherand peers {2.8.IN.7)

Shudents intermittently are given
oppartunities to collaborate and support each
other in the learning process (2.8.IN.2)

SLP intermittently reiriorces positive
character and behavior and uses
consequences gppropriately to discourage
negzative behavior (PBIS and/or BIP)}
{28./.3)

Students are ranely engaged n meaningful
wark except for brief perdods of time (for
exarrple, during atendance) (2.7.L2)

SLP rarely delegates me between parts of
the lesson gppropriately so as best o Jead
students towards mastery of abjective
27.L3)

Students are rarely on task and foliowing
instructions of teacher without much
prompting (2.7.14)

Distuptive behaviors and off task
conversations are rarely addressed without
major interruption to the lesson (2.7.1.5)

Students rarsly arrive on fime and are aware
of the consequences of artiving late
{unexcused) (2.7.1.6)

Class rarely starts on-time (27.1.7)

Studens are rarely respectful of their teacher
and peers (28.L7)

Students rarely are given apporiunities to
colizborate and support each cther inthe
learning process (2.8.1.2)

SLP rarely reinforces posiive character and
behavior and rarely uses conseguences

appropriately fo discourage negative
behavior (PBIS andfor BIF} (28.1.3)
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SLP consistently has 2 good repporT with
students, and shows genuine interest in their
thoughts and opinions (2854

2.9 Set High Expectations for Academic Success

SLP Nearly Always fulfills criteria for an
effective teacher; plus

SLP conskstertly sets high expectations for
students of afl levels (28.57)

Studernts participate i forming academic
goals for themselves and analyzing their
progress (29.HE T}

Students demonstrate high academic
expecistions for themselves {2.9.HEZ)

Students are consistently invested in their
work and value academic successas
evidenced by their effort and qualily of their
work (29.£22)

‘The ciassroom is consistenty a safe place fo
take on chalienges and tisk fallure (students
do not feel shy about asking questions or bad
about answering incorractly) (29.£3)

Student comments and actions demonstrate
that they are excited about their work and
undesstand why it is importent (28.HE3)

SLP corsistently celebrates and praises
academicwork (2954}

High quakly work of all students

is cansistently displayed i the classroom
(Z8E5

DOMAIN 3: SLP Leadership
3.1 Contribute to School Culture

SLP Nearly Always fulfills criteria foran
effective teacher; plus

Consistently contribute idezs and expertise
to further the school's mission and nitiaives
{3.1.51)

Seek out leadership roles (3.7.HET)

SLP intermittently has a good rapportmth SLP rarely has 2 good rapport with students,
students, and shows genuine interest in their  and shows genuine interest in their thoughts
thoughts and opimntons (2.8/N.4) and opinions (2.8.1.4}

Teacher mtermittertly sets high expectations
for students of all levels (2.8./0.7)

‘Teacher raraly sets high expectations ®&v
shadents of 2l levels (29.47)

Students are internitently invested in their
work and value acadermic success as
evidenced by their effort and quality of their
work (29./MN.2)

Students are rarely invested in their work and
value academic success 25 evidenced by
their effort and quality of theirwork (29.12)

The dassroom is intermittently a safe place
10 take ont challenges and risk failure
{students do not feel shy about asking
questions or bad about answering
incorrectly) (29.N.3)

SLP mtermittently celebrates and praises

The classroom is rarely a safe place to take
on challenges and risk failure (students feel
shy-about asking questions or bad about
answering incorrectly) (2.8.13)

SLP rarely celebrates and praises academic

academic work (25.N4) wark (2.9.1.4}

High quelity work of students High quality work of students

is intermittentty displayed in the classroom is wmrely displayed in the classrom (2.8.L5)
(2.9.IN.5}

Intermittently contribute idess and expertise
1o further the school's mission and initiztives
{3.1.N.1)

Rarely contribute ideas and expertise 10
further the school’s mission and initatives
{3.1.1.7)
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Go above and beyond in dedicating tme for
students and peers outside of cfass
{3.1.HE2)

Consistentiy dedicate time efficiently, when
needed, 40 helping students and peers
outside of ciesss (3.1.E.2)

3.2 Seek/Share Professional Skills and Knowledge

SLP Nearly Always Tulfllls critersa for an
effective teacher; plus

Regularly share newly leamed knowledge
and practices with others (32HET)

Seek out opportunities to lead professional
development sessions {3.2HE2)

Go above and beyont in seeking out
opportunities to collaborate (3.2.HES)

Consistently pursue opportunities to improve
knewledge and praciice {e.g. CFL Jt Srv
Tg) L2E7

Consistentty seek out ways 1o implement new
practices into instruction, where applicable
(.22}

Consistentty seek out and parficipate in
regular opportunities to work with and leam
from others. Ask for assistance, when
needed R2E3)

Consistently welcome constructive feedback
1o improve practices (32549

3.3 Advocate for Student Success

Teacher Nearly Always fuffills criteria for amn
effective teacher; plus

Display commitment to the education of all
the students in the school Strive to form
refgtionships in which parents are given
ample opportunity to paricipate in student
leaming (S.3.HET)

Collabarate with colleagues to make changes
and teke risks to ensure student success
(B3 HEZ)

Consistently display commitrment to the
education of 2t his/her students by
communicating with peers across all seffings
per [EP (eg. Student at 2 Glance)} G.2ET)

Consistently attempt to remedy obstades
around studert achievement across 2l
settings (33.E2)

Consistentty advocate for student’s
individualized needs acress all seftings
(23.E£3

Consistertly engage in all forms of parent
autreach required by the schodl (3.3.E4)

Intermittently dedicate ime efficiently, when
needed, to helping students and peers
sutside of class {3.7IN.2)

Intesmitiently pursue cpportunities fo improve
knowiedge 2nd practice (e.g. CF, Jt Srv
Teg} (B2INT)

intermitently seek out ways to implement
new practices into nstruction, where
applicable (3.2.0N.2)

Intermittently seek out and parficipate in
reguiar opporiunities to work with and leamn
from cthers. Ask fur assistance, when
needed (3.2/N.3)

Intermittently welcome constructive feedback
o improve practices (32.IN.4)

Intermittently display commitment to the
education of all his/her students by
communicating with peers across all setfings
per IEP (eg. Student at a Glance) (3.3.IN.7)

Irtermittently attempt to remedy obstacles
around student achievement across 2l
seftings (3.3/N.2)

Intermittently advocate for student’s
individualized needs acrass afl settings
(B.3.N.3)

Intermittently engage in forms of parernt
cutreach required by the school (3N

Rarely pursue opportunities to improve
knowisdge and practice (e.g. CPL JL Srv
Trg) (2247)

Raraly seek out ways o implement new
practices into instruction, where applicable
{3213

Rarely seek out and participate in regular
cpportunities to work with and learn from

cthers. Ask forzssistance, when needed
(3.2L3)

Rarely welcome constructive ieedback to
improve practices (2.21.4)

Rarely display commitment to the educaticn

-of 2l histher students by communicating with

peers across all saftings per IEP {eg. Student
a3 Glance) 3.3.L7)

Rerely attempt to remedy cbstacles around
student achievement across 2l settings
{3.3.L2)

Rarely advecate for student’s individuaiized
needs {3.3.3)

Rerely engage in forns of parent outreach
required by the schoof (3.3.04)
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Ccna'stenﬂyammme@ minutes of Imermattently ssures the [EP minutes of Rarsly assures the IEF minutes of service
service are met across all seftings (Master service arg met across all settings (Master are met across all setings (Master Schedule)
Schedule) (32.£5) Schedule) (3.3.IM.5) {3315

DOMAIN 4: Core Professionalism
4.1 Attendance

Individual has not demonstrated 3 pattemn of  Individual dernorstrates a pattern of
unexcused ahsenses™ (4.7.MS) unexcused zhsences ™ {4.7.0NMS)

4.2 On-Time Arrival

individual has not demonsirated apatiem of Individua!l demonstrates a pattern of
unexcused fate amivals (e amivels thatare  unexcused {ate arrivals (late amivals that are
in vickation of procedures set forth by local in viokation of procedures set forth by local
sehool policy and by the relevant collective school poficy and by the relevant collective
bargaining agreement} (4.2.445) bargaining 2greement) (4.2.DNMS)

4.3 Policies and Procedures

individual demonstrates a pattern of ollowing  Individual demonstrates a pattern of failing to

state, comporation, and schoo! policies and follow state, corporation, znd school policies

procedures {e.g. procedures for submiiting and procedures (e.q. procedures for

discipline raferrals, policies for appropriste submitting discipline referrals, policies for

attire, Articte 7 compliance timefines, Special  appropriate attire, Article 7 compliance

Education rules and requlations) (4.20MS}) timelines, Special Education rules and
reguiations) (4.3.DNMS)

4.4 Respect
Individuzl demonstrates 2 pattern of Individuzal demonstrates a pattern of faifing fo
interacting with students, colleagues, interact with students, collsagues,
parents/guardians, and community members  parents/guardians, and community members
in a respectiul manner (4.4.MS) in @ respectfil manner (4.4.0NMS)
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Domain 1.1: Teacher Effectiveness-Mission and Vision
1.1.1 Contributes to the achievement of the mission & vision

Highly Effective

In addition to Level 3, the assistant principal:

(1.1.1.HE.1)

Catalyzes commitment to and vigorous

pursuit of the school's vision & mission
(1.1.1.HE.2)

Effective

The assistant principal: (7.7.1.E.7)

Works through complex issues in ways that
energize stakeholder commitment
(1.1.1.E.2)

Contributes individual capabilities and

leading group initiatives that consistently
achieve essential objectives (1.1.1.E.3)

Translates the vision and mission into daily
school practices  (1.7.1.E.4)

ROSSVILLE

CONSOLIDATED SCHOOL DISTRICT

Improvement Necessary

The assistant principal: (7.7.1.IN.7)

Contributes individual capabilities to achieve
essential objectives (1.1.1.IN.2)

Organizes people and resources towards the
pursuit of key objectives, but the results of
these ventures are inconsistent  (1.7.7./N.3)

1.1.2 Assists the principal in hiring, developing and retaining effective teachers

Highly Effective

In addition to Level 3, the assistant principal:

(1.1.2.HE.1)

Provides the student management
and/or instructional support necessary to
develop and retain effective early career
teachers  (1.1.2.HE.2)

1 dV

Effective

The assistant principal: (1.1.2.E.1)

Bases hiring recommendations primarily on
the teacher’s level of effectiveness
(1.1.2.E.2)

Takes specific actions to facilitate the
development and retention of effective staff
members  (1.1.2.E.3)

Aligns personnel recommendations with the

vision and mission of the school
(1.1.2.E.4)

Improvement Necessary

The assistant principal: (1.1.2.IN.1)

Examines a teacher’s level of effectiveness,
but does not use it as the primary factor in
hiring recommendations (1.1.2.IN.2)

Takes action steps that have a limited
effective on the development and/or retention
of effective teachers  (1.71.2.IN.3)

Occasionally aligns the school's
vision/mission to hiring recommendations
(1.1.2.IN.4

Ineffective

The assistant principal:  (1.7.1.1.1)

Pricritizes personal gain over the attainment
of organizational goals in pursuit of the
mission and vision  (71.7.1.1.2)

Exhibits actions or behaviors that negatively
affect stakeholder commitment (1.1.1.1.3)

Ineffective

The assistant principal: (1.7.2.1.7)

Disregards or fails to examine teacher’s level
of effectiveness when making hiring
recommendations  (1.1.2.1.2)

Fails to take consistent steps to facilitate the
development and/or retention of effective
teachers (1.1.2.1.3)

Fails to align hiring recommendations to the
mission and vision of the school  (1.1.2..4)
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Domain 1.2: Teacher Effective
1.2.1 Observes professional practice

Highly Effective

In addition to Level 3, the assistant principal:
(1.2.1.HE.1)

Systematically tracks the number of
observations, type of feedback delivered,
and whether the feedback was implemented
(1.2.1.HE.2)

Differentiates the number of observations

based on observed levels of teacher
effectiveness (71.2.1.HE.3)

1.2.2 Provides actionable feedback
Highly Effective

In addition to Level 3, the assistant principal:
(1.2.2.HE.1)

Models desired actions or
schedules opportunities for the teacher to
learn from other teachers (1.2.2.HE.2)

Assists the teacher in rewriting lesson plans,
unit plans, assessments, etc. (1.2.2.HE.3)

1.2.3 Monitors student performance
HighlyEffective

In addition to Level 3, the assistant principal:
(1.2.3.HE.1)

al (v.2019)

ness - Capital Management

Effective

The assistant principal: (1.2.1.E.1)

Examines prior performance and student
achievement data to inform observations and
walkthroughs (1.2.1.E.2)

Accurately categorizes observed
instructional practice (1.2.7.E.3)

Tracks the number of observations and type
of feedback delivered and regularly
communicates observed deficiencies in

teacher practice to the principal (1.2.1.E.4)
Effective
The assistant principal: (1.2.2.E.1)

Develops bite-sized action plans focused on

the highest leverage teacher actions
(1.2.2E.2)

Provides clear directions for how to do the
most important tasks well  (1.2.2.E.3)

Frequently follows up to ensure feedback is
implemented with fidelity (7.2.2.E.4)

Effective

The assistant principal: (1.2.3.E.1)

ROSSVILLE

CONSOLIDATED SCHOOL DISTRICT

Improvement Necessary

The assistant principal:  (1.2.1.IN.1)

Frequently categorizes instructional practice
inaccurately (1.2.1.IN.2)

Conducts the minimum number of required
observations, despite observed deficiencies
in professional practice (7.2.1.IN.3)

Tracks the number of observations and type
of feedback delivered, but fails to
communicate observation results to the
principal (1.2.1.IN.4)

Improvement Necessary

The assistant principal: (1.2.2.IN.7)

Develops action plans, but fails to
consistently focus the plans on the highest
leverage teacher actions (1.2.2.IN.2)

Leaves implementation of feedback to

chance by failing to consistently follow up
(1.2.2.IN.3)

Improvement Necessary

The assistant principal: (7.2.3.IN.7)

Ineffective

The assistant principal:  (7.2.1.L1)

Fails to conduct an adequate number of
observations (1.2.1.1.2)

Fails to implement a system to track the
number of observations and/or the type of
feedback offered to teachers  (7.2.1.1.3)

Ineffective

The assistant principal: (7.2.2.1.1)

Provides limited, high-level feedback to
teachers or fails to provide post-observation
feedback altogether (1.2.2.1.2)

Fails to develop action plans with teachers
(1.2.2.1.3)

Ineffective:

The assistant principal: (1.2.3.117)
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Develops teachers’ collective ability
to positiveig impact student learning
(1.2.3.HE.2)

Collaborates with teachers to identify
students that may benefit from the school’s

academic support or high ability programs
(1.2.3.HE.3) PP 9 A

Regularly analyzes student-level results from
classroom and formative assessments in
post- observation or other 1:1 teacher
meetings to identify instructional and
achievement gaps (1.2.3.E.2)

Collaboratively develops concrete action
steps aligned with student and teacher
needs (1.2.3.E.3)

Frequently follows up to ensure action plans
are implemented with fidelity (1.2.3.E.4)

1.2.4 Demonstrates commitment to improve teacher performance

Highly Effective

In addition to Level 3, the assistant principal:
(1.2.4.HE.1)

Identifies and facilitates
opportunities for teachers to share best
practices (1.2.4.HE.2)

Demonstrates the ability to increase the
teachers’ effectiveness as evidenced by

positive gains in student achievement
(1.2.4.HE.3)

Effective

The assistant principal: (1.2.4.E.1)

Facilitates frequent differentiated
opportunities for teachers to engage in
professional learning to increase their
effectiveness as instructors (71.2.4.E.2)

Facilitates frequent 1:1 assistance or
coaching to ensure proper implementation of
new instructional strategies (7.2.4.E.3)

Domain 1.3: Teacher Effectiveness- Talent Review
1.3.1 Assists the principal with the evaluation of teachers

Highly Effective

In addition to Level 3, the assistant principal:
(1.3.1.HE.1)
>

T
Uses gpowledge of teacher strengths and
weaknesses to assist the principal with
strategic planning (1.3.1.HE.2)

Effective

The assistant principal: (7.3.1.E.1)

Ensures all evaluation processes and

expectations are transparent and clear
(1.3.1.E.2)

ROSSVILLE

CONSOLIDATED SCHOOL DISTRICT

Discusses results from formative
assessments in broad terms, but fails to

examine student-level data with teachers
(1.2.3.IN.2)

Allows teachers to establish action steps that
lack clarity or alignment to performance data
(1.2.3.IN.3)

Fails to frequently follow up to ensure proper
implementation (7.2.3.IN.4)

Improvement Necessary

The assistant principal: (1.2.4.IN.1)

Facilitates general opportunities for teachers
to engage in professional learning to

increase their effectiveness as instructors
(1.2.4.IN.2)

Provides individual assistance/coaching that
is infrequent  (1.2.4.IN.3)

Improvement Necessary

The assistant principal:  (1.3.7.IN.1)

Follows corporation policies and procedures,
but fails to make these explicit to staff
members evaluated (71.5.7.IN.2)

Primarily analyzes data only after statewide
achievement tests are complete (7.2.3.1.2)

Fails to identify action steps that are aligned

with interim or classroom assessment data
(1.2.3.1.3)

Ineffective

The assistant principal: (7.2.4.1.1)

Disregards the need for individualized
assistance/coaching (7.2.4.1.2)

Provides limited opportunities for teachers to
engage in professional learning (7.2.4.1.3)

Ineffective:

The assistant principal:  (7.3.1.1.7)

Fails to allocate the necessary time and
resources to complete teacher evaluations
as evidenced by inconsistent or nonexistent
documentation (7.3.1.1.2)
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Domain 2.1: Leadership Actions - Professional Leadership

2.1.1 Effectively communicates
Highly Effective

In addition to Level 3, the assistant principal:
(2.1.1.HE.1)

Uses communication to build commitment for
and establish a pressing sense of urgency to
achieve organizational goals (2.1.1.HE.2)

Maintains high visibility, accessibility, and
establishes strong lines of communication
(2.1.1.HE.3)

Allocates necessary time and resources to
complete thorough, accurate and defensible
evaluations (1.3.7.E.3)

Demonstrates the ability to identify individual

teacher strengths and weaknesses
(1.3.1.E.4)

Uses all available data to assign summative
ratings that clearly differentiate the
effectiveness of teachers (71.3.1.E.5)

Effective

The assistant principal: (2.7.1.E.7)

Communicates well with appropriate
audiences and responds in a timely manner
to resolve expressed concerns  (2.1.1.E.2)

Uses appropriate communication methods
and media (2.7.1.£.3)

Maintains appropriate visibility and
accessibility to staff (2.1.1.E.4)

2.1.2 Reflects on practice and continually learns

Highly Effective

In addition to Level 3, the assistant principal:
(2.1.21%15. 1)

i
Promotes a culture of self-reflection and
continuous improvement (2.1.2.HE.2)

Effective

The assistant principal: (2.1.2.E.1)

Expresses willingness to learn and openly
acknowledges areas for growth (2.1.2.E£.2)

Gl
{0
H

e

Allocates necessary time and resources to
complete thorough evaluation, but

summative ratings fail to differentiate teacher

effectiveness (1.3.7.IN.3)

Improvement Necessary

The assistant principal: (2.1.1.IN.1)

Maintains inconsistent lines of
communication and/or selects
communication methods or media that have
limited effectiveness (2.1.1.IN.2)

Responds in an inconsistent manner to
resolve expressed concerns  (2.1.1.IN.3)

Improvement Necessary

The assistant principal: (2.1.2.IN.7)

Expresses willingness to learn from others,
but is reluctant to admit own shortcomings
(2.1.2.IN.2)

sl ROSSVILLE

CONSOLIDATED SCHOOL DISTRICT

Incorporates limited student data and
evidence of teacher practice in evaluation
ratings (7.3.1.1.3)

Ineffective

The assistant principal: (2.7.1.1.7)

Fails to keep appropriate audiences
informed. Uses methods of communication
that are ineffective or inappropriate for the
circumstance/audience (2.1.1.1.2)

Ineffective:

The assistant principal: (2.1.2.1.7)

Resists chianges to personal or leadership
behaviors (2.1.2.1.2)

page 4 of 7
AP4


jhanna
Typewriter
AP 4


RISE 2.0 Assistant Principal (v.2019)

Printed: July 15, 2021 at 10:43am

Engages self and others in professional
growth experiences that translate into a
demonstrable impact on student culture and
achievement (2.1.2.HE.3)

Learns from personal experiences and the
actions/insights of others (2.1.2.E.3)

Establishes priorities and and achieves
action plans focused on high-leverage
leadership competencies (2.1.2.E.4)

2.1.3 Demonstrates resiliency and persistence

Highly Effective

In addition to Level 3, the assistant principal:
(2.1.3.HE.1)

Engages staff and self in a continuous
pursuit of professional growth and school
improvement (2.1.3.HE.2)

Anticipates problems and
confronts and solves problems that have yet
to be successfully addressed (2.1.3.HE.3)

Effective

The assistant principal: (2.1.3.E.1)

Uses challenges and setbacks to inspire
creative problem solving and renewed
commitment to accomplish ambitious goals
(2.1.8.E2)

Identifies action steps and leverages
available resources to confront difficult
problems (2.1.3.E.3)

2.1.4 Monitors time and task management

Highly Effective

In addition to Level 3, the assistant principal:
(2.1.4.HE.1)

Prioritizes being an instructional
leader above all else  (2.1.4.HE.2)

Is a model of punctuality and timeliness in
discharging his/her professional
:;esponsibilities (2.1.4.HE.3)
a~

W

Effective

The assistant principal: (2.1.4.E.1)

Consistently allocates the time and
resources necessary to achieve ambitious
goals (2.1.4.E.2)

S;ends time on high leverage activities
(2.1.4.E.3)
Delegates applicable responsibilities to other

staff and helps them achieve success in
these activities  (2.1.4.E.4)

"

ROSSVILLE

CONSOLIDATED SCHOOL DISTRICT

Establishes and achieves most personal
and/or professional growth goals, but
requires significant input from the principal in
establishing priorities and action steps
(2.1.2.IN. 3?

Improvement Necessary

The assistant principal: (2.1.3.IN.7)

Demonstrates the desire to produce great
results, but fails to properly prioritize action
steps or leverage available resources to
achieve ambitious goals (2.7.3.IN.2)

Improvement Necessary

The assistant principal: (2.1.4.IN.1)

Establishes and monitors progress towards
goals, but fails to shield highest leverage

activities from low-level distractions
(2.1.4.IN.2)

Delegates applicable responsibilities to other
staff, but doesn't consistently provide the
support necessary for them to achieve
success in these activities  (2.1.4.IN.3)

Fails to consistently achieve professional
growth goals as outlined in professional
growth plan (2.1.2.1.3)

Ineffective

The assistant principal: (2.1.3.1.1)

Reacts with visible frustration to challenging
problems or setbacks (2.1.3.1.2)

Easily loses focus on improving student
achievement (2.1.3.1.3)

Ineffective

The assistant principal: (2.7.4.1.1)

Rarely protects time for instructional
leadership priorities  (2.1.4.1.2)

Is frequently distracted by activities that
could be delegated to others or that are

unrelated to achieving the school's goals
(2.1.4.1.3)
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Domain 2.2: Leadership Actions - School Leadership
2.2.1 Maintains a culture of excellence

Highly Effective

In addition to Level 3, the assistant principal:
(2.2.1.HE.1)

Instills the daily habits necessary to create a
culture of excellence (2.2.1.HE.2)

Is unwavering in maintaining high
expectations for everyone (2.2.1.HE.3)

Effective

The assistant principal: (2.2.7.£.7)

Contributes to the maintenance and/or
development of a student-centered culture
that instills excellence and promotes learning
(22.1.E2)

Provides students and staff the support, time,

and structures necessary to be successful
(22.1.E.3)

Celebrates the accomplishments of others
and proactively resolves performance issues
(2.2.1.E.4)

2.2.2 Enhances teacher collaboration

Highly Effective

In addition to Level 3, the assistant principal:
(2.2.2.HE.1)

Assists the principal in establishing a culture
of collaboration that drives positive gains in
student achievement (2.22.HE.2)

Effective

The assistant principal: (2.2.2.E.7)

Facilitates teacher collaboration to design
and implement student- centered initiatives
aligned to the mission and vision of the
school (2.2.2.£.2)

Holds collaborating teams accountable for
achieving desired results (2.2.2.£.3)

2.2.3 Supports a universal code of conduct

Highly Effective

In addition to Level 3, the assistant principal:
(2.2.3.HE.1)

9dV

Effective

The assistant pr.incipal‘: (22.3.E.1)

Improvement Necessary

The assistant principal: (2.2.1.IN.7)

Possesses positive beliefs and assumptions
about the potential of students and staff to
learn and grow, but fails to contribute
consistently to the maintenance and/or
development of a student-centered culture
(2.2.1.IN.2)

Recognizes and celebrates the
accomplishments of others, but allows
smaller performance issues to go
uncorrected (2.2.7.IN.3)

Improvement Necessary

The assistant principal: (2.2.2.IN.1)

Supports and encourages teamwork and
collaboration on student-centered initiatives,
but fails to hold teams to high performance
standards (2.2.2.IN.2)

Improvement Necessary

The assistant principal: (2.2.3.IN.7)

ROSSVILLE

CONSOLIDATED SECHOOLDISTRIGT

Ineffective:

The assistant principal: (2.2.1.1.7)

Fails to take the initiative to identify and
recognize the accomplishments of others
(221.1.2)

Consistently ignores staff or student
performance issues (2.2.1.L.3)

Ineffective
The assistant principal: (2.2.2.1.1)

Fails to provide teacher teams the support
and/or resources necessary to achieve
desired results (2.2.212)

Fails to develop group relationships that
promote teamwork, openness, and/or
collective problem solving  (22.2.1.3)

Ineffective

The assistant principal: (2.2.3.1.7)
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Facilitates the creation of student and staif
culture that self-monitors and corrects
inappropriate behaviors (2.2.3.HE.2)

Coaches a culture of excellence through
repeated practice and modeling of desired
behaviors (2.2.3.E.2)

Consistently and fairly applies positive and
negative consequences for behavior
(2.2.3.E.3)

Promotes a predictable, safe learning
environment through consistency of actions

(2.23.E4)

2.2.4 Engage families and the community in student learning

Highly Effective

In addition to Level 3, the assistant principal:
(2.2.4.HE.1)

Demonstrates steadfast

commitment to engaging parents who are
traditionally uninvolved in their children’s
education (224.HE.2)

Effective

The assistant principal: (2.2.4.£.1)

Fosters partnerships with families,
community agencies and/or the corporate
sector (2.2.4.E.2)

Capitalizes on the strengths of stakeholders
in the community to provide interventions,
supports and resources to meet student
needs (2.2.4.E.3)

Assists the principal in securing cooperation
from family and community members to
support school improvement initiatives
(2.2.4.E4)

Supports the maintenance of routines,
procedures, and policies, but is primarily
reactive (2.2.3.IN.2)

Fails to consistently apply either positive
and/or negative consequences for behavior
(2.2.3.IN.3)

Improvement Necessary

The assistant principal:  (2.2.4.IN.1)

Establishes relationships with key
stakeholders, but does not capitalize upon

their strengths to enhance student learning
(2.2.4.IN,

Inconsistently engages established parents
(2.24.IN.3)

A ROSSVILLE

CONSOLIDATED SCEOOL PISTRICT

Sends inconsistent messages about schoal
policy (2.2.3.1.2)

Tolerates discipline violations and allows
positive student and staff behavior to go
unrecognized (2.2.3.1.3)

Ineffective

The assistant principal:  (2.2.4.1.7)

Rarely connects with stakeholders about
student learning or to build commitment to
key school improvement efforts  (2.2.4.1.2)
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Domain 1: Professionalism
1.1 Implements a written philosophy statement outlining the principles and educational goals of the program.

