Hamlin Collegiate ISD

Teacher Incentive Allotment Plan

HCISD understands the importance of effective teachers to the overall success of the students,
campus, district and community. Due to this understanding, HCISD has worked hard to craft the
Teacher Incentive Allotment plan.

Rationale

House Bill 3 (HB 3), passed by the 86th Texas Legislature in June of 2019, established an
optional Teacher Incentive Allotment with a stated goal of a six-figure salary for teachers who
prioritize teaching in high needs areas and rural district campuses.

“The state should set a goal to ensure that its top teachers have a realistic path to a $100,000
annual salary.” “In addition to helping attract and keep their effective educators in the
classroom, public schools implementing these systems would be able to identify their more
effective educators and then provide incentives for them to teach at their most challenged
campuses, increasing the equitable distribution of effective educators.” (TEA, 2019)

Goals

The TIA aligns with Hamlin Collegiate Independent School District’s strategic improvement
plans by addressing the area of recruitment and retention of effective teachers. HCISD is a
small, rural district located in an area that makes it hard to recruit teachers especially for high
needs areas. By implementing this plan, HCISD will acknowledge and reward outstanding
teachers in all content areas, increase the number of applicants and increase the retention rate
of effective teachers. HCISD strives to provide the best learning opportunities so that graduates
are prepared for the world beyond high school.

The HCISD Local TIA Plan

Hamlin Collegiate ISD’s plan uses the three levels of designations that TEA supports. A teacher
in Hamlin Collegiate ISD can earn a “Recognized” “Exemplary” or a “Mastery” if they meet the
criteria delineated in the plan. There are two parts to this plan, a teacher observation piece and
a student growth piece. In order for a teacher to receive a designation, they need to meet the
criteria for both parts. HCISD understands that all data submitted will be validated and this
review may change the designation or even nullify a designation if the data does not support the
TEA performance standards.



Hamlin Collegiate ISD allows and encourages all teachers to participate in seeking designations;

however, this is an optional program. Texas Education Agency requires that each teacher

submitted for a designation “must have a valid SBEC certificate. Eligible types of certificate
include Standard, Professional, and Provisional. Eligible classes of certificates include
Classroom Teacher (Chapter 233), Reading Specialist (Chapter 239), and Legacy Master Teacher
(http://ritter.tea.state.tx.us/sbecrules/tac/index.html). The teacher must be coded as 087

(Teacher) per the Public Education Information Management System (PEIMS) description of
codes for 90 days at 100% of the day (equivalent to four and one-half months or a full-
semester) or 180 days required at 50-99% of the day and compensated for that employment.
Teachers must be in at least their third year of classroom experience in order to be eligible to
go through the designation process.

A teacher’s designation is submitted to TEA and placed on the teacher’s Texas Educator
Certificate. The designation credential is valid for five years from the date of the designation. If
a teacher moves to a new district, the allotment funding follows the teacher to the new district

regardless of whether the new district has an approved designation system in place.

Designation System Weighted Components

National Board Certification

Category | Eligible Teacher Weight | Student Weight
Teaching Observation Growth
Assignment Rubric Measure

1 K-8 Math & T-Tess 50% NWEA 50%
Algebra 1 Map

2 3-8 Science & 50% NWEA 50%
Biology T-Tess Map

3 8th & 11th 50% STAAR 50%
Social Studies | T-Tess Benchmark

4 K-8 Reading & T-Tess 50% |NWEA Map | 50%
English 1&11

Teachers with at least three years of classroom experience can earn a Recognized designation
by achieving National Board Certification in the area where the teacher is currently assigned.
National Board Certification automatically designates a teacher at the recognized level. The
National Board Certification Exam (NBCE) consists of 4 components:
(1) Content Knowledge: a. 3 written exercises b. 45 selected response items




(2) Differentiation in Instruction

(3) Teaching Practice and Learning Environment

(4) Effective and Reflective Practitioner

Important Notes about NCBE

* Teachers must have been teaching for 3 or more years to be eligible.
» Component 1 is completed at an authorized Assessment Center.

* Components 2-4 are e-portfolios submitted through the teacher’s NBCE account.

Teachers who have obtained National Board Certification can still achieve a higher designation
by meeting the standards set for district designations.

Teacher Observations Measures

Validating the Observation Piece -

Hamlin Collegiate ISD will use data from the T-TESS annual evaluations to determine eligibility for
the TIA.

Hamlin Collegiate ISD has four district appraisers. All appraisers are fully certified every three
years and recalibrate their appraisal certificate annually. Teacher appraisers are required to
norm on scoring, using the district’s teacher observation rubric annually by conducting in-person
observation and/or video scoring. To improve inter-rater reliability and ensure continued
calibration across the district, joint observations are conducted at least annually to calibrate and
establish inter-rater reliability between appraisers/observers. HCISD administrators will utilize
the DMAC T-Tess reporting feature to analyze evaluator scoring.

Hamlin Collegiate ISD holds an annual professional development meeting that covers the T-TESS
appraisal system in depth. All certified teachers are required to attend this professional
development. This professional development breaks down the entire process including all
domains and dimensions. The goal of this training is to ensure that all certified teachers
understand what each of the five performance levels looks like for all the domains and
dimensions.

Each teacher will receive at a minimum, two 45 minute yearly evaluations by a certified appraiser
in order to be eligible for a designation.

Each teacher can request a 3™ appraisal if they did not agree with the first appraisals.

Teachers will receive multiple partial observations/walk-throughs that will be used for scoring
with written feedback and a verbal conference for all scored observations.



Quarterly reviews of appraisal trends are carried out by campus principals and the
superintendent. These reviews are used to determine if any irregularities or other trends are
occurring in the district. The administrative team reviews trend reports from DMAC by
grade/subject and by appraiser. If any irregularities are found, an action plan to correct the issues
will be put into place. This yearly review of teacher appraisals will also include reviewing the
congruence of teacher observation data with student growth data. If the data does not show
congruence between the two, an action plan to correct the appraisal effectiveness will be put
into place. Thisinformation is shared with the instructional leadership team to address any issues
of skew through further calibration practice or additional joint observations.

Teacher Observation Performance Calculations-

The T-Tess Rubric is comprised of sixteen dimensions across four domains each with specific
descriptors of practices. The T-Tess process includes three components: goal-setting and
professional development plan, the evaluation cycle (pre-conference, observation, and post-
conference), and student growth measure. While all dimensions are essential components of
teaching, the eight dimensions that comprise the Instruction Domain and Learning Environment
Domain are the only dimensions used for the Teacher Performance Score for TIA. Hamlin
Collegiate believes that these domains are the primary domains focusing on instructional
effectiveness resulting in the greatest impact on student academic achievement.

Data from the T-TESS evaluation to be used: Only Domain 2 and Domain 3. Domain 2 has five
dimensions and Domain 3 has three dimensions. There are eight total dimensions that will be
used to calculate the evaluation. We will assign a numerical representation to the 5 scoring
labels. A “Distinguished” score will receive a value of 5, an “Accomplished” score will receive a
value of 4, a “Proficient” score will receive a value of 3, a “Developing” score will receive a value
of 2 and an “Improvement Needed” will receive a value of 1. A teacher must receive a “3” or
better in all 8 dimensions to be eligible for a designation.

The overall appraisal value will be determined by averaging the scores from the observations and
adding up all the scores for the 8 dimensions and dividing by 8. Example, a teacher that receives
the following appraisal —

2.1 “Proficient” =

2.2 “Accomplished” =4

2.3 “Accomplished” = 4

2.4 “Distinguished” = 5

2.5 “Accomplished” = 4

3.1 “Distinguished” = 5



3.2 “Proficient” = 3

3.3 “Distinguished” =5

Total points = 33 divided by 8 total dimensions = 4.1
Average = 4.1 and this would equate to an Exemplary rating.

Teacher Observation Performance Criteria -

Teacher Observation Minimum Average Ratings

Designation Minimum Average Score Minimum Rating Required for each
Level Across Domain 2 and 3 Dimension in Domain 2 and 3
Recognized 3.7 (74% of possible points) At least 3 (proficient) on all dimensions
Exemplary 3.9 (78% of possible points) At least 3 (proficient) on all dimensions
Master 4.5 (90% of possible points) At least 3 (proficient) on all dimensions

Student Growth Measures

Validating Student Growth

Hamlin Collegiate ISD will use state approved NWEA Map data to determine the student growth
measure for grades K-12 in available math, reading/ELA and science results. Testing will occur
beginning, middle and end of year. Pre and Post STAAR tests will be given to eligible History
students in 8th & 11th grade. Hamlin Collegiate ISD teachers that teach one of the subjects (in
the above chart) will be eligible for a TIA designation at this time.

The administrative team will be required to go through annual training on the administration and
calculations of the student growth measures. The administrative team will individually calculate
growth measures and compare growth data. This process will validate the scoring process and if
any irregularities occur, an action plan to correct the issues will be put into place. The campus
principal will communicate the calculated student growth results to the teachers.

Hamlin Collegiate ISD plans to expand opportunities to other teachers in future cycles once
student growth measures are determined for those non-core academic subjects.