Highly Effective  (4.7.HE} Effective  (1.7.5 Jmprovement Necessary  (L1IN) Ineflecive (.14 NA  (1.%)

1.2 Cooperates with the staff and school administration in establishing, implementing and supporting school policies.
Highly Effective  {1.2.65) Effective (7.2.5) improvement Necessary (7.2/N}  Ineflective (7.2.) NA (1.2}
1.3 Acts impartially in the execution of basic policies, and the enforcement of the conference, county, and state high school
association rules and regulations; implements and maintains all health and sport medical requirements and regulations.
Highly Effective  {1.2.HF) Effective ({1.3.5} Improvement Netessary  (1.3JN)  Ineffective  (1.3.) NA (1.3)
1.4 Implements prudent legal procedures, - Maintains proper records; Verifies coaches’ qualifications and ceriification as

necessary; Maintains a perpetual inventory of facility safety evaluations; Maintains a file of all athletic disciplinary acfions;
Interprets rules and regulations regarding academic eligibility.

Highly Effective  (1.4.HE) Effective (1.4.E) Improvement Necessary (7.4./N)  Ineflective (7.4} NA (1.4)
1.5 Develops and maintains a comprehensive athletic program which seeks the highest development of all participants, and
which respects the individual dignity of every athlete.

Highly Effective  (1.5.HE} Effectve  (1.5.5) improvement Necessary  (1.5IN)  Ineflective  (1.5.4) NA (1.5)

> 1.6 Considers the weli-being of the entire student body as fundamental in all decisions and actions.
=}
> Highly Effecive (7.645) Effectve (1.6.5 Improvement Necessary (L&)  Inefiective (7.6.0 NA (1.6}
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comp!xant thh legal regulatlon of ati'liet:w. Insures the drstnczt is well mfonned and the athletxc program is managed
according to legal regulations applicable to athletics.

Highly Effective  {7.7.HE} Effective  (1.7.5} Improvement Negessary (17N} Inefiective (7.7} NA (1.7}
1.8 Organizes, directs and promotes an interscholastic athletic program that is an integral part of the total educational
program,

Highly Effective  (7.8.HE)} Effective (1.8.5} Improvement Necessary  {7.8.N)  Ineffective (7.8.0) NA (1.8}

1.9 Fulfills professional responsibilities with honesty and integrity.

Highly Effecive  {7.9.HE) Effective (1.9.5 Improvement Necessary (7.9./N)  Ineffective  (1.9.0} NA (1.8)
1.10 Upholds the honor of the profession in all relations with students, colleagues, coaches, administrators, and the general
public.

Highly Effective  (7.70.HE) Effectve  (7.70.5) Improvement Necessary (7.70.N) mefiective  (1.10.) NA (1.10)
1.11 Improves the professional status and effectiveness of the position through participation in local, state and nafional in-
service programs and conferences.

Highly Effective  {1.77.HE) Bffectve (1.71.5) tmprovement Necessary  (1.71.IN)  Ineflective  (7.71.) NA (1.91)
1.12 Promotes high standards of ethics, sportsmanship and personal conduct by encouraging administration, coaches, staff;
student athletes and community to commit to these high standards.

Highly Effective  (1.72HE) Effective {1.72E) improvemnent Necessary  (1.72/N}  Ineflective  (1.72)) NA (1.72)

Domain 2: Administrative Responsibilities
page 2 of 8
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Highly Effective (2.7.HE) Effective {21.5) Improvernent Necessary (21.8)  lneffectve (210 NA (21)
2 2 Assists the District and school administrator in securing competent personnel for the athletic staff. Assists, coordinaies,
and participates as determined by the school administrator, in scheduling and conduct of all athletic staif interviews.

Highly Effective  (2.2.AE5) Effective (22.5} Improvemest Necessary  {22/N)  Ineffective 220 NAa (22)
2.3 Prepares and keeps a calendar of school athletic events. Communicates this calendar and z list of activities to all facets
of the board.

Highty Effective (23.HE) Effective (22£6) Improvement Necessary (2.3%)  Ineffective (2.3.4) NA (2.3}
2.4 Facilitates schedules and coordinates with school and district administration for all school athletic practices, activities
and community usage.

Highly Effective (24.HE) Efeclive {Z4.5) Improvement Necessary (24.0)  Ineflective (240 NA (24}

2.5 Makes sure specific criteria are issued fo students explaining the awards given for participation.

Highly Effective (2.5.HE) Effective (2.5.5 Improvement Necessary {25/N)  Ineffective (250 NA (25}
2.6 Transmits all pertinent information for state association conferences to the principals, coaches, and district
administrators.

Highly Effective (26.HE} Effective (2.6.5) Improvement Necessary (26N}  Ineflective (260 NA {26}

2.7 Arranges school board approved transportation for athletic events.

h

z Highly Effective (2.7.HE) Effecive (27.5) Improvement Necessary (27N} Ineffeciive (27.) NA (27}
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Highly Effective {2.8.HE) Effective (28.5) improvement Necessary (28N}  Ineffectve (281} NA (28)
2.9 Acts as a fournament manager for all county, conference, and state tournament playoff activities that are assigned to the
school district.

Highly Effective (29.HE} Effective (2.5.E} Improvement Necessary (28.0)  Ineffective 29.)) NA (22)
2.10 Provides a system to maintain permanent records for each sport, such as wins and losses, outstanding records,
letterpersons, etc.

Highty Effective (2.70.HE) Effective {2.70.63 ' Improvement Necessary (270.N)  Ineflective (2.10.0) NA (2.10)

2.11 Establishes procedures for the supervision and use of the training room.
Highly Effective (2.71.HE) Effective (271.5) Improvement Necessary (277.N)  Ineffective (211.) NA (2.71)
2.12 Plans, organizes and supervises all special programs with the cooperation of the booster club, coaches, school and

dictrict administrators. - Coordinates award programs, fund raising, pep rallies, gymnasium assemblies, contest infermission
activities, special events, some community event activities.

Highty Effective (2.7251E) Effective (2.725) improvement Necessary  {(212/N)  Ineflective (2720 NA (2.12)
2 13 Coordinates with district administrators, the repair and maintenance of varsity athletic fields, track and gymnasiums,
including physical education facilifies.

Mighly Effective (2.73.HE} Effective (273.8) Improvement Necessary {27240V  Ineffective (2.73.) NA (273)

b 2.14 Coordinates the organization and operation of the press boxes.

o
Highly Effective (2. 14.HE) Effective (2.74.5) Impravement Necessary (2.74.N)  Ineffective {2.714.1) NA (214)
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Highly Effective  (2.15.HE) Effective (275.5) kmprovement Necessary (2154N) Inefectve (2754 NA (2.15)

2 16 Assists the district administrator in the preparation and disfribution of complimentary passes for the school district.

Highly Effective (2 16.59E) Effective (2.76.6) Jmprovement Necessary (276JN)  Ineffecive (2.76.0) NA (216}

2.47 Assists in the annual review of the athletic policy and staff handbook and makes it available to students and parents.

Highly Effective (2.77.HE) Effective {277.5) Improvement Necgssary (2717./N}  Ineflective (2.17.0) NA (2.17)

2.18 Evaluates the program, always seeking ways to improve interscholastic athlefics.

Highly Effective  (278.HE} Effective {278.5} improvement Necessary (278.N)  Ineffective (2180 NA {2.18)

219 Prepares and obtains signed game contracts.

Highly Effective {2.15.4E) Ehective (279.5 Improvement Necessary {2.75.0N)  Inefiective (279.]) NA (278)
2.20 Emphasizes to coaches the need for proper player appearance, athletic dress code. Manages use of electronic devices.
Enforces sportsmanship and language requirements.

Highly Effective (2.20.HE) Effiective (2.20.5) Itprovement Necessary (220N} Ineffective (2.20.) NA (220

2.21 Completes accurate financial records.
Highly Effective (2.27.HE) Effective (2.27.5) improvement Necessary (221N} Ineffective (2.21.) NA (2.21)
& 2.22 Makes sure all programs receive equal consideration in determining the athletic budget preparation and distribution.
- Highty Effective (2.22.HE) Efiective (2.22.5) Improvement Necessary (22200  neffective (222 NA (222)
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Highly Effiective  {223.HE) Effective (222.E) Improvement Necessary (22340 ineffective (222.) NA {222

2 24 Informs the school board about program directions, problems and achievements,

Highly Effective (Zé4.HE) Effective (224.5) Improverent Necessary (224/N)  Ineffeciive {224.5 NA (224}

225 Creates and updates written job descriptions for staff members involved with the sports program, clearly explaining
responsibilities.

Highly Effective (2.25.AE) Effiective (225.5) improvement Necessary (2.25./N)  Ineffective (2.25.9) MNA (225)
2 26 Periorms other duties as the principal and/or district administrator may direct

Highly Effective (2.26.F5) Effective (2.26.5) Improvement Necessary {2.26/N)  Ineffective (2.26.4 NA (226)

Domain 3: Sport Specific Duties
3.1 Attends as many contests, meets and events as possible (home and away).

Highly Effective (3.1.HE) Effective (21.5) Improvement Necessary (3.1JN]  Ineffective (3.1.5 NA (3.7}

3.2 Examines all equipment and facilities before use.

Highly Effective  {3.2.HE) Effective (3.2.5) improvement Necessary (3.2/N)  Ineffective {3.210) NA (3.2}

3.3 Provides dressing rooms for visiting teams and game officials.

>
g Highly Effective (33.HE) Efective (3.3.5) Improvement Necessery {3.3JA)  Inefiective (3.3.4) NA (3.3}
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association.

Highly Effective (345E) Efective (3.4.5 improvement Necessary {34.0)  Inefiective (3.4.J) NA (34)

3.5 Evaluates each athlete’s grades at the end of each grading period.

Highly Effective (3.5.HE) Effective (2.5.5) tmprovement Necessary (35N}  Ineflective (3.5.0 NA (3.5}

3.6 Secures parent consent cards, physical cards and medical forms from all participants.

Highly Effective (3.6.HE} Efeclive (3.6.5) Improvement Necessary (3.6IN)  Inefiective (3.60) NA (28)

3.7 Informs all coaches of all conference and state rules and regulations.

Highly Effective (3.7.HE) Effective (3.7.5) Improvernent Necessary  (3.7.0)  Ineffective (3.7.) NA 37}

3.8 Prepares all reports to state and conference associations and all entry lists for tournaments and meets within the proper
time limits.

Highty Effective (3.8HE) Effective (L.8.5 Improvement Necessary {3.8.IN}  Inefiective (5.8.0) NA (3.8)
3.9 Supervises and observes coaching and maintains proper rapport with coaches.

Highly Effective (3.8.FE) Effective {3.5.E) Improvement Necessary (38N} Ineffective (3.9.) _ NA (3.8)

3.10 Provides a system of evaluation and professional growth of coaches.

Highly Effsctive  (3.70.7E) Effeciive (3.70.5) Improvement Necessary (3.70JN)  lneflective  (3.70.)) NA (3.70)

A4

<
< 3.11 Secures all needed personnel for the operation of the athlefic program. - Inciuding: game officials, announcers,
timekeepers, scorekeepers, ticket sellers, ticket takers, security guards, supervisors, custodians, concessions, support
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perconnel-medisal-coverage-
Highly Effective (3.77.HE) Effective {171.5) Improvement Necessary (2770 Ineflective (3.77J) NA (2717}
3.12 Develops the operational budget and financial procedures for each sport. - Includes: Directs the sale of tickets for all

athletic contests; collects all monies from athletic contests and deposits in appropriate accounts; prepares and issues all
vouchers for disbursement of funds from the athiefic budget.

Highly Effective (3.72.HE) Effective (2125 Improvernent Necessary (3.72JN)  Ineffective (3720 NA (2.12)
3.13 Procures and maintains equipment. - Provides a system for the purchase, storage, repair, cleaning, distribution and

collection of athletic equipment in cooperation with the coaches; establishes procedures for proper use of materials,
supplies, and equipment.

Highly Effective (2.73.HE} Eiiective (3.73.5) {mprovement Necessary (3.134N)  Ineffective (3724 NA (313)
3.14 Develops community relations. - Creates publicity for all interscholastic sports brochures, press releases and radio
airplay, etc. for all schools at athletic events; Supervises radio and television broadcasts; Assists or coordinates the use of
all facilities by groups outside the school; Arranges for emergency personnel and procedures for all home athletic events;

Sends reminders of upcoming events to schools, game officials and news media; Supervises and coordinates activities of
cheerleaders with the athletic program; Coordinates participation of school band with the athletic program.

Highly Effective (3. 74.HE} Effectve {3.74.E) Improvement Necessary (3.74/N}  Ineffective (3.74.0} NA (3.14)

Domain 4: Core Professionalism
4.1 Attendance

individual bas not demonstrated 2 Individual demonsirates a pattern
g pattern of unexcused absences. of unexcused absences,
& (41 (4.1.0NM)
page 8ofS
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42 Sn-Tme-Adrival

Individieal has not demonshated 2
pattern of unexcused Jate amivals
(ate amivals that are in viclation of
procedures set furth by local schoal
policy and by the refevart collective
bargaining agreement).  (4.2.M}

177 ndvidual demonstrates a
pattern of unexcused late arivals
(late arrivals that are in violation of
procedures set forth by local schodd
policy and by the relevant colleclive
bargaining agreement). {&20NM)

4.3 Policies and Procedures
Individual demenstrates a patiemn Individual demonstrales a2 pattermn
of following state, corporation, and  of failing to follow state,
school poficies and procedures corporztion, and schogol policies
(e.0. procedures for submitting and procedures {e.g. procedures
Giscipline referrals, policies for for submitting discipline referals,
zpproprigte 2tiire, eie), (£3M) policies for appropriate attire, efc).

(4.2.DNM)

4.4 Respect
Individuat demonstrates g patiern Individual dernenstrates a pattern
of tntexacting with students, of failing 1o interact with students,
colleagues, parents/guardians, and  colleagues, parentsfguardians, and
commuplty members in 3 respectid | community members in a respectful
mznner.  (4.4.M} manner. (4.4.DNM)

page S of
AD 9


jhanna
Typewriter
AD 9


T as

Boone-Clinton-Northwest Hendricks Jt Services Special Educaticz, -

Effectiveness Rubric
Printed: August 21, 2017 at 1:56pm

Domain 1: PURPOSEFUL PLANNING
1.1 Utilize Assessment Data to Plan

Teacher Nearly Always fuliills criterta foran
effective teacher: plus

[ncorporstes differentiated instuctionat
strategies in planning 1o reach every student
zt his/her level of understanding  (1.7.HE)

1.2 Create Objective-Driven Lesson Plans and Assessments

Teacher Nearty Always fulfills criteria foran
effective teacher; plus

Plans for a variely of differentiated
instructionat strategies, enticipating where
these will be needed to enhance
nstruction across 2ll setfings (1.2HE T}

incorporates a variety of informai
assessments/checks for understanding as
well 25 summstive assessments where
necessary, and uses afi assessmentsto
directly inform instruction acress all settings.
{1.2HEZ2)

Teacher consistently uses multiple
assessment dats (FLOP) to formulate
achievemnent geels, unit plans, and lesson
plans aligned to the goals (1.7.£.7}

Teacher consistently develops

student |EP goals that are measurable,
aligned to content standards, and include
benchmarking {7.1£2)

‘feacher consistently plans daily lessons with
meaningful objectives, Instructional
shrategies, and assignments by matching
instructional strategies as well as mezningful
and relevant activiies/assignments to the
lesson objectives across &l settings
(1.2E7)

Teacher consistertly plans daily lessons with
meaningful objectives, mstructiotal
strategies, and assignments by desigring
formative assessnents thvat measure
progress towards mastery and informed
instruction across all settings (7.2.52)

Teacher consistently plans dafly lessons with
meaningful okjectives, instructional
strategies, and assignments by identifying
lesson chjectives that are afigned to state
content standards across 2l setiings
(12E3)

1.3 Track Student Data and Analyze Progress

Teacher intermittently uses rultiple assessm
ent data (FLOP) to formutate achisverment

goals, unit plans, and lesson plens aligned to
the geals {1.7.JN.7)

Teacher intermittently develops

studem IEP goals that are meastrable,
aligned to content standards, and nclude
benchmarking (7.1JN.2)

“Tezcher Intermittently plans daily [essons
with resningful objectives, instructional
strategies, and assignments by matching
instructional strategies as well as meaningful
and relevant activitiesfassignments to the
Tesson objectives across afl setings
{1.2IN.1)

Teacher intermittently plans daily lessors
with meaningful objectives, instructional
strategies, and assignments by designing
formative assessments that measure
progress towards mastery and informed
mstruction acrass all setings (1.2IN.2)

Teacher interrmittently plans daily lessons
with meaningful objectives, instructional
strategies, and assignments by identifying
lesson objectives that are aligned o state
content standards across afl setiings
(1.2IN.3)

Teacher rarely uses multiple assessment
data (PLOF) to formutate achieverment goals,
unit pians, and lesson plans aigned to the
job (1.1.L7)

Teacher rarely develops student [EP gozls
that are measurable, aligned 1o content
standards, and include benchmarking
{11.L23)

Teacher rarely plans daily lessons with
meaningful objectives, instructional
sStrategies, and assignments by matching
instructional strategies as well as meaningful
and relevant activifiesfassignments 1o the
Tesson ohjectives across 2l settings (1.207}

Yeacher rarely plans dajly lessons with
meaningtul objectives, Instructional
strategies, and assignments by designing
formative assessments that measure
frogress towards mastery and informed
instruction across afl setfings (1.21.2)

TJeacher rarely plans daily lessons with
meaningful objectives, instruciionsl
strategies, and assignments by identifying
lesson chiectives that are aligned to state
content standards across ali settings
(1.2.L.3)
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Teacher Nearly Always wHils criteria jor an
effective teacher; plus

Uses daily checks for understanding for
additional data points  (L.3.HET)

updates tracking system daily  (1.3HEZ)
ses data analysis of student progress 1o

drive fesson planning for the following day
(1.3.HE3)

Teacher consistertly uses an effective data
tracking system to recording student
assessment/progress date (Progress

Teacher consistently student
progress towards mastery and plans future
lessons/units accordingly {Progress
Monitoring} (1.2.E3)

Teacher consistently maintzing 2 grading
system afigned to student leaming
goals {Progress Menitering)  (7.2.54)

Domain 2: EFFECTIVE INSTRUCTION
2.1 Develop student understanding and mastery of lesson objectives

Teacher Nearty Always fulfils criteria for an
effective teacher; plus

Students can explain what they are [eamning
and why it Is important, beyond repesting the
stated abjective  (27.HET)

Teacher effectively engages prior knowledge
of students I connaciing o lesson. Students
demonstrate through work or comments that
they understand this connection (27.HEZ2)

Importance of the chjective

Is consistently explained 50 that students
understand why they are leaming what they
are learning in refaton to the [EP goal(s)
(21.E7

Lesson consistertty builds on students’ prior
knowledge of key concepts and skills and
males this connection evident to students
(21£2)

The lesson chjective consistently is specific,
measurable, and aligned to standards. It

what students are learning and what
they will be able to do by the end ofthe
lesson (21.E3)

“Teacher intermnittently uses an effeciive data
fracking system 1o recoring studert
assessment/progress datz (Frogress
Monitaring)  (1.2.IN.2)

Teacher intermittently analyzes shudent
progress kowards mastery znd plans future
lessonsfunits accordingly (Progress
Monitoring)  (7.3./N.3}

Teacher intermittertly maintains 2 grading
system aligned to student learming
goals (Progress Monitoring)  (1.3./N.4)

Importance of the objeclve

is intermittenty explained so that students
understand why they are Iearning what they
are leaming in relation to the 1EP goal(s)-
{2 1.IN.1)

Lesson intermittently builds on students’ prior
kniowledge of key concepts and skifs and
makes this connection evident o stidents
{212}

The lesson objective intermittently is speciic,
mesasurable, and aligned to standards. it
conveys what students are learning and what
they will be stle o do by the end of the
lesson {2.1.IN.3)

TFeacher rarely uses an effective data waciity
system to recarding studernt

assessment/progress data (Progress
Monftoring)  (1.3..2}

Teacher rarely analyzes student progress
towards mastery and plans fulure
lessans/units zceordingly {(Progress
Monitoring}  (1.3.L3)

Teacher rarely meintains a grading system
dligned to student leaming goals {(Progress
Monitoring)  {1.3.L4

Importance of hie chjechive

is rarely explained so that studerts
understand wiy they are leamning what they
are learring in relation to the [EP goal(s)
{2111

Lesson rarely buslds on students” prior
knowledge of kay concepts and skills and
rnekes this cormection evident to shudents
21412

The lesson objective is rarely specific,
measurable, znd afigned to standards. it
dees not convey what students are learming
and what they wilf be able to do by the end of
the lesson (2143}
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Consistently the objective swritten it a
student-iriendly manner and/or explained 1o
students in easy-to-understand terms
(ZiEd

“The lesson is consistently wellFomanized to
move students towards mastery of the
chjective (21.£5)

Intermittently the abjective s written in2
student-friendly manner and/or explained 1o
students in easy-to-understand terms
(2.7.IN.4}

The lesson is intermittently well-orgenized 1o
move students towards mastery of the
ohiective {2.1.IN.5)

2.2 Demonsirate and Clearly Communicate Content Knowledge to Students

Teacher Nearly Always fulfilis criteria foran
effective teacher; pius

Teacher fully expleins concepts in 43 direct
and efficient 2 mantier as possible, while still
achiaving student understanding (22HET)

Teacher effectively connects content 1o ather
content areas, students’ experiences and
interests or current events in order to make
content relevant and build interest (22.HE2}

Explarmtions spark student excitement and
interest in the content (22.HE3}

Students participate in each other’s leaming
of content through coltaboration during the
lesson (22HE4)

Teacher consistently restates and rephrases
instruction in multiple ways to increase
understanding {2257}

Tezcher consistently demonstrates content
knowledge and defivers content that is
facheily correct (22.£.2)

Content is consistently cear, concise and
wellorganized (Z2E3)

Teacher consistently emphasizes key poims
or main ideas in content (22.54)

Teacher consistendy uses developmentally
appropriste language and explanafons
(22E5

Teacher consistently implements refevant
instructional strategies learned viz
professional development (2.2.E£.6}

2.3 Engage students in academic content

“Teacher intermittently restates and rephrases
instruction in muliple ways fo increase
understanding {2.2./N.7)