Hamlin Collegiate ISD plans to incorporate the minimum standards as outlined by TEA below.



Student Growth Performance Calculations Explained (TEA)-

Recognized Teacher Exemplary Teacher Master Teacher
55% of students meet or 60% of students meet or exceed | 70% of students meet or exceed
exceed expected growth expected growth expected growth
Calculating:
Number of students who met or exceeded growth expectation
Percentage of students =

Total number of students with an expected growth score
(who completed the final assessment)

To calculate individual teacher student growth, consider the process below.

Predi r

Consider all students who took English Il in a given year. Those students are connected to their prior
testing history (across grades, subjects, and years), and the relationship between the observed English Il
scores with all prior test scores is examined. It is important to note that some prior test scores will have
a greater relationship to the score in question than others. For example, it might be that prior English

language arts tests will have a greater relationship with English Il than prior math or social studies
scores. However, the other scores do still have a statistical relationship.

Once the relationship with students across the state with similar prior testing histories has been defined,
a predicted score can be calculated for each individual student. Predicted scores for individual students
can be aggregated to the district, campus, or teacher level.

Expected Growth

The measure of growth is a function of the difference between the final assessment scores and
predicted scores of students associated with each teacher. This generates a growth score. For example,
a student whose final assessment score is the same as her predicted score would receive a growth score
of zero. This means that the student met exactly their expected level of growth.

Percen Teacher’ nts Meeting or Ex ing Ex rowth.
In order to calculate the percentage of a teacher’s students who met or exceeded expected growth, the
raw number of students who met or exceeded growth in the classroom must be calculated first. Once
the number of students who met or exceeded expected growth has been determined, it can be divided
by the total number of students with an expected growth score who completed the final assessment to
determine the percent of a teacher’s students who met or exceeded growth.

Spending Plan

Distribution of Allotment funds

Distribution of TIA funds will comply with state law and TEA guidance*. House Bill 3 mandates
that 90% of the TIA must go to the campus at which the teacher earning the designation is



employed. How much of the 90% that goes to the teacher earning the designation is up to the
local district. The teachers at Hamlin Collegiate ISD voted to give all 90% of the TIA to the teacher
that earned the designation. The district does incur costs related to implementing the TIA system
and submitting teachers to TEA for designation and will retain the allotted 10% for those and
other district determined purposes. HCISD believes that our teachers are our most valuable
resource and their compensation should reflect that belief. Electing to give 90% of the money to
the teacher is to help recruit and retain highly effective staff in this very competitive world of
teacher recruiting.

Statute states that allotment funds are not considered a property right. The TIA will be paid as
supplemental pay to the normal salary schedule. HCISD will not change the salary schedule due
to the TIA. The TIA supplemental pay will be eligible to be calculated for retirement purposes.
The TIA supplemental pay will be paid in the month of June In compliance with state law and
TEA guidelines, HCISD will retain 10% of allotment funds received from the state to support the
local TIA program.

*TEC Section 48.114 (i)(1)(A): Adistrict shall annually certify that finds received under this section
were used as follows: At least 90% of each allotment received was used for the compensation of
teachers employed at the campus at which the teacher for whom the district received the
allotment is employed.

The TIA funding that Hamlin Collegiate ISD receives will be determined based on three funding
factors: 1) how many teachers are employed by the district with Recognized, Exemplary, and
Master designations: 2) the socio-economic levels of the students from the previous school year,
and 3) the rural status of the campus where the teacher works.

The TIA funding amount will be based on the funding factors submitted from the previous data
year. To provide an example, see the table below. The table is meant to provide an example
and does not represent any actual funding received by Hamlin Collegiate ISD. The district will
not receive any funding under TIA until we employ a teacher with a designation.

Allotment funding Table 2021

Lampus name District name Region Rural flag Recognized Ezemplary Mastar
HARMLIM GOLLEGIATE EL HAMLIM GOLLEGIATE 15D 14 Fural 56066 513031 525,210
HaAMLIM GOLLEGIATEH 3 HAMLIM GOLLEGIATE 15D 14 Rural SRE02 513,383 524 305

The TIA compensation amount a designated teacher receives will change every year based on
three funding factors and TIA calculation as previously described. The TIA funds Hamlin
Collegiate ISD receives will be recalculated by TEA every single year, and thus a teacher could
receive more or less TIA compensation each year based on the new funding amounts. A
teacher’s designation will placed on their Texas Educator Certificate and is good for five years.
If a teacher does not earn a new designation and their designation expires, the teacher will no



longer receive TIA compensation. If at any time, the TIA state funding ends, the TIA
compensation plan will no longer continue.

Current information can be accessed at:

https://tiatexas.org/about-teacher-incentive-allotment/funding-allocations-map

Development Process

District Design Team and Stakeholder Participation

Members of the administrative team joined in Region XIV and XV training sessions
in the Spring of 2020 and again in February 2021. Region XIV Personnel presented
an overview to the Board of Trustees. An explanatory email was sent to all
Classroom teachers with links to informational videos and sites and a link to the
stakeholder survey. Stakeholder feedback was aggregated on spreadsheets and
shared with the committee. Teacher volunteers from the survey met to discuss,
research and develop the plan. Details about the plan will be communicated
via email, informational videos, website postings, and most importantly through
in-person trainings. In addition, small groups will be updated throughout the
school year in PLC meetings. Members of the committee will serve as Teacher
leaders on each campus to assist, train and support teachers.

The committee utilized statewide performance standards as a qualifier and guide
in creating weighting formulas for the various components. The district
administrative team will verify the designation system alignment with these
statewide performance standards.



APPENDICES

HAMLIN COLLEGIATE TIA STEERING COMMITTEH

ICOHORT D FUNDING TIMELINH

ETUDENT GROWTH PERFORMANCE STAN DARDSi

TEACHER OBSERVATION PERFORMANCE STANDARDSY

TEACHER OBSERVATION CALIBRATION PROTOCOLY

APPLICATION

ONLINE INFORMATION:

Texas Teacher Incentive Allotment Website: https://tiatexas.orqg/

National Board Certification Website:

https://www.nbpts.org/national-board-certification/

Short Overview Video: https://youtu.be/-CKr8uN30QE

Longer More Comprehensive Video: https://youtu.be/Q1no6VQ6a2A

T-Tess Website: https://www.teachfortexas.org/Default

Basics of Student Growth in T-Tess:
https://www.teachfortexas.org/Resource Files/Additional Resources/Guidance on Student Gro
wth in T-TESS.pdf

Texas Student Learning Objectives Website: https://texasslo.org/

Basics of Student Portfolios:
http://www.ascd.org/publications/books/100046/chapters/Determining-the-Basics-of-Student-

Portfolios.aspx

HCISD Website: https://hamlincollegiate.com/




Hamlin Collegiate ISD

Teacher Incentive Allotment Steering Committee

NAME

DR. RANDY BURKS
KATRINA BOGLE
LAURI POND
MATT POND
MICHELLE JONES
KRISTI BYERLY
TAMMY CLAWSON
KATY SEPEDA
SHALAINA HALL
JORI VANCLEAVE
ROSIE LUCAS
RYNE LUCAS

DISTRICT ROLE

SUPERINTENDENT

DEAN OF COLLEGE READINESS/TECH DIR.
DEAN OF ACADEMICS

DEAN OF SECONDARY EDUCATION
DEAN OF ELEMENTARY EDUCATION
ELEMENTARY TEACHER
ELEMENTARY TEACHER
ELEMENTARY TEACHER
ELEMENTARY TEACHER
SECONDARY TEACHER

SECONDARY TEACHER

SECONDARY TEACHER
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Student Growth Performance Standards

Cohort applicants will be expected to use performance standards along with district teacher observation
and student growth data to determine which teachers qualify for designations. Part of the data
validation process will include a holistic review of how accurately district systems align their
designations to the statewide performance standards. The data validation process will confirm the
validity of the reported teacher observation and student growth measures.

The document describes the student growth performance standards. Teachers in each designation
category will generally exceed these minimum averages, however, the overall holistic review may allow
for student growth ratings that are nominally lower than these stated minimums in some cases.

Statewide Student Growth Performance Standards

The percentages below are the statewide performance standards for student growth in each of the
three teacher designation levels, regardless of the student growth measure used.

Recognized Teacher Exemplary Teacher Master Teacher
55% of students meet or 60% of students meet or exceed | 70% of students meet or exceed
exceed expected growth expected growth expected growth
Calculating:

Number of students who met or exceeded growth expectation
Total number of students with an expected growth score
(who completed the final assessment)

Percentage of students =

To calculate individual teacher student growth, consider the process below.

Predicted Score

Consider all students who took English Il in a given year. Those students are connected to their prior
testing history (across grades, subjects, and years), and the relationship between the observed English II
scores with all prior test scores is examined. It is important to note that some prior test scores will have
a greater relationship to the score in question than others. For example, it might be that prior English
language arts tests will have a greater relationship with English Il than prior math or social studies
scores. However, the other scores do still have a statistical relationship.

Once the relationship with students across the state with similar prior testing histories has been defined,
a predicted score can be calculated for each individual student. Predicted scores for individual students
can be aggregated to the district, campus, or teacher level.