Teacher intermittently demonstrates content
inowledge and delivers content thatTs
factually correct (22IN2)

Content is imermittertly ciear, concise and
wellorganized (22IN.3)

Teacher intermittentty emphasizes key points
or main deas in content (2.2IN.4)

“feacher intermittently uses developmentally
approprizte language and explanations
{(22IN5)

Teacher intermittently implements relevant
instructional strategies fearned via
professional development (2.2IN.6}

Rarely the chijective is written in a student-
friendly manner andfor explained to students
in easy-to-understand terms  (2.7..4)

The lesson is rarely well-organized to move
strdents towards mastery of the objective
(2145

Teacher rarely restates and rephrases
instruction in maultiple ways toincrease
undesstanding (22.47)

Teacher carely demonstrates content
knowledge and delivers content that is

factually comrect (2202}

Comtent is sarely clear, concise and well
organized (2213}

Teacher rarely emphiasizes key points or
o ideas in content (2274}

Teacher rarely uses developmentally
sppropriate lenguage and explanations
{2215

Teacher rarely implements refevant
instructional strategies lezrned via
prafessional development (2216}
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“feacher Nearly Always fulfills criteria foran
effective teacher; plus

Teacher provides ways 10 engage with
conternt that significantly promotes student
mastery of the chjettive (23.HET)

Teacher provides dfferentiated ways of
engaging with contert specific to indviduat
student needs (23.HEZ]

The lesson progresses at an appropriate
pace so thet students are never

and students who finish early have
something else meaningiul to do (23.HE3)

Teacher effectively integrates technology as
atool to engage students in academic
suceess (2.3.HEL)

2.4 Check for Understanding

Teacher Nearly Always fulfifls criteria foran
effective teacher; plus

Teagher checks for understanding at higher
levels by asking pertinent, scafiolding
questions that push thinking; aceepls only
high quality student responses {fhose that
reveat understanding or fack thereof)
(24.HET)

Teacher uses open-ended questions tn
surface commen misunderstandings and
assess student mastery of materizi al g
range of both lower and higherorder thinking
(Z4HEZ)

Consistertly 34 or more of studernts are

-actively engeged in content at 2l imes and

not offtask (2.3E7)

Teacher consistently provides mudtiple ways,
as gppropriate, of engaging with content, 2i
akgned 1o the lesson objective (2.3.5.2}

Ways of engaging with
contert consistently refiect different feaming
modalities or inteligences (2.3.£3)

Teacher consistently adjusts lesson
aceordingly to accommodate for student
prerequisite skills and knowledge so that 2l
students are engaged (2.3.£4)

ELL and 1EP students consistently tave the
appropriate accommedations 1o be engaged
n content (2.3£5)

Students consistently work hard and are
deeply active rather than passivelreceptive
{See Notes below for specific evidence of
engagement) {23.£6)

Teacher consistently checks for
understanding at almost all key moments
fwhen chedking is necessary to Inform
instruction going forward) (24.E.7)

Teacher consistently uses a variety of
methods fo check for understanding that 2re
successful in capturing an acourate “pulse” of
the dlasg’s understanding (24.5.2)

Intermitteritly 34 or more of stdents are
zctively engaged in content at all imes and
nat offtask (2.3./M7)

Teacher itermittertly provides multiple ways,
as appropriate, of engaging with content, alf
aligned to the lesson objective (23./N.2)

Ways of engaging with
content intermittently reflect different learming
modzalities or imtefigences (23.IN.3)

Teacher intermittertly adjusts lesson
accordingly to accommodate for student
prerequisite skills and knowledge so that 2ll
students are engaged (23UN.4)

ELL and [EP students iitermittertly have the
appropriate accommodations 1o be engaged
in content (23.IN.5)

Stugents intermittently work hand and are
deeply active rather than passive/tecaptive
(See Notes below for specific evidence of
engagement} {(23.JN.6)

Teaches intermittenty checks for
understending ot almost 2l key moments
{when checking is necessary to inform
instruction going forward} (24.N.7)

Teacher intermittertly uses a varigty of
methods fo check for understanding thatare
successful In caphuring an acsurate “pulse” of
the dass’s understanding  (24./N.2)

Rerely are 3/4 or rnore of students achively
engaged in contentand not offttesk 2.3.47)

Teacher rarely provides multipe ways of
engaging with content aligned to the lesson
objective (23.1.2)

Wys of engaging with content rarely reflect
different iearming modalities or intelligences
2343

Teacher rarely adjusts lesson accardinglyto

" accommodate for studert prerequisite sikils

and knowledge so that 2l shudents are
engaged (23.4.4)

EL| and IEP students rarely fave the

appropriste accornmodations to be engaged
in content {2.2.1.5)

Studerts rarely work hard or are deeply
active rather than passivelreceptive (See
Notes below for specific evidence of
engagement) {2.3..8)

Teacher rarely checks for understanding at
almost all key moments (when checking i
necessary to inform instruction going
forward) (24.1.7)

Teacher rarely uses a variety of methods to
check for understanding that are successful
in capturing an accurats “pulse” of the class’s
understanding (2.4.L2)
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Teachers consistently uses wait frne
effectively both siter posing 2 question and
before helping students think #wrough a
response {2453

Teacher doesn't allow students to “opt-ou” of
checks for understanding

and consistently cycles back to these
students (24E4)

‘teacher consistently assesses every

student’s mastery of the chbiective(s) atthe
end of each lesson through formal or informal
assessments (see note for examples)
(24.£.5)

2.5 Modify Instruction as Needed

Teacher Nearly Always fulfills criteria for an
effective teacher; plus

Teacher anficipates student
misundetstandings and preemplively
addresses them (Z3.HE1)

Teacher is able to modify instruction o
respord fo misunderstzadings without taking
away from the flow of the lesson ar lesing
engagement {25HEZ)

Teacher consistently makes 2djustments to
instruction based on checks for
understanding that lead o increased
understanding for most students (257}

Teacher consistenfly responds to
misunderstandings with effective scaffolding
techrigues (2.5.£2)

“Teacher deesn't give up,

but consistently continues to try to address
misunderstending with different techniques if
the first Iry is not suecessful (25.£3)

Tezachers intermitterily uses wait time
effectively both after posing 2 guestion and
before helping students think through 2
response (24IM3)

Teacher doesn't allow students to “opt-out” of
checks for understanding

and intermittently cycles back 1o these
students (24N

Teacher intermittently assesses every
student’s mastery of the objective(s) atihe
end of each lesson through forrmal or informal
assessments {see note for examples)
(24.IN.5)

Teacher interritiently makes adjustments io
nstruction based on checks for
understanding that lead to increased
vnderstanding for most students (Z5IN.T)

Teacher ivtermiitently responds to
misunderstandings with effective scaffolding
techniques (2.5.IN.2)

Teacher intermittently continues 1o try to
address misunderstanding with different
techniques if the first try is not successful
(25.IN.3)

2.6 Develop Higher Leve! of Understanding through Rigorous Instruction and Work

Teacher Nearly Always fulfils oriteria for an
sffective teacher; plus

Lesson is aceessible and challenging to all
swdents (2.6.4E.7)

Lesson is consistertly accessible and
challenging to almost all students (2.6.5.7}

Lesson is intermittently accessible and
chellenging to aimost all students (2.6.00.7)

Teachers rarely uses wait ime effiecively
both after posing a question and beforg
helping students think through a response
24.L3)

‘Teacher allows students to “opt-out” of
chetks for understanding and rarely cycles
Back to these students (24.14)

Teacher rrely assesses evely sudent’s
rastery of the objective(s) atthe end of each
lesson through forrrs! or Imforma]
assessments (see note for examples)
(2415

“Teacher rarely makes adjustments 1o
inshuction based on checks for
understanding that lzad to increased
understanding for most students (2507}

Teacher earely responds o
mistnderstandings with effective scafiolding
techniques (252

Teacher racely continues 1o iry to address
misunderstanding with differant techniques if
the first Iry is not successful 24.43)

l.esson is rarely accessible and chalienging
o almost 21l students (2.6.11)
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Students are abie to a2nswer higherlevet
questions with meaningful responses
(26.HEZ)

Students pose higher-level questionsto the
teacher and 1o each other (Z.8.HE3)

Teacher highlights examples of recent
studert work that meets high expectations;
insists and motivates students to do & again f
not great (ZE6.HE4)

Teacher encoutages students’ interest in
learning by providing stwdents with additional
opportatities 1o apply and build skills beyond
expecied leseon glements (e.g. exira credit
or enrichment assignments) (2.8.H£.5}

Teacher consistently develops higherlevel
understanding through effective questioning
(L6.EZ

Shidents consistently kave opportunities to
meaningfully praciice, apply, and
demonstrate that they are leaming (2623}

Lesson consistently pushes almost afl
students forward due to differemtiation of
instruction based on each students level of
understanding (28.£4)

Teacher consistently shows patience and
helps students to work hard toward
mastering the objective and to persist aven
when faced with difficult tasks (2665

2.7 Maximize Instructional Time

Teacher Nearly Always fuliils criteria for an
effective teacher; plus

Manages instructional resources so routines,
tramsitions, and procedures are well-
executed. Students know what they are
supposed to be doing and

when without prompting from the teacher
(27.HE T}

Students are afways engaged in meaningful
worl while wating for the teacher (for
example, during aitendance} (2.7.HEZ)

Students share responsiility for operations
and routines and work wefl together to
accomplish these tasks (27.HEJ)

All students are on task and follow
instructions of teacher without prompting
M (27HES
o

Manages instrcfional resources so routines,
transitions, and procedures

are consistently well-executed. Stdlents
know what they are supposed 10 be doing
and when with minims! prompting from the
teachet (27.£.7)

Students are consistentiy engaged in
meaningful work except for brief pericds of
time fior example. during attendanee)
{27.E2)

Teacher conststently detegates time between
parts of the lesson appropriately so as best
10 lead shudents towards mastery of objeclive
(27.£3)

Studerts zre consistently on task and follew
instructions of teacher without much
prompting (27.5.4)

Teacher mtenmittently develops higher-evel
understanding trough effective quesiioning
(ZEIN2)

Students intermittently have opporiunities to

meaningfully practice, apply, and
demonstrate that they are leaming (26./N.3}

1 esson intermittently pushes almostal
students forward due to diferentiation of
instruction based on each students level of
understanding (2.6./N.4)

Teacher intermnittertly shows patience and
helps students to work hard toward
mastering the objective and fo persist even
when faced with dificuitesks (26.N.9)

Manages instructional resources so routines,
transitions, and procetres

are Intermittently wel-executed. Students
know what they are supposad to be doing
and when with minimel prompting from the
teacher (Z7UN.1T}

Students are inermittenty enga

meaningful work except for brief penods of
fime (for example, during aitendance)
(2.7.IN.2)

Teacher intermittently delegates fime
between parts of the lesson appropriately so
as best to lead students towards mastery of
objective (2.7.IN.3}

Students are interraitently on task and
Tollowing instructions of teacher without much
prompting (Z7./N.4)

Teacher rarsly develops higherdevet
understanding through effective questioning
(2.6L2)

Students rarely have opportunities to
mezningfilly practice, apply, and
demonstrate that they are leaming (2.6..3}

Lesenn rarely pushes almost all students
forward due to diferentiation of instruction
besed on each student’s level of
understanding (2.6.1.4)

Teacher rarely shows patience and helps
students to work hard toward mastering the
objeciive and ta persist even when faced with
difficutt tasks {2.6.1.5)

Manages instructional rescurces so routines,
transitions, and procedures are rarely well-
exzcuted. Students know what they are
supposed 1o be doing and when with minimal
prompting from the teacher (2.7.0.7)

Students are rarely engaged in meaningful
wark except for brief periods of time (for
example, during attendance} (27..2)

Teacher rarely delegates time between parts
of the lesson appropriataly so 23 best 1o jead
students towards mastery of objective
2713}

Students are rarely on task and following
Instructions of teacher without much
prompting {2.7.1.4}
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Disruptive hehaviors and offtask
conversations are rare; when they occur, they
are always addressed without major
interruption o the lesson {2.7.ME.5)

2.8 Create Classroom Culture of Respect and Collaboration

Tezcher Nearly Always fulfilis criteria for an
effective teacher; plus

Students are invested in the academic
success of their peers as evidenced by
unprompted collaboration and assistance
{2.8HE)

Distuptive behavicrs and off task
conversations are rare; when they occur, they
are consistently addressed without major
interruption to the lesson (2.7.£.5)

Studerts consisterdly arrive on time and are
aware of the censequences of arriving [ate
(unexcused) (27.E6)

Class consistently starts ontime (Z7.57}

Students are consistently respectfid of their
teacher and peers (2.8.E7)

Students consistently zre given opportunities
1o coltaborate and stpport each other in the
learning process (2.8.22}

Teacher consistently reinforces positive
character and behavior and uses
consequences appropriately to discourage
negative behavior (PBIS andfor BIF)
{28.E3)

Teacher consistently has 2 good rapport with
stdents, and shows gensing interest in their
thoughts and opintions (2854

2.9 Set High Expectations for Academic Success

Teacher Nearly Always fulfills criteria for an
gffective teacher; plus

Students participate in forming scademic

Teacher consistertly sets high expectations
for students of all levels [2.9.E.7)

Cisruptive behaviors and off task
conversations are intermittently addressed
without mzjor interruption to the lesson
(2.7.IN.5}

Sthudents intermittently amive on time and are
aware of the consequences of anhving late
{unexcused) {27.4M.6)

Class intermittenty starts ontime (2.7.IN.7)

Students zre irtermittently respectful of their
teacher and peers (2.8.N.7)

Students intermittently are given
opportunities to coliaborate and support each
ofher in the learning process (2.8.1N.2)

Teacher intermittently reinforces posilive
character and behavior and uses
consequences approprately 1o discourage
negative behavior (PBIS and/or BiF)
(2.8.IN.3)

Tezcher intermittently has a good repport
with students, and shows genuine inferest in
their thoughts and opinions (2.8./N.4)

Teacher intermittertly sets high expectations
for students of afl levels (2907}

Dhsruptive behaviors and off task
conversations are rarely addressed without
major interruption to the lesson (2715}

Stidents rarely arrive on time and are avane
of the consequences of amhving late
{unexcused) (27.L6)

Class rarely starts on-time (27.L7)

Students are rarely respectful of their teacher
and peers (2817}

Students rarely are given oppertunities to
collaborate and support each other inthe
learning process (2.8.42)

“Teacher rarely reinforces posifive character
and behavior and rargly usSes consegquences
appropriztely fo discourage negatve
behavior (PBIS andfor BIF) (28.43)

Teacher rarely has a good rapport with
students, and shows genuing interest in their
thoughts znd opinions (2.8./4)

Teacher rarely sefs high expectations for
students of all levels (2.9.1.7)

& goais for themselves and analyzing their
-5 progress (Z3.AET)
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Studernts demonsirate high academic
expectations for themselves (29.HEZ)

Stadent corrnents and actions demonstrate
that they are excited about their work and
understand why #tis important (29.HES)

Swdents are consistently invested i their
work and vahse academic success as
evidenced by their effort and quality of their
work (29.22)

The classroom is consistently 3 safe place to
take on challenges and risk falure (studems
do not feel shy about asidng questions or bad
about answering ncorrectly) (2.8.£.3)

Teacher consistertly celebrates and praises
academic work (2.9.54)

High guality work of 21l studests
is consistently displayed in the classroom
Z9.83

Domain 3; TEACHER LEADERSHIP
3.1 Contribute to School Culture

Teacher Nearly Always fulfilis criteria for an
effective teacher; plus

Seck out leadership roles (2.7.HET)
Go above and beyond in dedicating time for

students and peers outside of cass
{3.1.HE2)

Consistently conribute ideas and expertise
1o further the schooPs trission and initiafives
B.1.E7)

Consistently dedicate tine efficierty, when
needed, to helping students and peers
outside of class (B.7.£2)

3.2 Seek/Share Professional Skills and Knowledge

Teacher Neanly Always fulflls criteria for an
efiective teacher; plus

Regularly share newly learned knowledge
and practices with others (B.2HE.T}

Seek out opportunities to lead professional
developrment sessions (3.2HE.2)

Consistently pursue opportutities 10 improve
knowledge and practice (2.g. CPI, Jt. Srv
Trg.) (B2.E7)

Consistently seek ocut ways to implement new
practices inte instruction, where appiicable
(32E2)

Students are mtenmittently invested in their
work and value academic SUCCess 83
evidenced by their effort and quality of their
work (2.90M.2)

The dassranm is intermittently @ safe place
1o take on challenges and risk fihre
{studertts do not feel shy about asking
questions or bad about answering
incomectly) (25./N.3)

“Fezcher mtermittently celebrates and praises
acadeattic work (2.9.IN.4)

High quality work of students
is termitterly displayed in the clessroom
{2.8.IN.5)

Intermittently contribute ideas and expettise
to further the schoal's mission and mitiztives
B.1LINT)

intermittently dedicate time efiiciently, when
needed, to helping students and peers
outside of dass (3.1.JN.2)

Intetmitently pursue opporunities to improve
knowledge and practice (e.g. CPL Jt. Srv
Trg.) B2INT)

Intermitiently seck out ways to implement
niew practices into instruchion, where
applicable (3.2.IN.2}

Students are rarely invested in their workand
valiie academic success as evidenced by
their effort and qualily of thelrwork (2.8..2)

The classtoom is rarcly 2 safe place 1o teke
on chalienges and risk fature {students feel
shy zbout asking questions or bad about
answering incorrectly} (28..3)

Teacher rarely celebrates and praises
acedernic work (2914}

High quality work of students
is rarely dispiayed in the classroom (2.9.43)

Rarely contribute ideas and expertise to
further the schoofs’ mission and infiiatives
(3.1.L.7)

Rarely dedicate tme efficiently, when
needed, to kelping students 2nd peers
outside of class (2.7.1.2)

Rarely pursue opporiuniies to improve
knowledge and practice {e.g. CPL Jt. Srv
Trg} (3.2L9)

Rarely seek ouf ways {o implement new -
practices ints instruction, where apphcatie
3212)
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Go shove and beyond in seeking out
opportunifies 16 collaborate (3.2ZHES}

Consistertly seek out and participate in
reguiar opporiumties to work with and leam
from others. Ask for assistance, when
needed (R2E3)

Consistently welcome constructive feedback

o improve practices (3.2E4)

3.3 Advocate for Student Success

Teacher Nearty Always fulfills criteria for an
effective teacher; plus

Display commitment to the education of 2
the students in the school. Strive to form
relstionships in which parents are given
ample opportunity to parficipate in student
learmming (3.3.5E.T)

Collaborate with colleagues to make changes
and take risks o ensure shudent success
(33HEZ)

Consistently display cormnmitment to the
education of af hig/her students by
cammmumicating with peers across all

per IEP (2g. Student ata Glance). (A3.£7)

Consistently atternpt to remedy obstacles
zroumnd shudent achievernent across all
setings (33E2)

Consistently advocate for students
individualized needs 2cross all settings
{(3.3.E£3)

Consistently engage in afl forms of parent
outreach required by the schoot (2.3.E.4)

Consistently 2ssures the |EP minutes of
service are met across all seltnigs (Master
Schedule) (3.3.65)

Domain 4: CORE PROFESSIONALISM

4.1 Attendance

e Individual has not demonstrated a pattern of

3 unexcused absences” (£.1.MS)

Individual demenstrates 2 patiern of
unexcused absences ™ (4.1.DNMS)

Intermittently seek out and participate in

reguiar apportunities to work with and leam

fram others, Ask for assistance, when
needed {3.2IN.3)

Intermittertly welcome constructive feedback

to improve practces (B.2IN.4)

Intermittently display commitrnent m the
education of 2l his/her students by

communicating with peers acress all setings
per IEP (eg. Student ata Glance) (3JN.T)

Intermittently attempt to remedy obstacles
around student achnevement across ail
seffings {3.2/N.2)

Intermittently advocate for student’s
Individuafized needs across alt setiings
{3.2IN.3)

intermittently engage in forms of parent
outreach required by the schoel (2.3 N.4)

Intermittently assures the 1EP minutes of
senvice are met across all setfings (Master
Schedule) (3.3.IN.5)

Rarely seek out and participate m regular
opparEnitics to work with and leam from
others. Ask forassistance, when needed

8.2L3)

Rarely welcome constructive feedbaek 1o
improve practices (2:2.14)

Rarely displzy commitment to the educition
of all his/her shadents by communicating with
peers zcross 2l settings per iEP (eg. Student
ata Glance) (3.3.L7)

Rarely attempt to remedy obstacles around
student achievement across al setfings
{3.3.1.2)

Rarely advocate for student’s individualized
needs (3.3.3

Rarely engage in forms of parent outreach
reguired by the scheol (3.3.44)

Rarely assures the IEP minutes of service

are met across all setiings (Master Schedule)
(3.3.L5)
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42 On-Time-Arrval

Indhviduat has not demonstrated a pattern of
unexcused late amivals (late arivals that are
in viclation of procedures set forth by loc
school policy and by the relevant collective
bargaining agreerment) (£2.MS)

4.3 Policies and Procedures

Individual demonstrates 3 pattern of following
state corperation, and schoo! polices and
procedures {e.g. procedures for submiting
discipline referrals, policies for appropriate
atiire, Article 7 compliznce: timelines, Special
Education niles and reguiations) {4.3.MS)

4.4 Respect

Individuel demonstrates a pattern of
imteracting with students, colleagues,
pererfsiguardians, and community members
in a respeciid manner (£4.MS}

Individuat demnenstrates a pattern of
unexcused late anivels (fate amivals that are
in violation of procedures set forth by local
school poficy and by the relevant collective
bargaining agreement} (4.20NMS)

Individuzt demonstrates a pattern of failing to
follow state, corporation, and school policies
and procedures (e.g. procedures for
submitting discipline referrals, policies for
appropriate sitire, Arfice 7 compliance
timelines, Special Education niles and
requlations) (4.3.DNMS)

individual demonstrates @ pattern of failing to
Interact with students, colleagues,
parentsiguardians, and community members
in 2 respectful manner (4.4.ONMS)
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Domain 1.1: Teacher Effectiveness - Human Capital Management

1.1.1 Hiring And Retention

At Level 4, 2 principal fulfils the criteria for
Lavel 3 and edditionally: (1.7.7T.HET)

Monitoring the effectiveness of the systems
and gpproaches in place used to recruit and
hire teachers; (1.1.1.HE.Z}

Demonstrating the abiitly to increase the
entirety or sigrificant rajority of teachers’
effectiveness as evidenced by gains in
student achieverment and e2cher evaluafion
results; (7.1.7.HE3)

Articulating, recrulting, 2nd leveraging the
personal characteristics associated with the
schocls stated vision (Le. diligent individuals
to it a rigorous school culture). (7.7.7.HE4}

1.1.2 Evaluation Of Teachers

AtLevel 4, a principal fulfils the critesia for
Level 3 and addiionally: (1.7.2HET)

Monttoring the use of time and/or evaluation
procadures to consistently improve the
evaluation process. (1.1.2HEZ)

Principal recruits, hires, and supports
teachers by: (1.7.1.£.7)

Consistertly using teachers’ displayed levels
of effectivensss as the primary factor in
recruiting, hiring, and 2ssigning decisions;
{1.1.1.E.2)

Demonstrating abifity to increase most
teachers’ effectiveness 2s evidenced by
gains in student achievement and growthy;
{(1.1L1E3)

Aligning persannel decisions with the vision
2nd mission ofthe school. (1.7.1.54

Principal pricritizes and applies teacher
evaluations by: (1.1.2£7)

Creating the ime and/or resaurces
necessary to ensure the accurate evaluation
of every teacher in the building; (7.7.2E.2)

tsing teacher evaluations to credibly
differentiate the performance of teachers as
evidenced by an alignmert between teacher
evaluation results and building-level
perfrmancs; (1.1.2.E.3)

Principat recruits, hires, and supports
effective teachers by: (7.7.LINLT)

Occasionally using teachers” displayed levels
of effectiveness as the primary factor in
r2cruiting, hifing, and assigning decisions OR
using dispiayed levels of effectiveness asa
secondary factor; {7.1.7N.2)

Demonstrating ability to increase some
teachers' effectiveness; (1.7.7./N.3)

Occasionally applying the school's
vision/mission to HR dedisions. (1.7.7./N.4

2Principal prioritizes and appiies teacher
evalutions by: (L.1.2IN7)

Creating insufficient fime and/or resources
necessary to ensure the accurate evaluation
of every teacher i the building; {7.1.2/N.2)

Using teacher evaluations to partially
differentiate the pesformance of teacher;
(1.1.2IN.3}

Principal does not recruit, hire, or support
effaclive teachers who share e schools
visionfrrission by: (1..1.4.7)

Rarely or never using teacher effectivensss
a5 a factor in recniting, hiring, or assigning
decisions; (1.1.7.L2)

Rarely or never demonstrating the ability to
increase feachers’ effectiveness by moving
teachers along effectiveness ratings:
{1.1.1.L3)

Rarely or neverapplying the school's
vision/mission o HR decisions. (7.7.7-£4)

Principal does not prioritize and apply
teacher evaluations by: (1.1.247}

Failing to create the tme and/or resowees
necessary to ensure the acourate evaluation
of every feacher in the bulding; (1.7.2.L.2}