Expected Growth

The measure of growth is a function of the difference between the final assessment scores and
predicted scores of students associated with each teacher. This generates a growth score. For example,
a student whose final assessment score is the same as her predicted score would receive a growth score
of zero. This means that the student met exactly their expected level of growth.

The Percentage of a Teacher’s Students Meeting or Exceeding Expected Growth.

In order to calculate the percentage of a teacher’s students who met or exceeded expected growth, the
raw number of students who met or exceeded the predicted score in the classroom must be calculated
first. Once the number of students who met or exceeded expected growth has been determined, it can
be divided by the total number of students with an expected growth score who completed the final
assessment to determine the percent of a teacher’s students who met or exceeded growth.




Teacher Observation Performance Standards

The document describes the teacher observation performance standards. Cohort applicants will
be expected to use performance standards along with district teacher observation and student
growth data to determine which teachers qualify for designations. The data validation process
will include a holistic review of how accurately district systems align their designations to the
statewide performance standards. The data validation process will confirm the validity of the
reported teacher observation and student growth measures. The statewide performance
standards are aligned with T-TESS. For districts using rubrics other than T-TESS, Texas Tech
University will work with districts to develop a performance standards crosswalk during the
system application process prior to district data submission.

Overall Minimum Average Scores

The following shows the minimum average scores across T-TESS domains 2 and 3 to achieve
each level of designation (Recognized, Exemplary, and Master). The minimum average scores
were derived from an analysis of T-TESS observations from across the state with scoresona 1
to 5 scale. The minimum average for a Master teacher shows the 95 percentile score, the
minimum average for an Exemplary teacher shows the 80" percentile score, and the minimum
average for a Recognized teacher shows the 67t" percentile score. These overall minimum
average scores will be reflected in commissioner rules.

Scores derived from equivalent domains on approved observation rubrics should reflect the
percent of possible points earned. Teachers in each of the three designated categories tend to
have scores above these minimum averages, however, the overall holistic review may allow for
scores that are nominally lower than these stated minimums in some cases.

Teacher Observation Minimum Average Ratings

Designation Minimum Average Score Minimum Rating Required for each
Level Across Domain 2 and 3 Dimension in Domain 2 and 3
Recognized 3.7 (74% of possible points) At least 3 (proficient) on all dimensions
Exemplary 3.9 (78% of possible points) At least 3 (proficient) on all dimensions
Master 4.5 (90% of possible points) At least 3 (proficient) on all dimensions




T-TESS Domain and Dimension Score Averages

The table below shows the average dimension and domain scores for each designation level.
The average scores were derived from the statewide analysis of T-TESS observations with
scores on a scale from 1 to 5. This table reflects the average scores of the teachers in the
statewide analysis that qualified for each designation. The average score for Master reflects
the average score for teachers in the 95™ percentile and above, the average score for
Exemplary reflects the average score for teachers in the 80" to 94" percentile, and the average
score for Recognized reflects the average score for teachers in the 67 to 79t percentile.
These overall dimension averages can be used to guide teacher designations with respect to
scores in each of the dimensions referenced below. Note that while this table was based on T-
TESS data, the categories for Instruction and Learning Environment can translate to other
rubrics that include similar categories.

Master Exemplary | Recognized

Average Domain 2 (Instruction) 4.56 3.97 3.55
Dimension 2.1 (Achieving Expectations) 4.51 3.95 3.52
Dimension 2.2 (Content Knowledge and Expertise) 4.63 4.04 3.61
Dimension 2.3 (Communication) 4.61 4.01 3.64
Dimension 2.4 (Differentiation) 4.49 3.9 3.44
Dimension 2.5 (Monitor and Adjust) 4.56 3.98 3.52
Average Domain 3 (Learning Environment) 4.9 4.19 3.97
Dimension 3.1 (Classroom Environment, 4.89 4.16 3.97
Routines, and Procedures)

Dimension 3.2 (Managing Student Behavior) 4.87 4.19 3.97
Dimension 3.3 (Classroom Culture) 4.92 4.24 3.98




Teacher Observation Performance Descriptors

(aligned to T-TESS)

The following table lists observable teacher behaviors in each of the three TIA teacher
designation levels and represent a guide for high impact instructional moves that appraisers
can look for during teacher observations that correspond the three teacher designation levels.
Behaviors noted in green correspond to Distinguished teacher actions on the T-TESS rubric.
Behaviors noted in blue correspond the Accomplished teacher actions on the T-TESS rubric
Behaviors noted in red correspond to Proficient teacher actions on the T-TESS rubric.

All of the teacher behaviors noted below can correspond to the Instructional and Learning
Environment components of other teacher rubrics. While these behaviors were based on T-
TESS, districts do not have to use T-TESS in order to be able to use these descriptors. For
districts using rubrics other than T-TESS, Texas Tech University will work with districts to
develop a performance standards crosswalk during the system application process prior to
district data submission.

NOTE: There likely will be more than one way to achieve the average numerical score rating for
each designation level in each dimension and domain listed in the table above. For example,
the table below lists a guiding example of one way the dimension averages above could be
achieved. For example, to achieve an average score of 4.5 on dimension 2.1, an appraiser could
observe two teacher behaviors in the Master column below (worth 5 points each) and two
behaviors in the Exemplary column below (worth 4 points each) for an average of 4.5 in this
dimension. This is the example shown. However, an observer also could observe three
behaviors in the Master column and one behavior in the Recognized column, which also
averages to a 4.5. The table is meant as a guide and does not necessarily represent a 1:1
correspondence.



Category One: Instruction

Achieving Expectations (4 descriptors required)

Master

Exemplary

Recognized

Example: 2 of the 4 following
behaviors observed:

¢ Provides opportunities for
students to establish high academic
and social-emotional expectations
for themselves.

e Persists with the lesson until there
is evidence that all students
demonstrate mastery of the
objective.

e Provides opportunities for
students to self-monitor and self-
correct mistakes.

e Systematically enables students to
set goals for themselves and
monitor their progress over time
AND

Up to 2 of the 4 following
behaviors observed:

e Provides opportunities for
students to establish high academic
and social-emotional expectations
for themselves.

e Persists with the lesson until there
is evidence that most students
demonstrate mastery of the
objective.

e Anticipates student mistakes and
encourages students to avoid
common learning pitfalls. o
Establishes systems where students
take initiative of their own learning
and self-monitor

Example: 3 of the 4 following
behaviors observed:

¢ Provides opportunities for
students to establish high
academic and social-emotional
expectations for themselves.

e Persists with the lesson until
there is evidence that most
students demonstrate mastery
of the objective.

e Anticipates student mistakes
and encourages students to

avoid common learning pitfalls.

e Establishes systems where
students take initiative of their
own learning and self-monitor
AND

Up to 1 of the 4 following
behaviors observed:

e Sets academic expectations
that challenge all students.

e Persists with the lesson until
there is evidence that most
students demonstrate mastery
of the objective.

¢ Addresses student mistakes
and follows through to ensure
student mastery.

¢ Provides students
opportunities to take initiative
of their own learning

Example: 2 of the 4 following
behaviors observed:

¢ Provides opportunities for
students to establish high
academic and social-emotional
expectations for themselves.

e Persists with the lesson until
there is evidence that most
students demonstrate mastery
of the objective.

e Anticipates student mistakes
and encourages students to
avoid common learning pitfalls.
e Establishes systems where
students take initiative of their
own learning and self-monitor
AND

Up to 2 of the following
behaviors observed:

e Sets academic expectations
that challenge all students.

e Persists with the lesson until
there is evidence that most
students demonstrate mastery
of the objective.

¢ Addresses student mistakes
and follows through to ensure
student mastery.

¢ Provides students
opportunities to take initiative
of their own learning




Content Knowledge and Expertise (5 descriptors required)

Master

Exemplary

Recognized

Example: 3 of the 5 following
behaviors observed:

¢ Displays extensive content
knowledge of all the subjects she or
he teaches and closely related
subjects.

¢ Integrates learning objectives with
other disciplines, content areas and
real-world experience.

¢ Consistently anticipates possible
student misunderstandings and
proactively develops teaching
techniques to mitigate concerns.

e Consistently provides opportunities
for students to use different types of
thinking (e.g., analytical, practical,
creative and research-based).

e Sequences instruction that allows
students to understand how the
lesson fits within the structure of the
discipline, the state standards,
related content and within real world
scenarios.

AND

Up to 2 of the 5 following
behaviors observed:

e Conveys a depth of content
knowledge that allows for
differentiated explanations.

¢ Integrates learning objectives with
other disciplines and real world
experiences.

e Anticipates possible student
misunderstandings and proactively
develops teaching techniques to
mitigate concerns.

e Regularly provides opportunities for
students to use different types of
thinking (e.g., analytical, practical,
creative and research-based).

e Sequences instruction that allows
students to understand how the
lesson fits within the structure of the
discipline and the state standards.

Example: 4 of the 5 following
behaviors observed:
eConveys a depth of content
knowledge that allows for
differentiated explanations.

e Integrates learning
objectives with other
disciplines and real world
experiences.

e Anticipates possible student
misunderstandings and
proactively develops teaching
techniques to mitigate
concerns.

e Regularly provides
opportunities for students to
use different types of thinking
(e.g., analytical, practical,
creative and research-based).
e Sequences instruction that
allows students to understand
how the lesson fits within the
structure of the discipline and
the state standards.