Rarely or never using teacher evaluation to
differentiate the performance of teachers;
(1.1.2L3)
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Following processes znd procedures outlined
in the corporation evaluation plen for all staff
members. (1.7.2E4)

1.1.3 Professional Development

At Level 4, 2 principal fulfils the criteria for
Leve! 3 and additionaly: (1.1.3.HE T}

Frequently creating learning opporturiies in
which highly effective teachers suppoert their
pears; {1.1.3.HE2)

Monitaring the impact of implemented
Tearning opportunites on student
achievement; (1.1.3.HE3)

Efficiently and creafively orchesirating
professional leaming opportunities in order to
meximize fime and resources dedicated to
learring opportunities. (7.7.3.HE4)

Proncipal orchestrates
opportunities by: (1.1.3.£7)

i lezrming

Providing Jeaming cpportunities to teachers
aligned to professional needs based on
student acaderic performance datz and
teacher evaluation results; (7.1.3.£.2)

Providing learning opportunities in a varety
of formats, such as instructicnal coaching,
workshops, team meefings, ete.; (1.2.3.53)

Providing differentizted leaming opportunities
1o teachers based on evaiuation results.
{1.1.3.E4

1.14 Leadership And Talent Development

At Level 4, a pringipal fulfills the criteria for
Level 3 and additionaly: (1.7.4HET)

Encowraging and supporting teacher
leadership and progression on career
tadders; (1.1.4.HE2)

Systematically providing opportunities for
emerging leaders to distinguish themseives
and giving them the authority to complete the
tesk; (1.1.4.HES)

Recognizing and celehrating emerging
leaders. (1.1.4.HE4)

Principal develops leadership and talent by:
(1.14.E7)

Designing and implementing succession
plans (e.g. career ladders) leading to every
position int the school; (1.1.4.£2)

Providing formal and informal opporturities
o mentor emerging ieaders; (1.7.4.£3)

Promating support and encouragemerit of
leadership and growth as evidenced by the
creafion of and assignment 1o leadership
pesttions or learming opporiunities.
{(1.1.4.E4)

Following meost processes ant grocedures
outlined in the corparation evaluation plan for
alf st=fF members. (7.1 2IN.4

Principal crchestrates aligned professiornal
learning opportuniies tuned to staff needs
by: (1.1.3.IN.7)

Providing generalized leaming vpportunities
aligned to the professional needs of some
teachers based on student academic
performance datz; (1.7.3IN.2)

Previding learming opportunities with fttle
variety of format; (1.1.3.N.3)

Providing <ifferentiated learning opportunities
1o tezchers in some measwre based on
evaluation results. (1.7.3.IN.4)

Principal develops leadership and talent by:
{1.1.4.IN.7)

Designing and implementing suceession
plans {e.g. career ladders) leading to some
positions in the school; (1.1.4IN.2}

Proviting formal and informal opporiunities
{0 mentor some, but notall, emerging
leaders; (7.7.4.N.3)

Providing mederate support and
encouragement of leadership and growth as
evidenced by assignment to existing
leadership positions without expanding
possible positions to accommedate emerging
and developing leaders. (1.1.4.JM.4)

Failing to follow all processes and processes
outiined in the corporation evaluation plan for
steff members. (1.7.2.0.4)

Principal does not orchestate aligned
professional learning opportunities tuned to
staff needs by: (7.1.2.L7)

Providing generic or low-quality leaming
opportunities unrelated to or unirformed by
stdent academic performance data;
{1.1.3.L.2)

Providing no variety in formatof learning
opporiunities; (1.7.3.43)

Failing to provide professional leamning
opportunities based on evaluation results.
{1.1.3.14)

Principal does not develop leadership and
talent by (1.1.4.L7)

Rarely or never designing and implementing
succession plans (e-g. careeriadders leading
to positions in the school; (1.1.4.L2)

Rarely or never provides mentorship to
emerging leaders; (7.7.4.1.3)

Providing no support and encouragement af
jeadership znd growth; (1.7.40.4)
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1.1.5 Delegation

AtLevel 4, a principal fuliills the criteria for
Level 3 and additionally: (7.1.5.HET)

Encouraging and supporting staff members
o seek out responsibiliies; (7.7.5.4E.2)

Monitaring and supporting staff in a fashion
thzt develops their abifity to manage tasks
and responsibilities. (7.7.5.HE3)

1.1.6 Strategic Assignment

AtLevel 4, z principal fulfilis the criteria for
Level 3 and additionally: (1.7.6HE7)

Leveraging teacher effectiveness to further
generate student success by assigning
teachers and staff o professional learming
communities or othier teams that compliment
individual strengths and minimize
weaknesses. (1L.1.6.HEZ)

Principal delegates tasks and responsivilities
appropriately by: (L.1.5.L7)

Seekdng out and selecting staff members for
increased responsibifity based on their
qualifications, performmance, andfor
sffectiveness; (7.1.5.82)

Monitoring the progress fowards success of
those to whom delegations have been made;
1.1.5E3)

Proviting support to staff members as
needed. (1.1.5.£4

Principat uses staff placemers: o support
instruction ty- (1.7.6.E.1)

Strategically assigning teachers and staff to
employment positions based on
qualifications, performance, and
demonstratad efiectiveness (when possible)
in 2 wey that supports school goais and
maximizes achievement for 2il students;
(1.1.6.E2)

Strategically assigning support staff t
teacheis and cfasses as necessary to
support student achievernerd, (7.1.6.£3}

Principal delegates tasks and responsibiliies
apprapriately by: (1.7.5.I0.7)

Oceasionally seeking out and selecling staff
members for increased responsibility based
on their qualifications, performance and/or
effectiveness; (1.1.5JN.2}

Morstoring completion of delegated tasks
and/or responsibiliies, but not necessarily
progress towards completion; (1.1.5/N.3)

Providing support, but not always as needed.
{1.1.5.IN4)

Principal uses staff placement fo support
mstruction by: (7.7.6.IN.7)

Systematically assigning teachers and staff
to employment positions based on several
factors without always holding student
academic needs as the first priority in
assignment when possible, (7.1.6./N.2}

1.1.7 Addressing Teachers Who Are In Need Of improvement Or Ineffective

"o Atlevel 4, 2 principal fulfilis the criteria for
W tevel 3 and addiionally: (1.1.7.HE.7)

Principal addresses teachers in need of
improvement or insffective by: (1.1.7.57)

Principal addresses teachers in need of
improvement or ineffective by: (1.7.7.4N.1)

Frequently assigas responsbiities without
allocating necessary authotiiy (7.7.4.L5)

Principal does not delegate tasks and
responsibiliies appropriately by: (1.1.5..9)

Rarely or nevar seeking outand selecting
st members for mereased responsibity
hased on their qualifications, performance,
andfor effeckveness; (7.1.5.1.2}

Rerely or never monitoring completion of or
progress toward delegated task and/or
responsibiRy; (7.1.5..3)

Rarely or never providing support, (7.1.5..9)

Principal does not use siaff placement o
support instruckon by: (71.7.647)

Assigning teachers and staff based to
employment pesitions purely en
qualifications, such as cense or education,
or other determiner not directly related 0
student learning or zcademic needs.
(1.1.612)

Principal does not acidress teachers in necd
of improvement or ineffective by: (7.7.7.17)
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“Tracikang remediation plans in order to nform
future decisions about effeciveness of
certain supports; {7.1.7.HEZ)

Staying in frequent communication with

Developing rernediation plans with teachers
rated as neffective orin need of
improvement; (1.1.7.£2)

Monftoring the success of remecdiation plans;

Occasionally monitoring the success of

Occasionally, rarely or never developmg
remediation plens with teachers rated as
ineffective or in need of mprovement;
(1.1.7.L.2)

Rarely or never raonitoring the success of

teachers on remediation plans to ensure (1.1.7.E3) remediztion plans; {1.1.7./N.3) remediztion plans; {7.7.7..3)
necessary support. (1.1.7.HE3)
Following statutoty and confractual language  Occasionally foligwing statutory and Rarely or never following statutory and
in counseling out or recummending for contractual tanguage in counseling out or contractual language in counseling out.or
dismissal ineffective teachers. (1.1.7.E4) recommending for dismissal ineffective recormmendng for dismissal ineffecive
teachers. (1.1.7.IN.4) teachers. (1.1.7./.4}

Domain 1.2: Teacher Effectiveness - Instructional Leadership

1.2.1 Mission And Vision

At Level 4, 2 principal fulflis the criteria for
Level 3 and addiionally: {1.2.7.HE.1}

Defining long, medium, and shoriterm
application of the vision and/or mission;
(1.2.1.HEZ)

Mornitoring 2nd meesuring progress toward
the school's vision and/for mission;
(.21.HES)

Cultivating compiete commitment 1o ard
ownership of the school's vision andior
mission fully within the school and that
spreads to other stakeholder groups;
(1.21.HES)

Frequently revisiting and discussing the
vision andfor mission to enstre
apprupriateness and rigor. (1.2.7.HES}

Principal supports a schookwide instructional
vision and/or mission by: {(1.27.£1)

Creating = vision and/or mission based ona
specific measurable, ambitious, rigorous, and
fimely; instructionzl goal(s); (1.2 1.E2)

Defining specific instructional and behavioral
actions linked to the schaol's vision andfor
mission; (4.2.1.£.3]

Cultivating commitirent 1o and ownership of
the school's vision and/or mission within the
rajority of the teachers and shudents, as
evidenced by the vision/mission being
comprunicated consistently and in a variety
of ways, such 25 in classrooms and
expressed In conversations with teachers
and students; (1.2 1.64)

Ensuring 2} key degisions are aligned to the
viston and/or mission. (1.2 1.E8)

Principal supparts a schoclkwide instructional
vision and/or mission by: (1.2.7.IN.%}

Creafing 2 vision and/or mission based ona
spedific measurable, ambitious, rigorous, and
fimely: instructiona! goal(s); (1-27./N.2)

Making significant key decisions without
alignment fo the vision andfor mission;
(121183

Culfivating a level of commitment to and
ownership of the school's vision and/or
mission that enczpsulates some, but notall,
teachers and students. (7.2 7./N4

Principal does not support 2 schochwvide
instructional vision andfor tission by:
1.2.1.1.7)

Failing 1o adopt 2 school-wids instructional
vision and/or mission; (1.2.7.12}

Defining a school-wide instructional vision
andior mission that is not appled to
decisions; (1.2.1.L3}

Implementing a school-wide instructional
vision without cultivating cormmitment 1o or
ownership of the vision and/or rmission, as
evidenced by a lack of student and ‘eacher
awareness. (1.27.L4)

4.2.2 Classroom Observations
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At Level 4, z prncipal fulfills the criteriafor
Level 3 and additionally: (7.22.HE 7}

Creating systems and schedules ensuring all
teachers are frequently observed, and these.
cbservations are understood by the principal,
teachers, and students to be 2n absolute
priotity; (1.22.HE.2)

Monitoring the impact of feedback provided
to teachers. (7.2.2HES)

41.2.3 Teacher Collaboration

At Level 4, 2 principal fulflls the ¢riteria for
Level 3 and additionally: (1.23.HET)

Monitoring coliaborative efforts to ensure a
constant focus on student fearning;
(1.23.HEZ)

Tracking best collaborstive practices to sohe
specific challenges; (1.23.HE3}

Holding colizharating teams accountable for
their results. (7.23.HE4}

Principal uses classroom obsensions o
support student academic achievernert by:
{122E1)

Visiting ll teachers frequently (announced
and unannounced) to observe instruction;
(12252

Frequently analyzing student performance
data with teachers o drive instruction and
evaluate instructional quality; (71.22.£3]

Providing promgpt and actionable feedback 1o
teachers @imed 2t improving student
outcomes based on cbservatons and
student performance data. {(1.22£4)

Principal supports teacher collaboration by:
(1.2.3.£1)

Establishing a culture of collaboration with
student leaming and achicvement at the
center as evidenced by systems such as
common planning periods; (1.2.3.E.2)

Encouraging teamwork, reflection,
conversation, sharing, openness, and
colfective problem solving; (1.23.£3)

Aligning teacher collaborative efforts to the
schoot’s vislon/mission. (.23.£4)

Principal uses clessroomn cbservations to
support student academic achievement by
{1.2.2.INL.7)

Occasionally visiting teachers to observe
nstruction; (1.22.IN.2}

Ocezsionally analyzing student performanee
data to drive instruction evajuate nstructional
quality; {(1.22IN.3)

Providing inconsistent or neffective feedback
10 teachers and/or thet is not almed at
improving student cutcomes. (7.2.2./N.4)

Principal supports teacher collaboration by:
{(1.2.3.0N.9)

Establishing 2 culture of coltaboration without
@ clear or explicit focus on student leaming
and zchievement; {1.23.N.2)

Supporting &nd encouraging teamwork and
colizboration i a (imited number of ways;
{1.2.3N.3)

Oceasionzlly akgring teacher colizborative
efforts to instructional praciices. (1.2.3.IN.4

_, Domain 1.3: Teacher Effectiveness - Leading Indicators of Student Learning
v 4.2.1 Planning And Developing Student Leamning Objectives

Principal nses dassreom chssvatons 1o
support studert academic achieverment by.
{1.221.7)

Rarely or never visiting teachers o observe
instruction; (1.22.1.2}

Rarely or never analyzing student
performance data OR facking abilty to derive
meaning from analysis of dats; (1.2.2.1.3)

Rearely or never providing feedback 1o
teachers or consistently providing feedback
10 teachers that is completely unrelated fo
student putcomes. (1.2.2.0.49)

Principal does not support teacher
coltabaration by: (1.23.L1)

Failing to establish or supporta cutture of
collaboration through not establishing
Systerns such as common planning periods;
{1.2.3.L2)

Discouraging teamwork, openness, and
collective problem soiving by &iling to
provide siaff with information pestzining to
probiems andfor ignoring feedback;
{1.23.L3)

Rarely or never aligning teacher collahartive
efforts to insiructional practices, (1.2.3.44)
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Af Level 4, 3 principal fulfils the criteria for
Leve! 3 and addifonally: (1.3.7.HET)

Lhiizing SLOs 25 the basis of schoolwide
goals, and/or the vision and mission;
{1.3.1.HE2)

Communicating with community members,
parents, and other stakeholders the purpose
and progress towards SLOs; {1.2.7.HE3)

Ensuring students are aware of and can
communicate the acedemic expectafions
inherernt in teacher SLOS; (1.3.1.AEH

Empowering teachers, staff, and studems to
pariicipate in the monitoring of pregress
towzards S1.0s; (1.2 1L.HES)

Revisiting the use and design of teacher and
schoot-wide tracking tools. (7.3.7.HEE)

Principal supporis the planning and
development of Student Learming Objectives
SLOs) by: (1.3.1.£7)

Organizing and leading opportunities for
coilzboration within departments angd 2oross
grades in developing SLOs; {7.3.7.E2)

Collzhorating with teachers to identfy
standards or skills to be assessed;
(1.3.1E£3)

Collaborating with teachers v develop/select
assessments 1o evajuate averall student
progress; utlizing assessments that
accurately and reliably measure student
[eaming; (7.3.1.£4)

i working with teachers to
monitor and ravistt SLOs throughout yearas
necessary: (1.3.1.£39)

Utiizing a tracking tool to meritor schook-
wide progress on SLOs; (1.2 1.£6)

Ensuring teactiess utiiize a tracking tool to
show student progress towards SLOs.
(1.31.E7}

1.3.2 Rigorous Student Learning Objectives

At Level 4, a principal fuffills the criteria for
Level 3 and additionally: (1.3.2HE1}

Utilizing rigerous SLOs to define and lead 2
schools cutture ang sense of urgency;
(1.3.2.HEZ)

Pringipal creates rigor in SLOs by: (1.3.2E.7}

Ensuring teachers’ SLOs define desired
outcomes; (1.3.2.£.2)

Principal supperts the creation of Student
Leamning Objectives (SLOs) by: (1.3.7.I1N.7)

Organizing, but only occasionally leading or
participating in opportunities for

collaboration, or developing the systems and

processes for collaboration o
ocour (1.3.1.IN.2)

Occasionally collaborating with teachers to

Principal does not suppart the aeation of
Shdent Leaming Objectives by: (1.3.7.L7)

Fafing 1o organize/provide apportunities for

teacher collaboration; (1.3.7./2)

Faling to meet with teachers to lock at

identify standards or sidlis fo be assessed; baseline data, select assessments, and set

{12703}

Focusing on teachers with existing common
assessments, but failing o help those who
need the most help in developing
assessments; (7.3.7./84)

Woarking with teachers only occasionally
throughout the year to measure progress
towards goals; (1.2 1IN.5)

Crecasionafly ensuring most teachers ulifize a

tracking tool to show student progress OR
tracking tools wtilized do not measure
progress towards SLOs. (1.3.7/M.6)

Principal creates rigor in SLOs by:
{1.3.2N.1}

Aliowing teachers to set lower expectations
{or the growth of some studemts than cthers,
and this is reflacted in 8LOs; (1.3.2/N.2)

SLOs; (1.3.1.43)

Nt meeting with teachers throughout the

yezrto look at progress towenls goals.

(13115

Principal creates rigor in SLOs by: (1.3.2.7)

Aflowing for outcomes to be benchmarked to
Tess than typical growth; (7.2.21L2)
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Establishing an en-going culire of looking at
data and progress towards SLOs involving 2l
staff members in the schod regularly
meeting to talk shout data and insiructional
practice. (1.3.2HE3}

1.3.3 Instructional Time

At Level 4, 2 principal fulfills the criteria for
Level 3 amd additionzlly: (1.3.3.HE7)

Systematically monitors the use of
instructional time to ereate nnovative
opportunities for increased and/or enhanced
nshuctonal ime. (1.3.3.AE2)

Ensuring outcomes are benchmarked 1o high
expectations, such as internafional standards
andfor typicat to high growth; {7.3.2 5.3}

Ensuring assessments used comespond o
the appropriate state corntent standards;
{(1.3.2E4)

Ensuring an analysts of previous years
student performance is included in the
development of SLOg; (1.3.2E£.5)

Ensuring SLOs are focused on demonstrable
gains in students’ mastery of academic
standards as measured by achievement
andlor growth. (1.3.2.E£.6)

Principal supports instructional ime by:
(1.33.E7)

Removing all sources of distractions of
instructional time; (1.3.3.£2)

Promoting the sanctity of instructionzt time;
(1.3.3.£3)

Ensuring every mimte of instructional time is
maximized in the service of student learning

and achievernent, and free from distractions.
(1.33.E4)

Assessing baseline data that may not be
effectively used to assess students’ startng
points; (1.2.2./0.3)

Selecting and slowing for assessments that
may not be appropriately aligned to state
corntent standards. {7.3.2IN.4)

Principal supports instructional ime by:
{1.33IN1)

Removing majar scurces of distractions of
instructional fime:; (1.2.3N.2)

Attempting to promote sanctity of
instructional time but is hindered by issues
such a5 school discipiine, lack of high
expectations, etc; {1.3.3.IN.3)

Occasionally ailowing unnecessary non-
instructionzl events and activities to interrupt
instructional fimex (7.9.3N.4}

Faiing to 25sess baseline kaowiedge of
students; (1.32.L3)

Faifing to select assessmentsthatare

appropriately 2ligned to coment standarnds.
(132.14)

Principal does nat support instructional 1ime
by: (L33LT)

Failing to establish a culture o which
instructional time is the priority, as evidenced
by discipiine fssues, attendance, interruptions
to the school day, efc; (1.3.3.L.2)

Rarely or never promoting the sanctity of
instructional tme; (1.3.3.1.3}

Frequently allowing and/or encouraging
unnecessary non-insiructional events and
acfivities to interrupt instructianal ime.
{1.3.3214

® Domain 2.1: Leadership Actions - Personal Behavior
2.1.1 Professionalism
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AX Level 4, & principal fiafls the cotera for
Level 3 and addiionally: (2.7.7.HE 1)

Articiiates and cornmunicetes sppropriste
behavior to all stakeholders, including
parents and the community; (2.7.7.HE.2)

Creates mechanisms, systems, and/or
incentives 1o motivate students and
colleagues to display professional, ethical,
and respectid behavior at 2l imes.
{21.1.HES)

2.1.2 Time Management

AtLevel 4, a principal fulfills the criteria for
Level 3 and addifonally: (21.2HET)

Monitoring progress toward established

yearly, monthiy, weekly, and daily priotities
and objectives; (21.2HEZ)

Monitaring use of ime to identdy areas that
are not efiectively utized, (2.7.2HE3)

Principal displays professionalism by:
(211.E7)

Modeling professioral, ethical, and respectfil
behavior at 2l fimess (2 1.7.2.2)

Expeciing studemnts and colleagues to dsplay
professiona), ethical, and respactful behavior
atal imes. (2.7.1.£3}

Principal manages time effectively by;
{(21.2E.7}

Establishing yearly, menthly, weeldy, and
daily prierities and objectives; (2.7 2.E2}

Identifying and consistently priorfitizing

activities with the highest-leverage on student

achievement. (2.1.2.E.3}

2.1.3 Using Feedback To Improve Student Performance

Atleval 4, a principal fulfills the criteria for
Level 3 and addiionally: (21.3.HE 7}

Developing and implementing systems and
mechanisms that generate feedback and
advice from students, teachers, parents,
community members, and other stakeholders
1o improve student perforrnance; (2. 1.3.HE2)

Identifying the most efficient means through

Principal uses feedback to improve student
performance by: (2 1.3.£7)

Actively solictting feedback and help from all
key stakeholders; (21.2.£2)

Aching upon feedback to shape sirategic

Principal supgarts professonalism by:
(211N

Failing to model professionalism 2t all tmes
hut understanding of professionat
expectaions as evidenced by notacting
counter to these expectafions; (2 7.7.JN.2)

Occasionally holding students and
colleagues to professionsl, ethical, and
respectiul befavior expectations. (2 7.7./AL3)

Principal manages time effectively by:
(212IN7)

Esblishing short-term and long-term
objectives that are not clearly aligned and
connected by intermediate ohjectives;
(2.1.2IN.2)

Oceasionalfy prioritizes acivities unrelated
student achievement. (27.2./M.3)

Principal uses feedback to improve student
performance by: (21.3.1N.7)

Accepts feedback from any stekeholder when
it is offerad but does net actively seek out
such input; {21.2.N.2)

Oeezsionally acting upen feedback to shape

Principal dees not support professionaism
by- {21705}

Failing 10 mode! professionalist at 2l times,
and occasionally modeling behaviors counter
to professional expectations; (21.1..2)

Rarely or never helding students and
solleagues to professional, ethical, and
respectiul behavior expectations, (2.7.7.L3)

Principal manages time effectively by:
(21.2.L7)

Rarely or never establisting timely objectives
or priorifies; (27.2L2)

Regularly prioritizing activifies unrelated o
student achisvement. (21,243}

Prindpal does not use feedback 1o improve
student performance by: (2.7.3.47)

Regularly avoiding or devajuing feedbadiq
(21.3.2)

Rarely or never applying feedhack to shape

— which feedback can be generated;
o {213.HE3)

pricrifies 1o be aligned o studernt
achievement. (2.1.3.£3}

strategic pricrities aligned to student
achievement, (2.7.8.1N.3)

pricrties. (2.1.3..3}
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Establshing “feedback Ioops” in which those
who provide feedback zre kept informed of
actions taken based on that feedback.
(21.3.HE4}

2.1.4 Initiative And Persistence

At Level 4, a principal fulfills the criteria for
Level 3 znd additionally: (2 1.4HET)

Exceading typical expectations o accomplish
ambitious goals; (2 1.4HEZ)

Regularly identifying, commuricating, and
addressing the school's most significant
obstacles to student achievement;

(2 14.HE3)

Engaging with key stakeholders st the district
and state level, and within the local
comrnunity to create soluions to the schoals
most significant obstacles fo student
achievement, (2 1.4.HE4

Principal displays inifiative and persistence
by: (214.E7)

Consistently achieving expected goals;
(21.4E2)

Taking on voluntary respansibiliies that
contribute to schaol success; (2.7.4.5.3)

Taking risks {o suppurt students i achieving
resufts by identifying and frequertiy
attempting to remove the school's mast
significant obstacles to student achievement,
(2.1.4.£4)

Seeking out potential partnerships with
groups and erganizations with the intent of
increasing student achievement. (2 1.4.£.5)

Principal displays inftiatve and persistence
by: (21.4IN.T)

Achieving moest, but not alt expected goals;
(Z7.4IN2)

Ocrasionally teking on additiona], voluntary
responsibilities that contribute to schoal
success; (2. 7.4IN.3)

Qccasionally t=2king risks o support students
it achieving results by atternpting to remove
the schoel's most significant obstacles 1o
student achievement; (2 7.4.IN.4}

Irfraquently seeking out potential
partnerships with groups and oganizations
with the irtent of increasing student
achievement. {2 1.4.IN.5)

Domain 2.2: Leadership Actions - Building Relationships

2.2.1 Cuiture Of Urgency

At Level 4, a principal fulfills the ctiteria for
Level 3 and additionally: (2.2.1.HE.7}