AND

Up to 1 of the 5 following
behaviors observed:

e Conveys accurate content
knowledge in multiple
contexts. e Integrates learning
objectives with other
disciplines.

¢ Anticipates possible student
misunderstandings.

e Provides opportunities for
students to use different types
of thinking (e.g., analytical,
practical, creative and
research-based).

e Accurately reflects how the
lesson fits within the structure
of the discipline and the state
standards.

Example: 2 of the 5 following
behaviors observed:
eConveys a depth of content
knowledge that allows for
differentiated explanations.

¢ Integrates learning objectives
with other disciplines and real
world experiences.

e Anticipates possible student
misunderstandings and
proactively develops teaching
techniques to mitigate
concerns.

e Regularly provides
opportunities for students to
use different types of thinking
(e.g., analytical, practical,
creative and research-based).
e Sequences instruction that
allows students to understand
how the lesson fits within the
structure of the discipline and
the state standards.

AND

Up to 3 of the 5 following
behaviors observed:

e Conveys accurate content
knowledge in multiple contexts.
¢ Integrates learning objectives
with other disciplines.

¢ Anticipates possible student
misunderstandings.

¢ Provides opportunities for
students to use different types
of thinking (e.g., analytical,
practical, creative and research-
based).

e Accurately reflects how the
lesson fits within the structure
of the discipline and the state
standards.




Communication (5 or 6 behaviors required)

Master

Exemplary

Recognized

Example: 4 of the following 6 behaviors
observed:

e Establishes classroom practices that
encourage all students to communicate
safely and effectively using a variety of
tools and methods with the teacher and
their peers.

e Uses possible student misunderstandings
at strategic points in lessons to highlight
misconceptions and inspire exploration and
discovery.

¢ Provides explanations that are clear and
coherent and uses verbal and written
communication that is clear and correct.

e Asks questions at the creative, evaluative
and/or analysis levels that require a deeper
learning and broader understanding of the
objective of the lesson.

e Skillfully balances wait time, questioning
techniques and integration of student
responses to support student-directed
learning.

e Skillfully provokes and guides discussion
to pique curiosity and inspire student-led
learning of meaningful and challenging
content.

AND up to 2 of the following 6 behaviors
observed:

e Establishes classroom practices that
encourage all students to communicate
effectively, including the use of visual tools
and technology, with the teacher and their
peers.

e Anticipates possible student
misunderstandings and proactively
develops techniques to address obstacles

¢ Provides explanations that are clear and
coherent and uses verbal and written
communication that is clear and correct.

e Asks questions at the creative, evaluative
and/or analysis levels that focus on the
objective of the lesson and provoke
thought and discussion.

e Skillfully uses probing questions to clarify,
elaborate and extend learning.

¢ Provides wait time when questioning
students.

Example: All 6 of the
following behaviors
observed:

e Establishes classroom
practices that encourage all
students to communicate
effectively, including the
use of visual tools and
technology, with the
teacher and their peers.

e Anticipates possible
student misunderstandings
and proactively develops
techniques to address
obstacles to learning. e
Provides explanations that
are clear and coherent and
uses verbal and written
communication that is clear
and correct.

e Asks questions at the
creative, evaluative and/or
analysis levels that focus on
the objective of the lesson
and provoke thought and
discussion.

e Skillfully uses probing
questions to clarify,
elaborate and extend
learning.

¢ Provides wait time when
questioning students.

Example: 3 of the following
behaviors observed:

e Establishes classroom practices
that encourage all students to
communicate effectively,
including the use of visual tools
and technology, with the teacher
and their peers.

¢ Anticipates possible student
misunderstandings and
proactively develops techniques
to address obstacles to learning. e
Provides explanations that are
clear and coherent and uses
verbal and written
communication that is clear and
correct.

e Asks questions at the creative,
evaluative and/or analysis levels
that focus on the objective of the
lesson and provoke thought and
discussion.

e Skillfully uses probing questions
to clarify, elaborate and extend
learning. e Provides wait time
when questioning students.

AND Up to 2 of the following
behaviors observed:

¢ Establishes classroom practices
that provide opportunities for
most students to communicate
effectively with the teacher and
their peers.

e Recognizes student
misunderstandings and responds
with an array of teaching
techniques to clarify concepts.

¢ Provides explanations that are
clear and uses verbal and written
communication that is clear and
correct.

e Asks remember, understand and
apply level questions that focus
on the objective of the lesson and
provoke discussion.

e Uses probing questions to clarify
and elaborate learning.




Differentiation (4 behaviors required)

Master

Exemplary

Recognized

Example: 2 of the 4 following
behaviors observed:

¢ Adapts lessons with a wide variety
of instructional strategies to address
individual needs of all students.

¢ Consistently monitors the quality
of student participation and
performance.

¢ Always provides differentiated
instructional methods and content
to ensure students have the
opportunity to master what is being
taught.

e Consistently prevents student
confusion or disengagement by
addressing learning and/or social/
emotional needs of all students.
AND

Up to 2 of 4 following behaviors
observed:

e Adapts lessons to address
individual needs of all students. e
Regularly monitors the quality of
student participation and
performance.

e Regularly provides differentiated
instructional methods and content
to ensure students have the
opportunity to master what is being
taught. e Proactively minimizes
student confusion or disengagement
by addressing learning and/or
social/ emotional needs of
allstudents.

Example: All 4 of the
following behaviors observed:
e Adapts lessons to address
individual needs of all students.
¢ Regularly monitors the quality
of student participation and
performance.

e Regularly provides
differentiated instructional
methods and content to ensure
students have the opportunity
to master what is being taught.
e Proactively minimizes student
confusion or disengagement by
addressing learning and/or
social/ emotional needs of all
students.

Example: 2 of the following
behaviors observed:

¢ Adapts lessons to address
individual needs of all students.
¢ Regularly monitors the quality
of student participation and
performance.

e Regularly provides
differentiated instructional
methods and content to ensure
students have the opportunity
to master what is being taught.
e Proactively minimizes
student confusion or
disengagement by addressing
learning and/or social/
emotional needs of all
students.

AND

Up to 2 of the 4 following
behaviors observed:

¢ Adapts lessons to address
individual needs of all students.
e Regularly monitors the quality
of student participation and
performance.

¢ Provides differentiated
instructional methods and
content to ensure students
have the opportunity to master
what is being taught.

¢ Recognizes when students
become confused or
disengaged and responds to
student learning or
social/emotional needs.




Monitor and Adjust (3 behaviors required)

Master

Exemplary

Recognized

Example: 2 of the 3 following
behaviors observed:

¢ Systematically gathers input from
students in order to monitor and
adjust instruction, activities or pacing
to respond to differences in student
needs. ¢ Adjusts instruction and
activities to maintain student
engagement.

e Uses discreet and explicit checks for
understanding through questioning
and academic feedback.

AND

Up to 1 of the 3 following behaviors
observed:

e Utilizes input from students in
order to monitor and adjust
instruction, activities and pacing to
respond to differences in student
needs.

e Adjusts instruction and activities to
maintain student engagement.

e Continually checks for
understanding through purposeful
questioning and academic feedback.

Example: All 3 of the
following behaviors
observed:

¢ Utilizes input from students
in order to monitor and adjust
instruction, activities and
pacing to respond to
differences in student needs.
¢ Adjusts instruction and
activities to maintain student
engagement.

e Continually checks for
understanding through
purposeful questioning and
academic feedback.

Example: 2 of the 3 following
behaviors observed:

¢ Utilizes input from students in
order to monitor and adjust
instruction, activities and
pacing to respond to
differences in student needs.

e Adjusts instruction and
activities to maintain student
engagement.

e Continually checks for
understanding through
purposeful questioning and
academic feedback.

AND

Up to 1 of the following 3
behaviors observed:

e Consistently invites input
from students in order to
monitor and adjust instruction
and activities.

e Adjusts instruction and
activities to maintain student
engagement.

¢ Monitors student behavior
and responses for engagement
and understanding.




Category Two: Learning Environment

Classroom Environment, Routines and Procedures (3 behaviors required)

Distinguished

Exemplary

Recognized

Example: 2 of the 3 following
behaviors observed:

e Establishes and uses effective
routines, transitions and procedures
that primarily rely on student
leadership and responsibility.

e Students take primary leadership
and responsibility for managing
student groups, supplies, and/or
equipment.

® The classroom is safe and
thoughtfully designed to engage,
challenge and inspire students to
participate in high-level learning
beyond the learning objectives
AND

Up to 1 of the following 3
behaviors observed:

e Establishes and uses effective
routines, transitions and procedures
that she or he implements
effortlessly.

e Students take some responsibility
for managing student groups,
supplies and/or equipment.

¢ The classroom is safe, inviting and
organized to support learning
objectives and is accessible to all
students.

Example: All 3 of the
following behaviors observed:
e Establishes and uses effective
routines, transitions and
procedures that she or he
implements effortlessly.

e Students take some
responsibility for managing
student groups, supplies and/or
equipment.