Ensuring the culiure of urgency is
sustzinable by celebrating progress while
- maintaining 2 focus on continued
o improvement (22.7.HE2)

Principal creates an organzational culture of
urgency by: 2. 21.£7}

Aligning the efforts of students, parents,
teachers, and other stakeholders 1o a shared
understnding of academicand behavioral
expectations; (2.27.£.2)

Principal crestes an arganizational culture of
urgency by: (2217}

Aligning major efforts of students and

teachers to the shared understanding of
academic and behavicral expeciations, while
faffing to include other stakeholders:
(2.21.IN.2

Principal does not display imtiative and
persistence by: (274.L7)

Rarely or never achieving expected goals;
(214.12)

Rarely ar never taking on additional,
volurtary responsibilifes that contribute fo
school sucgess; {2.7.4.1.3)

Rarely or nevertaking risks to support
studerts in 2chieving results; (27.4.1.4)

Never seeking out potenfial parinerships.
(2.1.4.1.5)

Principal does not create an organizationsl
culture of urgency by: (22.1..7)

Fafling to align efforts of students and
teachers 10 2 shared understending of
academic and behavior expectations;
2.211.2)
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2.2.2 Communication

At Level 4, 2 principal fulfills the criteria for
Level 3 and additionally (222 HET)

To the extent possible, messaging key
concepts in real time; (22.2HE.2}

Tracking the Impact of interactions with
stakeholders, revising approach and
expanding scope of communications when
appropriate; (2.22.HE3)

Monitaring the success of different
approaches to commemicating to identiy the
mast appropriate chantel of communicating
in specific siustions. (222HE4)

Leading a refertdess pursuit of these
expectations. (22.7.£3)

Principad skiffully and clearly communicates
by (22.2E.1)

Messaging key concepts, such asthe
school’s goals, neads, plans, success, and
fallures; (222E2)

Interacting with a variety of stekeholders,
mcluding students, families, community

groups, central office, teacher associations,
ete; (22253}

Utifizing 2 variety of means and approaches
of communicating, such as face-to-face
conversations, newsletters, websites, etc.
{222.E4)

2.2.3 Forging Consensus For Change And Improvement

At Level 4, 2 principal Rfills the criteria for
Level 3 and 20ditionally: (2.2.3HE.7)

Guides others through change and
addresses resistance to that change;
(22.3.HEZ)

Monitors the success of strategies and

ravises based on strengths and weaknesses;

(223HES)

Creates cultural changes that reflect and
suppert bullding 2 consensus for thange.
(223.HE4)

Principal ereates a consensus for change
and improvement by: (223.E7)

Using effectve striegies to work tToward @
consensys for change and mprovement;
(223.E2)

Systematically managing and monitoring
change processes; (22.3.55)

Securing cooperaiion from key stakeholders
in planning and implementing change and
driving improvement. {22.3.£4)

Cceasionally leading 2 pursuit of these
expectations, (2.2.7.IN.3)

Principal skilfully and clearly communicaies
by: (2221017

Messaging maost, but not all, key concepts;
{(222IN.2)

Interacting with z variety of stakeholders bt
not yet reaching afl invested groups and
organizztions; (Z22IN.3)

Lhilizing a imited number of means and
approaches to communication. (22.2IN4)

Principal creates a cansensus for change
and improvemnent by: (22.2IN.7)

dentifying areas where agraement is
necessary and has not yet begun 1o
implement strategies ta achieve thet
agreement; (Z2.3.IN.2)

Managing change and improvemsant
processes without building systams and
afies necessary to support the process;
(223.IN.3)

Asking for feedback but not yet successhul in
securing on in defivering put from
all stakeholders. (223./N.4)

Failing to identify the efforts of students and

teachers, thus urable to align these efforts.
(22113)

Princinal does not skillfully and dearly
communicate by: (2.2.2.1.7)

Rarely or ngver messaging key concepts;
(22212

interacting with a limited number of
skkeholders and filing to reach several key
groups and orgenizstions; (22213}

Not utiiizing 2 variety of means ar
10 communication OR

Principal does not create a consensus for
change and improvement by: {22.3.1.1)

Failing to identify areas in which agreement
and/or consensus is necessary; {2.2.3..2)

Rarely or never managing or developing &
pracess for change and/or improvement;
{2.23.L3}

Raraly or never seeking out feedback ar
secuning cooperation - making uniiatesal,
arbirary decisions. (2.2.3.14}
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2.3.1 High Expectations

At Level 4, a principal fuifils the criteria for Principal creates and supports high Principal creates and supports high Principal does not create or support high

Level 3 and addiionally; (2.3.7.HE T} academic and hehavior expectations by: academic and behavioral expectations by: academic and hahavior expectations hy:
{23.1.E1) (2.3.1.IN7} (23.1..7)

Incorporating commnunity members and other  Empowering teachers and staff to set high Setiing clear expectations for student Atcepting poar academic performance

partner groups into the establishment and and denanding acadernic and behavior academics and behavior ut cccasionally and/for studert behavier; (23.1.1.2)

support of high academic and behavior expectations for every student; (23.7.82) failing to hold students to these expectations;

expeciations; (23.1L.HEZ) (23.9.0M.2)

Benchmarking expectations to the Empowering students to set high and Selting expectations but fafling o empower Failing to set high expectations or sels

performance of the siate’s highest performing  demanding expectations for themselves; students andfor teachers to set high unreglistic or unatteinable goals. (2.3.7.L.3

schools; (2.3.1.HE3) (231 E3) expeciations for student academic and

behavior, (2.2 7IN.3)

Creating systems and approaches 1o monitor  Ensuring that students are consistently

the tevel of academic and behavior leaming, respechiul, and on task; (23.1.E4

expectations; (23.1.HE4)

Encouraging a culture in which students are  Setfing clear expectations for student

able to dearly articulate their diverse atademics and behavior and establishing

personal academic goals. (2.3.1.HE 5} consistent practices goross cassrooms;
(22.1.£.5)

Ensuring the use of practices with proven
effectiveness in creating success forall
studernts, including those with diverse
characteristics and needs. (2.3.1.£5)

2.3.2 Academic Rigor
Atlevel 4, 2 principal fulfills the criteria for Principal establishes acadernic rigor by: Principat establishes academic rigor by: Principal has not established academic rigor
Level 3 and additionally: (2.2.2HE7) (232£7) {(23.2IN7) by (232L1)
Creating systerns to monitor the progress Creafing ambitious academic goals and Creating academic goals that are nearing the  Faffing to create academis goals or pricrifes
towards rigorous academic goals, ensuring priorities that are accepted as fixed and rigor required to meet the schools academic  OR has created academic goals and
wins are celebrated when goals are metand  immovable. (2.3.2.6.2) goals: (23.2.IN.2) priorities that zre not ambitious; (2.3.2.).2)

new goals reflect achievements. {2.3.2HE2)

Creating academic goals but occasionally Consistently sets and ahandons ambitious
deviates from these goals in the face of academic gods. (23.2..3)
adversity. (2.3.24V.3)
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Printed: August 18, 2017 af 7:38am

2.3.3 Data Usage-InTeams-

At Level 4, a principal fulfills the criteria for
Level 3 and additonally: (23.3.HE7)

Data used as basis of decision making is
Fansparent and cormmunicated to all
sizkeholders; (Z33.HEZ)

Monitoring the use of dafa in fornmlating
acton plans to identify areas where
addifional data is needed. (23.3.HE3)

Principal Uffizes data by: (2.3.3.5.7)

Qrchestrating frequent and timely team
collaboration for datz analysis; (23.3.£.2)

Developing and supporting others in
formulating action plans for immediate
implemertztion that are based on data
analysis. ? (23.2£3)

Principal utiizes data by: (23.3.07)

Occasionally supporting and/or orchestrating
team colfaboration for data analysis;
{(23.2IN.2)

Ccezsionally developing and supperting
others in formulzating zction plans for
implernentation that are based on data
analysis. (2.3.3.IN.3}

Principal does not utifize data by: (233.4L7)

Rarely or never organizing efforts 1o analyze
data: (2.3.3.L2)

Rarely or never applying data analysis to
develop action plans. (2.3.3.1.3)
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Indiana School Counselor Rubric
Printed: August 21, 2077 at 2:15pm

Domain 1: Academic Achievement

1.1 The School Counselor Utilizes Data To Monitor Student Achievement And Works Collaboratively With Stakeholders To
Enhance Student Success,

The school counselor effiecively utilizes date  The school counselor monitors studernt The schoo! counselor monitors stedent The school counselor does notmonitor
10 monitor student achievernent and works achievemnent and sometimes utiizes the data  achievement but does not utiize the deta o academic achievernent, (7.7}
collaboratively with stekeholders to enhance  to enhance student success through enhance studentsuccess. (1.7.JN}

student success. (L.1.4E) coliaboration. (71.7.E}

1.2 The Schoo!l Counselor Demonstrates Knowledge Of Current Trends In Student Development And Academic Achievement.

The school counselor regularly engages in The school counselor regularly engages in ‘The school commselor sporadically engages  The school counselor does natengage in
professional developmert {e.g., attends professional development.  (7.2.8) in professional development. (1.2.1N) prafessiona! devslopment. (125
relevant conferences, webinars, courses, in- .

services, reads professional jourrals, eic)

and incorporates new knowledge in hetfhis

daily work. (1.2.HE)

4.2 The School Counselor Supports All Students In Making Decisions, Setting Goals And Taking Appropriate Action To
Achieve Goals.

The school counselor encourages all The school tounselor generally encourages  The school counselor rarely encourages The schoo] coumselor does not encourage
students in using 2 decision-meking/problem  students i usinga decision-making/problem  students in using a decision-making/problem  studentsinusing 2 decision-making/prablem
solving model and in developing effective solving medet and in developing effective solving mode! and in developing effective solving rodel 2nd in developing effective
coping skills for dealing with problems. The  coping skills for dealing with problemns. The  coping skills for dealing with problems. The coping skills for dealing with preblems. The
counselor assists afl students in identifying coaunselor assists some students in counselor rarely assists students in counselur does not assist students in
shork-term and long-term goals and in idenfiiying short-term and long4erm goals idemtifying short-term and long-term goals or  identifying shori-term and long-term goals ar
develaping approprizte action plans. and in developing approgriate sciion plans. in developing appropriate action plans. in developing appropriate action plans.
(1.3.HE) {1.3.8) (13N} {1.3.0)

1.4 The School Counselor Engéges All Students In Problem Solving, Critical Thinking, And Other Activities.

(9]
=
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Primted: August 21, 2017 at 2-75pm

The school counselor consistently provides
opportunities and support for 2l siudents to
engage in problemn sclving and in
investigating and analyzing concepts and
questions. {14.HE)

The schoof counselor regularly provides
vpportunities and support for studerts 1o
engage in problem solving and in
investigating and analyzing concepts and
guestons. (1455

“The school counselor mrely provides
opportunities and support for students to
angage in problem sciving and in
mvestigating and analyzing concepts and
questions. (7.4.J\)

The school counselor does not provide
opporunities and support for students o
engage in problem seiving and in
investigating and analyzing concepts and
questions. (7.4

1.5 The School Counselor Utilizes And Sequences Guidance Activifies And Materials To Impact All Students’ Academic

Achievement.

Guidance activities and materials are
appropriate for students, designed to make
content and concepts refevant, and engage
all students in 2ppropriate decision making.
Activities are logically sequenced within
individua! lessons.  (1.5.HE)

Guidance activities and materials are
generally zppropriate for students, designed
1o make content and concepts relevart, and
engage most students in appropriate
decision making. The majority of activities
are logically sequenced within individual
lessons. (1.5.5}

(Suidance activities and matenals are
paitizlly appropriate for students 2nd engage
some students in appropriate decision
making. Some activiies are logically

within individual lessons.
(1.5.0N)

Guidance activities and matesials are not
appropriate for students and do not engage
students in appropriste decision making.
Activities are not fogically sequenced within
Individuat lessons.  (7.5.1)

1.6 The School Counselor Supports Ali Students In Developmentally Appropriate Academic Preparation Essential For A Wide
Variety Of Post Secondary Options.

The school counselor consistently guides all
students in establishing chaflenging
aczdernic goals and understanding
assessment results. The counselor assists alt
students in applying knowledge of aptitudes
and interests to goal setting and identification
of pastsecondary opticns consistent with
students’ interests and abilifes. (7.5.HE)

The schoo! counselor generally guides
students in establishing challenging
acadermic goalks and understanding
assessment results. The counselor 255ists
some students in applying knowledge of
2ptitudes and interests to goal setiing and
identification of postsecondary options
consistent with students’ interests and
abiliies. (1.6.5)

Domain 2: Student Assistance Services
5.4 The School Counselor Assists All Students In Acquiring The Attitudes, Knowledge And inferpersonal Skills To Help Them
Understand And Respect Self And Others.

(]
™

The school counselor rarely guides students
in establishing cheallenging academic goals
and understanding assessment results. The
counselor rarely assists students in applying
knowledge of aptitudes and interests to geal
setting and identification of postsecondary
oplions consistent with students’ interests
and zbifites. (7.6.IN}

‘The school counselor does nat support
siudents in academic preparation essential
for z wide variely of post-secondary options.
(1.8.)
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Prirfed: August 21, 2017 at 2:15pm

“The school counselor consistently
encourages shudents to acquire the atlitudes,
knowledge or rterpersonal skills so that they
¢an understznd and respect self and others
and effectively models appropriate behaviors.
(21HD

The school coumselor often encourages
students to acquire the atiitudes, knowledae
or interpersona! skills so thet they can
understand and respect self and others and
models approprizte behaviors. (21.5)

The schoal counselor rerely encourages
students to acquire the attitudes, knowledge
orinterpersanal skilis so that they can
understand and respect self and others and
rarely models approprite behzviors.
{2118

The school counselor does notencowrage
students to sequire the atiudes, knowledge
or nterpersonal skills so et they can
understand and respect self and others and
does not mode! appropriate bebaviors.
(21.4)

2.2 The School Counselor Facilitates All Students’ Understanding Of Safety And Survival Skills And implements Prevention

Programming To Support Students’

Collaboration.

The schoal counselor consistently explains
the students’ right to 2 safe and secure
schoo! envirorment; helps students to
differentiate stuations that require peer
support; provides adult assistance and
professional help; assists students to identify
resources; and implements prevention
programming for students or stakeholders.
(22.HE)

“The school counselor often explains the
students’ right to & safe and secure school
ervironment; helps students to differentiate
situzations that require peer support; provides
adult assistance and professional belp;
assists students o identify school and
community resources; and implemernts any
prevention programming for students.

(225

The school coumselor rarely expiains the
students’ right to a safe and secure schoal
environment, helps students {o differentizte
situations that require peer support, adult
assistance and professional help, assists
students to identify school and community
resources, or implements any prevention
programming for students, {Z2/A)

Healthy Physical, Social, Emotional, And Academic Development Including Stakeholder

The schaol counselor does not exanlain the
students' right 1o 2 $3fe and seeure schook
emvironment. help students to differentiate
situzations thet require peer support, adult
assistance and professional telp, help
shudents o wertify school and commusity
resources, or implemnent any prevention
programming for students. (2.2.4)

2 3 The School Counselor Provides Individual Counseling, Group Counseling, Classroom Guidance, Consultation, Crisis

Intervention, And Referrals.

The school counselor consistertly addresses
the diverse needs of studenis by providing
individual counseling, group counseling,
classroom guidance, consultation, crisis
intervention, and referrals as approprate.
(23.HE)

The school counselar often addresses the
diverse needs of students by providing
ndividual counseling, group counsefing,
classroom guidance, consultation, crists
imtervention, and referrals s appropriate.
{235}

The school counselor rarely addresses the
diverse needs of students by providing
individual counseling, group counsefing,
clessroom guidance, consuitation, crisis
intervention, and refermais as appropriste.
{2.3JN)

The school counselor dees not provide
Individual counseling, group counseling,
classroom guidance, consultation, crisis
intervertion, or referrals. | (24J)

2.4 The School Counselor Provides Services To All Students, Fostering A Clear Understanding Of Diversity, Ethnicity, And

Cutfture.

The school counselor consistently provides
services to 2l students, fostering a clear
understznding and appreciaion of diversity,
ethnicity, and culture.  (2.4.HE)}

The school counselor takes a multicultural or
diverse perspective into consideration when
providing services to students. (2.4.5)

The school counselor semetimes provides
services fo students from 2 multicuttural or
diverse perspective and fosters a clear
understanding of diversfly, ethnicity, and
culture. (2.4.IN)

The schoo! counselor never ks &
rdticulural or diverse perspective inte:
consideration when providing services to
shxlents. (241}
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Demain-3=-Career Development
3.1 The School Counselor Facilitates A Gomprehensive Career Program That Is Age Appropriate And Aligned With Local,
State, And National Standards.

The schogl counselor faciitates age-
appropriate caresr developrmert, afigned with
local, state, and nafional standands, utifizing
outside ressurces (Le. family. communiy,
wark force), to expand career knowledge and
experiences. {3.1.5E)

The schos! counselor faciitates age- The school counselar rarely facilitstes age~  The school counselor does natiaciitate age-
appropriate career development, aligned with  appropriate career development, aligned with appropriste career development,  (2.7.])
local, state, and national standzrds. Cutside  foczl, state, and nabonal stendards.

reserrees are cceasicnally used, (3.7.6) (3. 7.0}

2.2 The School Counselor Facilitates All Students’ Understanding Of The Relationship Between Academics, Personal
Qualities, Education And Training, And The World Of Work.

The schoof counselor helps 21 students
understand the relationship between
educational achievement and career
success, explains how work can help
students achieve persona success and
satisfaction, and demenstrates knowledge of
studerts’ background, skilis, znd injerests.
Data include age-appropriate assessments,
Increasing awarenass of interests, abiliies,
aptitude, and values. The counselor uses
this knowledge to meet students’ needs and "
assist in caresr development, promoting

Ifelony learning and empioyability skills.

(8.2HE}

The school counsefor helps 2l students
understand the relationship between
educational achievement and career success
and explains how work can help students
achieve persoral success and satisfaetion.
The counselor promotes fifslong learning and
employability skills. Some data is utiiized.
(32E)

“The school counselor rarely helps students
understand the relationship between
educational achievement and career suctess
and rarely explzin how work can help
studernts achieve personal success and
satisfaction. The counselor rarely promotes
lifeleng learning and employability skills.
Datais rarely utlized. (324N}

‘The school counselor does nothelp students
understand the relationship between
educational achievement and career success
and does not expizin how wark can help
students achieve personal success and
satisfaction. The counselor does not
promote felong learning and empioyabifity
skils. Datais notused. (225

3.3 The School Counselor Supporis All Students In The Application Of Strategies To Achieve Future Success And
Satisfaction.

The counselor consistently helps students The counselor helps students apply desision-  The counselor rarely heips students apply “The counselor does not help students 2pply

apply detision-making skills to career
Swareness, career planning, course selection
and career transitions. Students are
encouraged to use multiple research and
informational resources to obtain career

mzking skills 1o career awareness, careet
planning, course selection and career
fransitions. Students are encouraged 1o use
multiple research and informational

decisionr-making sidlls to caresr awareness,
career planning, course selection or career

fransitions. Studentsare rarely encouraged
1o use research and informational resources

decision-making skills to career awareness,
career planning, course selecfon or career

transitions. Swudents are not encoursged to
use research and inforynational resources o

resaurces to obtain career information.

10 obtzin career information.  (3.3.1N)
(2.3.5)

obtain career information.  (3.3.0
- information. (8.3.HE)
By
3.4 The School Counselor Collaboratively Analyzes Data, Utilizes Research Based Interventions And Develops Programming
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indiana School Counselor Rubric
Printed: August 21, 2077 &t 2:15pm

Readiness.
The scheol coumselor consistently . The school courselar often collaborates 1o The school counselar rarely collabarates 1o The school counselor dees not analyze data,
collaborates fo analyze data, uifize research analyze data, uilize research-based analyze data, utiize research-based utilze research-based interventions or
basad interventions and develap irtervertions and develop programiring to nterventions and develop programming to develop programming o assist students in
programming fo assist students in acquiring  assist students in acquiring the atfitudes, assist students in acquinng the atitdes, acquiring the atitudes, knowledge, and skils
the atfitudes, knowledge, and skills knowledge, ard skils necessary for felong Imowledge, and skills necessary forGfelong necessary for lfelong learming and career
necessary for lifelong learning and career leaming and career readiness. {3.4.5) learning and career readiness. (340} readiness.  (34.)

readiness. (3.4.HE)

Domain 4: Professional Leadership
4.1 The School Counselor Establishes Professional Goals And Pursues Opportunities To Grow Professionally.

‘The counselor’s professional geals are Professionzl goals are develeped, and the Professionza! goals are somefimes Professional goals are not established. The
evidenced in improved personal, school counselor often pursues applicable established. The school counselor schopl counsslior does not pursue
professional, and program development. opporunites to acquire knowledge and mfrequently or indiscriminately pursues opporiunities t0 acguire new knowledge and
{S)he is an active member of one or raore enhance skilis and participates in the opporturities 1o acquire new knowiedge and  skills and arely participates in the
professional organizations or networks. professional community. 475 skills and rarely participates i the professional community. (4.7

(4.1.HE) professional camrounity. (4. 7.INJ

4.2 The School Counselor Takes A Leadership Role As An Advocate Within The Counseling Department, The School Sefiing,
And The Community.

“The school counselor provides consistent The schooi counselor provides consistent The schoof counselor inconsistently provides  The sthool counselor provides no

and effective leadership in the school and effective leadership n the school leadership, but may not follow through {eadership—erher formal or infonmal—inthe
courrseling program, the school, and the caurseling program and the school. (425} appropriately or may not demonstrate an eounsefing department, the schoal setting, or
community i1 away that directly benefits effective leadership style. (4.2./M} the community. (.21

students, famikes, educational persornel,
and/or community stakeholders. (4.2.HE)

4.3 The School Counselor Collaborates With Teachers, Parents, And The Community To Advocate For The Success Of All
Students And Increase Awareness Of Students’ Needs.

page 5of 7
C5


jhanna
Typewriter
C 5


Indiana School Counselor Rubric
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The school counselor demonstiates effective
communication skills and collaboration with
teachers, families, and comrmunity
stekeholders from a variety of backgrounds.
The school counselor demonstretes s direct
impactof these collahorative activiies on
students. (£.3.HE}

The school counseior demonsrates efective

communication skills and collaboration witf
teachers, families, and commumnity
stakeholders from a variety of backgrounds.
4358

The schoal counselor is nconsistent in
communication and communitly engagement,
OR is effective with only a very srall
population t the detriment of others.

(3.2.IN}

“the school counselor is 2n ineffective
commmunicator and is dsengaged with
teachers, the parents and communily
stakeholders. (3.9

4.4 The School Counselor Adheres To Ethical Standards Of The Counseling Profession, Respects Student Confidentiality,
And Follows The Laws, Policies, And Procedures, Which Govern School Programs.

‘The school counselor always dermonstrates
professional conduct and integrity; seeks
appropriate intervention setvices for student
catisuitation, andfor (clinical) supervision;
abides by ethical and legal ¢odes and seeks
consultztion and supervision as needed.
{4.4.HE}

The school counselor typically demanstaies
professicnal conduct and integrity; seeks
appropriate intervention services for student
consultadion, and/or (clinical) supervision;
abides by ethical and legal codes and seeks
consultztion and supernvision as needed.
(4.4.58)

The school coumnselortypically holds to the
ethical code of the American School
Counselor Associafion tut may fall short of
the highest ethical standards. The
counselor’s consistensy in law, poficy and
procedure is questionable. (4.4./0\)

The school counselor has breached
carfidentiality. The counselor demonstrates
disregard for laws, policies, and procedures
in 2 manner that could have led to harm 1o
students, families, or the educational mission
ofthe school.  (4.4.J)

4.5 The Schocl Counselor Plans, Organizes And Delivers An Eifective Comprehensive School Counseling Program (Within
The Resources Of The School And Corporation).

The schoal counseling prograim is
comprehensive in addrassing the academic;
caresar, and personal/social development of
all students. The school counselor
demonstrates student outcome data that are
directly attributable to the schoel counseling
program. (£.5.HE)

The school counseling program consistently
builds the academic, career, and
personialisocial development of most

students i the schaool, supporting 3t least
some of this with student outcome data.

{4.5.5)

The school counseling program serves some
students and lacks datato support
effectiveness, The school counselor is not
demonstrating inftiztive to improve the school
counseling program.  (4.5./N)

“The school counseling program ts ineflective
znd the school counselor has demonstrated
no attempts fo make improvement to the
delivery systems, increase the students
served, or evalugte areas of particular
strength orweakness. (4£.3.)

4.6 The School Counselor Provides Systems Support By Effectively Managing The School Counseling Program, As Well As
Supporting Other Educational Programs And Student Services.