¢ The classroom is safe, inviting
and organized to support
learning objectives and is
accessible to all students.

Example: 2 of the 3 following
behaviors observed:

¢ Establishes and uses
effective routines, transitions
and procedures that she or he
implements effortlessly.

e Students take some
responsibility for managing
student groups, supplies
and/or equipment.

e The classroom is safe,
inviting and organized to
support learning objectives
and is accessible to all
students.

AND

Up to 1 of the following
behaviors observed:

e All procedures, routines and
transitions are clear and
efficient.

e Students actively participate
in groups, manage supplies
and equipment with very
limited teacher direction.

e The classroom is safe and
organized to support learning
objectives and is accessible to
most students.




Managing Student Behavior (2 behaviors required)

Master

Exemplary

Recognized

Example: Both of the following
behaviors observed:

¢ Consistently monitors behavior
subtly, reinforces positive behaviors
appropriately and intercepts
misbehavior fluidly.

e Students and the teacher create,
adopt and maintain classroom
behavior standards.

Example: Both of the following
behaviors observed:

¢ Consistently encourages and
monitors student behavior
subtly and responds to
misbehavior swiftly.

e Most students know,
understand and respect
classroom behavior standards

Example: At least one of the
following behaviors
observed:

¢ Consistently encourages and
monitors student behavior
subtly and responds to
misbehavior swiftly.

e Most students know,
understand and respect
classroom behavior standards
AND

Up to 1 of the following
behaviors observed:

¢ Consistently implements the
campus and/or classroom
behavior system proficiently.
e Most students meet
expected classroom behavior
standards.

Classroom Culture (2 behaviors required)

Master

Exemplary

Recognized

Example: Both of the following
behaviors observed:

e Consistently engages all students
with relevant, meaningful learning
based on their interests and abilities
to create a positive rapport amongst
students.

e Students collaborate positively and
encourage each other’s efforts and
achievements.

Example: Both of the following
behaviors observed:

¢ Engages all students with
relevant, meaningful learning,
sometimes adjusting lessons
based on student interests and
abilities.

e Students collaborate positively
with each other and the teacher.

Example: At least one of the
following behaviors
observed:

¢ Engages all students with
relevant, meaningful learning,
sometimes adjusting lessons
based on student interests and
abilities.

e Students collaborate
positively with each other and
the teacher.

AND

Up to one of the following
behaviors observed:

¢ Engages all students in
relevant, meaningful learning.
¢ Students work respectfully
individually and in groups.
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Teacher Observation Calibration Protocols

Purpose: Calibration protocols are procedures used to increase calibration between appraisers and between campuses
throughout the year. When used strategically, they can help increase scoring accuracy by providing appraisers
opportunities to practice collecting defensible evidence for ratings. They also help appraisers develop a deeper
understanding of what effective instruction looks like across a variety of contexts and ensure that each appraiser in the
district is aligned in how they are evaluating teachers.

Appraiser Development vs. Calibration: At times, these protocols may be used to coach and develop appraisers through
practice and feedback. At other times, the protocols may be used to evaluate whether appraisers are appropriately
calibrated to the district’s standards.

Best Practices to Implement Protocols:

Create a schedule of calibration activities that span the year

Designate times for appraisers at different campuses to calibrate together

Ensure that district leaders are certified and calibrating alongside campus appraisers

Decide what it means for two appraisers to be calibrated to each other on a given calibration activity. (e.g. Do
they need to match on every rating? Do they need to be within one on each dimension? Do they need to match
on a certain percentage of ratings?)

O O O o

High Quality Evidence: During calibration debriefs, discuss evidence before sharing ratings so that everyone is aligned
about not only what the rating should be but why. Quality evidence is objective and states exactly what the teacher said
or did, or what students said or did.

e Low quality evidence: The teacher checked for understanding after modeling one problem.

e High quality evidence: After modeling one problem, the teacher asked each student to attempt a second problem
on individual white boards (15 x 24). The teacher circulated as students worked and wrote down common errors
she was seeing in kids’ work. Then, all students raised their boards so she could see how many students were
able to complete the problem successfully on their own. 15 out of 22 students were successful.

Should ratings collected during calibration protocols be used as formal ratings? While the decision is entirely up to the
school, the ratings collected during a calibration activity are likely to be accurate since each rating was agreed upon by
more than one person. For that reason, we recommend using these as formal ratings if that makes sense for your district
or school. As you decide, be sure to solicit teacher input.

If two appraisers disagree about a rating, how do we decide who is “right”? Using evidence collected during the
observation, appraisers should discuss which rating makes the most sense based on the teacher observation rubric and
then come to a consensus. The practice of debating and grounding discussion in evidence is perhaps the most important
part of calibration activities because it promotes a deeper understanding of how to appraise instruction using the rubric.
When in doubt, rely on scripted evidence.

What should we do if appraisers don’t calibrate to each other during a calibration activity? During a single calibration
activity, districts should not be concerned if appraisers aren’t calibrated. Continue engaging in calibration activities to
become increasingly aligned over time. If a trend emerges in which appraisers or campuses are consistently not
calibrated, the district and/or campus should create a plan to increase appraiser validity and reliability. Next steps could
include the following:

O Re-train appraiser(s) on the district’s teacher observation rubric.
0 Norm on what constitutes each performance level on the rubric for a specific subject or grade level.
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0 Until calibration is established or re-established, have two appraisers conduct each scored observation.
0 Assign each teacher two appraisers and use the average scores of both appraisers.
0 Increase individualized coaching of appraisers who are not highly calibrated.

*All protocols are a suggestion. Districts are encouraged to adapt these protocols to meet their needs.
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Calibration Protocols

Time Calibration Protocol Description When would this be useful?
Estimate
Co-Observation 30-45 Two or more appraisers observe This can be used by appraiser managers
minutes | the same live lesson at the same as a coaching tool to develop
time, score 2-3 predetermined appraisers’ accuracy in rating and their
rubric dimensions and then use ability to collect high-quality evidence.
the evidence collected to norm It can be used by peers to increase their
on ratings. calibration to each other.
It can also be used to assess how
calibrated to the rubric an appraiser is.
Single Dimension 60-90 Two or more appraisers conduct Two or more appraisers conduct short
Walkthrough minutes | short co-observations of co-observations of multiple teachers
multiple teachers (districts (districts select time for short
select time for short observations such as 5 minutes, 10
observations such as 5 minutes, minutes, etc.).
10 minutes, etc.). Appraisers rate each teacher on only
Appraisers rate each teacher on one rubric dimension.
only one rubric dimension.
Campus 3-6 Campus leadership team Full campus walkthroughs can provide
Walkthrough hours | conducts short (10-15 minute) leadership teams a view of strengths
observations across many or all and areas of weakness in instructional
classrooms on a campus. practices across their entire campus,
especially if appraisers score teachers
they don’t normally observe.
This protocol can help increase
alignment across a campus’ leadership
team.
Student Actions vs. 30-45 | Two or more appraisers observe This protocol is useful for developing
Teacher Actions Co- | minutes | the same lesson (either live or appraisers’ ability to collect quality
Observation videoed). One person scripts evidence using not only teacher actions
only what students say and do. but also student actions.
The other person scripts only The debrief conversation will help
what the teacher says and does. appraisers develop a deeper
understanding of the teaching rubric.
Virtual Synchronous 30-45 | Two or more appraisers observe These protocols are especially useful to
Lesson Co- minutes | the same live, synchronous train appraisers to evaluate instruction
Observation lesson at the same time, score in a new context (virtual) and using an
certain rubric dimensions, and adapted virtual instruction rubric.
then discuss ratings together. If your district needs to conduct scored
Virtual Varies | Two or more appraisers collect observations virtually, we recommend

Asynchronous Co-
observation

evidence on a few
predetermined rubric
dimensions using asynchronous
instruction, and then discuss
ratings together.

implementing calibrated co-
observations of virtual instruction.

This can be used by appraiser managers
to develop appraisers’ accuracy and
ability to use high-quality evidence to
rate teachers using the observation
rubric.
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Co-Observation

Description 0 Two or more appraisers observe the same live lesson at the same time, score 2-3
predetermined rubric dimensions, and then use the evidence collected to norm on ratings.
When is 0 This can be used by appraiser managers as a coaching tool to develop appraisers’ accuracy in
this useful? rating and their ability to collect high-quality evidence.
0 It can be used for peers to increase their calibration to each other.
0 It can also be used to assess how calibrated an appraiser is to the rubric.
Before the 0 Decide which appraisers should participate in the co-observation and which teacher to observe
observation 0 Schedule the co-observation and inform the teacher.
0 Decide which part of the rubric to score. Avoid scoring the entire rubric. Rather, pick a few
strategic dimensions to focus on.
Time Process
(minutes)
0-5 0 Immediately before co-observation, the teacher’s main appraiser shares necessary context
with the other appraiser(s).
5-20 0 Appraisers go into the classroom together and collect observable evidence on the pre-
determined dimensions and takes notes.
20-25 0 If needed, each appraiser takes a few minutes to finish organizing evidence.
0 Assign one person to be the facilitator
25-45 0 The facilitator names a dimension, and each appraiser shares the evidence they collected.
Then, appraisers share their rating and rationale. Each appraiser notes their partner’s rating to
refer to later.
0 If appraisers have scored a dimension differently, come to an agreement on which rating is best

supported by the evidence. When in doubt, rely on scripted evidence.
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Single Dimension Walkthrough

Description 0 Two or more appraisers conduct short co-observations of multiple teachers (districts
select time for short observations such as 5 minutes, 10 minutes, etc.).