90

page 6 of 7


jhanna
Typewriter
C 6


LD

Indiana School Counselor Rubric
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The schoal counselor serves as a collegial
tezder and positve rofe model to provide
marsgement activities that support the
counsefing program, advocate forall
students, 2nd promote ethical standards with
studerts, school personnel, parents, and
community agences. (4.6.HE)

The scheal counselor provides management
activities that support the program’s
guidanee, counsefing, and advocacy
initiztives in & way that advoeates for all
students; assists feachers with the
integration of guidance activities mto the
curriculun; and shares ethicaily appropriate
information about students with schoo!
personnel, parents, and comimurity
agencies. {4.6.E)

Fhe schoal counselor provides some, butnot  The school caunselor does naot suppert the

adequate, program marggement to the schoot counseling program with ary program

school counseling program. The school management activities. The sthool counselor

counselor is mconsistent in supporting other s not involved—or is minimally invotved—in

educstional or student sefvices programs. providing sitpport to other educational or

#.8JN) student services programming through
partnerships. (4.6.0
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ISBA/TAPSS Indiana Superintendent Evaluation Rubric

(Highly Effective: (4).

' L0 Human Capital Manager .~
* effectiveness and stadent achievement: ~

-The sup: enntendent nses the role of human capital manager 1 to dme xmprevemenis o bailding leads

11 The superintendent The supsrintendent consistently The s:r.;mmtendcm consistently | The supetintendent occasionally The soperintendent rarely
effectively recruits, eonsiders an administrator’s considers an administrator’s considers zn administrator’s considers an
hires, assiens, and effectiveness as the primary factor effectiveness #sthe primary effectiveness as the primary factor | admmistrator’s
retains school leaders. when recrniting, hiring, assigning, or factor when reeruiting, hiriog, -when recruiting, hiring, assigning, | effactiveness when

retaiming the leader and monitors the assigning, or retalning the or retzining the leader. recrofting, hirng,
effectiveness of the personmel process | leader. assigning, or retaining the
ntilized thronghone the school The sopesintendent occasionally leader.
corporation. The suparintendent consistently | considers school or corporation

considers school or corporation | goals when making personnel The superintendent Goss
The soperimendeant consistently gozls when making personnel decisions. not coasider school or
sonsiders school or corporation goals decisions. corporation goals when
when making personne] decisions. making personnel

decisions.

12 The superintendent The superinrendent has developed a Some effort bas bean made to The supermtendent is aware of the | Professionzl development
ereates a professional system of job-exnbedded professional differsntiare and embed Giffereutiated needs of s yplcally “one stz fits
development system for | development that differentiates training | professional development to adwministrators, but professional all,” and thers is Brfle or
school leaders based on | 2nd Implamentation based on meet the needs of individual development is only embedded in | no evidencs of recognition.
proficiencies and needs. | Individual administrator needs. administrators. meetings at this time, rathey then of individual administrator

mncorporating the vse of needs.
The superintendent uses dztz from eollaboration, study teams, ete.
periormance ¢valuations 1o 255258
proficiencies end identify priority
nesds to supporz and retain effective
adsministrators.

15 The superintendent The superintendent hes idenified and | The superintendeat has The superintendert has providcd There is e evidence of
identifies and mentors mentored multiple admmistrators or identified and meatered #t least | some maining to an emerging effort to develop any
emerging leaders to instructional personnel who have one emerging leader o assume | school leader or adooinistrator, leadership sidlls In others.
assame key leadership assumed administrative positions leadership responsibility iman | who hasthe potential to
responsibilities. andfor admmistwative responsibilities. | instructional leadexshiprole or | mdependently assume 2 Persons under the

at an administrative Jevel, with | leadexship role. superinrendent’s direction

positive results. are unable or mrwilling to
assume added
responsibilities.

ISBA/TAPSS —June 2012
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14 The sapumtmdent Employees ﬁmnghcnttﬁc ca@ormon There is a clear parternof Ihcsnpennh:ndcntsnmcﬁm The superintendent does
provides evidence of are empowered i formal and nformal | delegated decisions, with delegates, but also meintains not afford snbordinates the
delegation and frustin | ways znthority to match, decision-making anthority that OpPOXTERItY OF SEPPOTLL 10
subordinate leaders. responsibility at every level in conld be delegated to others. develop orto exercise

Instroctivezl persommel participate fn the school corporation. ngdependent jrdgment.

the facifitation of meetings and

exercise leadership To cormmittees and | The relationship of amthority

task forees; other employees, including | 2nd responsibRity and

noncertified, exercise sppropriate delegation of authority is clear

anthority and assume Jeadsrship roles | inpersonnel

‘where agpropriafe, documents, snck as evaluations,
end also In the daily condnet of

The clomate of st 2nd delegetion in | mweetings and corporation

the scheol corporation contobutes business,

directly to the identification 2nd

empowerment of the next generation of

leadership.

15 The superintendent The superintendent vses a vaziety of The superintendent provides The superintendent adherss to the | Formal feedback to the
provides formal and sreative ways 1o provide positive and formal feedback fo the corporation’s personnel policies in. ; administrative team Is
inforreal feedback to comective feedback to the administrative team fhat is providing formal feedback to the | ponspeciiic.
the atroinistrative trany | administrative team, consistent with the aduinisteative tzam, although the
with the exclusive corporafion’s personnel feedback Is just begmming to Taformal feedback to the
purpose of improviag The entire corporation reflects the policies, and provides informal | provide details that Improve administrative team is Ters,
individuzd and superintendent’s focus on accurate, feedback to reinforce corperation performance. nomspecific, and not
orgaxizational timely, and specific recognition. eifective/highty effective constuctive.
periormsance. performance and highlipht the

The superintendent balances individual | stremgths of the administrative
recognition with team end corporation~ | team.

wide recognition.

Corrective znd positive feedback is

Yoked to corporation goals and both

the superintendent and administrative

team can cite examples of where

feedback s used to improve fndividnal

zmd corporation performence,

W
»N

ISBAAAPSS —~June 2012
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2.0 Tnstraetional Lmdershap - The. supermtendent acately focuses on eﬁ”ect:v twchm._., gand Iearnmg, possesses a deep and _mprahensxv
nn&ersmndm,_ of best instractional practices; and continuousky promotes activities that contribute to-the academic suceess of all stndents.”

2.1 The soperintendent The superiatendent can specifically The superintendent uses The superintendent is aware of The superintendent is
demonstrates the nse of | document examples of decisions In multiple data sourees, incleding | state, corporztion, and school wmzaage of or mdifferent
stadent achievernent teaching assicument, cumricultan, state, corporation, school, and | results and has discussed those w the data.
data to make assessment, and intervention that have | classroom assessments, and bas | results with staff, but has ot
fostroctiona] lendership | been made on the basis of date at Jeast three years of data. Inked specific decisions to the
Aecisions. analysis, dara.

The superintendent
The superintendent has coached school | systematically examines data at
adminristrators to Improve thedr data the snbseale Ievel 1o find
analysis slalls. strengfhs and challenges.
The superintengdent empowers
teaching and administrative
staff to determine priorities
from data.
Data insights are regularly the
subject of facalty meetings and
professional development
sessions.

22 The superintendent A consistent record of improved The seperintendent reaches the | Soms evidanee of improvement Indifferent to the derz, the
demonstrates evidence | student achieverment exists on multiple | targeted performanes goals for | exists, burthere Is insofficient soperimtendent blames
of stndent improvement | indicators of student snecess. stndent achievement. evidence of changes in leadership, § smdents, fmilies, and
through student teaching, and cwrriculom that will | extemnal charactaristics.
achievement results. Smdent suceass occurs not onfy onthe | The average of'the student create the improversents

overzll averages. but in each group of | population improves, as does necessary 1o achieve student The superintendent doss

historically disadvantaged students. the achisvement of each group | performange goals, not believe that stndent
of stedents that has previously . achievement can Improve.

Explicit use of previons dara indicates | besn identified as needing

that the superintendent has focused on | improvement. The saperintendent kas not

Improving pecformance. In areas of tzken decisive action to

previous soceess, the supezintendent thange time, teacher

aggressively idemtiftes new challenges, assignment, crrzicuhim,

moving proficient performance to the Ieadership practices, or

exemplary Ievel other variables n order to

Inprove stedent

Where new challenges emerze. the zcbievement.

soperintendent Mghlishts the need,

creates effective interventions, and

reports improved resulis.

ISBA/LAPSS -~ Fune 2012
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23 The saperintendent

actively solicits and mses ; and support seeking attiode towards seeks mput from varions and solicits feedback in matters pereeived by st=keholders
feedback and help from | all stzkeholders in the school swekeholders fn meatters related | rekaed to the naprovement in as being top-dowm odsnted
all key stakeheldersin | corporation In regards to rmatters 1o the fmprovement o stedent | student achievament, in 41 decisions related to
order to drive student related 1o the Tnprovement In student | achisvement the improvernent in stodent
achicvement. . achievenent achievement.

The supexintendent regulaly surveys

staff and otber school cormmomity

growps in this arez regatding their

views.

ISBA/TAPSS —June 2012



v
0

corporation

The supecintendent is an exsmplary

Oceasionatly the snperintendant

The superintendent does not

31 The soperintendent
models professional, model of appropriste professional superintendent has displayed has pot zesponded fo schoel display and use common
ethical, and respectful behavier to all and enconragesa zppropriate and professional comummity members with tourtesy regularly and
behavior at all times and | positive and professional response responses to mernbers of the acceptable levels of respectil professional
expects the same from all membwers ofthe school school commnnity, professionalism. sponses when dealing
behavior from others. commumity. with members of the school

COmTmELY,

32 The soperintendent Personal organization allows the The vse of oxganirational Pmjects zre managed using lists | Project menagement is
organizes time and superintendent to consider development tools is evident by | of milestones and deadlines, bur | hapkazard or absent.
projects for effective innpvations and be available to supporting documentation aze infrequently updatad.
leadership. ¢ngage in leadership activities and provided by the superintendent. Thers is itfle orno

colaborate with people at all levels. The impact of changes Is rarely evidence of lists of
Project/task accomplishments documented. milestones and deadlines.
The superinendenr applies project are publicly celebrated and
management to systems thinking project challenges are opea for
throngheut the orgenization input from a wide variety of
souTces.

ISBATAPSS —Juns 2012
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43 The soperintendent Thers Is clear evidence of parent- The s:rpummdentassm The supmntcndent ocms:onally The supsrimtendent does ot
demonstrates effective centered and commumity-centered leadership roles in Imoportant partecipates in local organizations | identify groups and potential
comurnnication with communicaiion, melnding open local orgenizations {e.g., but does not assumme a Jeadership | partners within the
parents and community, | forums, focus groups, surveys. serving on boards of dixsctors. | role In finthering commrmmity.

persoral visits, znd effective use of chairing important committess | communications.
wchnology. or task forees, leading new The superintendent fils to
conmuty mitiatives). Initiative for commumication encre ther all parsate] and
Survey data suggests that parents and raore regularly comes from, community involvement
community members feel smpowered | The superintendent 2etively outside entities and not from the activities honor the cultees
and supportive of edncarional and effecrively develops suptrintendent. and tradizons of the Jocal
objectives. commumity trust in the schanl commnity.
corporation. through fndividual
The superintendent uses relatonships | parsnt contact, speaking The superintendent f23s 10
and school/community partnerships engagements, town hall interact with parents and
w affect conmunity-wide change that | mestines, poblic foroms. comzoumity groups that have
rmproves both the community and media outlets, svents, znd a critical role in developmg
work of the school corporation. other approaches. sopport for the schoel
corporation.
The superintendent manages an ever | The soperimtendent seeks out
broadening portivlio of partnerships | and creates new opportunities
and collaborations thar support 2nd for meaningful parmersbips or
help to advance the strategic plan of | collaborative endeavors.
the schoo! corporation.

42 The superictendent The superintendent uses effective The supermiendent uses The superintendent occasionally | The superintendent fafls to
forges consensus for straregies to achieve a consensus for | effective strategies to work identifies areas where consensus | frge consensus for change,
change and improvement | change 2od tmprovement Toward a consensns for change | isnesessary.
throughont the school znd fmprovement. Fafls to identify areas in
corporation. Guides others through change and Has identified areas in which which agresment and/or

addresses resistance o that change. Directs change and consensus is needed but has yet CODSEnSUS IS necessary.
fprovement processes by 1o implement a process for

Svstemically monjtors, mplements identifying and securing the change and/or improvement. Rarely or never dixects or

and sustains the sneeess of strategies | systems and alliss necessary to develops 2 process for

for change. support the process. Asks for feedback from change and/or improvemment

stakeholders butis potyer

Secures cogperetion from key | svecessful in secnring Rarely or never seeks
stakeholders in planming 2nd eooperaton. fredback or secures
implementing change and cooperation and makes
driving improvement. mnilateral decisions.

IEBA/IAPSS — June 2012
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43 The supﬂmtenﬂeni The superinrendent smploys a m snpcnnmndcnt lovs a The superint=ndent does not
understands the role of emp!oys avmmyo:smgxesm non-confrontational approach lmmof&ésm respond o conflict in 2
ﬂ:e superintendent in resolve conflicts 2nd forge consensus | to resolve conflicts and forge | resolve conflicts znd forge soltion-oriznted andfor
engaging the public in within the school corporation consensns within the school consensns within the school Tespectful mnanmer zod
controversial issnes. commmmnity In 2 constructive and corporation commuUBity n 2 corporation cammmmity with attempts 5t CORSSNSUS

Tespectfill manner. constructive and respectfil varying degrees of success. buildiag sromed critical
IRATAET. decisions are unsaccessfat
The superintendent consistently
encourages open dialogus, congiders | The superintendent frequently
diverse points of view, and empowers | enconrages open dizlogus,
znd supports adodnistrators in considers diverse points of
utilizing these conflict resobution view, and often empowers znd
strategiss, supports administrators n
utilizing these conflict
resofution strategies,

4.4 The superintendent keeps | The seperintendent commumicates The superintendent The superintsndent The superintendent has Little
the school hoard with all school members routinely, compmmicztes with all school | convmmmicatss with selected commumication with the
icformed on issues, using 2 variety of mechanisms, sach | board members perodically. school board members when school boaxd outside of
needs, and the overall as weekly notes, np-dates, and needed. : meetings.
operations of the schoel telephone calls.
eorporation.

45 The superintendent The superintendent bas created an The superintendent seeks Inpat | The superintendent sesks nprt ‘The soperintendent rarely
SROOUTAYEs GPEN enviromment where fnput feedback and feedback fom all school ané fedback from only 2 few seeks aput from the school
communication and znd from all school board members is | board wembers ona frequent | school hoard members and board and {ends to make
dialogme with school both songht end encorraged. basts. nsually to gamer sapport for tmilateral decisions,
board members. decisions made by the

The supesintendent engages in open superintendent.
discussion with the school boardon a
congistent basis.

46 ‘The superintendent The superiatendent creates an agenda | The suparintendent createsan | The z craabss an The supetintendent creates
provides fhe school board | that prioritizes irers reated to agenda that rovtinely focuses | agenda thar socasionally includes | an agenda thet focnses only
with a writien agenda stmdent achievement and provides on student achievement issues | jtems related to stadent on operational matters and
2nd backgroand material | complete and thorough backgromnd | and provides encugh achievement and provides limited | provides insufficiant
before each board raterizl so that the board can make background material ty 2llow | background material backerownd material,
mesting. an frformed decision. the board to make an informed

decision.
ISBAMAPSS — Jomz 2012
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51 The soperintendent The superiniendent leads and involves | The superintendens gridesthe | The supemtendentrequw?s ﬂ:r.ax The supermtendent doas
empaowers bnilding oo admimistrative team i 2 administrative teem in an the administrative team-utilize 1ot work with the
lexders to set high and comprehensive annual znalysis of anoua] analysis of schooland | data sonrces to analyze administrative team to
demanding academic school 2nd corporation performance., corporation performance. corporation and school strengths | gather and uiifize data
and behavior 2nd weaknesses. sources to analyze
expectations for every Muoliple data sources are wilized to Data sources are wtilized to corperation and school
student and enseres that | analyze corporation and schools' amalyze the corporation and Goals are established thar may strengths and weaknesses.
students are copsistently | strengths and weaknesses and 2 schools' soensths and not be foeused or measerable,
learning. colldborative process Is used fo wealnesses and 2 collaborative Limited data is avaflable

develop focused and reselts-oriented process is used o develep General expectations are and 2 lack of godl-senting Is
goals. measurable goals. established and Bmited resources | evident thronghoutthe
and pecasional sarporation.
(lzar expectations are established and | Clear expectations are supports are provided to support
administrators and edacators are established and administrators | the disaggregation of dataandto | The superintendent does
provided differentiated resomrces and | and educators are provided assist in Jentifying and meerng | notestablish clear
support to disaggresate data and 1o differentiated resomrees and zach student’s academic, social, expectations or provide the
assist In identifying and meeting each | supportto diseggregate data emotional, and behavioral nesds. | necessary support for the
student's acedamic, socizl, emotional, | and to assist in idemifying and disaggrezation of data and
and behavioral needs. meeting each student's to assist in identifying and
acadernic, social, smotional, meeting ezch stodent's
and behavioral neads. academic, socal,
emotional, and behavioral
needs,

53 The superintendent The superimrendent regnlarly reports The soperintendent has The superintendent bhas Tke cmployees of the
establiches rigerous om the progress of zigorous acadernic | presented goals for board occasonally made some school ¢orporation 2nd the
academic goafs and gozls and corporation acadernic approval thaz clearly articulars | reference to academic goals znd | school commumity ars
priorities that are priorities that have been esizblished the academic rigor and school improvement priotities, unaware of the school
systematicaily by the superintendent 2nd approved by | academic priorities of'the but there are no established corporztion academic goals
monitored for the school board corporations program. written goals or formazts for and prictities and there i5
continuons academic rigor or improvement no apparent and dafinitive
Fmprovement. The monitoring of goals and regular Approved goals are shared and | approved hy the board. acaderic direction

revising and ypdating of such plans s | available for the entire estzblished by the
an ongoing process condueted by the CommBnity. superintendanr.
superinendent and the board.

ISBAJAPSS —Tune 2012
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53 TFhe superintendent The superintendent establishes clear The supetintendent sstablishes | The superimtendent establishes
ensnres that all stndents | expectations znd provides resources clear expectations and general expectations and
bave foll snd equitable | that endble adurinistrtors and eachers | provides resonreesthat enable | Tesomroes are limited 1o stndents
aceess fo educational to Mdentily cach student™s academic, administrators and teachersto | who are struggling academically
pregrams, cmrvicnla, socizl, emnotionz?, and behavioral identify a majordy of stodents’ | or behaviozally.
and available sopports. | needs. scademic, social, emotional,
aad behavioral needs.
54 The snperintendent ‘The sepevimtendent sets clear The Superintendent sefs clear | The smpermiendent sets general
guides building-level expectations and provides resoaroesto | expectations and provides expectations and providss
staff to build productive | support administrators to consistently | sapport for admindstrators to occasional support for
and respectfol and Tegularly sngage alf Bapilies In regulerly engage families edministrators to engage families
relatiooships with supporting their children’s leaming at | supporting their children’s in supporting thek children’s
parents/enardians and | school and home. leamning at school and home. learning 2t sthool znd home.
engage them in their
children’s Iearning. school and home.

IEBAJAPSS — fume 2012
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6.1 The superintendent Decision making is neither by The pattern of decision-maling | Some decisions are based on Dara s rarely nsed for
employs factaal basis for | consensnsner by leadership reflects a elear reliamee on state | Gara, but others ars the resultof | decisions.
decisions, mcluding meandate, but Is consistently based o | and corporation soydent personal preference and tredition.
specific reference to the data achievement data as well 2s on The predominant dacision.
internal and external data curriculom, instruetion, and making methodology Is
on student achievemsent Pata is reflected in 2l decisions, leadership practices ara. mandared from the
and ghjecitive datz oo rangine fom course and classroom superintendent or based on
corricalum, teaching assigements to the discontinuance of what is popular.
practices, and leadership | programs.
practices.

The szperintendent can cite specific
examples of practices that have bezn
chaneed, discontinued, and/or
initiared based on data analysis,
Avariety of data sources, Including
gualitative and quamitanive, are
Tsed.

Data sourees Inclnde state,
corporation, school, and classroom
ASSESSTREDTS.

Inferences from data are shared
widely omside the school
commumty to identify and replicae
the mest effective practices.

62 The soperintendent The suparintendent creates new The superintendent personzlly | The superintendent has mastered | The superintendent has
demonstrates personal opportumnities for technological uses email, word processing, some, butnot all, software limited literacy with
proficiency ia techuology | learning and empowers the spreadshests, presexation required for proficient technalogy.
implementation and administrative team 10 se new software, and other software performance.
pfilization. techmplogy nitiatives. such as student data There is Httle or no avidencs

Imanagement systems. The superintendent takes the of the superimendent taking
The superintendent serves as a nitiative to leern mew techuology | apersonal mitiative 1o leam
raode] for technology The superimiendent vtilizes but rarely becomes proficientin - | new techmology.
Implementation. teclmelogy within his/her datly | itsuse.

responsibilities,

ISBATAPSS ~June 2012
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63 The smperimtendent The superintendent ensures there are | The supecintendent ensares The superntendent has The soperimendent has
oversees the use of procedures in place to address the there are procedures in place to | procedurss inplace to address the | Bmited or no procedures fa
practices for the safe, safety of stadents and staffin the address the safsty of students safety of stodents and stafin the | place to address the safety
efficient, and effective event of a disester. and staff s the event ofa event of 2 disaster. of students and gtaff i the
operation of the school disaster, svent of a disaster.
corporation’s physical Staff members kave 2 working The superintendent atternpts to
plant, equipment, and Inowledgs of procedures. Periodic review of these provide asafe and efficient The superintendent pays
auxiliary services (e.g., procedures is in place. eperation of the corporation’®s Fittle or uo attention to the
food services, stadent The superintendent ensmres staffis physical plact, equipment, and pversight of the safe apd
transportation). properly trained and competent to The superintendent provides amdliary services. eifEcient operation of the

carry ont their duties with respectto | oppornmifies for stefT tratuing corporation.
the corporation’s physical plant, . order to camy out their duties
equipment, and exdliary sexvices, with respect to the
_ corporation”s physical plazt,
Moritoring steps are in place to equipment, and suxiliary
messtre oparation sffictencies. serviees.

6.4 The saperintendent The supermtendent regnlarly saves The ) leverapes The sapermtendent lacks The superimtendent has Jittls
provides responsible fiseal | fiscal resources for the corporation. knowledge of the bufpeting proficiency in using budpet to proficiency in sound
stewardship. and reallocates those resourcss to process, categanies, and focus resources on strategic budgetary practices.

help fhe corporation achieve its fanding somrces to maximize priorites.
styategic priorities, all available dollars to achieve

Reslts indicate the positive Inpact

of realiocated resources In achisving

The superintendent has established

processes to increase fsecal

TRSQUICES, 8.2 Srants, donations,

2nd cormunity resources.

65 The superintendent The soperintendent demonstrates an. | The superiutendent ‘The superintendent is not The superimiendent is
demonstrates compliance | understanding of the legpl standards | dernonstrates an awareness of | respectfnl of legal stendards maware of the legal
with legal requirements. | 2nd board policy requirements of the | the Jegal standards and board and/or board policy standards znd board policy

corporation, and consistently adheres | policy requirements af the requirements. TedquiTeTneTTs.
to those stendards znd requirements. | school corporation and adheres

o those standards and

requirements.

ISBA/TAPSS — Tune 2012
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Director of Student Services (v.2020)

Domain 1: Academic Achievement (30.00%)

1.1 The Director of Student Services Utilizes Data To Monitor Student Achievement And Works Collaboratively With Stakeholders To Enhance Student Success.

Printed June 21, 2022

Highly
Effective

The director of student services effectively
utilizes data to monitor student achievement
and works collaboratively with stakeholders
to enhance student success.

Effective

The director of student services monitors
student achievement and sometimes utilizes
the data to enhance student success through
collaboration.

Improvement
Necessary

The director of student services monitors

student achievement but does not utilize the

data to enhance student success.

Ineffective

The director of student servicesdoes not
monitor academic achievement.

1.2 The Director of Student Services Demonstrates Knowledge Of Current Trends In Student Development And Academic Achievement.

Highly
Effective

The director of student services regularly
engages in professional development (e.g.,
attends relevant conferences, webinars,
courses, in-services, reads professional
journals, etc.) and incorporates new
knowledge in hershis daily work.

Effective

The director of student services regularly
engages in professional development.

Improvement
Necessary

The director of student services sporadically
engages in professional development.

Ineffective

The director of student services does not

engage in professional development.

1.3 The Director of Student Services Supports All Students In Making Decisions, Setting Goals And Taking Appropriate Action To Achieve Goals.

Highly
Effective

The director of student services encourages
all students In using a decision-
making/problem solving model and in
developing effective coping skills for dealing
with problems. The counselor assists all
students in identifying short-term and long-
term goals and in developing appropriate
action plans.

Effective

The director of student services generally
encourages students in using a decision-
making/problem solving model and in
developing effective coping skills for dealing
with problems. The counselor assists some
students in identifying short-term and long-
term goals and in developing appropriate
action plans.

Improvement
Necessary

The director of student services rarely
encourages students in using a decision-
making/problem solving model and in
developing effective coping skills for dealing
with problems. The counselor rarely assists
students in identifying short-term and long-
term goals or in developing appropriate
action plans.

1.4 The Director of Student Services Engages All Students In Problem Solving, Critical Thinking, And Other Activities.

Highly
Effective

The director of student services consistently

Effective

The director of student services regularly

Improvement
Necessary

The director of student services rarely

Ineffective

The director of student services does not
encourage students in using a decision-
making/problem solving model and in
deweloping effective coping skills for dealing
with problems. The counselor does not assist
students in identifying short-term and long-
term goals or in developing appropriate
action plans.

Ineffective

The director of student services does not
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provides opportunities and support for all
students to engage in problem solving and in
investigating and analyzing concepts and
questions.

provides opportunities and support for
students to engage in problem solving and in
investigating and analyzing concepts and
guestions.

provides opportunities and support for
students to engage in problem solving and in
investigating and analyzing concepts and
questions.

prowvide opportunities and support for
students to engage in problem solving and in
investigating and analyzing concepts and
questions.

1.5 The Director of Student Services Utilizes And Sequences Guidance Activities And Materials To Impact All Studentsa€™ Academic Achievement.

Highly
Effective

Guidance activities and materials are
appropriate for students, designed to make
content and concepts relevant, and engage
all students in appropriate decision making.
Activities are logically sequenced within
individual lessons,

Effective

Guidance activities and materials are
generally appropriate for students, designed
to make content and concepts relevant, and
engage most students in appropriate
decision making. The majority of activities
are logically sequenced within individual
lessons.

Improvement
Necessary

Guidance activities and materials are
partially appropriate for students and engage
some students in appropriate decision
making. Some activities are logically
sequenced within individual lessons.

Ineffective

Guidance activities and materials are not
appropriate for students and do not engage
students in appropriate decision making.
Actilvities are not logically sequenced within
individual lessons.

1.6 The Director of Student Services Supports All Students In Developmentally Appropriate Academic Preparation Essential For A Wide Variety Of Post Secondary

Options.

Highly
Effective

The director of student services consistently
guides all students in establishing
challenging academic goals and
understanding assessment results. The
counselor assists all students in applying
knowledge of aptitudes and interests to goal
setting and identification of postsecondary
options consistent with studentsa€™
interests and abilities.

Effective

The director of student services generally
guides students in establishing challenging
academic goals and understanding
assessment results, The counselor assists
some students in applying knowledge of
aptitudes and interests to goal setting and
identification of postsecondary options
consistent with studentsa€™ interests and
abilities.

Domain 2: Career Development (20.00%)

Improvement
Necessary

The director of student services rarely guides
students in establishing challenging
academic goals and understanding
assessment results. The counselor rarely
assists students in applying knowledge of
aptitudes and interests to goal setting and
identification of postsecondary options
consistent with studentsd€™ interests and
abilities,

Ineffective

The: director of student services does not
support students in academic preparation
essiential for a wide variety of post-secondary
optiions.

2.1 The Director of Student Services Facilitates A Comprehensive Career Program That Is Age Appropriate And Aligned With Local, Statte, And National Standards.

Highly
Effective

The director of student services facilitates
age-appropriate career development, aligned
with local, state, and national standards,
utilizing outside resources (i.e. family,
community, work force), to expand career
knowledge and experiences.

Effective

The director of student services facilitates

age-appropriate career development, aligned

with local, state, and national standards.
Outside resources are occasionally used.

Improvement
Necessary

The director of student services rarely
facilitates age-appropriate career
development, aligned with local, state, and
national standards.

Ineffective

The director of student services does not
facilitate age-appropriate career
dewelopment.
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2.2 The Director of Student Services Facilitates All Studentsd€ ™ Understanding OF The Relationship Between Academics, Personal Qualities, Education And Training,
And The World Of Work.

Highly Effective Improvement Ineffective

Effective Necessary

The director of student services heips all The director of student services helps all The director of student services rarely helps The director of student services does not
students understand the relationship students understand the refationship students understand the relationship help students understand the relationship
between educaticnal achievement and between educational achievement and hetween educational achievermnent and between educational achievement and
career success, explains how work can help career success and explains how work can career success and rarely explain how work career success and does not explain how
students achieve personal success and nelp students achieve personal success and can help studernts achieve personal sucCess wark can help students achieve personal
satisfaction, and demonstrates knowledge of satisfaction. The director of student services and satisfaction, The director of student success and satisfaction. The director of
studentsaC™ background, skills, and promates lifelong learning and employability services rarely promotes lifelong learning student services does not promote lifelong
interests. Data include age-appropriate skitls. Some data is utilized, and employability skills, Data is rarely learning and employability skills, Data is not
assessments, increasing awareness of utilized, used.

interests, abilities, aptitude, and values, The
counselor uses this knowledge to meet
studentsa€™ needs and assist in career
development, prometing lifelong fearning
and employability skifls.

2.3 The Director of Student Services Supports All Students In The Application Of Strategies To Achieve Future Success And Satisfaction.

Highly Effective Improvement Ineffective

Effective Necessary

The director of student services consistently The director of student services helps ‘The director of student services rarely helps The director of student services does not
helps students apply decision-making skills students apply decision-making skills to students apply decision-making skills to help students apply decision-making skills to
to career awareness, career planning, course career awareness, career planning, course career awareness, career planning, course career awareness, career planning, course
selection and career transitions, Students are selection and career transitions. Students are selection or career transitlons, Students are selection or career transitions. Students are
encouraged to use multiple research and encouraged to use muitiple research and rarely encouraged to use research and not encouraged to use research and
informational resources Lo oblain carger informational resources to obtain career informational resources to obtain career informational resources to obtain career
information. information, information. information.

2.4 The Director of Student Services Collaboratively Analyzes Data, Utilizes Research Basad Interventions And Develops Programming To Assist Students In Acquiring
The Attitudes, Knowledge, And Skills Necessary For Lifelong Learning And Career Readiness,

Highly Effective Improvement ineffective

Effective Necessary

The director of student services consistently The director of student services often The director of student services rarely The director of student services does nat
cotlaborates to analyze data, utilize research- collaborates o analyze data, utilize research- collaborates to analyze data, utilize research- analyze data, utilize research-based

based interventions and develop based interventions and develop based Interventions and develop interventions or develop programming to
programming to assist students in acquiring programming to assist students in acquiring pragramming to assist students in acquiring assist students in acquiring the attitudes,
the attitudes, knowledge, and skills the attitudes, knowledge, and skills the attitudes, knowledge, and skills knowledge, and skills necessary for jifelong
necessary for lifelong learning and career necessary for lifeleng learning and career necessary for lifelong leaming and career tearning and career readiness.

readiness. reatliness. readiness.

£ Sada
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Domain 3: Professional Leadership (30.00%)

3.1 The Director of Student Services Establishes Professional Goals And Pursues Opportunities To Grow Professionally.

Highly
Effective

The director of student service's professional
goals are evidenced in improved personal,
professional, and program development.
(S)he is an active member of one or more
professional organizations or networks.

Effective

Professional goals are developed, and the
school counselor often pursues applicable
opportunities te acquire knowledge and
enhance skills and participates in the
professional community.

Improvement
Necessary

Professional goals are sometimes
established. The director of student services
infrequently or indiscriminately pursues
opportunities to acquire new knowledge and
skills and rarely participates in the
professional community.

Ineffective

Professional goals are not established. The
director of student services does not pursue
opportunities to acquire new knowledge and
skills and rarely participates in the
proffessional community.

3.2 The Director of Student Services Takes A Leadership Role As An Advocate Within The Student Services Department, The School Setting, And The Community.

Highly
Effective

The director of student services provides
consistent and effective leadership in the
school student services program, the school,
and the community in a way that directly
benefits students, families, educational
personnel, and/or community stakeholders.

Effective

The director of student services provides
consistent and effective leadership in the
school student services program and the
school.

Improvement
Necessary

The director of student services
inconsistently provides leadership, but may
not follow through appropriately or may not
demonstrate an effective leadership style.

Ineffective

The director of student services provides no
leadershipa€”either formal or informala€”in
the student services department, the school
setting, or the community.

3.3 The Director of Student Services Collaborates With Teachers, Parents, And The Community To Advocate For The Success Of All Students And Increase Awareness Of

Studentsa€™ Needs.

Highly
Effective

The director of student services
demonstrates effective communication skills
and collaboration with teachers, families, and
community stakeholders from a variety of
backgrounds. The scheool directer of student
services demonstrates a direct impact of
these collaborative activities on students.

Effective

The director of student services

demonstrates effective communication skills
and collaboration with teachers, families, and

community stakeholders from a variety of
backgrounds.

Improvement
Necessary

The director of student services is
inconsistent in communication and
community engagement, OR is effective with
only a very small population to the detriment
of others.

Ineffective

The director of student services is an
ineffective communicator and is disengaged
with teachers, the parents and community
stakeholders,

3.4 The Director of Student Services Adheres To Ethical Standards Of The Student Services Profession, Respects Student Confidentiality, And Follows The Laws, Policies,
And Procedures, Which Govern School Programs.

Highly
Effective

The director of student services alwavs

Effective

The director of student services typically

Improvement
Necessary

The director of student services typically

Ineffective

The director of student services has
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demonstrates professional conduct and
integrity; seeks appropriate intervention
services for student consultation, and/or
(clinical) supervision; abides by ethical and
legal codes and seeks consultation and
supervision as needed.

demonstrates professional conduct and
integrity; seeks appropriate intervention
services for student consultation, and/or
(clinical) supervision; abides by ethical and
legal codes and seeks consultation and
supervision as needed.

holds to the ethical code of the American
School Counselor Association but may fall
short of the highest ethical standards. The

counselord€™s consistency in law, policy and

procedure is questionable,

breached confidentiality. The counselor
dennonstrates disregard for laws, policies,
and procedures in @ manner that could have
led to harm to students, families, or the
educational missicn of the school.

3.5 The Director of Student Services Plans, Organizes And Delivers An Effective Comprehensive Student Services Program (Within The Resources Of The School And

Corporation).

Highly
Effective

The student services program is
comprehensive in addressing the academic,
career, and personal/social development of
all students. The school counseler
demonstrates student outcome data that are
directly attributable to the school counseling
program.

Effective

The student services program consistently
builds the academic, career, and
personalfsocial development of most
students in the school, supporting at least
some of this with student outcome data,

Improvement
Necessary

The student services program serves some
students and lacks data to support
effectiveness. The school counselor is not
demonstrating initiative to improve the
school counseling program.

Ineffective

The student services program is ineffective
and the school counselor has demonstrated
no attempts to make improvement to the
delivery systems, increase the students
served, or evaluate areas of particular
strength or weakness.

3.6 The Director of Student Services Provides Systems Suppert By Effectively Managing The School Student Services Program, As Well As Supporting Other Educational

Programs And Student Services.

Highly
Effective

The director of student services serves as a
collegial leader and positive role model to
provide management activities that support
the counseling program, advocate for all
students, and promote ethical standards with
students, school personnel, parents, and
community agencies.

NOTES

Effective

The director of student services provides
management activities that support the
programa€™s guidance, counseling, and
advocacy initiatives in a way that advocates
for all students; assists teachers with the
integration of guidance activities into the
curriculum; and shares ethically appropriate
information about students with school
personnel, parents, and community
agencies.

Improvement
Necessary

The director of student services provides
some, but not adequate, program
management to the school counseling
program. The school counselor is
inconsistent in supporting other educational
or student services programs.

Ineffective

The director of student services does not
support the school counseling program with
any program management activities, The
school counselor is not involveda€”or is
minimally involved&€”in providing support to
other educational or student services
programming through partnerships.
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Domain 1: Planning

1.1 Utilize Student, School And Community Data To Plan

Highly Effective

At Level 4, a school social worker fulfills the
criteria for Level 3 and additionally has
mapped community resources and
incorporated such resources into the school
social work plan,  (71.7.HE)

Effective

School social worker uses data to formulate
culturally competent School-wide social work
program goals, smalt group goals, AND
individual student goals. (7.1.E)

1.2 Set Ambitious And Measurable Goals

Highly Effective

At Level 4, a school social worker fulfills the
criteria for Level 3 and additionally plans
annual goats at the school-wide, targeted
and individual levels. (1.2.HE)

Effective

School social worker develops culturally
competent student goals that
are:Measurable; Aligned to Indiana School
Social Work Standards; AND

Include benchmarks to help monitor progress
angd inform interventions throughout the year

(1.2.5)

1.3 WHilize Standards Based Assessments And Interventions

Highly Effective

At Level 4, a school social worker fuffilis the
criteria for Level 3 and additionally:Plans
well-designed progress-monitoring
assessments for each intervention. These
plans include opportunities to assess
periodic response to the intervention and
adiustments to the intervention, both in terms
of frequency and duration to better meet the
identified goal. Plans school-wide prevention
strategies. {1.3.HE)

Effective

Based oh goals, school social worker plans
culturally competent interventions
by:ldentifying evidence-based interventions,
strategies and practices specific to the
identified need, determining a base-line
measure from which to determine a
measureable outcome, and Allocating an
appropriate amount of time in which to
achieve the identified goal. (1.8.E)

Improvement Necessary

School social worker uses data to formulate
cuHurally competent School-wide social
work program goals, small group goals, OR
individual student goals, but not all of the
above. (1.1.UN)

Improvement Necessary

School social worker develops annual
student goals that are:

Measurable

The goals typically do NOT:

Align to Indiana School Social Work
Standards

OR Include benchmarks to heip monitor
student progress and inform interventions
throughout the year.  (1.2.IN)

Improvement Necessary

School social worker plans culturally
competent interventions by: Utilizing
information from school referral form and
student interviewSchool social worker
typically does NOT:Complete a thorough
data search of relevant school and
coramunity data and conduct parent
/guardian interview prior to deveioping
individual and/or group intervention
strategies, Utilize relevant research-based
assessment tools. (1.3.IN}

Ineffective

School social worker rarely or never uses
data when planning.  (7.1.J)

Ineffective

School social worker rarely or never
develops achievement goals for
interventions OR goals are developed, but
are extremely general and not helpful for
planning purposes. (1.2.0

Ineffective

School social worker rarely or never plans
assessments andfor interventions that are
evidence-based OR There i little to no
evidence that the school social worker plans
interventions at all. (1.8.1)
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1.4 Progress Tracking And Recording For The Purposes Of Intervention Analysis

Highly Effective

At Level 4, a school social worker fulfilis the
criteria for Level 3 and additionally:Uses
school-wide, group and individual data to
understand the larger issues impacting sub-
populations in the school comrunity such as
disproportionateness, the achievement gap,
access to mental health and basic needs,
etc. in order to better advocate for students
impacted by such issugs.  (1.4.HE)

Effective

School social worker uses an effective
progress monitoring system 1o:Reguiarly
track and record student progress, Use the
data to inform interventions, conform to
ethtilc:gJ codes and standards of practice.

Domain 2: School Social Work Services .
2.1 Knowledge Of The Laws, Rules And Policies Which Impact $tudents, Families And The School Creating Protections And/Or Barriers To Successful

Student Outcomes
Highly Effective

For Levei 4, all of the evidence listed under
Level 3 is present, as well as: Work at the
school and community level to advocate for
changes in rules and policies that will
positively impact the students and families
within the school community.  (2.1.HE)

2.2 Prevention Services

Highly Effective

TMS

Effective

School social worker: Possesses a
thorough understanding of the laws, rules,
and policies which impact students, famities,
and the school community and is able to
answer most questions, s able to counsel
students and parents effectively regarding
refevant laws, rules and policies and,
contribute 1o school policy decisions.

2.1.E}

Effective

improvement Necessary

School social worker uses an effective
system to:Track student progress, Record
student gata. Schoot social worker typically
does NOT: Use the data to monitor and
adjust the intervention, Conform to ethical
codes and standards of practice such as
maintaining the confidentiality of counseling
sessions and case records.  (T.4.IN)

Improvement Necessary

School social worker: Possesses a basic
understanding of the laws rules, and policies
which impact students, families, and the
schoo! community and is able to answer
some questions but has insufficient
knowledge to adequately counsel students
and parents effectively School social worker
typically is NOT ableto: Contribute to
school policy decisions dug to lack of
knowiedge, Counsel students and families
regarding the laws rules and policies which
affect them, or Advocate for students or
families due to lack of knowledge. (2. 7.IN)

Improvement Necessary

ineffective

School social worker rarely or never tracks
and records student progress in case notes.
(1.4.0

Ineffective

School social worker is unable to answer
questions from parents , teachers or the
school community related to relevant laws,
rutes, and schoo! policy School social worker
is unable to cortribute to school policy
decisions due to lack of knowledge.

School social worker is unable to counsel
students and families regarding the laws,
ruies and policies which affect them

School social worker is unable to advocate
for students or families due to lack of
knowledge. (2.1.1)

Ineffective
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School social worker is highly effective in
accessing and analyzing school data. The
school social worker is also highly proficient
in identifying and implementing evidence-
based prevention strategies to meet school

community and student client needs,
(2.2.HE.1

For level 4, all of the evidence listed under
Level 3 is present, as well as the following:
School social worker is aware of the
implications of the data analysis for student
clients (such as disproportionateness) and
advocates for, as well as implements when
appropriate, prevention strategies to address
any barrie)rs to student success.

(22HE2

2.3 Assessment Services
Highly Effective

School social worker is highly effective in
assessing the needs of the school-wide
gommunity, sub-groups of students, and
individual clients utilizing appropriate,
culturaliy competent, assessment techniques
and instruments to determine the appropriate
intervention. (2.3.HE.1)

£ MS

School social worker is effective in accessing
and interpreting school data. The school
social worker is also proficient in identifying
and implementing evidence-based, culturally
competent prevention strategies to meet
school comemunity and student client needs.
(22E.1)

School social worker routinely provides
culturally competent prevention services,

ls involved in school wide data review and
analysis, and is prepared to identify and
implement school wide prevention programs
and practices. (22.E2)

Effective

School social worker is effective in assessing

the needs of the school-wide community,
sub-groups of students, and individual clients
utilizing appropriate, culturally competent,
assessment technigues and instruments to
determine the appropriate intervention.
23.E.1)

School social worker needs improvement in
accessing and analyzing school data.
Improvement is also needed in the
identification and implementation of
evidence-based prevention strategies to
meet school community and student client
needs. ({2.2.IN.7)

School social worker is prepared to allocate
time for preventicn services, and does so in
a limited way with individuai clients but is not
involved in school wide data review and
analysis, and is unprepared to identify and
implement school wide prevention programs
and practices. (2.2.IN.2)

Improvement Necessary

School social worker needs improvement in
assessing the needs of the school-wide
commurity, sub-groups of students, and
individual clients utilizing appropriate ,
culturally competent, assessment techniques
and instruments to determine the appropriate
intervention.  {2.3.JAL7)

School social worker is inaffective in
identifying student and school community
needs and providing appropriate, evidence-
based prevention strategies to address them.
2.21.1)

School social worker does not:  Allocate
time for prevention services, Is not invoived
in schooi wide data review and analysis, Is
unaware of the implications of the data
analysis for student clients, ,and Is
unprepared to identify and implement
prevention programs and practices.

22.12)

Ineffective

School social worker is ineffective in
assessing the needs of the school-wide
community, sub-groups of students, and
individual clients utilizing appropriate,
culturally competent, assessment
technigues and instruments to determine the
appropriate intervention. {2.3.1.1)
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For level 4, all of the evidence listed under
Level 3 is present, as well as the following:

School social worker knows how to assess
school-wide barriers to student and school
success, such as excessively high numbers
of student suspensions and expulsions, in
order to assist school leadership teams in
ptanning school reform. (2.3.HE.2)

2.4 Intervention Services
Highly Effective

School social worker is highly effective in
providing a continuum of culturaliy
appropriate schooi wide, small group, and
individual social work interventions
depending on the assessed needs of the
school community. (2.4.HE. 1)

¥ MS

School social worker completes a thorough
needs assessment prior to beginning school
social work services utilizing a variety of
culturally competent, assessment tools
including - Ateacher or parent referral
identifying the behaviors that are preventing
the student(s) from heing successful,
Student data, parent or student interview/
social history, and, when appropriate,
community information,  Cufturally
appropriate assessment instruments,
Serving on a multidisciplinary team fo identify
student strengths and needs, and  Using
progress monitoring techniques to continually
assess the response to the school social
work intervention The schoo! social worker
is comnpetent to provide an initial assessment
of child abuse, suicidal ideation, mental
iliness and/or behavioral concerns and is
able respond professionally to any crisis
encountered in the school. (2.3.£.2)

Effective

School social worker is effective in providing
culturally appropriate school wide, small
group, and individual socia! work
interventions. (2.4.E.T)

School social worker relies primarily on &
teacher or parent refemral to determine the
schaol social work service provided to an
individual or group of students. School
social worker does access student data,
parent or student interview, or community
information prior to determining an
appropriate intervention But typically does
NOT: Become familiar with, or choose to
utilize, culturally competent, assessment
instrumants to complete a thorough
assessment prior to planning an intervention,
Serve on a multidisciplinary team to identify
student strengths and needs, or Use
progress monitoring techniques to continually
assess the response to school social work
interventions. {2.3.IN.2}

Improvement Necessary

School social worker needs improvement in
providing culturally appropriate school wide,
smalf group, and individual social work
interventions. (2.4.IN. 1)

School social worker relies solely on a
teacher or parent referral to determine the
school social work service provided to an
individuai or group of students. School
social worker does not access student data,
parent or student interview, or community
information prior to determining an
appropriate intervention School social
worker is not familiar with, and/or does not
utilize, assessment instruments to complete
a thorough assessment prior to planning an
intervention  Schoot social worker does not
use progress monitoring techniques to
continually assess the response to the
school secial work intervention. 2.3.1.8)

Ineffective

School social worker is ineffective in
providing culturally appropriate schoal wide,
small group, and individual social work
interventions. (2.4.1.1)
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For level 4, all of the evidence fisted under
Level 8 is present, as well as the following:
The provision of professional development to
staff members, family, and the community on
the social, emotional, behavioral and mental
health barriers that students may be
encountering — and providing strategies to be
implemented in the home, community, and
the classroom that have been determined to

assist in overcoming such barriers.
(2.4.HE.2)

2.5 Referral Services
Highly Effective

School social worker is highly effective in
identifying referral resources, facilitating the
process of referral, and following up on
studentfamily referrals. (2.5.HE.T)

For levet 4, all of the evidence listed under
Level 3 is present, as well as the following:
The school social worker consistently maps
community resources, developing
relationships and partnerships with these
community services in order to better meet
the needs of the school community. The
schoot social worker makes efforts to
advocate for, or deveiop, those resources
which do not exist in the community, but for

which there is an identified need.
(2.5.HE.2)

2.6 School Social Work Skills

Highly Effective

School social worker typically: Responds to
requests from the school community, the
school, teachers and/or parents to provide
interventions that would alleviate barriers to
learning,  Utilizes evidence-based
interventions and supports accessing
professional development on an ongoing
basis to improve knowledge and
implementation in this area, Demonstrates
an understanding of evidence-based
frameworks of intervention such as
Response to Intervention and Positive
Behavioral Interventions and Supports and
provides assistance in school-wide
implementation, and Collaborates with other
school professionals o provide multi-
disciplinary interventions to students
evaltll:ggjd by problem-solving teams.

Effective

Schoot social worker is effective in identifying
referral resources, facilitating the process of
referral, and following up on student/family
referrals.  (2.5.E.7}

School social worker responds promptly to
referral from parents, staff and the
community for school social work services.
The social worker knows many of the local
community resources.  School social worker
has a recognized and confidentiai protocol
for receiving or making referrals. Referrals
are formally documented — including efforts
to follow-up to determine the outcomes of
those referrals. (2.5.E2)

Effective

School social worker typically responds to
requests from the school community, the
school, teachers and/or parents to provide
interventions that would alleviate barriers to
learning, The school social worker typically
does NOT: Utilize evidence-based
interventions and supports and access
professional development to improve
knowledge and implementation in this area,
Demonstrate an understanding of evidence-
based frameworks of intervention such as
Response to Intervention and Positive
Behavioral Interventions and Supports and
provide assistance in school-wide
implementation. or  Collaborate with other
school professionals to provide multi-
disciplinary interventions to students
evaluated by problem-solving teams.
2.4.IN.2)

Improvement Necessary

School social worker needs improvement in
identifying raferral resources, facilitating the
pracess of referral, and following up on
studentfamily referrals.  (2.5.IN.1)

School social worker typically responds to
referrals from parents and staff and has a
handful of resources to which
students/parents are most often referred.
The school social worker typically does
NOT: Consistently implement a recognized
and confidential referral process,
Document afl referrals, or - Routinely foliow
up on referrals to determine outcomes.
{§.5JN.2)

Improvement Necessary

School social worker rarely or never
responds to requests from the school
community, the school, teachers and/or
parents to provide interventions that would
alleviate barriers to learning, School social
worker has little knowledge of evidence-
based interventions and does not access
professional development to improve
knowledge in this area.  School social
worker has iittle understanding of evidence-
based frameworks of intervention such as
Response to Intervention and Positive
Behavioral Interventions and Supports and is
unable to assist in implementation.  School
social worker does not work collaboratively
with other school professionals to provide
multi-disciplinary interventions to students
ev%IL;azt)ed by problem-solving teams.