0 Appraisers rate each teacher on only one rubric dimension.

When is this 0 This protocol is useful if there is a specific dimension that appraisers are not normed on
useful? how to rate.

0 This protocol can also give school leaders a “snapshot” of how the entire school is
performing a certain skill and can be used to collect data on a specific area of focus for
the school.

Before the 0 Decide which appraisers should participate in the co-observation and which teachers to
observation observe. The more teachers the better!

0 Schedule the co-observation and inform the teachers.

0 Decide which dimension of the rubric to score

0 Create a walkthrough schedule to ensure that appraisers are able to visit as many
teachers as possible during the allotted time, avoid going into classrooms when a
teacher is not teaching, and prevent more than 2 appraisers being in a classroom at the
same time.

0 If there are more than 3 appraisers participating in the walkthrough, divide the
appraisers into pairs. Assign one appraiser in each group to be the timekeeper so that
the group can stay on schedule.

Time Process
(minutes)
0-5 0 Principal shares context for why the dimension was chosen
0 Team reviews the rubric dimension descriptors
5-55 (10 teachers 0 Appraiser team(s) follow the observation schedule spending allocated time in each
at 5 minutes classroom
each) 0 Ineach classroom, collect evidence and assign a rating.

0 If the appraisers don’t see evidence of the selected dimension, they should take notes on
what they do see without assigning a rating.

55-90 0 If needed, each appraiser takes a few minutes to finish assigning a rating to each teacher
on the designated dimension.

0 If there are multiple appraiser teams participating, each team should share their ratings
and align on any mismatched ratings before rejoining the teams together into one group.

0 Assign one person to be the facilitator.

0 The facilitator names a teacher and each appraiser (or each team) shares their evidence
as well as the rating they assigned.

0 Discuss the teachers which appraisers scored differently.

0 Come to an agreement on which rating is best supported by the evidence.

0 After the group reaches a consensus and rates each teacher on the selected dimension,

discuss the trends that emerged and implications for instructional leadership. What next
steps will the instructional leadership team take to support areas of weakness that
immerged?
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Campus Walkthrough

Description 0 Campus leadership team conducts short (10-15 minute) observations across many or all
classrooms on a campus.
When is this 0 Full campus walkthroughs can provide leadership teams a view of strengths and areas of
useful? weakness in instructional practices across their entire campus, especially if appraisers
score teachers they don’t normally observe.

0 This protocol can help increase alignment across a campus’ leadership team.

Before the 0 Determine the purpose of the walkthrough, which teachers you will observe (if not all),
observation and which rubric dimensions you will observe for (if not all).

0 Schedule the walkthrough.

0 Inform teachers of the walkthrough including what the leadership team intends to do
with the observation data they collect. Alternatively, ask teachers to volunteer to be part
of the walkthrough an give them the choice of whether ratings would be considered
formal ratings.

0 Arrange for at least one district leaders to join as an outside observer.

0 Clear each leader’s schedule to allow for at least a half-day of uninterrupted time
(barring emergencies that may come up during that time).

0 Create a walkthrough schedule to ensure that appraiser teams are able to visit as many
teachers as possible during the allotted time and avoid going into classrooms when a
teacher is not teaching. It is recommended to divide the classrooms between the teams
in order to observe as many teachers as possible.

0 If there are more than three appraisers participating in the walkthrough, divide the
appraisers into pairs. Assign one appraiser in each group to be the timekeeper so that
the group can stay on schedule.

Time Process
(minutes)
0-15 0 Meet as a group to review the procedure, schedule, and groupings.

0 Review the purpose of this walkthrough.

0 Encourage appraisers to leave notes of praise in each teacher’s classroom.

15-135 0 Appraiser team(s) follow the observation schedule, spending 10-15 minutes in each
classroom.

0 In each classroom, collect evidence and assign evidence to each dimension.

0 After 10-15 minutes inside the classroom, appraiser teams step into the hallway and
finish jotting down and organizing evidence.

135-165 0 Appraisers use the evidence collected to assign ratings to each teacher.

0 Appraiser team(s) reconvene and compile ratings into one data spreadsheet.

0 Group teachers in a way that will support the leadership team’s analysis of the data. For
example, decide whether to group the teachers by subject, grade level, etc.

165-180 0 Once the data has been compiled, take 10-15 minutes to independently review the data
for trends.
180-240 As a team, discuss trends that you see in the data:

0 Where are the strengths across the school?

0 Where are there areas of weakness?

After the 0 Each teacher’s appraiser shares brief feedback with the teacher. For example, the
walkthrough appraiser may share one area of strength and an area of growth. This can look like an
abbreviated post-conference, or can come in the form of written feedback.

0 District leadership and principal determine strategic next steps to leverage areas of
strength and develop areas of growth across the school.

0 Principal shares strengths with school staff.
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Student Actions vs. Teacher Actions Co-Observation

Description 0 Two or more people observe the same lesson (either live or recorded). One person
scripts only what students say and do. The other person scripts only what the teacher
says and does.

When is this 0 This protocol is useful for developing appraisers’ ability to collect quality evidence using

useful? not only teacher actions but also student actions. The debrief conversation will help
appraisers develop a deeper understanding of the teaching rubric.

Before the 0 Decide which appraisers should participate in the co-observation and which teacher to

observation observe.

0 Schedule the co-observation and inform the teacher.
0 Decide which dimensions of the rubric to score and review the descriptors.
0 Preview the lesson plan and objectives.
Time Process
(minutes)
0-5 0 Immediately before co-observation, the teacher’s main appraiser shares necessary
context with the other appraiser(s).
0 Decide who will script student actions and who will script teacher actions.
5-20 0 Appraiser #1 scripts everything students say and do.
O Appraiser #2 scripts everything teachers say and do.
20-25 0 Each appraiser sorts their evidence by rubric dimension.
0 Assign one person to be the facilitator.
25-45 0 The facilitator names a dimension and each appraiser shares the evidence they collected
(teacher or student) for that dimension.
0 Both appraisers come to a consensus about how to score each dimension based on both

teacher and student evidence.
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Virtual Synchronous Lesson Co-Observation

Description 0 Two or more appraisers observe the same live, synchronous lesson at the same time,
score certain pre-determined rubric dimensions and then discuss ratings together.
When is this 0 This protocol is especially useful to train appraisers to evaluate instruction in a new
useful? context (virtual) and using an adapted virtual instruction rubric.
0 If your district needs to conduct scored observations virtually, we recommend
implementing calibrated co-observations of virtual instruction.
0 This can be used by appraiser managers to develop appraisers’ accuracy and ability to
use high-quality evidence to rate teachers using the observation rubric.
O It can be used for peers to increase their calibration to each other.
Before the 0 Decide which appraisers should participate in the co-observation and which teacher to
observation observe.
0 Schedule the co-observation and inform the teacher.
0 Decide which dimensions of the rubric to score and review the descriptors.
0 If possible, preview the lesson plan and objectives.
Time Process
(minutes)
0-5 0 Immediately before co-observation, the teacher’s main appraiser shares necessary
context with the other appraiser(s).
0 Review what each dimension should look like in a virtual setting.

5-20 0 Appraisers script the lesson and collect observable evidence on the pre-determined
dimensions.

20-25 0 Each appraiser sorts their evidence by rubric dimension.

0 Appraisers meet in a separate virtual space (video call, for example).
0 Assign one person to be the facilitator,

25-45 0 The facilitator names a dimension, and each appraiser shares the evidence they
collected. Then, appraisers share their rating and rationale. Each appraiser notes their
partner’s rating to refer to later.

0 If appraisers have scored a dimension differently, come to an agreement on which rating

is best supported by the evidence. When in doubt, rely on scripted evidence.




TE Ul "Jncnm
INCENTIVE
A ‘? ALLOTMENT

Texas Education Agency

Virtual Asynchronous Lesson Co-Observation

Description 0 Two or more appraisers collect evidence on a few predetermined rubric dimensions
using asynchronous instruction and then discuss ratings together.

When is this 0 This protocol is especially useful to train appraisers to evaluate instruction in a new

useful? context (virtual) and using an adapted virtual instruction rubric.

0 If your district needs to conduct scored observations virtually, we recommend
implementing calibrated co-observations of virtual instruction.

0 This can be used by appraiser managers to develop appraisers’ accuracy and ability to
use high-quality evidence to rate teachers using the observation rubric.

0 It can be used for peers to increase their calibration to each other.

Before the 0 Decide which appraisers should participate in the co-observation and which teacher to
observation evaluate.

0 Determine which dimensions on the rubric to rate

0 Determine what you will use to collect evidence; for example, posted assignments,
recorded lessons, student work, etc.

0 Determine a timeline for reviewing sources of evidence and rating the teacher. For
example, the appraisers may have one week to review the pre-determined sources of
evidence and rate.

Time Process
(minutes)
0 Appraiser uses pre-determined sources of evidence to create a “case” for why the
Varies teacher should receive a certain rating.

O Rate each pre-determined rubric dimension.

0 Appraisers meet in a virtual space (video call, for example).

0 Assign one person to be the facilitator.

15-30 minutes 0 The facilitator names a dimension, and each appraiser shares the evidence they
collected. Then, appraisers share their rating and evidence. Each appraiser notes their
partner’s rating to refer to later.

0 If appraisers have scored a dimension differently, come to an agreement on which rating

is best supported by the evidence. When in doubt, rely on scripted evidence.
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DISTRICT CONTACT INFORMATION

ESC REGION (select from drop down): REGI ABILENE
DISTRICT NAME AND NUMBER (select from drop down): HAMLIN COLLEGIATE ISD (127903)
ARE YOU AN 1882 PARTNER OR APPLYING ON BEHALF OF Completion Tracking oo,
AN 1882 PARTNER?
(SELECT YES/NO)
o% 20% a0% 60% 100%

NAME OF PERSON COMPLETING THE TIA APPLICATION: [ETiPYe Y
[Dean of College Readiness

BACKUP. ER

P
LRI Dean of Academics

PHONE
EXTENSION:
E-MALL

DISTRICT RATIONALE
Please provide a short narrative description of your district's rationale for opting to participate in the Teacher Incentive Allotment (500
word limit). In your response, please address the following questions:

« How will TIA impact the district’s retention and recruitment of effective teachers?
« How will TIA help ensure that effective teachers are at the highest need campuses?
« Why did your district decide to participate?

* What goals does the district hope to achieve?

« Which areas of the district’s annual strategic plan does TIA help to address?

The Texas Teacher Incentive All with Hamlin Collegiate Independent School District's strategic plans by
addressing the area of recruitment and retention of effective teachers. HCISD is a small, rural district located in an area that makes it
difficult to recru for high needs areas. By ing this plan, HCISD wil d d
teachers in all content areas, increase the number of high quality applicants, and increase the retention rate of effective teachers. HCISD
strives to provide g i i

prep: r the world beyond high school.

ATTESTATIONS
The applicant attests that at least 90% of the Teacher
Incentive Allotment funds received will be spent on
teacher compensation on the campus where the
designated teacher worl
The applicant attests that no more than 10% of the.
Teacher Incentive Allotment funds re d will be spent
on costs associated with implementing Section 21.3521, Yes
including efforts to support teachers in obtaining
designations.
The applicant attests that it will comply with TEC §48.112 Yes
21
nt attests that the application does not contain

any information that would be protected by the Family
Educational Rights and Privacy Act (FERPA) from general e
release to the public.
The applicant attests to understanding that all
documentation submitted to TEA concerning the Teacher

centive Allotment constitutes public information subject Yes
to chapter 552 of the Government Code.

The applicant attests to understanding that the agency can
utilize general authority found in TEC §48.004, §48.270,
and §48.272 to audit districts in their compliance with Yes
Texas Education Code and Texas Administrative Code.

The applicant attests to agreeing to the terms and
conditions included in the data sharing agreement.

TEXAS TECH UNIVERSITY DATA SHARING
AGREEMENT

Please double-click and view the data sharing agreement sy

Do e

below. You do not need to complete or sign this
document. el = el T e Ty
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e T T ey (170 et e
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TEACHER INCENTIVE ALLOTMENT COHORTIBTEAC
D APPLICATION

Al

W4

STUDENT GROWTH SYSTEM DEVELOPMENT '

Teacher Observation

Student Growth

Assessments Used

» ) ) : : : Other Student {For Pre-test/post Other
Category Eligible Teaching Assignment/Campus Rubric Weight Measure Weight  Growth Me‘asure test, VAM, and Other Assessments L.Jsed
(*Required) Description — (Please describe)
Eligible teachers in K-8 Math and Algebra | dstos NWEA MAP Testing | | _| sTAAR
1 Pre-Post Tests 2] NWEA Map
* T-TESS 50% [ portfolios || Renaissance STAR
vam || lowa Assessments
[=] other 50% || pistrict Created
Eligible teachers 3-8 Science & Biology | |stos NWEA MAP Testing | [ sTaAR
LI Pre-Post Tests I NWEA Map
T-TESS 50% LI Portfolios [ Renaissance STAR
[Jvam [T 1owa Assessments
4] other 50% |1 District Created
Eligible teachers in 8 History and 11 History EOC [ stos L#] sTAAR Assessments will
Pre-Post Tests | 50% ] NWEA Map be STAAR and
T-TESS 50% | Portfolios Wromesm || e
LI vam [T towa Assessments fests.
|_I other [ District Created
Eligible teachers in K-8 Reading and English | and [Istos NWEA MAP Testing | |_| sTAAR
English Il LI Pre-Post Tests L] NWEA Map
T-TESS 50% [ portfolios LI Renaissance STAR
[Jvam || tlowa Assessments
[ other 50% |1 istrict Created
| |stos [ staar
Ll Pre-Post Tests I NWEA Map
|| Portfolios [ Renaissance STAR
L lvam [T towa Assessments
|| other [ pistrict Created
LI stos |_Istanr
L Pre-Post Tests I NWEA Map
D Portfolios u Renaissance STAR
LI vam |l tlowa Assessments
[ Other [ pistrict Created
L |stos I stAAR
|| Pre-Post Tests LI NWEA Map
|| Portfolios [ Renaissance STAR
Jvam || towa Assessments
[ other L1 District Created
| |stos [Istaar
] Pre-Post Tests I NWEA Map
L Portfolios [ Renaissance STAR
Ll vam [T towa Assessments
L | other [ pistrict Created
[Jstos | staar
] Pre-Post Tests LI NWEA Map
L portfolios || Renaissance STAR
|:| VAM u lowa Assessments
[ other | pistrict Created
L Istos [ staar
LI Pre-Post Tests I NWEA Map
|_| Portfolios [ Renaissance STAR
L_Ivam [ towa Assessments
[ other || District Created
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PART A:

STUDENT GROWTH

ENERAL QUESTIONS

Famin Collegite 150 Wil use he stat approved NWER MAP ata o

er. preand post relessed and scheculed STAAR tests wil ivento

released STARR ensures tht thetests questions are valid and efsbe
re

[ ciassroom teschers completed »survey o gther npat. Volunteers
(rom each campus seve on the steerng committe.

TANDARD:

i the distitinform teachers of the T
performance standard:

tudent gro

Each teacherwil receive acopy o e DItrics A pan digially. The
i wil b discussed n campus el LC and disrictwide meetings.
Esch campus Lisson il communicate with other st Training will e

PART C: QUESTIONS SPECIFIC TO EACH STUDENT GROWTH MEASURE

3002 the ditrct$0-prosess-sgn o tevassio o

onshe si02

PRE-TEST/POST-TEST

test used. or

must be answers for both assessments used.

1 What protocolfrsining does the distict use to

e o ey

. How doesthe district ensure t

P——

pree

i tess?

it are th distric —

e yess of student date?
seectvesine)
R ——

PR ———

i wWnat rotocol/raining does the ditict use 0-

[—————————T—

- Who crestes e dstrct’s portilo scoring rubrils

(selec romop-down)

St i s

o porto scoing sesuts?
OTHER STUDENT GROWTH MEASURES

& Wt e it e resiremens

s e

randards.

nsurethe securityof all student work
i thisgrowth messure

e e o o
f—

s el o e desment o g s e
) forall

iized STAAR anl STAAR released ests, mmeasfukmbkm

History nd U Hisory £0C) are ntered in OMAC

E\«.mmuy e ) m.mv; are used for

sscsments. Staffadmiisering the assessments ae rained in
et TEA gudlnes. Al et vl e et i by e
ampus Testing Coordinator

s et it sty mesres. The Cms Testog
oo oor

nato,buice

D v s s e mimitees AR vt o e 20

o ensure the valiiy reliabilty and alignment o course standards.

ore.est messure and sehecule STAAR sssesments s th post.test
[measure in the areas o Sh History and US History EOC.

[Famin Cllgiate nsructonal esderani Team wil et appropriate

ristry, nclding STARR, o dtermine sudent growth gosl. The data s

o determine th stuent growth messure for grades K-8 reading and
[t . e, v ol gy and At . Geomin

ot yeor ata
Staf i trained amnually o testing procedures for 3l uized tesing
piattorms. Assessments are scored electonicly.

When
IORY nisteing NWEA MAP 3 th actual STAAR testng ahering to 3l

G0 trais st annually and uiized the same protoccs

[T ——

oy TeA to dtermine stusent growth data and how the data s used in

it teachers and discused in indvidualand PLC meetings.
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DIRECTIONS | DISTRICTINFO |  WEIGHTING
SPENDING PLAN

PART A: DISTRIBUTION OF ALLOTMENT FUNDS 0% 20% 20% 60% 80% 100%

Percentage of allotment going to designated teachers  Percentage of allotment going to other teachers on the campus Percentage of allotment going to LEA (Max 10%)

90% 0% 10%

Please provide a link to the district spending plan eeienincolegiaiccon/eea ik o

PART B: DISTRIBUTION PLAN FOR ALLOTMENT FUNDS

R EER N NI EI R TR ER S GO KGEN LI The majority of stakeholders voted to give 90% of the allotted funds to
the teacher that earned the designation.