Ineffective

School social worker is ineffective in
identifying referral resources, facilitating the
process of referral, and following up on
studentfamily referrals.  {2.8.L1)

School social worker is unfamiliar with school
community resources and rarely makes
appropriate referrals to meet identified
needs. School social worker has no
recognized protocol for receiving or making
referrals. Referrals from parents, staff,
znd/or the community are processed
informally with litte consideration for
confidentiality. There is littie formal
documentation or follow-up to determine the
outcomes of the referrals that are made by
the school social worker.  (2.5.1.2)

Ineffective
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School social worker is highly effective in
demonstrating the skills that epitomize the
unique value of school social work services.
(2.6.HE.1}

For level 4, all of the evidence listed under
Level 3 is present, as well as the following:
The school social worker takes every
opportunity to enhance his/her school social
work skills by taking advantage of
professional development, and  Takes
opportunities to share school social work
knowledge and skifls by providing
professional development to the scheol /
professionat community. (2.6.HE.2)

Domain 3: Leadership
3.1 Contribute To School Culture

Highly Effective

At Level 4, a school social worker fulfills the
criteria for Level 3 and additionally may:
Seek out leadership roles, and  Go above

and beyond in making time for developing
and SLE erting major school initiatives.
{3.1.H F

3.2 Collaborate With Peers

Highly Effective

School social worker is effective in
demonstrating the skills that epitomize the
unique value of school social work services.
(2.6.E.1)

School social worker consistently
demonstrates school sociat work skills which
include: Knowledge and skills related to the
identification of social, emotional, behavioral
and/or mental heaith barriers to student
success, The relationship skills of
compassion, empathetic listening, effective
comrunication, coflaborative team building,
consensus buitding, and ieadership, The
organizational skills of time management,
task completion and documentation,
Knowledge of diversity and cultural
competence, Knowledge and
implementation of the Indiana School Social
Work Standards, and  Ethical problem
solving. (2.6.E.2)

Effective

School social worker wilk: Contribute ideas
and expertise to further the schools’ mission
and initiatives, and Dedicate time efficiently,
when needed, 1o support major school
initiatives.  (3.1.E)

Effective

School social worker needs improvement in
demonstrating the skills that epitomize the
unigue value of school social work services.
(2.6.IN.7)

Schoo! social worker demonstrates some,
but not all, of the following schoot social
work skills andfor may not demonstrate them
consistently: Knowledge and skills related
to the identification of social. emotional,
behavioral and/or mental health barriers to
student success,  The relationship skills of
compassion, empathetic listening, effective
communication, collaborative team building,
consensus building, and leadership, The
organizational skills of time management,
task completion and documentation,
Knowledge of diversity and cultural
competence, Knowledge and
implementation of the Indiana School Social
Work Standards, and Ethical problem
solving. (26.IN.2)

Improvement Necessary

School social worker will:  Contribute
occasional ideas and expertise to further the
school's mission and initiatives.  School
social worker typically does NOT: Use time
efficiently to allow for opportunities 1o support
fnitiatives to improve the culture of the
school. (3.1.IN)

Improvement Necessary

School social worker is ineffective in
demonstrating the skills that epitomize the
unique value of school social work services.
(2.6.1.1)

School social worker rarely demonstrates:-
Knowledge and skills refated to the
identification of social, emotional, behavioral
and/or mental health barriers to student
success, The relationship skills of
compassion, empathetic listening, effective
communication, collaborative team building,
consensus building, and leadership, The
organizational skills of ime management,
task completion and documentation,
Knowledge of diversity and cultural
competence, Knowledge and
implementation of the Indiana School Social
Work Standards, or  Ethical problem-
solving. (2.6.1.2)

Ineffective

School social worker rarely of never
provides ideas aimed at improving school
efforts.  School social worker dedicates
litle or no time outside of school time
towards helping students and peers.
(3.1.0)

Ineffective
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At Level 4, a school social worker fuifills the
criteria for Level 3 and additionally may:
Work collaboratively with other student
assistance professionals to develop &
student assistance plan for the school, and
Take on leadership roles within collaborative
groups such as the indiana School Social
Work Association.  (3.2.HE)

School social worker will:  Seek out and
participate in regular opportunities to work
with and learn from others, Ask for
assistance, when needed, and provide
assistance to others in need, and Seek to
provide other school professionals with
assistance when needed.  (3.2.£)

3.3 Seek Professional Skills And Knowledge

Highly Effective

At Level 4, a schogi social worker fulfills the
criteria for Level 3 and additionally may
regularly share newly learned knowledge and
practices with others, and seek out
opportunities to fead professional
development sessions.  (3.3.HE)

3.4 Advocate For Student Success
Highly Effective

At Level 4, a school social worker fulfills the
criteria for Level 3 and additionally may
display commitment to the educational
success of alt the students in the school, and
make changes and take risks to ensure
student success. (3.4.HE)

Effective

School social worker will actively pursue
opportunities to improve knowledge and
practice, seek out ways to impiement new
concepts into school soclal work practice,
where applicable, and welcome constructive
feedback to improve practices.  (3.3.E)

Effective

School social worker will:- display
commitment o the educational success of all
hisfher student clients, Attempt to remedy
obstacles around student achievement, and
advocate for students’ individualized needs,
(3.4.E)

3.5 Engage Families And The Community In Student Achievement

Highly Effective

Effective

School social worker wil:  Participate in
occasicnal opportunities to work with and
learn from others, and Ask for assistance
when needed. School soclal worker
typically does NOT: Seek to provide other
school professionals with assistance when
needed OR Regularly seek out
opportunities to work with others OR  Work
collaboratively with other student assistance
professionals to develop a student
assistance plan for the school,  (3.2.IN)

Improvement Necessary

School social worker will:- attend all
mandatory professional development
opportunities  School social worker typically
does NOT: Actively pursue optional
professional development opportunities,
Seek out ways fo implement new concepts
into school social work practice, or  Accept
constructive feedback well.  (3.3.IN)

Improvement Necessary

School social worker will:- display
commitment 1o the educational success of all
his/her student clients.  School social
worker typically does NOT: Advocate for
students' needs. (3.4.1N)

Improvement Necessary

School social worker rarely or never
pariicipates in opportunities to work with
others. School social worker works in
isolation and is not a team player.  (3.2./}

Ineffective

School social worker rarely or never attends
professional development opportunities.
Scheol social worker shows littie or ne
interest in new ideas, programs, or
workshops to improve school social work
skills.  (3.3.J)

Ineffective

School social worker rarely or never
displays commitment to the educational
success of his/her student clients. School
social worker accepts the obstacies to
student success and does not advocate for
students or their needs. (3.4.1}

Ineffective
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At Level 4, a school social worker fulfills the
criteria for Level 3 and additionally: Strives
to form relationships in which parents are
given ample opportunity to participate in
student achievement, and is available to
address concerns in a timely and positive
manner, when necessary, outside of required
outreach events.  (3.5.HE)

School social worker will: Respond to
contact from parents, and  Engage in ali
forms of parent outreach required by the
school.  School social worker typically does
NOT: Proactively reach out to parents and
the community {0 engage them in student
achievement.  (3.5.IN)

Schoo! social worker will:  Proactively reach
out to parents and the community in a variety
of ways to engage them in student
achievement, Respond promptly to contact
from parents, and Engage in all forms of

parent outreach required by the school.
(3.5.E}

Domain 4: Core Professionalism

4.1 Attendance

Meets Standard

Individual has not demonstrated a pattern of
unexcused absences (absences that are in
violation of procedures set forth by local
schoo! policy and by the relevant collective
bargaining agreement) (4.7.M)

4.2 On Time Arrival

Meets Standard

Individual has not demonstrated a pattern of
unexcused late arrivals (late arrivals that are
in violation of procedures set forth by local
school policy and by the refevant collective
bargaining agreement) (4.2.M}

4.3 Policies And Procedures

Meets Standard

Individusal demonstrates a pattern of following
state, corporation, and school policies and
procedures (e.g. procedures for submitting
discipline referrals, policies for appropriate
attire, etc) (4.3.M)

Does Not Meet Standard

Individual demonstrates a pattern of
unexcused absences (absences that are in
violation of procedures set forth by local
school policy and by the relevant coflective
bargaining agreement) (4.7.0NM)

Does Not Meet Standard

Individua! demonstrates a pattern of
unexcused late arrivals (late arrivals that are
in violation of procedures set forth by local
scheol policy and by the relevant collective
bargaining agreement) (4.2.0NM)

Does Not Meet Standard

Individual demonstrates a pattern of failing to
follow state, corporation, and school policies
and precedures (e.g. procedures for
submitting discipline referrals, policies for
appropriate attire, ete) (4.3.0NM)

School social worker rarely or never reaches
out to parents and/or the community and
frequently does not respond to contacts from
parents.  (3.5.0}
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4.4 Respect

Meets Standard

Individual demonstrates a pattern of
interacting with students, colleagues,
parents/guardians, and community members
in a respectful manner (4.4.M)

Does Not Meet Standard

Individual demonstrates a pattern of failing to
interact with students, colleagues,
parents/guardians, and community members
in a respectful manner (4.4.ONM}
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Summative Ratings

Bach teacher will receive a rating at the end of the school year in one of four performance levels:

Highly Effective: A hiphly effective teacher consistently exceeds expectations. Thisisa
teacher who has demonsirated excellence, as determined by a trained evaluator, in locally
selected competencies reasonably believed to be highly correlated with positive student
leatning outcomes, The highly effective teacher’s students, in aggregate, have generally
exceeded expectations for academic growth and achievement based on guidelines

“ suggested by the Indiana Department of Education.

Lffective: An effective teacher consistently meets expectations. This is a teacher who
has consistently met expectations, as determined by a trained evaluator, in locally
selected competencies reasonably believed to be highly correlated with positive student
leatning outcomes. The effective teacher’s students, in aggregate, have generally
achieved an acceptable rate of academic growth and achievement based on guidelines
suggested by the Indiana Department of Education,

Improvement Necessary: A teacher who is rated as improvement necessary requires a
change in performance before he/she meets expectations. This is a teacher who a trained
evaluator has determined to require improvement in locally selected competencies
reasonably believed to be highly correlated with positive student learning outcomes. In
aggregate, the students of a teacher rated improvement necessary have generally achieved
a below acceptable rate of academic growth and achievement based on guidelines
suggested by the Indiana Department of Education.

Ineffective: An ineffective teacher consistently fails to meet expectations, Thisisa
teacher who has failed to meet expectations, as determined by a trained evaluator, in
locally selected competencies reasonably believed to be highly correlated with positive
student learning outcomes. The ineffective teacher’s students, in aggregate, have
generally achieved unacceptable levels of academic growth and achievement based on
guidelines suggested by the Indiana Department of Education.

The same performance level ratings will be used for each certificated employee in the school
corporation,
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SUMMATIVE TEACHER EVALUATION SCORING

Development of the Metrics and Summative Scoring

The RISE model was used as the foundation for the development of the summative {eacher
evaluation scoring, The text in most cases is verbatim, The major change comes with the
weighting of measures and the components utilized to make the final determination of scoring.

Review of Components

Teachers will utilize the Teacher Effectiveness Rubtic without additional components for their
summative teacher evaluation score,

Summative Teacher rEvaluation Score

Comporient. . o | Raw Seore:  Weight 50 | Weighted Score. ...
Teacher Effectlveness Rubrtc 3.5 X 100% =3.5

Once the weight ate applied appropriately, and evaluator will have a final decimal number. The
final weighted score is then translated into a rating on the following scale.

3.5
[ Ineffective [ Improvement Necessary | Effect Tighlv Effective -
1.0 1.75 2.5 3.5 4.0
Points Points Points Points Points

The score of 3.5 maps a rating as “Highly Effective.” Primary evaluators should meet with
teachers in a summative conference to discuss all the information collected in addition to the
final rating, A summative evaluation form to help guide this conversation may be provided to
the teacher. The summative conference may occur by the end of the school year or priot to the
beginning of the fall semester of the new school year.
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PRINCIPAL METRICS AND SUMMATIVE SCORING

Development of the Metrics and Summative Scoring

The RISE model was used as the foundation for the development of the principal metrics and
sumimative scoring. The text in most cases is verbatim, The major change comes with the
weighting of measures and the components utilized to make the final determination of scoring.

Review of Components

Rach principal’s summative evaluation score will Principal’s Effectiveness Rubric without
additional components for their summative principal’s evaluation score.

Summative Principal's Evaluation Score

Componient: . oninson o | Raw Score.... | Weight ... | Weighted Score ..
Principal’s Effectiveness Rubnc 3.5 X 100% =35

Once the weight are applied appropriately, and evaluator will have a final decimal number, The
final weighted score is then translated info a rating on the following scale.
3.5

|

| Ineffective | Improvement Necessary . [ Effec Hhghly Effective
1.0 1.75 2.5 3.5 4.0
Points Points Points Points Points

The score of 3.5 maps a rating as “Highly Effective.” Primary evaluators should meet with
principal in a summative conference to discuss all the information collected in addition to the
final rating, A summative evaluation form to help guide this conversation may be provided to
the teacher., The summative conference may occur by the end of the school year or prior to the
beginning of the fall semester of the new school yeatr.
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SUPERINTENDENT’S METRICS AND SUMMATIVE SCORING

Development of the Metrics and Summative Scoring

The ISBA/IAPSS Superintendent Evaluation Metrics was used as the foundation for the
development of the superintendent’s metrics and summative scoring. The text in most cases is
verbatim, The major change comes with the weighting of measures and the components utilized
to make the final determination of scoring.

Review of Components

The Superintendent’s summative evaluation score will be based on the following components
and measures:

Weighting of Measures
The weights of each measure are provided
in the pie chart below.

Superintendent’s Evaluation Rubric (70%):

This score is obtained from the evaluation
rating from the Superintendent’s Evaluation
Rubric, The process for determining this is
outlined in the rubric itself. Its weight is
70% of the superintendent’s comprehensive
rating,

Ineffective (IN)::

Superintendent’s Goals/Objective:

This is an opportunity for superintendent to focus on individual goals/objectives mutually
identified by the superintendent and the board that address local needs, focus on specific areas of
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district administration, or that emphasize areas of personal growth and performance. If is
weighted at 30% of the superintendent’s comprehensive rating in this example.

The guidelines for Superintendent’s Goals/Objectives are as follows:
1. Must be collaborative set by the superintendent and the Board
2. Must be measurable
3. Must represent a minimum of two goals
4, May be corporation or school-based
5. Can be reflective of personal growth ot achievement

The alignment for goal achievement, rating category, and points is as follows:

Exceeds both goals Highly Effective (HE) 4
Meets both goals, may exceed one Effective (E) 3
Meets only one goal Improvement Necessary (1) 2
Meets neither goal Ineffective 1

Computing the Score;

For summative scoring, once all three raw scores are determined, each score should be multiplied
by its cotresponding weight. Once each measure’s score is calculated, both scores are added
together to create a final Comprehensive Effectiveness Rating. The chart below provides a
layout for calculating the final rating.

3 0.70 .
4 0.30 1.2
Comprehensive 1.3
Effectiveness Rating ’

Category Ratings

Once the evaluator calculates the Comprehensive Effectiveness Rating, the rating should
cotelate with one of the four rating categories as seen below. The rating category received by
the principal should be used for human resource decisions.

Ineffective

1.0 175 25 3.5 4.0
Points Points Points Points Points

Note: Bordetline points always round up.

The score of 3.3 maps to a rating of “Effective”. The evaluators should meet with superintendent
in a summative conference to discuss all the information collected in addition to the final rating.
The summative conference may occur at the end of the school year in the spring, or when staff
return in the fall depending on the availability of dafa for the individual employee.
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NEGATIVE IMPACT

Teachers in grades 4-8 who receive an Indiana Growth Mode! (IGM) rating that falls within
the definition by the IDO as a negative impact cannot receive a final summative evaluation
result of effective or highly effective.

Local Definition of Negative Impact on Student Growth: For teachers who do not have
IGM determined by the State, evaluators must determinge if an individual teacher had
negative impact on the students he/she taught. No teacher shall receive an effective or
highly effective rating if it is determined that the teacher had negative impact on student
performance. Negative impact on student learning shall be defined as a significant number
of students across a teachet’s classes failing to demonstrate student learning or mastery of
standards established by the state. Data utilized to determine student mastery will include,
but not limited to classroom/local assessments and/or student performance on state testing,
The evaluator shall meet with each teacher at the start of the academic school year to
collaborative set student-centered learning goals and discuss what data will be utilized to
measure academic impact on student performance. If it is determined by the primary
evaluator that a teacher had a negative impact on student performance and the summative
score of the teacher’s evaluation calculates higher than a 2.50 based upon other components
of the evaluation, the teacher’s final summative evaluation score shall be lowered to a 2.49
and an improvement necessary rating shall be assessed. If a teacher’s score is already in the
improvement necessary or ineffective range, the score shall remain as calculated.

A copy of the completed evaluation, including any documentation related to the evaluation,
must be provided to the teacher within seven (7) days of the summative evaluation
conference.

Performance ratings for each employee will be recorded and archived on the summary
evaluation form provided in Standard for Success. Results reposted to the IDOE according
to requested formats/timelines on the DOE-EE,

Summative ratings will be discussed in the EOY conference (subject to data which is not yet
received) and finalized when all data is complete. Each employee receives notice via email
whenever Standard for Success evaluations are summarized, or the primary evaluator will
contact the employee and schedule a follow-up meeting with his/her primary evsluator,

If a certificated employee receives a rating of ineffective or improvement necessary, the
evaluator and the certificated employee shall develop a remediation plan of not mote than
ninety (90) school days in length at the start of the next school year to correct the
deficiencies noted in the certificated employee’s evaluation using locally-developed forms
to document the plan and progress monitoring. The plan will include options for
professional development including, but not limited to: district workshops, observing
effective teachers, web-based and printed resources, selected sample video ¢lips, help from
an instructional coach to co-plan/co-teach, and additional formative observations with
coaching. The primary evaluator may prescribe specific professional development activities
to be approved for PGP’s or continuing education for license renewal for the ineffective or
improvement necessary employee, specifically and prescriptively addressing professional
growth needs.
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The primary evaluator may, at his/her discretion, establish a performance plan of at least 90
days in length for any employee who ends the year with a score less than “Effective” on the
rubric alone. The rubric represents a critical part of performance impacting student
learning; thus, Rossville Consolidated School District’s local plan recommends immediate
work to remedy deficiencies in this critical area for the core mission of teaching and
learning. The performance plan is created based upon identified areas needing improvement
based upon the data collected during the year; includes checkpoints and a plan for either
ending the plan or continuing it as needed during the next evaluation cycle. In order to be
rated successful on the plan, the employee, must typically demonstrate some level of
independent/consistency with the skills requested during the latier patt of the plan’s
timeline,

A teacher who receives a summative rating of “ineffective” may file a request in writing for
a private conference with the superintendent or the superintendent’s designee not later than
seven (7) days after receiving notice that the teacher received a rating of ineffective, The
teacher is entitled to a private conference with the superintendent or superintendent’s
designee.

The Superintendent will prepare a report for each building principal listing any employee
rated as “ineffective.” Building principals will utilize care in scheduling/class agsignment
process to avoid assighing any student to an ineffective teacher for a second consecutive
year. If it is not possible to avoid such an assignment, parents will be notified by letter of
this unavoidable assignment.
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Evalvation Feedback

Pre-conferences: Pre-Conferences are not mandatory, but are scheduled by request of teacher
ot evaluator. Any mandafory pieces of information that the evaluator would like to see during
the observation (lesson plans, gradebook, ete.}, must be requested of the teacher prior to the
extended observation,

Post-Conferences: Post-Conferences are mandatory and must occur within five school days of
the extended observation. During this time, the teacher must be presented with written and
oral feedback flom the evaluator,

Process for Tying Evaluation Results to Professional Development

An important part of developing professionally is the ability to self-reflect on performance.
The professional development plan is a tool for teachers to assess their own performance and
set development goals. In this sense, a professional development plan supports teachers who
strive to improve performance, and can be particulatly helpful for new teachers. Although
evety teacher is encouraged to set goals around his/her performance, only teachers who score
an "Ineffective" or -"Improvement Necessary" on their summative evaluation the previous
year are required to have a professional development plan monitored by an evaluator. This
may also serve as the remediation plan specified in Public Law 90.

Teachers needing a professional development plan work with an administrator to set goals at
the beginning of the academic year. These goals are monifored and revised as necessary.
Progress towards; goals is formally discussed during the mid-year conference, at which
point the evaluator and teacher discuss the teacher's performance thus far and adjust
individual goals as necessary. Professional development goals should be directly tied to
ateas of improvement within the Teacher Effectiveness Rubric, Teachers with professional
development plans ate required to use license renewal credits for professional development
activities,

Teachers in their first few years are encouraged to complete a professional development plan
with the support of their primary evaluator, These teachers will benefit from early and
frequent feedback on their performance. Evaluators should adjust timing of observations and
conferences to ensure these teachers receive the support they need. This helps to support
growth and also to set clear expectations on the instructional culture of the building and
school leadership.

Similar steps will be followed for all certificated personnel.
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MINIMUM NUMBER OF EVALUATIONS

Evaluators will conduct a minimum of one (1) short observation and one (1) long observation as part of
the formative evaluations. These observations shall take place at reasonable intetvals to ensure that

teachers have the opportunity to demonstrate growth prior to a summative evaluation.

Certificated employees will receive notification of short observations within two business days of the
observation. Employees will receive notification of long observation within five business days of the

observation, Evaluators will meet with employees within five days of the long evaluation,

FEEDBACK AND REMEDIATION PLANS

- All certificated employees will receive a written completed evaluation within seven (7)
business days of when all aspects of the evaluation have been complete,

Performance ratings for each employee will be recorded and archived on the summary evaluation
form provided in Standard for Success. Results reported to the IDOE according to requested
formats/timelines on the DOE-EE,

Summative ratings will be discussed in the End of Year (EOY) conference (subject to data which
is not yet received) and finalized when all data is complete. Each employee receives notice via
email whenever Standard for Success evaluations are summarized, or the primary evatuator will
contact the employee and schedule a follow-up meeting with his/her primary evaluator,

If a certificated employee receives a rating of ineffective or improvement necessary, the
evaluator and the certificated employee shall develop a remediation plan of not more than ninety
(90) school days in length at the start of the next school year to correct the deficiencies noted in
the certificated employee’s evaluation using locally-developed forms to document the plan and
progress monitoring. The plan will include options for professional development including, but
not limited to: district workshops, observing effective teachers, web-based and printed resources,
selected sample video clips, help from an instructional coach to co-plan/co-teach, and additional
formative observations with coaching. The primary evaluator may prescribe specific
professional development activities to be approved for PGP’s or continuing education for license
renewal for the ineffective or improvement necessary employee, specifically and prescriptively
addressing professional growth needs.

The primary evaluator may, at his/her discretion, establish a performance plan of at least 90 days
in length for any employee who ends the year with a score less than “Effective” on the rubric
alone. The rubric represents a critical part of performance impacting student learning; thus,
Rossville Consalidated School District’s local plan recommends immediate work to remedy
deficiencies in this critical area for the core mission of teaching and leaening. The performance
plan is created based upon identified areas needing improvement based upon the data collected
during the year; includes checkpoints and a plan for either ending the plan or continuing it as
needed during the next evaluation cycle. In order to be rated successful on the plan, the
employee, must typically demonstrate some level of independent/consistency with the skills
requested during the latter part of the plan’s timeline.
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A teacher who receives a summative rating of “ineffective” may file a request in writing for a
private conference with the superintendent or the superintendent’s designee not later than seven
(7) days after receiving notice that the teacher received a rating of ineffective. The teacher is
entitled to a private conference with the superintendent or superintendent’s designee.

INSTRUCTION DELIVERED BY TEACHERS RATED INEFFECTIVE

No student will receive instruction for two years in a row from teachers rated ineffective
unless such a situation is unavoidable.

Parents of students who receive instruction for two years in a row from teachers rated ineffective
will receive a lefter explaining why this condition is unavoidable, 'This fetter will be sent no later
than 30 days prior to the beginning of school.

EVALUATION PLAN DISCUSSION

The evaluation plan will be explained before evaluations are conducted to the governing body in a public
meeting no later than the Board's first regularly scheduled meeting in September of the new school year.
Prior to this review with the governing board the plan shall be discussed with the teachers or teachers'
representative.
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Certificated Employee Evaluators

Only employees designated as administrators shall conduct evaluations of certificated employees.
Those administrators shall be certificated administrative personnel. The positions approved to

conduct evaluations are the Superintendent, Principal, and Assistant Principals. The evaluators will

be selected based on their expertise and ability to fulfill their duties as an evaluator. The final
responsibility for the evaluation will rest with the building principal.

Evaluator Training

Evaluators will have participated in training on the school corporation evaluation process using
the RISE model as the foundation. The corporation will utilize the expertise of Wabash Valley
Educational Service Center to conduct the initial training. Annual ongoing training will be
conducted for all evaluators as needed.

Annual Performance Plan Review

The district will conduct an annual performance plan review of the evaluation process and
implement improvements as necessary. The district plans to utilize the District's School
Improvement Committee which is made up of parents, teachers, administrators, and a school
board member. This committee will also discuss the percentages that are used as components in
employee evaluations.
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