HCISD surveyed all classsroom teachers, met with the steering committee,

PR AIEIR GRS TR RGN eV EL LG RISV R presented and discussed at the Board of Trustees' meeting, and the

developing the plan for distribution of TIA funds? Spending Plan was included on multiple Administrative Team Agendas.

Each teacher will receive a copy of the District's TIA spending plan
digitally. The spending plan will be discussed and teacher's trained in
campus level PLC and district-wide meetings. Each Campus Liaison will
communicate with other staff.

3. How were teachers informed about the details of the
district's TIA spending plan?

PART C: GENERAL SPENDING PLAN

The TIA allotment will be paid as supplemental pay to the normal salary
b TRV ([ 1S S TR T RS T SO R TTT te R Tl schedule per the Spending Plan that is readily accessible to teachers on
replace the current district salary schedule? our district website.

2. How will teachers receive TIA compensation? The designated teacher will receive 90% of the funds as supplemental pay.
If splitting the allotment among designated teachers
and other teachers on the campus, please specify the
plan for both.

3. When will teachers receive TIA compensation? The designated teacher will receive the supplemental pay in June of their
If splitting the allotment among designated teachers Ut I Cod

and other teachers on the campus, please specify the
plan for both.

All stakeholders were invited and highly encouraged to participate in a
survey and the majority of those who participated selected the option to
pay the designated teacher the allotted 90%.

4. What was the process for determining how the funds
would be distributed at each campus, and how did the
district involve stakeholders in the process?

5. If the district hires previously designated teachers, The spending plan will be the same for new hires according to the local
R R T R L L L L A TN system, and the spending plan can be found on the district website:
teachers compared to teachers who earned a www.hamlincollegiate.com.

designation through the district's local system? If
different, please describe.

PART D: SCHOOL BOARD APPROVAL OF SPENDING PLAN

The business manager communicates with TRS via telephone and / or

1. How will the district ensure that TIA sati
W I Ehe CISEct ensure RN < 2 o verifiy that the TIA compensation plan is TRS eligible.

TRS eligible? When did the district communicate with
TRS to discuss the compensation plan?

2. When will the school board approve a budget that Phase one will be paid from the 2022-2023 budget approved in the spring
includes the expenditure of TIA funds? of 2022.

PART E: MOVEMENT OF TEACHERS

[As HCISD consists or one elementary and one secondary campus, teachers
are seldom moved between the two. However, the designated teacher
will receive the allotted 90% of the funding. The information is included
in the District's plan disseminated to all stakeholders.

1. What is the district’s plan for adjusting/changing the
distribution of TIA funds when a designated teacher
moves to/from a campus within the district prior to Class
Roster Winter Submission? (for districts with more than
one campus)

The designated teacher will receive the alloted 90% of the funding

2. What is the district’s plan for adjusting/changing the nre hea
regardless of movement within the district/campus.

distribution of TIA funds when a designated teacher
moves to/from the district prior to Class Roster Winter
Submission?

The district will receive funding for designated teachers employed in the
district and those designated tachers will receive the allotted 90% of the
funds.

3. What is the district’s plan for adjusting/changing the
distribution of funds to designated teachers who leave
the district after Class Roster Winter Submissior

If the district receives the funding, the designated teacher will be paid the

A , ’ )
What s the districts plan for adjusting/changing the  [AASENNMRARIN

distribution of funds to designated teachers who leave
the district or retire after Class Roster Winter
Submission, but before scheduled payout to teachers?

PART F: NATIONAL BOARD

1. Will compensation for Recognized National Board
Certified Teachers (NBCT) follow the same spending

plan as Recognized teachers who earned a designation Yes
through the district’s local designation system?

(Select Yes/No)

The administrative team will identify through self-reporting and track
PRI (RGN BT S EGVEL B RVET  EIV I 1 il placement of NBCT candidates and teachers and include them in the TIA
LENTLETE T NN T T R CET EISE LN 0 WL GIGEEEEN processes. They will be made aware of all requirements and rules
regarding TIA nd NBCT.

3. Does the district intend to sponsor National Board
Certified Teacher candidate cohorts? No

(Select Yes/No)
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SYSTEM DEVELOPMENT AND
STAKEHOLDER ENGAGEMENT comieionocins [

PART A: DISTRICT SYSTEM DEVELOPMENT COMMITTEE o% 0% 09

i has the district Joping the local
ation system 1year
from drop-down)

[Teachers from each campus volunteered to serve on the steering
committee which adopted the statewide student growth performance
e the members of the district system standards for determining teacher designations. Representatives from each
? d

pment committee sels

istrict Level Administration were al included on the district TIA planning,
mittee.

Lereachers

I campus Leaders

3. Which groups did the district system development
committee include?

(Checkallhat apply) Ll st tedes

L other (piease describe)

[HCISD s a small, rural district located in an area that makes it difficult to
recruit teachers especially in high needs areas; therefore, the impetus for
developing a TIA plan was to retain and recruit highly effective teachers. By

4. How did the district system development committee
take into consideration teacher recruitment and
on the highest needs campuses?

TAKEHOLDER ENGAGEMENT

1. From which stakeholder groups did the district gather (e LB Famiies of susents
input and feedback while designing the local teacher Ll Campus Lesders Ll students
EHoistict eaders other (plese descrie)
(Check all that apply) [ Community Members

[All cassraom and
2. What was the proces: g I
m. The team plans to meet with all
Al lassroom teachers were given digital explanation of the process and a
ch was made to teachers? locally developed survey garnered their opinions of each part of the plan.

[The plan will be given to staff digitally and reviewed in Campus PLC
[HCISD utlized a district-created survey for allclassroom teachers, met with
Trustees'

did the distrct use to gather input and

Nl Bl ectine, and included TIA on every Administrative team agend.

[Based on feedback from stakeholders, the percentage of funds allotted to
s the feedback from stakeholder groups the designated tachers was changed, as wellas, the number of required
sed/implemented? Provide an example of changes that

re made based on feedback

PART C : STAFF ACCESSIBLE RESOURCES

[The plan was presented to the staff which includes appendices and direct
inks to TIA information. Allinformation, requirements, and pertinent links
will be avallable on the district website

1. What informational resources about the district’s
e provided

[The administrative team will ensure that the information has been
disseminated. When a teacher completes the form to apply for
designation, the capus administrator will einforce in person all

[The district's plan and all equired information will be distributed to all
3. What training materials will be provided for both keholders and discussed in small Access will
B P P Y RSP B PRI APPSR . o.ailable digitaly to all resources and posted to the district website.

the district’slocal teac}

her di

PART D : DESIGNATION SYSTEM BUY-IN

Session followed fon. Teacher
1. What evident e
distrit leades, and school board m: acle: pletine
their and
understanding of the district’s proposed local teacher e
designation system? Please provide examples B
The ] il

What evidence does the district have that teacher

the believe.

distrct leaders, and school board members support the. X
thepian should be implemented now. The reservations on the part of the.

distrct's proposed local teacher designation

T, 3 will work
with teachers offering all support necessary to earn a designation. Training
[and PLCs on observations and growth will be repeated. All available

digital means, in-person meetings, and

3. What is the plan to support teachers who
designations il the district communicate avalable
upports?

PART E : REGULAR COMMUNICATION UPDATES

Lefreachers ' Famies of students
I Campus Lescrs Dlsucents
(Check all that apply) Eﬂ‘ﬂ"ﬂ'ﬂﬂm Lloer (plese describ)
Community Members

o
Eoworiel Wil deTicronds Spdate: oal to the designed timelines and with any new information. Weekl

dy
administration team meetings include TIA information via meetings, emal,
and c

stakeholder groups regarding the rollout and
development of TIA

[As a smal district,
district. All updates and changes will be provided to a stakeholders.

[After al data has been verified, teachers wil be notified in writing that they.
are being put forth for a designation.

[Teachers will be notified in person, celebrated i a district meeting, and
acknowiedged on social media upon being approved for designation.

[The plan will be shared digitaly with all stakeholders and posted on the

the final version of the local |G

ste

il there be a teacher TIA expert on all applicable
s to provide direct teacher
information?

PART F : TEXAS TECH TEACHER BUY-IN SURVEY.

[T Tst of teachers will be sent to Texas Tech by April 14 when the grant s
submitted. Al classroom teachers will be required to complete the survey
during
remind teachers daily until 100% completion on each campus.

1. How did the district faciltate teachers completing the
Texas Tech teacher buy-in survey? (Include when the.

after hours.

distrct sent the list of teacher emals to Texas Tech,
v provided teachers with time to complet
the survey, and how you encouraged teach
partiipation in the survey.)

e P phase 1
PRIV <. for the next phase to add other staff eligibilty. Any staff

her buy-in survey in order to
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